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ASSESSMENT AND REPORTING
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Link to School Plan Strategic Directions

School Excellence Framework Links

Assessment and
Reporting

Strategic Direction 1: Ensuring Teacher Quality and Quality Teaching

Learning Domain
• Curriculum and Learning
• Assessment and Reporting

Strategic Direction 2: Developing Successful Learners and Citizens

Teaching Domain
• Effective Classroom Practice

Evidence Collected:
1.
2.
3.
4.
5.
6.

Using Formative Assessment to respond to the learning needs of students
Differentiated Curriculum
Bump It Up Walls- Internal Evidence
Assessment and Reporting Practices- Consistent Teacher Judgement
Report Formats
Student Led Conferences
Evidence-based Teaching Strategies

7.
Annotation

1. Using Formative Assessment to respond to the learning needs of students
a. In 2016, all teachers have been involved in professional learning that focuses on using formative assessment practices. Acquiring a deeper knowledge of formative
assessment has enhanced teacher responsiveness in meeting the learning needs of all students. (Curriculum and Learning)b. A survey was given to teachers at the first professional learning session on Formative Assessment in Term 1 2016 and then again in Term 3 2016. Over a period of
approximately 15 weeks, there has been a 47% increase in teachers frequently using learning intentions and success criteria in their lessons. Similarly, there has been a 43%
increase in the use of ‘on alert’ learning in classrooms. (Curriculum and Learning)

2.

Differentiated Curriculum

a. This is an example of how teachers differentiate curriculum delivery through formative assessment in Kindergarten. Each child has an individualised learning goal on their
desk. When a goal has been achieved, a sticker is placed on the chart below and the child begins to focus on their next goal. (Curriculum and Learning)

3. Bump It Up Walls
a. In Stage 3, students are becoming familiar with the language of the literacy continuum. Through the use of a Bump It Up wall, students are aware of what cluster they are
working on and what they need to demonstrate or improve on before moving to the next cluster or level. (Assessment and Reporting)
b. Through internal and external data sources, the teacher of this Stage 2 class identified sentence structure as an area of focus. She began by determining what students
knew about sentence structure and what types of sentences they were using in their writing. She then began explicit quality teaching, planning and delivery before assessing
their writing again. The second photo was taken after four weeks and demonstrates a marked improvement in the quality of sentences that are being produced by the students
in this class. (Assessment and Reporting)

4. Assessment and Reporting Practices- Consistent Teacher Judgement
a. After reviewing school-based reporting procedures, it was evident that there were significant inconsistencies in knowledge and practices across the school. All staff
participated in a 3-hour professional learning session that focused on consistent teacher judgement. (Assessment and Reporting)
b. Teachers were also asked what they might change about their assessment and reporting practice in the future. Some staff members acknowledged that assessment tasks
need to be more varied and open-ended. (Assessment and Reporting)
c. Here is an example of how one teacher has changed the way she assesses in mathematics. This assessment task has allowed students to demonstrate their knowledge in
a range of ways and has provided more information to the teacher about the thought processes employed by the student. (Assessment and Reporting)

5. Report Formats
a. Data collected at the end of 2015 and the beginning of the 2016 school year, clearly indicated that some changes to assessment and reporting processes were essential.
During individual meetings in Term 1 2016, 68% of staff indicated that reports were something that needed addressing. Previous report formats did not comply with
Department policy and parents expressed their thoughts around wanting reports to include more information about individual achievement and areas for development. The
page on the left is an example from 2014. Comments were quite generic and did not provide parents with information about areas for future growth and development. The
page on the right is an example of the report provided to parents in 2016. The comments contain detailed information about individual student learning achievements and
areas for growth. (Assessment and Reporting)
b. Parents were asked to provide feedback after the Semester 1 reports were sent home in 2016.
These results indicate that the new report format has had a significant impact on parents’ understanding of the learning progress of their children and how they can effectively
support them to learn. (Assessment and Reporting)

6. Student Led Conferences
a. Student led conferences were previously implemented in 2014 and 2015 for Stage 3 students and their parents. Due to the positive feedback as to the effectiveness of
these conferences, it was decided that we would expand the idea to include stages 2 and 3 in 2016. These conferences built on the information provided in the Semester 1
reports but allowed the students to lead the discussion about their learning achievements and areas for growth. (Assessment and Reporting)
b. Students used assessment and reporting processes to reflect on their learning when preparing for the student led conferences. (Assessment and Reporting)
c. Feedback from parents after the conferences indicate that they now have a better understanding of what their children are learning. They also acknowledged and
appreciated the importance of students reflecting on and evaluating their own learning. (Assessment and Reporting)

7. Evidence-Based Teaching Strategies
a. Through professional learning and discussion, teachers are becoming more aware of the importance of using evidence-based teaching strategies. Hattie’s research
indicates that having assessment literate students can have a significant impact on growth. Consequently, formative assessment practices have become a clear priority and
focus at Figtree PS. (Effective Classroom Practice)
b. Professional reading was undertaken by all teaching staff to strengthen their understanding of the implications and impact formative assessment can have on students in
their class. Teachers wrote reflective notes and comments and posted them in the staffroom for all to see and build upon. (Effective Classroom Practice)
c. Many teachers have begun using an app called See Saw to provide explicit, systematic and formative feedback to students on how to improve.
Students take a photo of their work and post it to their See Saw account. Teachers can then give them timely feedback. This feedback can then be accessed by students at
school and at home. Students are also able to share work samples and feedback with their parents and carers. (Effective Classroom Practice)

Analysis
In our selfassessment process
the leadership team
analysed a range of
evidence to support
our judgement of:

Delivering for Curriculum and Learning.
The evidence of teachers using formative assessment to respond to the needs of students and differentiate the curriculum demonstrates that at
Figtree PS, assessment is beginning to promote learning excellence and responsiveness in meeting the needs of all learners.
Based on Figtree PS’s need to improve student results, professional learning on formative assessment processes have been introduced for all staff members .
Research indicates that learning intentions and success criteria etc can have an effect size of 1.44 (Hattie, 2009). The evidence demonstrates that teachers
have begun experimenting with methods of formative assessment and have enjoyed sharing resources and ideas with each other, both informally as well as
during PL sessions and stage planning time. Over a period of approximately 15 weeks in 2016, there has been a 47% increase in teachers frequently using
learning intentions and success criteria in their lessons. Similarly, there has been a 43% increase in the use of ‘on alert’ learning in classrooms.
Delivering for Assessment and Reporting.
The evidence of Bump It Up Walls, consistent teacher judgement, changes to report formats and student led conferences demonstrates that at
Figtree PS, we are beginning to develop more consistent, school-wide practices for assessment and reporting. Teachers are becoming more
confident in using these assessments and reporting processes to monitor, plan an report on student learning across the curriculum.

Discussions and learning around consistent teacher judgement were imperative in 2016 and we have already seen evidence of more consistent school-wide
practices and understanding. The evidence shows school-wide planning and achievement towards consistent practices for assessment and reporting through
the development of greatly improved formal written reports and student-led conferences. 96% of parents surveyed indicated that the new report format
provided them with more information then the previous format. Through the student-led conferences, all students in years 3-6 are reflecting on their learning
and explaining and describing their learning in terms of what they have learned and what they need to learn next. The use of Bump it Up walls in most
classrooms are also contributing to many students being able to reflect on their learning.
Delivering for Effective Classroom Practice.
The evidence of evidence-based teaching strategies demonstrates that at Figtree PS, many teachers are committed to learning about evidencebased teaching strategies and are prepared to implement and experiment with some effective teaching methods.
Many staff participated in professional reading about formative assessment in their own time. This evidence of the professional reading notes and comments
indicates that teachers at Figtree PS value formative assessment practices and the impact that it can have on student outcomes. The evidence of the use of
the seesaw app shows that teachers are beginning to explore methods for providing valuable and useful feedback to students.

Where to next?

From analysis of our Assessment and Reporting evidence, Figtree Public School needs to focus on the following areas:
•
•
•

Formative Assessment Professional Learning to continue in 2017
All teachers regularly using learning intentions and success criteria
Through professional learning, all staff gain more knowledge in the use of Literacy and Numeracy continuums.

1a. In 2016, all
teachers have been
involved in
professional learning
that focuses on using
formative assessment
practices. Acquiring a
deeper knowledge of
formative assessment
has enhanced teacher
responsiveness in
meeting the learning
needs of all students.

Learning– Curriculum and Learning
At Figtree PS, we are beginning to implement an integrated approach to quality
teaching, curriculum planning and delivery and assessment that meets the
learning needs of all students.
Teachers are working hard to ensure that individual students know what they
are learning, how they are doing and what they can do to improve.

1b. A survey was given to teachers at the first professional learning session on
Formative Assessment in Term 1 2016 and then again in Term 3 2016. Over a period of
approximately 15 weeks, there has been a 47% increase in teachers frequently using
learning intentions and success criteria in their lessons. Similarly, there has been a 43%
increase in the use of ‘on alert’ learning in classrooms.

2a. This is an example of how
teachers differentiate curriculum
delivery through formative
assessment in Kindergarten. Each
child has an individualised
learning goal on their desk. When
a goal has been achieved, a
sticker is placed on the chart
below and the child begins to
focus on their next goal.

3a. In Stage 3, students are becoming familiar with the
language of the literacy continuum. Through the use of a
Bump it Up wall, students are aware of what cluster they are
working on and what they need to demonstrate or improve on
before moving to the next cluster or level.

3b. Through internal and external
data sources, the teacher of this
Stage 2 class identified sentence
structure as an area of focus. She
began by determining what
students knew about sentence
structure and what types of
sentences they were using in
their writing. She then began
explicit quality teaching, planning
and delivery before assessing
their writing again.
The second photo was taken
after four weeks and
demonstrates a marked
improvement in the quality of
sentences that are being
produced by the students in this
class.

Learning– Assessment and Reporting
At Figtree PS, we are beginning to implement consistent, school-wide practices
for assessment and reporting. These practices are being used to monitor, plan
and report on student learning across the curriculum.

In a survey conducted at the end of the
professional learning session, 100% of
teachers indicated that they felt this
meeting will enhance student assessment
processes within our school.

4a. After reviewing school-based
reporting procedures, it was
evident that there were
significant inconsistencies in
knowledge and practices across
the school.
All staff participated in a 3 hour
professional learning session that
focused on consistent teacher
judgement.

4b. Teachers were also asked what they
might change about their assessment and
reporting practice in the future. Some
staff members acknowledged that
assessment tasks need to be more varied
and open-ended.
4c. Here is an example of how one teacher
has changed the way she assesses in
mathematics. This assessment task has
allowed students to demonstrate their
knowledge in a range of ways and has
provided more information to the teacher
about the thought processes employed by
the student.

5a. After reviewing the Semester 1 reports at the beginning of Term 1 2016, it became obvious that the report format that was sent home to parents requited some
adjustments. The page on the left is an example from 2014. Comments were quite generic and did not provide parents with information about areas for future growth and
development. The page on the right is an example of the report provided to parents in 2016. The comments contain detailed information about individual student learning
achievements and areas for growth.

5b. Parents were asked to provide feedback after the Semester 1 reports
were sent home in 2016.
These results indicate that the new report format has had a significant impact
on parents’ understanding of the learning progress of their children and how
they can effectively support them to learn.

6a. Student,
parents and
teachers in
stages 2 and 3
were involved
in student led
conferences at
the beginning
of Semester 2,
2016. These
conferences
built on the
information
provided in the
Semester 1
reports but
allowed the
students to lead
the discussion
about their
learning
achievements
and areas for
growth.

6b. Students used
assessment and
reporting processes to
reflect on their learning
when preparing for the
student led conferences.

6c. Feedback from parents after the
conferences indicate that they now
have a better understanding of what
their children are learning. They also
acknowledged and appreciated the
importance of students reflecting on
and evaluating their own learning.

Teaching– Effective Classroom Practice
At Figtree PS, teachers are committed to Improving their ability to identify,
understand and implement the most effective teaching methods, with a high
priority given to evidence-based teaching strategies.
Teachers are beginning to provide explicit, specific and timely formative
feedback to students on how to improve.

7a. Through professional learning and discussion, teachers are
becoming more aware of the importance of using evidencebased teaching strategies. Hattie’s research indicates that having
assessment literate students can have a significant impact on
growth. Consequently, formative assessment practices have
become a clear priority and focus at Figtree PS.

7b. Professional reading was undertaken by all teaching staff to
strengthen their understanding of the implications and impact
formative assessment can have on students in their class.
Teachers wrote reflective notes and comments and posted them
in the staffroom for all to see and build upon.

7c. Many teachers have begun using an
app called Seesaw to provide explicit,
systematic and formative feedback to
students on how to improve.
Students take a photo of their work and
post it to their Seesaw account. Teachers
can then give them timely feedback. This
feedback can then be accessed by
students at school and at home. Students
are also able to share work samples and
feedback with their parents and carers.

