


NO SMALL CHANGE
A HISTORY OF TELECOMMUNICATIONS

Telecom invites you tojoin hundreds of teachers and students on ajourney through
the history of telecommunications.

From the Stone Age to the age of satellites you will learn how people have
communicated with each other and how new technology can give us a better life.

“No Small Change” is an educational package produced by Telecom Australia
Payphone Services. It contains an 18-minute video and resource book for teachers
and students.

The package is aimed at 8-14 year-olds but all age groups will enjoy the award-
winning video, narrated by the illustrious puppet Agro. He tells a story which is
illustrated by historical figures such as Egyptian Pharoahs and Ned Kelly.

The illustrated resource book provides a wealth of information to work with. Fun
investigative projects are encouraged and the book is full of informative snippets
which children can easily remember.

Copies of “No Small Change” are available for $26.50 each from Telecom Payphone
Services. To order, cut out the coupon below and send along with your cheque to
Fidelma Mahon, Telecom Payphone Services, PO Box 3964, Parramatta NSW 2124.
Phone: (02) 895 9872. Fax: (02) 891 6678.

Please send me ___copies of “No Small Change”. A cheque for$ is enclosed.
Please make cheques payable to Telecom Australia Payphone Services.

Name: School/Library:
Address: Postcode:
Phone: ( )

Keep up-to-date with The Sydney Morning Herald Resource Services

RESOURCE BOOKS Price  Quantity

CLIPPINGS KITS

CGontemporary English with Newspapers $13.00

“Current Issues in General Studies $13.00

Work & Culture for Students of English $13.00

Work & Culture for Students of English - Part Il $13.00

History Now! Modern World Studies $13.00

Writing & Understanding with Newspapers $13.00

Investigating Economics $11.00

Reading & Understanding with Newspapers $11.00

The Vietnam War $11.00

NEWSPAPER KITS AND POSTERS

11 Front Page Historical Posters $17.00

Set of 6 Newspaper Quote Posters ideal as media
discussion starters $10.00

A Day in the Life of The Sydney Morning Herald
72cm x 47cm poster $4.50

A Guide to Newspaper Research poster and
study notes $10.00

The Current Affairs Program - set of 6 units, 4 posters and
teacher's notes on studying the newspaper $12.00

MAKE THE FRONT PAGE

A simufation game producing a front page of
The Sydney Morning Herald to a deadline

The Future Il $7.00
The Family Il - $7.00
Challenge and Endurance $7.00
Arab-Israeli Gonflict $7.00
Legal Studies $7.00
Business Studies $7.00
The Environment $7.00

These Clipping Kits are for Terms 3 and 4, from July 20, 1992 to November 27, 1992.
\

/Name
Address

Postcode
Payment enclosed: $ Phone

To receive your copies simply fill in the order form and send with money order
or cheque to: JOHN FAIRFAX EDUCATION UNIT GPO Box 506, Sydney 2001

Telephone (02) 282 3164 or (02) 282 3166 Please allow 21 days for delivery

Ifyou would like information on the half price Herald in the Classroom and The
Australian Financial Review programs please indicate in the box below. (These -

Qrograms entitle you to an information search service).  TICK HEREL

=JOHN FAIRFAX
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_ Happy’scannmg!

Thanks to Hazel V_ickers, the SCIS Review Coordinator, this -
" is a bumper issue for reviews. Hazel has done an admirable .
job in enlarging the SCIS stable of reviewers, sending out

resources, organising the reviews and coordinating the
bibliographies. The Scan editors have selected a wide range
of relevant reviews for publication; those not selected are all
available by searching SCIS online. For the first time in years

.the SCISreview shelves areempty; the SCIS Cataloguingand

Review Team is searching more w1de1y for approprlate new
resources. :

In fact this issue suffered such severe obesity prohlems that

ithad to sent off to a health farm to shed 15 pages: It also shed

- some white space in the process but not, we hope, at the

expense of readability.

Thisissue of Scan prov1des much pract1ca1 reading. We focus

- on OASIS, with an article by Christine Bellchambers which

outlines the steps involved in planning and budgeting for
OASIS. This should prove invaluable when preparing

- -submigsions and work plans. OASIS- user Michelle Ellis
~ describes some of her successes in using OASIS as a school

based information skills tool. She also warns of a pitfall to be
avoided. Sharon Wilkes continues her OASIS diary, reporting
a satisfying term’s further acqua1ntance w1th her OASIS
system. "

.Weare awarethat OASISisahottopic with teacher-librarians,
'so please share your experiences —and frustrations — with us.

Fax, mail or phone contributions are always welcome.

The teaching of binformation skills is .subject to scrutiny by

Brian Miller, whoreflects on the need for strong linksbetween

information skills and genre based writing. The article asks

some 1mportant and timely questions: nearly three years
down the track it is time for some reappralsal of Information

Skills in the School _especially in the light of the new.

syllabuses

Ifyouare contemplating updating your qualifications witha |

university course in 1993, Viewpoints may assist. Three

- teacher-librariansreflecton the courses they haveundertaken.

As we promised last issue, children's literature features

-strongly, thanks to the Children's Book Council Conference,
a most successful event when 600 enthusiasts gathered for

three days in a most pleasant setting, to listen, talk breathe
and 11ve children’s literature:

» Artlcles currently being planned for future issues 1nc1ude an

interview with Lilith Norman; a view by two year 12students -

- of the library throughout their school career; how to-plan

. strateglcally, ideas for assisting talented children; the whys -

. and wherefores of teenagers' penchant for certaln forms of
 literature ... . and much more. : '

Fay and Jill
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(ETTERS

Dear Scan Crew, -

Imust admit to feelmg amazed thata teacher-librarian would not
make time to read and use Scan! (See letters Scan Vol 11 No 2)

T agree itis frustrating tosee thedermseof many support structures ‘
we have benefited from in the past. Because our job as TL is-
always changing and expertise is expected in such a variety of |

ways, however, it is essential to use publications such as Scan as
a means of looking at our job from the many perspectives that
have been presented in 1ts articles over the years.

: Never hav1ng enough time to do all the thmgs a 11brary has the |
potential to do is simply an occupational hazard (optimistically |

phrased - a mega-challenge') Participation in professional
organisations, using and contributing to publications, active
involvement in cluster and network. meetmgs, and undertaking
further studiesare notonly guaranteed to give us somethmg todo
inour 'spare' time, butare also a means of encouraging us to keep
working on, lobbying for and contributing to. the active role

Share your good ideas
w1th Scan readers!

What strategies have you adapted
adopted or created :
to help your students develop and
refine their information skills?

What simple hints make learning
more successful at your school?

Send a brief description
. of your success stories
with your name and school address
' to '

schools have come to expect the1r libraries to fill.

" Scanis certamly a prlorlty in my time frame!

Yours enthusiastically,

- Jackie Hawkes

St Clair HS
May 171992

Scan Editors
~ Private Bag 3
Ryde 2112 ‘

cuaaems@

~ Beth Mclaren is Senior Curr1culum Adwser - Library and Informatwn theracy

-‘_Role of the teacher-hbrarlan

Conferences and seminars prov1de opportunities for
teacher-librarians to discuss some of the wider
issues associated with their profession. One of the

_ issues identified at the ASLA XII Conference last
. ‘year was the need to define the role of the teacher-

librarian. A group of interested teacher-librarians
formed a committee called the Teacher Librarians .
Action Group which has met regularly since the -

- Conference to develop a role statement for teacher-

librarians. There has been discussion on the

~ statement with interested groups such as SLANSW,

the NSW School Libraries Section of ALIA, and the

- Special Interest Group of the Teachers Federation.
* The action group hopes to have the final draft of the
- statement ready for publication shortly. Del Beazley,

from Bankstown PS and Colleen Foley from

Cranebrook HS are two of the contact people for the - . :

~ group.

The latest draft of the proposed role statement
describes the teacher-librarian as ‘the school's
information and resource specialist.' Such a
description highlights the key role of the teacher-
librarian in the school's information skills program — -

* arolewhich is integral to the 1mplementat10n of

Information Skills in the School. The latest reports

“on education continue to emphasise the need for -
“students to become efficient users of information

making this description even more relevant. The
reports of the committees investigating post- -

‘compulsory education in Australia, the Finn

Committee and the first report of the Mayer

. Committee, for example, have both identified

competency in using mformatlon as belng

important.

Scan Vol 11 No 3 August 1992
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| Mayer Commrttee Report

The second draft of the report of the Mayer :
Committee Employment Related Key Competencies: a
Proposal for Consultation, which is now being
circulated for consideration, proposes that 'there will
'~ be a single Key Competency Structure comprrsmg a
set of Key Competency Strands Two of the six
strands are:

¢ Collecting, analysmg and orgamsmg ideas and .
information

~ & Expressing tdeas and mformatzon

The adoptlon of these strands would certamly
unpact on the role of teacher-librarians providing a
" unique opportunity for them to contribute to a
school's learning and teaching programs for post- -

compulsory students. The work-related '

competencies defined in the Mayer Report require a

firm foundation of skills acquired through the

compulsory years of schooling. The relevancy of

Information Skills in the School is enhanced by the

‘emphasis Mayer's commlttee gives to using

information.

Information technology

- A third competency strand 1dent1f1ed by Mayer is
Technology. The role of teacher-librarians in
Information Technology is another area in which

- teacher-librarians perhaps need to clarify their role. -
. The Australian Education Council has developed a
- statement on Technology in Australian schools

which identifies four strands of learning in

technology: »
-designing, making and appratsmg
materials
information
systems

The deflmtlon of technology used in the Natlonal
statement is a broad one: 'the know how and

- creative processes that may assist people to utilise
tools, resources and systems to solve problems and
to enhance control over the natural and made

~ environment in an endeavour to improve the human
condition.' (UNESCO 1985) .. :

Thus information skills which allow students to
“access information held in print format are as much
a part of information technology as are the skills -
which students need to access information held in
electronic databases. Many of us find thenew
_ technologies a barrier. Perhaps the barrier is really in
“the software and/or hardware. We need to
“remember that the principles of accessing and using
_ information do not depend on format. Teacher-
librarians, as information specialists, have much to
contribute in the field of information technology.

Independent consultants and Departmental ofﬁcers “
are drafting an Information Technology in Education
- Strategy to assist planning in this area. When this

strategy is implemented, the expertise of all-
. specialist teachers in the area, including teacher-.
libfarians and computer education teachers, will be

- required: The strategy could well provide both

challenges and opportunities for teacher—hbranans

| Engllsh K-6 syllabus

~ Inrecent years teacher-librarians have embraced a.

more pro-active role. Many have had great success
working in partnership with classroom teachers - -

integrating the teaching of information skills into the

curriculum. Each new syllabus will impact on this
teaching role. Thus the release of the draft English |

K-6 syllabus is relevant to teacher-librarians. Details -
- of the Department's evaluation process for this

syllabus are outlined elsewhere in this issue of Scan.
Please participate fully in your school's evaluation to
ensure that the issues associated with both '

 information skills and the provision of information

resources are addressed in your school's evaluation
of the syllabus

- ALIA

The ALIA Biennial Conference is bemg held at
Albury Wodonga from September 27-October 2 -
1992. (See columns Scan 11/2.) At a time when

-many teacher-librarians are re-assessing their role,

this National Conference may be especially relevant.
I hope that many of you will be able to take the .

opportumty offered by the fact that the conference is

being held in NSW and I look forward to meetmg

you there. o
- Library Amendment' Act

The Library (Amendment) Act 1992 has been passed
by the NSW Parliament and a consultative

~ committee has been formed to develop guidelines

for its 1mp1ementat10n The Act makes 'further

provision [to the 1939 Library Act] with respect to

the services to be provided free of charge by local
libraries'. Although not directly affecting school

- libraries, the Act has implications for students using
_ their local libraries. It may also have implications for

school libraries networking with public libraries. A
copy of the Library Amendment Bill, the explan-
atory notes and the Draft Guidelines was sent in .

o early July to-all Local Government Councils for

comment. Councils must submit comment to the

~ committee by the end of August. Teacher-librarians -
wishing to participate in this process should contact " -

their local council: The committee will meet at the _
end of August to prepare the final draft of the .
Guldelmes <&
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. Elizabeth Jolley, creator of

- him. After all, novelists don't

. writerscanafford to be hermits:how
.then can 'you,reach people?’

) French ancestry -

‘Canuck label can be used affectlonately or derisively, depending on the tone of voice.

‘AutobrographJcal Fade : '

 Mr Cormier snr came south to work ina comb shop, 1 much like the onein Fade which

FEATURES ‘Q

«:}chhotomles

A comparlso_n can be drawn

. between Robert Cormier, writerof §

controversial novels for young
adults, and Elizabeth Jolley, writer
of offbeat adult novels. Neither
novelist conforms in person to the -
image presented in their novels:

wonderfully bizarre plots and
weird characters cannot, as befits a
gentle grandmotherly lady, write 8
until shehasdecided whatshe will §
cook for dinner; Robert Cormier, .
creator of gripping, contemporary

plots, and heartrending characters

in sometimes violent, almost

always contentlo_us novels,_ is a

quietly spoken, practising Roman

Catholic father and grandfather.
Both present a curious dichotomy,

a term which arose several times

during our chat. '

Cormier's throat was giving him "
some trouble on the morning I met
ormally speak much, 'it's-a

reclusive life but the dichotomy is
that I love to be out. I'don't think

Robert Comuer, recently in Australia to present a paper at Vthe First
National Children's.Book Council Conference, spoke to Fay Gardiner -
about his life and his writing, both of which are ineradicably entwined.

Reahsm isafeatureofa Robert Cornuernovel The repetltlon ofplacenames —Monument, Frenchtown, Mechanic
Street — indicate that the realism is founded in strong autobiographical detail. The Cormier family was one of -
many who were recruited from the Canadian province of Quebec, to work in the mills of New England. The

" economy in the north was bad, the farms were very modest and the fam111es were large so the prospect of pald

employment had its attractlons
'Canucks as these immigrants became known pop up often in Corrmer novels. The

AsCanucks and others 1ntermarry however, the term is becommg redundant withthis
generatlon . '

is Cormier's most autobiographical work. As much as Iadmire Stephen King 1didn't want
to write a Stephen King horror novel so I tried to create a very real background, a real town,
areal famzly and the factories my father was involved with. Paul was pretty much meas a boy
and later in life becoming a writer; even his actual apartment, across from the church is there.

" Scan Vol11no 3 August ‘1992. .
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' Thecatalyst for Fade wasa real photograph of Cormier

snr's large family; one of the sons however did not
emerge in the old family photograph. I'd heard about
this family ‘legend’ for years but the older generation didn't
get too excited about it because, first of all they were factory
workers with their feet on the ground, and also because in
those days the technology wasn't very advanced: it might
- have been a defect in the photograph; or he might have just

ducked down. As awriter I began to think, "What 1f1twasn t-

a defect and he hadn t ducked down; what 1f

 Once I established the real world I suddenly 1ntroduced
Susan 50 years later, saying it wasn’t true: it was a
manuscript. Cormier says this was one of the biggest
risks he's ever taken because he could have turned his
readers off. But thankfully my editors thought it was fine
and so far I haven’t read any ob]ectzons tot.

Fade is much more than a horror story, but certainly
the ending is horror with Ozzie becoming progressively
© more v1olent His gift has truly become a curse.

Asa reporter Cormler hashad a feehng of 1nv1srb111ty
s at accidents and fires, covering meetings you ‘re not reglly

a part of it. In Chesterton's wonderful story The invisible

man, the other characters never saw the postman because he

was so much a part of the scene; he.was invisible. And I love -

playing with reality and identity.

Real world

to give him the freedom to change things and to avoid
‘invidious comparison with real people. French townis

really French Hill where Cormier grew up; St Jude’sis

really St Cecilia's. . . I havea devotion to St Jude, and Itry

to promote him whenever I can; he’s the patron saint of
~ impossible causes!

Therealismof Cormier's charactersis perhaps founded -

in the real life part they obviously play in the Cormier

family. One day my wifeand I were going to churchand we .

parked the car at the corner of Mechanic and Laurel Streets.
I'pointed up at a houseand I said, *You kniow Connie, that's
where Darcylived." Shesaid, "Nonoshe didn tlwehere,she
lived on Third Street.’

‘ Echozng what Paul (in Fade) saysabout not knowrngwhat
- is reality what fantasy, one day my son and I were talking
- and he said "You know Dad, I think back now on our lifeand

it’s hard for me to figure out what really happened and what
- was fiction.’ I have that problem too, writing as I do about -

very personal things. Memory is tricky anyway; if you

haven’t got a good retrieval system for those short and Iong‘

term memories, 1t can go askew.

Are we all one? -

Cormier appears to be interested in the sense of one-
ness among human bemgs, in The bumble bee flies

to the extent whereshe feels
~ the physical pain of his
terminal illness. . . wearein
a sense alone and there’s a

- connect; it ‘s symbolised to the

- greatestdegreewith Cassieand

- her brother: they are really
connected and Iwanted toprobe
that.

- age can reach young people I
sense that the emotions connect us, that old or young, we're

- all looking for the same thing. We all want to be loved, but
there'san essential loneliness to usall and there's adichotomy

there. If we could only break down all those barriers that we
have between people :

Religion

Religion permeatessome Cormier novels; he confesses
to being the classic Jesuit 7-year-old convert whom
they've gotforever... notalways happily. Mylife has been
a struggle that way. I'ma practising Roman Catholic, I say

" -my prayers at night and I go to church every Sundayand I -
.always try to be a good person. :

It waanu'ite ashock, howeyer tohear Cormiér say that
Monument isreally Cormler shome town, flctlonallsed ‘

he was brought up with the theology of fear with the
nuns, since the only nun who features in his novels is
kindly and encouraging, and modelled on- Sister

Catherine, his teacher in grade 6 or 7, the person
directly responsible for his becoming a writer. -

Priests on the other hand, fare rather less positively in
some of his work, notably The chocolate war. Cormier

explainsyetanother dichotomy: I have averyaffectionate

feeling for most of the nuns. But when it came to religion, the
nuns were as much victims as we were. It was a theology of

fear. At a time of awakening sexuality the nuns were telling -

you that if you had evil or bad thoughts today and you were

hit by a car, youw'd go straight to hell. At this time in your hfe ‘
bad thoughts are the greatest thzngs 8oing for you; you ve -
 just discovered gitls and you're taking pecks at those .

magazines and the nuns are tellzng you you'd nsk eternal
damnation. :

Twas brought up on 8 years.of Catholic faith. Then Iwent to
college where I had a friend who was a philosopher and 1

founud out about the theory of evolution. My rehgion has .

always been a battle

But then Pope Iohn camealongand opened the wzndows For

e he relaxed the rules, but at the same time we moved to- -

another parish where I met a man of joy who made religion

ajoyona personal level instead of living withan angry god ‘

. -Scan Vol 11no3 August 1992

anyway, Cassie and her
twin brother are connected

B Idon’t write religious stories |
yearning I think to touch and

_ who are Protestant. I believe
~ Ithink that's why a man of my

. problem; my. problem is with.
the fundamentalists. But also, if I drd that I'd be afraid fo
- make this character Catholic or this one Italian and I'd end

the God of the Old Testament. Father John Shannon’s
sermons were wonderful exernplzﬁed in the way he treated
people. .

but you can't ignore that part
of your life, so I introduce
peoplewho are Catholic, people

in being specific, and youmake
use of anything to make the
work authentic. Someone
suggested that if L had set The
chocolate war. in a non-
denominational school maybe
I'd haveavoidedalotof trouble.
In fact the Catholics haven't.
given me that much of a

up with homogenised milk; it would be bland. It would be

 like this pohttcal correctness we have now in the States

where you're afraid to call anybody anything.

My religion is there not as someone standzng over my
'shoulder but it's there and I can’t deny it.

Flrst person

Many of Cormier's novelsare writtenin the first person
not necessarily from personal preference, but because

it suits some books.About a third of the way through

Otherbells for us toring Cormierrealised two things:

he was wntlng in the first person and he was writing'.
- in the voice of an 11-year-old girl . . . which startled me_
- because I just started writing this, wondering what would

happen to Darcy if she thought she was a Catholic. I
remeinber it clearly because we'd just bought a new summer
home and I was sitting in my new writing room which was

" 50 clean and uncluttered. I'm a city creature and I was
- wondering if I'd be able to write in this quiet atmosphere. I
" started to write this innocent little thzng and I thought My

8od, she’s 11 years old and I 'm writing in the first person.

- But it felt good so there’s an 11-year-old girl lurking inside

me I guess along with all my other characters.

T use the first person when I feel it's authentic even when it
“sometimes goes agaznst the grain. Darcy would not have.

been so effective in the third person. Nor would I am the
cheese.. _

The first person approach can narrow the viewpoint to
that of the narrator . . C
viewpoint but the multiple viewpoint is my favourite form

- of writing because I'm never in the book. I confine it to what-
‘my people see and that s hard to sustain; I don't even want

tosustain it —it would betoo monotonous. I love to draw the
rubber band to a point and then relax it and introduce

. I'm comfortable with a single

another character. And when I get into trouble I always
invent i new character. This gets me through these blocks
and it shakes up thzngs and gwes another viewpoint.

My latest novel We all fall down s third persori, multiple
viewpoint from that of the three main characters. There's a
terrific teenage girl whom I would have loved to have
[expanded upon] but she would have cluttered up the book.
Sometimes you fall in love with these characters and they
take you off ¢ course so I just follow whatever seems more

 effective.

You obviously have to remember the reader becausel ‘mvery.
aware that I'm writing to be read. The books that I don't
enjoy reading are those where the writer is being self
indulgent. It hurts me to take out some things. Fade ran to
600 pages inmanuscript and I cut it way down. There were

‘things in it about my family that I really loved but I knew

they had to go because they werejust 1mped1ng thestory.You

 have to sacrifice thzngs

Elmore Leonard said when he writes he leaves out the thzngs
people don't read. I agree. That's why I use a lot of similes

- and metaphors: I don’t want to clutter up the story witha

description of a building or a landscape. I'm not very good
at it anyway. I don’t want to stop theaction so I use similes
and metaphors which evoke mood and feeling so well: more
zmportantly they ‘revery economical. Descriptions are great
when you 'rereading a beautiful writer like Grahame Green,

~but that s a different sort of writing.

On the HSC list ‘
The chocolate war will appear on the 1993-94 HSC

English list for the first time. Cormier's novels have
. appeared as set class texts in the US for some years, not,

at first with the blessing of the author.. When it first
happened — The chocolate war was the first one — I was

concerned because I thought that if kids had to'read my work

they'd hate it. But I feel better about it now because I get
literally hundreds of letters a year saying things like, "When
we were handed I am the cheese I thought it was another

' boring book but I loved it and in fact I read ahead fo ﬁnd out

what happened '

Answenng theletters is not a problem but it is very big part

of mylife. They ‘redemanding letters because of theambiguous
nature of the books I write. It would be wonderful if they‘d
justwrite ‘Dear Mr Cormier, I ‘vejust read I am the cheese

and I likeit very much’ but they don't. Theysay ‘Could you
* please answer the following questions . .
my wife helps me; I write them roughly and she types them

."Thank goodness - |
up. They are 99% supportwe and they sustain me.

Cormier appreciates the role played by his books for |

_young people: I went from comiic books to Szlas Marner; .

young adult books are a bridge
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' For the student
In 1993—94 Enghsh teachers throughout the state will

be trying to ensure that their students gain not only -

- greatinsightand understanding of The Chocolate War
but greater insight and understanding of people and
institutions through reading The Chocolate War. When
Iasked Robert Cormier what he would like students to
gain from studying the novel he admitted he found it
my question provocative, never having been asked it
before. He was also at pains to point out that, not being
a teacher, he hadn't really the knowledge to answer it

. but I'd try to introduce it first as an adventure. It 's not

really a fun thing but it could be seen as an adventurous
thing we're undertaking . . . we’re going to visit a certain

school in Ametrica where certain things happened and it'’s -

 going to be a voyage of discovery. I'd try to start it onnot a
frivolous but a lzghter tone. Maybe teachers do all this

anyway.

Looking back I thznk they used to make reading too ser-
ious . . . "We're now going to read Hamlet’ [in serious
- voice] when Hamilet is actually a ternftc young adult play.

.Aswe got intothebookl'dlet them doit first onthe narrative

level, letting them discover the issues, depths, corruption,
abuse of authority. But I'd make it first of all a reading
adventure will thts kid sell the chocolates or not?

1 think young readers can get something posrtwe out of these

books. People say The chocolate war is such a bleak book

and sure Jerry Renault gets beaten up in theend and defeated
and he says 'Don’t disturb the universe.’ But if other kids
had come to his rescue that wouldn’t have happened. Sam

" Goldwyn said 'If you want to send messages call Western

Union.’ I'm not in the business of sending messages either
but there is a message: Jerry was defeated because no one

canie to his help. In Beyond the chocolate war I turned it .

all around and said "Look you guys could have sa1d no any
timeat all’.

I thlnk lzfe is filled with choices. There s always a moment
- when you 've got that choice. You can rationalise it away; we
seem to ratzonahse even as we confess: ‘1 did a terrible thing
today but . . ." We're always looking for a cop-out for
ourselves and that s understandable in this tough terrifying
world we live in but there’s always a moment when you do
have a choice. Archie was pointing that out to them. In both
books I think there are positive lessons that a teacher can use;

. probably the kids will discover them for themselves because -

-~ we underestimate the kids, they're stronger than you think.

| _Young readers . .. and older ones

'Yesterday I talked to these bright high school kids. They are
better readers than adults: adults are passive, lazy readers,

readingjust forentertamment butkidsarereadingcritically.

And at that time in their life, you'd better not write down to
them because they can spot a phoney a mile away. Anyway

a good teenage reader is ready to leave Robert Cormier
behind and go on to adult books. I think we tend to

underestimate how strong they are, how intelligent. Sure

there are the kids out there for whom reading has been

neglected in this very visual world of ours. But somebody
must be reading, you only have to go into a bookstoreand see
the crowd in there to know that. There’s a re-emphasis now
in America on writing and readzng When I'm writing 1
don’t feel as though I'm going to corrupt the youth of

- Australia or America. I don't feel there are no positive

elements inmy books.

Cormier's books are attracting -an increas_ing adult
audience. Therearethe firsttime Cormier adultreaders,

but, as The chocolate war came out in 1974, its initial . -

readers are now in their early 30s. -

Ident1ty

neither trauma victim

echoesin teenagersbecause
they’re not sure who they
are. I knew my name at that
age but I didn’t know who I
- was. I had avery touching call
froma young girl, avictim of
child abuse, in-a psychiatric
clinic in Connecticut one
Saturday afternoon. She'd just read I am the cheese, this
very bleak book that people criticise; to her it was a saviour.

She said, Somebody else is like me. I feel like I'm o a bike

going nowhere.’

It pleased Cormier to have Bumblebee referred to .

'it-is my neglected child: it doesn't receive as much
attention as my other books and people either love it
passionately and say it's their favourite orelse say they
tried to read it and it was just too tough to get into. The

strange thing is that while it’s about terminally ill -

children I think it's my most hopeful book and I tried
for that soarmg note at the end.

Fear and violence =
The LA riots happened just pnor to Cormler s visit.

Since his books so often take violence of one kind or
another as their theme it seemed likely-that the riots

would evoke a response . . .What frightens me is this
random violence that could break out atany time. In the ‘old

- days’ if somebody cut you off when you were driving along

inacaryouwould havewound down yourwzndow and said,
"What did you do that for, you son of a. . . " Today you
wouldn't dare do that because the person nght have a gun

" and shoot you.
.Scan Vol 11 no 3 August 1992

Identityisa factor in both I
am the cheese and The -
bumblebee flies anyway:'

-Adam nor Barmey Snow .
knoew who they are. -
Cormier believes this

9

| There is thIS violence and this anger. People rob a store and
they not only take the money, they hzt the person over the

head or they kill hzm

In Massachussets we"ve been having homes invaded: they

break down your door, come in rob you, beat up your wtfe :

You realzse how vulnerable you really are.

I've always been afraid of big things — big government, big
business—because the individual gets lost but thisis entirely

- different. Imay beparanoid orexaggeratzngzt but Iremember
- that old joke: just because you're paranozd doesn t mean

you 're not belng followed

We livein asmall town aboutan houroutszde Boston,avery

" - nice New England town, but there are some areas I might
- avoid at 1 am that I wouldn’t have a generation ago when I

was growing up. You can’t have the same feeling.about the
world thesedays because you can be walking down the street

" and someone can just erupt with that anger and attack you

without provocation. The randomness means it can happen

.anywhere ‘

)

We all fall down is about random violence. My wife
showed me a clipping about some boys who entered a house

. and not only completely devastated it but desecrated it. And

they were not thugs; they were regular-middle class high

-school kids. So, although 1 didn 't really want to, Iwrote this

book about random wviolence and. its effect on the family,
particularly a young girl in the family and about one of the
boys who perpetrated it,

Robert Cormier has always been uncomfortable around
dogs partly because a thousand dogs chased him on
his paper route, but also because dogs are irrational.
The anger and the resulting violence that pervades his
culture, and ours, has for him a similar feel of

’ 1rrat10na11ty and destructlveness

Corrmer s sensrtlv1ty to the dilemmas and dichotomies -
of life is evident in his honest, hard-hlttmg novels. He-
sees the pain and difficulties but his vision is not

‘wholly bleak for he also sees the beauty that resides
within each human belng ® :

ﬁYou should have been there'

The South West Slopes Cluster. of the Rzoenna Region has a strong teacher—librarians group which encourages mutual

. support and cooperation. Several members of this group belong to the ACT branch of the Childrens Book Council. Their

membership has enabled them to bring into local schools authors who have excellent rappoit with the students. It was also
through this membership that they became aware of the CBC Conference attended by five of the group..

Cathenne Frew, teacher—hbranan at Tumbarumba High School; Ros Gay, teacher—hbranan Tumbarumba Public School;
Kath Joyce, teacher-librarian Batlow Technology School K-12; Grace McEachern, casual teacher at Tumbarumba High

The theme of the: First Natipnal Conference of the
Children's Book Council of Australia held in Manly on
May, 14-17 was At ‘Least They're Reading. We have
chosen to title this article "'You should have been there'

The conference was an intensive | program rlght from
the start. Imagine the scene ... a magnificent view over
Manly beach where the board riders wait for the

- perfect wave, the luxury of a 5-star hotel, attentive

staff, and four days of being completely immersed in

_literature. From the breakfast book launch to the

midnight book launch (complete with boiling
bloodsucker); after dinner with Blinky Bill and Nutsy;

" throughout the talks and cups of tea with authors,
publishers, illustrators, and w11d thmgs books ruled

our lives.

_The cOnference organisers brought together a-
remarkable range of speakers including Robert

Cormier, Pat Hutchins, Libby Gleeson, Christopher
Pike, Libby Hathorn, Victor Kelleher, Brian Caswell,
Donna Rawlms, Llnda Bumey, G1111an Rublnstem,

~ School; and Margaret Russell, teacher—lzbranan at Tumut Public School here record their memories.

John Marsden, Gary Crew and ]ane Tanner

'Reglstratlon on Thursday afternoon preceded an

evening spent listening to Robert Cormier, Christopher

- Pike and Gillian Rubinstein reading from their own
- because it is one of the first remarks we make when :
talklng to others about our experlence :

works. Now as we read those passages, we hear the

. .voices of those authors

We could quite ea511y fillScan withour notes, memories

and feelings but ... we will attempt to share some of the
material the speakers shared with us, and the
impressions they created. L

Pat Hutchins _
Speaking on Wrztmg and drawing for children Pat

‘explained how she moved from illustrating other

peoples’ work to writing and illustrating her own. She
told how her first attempt was 400 odd words, and
how with her editor she cut it to 32 words and created
Rosie’s walk. She takes great care in ensuring her

illustrations are accurate so that in Changes changes
- the blocks are exactly the same on every page. In One

hunter there are clues on each page for the next animal
and these are de51gned to involve the children in the
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. book. She created a monster farruly for The very worst
monster to create a pantomime effect and take away

reality fromthe story whilestill passing on the message.-

She took great care however not to make the monsters
too scary. In her latest book Silly Billy, launched at the
conference, we met the famlly again. -

]ane Tanner

Few, if any, of-the 580 delegates at the conference

speak. Those of you who have read the article in Scan
11/2 will understand some of the effort Jane puts-into
her illustrations. In describing her art she showed us
ssomeof the personal costs she pays for herillustrations.
' 'I'helntegrltyofhermterachonmththestorylsreﬂected
~ inthedetail of her work. Look for the image she creates
with the falling leaves in The wolf; everything in her
illustrations is there for a purpose.

Akeypomt madeby allthe illustratorsat the conference

was the development of visual literacy. In well

illustrated books the illustrations are an 1ntegral part.

of the story. Children who understand this will stop
~ asking illustrators 'What pencils do you use?' and
begin to 'ask "Why did you draw it this way ?'

Chnstopher Plke

How embarrassing! We didn’ tknow h1m at all but in

the USA hehassold over 10millioncopies. Hehasbeen -

- described as filling the gap between Nancy Drew and
Stephen King, and as 'fantastic' by his teenage fans.
Talking on the topic The story teens can’t put down he
argued that teenagers don't want to read -about
everyday life. They want something different, far out,
~ butsomething they canrelate to. They areinterested in
_ thebig questions; they think about the meaning of life.
He believes that a story needs intensity, not needless

violence, and thata really good hero needsa really bad -
villain. His books are thriller-mysteries rather than -

horror or occult. His characters often triumph-and
overcome evil, but may pay a terrible price. His book

Witch was launched with great gusto at the hotel -

‘nightclub just before mldmght

E Robert Cormier -

The warmth and integrity of the man who wrote The

chocolate war and Other bells for us to ring touched
us all. He spoke of his effort to provide a second level
..of meamng in his work through the use of metaphor

-and imagery. He told us that he writes in 'scenes’, a -

legacy fromchildhood when he would describe movies
to his mother scene-by-scene. He said he carries the
- baggage of youth’; that the nature of adolescence is
timeless; and that his 1deas come from emotlons wh1ch

' make him ask What if . '

On the issue of censorslup, he said that he censors  his
own writing; if it's notgood enough for his own family -

it's not good enough for other people ‘We' cannot
however, protect children from the real world and the

novel has to be honest, even if it rneans the baddies win.

John Marsden

- Speaking on the top1c Teachlng and Wrztlng, John:

Marsden caught everyone's attention when he argued

- that we are foolish to allow maths and science to .
A ~ dominate the curriculum at the expense of language.
“remained dry-eyed as they listened to Jane Tanner |

His speech concentrated on the many. ways we can

* encourage children to write, and -on the value of
- creativity. He pointed out that people with poor

language skills are.susceptible to manipulation by

~ people with strong language skills, and that we have

an obligation to help develop strength in this area.

Gary Crew

Gary Crew addressed the future of the novel in his -~
speech What's next? He suggested that we should be -
more concerned about aliteracy than illiteracy: therisk .-
* isthatfuture generationsmaybe more visual, preferring
* movies or comics to novels. To avert this we must

ensure that the novel remains relevant to its audience.

‘The novel is based on the business of life. It has to tell

the children about the true 'monsters’ of today — the
Vietnams, politics, genocides—rather than thedragons

of the past. We can'targue for morality in storiesunless

we also include moral retribution. We can't present

‘issues thinly wrapped in a story and expect it to be -
‘ accepted He called the novel a 'trembling illusion of
‘life’ - 1t is not 11fe but it must be real. :

'G1111an Rubmstem _
It was interesting to learn What ch1ldren tell Glllzan

Rubinstein. Primary stddents want happy endings,

" they are more optimistic; high school students often -

find it difficult to suspend reality. She thinks that dur-
ing childhood we learn how to live, and in adulthood
welearn how to die. Books for children should pass on

 thebody of wisdom weneed for life. Like most speakers
- she said that we cannot ignore the dark side of soc1ety,

but novels should develop a real world with 1nner
meamng and moral justice.

As well .

Other sessions looked at CeI‘lSOl‘Shlp, book clubs and

the books children choose; the differences in writing

for children and for adults; the role of literature in the

classroom; evaluating material about Aboriginal
people; the problems of selling Australian and New

Zealand works on the US and UK markets;and a panel
on reviewing books and choosing award winners, It’
was a full and rewarding experience. We returned - -

with bags of autographed books, with posters and
badges and documents, mostof all wecame home with
renewed belief in the value of literature and in the

1mportance of bnngmg chlldren and books together. @
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" produced 30 books - 25 picture books which demonstrate her skills as writer and

I thmk my picture books reﬂect chlldhood emotion because I remember

" most of my picture books I try to make a child seem a bit more secure, to -

" Emotions like )ealousy are very dellcate I’Ve got to be awfully' careful

Pat Hutchins is one of the most popular children’s authors in the world. She has

illustrator, and 5 longer stories. Jill Buckley spoke to Pat Hutchins recently
about the way she approaches her work; following are her responsas

_ Plcture books

the injustices of childhood. I remember lots of things, the insecurities. In

help them realise they’re not unique. We all go through that even 1f we
~have had the happlest of chlldhoods ' :

_No matter how much the brothers and sisters may love each other, there
is still an undercurrent that Mum or Dad likes the other best. I think
there always will be. My sons, now aged 19 and 23, can still behave in
similar ways to the moments captured in the books -

how I present this to children, without being clumsy. I'don't want to be

- impertinent, to suggest that the child isn't aware of the emotions,
' because obv1ous1y they are. I'm very. very careful about the words.

Partlcularly w1th The very worst monster, I wanted to distance the child because I know that most ch11dren
have experienced jealousy of a younger brother or sister. I chose to use monsters to create dlstance so that

_ they didn't feel any guilt read1ng the book Hopefully itisa funny book as well.

I quite dellberately strive to give readers an active rolé in making meamng With Rosie's walk partlcularly,
tried to draw the reader in. I set the pitfalls and it is the very fact of the reader turning the page that causes
the action. They’re actually responsrble for makmg the meaning, for making thlngs happen I try to do thatin -
most of my books for little ones.

Young readers can ant1c1pate what rmght happen next Also, the 11tt1est child can actually read the book on
his or her own before they've learnt how to decode these squrggles underneath. Little kids get the joke right. -

- away, they appreciate the irony wonderfully. In The surprise party the reader knows that Owl is having a

party, the other creatures don't. The reader is let into a secret and, I hope, made to feel special because of
that. :

I think it's very reassunng fora chlld to be doing tlus, especially kldS who can't read It gives them a lot of
confidence, they’re really drawn in. Reading a book is miich more than decodmg the words at the bottom of
the page, it's actually understandlng :

' Ithink you can get quite comphcated 1deas acrosstoa small ch11d as long as they are presented ina s1mple,

satlsfylng way
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Changes, changes began because I wanted todoa
book about a metamorphosis. The obvious one was
the butterfly and that has been done so many times.

I saw my son playing with his building bricks, and
changing things, and I thought that was a very nice -
way to express the idea. It is one of my favourite

~ books. I enjoyed using exactly the same bricks in
each illustration. _

- Clocks and more clocks also deals with an .
abstraction - time. That one works on 2 levels, so
that the littlest reader, who hasn’t got the concept of
time would still be entertained, and a slightly older
reader is in on the ]oke

- I also wanted to do a book about balance, which
became One eyed Jake. It is actually about
displacement, as I've been told. About 15 years ago I
had an idea to use Noah's-ark and have the animals
coming in two-by-two. At the end the smallest
creature would upset it all and the last spread is all’
these drowned animals! That may not be an
appealing picture book.-So I put the idea away for a
while and years later changed the ark to a pirate
ship. .

The wind blew, which won a Greenaway medal, is
my least favourite book, funnily enough. It has my
great friend, Mrs Bruce, in it (who also features in
'The house that sailed away), and is set in my v111age
but I think it's the weakest story. I wanted a
- cumulative chase, and I don't think the idea is as
strong in that book as say in Titch or some of the

others. A . A

‘ The words and the illustrations

When I'm working on somethmg new the idea
_comes first, and that's the difficult part, to try to do

* something original. Then I decide how I am going to
present this idea, with animals, or humans, or even
monsters. To me, the most important thing about a
children's book is that it should be logical. I like to

~build the stories up, so the reader can understand
what is happemng :

11ove circles in books. I love to start and end at the _
beginning again so that you can feel it continue. |

Iget the story toa fairly advanced stage before |

~decide on what type of illustration I'm going to use.
It can change, however, because I always start witha
" mock up, a few scribbles, the page numbers, just to -

work out if the words will fit into the number of

' pages. Once  start the illustrations I realise I don’t

need all the words.

Tt is 50 important to see the pattern of turning the
. page, to get the movement, so that when you turn

the page you get the punchline.

I've worked with my editor, Susan leschman for

" 24 years. We talk in shorthand now, because we
_ know each other so well. I just say I'm going todo a
“book about jealously, and I'm trying to get the same

sort of feel as Titch, and she knows exactly what I'm

 talking about. I need very little editorial work now

because Susan, who's taught me absolutely K

* everything T know, has taught me well. However, I
can't sleep at nights when I've sent a story to her. 1

still bite my nails thinking she doesn't like it.

I 11ke to get a rhythm in the words, I always read the
words aloud to get the rhythm. I think children like
a rhythm, and I do sometimes try to get repetition 1n
as well because I think that gives children
confidence if they're learning to read. Mostly it's for
the rhythm and the flow. :

_ I would never illustrate someone else's work -

because I find illustrating such hard work. Itis a

~ struggle for me to illustrate my own work. I couldn't

think of anything worse than sitting down and
doing that, even if it were for the greatest writer in
the world. I just find draw1ng so d1ff1cu1t and -
painful.

-1 think the problem is that I am an artist, I've been

trained, and I'm really conscious of any mistakes I

~ make. So that any drawing I do I can look at and say

1t would have been better if .
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I don't think there's much difference between

- writing and drawing. My theory is that if you're

artistic, if you've got something you need to express,

'you may happen to be able to draw, or write, so it is
- expressed that way. If you happen to be able to sing

it would come out that way, or if you could act it

would come out that way. These facets are all so -
connected. I do really believe that. I think they go
hand in hand.

vLélurence, my husband, illustrates the longer noveis, .
it would drive me mad. I couldn't draw like that,
- and those books need humorous, almost cartoony

drawings because the stories are so daft. There is no

way I could do it. It would take me a year! Laurence -

really enjoys drawing and it comes easily to him,
and it’s a great struggle for me, it is painful.
Writing for an older age group

It is not greatly different to write for readers in
middle childhood. I still try to be reassuring; to be .

- on their side. In all my books, I am always ahgned

on the child's side, I feel that strongly.

Ilike to think there's a wee bit of humour in the

. stories. You can be more sophlsticated with an older

reader,

I wrote The house that sailed away for my son
Morgan because he was a reluctant reader at about 8

 years of age. The children's rooms were 11ned w1th

books, that's probably why.

I thought if the main character is called Morgan, it
has the crown jewelsin it, and pirates, and

_cannibals, and it features his family he’s got to want

to read it. In fact it ended up with me reading it to

- him} which meant that I had to write it very quickly
“because he wanted a chapter a night, It was great ‘

. fun to wr1te

I wrote it because I -

was looking for books

. for Morgan toread
and they were so

" mindless and boring.
The house that sailed
away, and the others,
they're just a big romp
and a lot of fun.

- The story in Rats is
virtually the truth. We
- ended up enjoying the
" rats, we had 3 of them
; ~ fora while. But they
don tlive very long! We ve got a plastic flower
under the apple tree where N 1bb1es is buned

I.ﬁnd kids love to see someon'e'

. confiding. They show me that the

'respon51b111ty °:°
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- Laurence really does have all those trains. We've got

a tiny little garden in London which is my pride and
joy. He has just built a railway around it. Actually =
the trains are lovely. They're steam ones, when he
steams them up half the street comes round to-

watch. So the comments in Rats are quite true!

Another favourite book of mine is The tale of
Thomas Mead. I was asked by a 11branan in the

: : Statesto
write a letter
to her
children to
encourage
them to read.
Iwrotea
poem about
Thomas -
Mead and
the terrible
- things that
happened to
him because
he refused to
learn toread.
It was not that he couldn't read he just refused to.
He ends up in prison and the convicts teach him
how to read. By the end his parents keep trying to

- get him to put the llght out because he is reading
“and readmg .

Future d1rect10ns ‘

-IT'have recently finished a p1cture book about having

a best friend over to stay the night. The best friend is
very good at everythlng, but afrald of the dark

One thlng that I would absolutely love to do, itsa

 sort of pipe-dream, I'd love to do a children's

musical. I love music, and I love theatre and I love
the idea of it all. The case of the Egyptian mummy
has been adapted for the stage and it's going to be
on in Regent’s Park open air theatre in August. I'm
really looking forward to it, and hoping it won't
rain. :

I get a lot of lovely letters from -
kids. My favourite is from a little
boy who said: 'Tam 7 and a half
and Iam only 1.1m. Titch is the
book for me!

drawing. They're also very
characters really live for them. It's f

a lovely thing to experience their
confidences. It is also a huge
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«:}AST:»are ybu a candidaté? |

Teacher—hbrarzans are potentzally excellent candtdat& for the Advanced Skills classrﬁcatlon They can contribute to the
~ whole school programs by focusing on information literacy and the skills for learning how to learn. By working in a

collaborative mode with teachers, the professional development of each partner is advanced.

Participation in staff development activities ‘on information. skills, cooperatwe plannmg and teachmg, readmg and.
children’s literature has allowed teacher-librarians to play an active role in those programs in the school.

‘Teacher-librarians frequently take a leadership role in developing units of work which focus on skills outcomes assoczated
with accessing and using information. As the single information specialist in a school, teacher-librarians gain a vaIuabIe
across-curriculum perspective through their work with all faculties and all grades.

roll but as a contact register for aspzrmg candidates.

. Anumber of teacher-librarians havemade successful application for the position of Advanced Skills Teacher Followingare - -
. two.of the success stories. Scan would like to hear from others so that we can publish a list to serve not only as an honour . -

Audrey Newlands is teacher- librarian at Elanora He:ghts Public School

I feel very strongly about retaining an 1mage of being
part of the whole school profile. It would be easy to slip
intoa purely supportiverole,buttoachieve satisfaction
in your professional career it’s vital to be an instigator

as well as a supporter. It’s necessary to analyse your

skills and relate them to your role in the school.. To
teacher-librarians this has always been a fact of life,
accepted and acted on w1thout comment.

When'the term Advanced Skills Teacher first appeared
Ifelt uncomfortable with the words 'advanced skills'.
We'reall partof ateam and as such contribute to whole
school learning. It would, I felt, be presumptuous to
attempt to adopt this role. However on reading the

criteria for ASTs I realised that advanced skills could -

beinterpreted as multi-skilled. In the multi-skills field,

teacher-librarians must be counted as’pioneers: to -

fulfil our role we havé to be many things. Our K-6
- teaching load, for example, applies not only to our

- weekly load, but to our daily load where we teach-up
‘to six levels in a day. As well we participate in sports -

days, school concerts, and special events, and we also daunting; and ] was in direct competition with other

members of the staff. I would not however, be
‘ dlsadvantaged by being in the 11brary

have managenal roles. .

, Hav1ng studied the cntena I realised that, no matter
~ what the outcome, at least I had the qualifications to
apply for the position of AST.

~ Student welfare was an area emphasised in criteria.

- My active participationin the school's welfare program
sprang from the opportunities provided in the library. -

At pres'ent I head the welfare committee; our current

goal is to satisfy the special needs of chlldren in our

_ school.

Fulfillin'g; the AST Criteria

“Teacher- 11brar1ans fulfil the crlterla for AST
appomtment in many ways :

o Cooperatlveprogramplanmngand teachlng demands

thatweextend our professional development, notonly

' 1n ourown field butlnmuchbroader cumculum areas. .

Ourexperusedoesnot end with locatlngand supplylng‘ _

resources: we also teach. The library is-ideal for

professional development insuchareasas 1nformatlon :

SklllS social science and unit building.

'Co-ordlnatlng resources to support- curriculurn is an

- integral partof our role. My choice of active curriculum
'development has been govemed ‘by my fields of
expertlse -

Library programmlng is ﬂex1b1e Enthusiasm and a

fresh approach allied with sound educational practice
produceskillsand attltudes which reinforce our school

objectives.

An exercise in itself
By the time I had written my responses to the stated

criteria I felt that, regardless of the results, I had.

redefined my roleasa worthwhile member of the staff.

The prospect of promoting myself at interview was

Wortth the effort

'After many hours preparing responses to the cntena,
and then many. more spent in perfecting the
‘presentation, Thanded in the application. Theinterview

whichfollowed wasn'teasy, butit was very professional
and non-threatemng Itwas certalnly anew experlence
for me!

On winning the selection as AST, I negotlated my role
with my principal. My duties were then listed by the
principal and circulated to the staff. Thls greatly
. facilitated my entry into the new role R

Therenewed enthusrasm and en]oyment I have galned_ '
in my work was well worth the effort requrred in -

applymg for the posmon ®
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Dezrdre Bratdwood is teacher-hbranan at Gat&gead Htgh School. -

| E The Advanced Skills Teacher classification requires
‘many of the skills involved in effective teacher-
librarianship. The list of abilities and characteristics in

which a candidate is required to show a high level of
competency includes many which are not only

compatible with, but explicitly stated in, such Depart- N

mental documents as Libraries in NSW Government
schools: Policy. statement, Handbook for school
libraries, and Information skills in the school.

* It would be dlsturblng if some colleagues were to be
- dissuaded fromapplying forinterview on the grounds -
that 'it's only for classroom teachers', 'librarians don't
" teach' or worse still, because of the old misperception -
that we are 'refugees from the classroom'. In fact, the -
Library policy states feaching is an integral part of the:
work of the teacher-librarian. The school library is in fact
a classroom - and not only a classroom, but the model

of what a classroom will come to be in the future.

Fulflllmg the AST crlterla

Bulldlng uprapportand commumcatlon w1th teachers :

in every faculty is important if one is validly to claim

contribution to currtculum development/currtculum :
decision: makzng processes. :

Membership of the school's curriculum committee
and professional development committee, active
involvement in staff development Days (ranging from
the provision of blbhogr_aphles to provide background
reading for a variety of sessions and workshops, to

leading a formalised program for the implementation:

of the Information Skills Policy across the whole school)

are demonstrable examples of support for the -

profess1ona1 development of staff.

N Ttusaspectofourrolelsalsorelevanttothereqmrernent
to indicate participation in professional development -
programs, especially related to classroom practice over a -

significant period. For the classroom teacher applicant,

. this would perhaps centre on one's own personal
professional development. As teacher-librarians, we -
can apply this to our work with and for others as well -
" as ourselves: attendance at inservice courses;
membership of librarians' groups; contributions to

cooperative problem-solving relating to-our various
tasks and responsibilities; readings of professional

) ]oumals, extension of our skills into competence in -
using and demonstratmg audiovisual and computer-,
based mformatlon technologles -

" Weare also ideally placed to indicate a proactive role »
in- achieving positive professional relationships with

students and parents. All students are our 'clients’ and

* parents appreciate library reports in newsletters in

... the school library
is in fact a classroom -
and not only a classroom,
but the model

~of what a classroom
will come to be.
in the future.'

addition to submissions for fundlng' Inviting parents
to visit and borrow from the library, speaking at
parent-teacher nights and providing facilities and
resources for mature-age students or those pursuing

OpenFoundatloncoursesareotherwaysofmtegratrng_ .

the school library with the commumty

' Inter-hbrary loans, networkrng, provision of active

support for student teachers in all faculties, and work
experience for technical college students in clerical
and in library technician courses are other extensions
of our professional role which indicate to an

- interviewing panel the breadth of our contacts and

sharing of expertlse

The specnﬁc tasks of an appointed AST are to be neg;
otiated with the Principal in a particular school. Each |

applicantisinvited to provide additional other relevant

information: on the application form. This is an
opportunity to consider-the directions your school is
taking in the context ofSchoolsRenewal and toindicate

specific examples of experience and intention which
-will support your application for the position. .

The Subject Outcomes statements from the Board of | )

_Studies, the new syllabuses such as Design. and

Technology Years 7-10,and Personal Development Health

- and Physical Education 2-Unit Years 11-12 and their

Support Documents show an increasing emphasis on -
thedevelopmentinstudentsof mformatlon researchmg
and apphcatlon skills. -

The demands on teacher-hbranans are 1ncreas1ng, the
range of our own skills is keeping pace. The Advanced -
Skills Teacher criteria are closely matched to our own
professional phllosophy andpractice. AST designation

‘providesa first step in the overdue formal recognition .
‘of and some status commensurate  with .our

contrlbutlon to the work done in our schools. ¢
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TEACHING LEARNING

GDAII we need |s . mformatlon sk|IIs°

Brian Miller is L1teracy and Learning Consultant Metropohtan South West Regwn He was formerly teacher lzbranan,
~ Liverpool Girls High School. This article aims to reassess Information Skills in the School in the light of recent
educational movements in the teaching of literacy. Some of the problems associated with the process will be examined -

and the genre-based approach to writing will be used to suggest a more effective and pragmatic method of 1mplementmg

the document Some interesting questwns are asked; Scan hopes to providea forum for further discussion.

" As librarians we are interested in the way .

information is stored and retrieved. As teachers we
~ are concerned about how information is made -
meaningful and relevant

When Information Skllls in the School was
launched its value lay in the codification of the -
processes necessary to satisfy both of those facets of
our profession. Its whole school, across the
curriculum, K-12 ethos made it a powerful
instrument in the interpretation and development of
 the school’s curriculum. Its all encompassing nature

_from the conceptual (defining stage) to the reflective
~ (assessing stage) embraces all possible tasks from all

syllabi. Armed with this document and the Library

Policy, the teacher-librarian could sally forth into
the glare of the Information Age. '

Teacher-librarians have derived much of their

current momentum from the document and the clear

implication is that teacher-librarians, as information

specialists, must elucidate for students all stages of

the information process and not just facilitate the -
_provision of resources. : :

Beyond 'loc_atlon skills

If teacher-librarians want to foster independent
learning through using the information process

model then their responsibility must reach beyond

teaching students how to locate and select
information. If each stage of the process is equally
important (and initially it appears this is so) then .
‘how the students organise, present and assess their -
work must also be the domain of the teacher-
librarian.
This partlcular stance crosses many borders If -

. teacher-librarians aspire to this role they need to be

familiar with the types/forms/genres of

* information and to be able to guide students in the
appropriate type of response (written or otherwise).

-If we care enough about the educational outcomes
when students use information then surely one of -
the most 1mportant aspects of this concern must be
for them to-gain control over information's various .

- forms and registers. This is espec1a11y the case when

' to 'succeed’ at school, students need to be able 'to

closely approximate the conventions of written

" forms in the different KLAs. In other words, teacher-

librarians need to be teachers of literacy.
Teacher-librarian as guide -

The responsibility, however, goes even beyond this.
Despite the document's claim that information skills

- are the whole school’s responsibility, the probable
_reality is that the teacher-librarian is the interface
* between the staff and the information skills process.
- Thus, if using the process as a guide for attempting
* information tasks, the teacher-librarian will need to

guide the staff through the process as well.

Given that the document implies knowledge-of

‘textual organisation and presentation it may well be

the case that the teacher-librarian (in line with CPPT
philosophy) will also have to guide thestaffasto -
what type of written response is required. This is
because the information task’s form will have a
major impact upon the type of organising and

* presenting required. For example, if a teacher wants

to do some research on Australian animals, the

teacher-librarian is in a unique position to influence -

not only how that research is conducted but also.
what form of written response is appropriate.

This guldance could take the form of advice or

~ inservice on different writing forms like reports,

explanations, stories or essays and help the teacher

-to focus on what outcome is to be derived from the

research. Lessons, especially team teaching, could

“then be arranged so that the research has some

structure and purpose. This could avoid some of the
negatives associated with library assignments like
vague directions and students not understandlng
the rationale for doing research

~ If the teacher-hbrarlan and the classroom teacher
. agree to concentrate on a particular written form

then the research logistics can be tailored to this-
particular outcome.This would have the added
benefit of the library performing an important and -
natural rolein the school’s curriculum.
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Obviously then, the document has a crucial role to

play. However there are two assumptions that the
document makes that need closer examination.

* Where teachers are aware of the information
process and actively assist students in skill
development, the rate and quahty of learnmg can
be greatly mcreased P 9) :

e Where teachers show students that the

information process is a schema which they can -
- deliberately employ in their own learning, they

are promoting student mdependence P9 '

To what extent does the Informatlon Skills
document really meets the needs of all students?
Are the above assumptions valid?

The assignment opposite will serve as an example of
a well-intentioned but inadequate information task.

 The task itself represents the end of three relatively -

intense years of my involvement with the school’s
curriculum through team teaching and trying to
inservice staff about the implementation of the

' mformatlon process.

It was one of a series of assignments where the
outcomes did not reflect the enthusiastic inputs of
the students. It remains something of an

*embarrassment to me as I had vigorously endorsed

its values to other teacher-librarians and the staff as

‘a model for information skills. Despite the -
 perseverance of the teachers concerned (including
- myself)  was growing increasingly disillusioned

with assignments based on this process.

This was a co-operat1ve1y planned and taught =
exercise for a class of competent students who had
had previous éxposure to the information progcess. It
was discussed at length in the classroom and library
and was undertaken with considerable enthusiasm
and commendable amounts of effort on their part.
The intention was that the assignment would be
challenging and that the students would be unable
to copy, having instead to apply their researchto
various formats. : - ‘

Despite appearances to the contrary it was based

- around the information process in that it attempted

to take students through a logical sequence as
suggested by the document. The 'warm up’ was a
crossword compnsed of clues which took the
students to the various sections of the library which
housed the relevant information. This was simply
designed to facilitate the location and selection of
matena] stages two and three.

Task 2, requlred the students to define keywords as ‘

a way to address the need to mclude techmcal
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language in the assignment. Furthermore it was
~hoped that by defining these words the students
~ would better understand the demands of the other
 tasks.

Tasks 2, 3 and 4 suggested ideas for both
organisation and presentation. Task 5 was included
to see how well the students could apply their
findings. In other words it tried to approximate the
focus question of the assessing stage, What didI
learn from this?'

While fully adrrut-ting the assignment was difficult
and far from perfect, the results were disappointing.
Task 2 was done well but the rest were characterised
by a wide range of responses. In task 3 there were

- numerous responses that provided vast quantities of
information ranging from direct copies from
“enclyclopedias to confused explanations about the
flight of balloons. Their written responses were -
mediocre g1ven their ab111ty and their desire to -
succeed.- - '

In analysing the results, the class teacher and I ,
- initially assumed the lack of quality was due to the -
challenge of the tasks involved. (We also resolved to
avoid using glib readings for the task.) NESB
students comprised a large proportion of the class -
and there seemed a rough correlation between
student background and the results for this

particular assignment. The concepts behind the tasks

were not beyond the abilities of these students. We.

concluded that the problem lay in the instructions or

directions given to the students. They had been
carefully moved through each stage of the

‘ _ information process and had been given what

seemed to be adequate verbal explanations.

. Theclueto. thenr confusion perhaps lay in task 2. ‘

- Here the students had to frame their definitions
within a multiple choice test which they did well.
Presumably this equated with their familiarity with
the format. When undertaking the other tasks, this
knowledge of 'form' was absent. The students -
generally-had no idea about how to undertake the
forms of writing required in tasks 3 and 5. Put
bluntly, the students had to guess the curriculum:

_ the short-comings of the assignment were based, to -

-a significant extent, on the fact that there was a

'hidden’ curriculum inthe markers' minds as to

- what constituted the 'correct’ form the students

textual response should take. In explaining what to
do, there was a neglect of how, leaving many of the
students floundering. They had not mastered the

* appropriate written form of response and their res-
- ponses revealed a clear lack of confldence in the1r

wr1t1ng

The whole question of makmg the curriculum expll-
cit to the students is central to their successin =~

information tasks. The problems arising out of the A

Wings and Things assignment could be traced to the

fact that the textual models in the teachers' minds © =
-~ were not effectlvely communicated to the whole
,class

A few students 'correctly’ 1nterpreted the tasks, w1th '
- close approximations of the 'right'-form of text -
required. However the majority were clearly -

disadvantaged by being unable to grasp the writing

~ forms needed. There were no lessons detailing the -
type of text requirement nor were there any textual
~ models given to help the students conceptualise and

upon which to base their own writing. For these
students the curriculum was hidden because their

" teachers' assumptions about learning precluded
~ teaching the approprlate wr1t1ng forms necessary

Tummg should be into how

It needs to be stated that the full process :
(Information Skills in the School pp 6-7) does
outline the necessary literacy skills needed to handle
information tasks. However many of these 'wish
lists' require quite mature understandings of the
nature and use of lahguage. So while stating the case
of what should be there is no corresponding how :

At the orgamsmg stage, for example, two skills .
among the many that students 'should be able to' do

include combining the units of informationintoa -
structure and reviewing the structure in the light of
the purpose of the task. These two particular skills
require students to have not only detailed

- knowledge of the various forms of text but also how
these forms are mtemally orgamsed

"The information skills process will not empower students unless
' accompanied by detailed instruction that makes
the purposes, structures and registers of information

- - explicit to the students.
Essentlally then the process in isolation is 1nadequate
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It seems to me that if they do not possess these. sk111s

they are more likely to adopt the form of the
information they have located. This would beso
whether the register, genre or subject is appropnate
or not. This nught help explain the tendency for -

uncritical copying of slabs of information. While ot

forgiving laziness or plaglarlsm itisan -
understandable response given the lack of
confidence in their own abilities. Often the students
are asked to answer in their own words but the
conventional forms of response required often don't
value their language. This is especially so in hlgher
secondary school where 'academic’ language :
becomes the expectatlon and the ‘measure of 11teracy

Expectatlons and understandmgs

As responsibility for information skills rests with the
whole school, the question must be asked whether
we as teachers have explicit knowledge of how the
various forms of text are organised? If the answer is

" no, how do we effectively teach the skills-outlined in
. the process? Do we expect our students to grasp the
.~ complexities of information when their teachers may
' have only intuitive understanding of how that

information is organised? How are they possibly
supposed to know?

. Given that teachers rmght have instinctive

knowledge of the various text form (proven by their
success in the system) how is this implicit

- understanding communicated to the students so -
' they can successfully negotiate stages like -

‘organising'? Do teachers have a language abouit
information to share with students? Is it the case
then, that instead of clarifying the information skills

_necessary to complete a task, the Information Skills
- document opens a literacy can of worms?

. Two examples which illustrate the 1mportance of

being able to 'organise’ mformatlon have recently -
come to- hght

 In the Science and Technology K-6 Syllahus and -

Support Document there are numerous references to

- students acquiring the ability to organlse and -
' - present information.

* « Explantions may take the form of written -
reports : :

(p22)

* Teachers should take note of how the student
organises material: the language used including
both vocabulary and structure (p29)

* © Modelling the construction of information in
. the form of a report (p 124) '
~ = Exploring the purpose and features of wr1tten
explanations (p 126)
¢ Modelling organisation of information to

" The Second’exa'mple is the Discussion Paper by the

Mayer Committee on Employment Related Key
Competencies for Post Compulsory. Education and
Training. This document also stresses the need for

skills in organising and presenting information
. where ‘collecting, analys1ng and organising ideas
-and information’ comprise two of the four strands -

which constitute the key competency areas of

- Language and Communication.:(p 14) These strands

speaﬁcally state that competencies might 1nc1ude :

~ ® preparing a report (p 15)
. synthesrslng the collected information and organ- o

isingitintoa form approprlate to the need (p 15) .

Exanumng the implications f for cumculum teaching
practice: and assessment the d1scuss10n paper states:"

Successful performances of the COmpetenczes and -

* the capacity to transfer this to other contexts
implies some understanding of how language
works, of differences in audience requirements and

- expectations, of dtfferent communication forms
", and genres, of the ways in which groups might

'~ react and so on. These underlying skills and
knowledge need td be taught as a foundation for .
competence. (p 20)

" These examples suggest that all teachers need to be :

aware of the various forms and registers of language ’

- and to actually elucidate them to the students. This:

awareness (or lack of it) can be further emphasised

‘when examining the assessing stage. At this step the

students should be able to:
» review the extent to which the end product meets

" the requirements of the task.

* assess their use of this process in completlng the
task.

* examine strengths and weaknesses in spec1f1c
mformat1on skills. '

If the students are not exp11c1tly 1nstructed inthe
various text forms (organising stage) and their
various registers (presenting stage) it is clearly -
1mpossrb1e for them to meet the requlrements of the
assessing stage. If the students are making a 'guess’ -
as to what form/nature/genre the task requires it is
an unrealistic proposition for them to undertake all
three of the above thlngs 'they should be able to' do.

For many of our students 1t is absurd to expect them

to be able to assess somethmg without having the

criteria upon which to base that assessment. In foll-

owing some of this step's focus questions (How did -
I go? Did I fulfil my purpose?) the implied require-
ment is an ability to give a detached or objective

“appraisal. If the appropriate tools for doing so are

not provided this stage becomes meaningless and

~ will be probably avoided by both teachers.and stu-

dents. In my experience this was certainly the case.
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Real challenge

" This raises the question of whether all stages are -
equally important. The document states that
information skills fall into two groups: those

associated with locating information and those with

understanding and using information. From my
viewpoint there are effective information location
strategies that can readily be employed to help.
facilitate students finding information. This in no
way undervalues the importance of location and
_selection when undertaking an information task.
Nor does it demean the mighty efforts of teacher-
11brar1ans and teachers to 1mpart these SklllS

Tbelieve, however that the real challenge lies.in
understanc_hng and using the informationinan -
appropriate manner. This includes the development

of a critical 11teracy within the students so that they -

_.can 'organise' and ' present effectively.

Thejlnformatlon sk111s process will not empower - E

~ students unless accompanied by detailed instruction

that makes the purposes, structures and registers of
information explicit to the students. Essentlally then
the process in 1solatlon is 1nadequate

* Genre-based approach

I believe a p0551b1e answer to these concerns lies in -

 the genre-based approach. Space does not allow an .

- examination of this approach to teaching writing.
There are however a number of excellent public-
. ations available which outline it in detail. This
approach has certain advantages when used in
conjunction with the information process.

e It empowers teachers with an understandlng of
how information is organised in its various forms
-and how that organisation helps the information

achieve its purposes. This is a fundamental strength

of this method as organlsatlon of information is
central to the process.

e The nature of the written task becomes exp11c1t
by giving students the opportunities to see and
analyse textual models of similar types. ~ ~

* Students become actively involved in - .

- constructing text that is an approximation of the
writing convention employed by information. At -
this stage it also helps focus the students’ use of the
appropriate register as the teacher guides their
language through to a more formal usage.

e Itprovidesa structural organisation which .
explains why various parts of the gathered
information are placed in the appropriate places
-within'a text. From this natually flows the
presentation, ie report, discussion etc.

e It provides a shared language or grammar with
qtudents so that they can be made fully aware of

why or where they .might have erred in their texts.
This again makes the curriculum explicit by being

" able to provide specific comments about their use of

language which they can understand. This shared -
'language about language’ helps avoid generalised
meaningless marker's comments like 'good idea but

- poor structure’ by pomtmg out why the structure is

poor

V All of the above have important implications for -
using the information skills document, as the genre-
“based approach can illuminate the whole process: '

‘» For teachers and teacher-librarians leading

students through the initial 'defining your purpose’

- stage the directions become concrete and specific

avoiding the guesswork that students often face. If
students can be made familar with the genre

demanded by the information task, the defining step )

becomes somewhat defined already. For example, if
a student has to write a simple scientific report —a
factual text begmmng with a general classification
followed by the various component descriptions —

- some of the focus questions of this step (what is my |
. purpose? what do I need to do?) are substantially

answered. i.e. my purpose is to write a reporton .
Genre approaches begin with the purpose of any t@(t

~ e Selection of information from its various sources is

enhanced. If students are aware of how information
is organised etc then the éxtraction of that

~ information from books will be facilitated. Given
' that they know some of the structural forms of

information this selection of material is helped by
students knowing where to look. By better
understanding the nature of information, students’ -
reading and comprehension (and thus selection) of

. information can be improved . While I'have no

evidence for this, I believe the genre-based approach
has as many implications for readlng as well as

'wntlng

. '® The organisation and presentation of 1nformat10n '
-is also made explicitly clear as textual structures and

language are extensrvely modelled. Students
actively participate in text development with the
teacher so they can approximate the appropriate
form of response required. Again the genre-based
approach sheds light on these stages by g1v1ng
teachers the how.

* The genre-based approach then provides realistic
tools necessary for the assessing stage to become’
meaningful, for example,'did I follow the report
form?' 'does my-information have a general
classification followed by description?’ By prov1d1ng
the criteria to assess, students can attain the

~ rudiments of a critical literacy. The development of

this critiquing ability, however basic, is the essence
of learning independence. Isn’t this the goal of the

- information skills process’
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: GD The wsually-lmpalred student and the I|brary

Elizabeth Plant is teacher—lzbranan at North Rocks School for Blind Chtldren

When Iarrivedat North Rocks School for Blind Children
fresh from a big 1st class primary school library I had

certain expectationsabout my role as teacher-librarian-

and how I would function in the corporate llfe of the
. school.

Nine years later I find I have discarded many of these
expectatlons and perceptions; the teaching skills
~ gathered in the normal stream, teaching sighted
- children, needed to be modified and accommodated

dramatically to fit the needs of visually impaired

children. I realised for instance that beautiful art work

and displays in the library were primarily to make me

feel good; they,didn’t mean much to the children. If I
- doa display now it is in very bold colours and well
- definedinoutline so that partially sxghted chlldren can
o recogmze its 1mport

Thenature of the school population at North Rocks has

‘changed markedly in the past decade. Departmental
- policy requirés more academic visually impaired
children be integrated into mainstream schools.

Consequently an emphasis on academic skills to cope

- with Higher School Certificate and tertiary study has
givenway toamore practical,experimental curriculum.

- Westillhavestudents attempting the School Certificate

examinationbut the majority of our studentsundertake
- a functional and useful program acquiring usable
skills. . v

" As well as exhibiting a large range of abilities, our
children also experience varying degrees of visual

" impairment; this may be mild auditory and visualloss

. for some of our deaf-blind students, to-total blindness

- for others. Some children have been blind since birth
and others become adventitiously blind (disease or

“accident since birth). Consequently concepts,
experiences and facilitated learning can vary widely
‘withina class group; for examplea child who was once
sighted can understand what you mean when you talk

~ about colour. Describing colour to a child blind since

 birth is however something I have never been able to
do successfully.

 Stories and story tellmg

’We have a huge hbrary of brallle flCthIl and non-
fiction books as well as a growing collection of large- -
print books. Readers are encouraged to practise their

“braille and print- reading by regular borrowing.
Statistically only a small percentage of visually
1mpa1red people read braille but as it is one of their

primary communication skills 1t’ s 1mportant that itbe - -

nurtured and encouraged

Braille, although a marvellous medium, is very bulky. |
T always feel sorry for the keen readers staggering
- home under a bag full of books. I actively encourage

membership of other libraries supplying braille (few

though they are) large print and tape. It's important

that our students have a wide network to access
resources.

Many of our children can't read, but can be taught to

activelylisten. This isalearned skilland webeginearly
with a structured program tailored to the individual.

We devise a Iot of our own material and at the very
lowestlevel it may only be a cue to clap or stamp atthe

appropriate time.

For chlldren who will never learn- braille, or as an
alternative from braille and large print, audio tapes

open up the world of books. If non-readers can discuss
character and plot on an equal footing with readers,
_self esteem and confldence building are an added~
~ bonus. . .- -

‘We often approach literature from a dramatic aspect. '

Role playing is something the most inarticulate child

" can enjoy. Our props and- dressing up cupboard

contains hats for all occasions, and if the repetitive

familiarity of The Hobbyas or The elephant and the
bad baby sets one’s nerves jangling at times, does it

matter? Enjoyment is the name of the game, and we
can always introduce a new story at the propltlous
moment.: :

All sorts 'of puppets — finger, glove, stick — and the

flannel graph are used to foster the imagination and
encourage non-verbal students, often recording their
creative efforts on tape for posterity. :

- Book boxes are put together whenever possibletoadd
another dimension tostorytelling. Theseare collections

of props that can be passed around the group during

Large print research_
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storytelllng sessions. Forinstance,in The Mad Hatter’s

tea party, articles such as a watch, a hat and a teapot -
. would generate interest.

~Thecardinal rule isthatif you don’t have the real thing,
~ just describe it verbally, don’t use a sustitute: For

example if you want the children to know the feel of
grass don’t produce a piece of artificial grass and tell

~-them it’s ‘like that’; take them outside to feel the real
thing. The facsimile only confuses them. Obviously -

sometimes the real thing is difficult find, but with a bit

- of fore-thought many ‘real’ experiences are posslble

v Painting, colouring and raised outline pictures do not

give blind children insight or pleasure. It is a sighted
miscon-ception that if we are telling a story about a

kangaroo and we then hand round a raised outline of

the animal, it will add to the chlldren s pleasure and

: understandlng

As a teacher you have to be very literal with wsually :

impaired children. Generally speaking, nuances,

allusions, exaggerationand other variationstomeaning,
~ havelittle impact. Body language and expression play

apart here and these are observable functions.

_ Visually im—palred children seem to have a particular.

aff-inity for poetry, I think it is the cadence, Thythm

- and compact expresswn that makes thls genre spec1al' ,

to them.

Wherever p0551ble other ‘adult/child figures in the

* child’s life are encouraged to read, tell or dramatize
stories to them, be it a visiting storyteller, a reverse -
integration group fromaneighbourmgschool ortheir -

own parents/carers.

‘Hansel and Gretel, with witch -

Parentsplaya vital rolein promoting aloveof literature

‘and they areencouraged via meetings, term magazines -
- or personal contact to put aside time each day to read

to their child.

‘This readmg habit is even more important for the

visually impaired child who has llmlted leisure tlme

ch01ces

Informati()n skills v
Library classes are small and at set times each week.
Skills lessons are on a ‘need to know’ basis. Location

. skills can be as basic as learning to move from a

classroom to the library una1ded (using: mobility
techniques) and thence to themajor areasof thelibrary.

Themoreacademic children canlocatebraille reference

. booksand havea general ideaabout the Dewey System.

I rationalize: that it is enough for them to know that

- non-fiction books are grouped in subjectareas. Idonot - v
. spend time on too much detail here as braille libraries -

are few and generally cater to their clients needs by
post or on a one-to-one level. I do, however, have the

- fictionbraille arranged andlabelled insucha way asto-

encourage students to do their- own browsing and

- selecting usingcriteria they havebeentaught. Choosing: -
their own llterature is a personal and benef1c1al
: experlence '

‘Research toplcs are usually initiated in the classroor'n,'v

so that the student can see purpose in the processes
that have to be learnt. For instance learning to skim
throughanencyclopaedia usuallypresentsno problems
to a sighted child, but a blind child has to become
familiar with that particular editor’s method of

. distinguishing between entries; some usespaces, others

braillé capitals and still others use raised asterisks.
Thus a combination of alphabetand tactual skills have

tobe employed to en;oy success.

Research material is obv1ously not so readily available
tovisually impaired childrenasitistosighted. Initially
this material has to be transcribed into braille or print
enlarged. Much of this material is produced by
volunteers expert in the field, as well as school staff.

North Rocks‘iéastateresourcefor childrenand itiner_ant

' teachersintegrated into normal schools whichinvolves

the despatching of copious amounts of braille, tape, - “

large print and tactual material each week. A lot of

material we need is not commercially available so we "

" manufacture a lot of our own kits, readers and free
*_material particularly in the areas of prebrallle and'

early braille educatlon

We are also very proud of our tape recording group
who have read hundreds of novels and non-fiction
texts onto tape.

I consider myself prmleged to be part of North Rocks

~School for Blind Children. It has been a learning

experiencefor both the children and me. Thaveacquired
an empathy with them and  with the problems they

- face, and also the methods they employ to cope with

these problems At the same time I am part of a team
which maintains a properly regulated and disc1p11ned
environment which teaches the children to cope ina
sighted world. ¢ '
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-~ Michele Brumges is Australzan Education Council National Mathematzcs Proﬁles Coordinator. The followzng article,
which is thesecond in aseries onassessing resource-based learning, isa practlcal view of assessing groupwork. Thestrategzes
suggested can be applzed to skill development in any KLA. L

The strategles that we employ as classroom teachers send important messages to the children we teach. One
of the important messages we convey in choosing assessment strategies is that they reflect what is valued in

- education. If we constantly rely on one particular. form of assessment we do not give students the .
opportunities to develop attitudes and appreciations. . . nor are we valuing the spirit of our K-6 syllabus.

What students learn and how they learn will be influenced by what they think teachers and examiners
value. Their view of what really counts in learnzng and doing mathematics will relate quite closely to
what is assessed.

A Nattonal Statement on Mathemattcs for Australian Schools: 1990; p21

"~ Our syllabus places an emphasis on usmg a variety of assessment strategies and encourages teachers to
select an appropriate strategy to the given task. Among many of the suggested strategles in the K-6
Mathematics syllabus is S group work. '

Collaborative work provides a valuable source of.assessment. There are many instances when grouping
children provides a much better environment for solving problems than asking the children to work
mdependently

Working collaboratlvely to solve a problem encourages the development of mathematical language,
~ provides opportumtres for children to demonstrate their orgamsatronal skills to plan, sequence, execute and
- report on a given task and can lead to insights in the way in whlch students choose to use mathematics in-
order to make decisions and negotlate a problem : :

The type of task and dlrectron we g1ve determines the kinds of knowledge and skxlls we allow ch11dren o

- demonstrate. A structured, rather than an open ended investigation, will allow us to gather different types
of evidence about individual student achievement. In asking students to respond to an open-ended
investigation.the likelihood of collecting evidence regarding the way in which children plan, sequence and
execute the task is far greater than when we pose a highly structured investigation. In a structured ‘
1nvest1gat10n we as teachers plan the task, and may choose to observe whether or not children can follow
given directions or make observations regarding an individual's willingness to work co-operatively. Both
types of investigation should be valued and should certainly hold a place within our programs of
1nstruct10n dependent upon what itis we w1sh to assess.

Group work should not only act as an effective teaching strategy employed in the classroom context but
provide an alternate assessment mode for informed ]udgements regardmg what children can do.

To keep track of individual progress in group work activities and systemahcally recbrd observed progress is -

_ not an easy task and is probably one of the most valuable exercises in strategic management that teachers
need to attend to, on a weekly basis. Integrating our observations and interactions regarding children
involved in group work situations within our assessment practlces g1ves true acknowledgement to the value

- of this important component of mathematlcs educatlon : : :

The practicalities of making this aspect of assessment workable rely on developing a strategy that will allow

the teacher to monitor individual progress over a period of time. One suggestion is to deliberately focus on a
. particular group of children involved in a task and to make anecdotal notes on your observations during the
~ task. The work sample and teacher notes that follow are an- example of employmg this strategy
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 How can we ﬂnd out the surface area of
then you unfold it then see the fuit

" unfold it and see how many qu squares , o _ KT

3. Peet the appie and put on the

25

This work sample comes from year 5/6 students. The 1nvest1gat10n came at the conclusion of a unit of work
on area. The group of children involved in this act1v1ty selected this method of recording their response to.

- the investigation.

- Group 2. - Gall Roxanne, Olivia.

There is 208 fuh‘ sguares and 2.3 haif squares

an apple? and that adds up ro 25} emé

‘We traced around the appa‘e skin-and after Thar :
we counted the full squares and haif sguares
and aa‘rogerher we had 23) em?. - :

l. Youvcan wrap the apple in prasﬁcme

squares and the hatf sguares.

, After that Gail, onwa and Roxanne ate #;e
2. Youcan wrap the appie with paper and " appie.

and hatf squares.

centimetre grid and trace around it and.
count the fuit squares and haif squares.

[P _
The work sample on its own does not provide the depth or richness of ev1dence about the individual

: -students as do the teacher notes that follow.

: Teacher Notes

This is an example of an extract taken from a desk pad desngned to enable an efficient way to record o
anecdotal notes throughout the day. The desk pad is an A3 sheet of paper, ruled up so that each child in the .
class has a box. At the end of each week the squares containing notes are cut up and stuck to 1nd1v1dual '
student files stored in a manilla folder. It is used not only for mathematics but all other sub]ects and
provides at a glance, who and what you have observed during the week

Gail . - Roxanne _ Olivia

16/4/92: Maths ' ' 16/4/92: Maths 16/4/92: Maths.

‘Surface area of an apple Surface area Of an apple Surface area of an apple

¢ Language used: surface area, e Confldently displayed o At first a little unsettled - -

square centlmetres a : group organisational skills in easily distracted by the other
tackllng the problem groups around her

* Displayed wﬂllngness to - '
* Presented an oral report.on

work cooperatively _ * At the end offered ,
L . _the investigation . alternative methods of solving
» Took responsibility for o - the problem ’
writing up the groups . ®Made a comment that she o S .
investigation _ - 'had thought the lesson was - * Returned all the equipment

to appropriate areas and

_fun and liked it.
: o » - listened attentively to reports

from other groups..

At parent teacher interviews or at report wntmg time the individual folders contalmng the snippets of
observations can act as a valuable source for sharing information. %
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,GD Maklng the most of a prlmary resource

" This article is the result of a collaboration between Wynne Rowe, computer consultant in Metropolztan West who recently
o conducted in-service workshops on uszng computers in the Key Learning Areas, and Fay Gardzner

A computer o s
frequentlyincluded asa -
" classroom asset. But
whereas we all grew up
withourotherresources,
(books, charts, cassettes,
radio, television etc)
computers are alien
technology to some
teachers "and con-
sequently aresometimes
_ little more than games’
centres. It is important
* thatteachersharnessthe
- appeal computers hold
for students to provide
planried and pleasant
learning experiences.
_The purpose of this
articleisto give teachers
somie starting points for
making the most of this.
important resource.

Before you sw1tch iton

Even students who are experlenced computer users: -
often need some education in the preservation and
care of floppy disks, both those that look floppy (13
cm) and those thatare ﬂoppy but areencasedinahard -

cover (9 cm).

‘ ~e Beginby pullmg oneofeachof the above disksapar_t "

. _to show students the fragility of the disk.
. Explam that -
* disks must not be left near or stored in direct
sunlight, any part of the computer, a phone, or
- amagnet. :
* disks will not survive bend1ng

* the disk itself must not be touched: only a

small part of the disk is visible (and "touchable’)

. throughasmallwindow inthe outer casing, but
if fingers make contact with it, chances are the

disk will be ruined.

* To help avoid the above, don't store 1arge ﬂoppy =

disksin theirenvelopes with the window upwards.

" Switch it on for you first

‘Start using a computer in a meaningful way for your

own records. Using it for your program, classroom .

“aides, tests etc will be laborious at first as you become
- familiar with the computer, the particular program,
. perhaps typing. But the information will all be there

Even people who begln w1th adislike of computerscan
be won over not only by the eventual savings in time

_but also by the improvement in presentation. On the

other hand don't make the mistake of trying to do
eoerythzng on the computer — there are still some things
that are best, fastest and/or most easily done with a

pen in your hand and the computer turned off. The ..

computer is a wonderful tool but it is not always the

most appropriate tool.

And beware; Just as you begin to realise how useful

the computer is, you'll find yourself being obliged to
engage innegotiations with yourchildren, partnerand

‘colleagues for access to it! . -

o

Arrns »

Technological change is moving rapidly. By the time

the children in our care are in the workforce, much

current technology, including computer technology-
- will be so outdated as to be unrecognisable. It is

therefore not important to be teaching students a
particular operating,system. What wé need to teach is
generalisation: ‘certain instructions are identical even

if the operating systems aren't. We are not trying to
teach, say, BeagleWnte, we are trying to teach the
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’ generahsatlons that can be gained from it so that when
students use another word processing program they

can use those generahsatlons

- And most importantly, what we are trying to do is to
_ fostertheidea that technology shouldbe used fearlessly. -

Studentsgenerally are already the opposite to teachers:
they can move happily and undaunted from one
machine to another nor do they expect the machme to
blow up if they press a key :

i

Preparatlon for the classroom
Begin by choosmg a program and gettlng to know it

back-to-front. Nothing turns off a potential computer -
user faster than being unable to solve a problem within -

the program; and if youhave 28 other children waiting
for the rest of their maths lesson while you spend 20

- minutes making senseof the computer program, there
- is a-strong chance that you'll dec1de never to use the

darned thlng again.

The introduction of a computer program needs justas

much planmng, preparation and introduction as any

~* other major piece of work. If you just give the students

the disk, you will kill the program. Over a period of
time, depending on the age and ability of the students,
youmust go throughit so that the students have aclear
understanding of what is in the program — notes

Into the classroom

To get the most out of the computer it will need to go
onat9 am and off at 3 pm. Primary school classrooms
need their own computer, rather than access to a bank
of computers for which the class is booked in at 10 till
12 on Tuesday: during the day somethlng may well
pop up unexpectedly which, as you gain in knowledge

. of hardware (Computers, printers) and software

(programs), you may want to expand upon usmg a
partlcular computer program.

Classroom use

Position thecomputer so that iti isfacing you, ieinto the

~classroom. You will then beable to keep an éye on what

is happening in the program and be ready to assist if
things begin to go wrong.

A timetable for computer use should be dlsplayed in "

the room, each group having a teacher-determined
defined length of time. The program in use may have
no relation to what the rest of the class is doing, Three
students make a good sized group. Of course, justhow

many puplls are rostered to the computer at one time
- will depend on ability, age and pupil ,attitude.'

Making the best use of computers

Computers in the ‘classroom are not just for word
processing. Indeed Wynne s very definite in his belief
that the power of computer education is unleashed
more through-adventure games, simulations: and

‘problem solving software. Word processing isa useful
by product. :

Word processing

Scenano

Students are encouraged to do a ﬁrst draft by hand.

They then use the computer to type in this first draft

- which, because thedraft isindecipherable and because

they areslow and inefficient typists, takes ages. That is,
the bit that they have typed in takes ages: more often -
than not there will be little actually entered Further
drafts are done by hand until the teacher or parent-
helper types i in the final draft which is prmted '

Result? . '
The student will learn nothing about wr1t1ng orusing

the computer.

R,evis‘ed scenario :

The student does the first draft on the computer. As
with mostother computer sessions, the time allotted to
each student is finite and understood to be so. At the

~end of the time the student may haye done three lines

_ provided with the program may ‘be very useful. You = °F three pages. Print off the draft. Further editing and

might spend 3-4 weeks preparing for it before the
‘ students actually use the  computer. - '

the final. draft will be done by hand in a book.

Result?

The student will learn somethlng about

e the procedures involved in word processing
. the writing process

. pride in handwriting

Maths _
Empowered by computers (or any other resource)
students can become excellent peer teachers. Wynne
cited a group of his students who, when the topic was
capacity and volume, requested a postponement of

their computer time and permission to 80 outside
armed with a stop watch and calibrated jug. They

returned with the figures showing how long a leaking . -
‘tap would take to fill a bucket and research figures

from the library showing the capacity of Warragamba
Dam. They then used the computer to make up maths
worksheets for their peers (word processmg) Their
worksheet demonstrated their real understanding of .

_metricmeasurement. The practical activitiesreinforced

that. The computer activities made learning all the

‘more fun. -

Will students pay. to leam thelr tables’ If you use

MathsBlaster and charge them 20c a turn to compete
for the title of School Tables Champlon they will!
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| Other 1deas

o Us1ng a crossword program with younger students,
They use their first namesas wordsand theirsurnames
astheclues. Alater printout would include the solution -
as well so .that each student has a complete list of

classmates' names. Remember that crosswords can .

also be used in Maths. For example a word might be
~ ‘fourteen’. The clue might be, 'half of twenty eight'.’
» Theno-text McGeeisanexcellent program formouse
. control with single student use. It also helps to teach
_sequencing either with one or two students or with the
whole class discussion. Its drawback is that it presents
_ avery Anglo-mlddle class picture.

e If you are going to train some select computer

experts, draw them from the ranks of year 5, not year
6 who will move on to high school within months of
becommg experts

@ Sportlng a new 1mage

: Teacher-l1brar1ans! Are you feellng"
misunderstood, unappreciated, overworked
and underutilised? Desirous of being seen

- skills? Add something to your role definition
- go Ten Pin Bowl1ng' : '

Aprogram labelled Life Sports wassettorun
in six-week rounds continuously through-
out the year. Everyone was enthusiastic;
" success was in the air; sporting troublemak- -
ers would be given positive dlrectlon and

’ mlght show talent. . i
: . - S ;iia_'nbr;irg;n(fg spreading myself over 8 lanes and 30 chil-
But . staffmg compl1cahons arose. So, I S "arY  dren was often the final straw at the end of
lunteered to take on the r le of Life Sport School. In this ar-. hectic week.
volunteered to take on the role of Life po ticle she views one -

‘Teacher - tenpin bowling.

Our library caters for 24 classes and uses a
combination of set and ﬂexlble t1metab11ng, :
with the teacher-librarian providing release
for two infants classes. All teachers are in-

volved (to-various degrees) in the library program and

" canfunctionindependently in thelibrary.It wasagreed
that teachers would 'donate’ a small amount of their
class allocation of the teacher—11brar1an s time to redi-
rect thls to bowllng : :

The first few weeks of ten pin bowling were a night-
- mare due to crowding and insufficient equipment. We
had to sort out many problems and learn to live with
‘others; it was a trying time for all concerned but we
~ adjusted successfully.

Many students who had shown no 1nterest in team
sportsblossomed when pursuinga sport of theirchoice,

Pam_Priestly is
teacher-librarian

of the teacher-li-.
brarian’s burdens

- withtonguefirmly
in cheek. ‘

Before you ‘buy any hardware .

e thmk software flrst

'Con31der what you are do1ng in the KLAs.
‘Look for software that supports your activities.

Check the operatmg system for that software.

‘Buy the appropriate hardware.

It may be that, having gone through'the above steps,
you will decide to go multi-platform so that you have -

specific machines for specific purposes. With the real

diversification of software, thismay wellbe the answer

for many schools in the future.

Allthe computer typesontheschool hardware contract
have something to offer. ¢ -

but, asalways, a few didn't. Thadto setand

' safety and- pleasure while bowl1ng This
was (and is) an arduous task..

was ready to re-redefine my role in the
school by deleting the most recent addition:
Life Sport Teacher - ten pin bowling. Some

- ing positive results on the score board, but

To quote a 60s tune '
pened'. Many students, parents and some
staff started to see me as a fully-fledged
~ teacher! Our school has always stressed the

position of teacher-librarian; nevertheless -

many children and their parents assume the teacher

librarian is not quite a teacher. However, itis'a well

known fact that only teachers take chlldren away to
sportlng venues.

By steppmg outsnde thelibrary, outside the classroom,
outside the school and outside my perceived tradi-
tional role, I gained somethlng I'd never fully attained
within all those settings. I came out of limbo and was
firmly categorized by previously confused people.

- The word was out, 'Mrs Priestly is a real teacher!"

I may never bowl a perfect 300 but I've scored some-
thing even better - -I'm seen as a real teacher agam'
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enforce an acceptable code of behaviour-
while also coaching the children to ensure

: Near the end of the first six week round, I

children were obviously benefiting from -
the experience and my coaching was hav-

.. and then'it hap--

ey
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MANAGEMENTA

APIannmg for and |mplement|ng OASIS L|brary

Chnstme Bellchambers is OASIS Consultant Metropolztan North Regwn

.'I'hrough the many Scan articles that have appeared

in recent years everyone has become acquainted
with the experiences of others in implementing
OASIS Library. The joys, frustrations and varied
approaches have been well documented and have
struck a chord with those who have had similiar

- experiences. However the successful implement-

ation of any change in library management systems

. islargely dependenton a carefully developed plan.
‘The change from a manual or a computerised .
- system to full use of all OASIS Library modules will~

take time and probably be based on a three to five -
year plan. ,

In thls article I will ask a series of questlons

" designed to stimulate thought and assist in devising |

an action plan for data entry and reporting. Sucha -
plan could then link equipment and funding needs,
and staffing and human resource development
needs to the various phases of OASIS L1brary
1mplement-atlon

With global budgetlng in place in most schools,

.- planned approach will enable teacher-librarians to -
. develop budget plans for three to five years for

submission to the principal and/or the school's.

finance committee. Where I give cost estimates for
. equipment and peripheral items these will need to

be checked and firm quotations obtained before
purchasmg speclfic items. :

g In1t1al entltlement

All NSW government schools with an enrolment -

~ greater than 300 students are entitled to receive
" OASIS Library. .

. The 1n1t1al entitlement includes a 386SX-16MHZ

Fileserver for a 1 to 8 user network, a Star 9 pin dot
matrix printer and 3 casual relief days so that school
staff can attend a training course in OASIS L1brary

- The relief days enable the school to employ a casual
school assistant for one day and a casual teacher for

two days. Enquiries about receiving OASIS lerary
or the initial entitlement should be directed to the -

Regxonal Technology Unit in your region.

B Planmng to receive OASIS L1brary

Having been notified that OASIS Library is to be
installed at the school there aré many things to be
done in preparation. The article Preparation for
OASIS Library by Beth McLaren and the document
OASIS Library Prep, present a range of options that
‘could be used as the basis for deciding which library
systems to automate and in what order. These

“documents also identify tasks that can be

undertaken prior to receiving the OASIS equlpment
and training, for example a stocktake and cull of the

- collection. If these documents are unavailable in
- your school you could direct enquiries about

obta1n1ng copies to the Regional Technology Unit in .
your reglon .

In addition to the 1nformatlon and adv1ce contalned
in these documents you could consider the

-following:

- ® Where will you locate the fileserver? This should j

be a reasonably secure area, convenient for library
clerical and teacher-librarian use and positioned to
take into account ventilation, lighting and glare. -
Therefore, will some reorganisation of the l1brary

 office areas be necessary7

« What ergonomic furmture will be required? An
ergonomic table and chair are required so that.
clerical staff can undertake data entry. The
circulation and enquiry terminals can often be set up
using existing furmture

» Where will you locate the circulation and enquiry
terminals when you are ready to'add these
workstations to the network? The obvious answer
could be where the circulation desk and the card

catalogue are presently located but if this is at some
 distance from the library workroom then cabling

costs will be increased and you may need to .
con51der some change in l1brary layout.

« Will there be adequate power outlets" Usually a
power outlet is required for each workstation. Do -

~ you need to investigate the adequacy and reliability

of the available power supply? Schools that have
unreliable power supply sometimes purchase an
Uninterrupted Power Supply (UPS) Unit to maintain
power to their fileserver for at least 10 minutes in -

- the event of a power failure and to even out power
ﬂuctuatlons '
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" e Do you have access to a telephone for OASIS
‘support calls and pOSSlble future use of a modem on
‘the network? -

. Who will attend the initial OASIS L1brary training
‘course? Can Human Resource Development funds

be used to increase the number of people attending

training? Will the Regional OASIS Library Trainer
* accept more people in a training course than the
initial entitlement?

... Who can assist with data entry of the library’ S
resources? Are there voluntary parent helpers or
other clerical staff available in the school’ :

. Is it possrble to v1s1t otherschools with OASIS
Library already set up, particularly the circulation
_and enquiry modules $o that you can observe the
system in use and gather ideas? Perhaps the school's
human resource development funds can be used to
employ casual staff to enable you to undertake thlS
‘ kmd of inservice act1v1ty :
. Have you planned to raise awareness and interest
in the OASIS Library system and its uses and
benefits to the students, teachers and school -
community through school assemblies, staff
meetings, inservice activities and P & C meetings?
Did you know that.you could use the Palm Tree
. Central library tutorial data on the OASIS ,
. Administration system to preview the OASIS
' L1brary module and demonstrate its use? .

© One term before rece1v1ng OASIS Library you
could consider closing off the card catalogue and
preparing cataloguing for new materials on OASIS -
data entry sheets or entering SCIS numberson a
SCIS 80 order form to receive cataloguing in

- machine readable form. In this way you can gear
library procedures towards use of an automated
system and phase out typing and filing into a card

catalogue

& Data Entry options

~ Having decided what areas of the collection to enter -

on OASIS and in what order it is wise to consider.
how the data will be entered. Manually? Us1ng
SCIS’ What are the options?

. Manual data entry '
This would involve typing all catalogulng data into
OAGSIS from the shelf list. Advantages are that the -
data is immediately available when the equlpment
arrives and the data entry for each item is complete
at time of initial entry The dlsadvantages are that it

is time consurnmg, intensive and needs a longer
time span to show results. It would 1ncorporate all
the variant cataloguing styles that may exist in the

-shelf list. Alternatively several people could be

trained in data entry and then extra workstations

: maybe needed earlier to speed up data entry.

. SCIS Semces

" The Schools Catalogulng & Information Services

(SCIS) offers two main services to assist with data

~_entry into automated 11brary systems. These services
are SCIS80 and SCISRecon. Such services ensure that
‘data entry is consistent and applies the most recent

. cataloguing standards. Whilst addition of local

information and editing of records to suit local
needs may be necessary, data entry is quicker and .
use of the OASIS Enquiry module can occur before '

“all local editing is complete

SCIS80 enables you to order cataloguing records in

~machine readable form (sent to you on a floppy.

disk) for downloading into OASIS. The order form
used is similiar to that used for ordering catalogue
cards and the cost is $0.60 per record and for each

~ order $2.25 per floppy disk and $5.50 postageand -
- packing, This service is immediately available but is

costly if used for other than new materials.

SCISRECON involves entering SCIS numbers

: through the use of the program onto a floppy disk to

receive SCIS cataloguing records in machine
readable form to download into OASIS. The

*SCISRECON program costs $110.00 and the

cataloguing records are $0.15 each with a minimum

“order of 100 records. This i is a more cost effective

service for both retrospective and new materials but

“since NSW government schools cannot load the

program onto the hard disk in the fileserver, library
staff need access to an IBM compatible computer *
with at least a 20 megabyte hard disk to use thls

program..

g OASIS Library has. arrived

" Once the OASIS Library equipment. has arrived and

been installed and the training course completed it is
time to prepare a more detailed action plan if that

- has not already been done. Such'a plan should set

achievable goals within the budgetary and time

constraints existing in the school. Following is a four

year plan for implementation of OASIS Library - it
is an example only, designed not to be prescriptive
but a guide. Some schools may achieve the same

‘goals in less time and others over a longer time
‘span. :
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Year1

Goals

* Tocomplete OASIS tutor1a1s relevant to
the current program of data entry on
OASIS.

* To enter all new 11brary materials on -
OASIS.

~ @ To identify an area of the collection that
would benefit from automation and start
to enter these resources on OASIS.

Tutorials :

¢ Complete Basic enquiry, Mamtenance of
General Resources and Authority File
tutonals :

Data entry

* Enterallnew 11brary resourceson OASIS

. and a specific area of the collection e.g.
non-fictlon fiction, audio-visual?

Budget . o '

"o ' Barcode labels for the resources and the
borrowers - buy enough for all resources -
in the collection and all borrowers for
next five years to gain lower cost benefits

. if more than 15000 ordered. Cost = 2.9
cents each if more than 15000 ordered, so.
that 15000 barcodes cost $435 00. '

* Ongoing costs for printer paper, printer

- boxes. Approximately $100.00. . .

~* Ergonomic table and chair - $500. 00 to
$800.00.

e Ordering SCIS records in machlne
‘readable form. This cost will depend on

- thelocal decisions madeabout use of the

'+ SCIS database for ordering cataloguing

‘ data versus manual data entry for all
materials? new matenals’ retrospective
materials? :

* Propose use of human resource
development funds to employ casual
relief staff to enable library staff to
complete tutonals

- School inservice

- o Inform staff, students and parents of the
.arrival of OASIS Library and the current
program of 1mp1ementat10n

- ribbons, floppy disks and disk storage |

L

(o
Year 2

Goals '

To continue to enter new and
retrospective materials on OASIS.

To enable students and teachers to use
the Enquiry module in OASIS to search
for resources. .

"To prepare for the use of the
Circulation module in OASIS

Tutorlals -

- Complete the Clrculation tutorials or
attend a Regional staff development
course on Circulation if available.

Data entry

Continue to enter-new and
retrospective materials on OASIS.
Transfer from the OASIS '
Administration system the student and
staff information to the Borrower
Details in the Circulation module.

Set up the Circulation module for use,
for example allocate borrower

barcodes, create borrower categories

and establish the calendar.

Budget

Ongomg costs for pr1nter paper pr1nter '
_ ribbons and floppy disks.

Approximately $50.00
One diskless 3865X workstatlon for

. Enquiry - $1100.00:
. One 3865X workstation with floppy .-
disk drive for circulation - $1200.00. o

One ASP.Portable barcode reader -

.$845.00.

Installation of cabling from the

.. fileserver to the workstations on the

network - approximately $1.00 per
metre and $150.00 per outlet.
Ordering SCIS records in machine
readable form. S
Propose use of human resource
development funds to employ casual
relief staff to enable library staff to
complete- tutorlals or attend inservice
courses.

) School inservice

Instruct students and teachers in the

use of the Enquiry module to search the |

library catalogue and print
bibliographies.

Demonstrate to parents the use and
benefits of the OASIS Enquiry module

for searching the library catalogue.
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(Year '3

Goals

Tooperateadual circulationsystem us1ng

OASIS and the manual system where

necessary.

Touse the Acquisitions modulein OASIS |

fordevelopingalibrarybudget,recording
resource selections, generatlng and
receiving orders.

To continue to enter new. and

retrospective materials on OASIS.

- Tutorials -

Complete the Acquisitions tutorials or
attend a regional staff development

. course on Acquisitions if available.

Data entry

Continue to enter new and retrospectlve
‘materials.

Budget ‘

Loan stationery - this cost will depend on

-decisions made about borrowers cards

and whether a'laminated card will be

produced for each student or some in-
- house adaptation of existing loan
stationery will be produced. A mini-
laminator for the credit card size costs -
- $280.00 and add to this the cost of

pouches or plastic folders.
Ongoing costs for printer paper, prmter

ribbons and floppy disks.
‘Ordermg SCIS records in machme

readable form.
Propose use of human resource

development funds to employ casual

relief staff to- enable library staff to
complete tutorials or attend inservice
courses. o '

- School inservice

Demonstrate to staff, students and

parents theuseand benefits of the OASIS:

Circulation module. -~

~N

-

Year 4

Goals

» To complete data entry for all
resources. :

e TousethePeriodicalsmodule to enter

~ the periodical collection on OASIS.

* To phase out all manual library
management systems. -

"o To use the OASIS stocktake module

for stocktake of materials entered on
OASIS

Tutorlals

* Complete the Perrodlcals and

Stocktaketutorials orattend aregional
staff development course on

Periodicals and Stocktakeif ava11ab1e '

~ Data entry . :
- o Continue to. enter new and

retrospective materials. -

" o Enter periodical collection on OASIS.
- * Stocktake all or part of the collection

using the barcode reader and the
: ‘OASIS stocktake module.

Budget

Enquiry - $1100.00.

* Ongoingcostsof printer paper, printer

ribbons and floppy disks.

readable form.

School inservice : :
"~ e Informstaffand students of the use of

the OASIS Stocktake module for
stocktake and its results.

- o One diskless 3865X workstatlon for -

. Ordering SCIS records in machrne
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8 Optional budget items

" .There are some other budget iterns that may not be )
essential but are highly desirable and these are listed -

here with the reasons  you would add them to a
budget -

~ * Tape backup unit. The Cll'Clllathn workstation
(see Year 2 of the plan above) could be bought as a

tape backup terminal at a total cost of $2010.00 for. -

.the workstation or a tape backup unit could be

bought at a later date and installed in the C1rCulat10n
workstation or fileserver for approximately

- $1100.00. A tape backup unit enables full data

backups to be made to a 60 megabyte high density
magnetic tape instead of numerous 1.2 megabyte
high den51ty floppy disks so that backing up the :
system is faster and more efficient.

* Extra 40 Megabyte hard disk. It can be useful to

- have on the network a workstation with a 40

megabyte hard disk so that SCIS Recon and other
IBM compatible software can be used. This would
add $300 to.$400 to the price of a workstation and in
the above plan would need to be installed in the

_C1rcu1atlon workstation.

. Umnterrupted Power Supply (UPS) Unit. In the
event of a power failure this unit would maintain

- . the power supply to the Fileserver for at least ten

(10) minutes to enable a data backup tobe -
completed. It can also assist with other problems

~ associated with power supply. Cost is.

approxlmately $800 00 installed.

B Management reports and prmtouts

* Areport is 1nforrnation_ retrieved from the computer.
- in a form which is similiar to existing library records

and, where applicable, which meets departmental

" requirements. Some of the reports or printouts
- which should be regularly generated are hsted

below.

" eData validation reports: enable you to check the.

accuracy of the data entry of General Resources,
Subjects, Names/Authors, Series and Publishers.

~® Accession Register: in the format of the manual
accession register. It enables more detailed checking

of the data entry of resources but it uses more paper
and a printout may not be requlred by the school'
auditor. -

. Ot'ficial order form: must be generated in printed
form if you are using the Acqu1s1t10ns module to.

_create 11brary orders.

33

. Mlssmg items report: generated after completlng a’
stocktake and should be filed as the official - .
summary of the results of stocktake.

» Items written off report: prints the full cataloguing -
entry for items written off and at the same time

'deletes the entry for that resource in OASIS.

Therefore this report should also be kept on file as
part of the stocktake records for the library.

» Backup and recovery register: a manual record of |
the log and data backups of the system and any data
recoveries done, show1ng the date, time and backup

sets used on each occassion.

B Movmg ahead with OASIS lerary'

W1th OASIS Library in full use in the library, the
benefits of automated systems and the move into
using information technology will become apparent

throughout the school. However since OASIS °
Library is a program that is constantly being modif-

ied and enhanced to reflect the needs of schools and

‘the technology is constantly being improved,

schools will need to plan for this. Therefore some
further considerations are listed below. -

* Do you need to train additional staff in the use of

. OASIS Library to enable multi-skilling within the

school and increase the pool of people able to
operate the system, particularly the Enqulry and
Circulation modules7 '

¢ What provr_srons have been made in the event of -
the absence of essential OASIS Library trained staff? -

» What provision has beén made for manage'rnent
succession in the event of transfer, retirement or.
resignation of the teacher-hbranan?

» Do you need.to redes1gn data collection forms and

. procedures to reflect the change in: prachce brought
~ about by OASIS?

* Do you need some interim manual procedures for

- library management should the OASIS Library

system be ‘down’?

* Areall the pohcy and procedural decisions

‘regularly documented? Some people think that .

OASIS Library will standardise the way 11brar1es are
managed but as professional people managing
libraries to meet a particular school’s needs and to
accomodate all the local variations in practice we

- will all approach the fask in a range of different

ways. The important thmg is to document our .
decisions. - :
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~ *Do you need to make provision for maintenance of
equipment in the event of breakdown? Most-
‘equipment supplied after August 1991 has a two -
year warranty. Equipment which is now outside the

- warranty period can be repaired by Techmcal
Services Branch or by the suppher

®As new technology is-developed or made more
readily available should you budget for this, for
example additional workstations, modems, laser.
printers and printer hoods? Some schools with XT or

+ 286 fileservers may wish to upgrade their fileserver

~ toa386DX computer which will be a faster and
more efficient computer. The contractors for OASIS
equipment offer an upgrade package costing from

. $1800.00 to $2200.00-and as part of this the old
f11eserver becomes a workstatlon on the network

A flnal comment

There seems to be a lot to think about when
introducing OASIS Library but then complete
automation of library management brings a massive
. change in the way most things are done. In the early
stages of planning and setting up it is difficult to see
the benefits and the improved services which will -

- ‘come, especially when the data entry process can
take years The available resources, both human and

A OASIS Diary

. physical, in: each school and the w1111ngness of
-school personnel to accept change in work practices

will influence the pace at which automation can.
» proceed. Therefore it may be worthwhile to enstire
that all members of the school community see some

_ of the results, even if small, that can be acieved with
OAGSIS soon after its arrival in the library.

Despite all the planning, work and the huge -

investment of time, all OASIS teacher-librarians and
school assistants think OASIS Library is great and
well worth the effort: Some feel that they have lost
an arm and a leg if the system is ever '"down’! The -
benefits to all library users far exceed the

- frustrations and dlfﬂcultles along the way. *

Blbllography

McLaren, Beth Preparatzon for OASIS Lzbrary
-Scan Vol. 7 no. 7 October 1988 pp.4-7 '

OASIS Library Prep. NSW Department of
School Educatlon Parramatta 1990. -

- OASIS a planmng gulde NSW Department of
‘School Education, Metropohtan North Region, -

Hornsby, 1990

- Sharon Wilkes is teacher-librarian at Wentuforth Falls Public School

Term 1- Week 10
Iattended a repeat of the circulation tra1n1ng day at

Penrith ERC with Gail Henley. As I was close to .

~ circulating, I felt thata lot of what I learnt in 1991 I had
forgottenand really needed thatadded reinforcement.

Tamso glad thatI had thisadditional day as thingsjust -

" fellinto place and madesense! I would strongly recom-

‘mend that repeat courses for OASIS be readily made - .

availableas this reinforcement wasof paramount help.

On return to school I spent the next morning setting up

circulation. - éntering information into Borrower
Category, Calendar, Due Dates, Overdue Parameters,

and Passwords in System Parameters.of Library
management '

I downloaded Staff Informatlon from the Administra-
tionmodule successfully —proved easier thanI thought

As we received OASIS in the 11brary before the ofﬁce,

the children's detalls have not yet been entered I'can

make the: dec1$1on to enter skeletal information for

each child only or wait until the office has entered this.
If skeletal information is added by me thenIcanstilldo
a full download when the offi¢e has both the family

- and individual details entered. I would have to re-

enter the barcodes for each child though. But this is
easﬂy done by wandmg in each child's barcode

1 delayed this decxsxon and chose to keep entenng
" resources from the download

Week 11

Our third OASIS Support group meetlng, we were
delighted at the number of teacher-librarians and
clerical assistants who arrived for the meeting. Lots of .

people fromoutside Blue Mountains schools attended.

Itreally showed ushow vital these groupsare. Anyone

without a support group could ring: around neigh-

bouring schools to get one going. Our group meets |

every 2 months.
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amount of information they have at their fingertips
and can see how great it will be once the library is fu11y

- automated.

' Term 2: Weeks 1 and 2

Continued to enter (k)opies Informatlon from

~ download. Would just love more hours in the day! I
. have to tell myself that you can only do what you can

do and that my first pnorlty is still to the students

' -Week 3

Margaret the school a551stant in the adrmmstratlon v
office has started to dabble with OASIS Word as a

means of preparing the school newsletter. I became

" involved hereand also attempted tolearn it by reading
themanual then starting the Tutorial. Weboth agreed

that we have to find more time from somewhere to sit

down and work through the tutorial together. We

seem to take two steps forward with it then one step

' backwards as each new area creates a new hurdle to

get over. But we are learning a lot as neither of us had

‘much in-depth knowledge of other word processing
packages. AndIshall eventually wantto use the OASIS
‘Word module ava11ab1e on OASIS Library. '

Week 4

' Our new OASIS group meetmg was held once again. '
And once again it proved to be a fount of information. -

.Week >5

I struck a problem in Borrower Details. I had the

teacher's information entered plus Kindergarten; a

" series of commas have been somehow added as

phantom borrowers. I tried to delete them but.was

- unable to do so as the message told me they. (the’
. commas) had overdue books. It also told me that the

first Kindergarten student also had an overdue book
even though we hadn't started circulation. I assigned
abarcodeto theKindergartenstudentand dida printout

~ of overdue books. This student then magically no
" longer had an overdue although the next, as yet
unbarcoded, Kindergarten: student showed up as -

having an overdue book. .

I assumed the phantom bo'rr.owing and overdues -
- Looking back over the past year I cannot beheve how

indicated a problem in'the system connected to lack of
barcodes being added so I rang Gail for help. Gail said

that I needed a Head Office Floppy to correct the’
' problem of phantom borrowers, but that would wipe
out any legitimate borrower that did not have a

barcode assigned. I remedied this situation: assrgned
barcodes to all the borrowers '

35.

:‘ Backatschool thestudentscontmuedtousetheenqulry, o Week 6 )

. terminal during their lesson time and at lunch times.
- The senior students continue to be delighted at the

I thought a lot about how and when to go about

circulation. Teachers were slowly being shown' .

circulation and were using the computer to borrow
any resource that had been automated. The students
were encouraged to take part in this procedure as we

- made a big fuss about the ‘'magic wand'

" Iwas rea11y concerned about operating a dual system

of borrowing as I could see many of the younger

students especially' may have become confused or

anxiousabout what to do. I could also see that retummg '
eachresourcein the correct way may haveended upin
chaos. I decided to call a library committee meeting to . -
discuss this.
Week 7 .
Ourcommitteediscussed my feehngs about c1rcu1atlon S
and decided that for our students it would be better to -
only have one system operating. We decided that the
first priority would be to get as much of the fiction on
OASIS as possible. The students would then only be
able toborrow resources thathad been automated. The
teachers could borrow any resource usmg the dual
system. Our new principal, Michelle, is extremely
supportive of the library and suggested additional

clerical daysbe used for OASIS data entry inan attempt
to keep things rolhng

We had only been»concentrating on non-fiction from
the download plus new resources; with hindsight I
decided that this was probably a mistake and should

have entered f1ctlon 1n1t1a11y

I took all the 'As' from ]unlor f1ctlon shelves and was
amazed how much quicker itis to enter existing fiction
resources than ex1st1ng non-f1ctlon '

As there were fiction records in the ASCIS download
Ialso checked these off from the download printout. I
am glad that I sent the ASCIS and ISBN numbers off in

' shelf hst order as thls makes them much easier to find.

From term 3 I w111 attempt to get asmuch f1ctlon onas
possible, plus any new resources as they comeiin, plus
the popular non-fiction. Existing Teacher Reference
‘and Reference sections will just have to wait! Will Ilive

- tosee the entire library automated?

much I have learnt. I know I still have heaps to learn
butby muddling throughallmy mistakesand problems

- Ifeel that I understand the system much better. I1ook

forward to Version Il of OASIS and believe that a lot of ’

- the problemsof VersionI will beironed out. Meanwh11e

I'm feeling not smug, but satisfied. %

R
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A In praise of OASIS (and a cautlonary tale)

Mzchelle Ellis i is teacher-lzbraruzn at Bexley North Public School

There are numerous reasons for deciding to auto-
mate the library with OASIS. The management-

. functions that it can perform and the time it can save
in doing these are certainly important ones. Its
integration into the curriculum to assist in the
teaching of information skills is also a benefit that
attracted me. I also knew that it would help me to

support the teachmg and learning programsin the

school by improving access by teachers and students
to resources.

Itis however, only as I become more familiar with

OASIS that I realise how powerful a tool it can be in

. this area. It is also this particular area which will
enhance the role of the teacher-librarian in a school.

- Itis your understanding and skills as a teacher and a
librarian that really make OASIS useful and make it
mote than a means to control stock.

The library program at Bexley North Public School
offers very strong support to the reading program
within the school, and I work very closely with -
classroom teachers and the support teacher learning
difficulties (STLD) to try toensure that every child -
has access to library books suited to their interests
and abilities. OASIS through its Notes field offered
*. me the chance of improving the support that the .~
library could offer to the program.

After consultation with the classroom teachers and a
-great deal of discussion with the STLD, Maureen " -
. Davis, we decided on six terms that could be added
~ to the Notes field to give broad guidance to teachers
seeking a book for a partlcular child. The six terms
were: -

Picture book
Beginning reader
Emergent reader
Developing reader
Independent reader
_ Mature reader (judged more on content
than on readmg age)

--One of these six terms was then added to the Notes

my task as the teacher-librarian and it required my
‘knowledge of both the teaching of reading, and the
. fiction in the library collection. To assist, Maureen
Davis and I drew up a sample sheet and assigned -

1 d1d not attempt to have all this done when we were -

editing our SCISRECON downloads, but rather
added it to the shelf list cards for already edited -
resources. With the benefit of hindsight, I believe
this could be part of preparation for OASIS: it would
help the new user to understand the system better. It
was at this time that I also added SCIS Subject
headings to those resources that-did not have them,
for although we were using SCISRECON for all our -

-records SCIS has only recently added sub]ects to

fiction records. I thought it was vital in a primary
school to have subject headmgs for f1ct10n

When I had completed a su1tab1y large pile Sue my
clerical assistant would do the data entry for both
the Notes field and the Subject field. The terms in
the Notes field have been tagged so that now a
teacher can search OASIS by each of the six terms.
The teacher can combine the terms with subject.
headings in an Advanced search to find books for
particular themes or units of work suited to a ’
partlcular group of students :

To my surprlse students are also using the terms to
- search for books suited to their abilities, having

overheard my discussions with their classroom
teachers on how they could use the terms. to search
for books. Children ask me which term I think :
applies to them and have begun reading their way "
through the appropriate 11st '

Other OASIS functions haVe alsoallowedmeto
support more fully different-curricula in the school.

Classroom teachers have wanted to add literature
based reading to their readmg program strategies.
Consequently multiple copies of novelsand other

~materials have been purchased

As part of my support for the program I have

purchased teacher reference materials such as Novel -
- workshop 1 & 2 and Literature and critical

thinking. These books have suggested approaches
to a number of different books, sometimes as many
as 10 different titles. After seeing at an OASIS user

~ group meeting how the LINK option on OASIS
field for almost all the fiction in the library. This was

allows you to link the different programs on a video,

. I'realised that this same option could be applied to. .

books to provide direct access to each title covered

in the book. Consequently we now use the LINK

option to provide access to the many units of work

different well-known books to each term so that to be found in the one book
when I was actually doing the task I would always : _
‘have a reference point. .
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As well it also offers a way of sharing the nnjts that -

teachers create themselves in the literature based

.area. Teachers give a copy of the unit to the library.

We create folders for the units, give the folder a _
name, catalogue the folder and then use the LINK

' option to provide access to the units

All linked titles have the term therature Unit placed
in the NOTES section. This term is tagged so that
teachers can search by this term. The name of the
book in the literature unit is keyed in in such a way
that when it comes upin ENQUIRY it is obvious
that it is'a unit of work for the book, not the book
itself. :

Smce developmg this approach for literature based
units I have also applied the same approach to the
units the school is developing for the Science and

- Technology K-6 curriculum. (As the teacher-
‘ 11branan ITam mvolved in developing these units).-

With OASIS this support of cumcula is quick, easy, -
and very efficient. So successful is the approach that )
other units developed in other curriculum areas will

be entered in the same way.

For folders of units developed by the school Bexley -

~North Public School is entered in the name field (just

like NSW Department of School Education). The

~ authorship of the individual units is acknowledged
- ‘on the actual units themselves and also in the -~ -

statement of respons1b111ty .

Weare st111 considering whether the names of
teachers should be entered into. the actual name field
during the linking procedure. SCIS subject headmgs,
such as Science - Study and teaching, are added to
the records for the folders so that another access

' point is added for teachers.

OASIS is a valuable management tool. It eliminates

some of my most annoying library moments (it is

-gomg to eliminate borrowers cards and I will no -

longer have cards without books and books without
cards - heaven!) but for me its true value lies in the
way it can make my service to my users better, the
way it can be used to provide curriculum support
and sharing of teacher expertrse -)
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" A cautionary tale

It was the second last day of the 1991 school year, itwas -
cold, the rain was bucketing down, and l was standing’
in the dumpex bin with gloves on searchmg for little

pieces of paper.

The last week of school had certainly started well -

~ enough. In the two terms we had been on OASIS we
had over 4000 fully edited records, I planned to have
another SCISRECON order ready by Friday so that it

~was not too far away. Where did I go wrong‘?
With the benefit of h1nds1ght it is easy to trace. my

-downfall. We had become smug, we had dared to
congratulate ourselves about how we were going

within the computer’s hearing whilst falllng to’

acknowledge that it really was the reason we were
going so well :

"As well on reﬂectlon, I could remember many a t1me
‘when I, Sue my library assistant, or a small band of
. very capable and willing parents, had been'seen and
‘heard abusing, and even threatening physical violence

to the OASIS fileserver and workstation. Yes OASIS

really is alive and takes note of all these thmgs

It was obv10usly bldlng its time, waltlng for ]ust the

right moment when it could retaliate for maximum .
effect. It recognised its moment when I finally -
completed all the 'see’ and 'see also' references for the

two large SCISRECON downloads of over 3000 items.

This involved well over 30 hours of work by me, at ‘

home, over a number of weeks. 'See’ and "see also'

references are important and the intellectual effort -

" involved in completing the references for the first
couple of pages of the OASIS printout make it inter-

o estlngwork but after that, foranother26pages .No!"

Onthelast Tuesday of the term T handed the cataloguing

- pads full of the references to Sue. She spent half theday

inputting them and then, since frankly I never wanted
- to see them again, I threw them in the garbage. At the
- end of the day we did a LOG backup

‘Wednesday, OASIS struck back. The system crashed
What do they mean 'crashed'? The system just sits
there quietly totally refusing to do anything you ask.-

For reasons we stlll do not understand the previous .

day's log backup had not been successful and ourdata
~-could not be recovered. No. problem we thought we
~stillhad all the books we had added the previous day. '

Reality dawned, I had thrown away the cataloguing

" pads with the 'see” and 'see also’ references. I could not

believeit, all I could envisage was another 30 hours of

mmd numbing work.

would be waiting for us in the new year. Circulation

' All was not lost however. The pieces of paper werein-
‘the dumpex, I was not going to be defeated by any -

machine, the only course of action was to dona pa1r of
gloves and climb in.

My advice:

* Never verbally abuse the computer inits hearlng as

this may prove fatal to your mental health.
» Loudly praise the computer for its sterling efforts,

but, never never claim that success is the result of your

efforts. :
* Enquiry temunals are part of the network and Wlll

“pass on all idle gossip, threats and the like.

All jocularity aside, T don't think I really believe that

OASIS is alive, and there are some real lessons to be
leamt :

I had actually 1gnored one of my own cardinal, rules

‘Weneverreturnresourcesto thelibrary orthrow away
data entry forms until the next day when we are sure -
* that nothing has happened to the data. In my desire to
be forever rid of the references I had thrown them

away 1mmed1ately after entry.

The second and more 1mportant thing I learnt was that

. anything which requires that much effort and time is -

very valuable and a complete data backup should be done

- immediately. We always do a complete backup
1mmed1ately after an SCIS download. The completion

- of 'see’ and 'see also' references.is equally important

-and demands the same strateg1es to ensure that the

data is not lost

~ The story has a happy ending. I retrieved all the small
' pieces of paper, somewhat the worse for wear, and I
" wasable to re-enter the data. Of course, I dida compete

data backup, 1mmed1ately &
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AEstabllshmg a new I|brary other pomts of view

In prevtous issues of thzs yeur ’s Scan, Niki Kallenberger, teacher—lzbranan at Cherrybrook Technology Hzgh School, has

described the joys and frustratzons of establishing a new. school lzbrary In thzs issue, school ass:stants and students tell

their sides of the story.

, Schoo_l _ass1_stants

Day 1 of first term was exc1t1ngly traumatic! We
both walked into the library and were faced with -

‘many empty shelves and eleven boxes full of brand
new books. Our first task, however, was to put the
~ Kettle on, and sit and talk with Niki about how,

where, when and why, and where to start.

Niki talked at length about something in OASIS

_called General Resources, SCIS, barcodes, security

tags, microfiche, SCISRECON, the need (urgent of
course) for library borrowers cards and a hundred
other things, including the suggestion that we treat
ourselves to morning tea from the canteen at least -
once a week. Once the latter important fact was
negotiated, we felt as though we could start work
with confidence! It is important to say that most of
what we've done has been negotiated in a collabora-
tive way. Niki has had her ideas, but we've had
ours, too; the result has been shared- dec1s1on-

making from the start.

The ﬁrst major decns1on we made was to enter
resources into General Resources, barcode and end

h process them while wa1t1ng for SCISRECON to

arrive.

Cherrybrook THS has attracted many visitors from -
the day it opened and with the library being a real

focal point of the school, we worked our fingersto -

the bone to fill as many shelves as we could in the
shortest possible time. The most frequently heard

comments from visitors were 'you haven't got many

books on the shelves' or 'gosh, it looks empty,
doesn'tit!" We could have 5creamed —in fact we _
often d1d'

It wasn't long, however before the first six books
were shelved. Lyn Wendtman, our principal, arrived
" with her cameéra and recorded this historic moment.

Since then, the shelves have filled with amazmg

speed
A band of very w1111ng mothers has helped in the

- process of getting those first six books-and all the
~other 2 ,994 books on the shelves .

~ Susan Shears and Helen Williams are CTHS school assistants 'curr_ently,uiquing in the librdry.

.‘ 'Helen was alsocoming to terms with the Video

Commander system. Making decisions about what .

to tape, and what not to tape was dauntingand

time consuming. Happily, the system we have:

- worked out seems to be: workmg well

~ Wehaveall coped with the settmg up of Enqulry

and Circulation terminals, and linking our system -
into the school’s Local Area Network (LAN). Gener-
ally, computers are wonderful when they’re work- -
ing, but we’ve had quite a few stressful weeks when

~“we didn’t know if we were making the mistakes or if
- the computer system was malfunctlomng

Our next huge )ob was to flgure our how to prmt
borrowers cards and produce them for all students

" and staff. The next week we installed our barcode

reader. Fun and games! But we finally had our

~ automated circulation desk ready to go‘

* The Enquiry terminals in the body of the 11brary

(and elsewhere on the school’s LAN) are far more -
user friendly than a card catalogue. Students (and
staff) have no trouble finding books by title, key-
words, subject or series. It really is a student’s
library and has become a popular venue at lunch-
time.

To date (mid-June) we have 3000 items (mainly
books and video tapes) on shelves and the 1mt1a1
pace has eased a bit. .

‘We have three thlngs to be grateful for working in

this library. The first is that we have walked into a
brand new situation, clean, open, light and bright =~
with modern facilities. The second is that we haven’t

had to convert to OASIS Library from manual

‘'systems (and for that we are truly gratéful). Third,

and we feel most importantly, we have the help,

_ advice, friendship, tears and laughter of Niki
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Year 8 student’ 4

Vin-cen Chong ( Year 8) knows more

about how OASIS circulation works than -

the paid members of the library staff.

‘When I walked into the library for the

first time, there were hardly any books

on the shelves. I was astounded also,

when I borrowed my first book.: Ms

Kallenberger used a pen and pad

. system. She wrote my name, then my
. roll-call class, the book I wanted to

borrow, and then when it was due.

- She didn’t even have a stamp for the
books at that time! - :

We were all grateful when the compu-

. ter was up and running. The barcode
reader that just zipped acrossthe '

- barcodes was so much easier than
‘writing down the borrower and the
‘book. The new system was much -

quicker than the old system. Every- :
one wanted to use the computer _
system. Ms Kallenberger even started
a 11brary monitor system

The ﬁchon books in the library, are
great, with-a wide var1ety of books for
project r research

I'hang around the 11brary, because 1t’ s
such a great place (besides, there’s
nowhere else to go, except the compu-
ter lab which is not -always open).

A footnote from the hbrary'staff: our

- records show Vin-cen borrowed 52 itemns
in the first eight weeks of Term 2 He
reads them too. :

‘can expand one’s apprecratlon of books as well.

Year 11 student

Jeff Sereno was.a student at Brishane Boys’ College before

' énrolling at Cherrybrook Technology HS.

In a school library, one would expect to see books,

' just books and nothing but books. To borrow these

books, one must have a borrowing system. In the ‘o’

. days,” and in many schools today, the traditional : -\ -
- card system was, and is, common. Not at CTHS. ' -
Here technology is in wide use — we have automa- = - ‘}' '

tion in action! Although automation of a library is
not surprlslng to most people, what really surprised

- me is that every aspect of the library is affected by

technology. But this library is no different from any
other library. There’s still the books, the tables, the
office and of course the fnendly staff.

In my opinion, the CTHS library is a great place to -

be.Ms Kallenberger, Mrs Shears and Mrs Williams
~ are extremely helpful and do not make students feel
as though they are inferior little bugs and that the

staff are the ‘big bosses’ you mustobey. , -

I remember when the library had only a bundle of
books at the beginning of the year, but since then (in

- less than 6 short months), the book population has

grown into a whopping 2850 books! I get a great
feeling of well-being helping the progress of the

library by adding books to OASIS and doing odd

jobs here and there.

If the library could be 1mproved the on1y thing I -
would add would be a few more computers as two
enqulry terminals sometimes cannot satisfy the needs'
of all the students wanting to find a book at the same

 time (although the IBM LAN solves most of this
problem mcely) :

Our student library assistants; who loan out books,

- may be out of a job when the 3M Patron Self-check

unit is installed. But right now there is a growing
demand for these positions. It seems there are more
students all the time who like helping their fellow
students find and/or borrow books, Being involved
in the library glves experience in using a library and -

Ibelieve the CTHS 11brary w111 prov1de many years

of education and enjoyment to the many students of.
all ages who will pass through this school. In-this -
time I am sure that the library will grow and prosper

~ and'(soon) become part of the huge network of user-

friendly electronic systems aldlng the education of

-young mlnds
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Are you considering commencement of a professmnal teacher-llbrarlanshlp quallﬁcatlon in1993? Graduates of' :

the avallable courses reflect on their expenences

Charles Sturt Umvers1ty Riverina
. Graduate Dlploma of Educatlon (Teacher L1brar1ansh1p)

1 completed thlS course over a period of two years,
- finishing in December, 1990. The course airns to run a

practical program, while at the same time achieving a

- high standard of professionalism. It is recognised by

the Australian Library and Information Association

(ALIA) as a professional qualification which allows

the graduate to seek employment in the full range of
library and- 1nformat10n agencies as well as school

v '11brar1es

1 found the two year program very enjoyable, but

demanding. Juggling the assrgnment load with work
and famlly was, on many occasions, difficult. The key
of course is organisation and study discipline (which I
mostly seemed to lack)! Perhaps the determination to
succeed was more important.in the long run.Only one
subject involves a formal exarnination ‘

My course began witha short res1dent1al school. It had
been some twelve years since I had done any formal
study and it was good to have the opportunity to meet
with fellow students and lecturers, sharing fears and

- apprehensions with them. There was one residential
school offered in the school holidays of each year. -
Although not compulsory, they were well attended
-and popular for social as well as educational réasons!

The course program -covered both theoret1ca1 and
‘practical perspectives. All the subjects were very.
relevant to the school situation with a good practical -

base. On many occasions I was able to use my research
findingsand study outcomes inmy ownwork situation.

The subjects were: ‘
» Teacher L1brar1ansh1p
* Information Dissemination
e Collection Development ~
¢ Children’s Literature/ Teacher-leranans
* Professional Activities
_® Organisation of Resources -
¢ Technology/Teacher-Librarians
- ® Teacher-Librarianship Topics
. Management/ Teacher-lerarlans B

- Margaret Nicolson is teac_her—librarian at Mendooran.Central School.”

The subjeCt Profmsional Activities, required experience

at conferences, inservices, professional meetings, in-
school activities, etc. The other major practical comp-
onentof the course isa two week placement in a special
library or the children’s section of a public 1ibrary

I part1cular1y enjoyed this aspect of the course as it

‘broadened my work experience and was a great break

from school as was the Study Visit when we had the
opportunity to visit a range of dlfferent libraries and
1nformatlon agencres ‘

Another_sub]ect’I found to. be particularly -beneficial

* was Technology/Teacher-Librarians. It was here that I
-wasforced toface computersand overcome my former -

reluctance to have much to do with them. The -

* assignments were enjoyable, not too threatening and

there was plenty of encouragement to work at one’s
own level whllst broademng skills.

Structure

The course s offered part-time, by external study only, -
to graduates with a minimum of two years teaching

- experience. It is completed over either a two or three_

year period. Recently, further flexibility has been built
into the course structure by offering some subjects in
both semesters each year. If need be students can take

- up to two semesters off during the course and thus.
- complete the course over four years! On the other

hand, I understand that s summer school offerings will
be available from 1993 which may mean that those

who wish to “fast track’ will be able to do $O.

Iwould highly recommend this course to anyone who

+ is presently responsible for a school library but is

untrained (as I was), or for classroom teachers who
wish tobroaden their knowledge of information skills,

- co-operative planning and teaching, children’s

literature and resource-based learning in the school.
Every teacher needs to know of these new emphasesin
educational practice. Many students who, like me, -

~ began_the course either as casual or unemployed

teachers, have gained permanent and full time 11brary
posmons since graduatlon
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»‘ Ed1th Cowan UmverS1ty (Westem Australla)

Graduate D1ploma of Appl1ed Sc1ence (Teacher-L1brar1ansh1p)

4 Irene Heaney is teacher—hbrarzan at Revesby South Public School.

In 1989 I embarked on a course which was to .
transform me from a teacher to a teacher-librarian. I
- .-had always loved libraries but never having had
any experience working in them I presumed the .
best way to learn would be through professional
development

‘Atthe timea teacher—hbranan friend was
undertaking the course at Western Australia
College of Advanced Education, now known as .

- Edith Cowan University., It offered the Graduate -

Diploma Course in Teacher Librarianshipto

external students on a part-time basis withno -

residential requirement. With a family to consider,
the course suited my needs so I took the plunge and
became a correspondence student

The course, which could be completed over two or
more years, consisted of eight compulsory units -
which could be studied either oné or two per
semester. Each unit included readings and a well
planned study guide to outline the requirements.
There were usually three assignments spread over
the 14-week semester and an exam to complete each
unit of study. - '

I must admit I did not enjoy the thought of having_.
_to sit for exams again after many years. They did

however provide a small benefit as they enabled me
- to make contact with other people in a similar-

situation and friendships developed which helped
_to sustain us through the remainder of the course.

In the introductory unit, those of us who had never

worked in libraries were encouraged to gain some .

practical experience in a school library, so I went

" into training with a teacher-librarian friend. This

was essential in my case as theory is important but
practical experience makes it much more -
meaningful. During the first half of my course I

" benefited from this training in all areas of library
work, from access1onmg new resources to assisting
with stocktake

Asl reached the half way point in my studies a
wonderful opportunity arose for me to become
teacher-librarian in a nearby school where I had

- previously worked. This was a small school with a
3-day library position. What a chance for me to

~ apply the theories I had been learning about, and by -

now I felt capable of taking on the challenge of my
own llbrary :

_.Comb1mng work and study requ1red good

organisation and I managed to keep up with my

" assignments while planniing activities for my first

Book. Week. I found the flexibility of external study -

" ‘tobea ‘great-advantage, and managed to be a

weekend student while deveting my work1ng days »

to my role as a teacher-hbranan E

Many aspects of the course have been a great help to .

me in developing a clear understanding of the busy.

) role ofa teacher-l1brar1an

'The unit on management stressed the.importarice of

effective communication and dealt with strategles

fori 1mprov1ng time management

 The collection development unit required us to plan

a Collection Program Policy wh1ch has been avery
useful resource.

: Informatton Orgamsatton was a very practrcal un1t

which included descriptive cataloguing and some .
worthwhile 1deas about preparing for automatlon

The unit on Resources for children related different
reader stages, needs and interests to particular
genres and themes. This unit explored the world of
literature and led me to many wonderful authors

I completed the course in December, 1991 by
spreading the studying over three years, as some

_ units required much more time than others. The

course had the flexibility to allow this and by
spreading the workload to suit my needs I avoided
becoming over-pressured. By the end of my courseI

‘had successfully gained a permanent part-tlme

position at my present school.

Lookmg back over the last three years I would not

" have changed the way I undertook the course. I have

increased my confidence in my abilities as a teacher-

~ librarian although I realise there is still a vast
“amount to be learned from experience. I was

fortunate to have a supportive staff and an

_ enthusiastic principal to encourage me in my role.

. Teacher-librarians do work in isolation but I have
found the collegiality of our local cluster group to be
~agreatassetandTam indebted to them for their

enthuslasm and assistance. %
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Un1vers1ty of Technology Sydney (Kurmg-gal)

' Graduate Diploma of Applied Sc1ence (Informatmn/I' eacher L1brar1ansh1p)

Bronwen Mttchell is teacher-hbranan at Narrabeen North Pubhc School

The titte Of this course of study, with its general appl1cat1on encompaSSmg different fields w1th1n the

- information profession, is indicative of the philosophy underlying the rationale, structure, staffing and

1mplementatlon of the subjects offered. Diverse career backgrounds enriched the pool of talent, knowledge
and experience which students brought to the group. I found it refreshing, stlmulatmg and 1nterest1ng to .
become part of a network which extended beyond the field of educatlon

I completed the course in 1991 as a full—tlme student, sponsored by the Department of School Educatlon
The sub]ects covered by all students were:

‘+ Foundation Technical Studies
* Foundation Information Stud1es
* Subject Analysis
* User Analysis, 1ncorporatmg a unit on Commun1cat1on -
* Management of Information Provision - :
¢ Producing Information ‘
*® Information and Document Retrieval
‘® Research and Quantitative Methods I
* Information Consolidation

An addltlonal sub]ect Topics in Teacher Librarianship, extended over both semesters and was undertaken |

by students almmg to have the Teacher lerananshlp qua11f1catlon as part of their award

- With such an ambltlous and comprehenswe subject list. itis not surpr1s1ng that the year s study atUTSis
.intensive. The workload is seriously heavy. This is not the course for dabblers, ‘procrastinators, or those -
'requmng a generous amount of ﬂex1b111ty Part-tlme options are available, both durmg the day and through

evemng classes.

The U'IS course encourages and enables graduates to take a pro-actlve role within the mformatlon profes-
sion and the comrmtment to achleve, fostered durmg the course, is.an asset beyond the academ1c context.

~ Time management eff1c1ency, networkmg, orgamsmg, speed readmg, planning and commumcatmg skllls '

are refined to deadly accuracy and employed to optimum effect. The outcome of this c¢ourse is a truly multi-
skilled graduate equipped not only to meet challenges, but to anticipate, create and structure opportunities.
With the objectivity possrble, now that I have returned to work within a school, I can analyse, 1dent1fy and
assess benefits accrumg from my year of professmnal development. :

Update the school library pollcy? No problem! Speak to the P & C/School Council/local med1a / Cluster
Director. . . ? Sure thing! Prepare a submission, budget, report. . . ? Done! Demonstrate the new CD-ROM?
Absolutely Co-ordinate staff inservice. . . be interviewed for an AST position . . . promote the entrepre-

“neurial role of the library . . . establish links with other information professionals . . . evaluate new resources .-

. .comment on a draft syllabus .implement OASIS . . . understand acronyms . . . host students on place-
ment . mamtam or 1ncrease, the hbrary S market sharein a tlme of stramed resources :

- These specific tasks and expenences are not all addressed directly. The scope of career options served by the
- UTS course means that it is up to the md1v1dual student to determme a focus relevant toa partlcular con- -

text.

Be prepared to temporarily lose your social l1fe, strain fanuly relat10nsh1ps and be reduced to grovellmg at
the assignment boxes when work is returned, 1gnormg pages of comments until the grade appears

On the credit slde, expenence camaradene whlch prov1des unique support meet msplratlonal people, gain
a clarity of purpose and be afforded a sense of vision regarding your role in the future of your profession.

This is a course WhJCh empowers, not ]ust educates L
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,NCIN a passwe database Wlth an actlve bent

Hazel Vickers, who, as  SCIS review coordznator, also contznues te buzld the NCIN database, reports on the status of
the latter. :

The dust was begrnmng to settle. The Department s 1992 part1c1pat10n in the Schools Catalogue Informatlon
Service (SCIS) and the Australian Curriculum Information Network (ACIN) managed by the Curriculum
Corporatlon was confirmed. The Senior-Curriculum Adviser for library education and information literacy
was given responsibility for a new Departmental operation and team to continue input to SCIS and ACIN/

NCIN on behalf of NSW state schools. Strategres for contlnulng the development of the NCIN database were

1dent1f1ed

‘Then came the announcement from the Curriculum Corporation that the Australian Currlculum Information

* Network (ACIN), of which NCIN is a subset, would cease to function from 30th June. The Corporation
stated that the cost of prov1d1ng information services was greater than the income derived from the sale of
such services. Cost sav1ngs were sought and ACIN was the target.

: Imphcatlons for NSW

NSW teachers and teacher-lrbrarlans have been strong supporters and users of NCIN and the database is
now in excess of 3860 records. The Corporation has indicated that, for the time being, the database will .
remain passive. While new items will not be added, the database may still be searched online or by using the
last NCIN microfiche produced in August 1991. Users are still able to gain access to NCIN documents
according to the availability statement given for each. This includes the photocopying service operating
through the Department's Sales Section, Curriculum Resources Unit, Private Bag 3, Ryde 2112. Cheques -
must accompany orders. However, usets should keep in mind that the documents in this now 'passive'
database are going to become increasingly dated. e

Future d1rect10ns

Ata t1me of contlnulng currlculum change generated by the 1mplementatlon of the Carrick Report an up-to-
date curriculum information collection relevant to the needs of NSW teachers is vital. NSW will, therefore,
continue to enter curricualum documents ‘with abstracts onto the SCIS database. If searching online for
documents added after 30th June you will not be able to locate them by limiting your search to NCIN only.

An online search of SCIS will however locate these new records. NSW is investigating ways in ‘which records |

_ can be entered so that all such NSW curriculum documents can be captured by the use of a srmple search
‘ term as was the case w1th the NCIN subset.

Send in those documents'

To this end the NSW SCIS team is still collectmg curriculum resources produced by schools ( programs,
policies, units of work), clusters, regions, state office (policies, support documents) and the Board of Studies. -
“If you have produced material which falls within the scope of NCIN please send 2 coples to:

(Courier address) _ o - (Postal address)

NCIN ‘ - NCIN '

SCIS Cataloguing and Rev1ew Team ' . SCIS Catalogulng and Rev1ew Team
3a Smalls Road Private Bag 3

Ryde 2112

Ryde 2112
Watch Scan for news about further NCIN developments '

Do you have any questions, comments or points for discussion on this or any

other issue? If so please send them to the editors for inclusion in Forum.
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Years 7-10

! Syllabus

The Years 7-10 personal development health and physwal educatlon syllabus was de51gnated by :
Curriculum Directorate to receive priority for implementation support during 1992. ‘Accordingly, the
followmg b1bllography has been complled to assist schools w1th the 1mplementatlon of this course.” -

Because the syllabus is structured around nine processes, ten content strands and sixty-one key ideas
teachers need to use many learning resources to find sufficient support material for this course. In moving
beyond the textbook, teachers will be able to. explore the possibilities of resource-based learnmg

 Withi the 1ntrod_uctlon of any new syllabus, there is usually a penod of around twelve to eighteen months

‘before materials tailored SpecifiCally for that course appear on the market. Publishers have indicated that.
there are titles in press specifically for the NSW 7-10-course due out in the last quarter of the year.

Scope

 The following materials are just some which are currently on the. market and which fall within the scope of

the syllabus. Of these some are highly recommended, others are problematlcal As many schools are still
building up resources for this course, this bibliography includes review information about titles which

- appear to be relevant but, on closer examination, have some drawbacks. The 1ntentlon is to assist schools to

make informed ch01ces

Sources of materlals :

Following is a bibliography to support this syllabus, there are also however supplementary sources. Scan
10/4 carried a bibliography for 2-unit Personal Development, Health and Physical Education years 11-12
which included some theoretical material for teachers’ professional reading. Some of this material is also

. relevant to the years 7-10 course, but has not been repeated in the: current b1bl1ography

One source of learnmg materials not fully explored for the current llstmg is the many govemment and non-
govemment agenc1es which seek to promote healthy lifestyles and/or provide commumty health services.

' Many of these agencies produce educational materials for use w1th school students.

»?An approach to programmlng the new syllabus

- Kevin Farrell is Professional/ Curriculum Development Consultant, anfzth ERC. He was formerly Senior

Cumculum Admser PD Health & PE i in Curriculum Dtrectorate

The syllabus requires creation of 'integrated and cohesive PD, Health & PE program’ Wthh could then be
taught as separate components . -

The following model may assist programming._

It is based on several assumptions: o ‘ S
¢ All content will be considered PD, Health & PE content No content will be consrdered Heal th content

o ‘mone Personal Development content.and none Physical Educatzon

» The program w111 have two ma]or components Theory and Practical

« There will be a consrstent on-gomg, conscious linking of the Theory Component and the Practlcal Compo-
nent throughout all learmng experiences in the program. _

. Scan Vol 11 No 3. August 1992 .
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The T/P Model
1. Create a layout of two columns: ‘

Year 7 _ S o
' Theory’ _ . Practical .
1

2

3

2. In'the Practical Component column insert all
" units of work you will have to cover to support the
traditional /required activities that affect the struc-
turing of your program, such as swimming, athlet-
ics, cross country carnivals, life saving schools.

3. Identify the content that you (as a HT, faculty, -
etc) believe should be in the Year 7 program.

4. Identify whether this content should be covered
ina practrcal context orina theoretical context.

" 5. Insert _the content in the relevant column i 1n a
Sequence you feel is most appropriate‘. =

6. Identlfy specific lmkages between contentin -
the two columns :

7. At this stage 1t may be poss1ble to rearrange units
- of work in the two columns to coordrnate closely
related content.

' __Year7

8. Develop a statement ora llstmg h1ghl1ght1ng the

_lmkages between the two components

'_I'he cruc1a1 element in this model is stepf 6.

For the approach to be valid in terms of constructing

an 'integrated, cohesive program’, the interrelation-

' ships between the Theory and Practical Components
'-must be identified. : :

' Repeat the process for years 8,9and 10 ensurmg

that you have fulfilled the mandatory requirements
of the Board of Studles

Theory . Practical

Week *Goal setting and ¢— *Fitness

improving-- N testing

1 - ourselves 4 *Interaction
: ‘ games’ -
2 eWhatisfitness?4 \ \, eFitness

testing-

sHow do we get fit? Interaction .

games
3 eEnergybalance ¢ Basic circuit
- and weight control - training

F,: Resourceful ,teachlng B

Are your teachers or clients constantly asking you
where they can get some new educational resources?
A few metres down the corridor from the Scan office is
1 a unit of the NSW Department of School Education
which is solely concerned with the development, pro-
duction and distribution of such resources. This unit,
| Curriculum Resources, is a source of classroom, pro-

resources for all learning areas. Curriculum Resources
- renamed and relocated — continues the work Teach-

"| Thebasicfunction of the Unitis still to provide teacher-
useful

When a curriculum or school need 1s.1dent1f1ed Cur-
“materials or act on worthwhile proposals made by

by practising teachersand educators using a variety of
(nedla

~ ever, the Unithasa dlsplay centre and shop at Smalls

fessional development, curriculum and community- Road in Ryde, which is open from 8: OOam to 5:00pm |

ing Resources began some decades ago at Burwood. -

made resources to teachers which are relevant and
: : S Next tlmeyou hear that question ‘Wherecan] getsome

“resources?” you might find the answer in a referral to
‘Resourceful Teaching or the suggestion of a visit or a

| riculum Resources will seek out writers to develop - .phone call to Curriculum Resources at Ryde. -

| teachers, to meet that need. Resources are developed ‘Postal: Private Bag 3, Ryde. 2112.

With this copy of Scariyou wﬂl receive another copy of
the newsletter, Resourceful Teaching, which is the pre-
dominant form of advertising for the 800+ products
Curriculum Resources offers to schools.

A direct marketing service is provided to schools so
that they may order resources through the mail. How-

weekdays (including school holidays). .

Curriculum Resources is now a cost recovery unit,

- more dedicated than ever to providing teachers with | .

resources which they need and can readily use.

Curriculum Resourcesislocated at Smalls Road Ryde

- AVAIL: Paper $16.95
EVAL Highly recommended

™

Phone 808 9467 Fax 808 9413 @
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The followmg resources were evaluated by Neil Barrowclsz ( Blacktown Boys ngh School) and Glenda Carson ( Colyton .

alphabetzcally by title. -
SHILTON, Trevor Advancing my health. Book 1.
- . Macmillan Australia, 1988 =
, ISBN 0333478029 - ' - [613]

' W1th a good balance between up-to-date health

related information and workable classroom act1v1t-
ies this textbook for years 7 and 8 supports three
content strands of the NSW PD, Health and PE
syllabus.  Personal Choice (drug issues, smoking),

Growth and Development and Safe Living (water. safe-
ty, first aid). While directly relevant to these strands.

not all issues raised by the syllabus are addressed.

‘However the use of an appropriate language level,
-careful presentation of information ina concise and

clear manner and a useful index ensure that the
book is highly appeahng and 1nv1t1ng to students.
G. Carson

LEV: Lower secondary Mrddle secondary

sc15_449209

SHILTON, Trevor Advancmg my health Book 2.

" Macmillan Australia, 1989 . _
_ISBN 0333502353 K .. [613]

Interpersonal Relationships, Personal Choice, Growth and
Development, Promoting Health are content strands
dealt with (in part) in this book. It also covers areas

-of nutrition, drug use (alcohol), and consumer
- health, with up-to-date and relevant information.
- While an extension of Book 1, it develops different

areas and other key ideas so it can be used on its *
own. There is a good balance of facts and activities,
with most useful copyright-free pages. Very

attractively presented both in overall appearance - -

and format, there are activities appropriate for all
levels in mixed ability classes. There is a glossary
and clear index and highly pertinent cartoon type

illustrations throughout, making this an excellent

classroom text for years 9 and 10. G. Carson.
LEV:. Lower secondary Middle secondary -
AVAIL: Paper $16.95 '

EVAL_: Highly recommended | - SCIS 622455_

'SHILTON, Trevor Advancing my health. Book 3

Macmillan Australia, 1991

"ISBN 0732905281 o [613]

The third in an excellent series.on health educatlon
this textbook for year 10 is more information-based

~ than its predecessors but contains similar valuable

classroom activities which are thought provoking,

varied (debates, scenarios, 'Dear Pollys', charts to

- EVAL: Highly. recommended

' AVAIL Paper $18 95

— ‘High School). Lois Caw and Hazel Vickers assisted in the compﬂahon of the b1bhography Resources are arranged

complete, dlscuss1on questlons) and suitable for a
range of student abilities. While not written for the
NSW 7-10 PD, Health and PE syllabus some of its - -
content is relevant to the content strands Active Life- -
style, Personal Awareness, Personal Choice, Growth and

. Development, Safe Living and Interpersonal Relation-

ships. Drug use, sexuality, contraception, sexual

~assault, stress and the effects of the media on health

decisions are dealt with. Content relates more dir- - . »

ectly to NSW years 11-12 course and would be more
- appropriately used with these students.' G. Carson
* LEV: Middle secondary Upper secondary '

L

AVAIL: Paper $18.95
SCIS 687471 :

AILD.S. notadults only [wdeorecordmg] Musical
Films Melbourne, 1988 : [616.97]

This productlon revolves around a group of

teenagers who set out to investigate AIDS and its
consequences for young people. Its message is
made very clear - you will not catch AIDS if you

© practice safe sex and don’t share needles.

Information is provided in a straightforward - .
manner and the issues discussed in language which

is down-to-earth and in no way euphemistic. Much

in this production would appeal to adolescents.

, Howevermany students would be unable to relate
to the teenageé male prostitute and thus the potential
. of this resource is noticeably diminished. G. Carson
~ LEV: Middle secondary Upper secondary
. AVAIL: $69.00 Video Education Australasia

EVAL: Consider before buying - - SCIS 618505

'DINGLE, Adele Alive and well Book 2 : a human
- ‘relationships book for students. McGraw-Hill, 1991
‘ISBN 0074527517 , R : [302]

Although deallng w1th Interpersonal Relatzonshlps,
such as family values and peer pressure, this attrac: - -

. tive book does not cover all that is contamed in this

content strand. - What is there is good, but there is
not enough of what is needed in enough depth. The
illustrations, cartoons and newspaper articles are
appropriate - but most activities are impractical. Its
language level is suitable for years 9 and 10, but it is -
best used as a resource for ideas and as supplement-
ary information for teachers. There isa glossary and
anindex. G. Carson '

- AUD: Professional

LEV: Middle secondary : ,
SCIS 696851
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. FABIAN, Suzane Allin a day's work : a focus on
~* teenagers. Oxford University Press, 1990 .
", ISBN 0195530829 o ' [331 3]

" Covering changmg family roles, educat1on and
work, careers information, peer group pressures,

teenagers as consumers, work conditions, trade un- - -

~ . ions and unemployment, this text is useful for
careers education. It has worthwhile resource
material, good-case studies and thought provoking -

discussion activities, but has application only to one -

very small strand of the NSW PD, Health and PE
“years 7-10 syllabus. G. Carson ;
'LEV: Middle secondary

AVAIL: Paper $17.95 SCIS 620752

STANTON, Rosemary The art of sensible dieting; how
~ to avoid the weight-loss rip-offs. Ellsyd Press, 1986

ISBN 0949290246 | [613.2]

' By‘exarmnlng the various weight loss diets (includ- -
ing fad diets) and diet organisations Rosemary
Stanton highlights what is needed to diet sensibly -
and how to go about d1et1ng in preparation for a

 lifelong sensible eating plan. A chapter with recipes
illustrates the type of eating advocated. While this
book has no student activities or exercisesand a = -
limited number of illustrations its content is very .
readable and sipports the study of diets and

" dieting, and nutrition. H. Cooper
LEV: Middle secondary Upper secondary '
AVAIL: Paper $14.95 ~SCIS 376402

SCHEMBRYI, Gene Aussié gym fun: aresource for -

~_schools & clubs. Australian Gymnashc Federation, 1991
ISBN 0646087509 [796.4407]

_Thisis an outstandmg book wh1ch although design-

ed for primary schools, lends itself readily to gym- _

 nastics programs at the lower secondary level. A

goldmine for teachers of beginners, it has sections on
‘assessment, class organisation, lesson planning with
.12 sample lessons and over eighty pages of activities
. which can be incorporated into lessons. Cartoons
and diagrams complement the text and stimulate
 further ideas. An-excellent resource for gymnastics
" in the Movement Skills content strand of the NSW
PD, Health, PE syllabus. N. Barrowcliff -
AUD: Professional
AVAIL: Paper $30.00 ‘

EVAL: H_igl'__ﬂy recommended : SCIS 717061

'DAVIS Damien The Australian food gulde
Edubook, 1989 :

ISBN 0947272127 = . - [e41.1]
- This eye-catching little book is a‘handy reference for

*teachers of nutrition and will be popular with

~ secondary Upper secondary

, everyone, adolescents or adults, to check the content .
 of their favourite (or other) foods and drinks. There
is introductory information on nutrientsand

additives, a wide variety of popular foods are
analysed and assessed for health value and harm .
_potential, and each product is identified and -

- illustrated. There are fascinating 'did you know'

facts at the foot of every page. Sadly itis only .

- relevant to one key idea in the NSW PD, Health and 3
. PE 7-10 syllabus but it is a stimulant to interest for
. enthusiastic eaters in this age group, and should be

in the library for their delectation. G. Carson
LEV: Upper primary Lower secondary M1ddle

AVAIL: Paper $9.99.

- LLEWELLYN, ]oan A-Z of health and safety:

resource book for teachers.’ Macmlllan 1990
ISBN 0732900573 : - [618.92]

~ This very useful book is comp1led by an ex-teacher '
- who presents a wide variety of health problems
. encountered by Australian children from pre-school
- to senior secondary school. Every problem is.

described by nature and cause, signs and symptoms,
treatment and implications, in an easy to understand

"way, given the same emphasis and, where applic-
‘able, illustrated with line drawings. A detailed

index provides quick and easy access. As well as.
providing a wealth of knowledge, it gives detailed -
background information for many PD, Health and

PE lessons touching on the content strands of

Promoting Health and Safe meg N. Barrowchff -
AUD: Professional ‘
AVAIL: Paper $19.95
EVAL nghly recommended

GREEN Chnstme Body changes Wayland Hove, 1989 .

ISBN 1852107928 : B (] VA 661]

Six books in the Teen Scene series deal with -
adolescents' problems, issues and feelings, all of
which are relevant to the content strands Growth and
Development and Interpersonal Relationships. Attrac-
tively presented and easy to read, this series makes’

. some boring information quite interesting. Each has

a glossary and index for quick access to information.
This is good factual information, giving a well bal-
anced multicultural look at boys and girls changing -

" physically and emotionally during puberty. It deals

with perlod problems, skin, hair and hygiene, and -
the worries and fears of boys as well as girls. A
good library resource for the PD, Health and PE
year 7-10 syllabus. G. Carson

LEV: Lower secondary M1dd1e secondary
AVAIL: $26 95
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'SCIS 485550

»' AVAIL: $2695

o  AVAIL: $26.95
~ SCIS 633464 |

ScIs 621177

- In the same series:

‘WEEKS, Ida Diet and health, Wayland Hove, 1991
ISBN 1852107987 : [613.2] -

This book deals with health, healthy eating, dieting
and eating problems, exercise and relaxation,
smoking, alcohol and other drugs. G. Carson

LEV: Lower secondary Mlddle secondary ‘
AVAIL: $26.95 SCIS 703805

COLMAN, ]ohn Famlly and frlends Wayland
Hove, 1990
ISBN 1852107944 S -[305.235]

Appropriaté and well-written, th1s book addresses

“the needs and emotional upheavals of adolescence. ..

It deals with families as'a whole: their importance,
structure, problems and crises, such as deathand
break-up, as well as the importance of friends and
romance and the conflict between both. G. Carson
LEV: Lower secondary Middle secondary

* GREEN, Christine Growing into sex. Wayland

Hove, 1989

' ISBN 1852107936  [6126]

Though brief, the information about adolescents and
sexual relationships is accurate and up-to-date,
dealing with fr1endsh1ps, making love, pregnancy,

contraception, worries and fears. Incest and rape are-

only touched. All sensitive issues are well dealt
with. Excellent for years 9 - 10. G. Carson

LEV: Lower secondary Mlddle secondary

_SCIS 621176

- COLEMAN, John Moods and feelmgs Wayland

Hove, 1990 -

ISBN 1852107952 : ' [155.5]

Emotional difficulties of puberty such as personal
anxieties, stress, handling relationships, depression
and loneliness, developing a personal identity, self -
esteem and so on, are briefly but sensitively treated.

| ‘G. Carson -

"LEV: Lower secondary Middle secondary

AVAIL: $26 95

COATES, Anne Pregnancy Wayland Hove, 1991

ISBN1852107995 S S [6182]

The problems of pregnancy, s1gns and symptoms of

' pregnancy, the options, anténatal care, development -

of the foetus, childbirth, and coping with baby are
all dealt with in this resource. There is enough
detail to make the book useful and interesting, and

. the treatment is warm and pos1t1ve G. Carson

~ syllabus. G. Carson

SCIS 668815-

5CIS 668811
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LEV: Lower secondary Middle secondary '
AVAIL: $26 95 . - SCIS 692079 -

Chances and ch01ces [v1deorecord1ng] WestEd
Media, 19897 . - . o [306.7]

These two videos contain five short sensitive
discussion starters which appeal to both boys and
girls about problems which are very close to home
for students in years 9-10. Areas dealt with include
fitting into a new school, relationships with the
opposite sex, coping with unplanned teenage
pregnancy and STDs. An accompanying booklet
provides both information and relevant classroom
activities. An excellent resource for the Personal
Choice content strand of the NSW PD, Health and PE

LEV: Middle secondary 'SCIS 703590
AVAIL: Paper $165.00 Video Education Australia

SINGLETON Sharon Choice. Hawker Brownlow '
Educat1on 1992 :
ISBN 1862997411 : o [822.3]

Interpersonal Relationships and Personal Choice
(decision making) are two strands of the NSW PD,

-Health and PE year 7-10 syllabus very well served ,
- by this short play. It has a classful of characters (28),_ o

largely teenage boys and girls, and grapples with
peer pressure and the effects of the media (for’
example magazines like Dolly and Vogue) on
teenage behaviour. The pressure to conform and

. override individuality can lead to disaster.” A

strong and clear message is conveyed amid much

funand laughter A stage performance would be

time consuming, but a classroom play reading could

* be enjoyable and productive. An innovative way to.
- -deal with a real teenage problem. G. Carson

LEV: Lower secondary M1dd1e secondary Upper .
secondary

AVAIL: Paper $7.95 SCIS 714897

BURNS, Robert Develop a healthy you. Longman
Cheshire, 1991 o
ISBN 058286836X (613. 0433]'
One in a series of three, this health educatton text
includes chapters relevant4o the NSW PD, Health
and PE years 7-10 syllabus such as decision making,
self concept, changes during puberty, responsibil-
ities of adolescence and assertive behaviour. The

~sections dealing with risk- taking behaviour utilise

refreshingly different approaches.. The book is

 visually appealing with clear print, cartoon-style -~

illustrations and a language level appropriate for
mixed ability classes. The material is up-to-date
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with numerous student activities although some

" . (write a play, prepare a collage) require extended

" input. G. Carson
LEV: Lower secondary Middle secondary
AVAIL: Paper $14 99 . SCIS 702298

WARD Brian Diet and nutntlon Watts; 1987 _
ISBN 0863134521 L - . [613.2] -

* The main facts about a healthy and an unhealthy
diet are briefly outlined in this simply presented -
book. Nutrients in foods, food from different
countries, processed and natural foods, are included
as well as food labelling. Also listed are many
-common foods with their calorle rahng, and their

sugar, fat fibre and salt levels. Large print, simple ~ -

language, approprlate colour photographs and -
diagrams give a pleasant and easy read, readily
" understood by younger readers. There is an index
~and an excellent glossary. N. Barrowcliff
LEV: Upper primary Lower secondary

AVAIL $21.95 SCIS 382108

SANDERS Pete Dlsabled people Gloucester Press,
1991

ISBN 0749606355 | 136241

- The focus of this book is on attitudes to'disabled
people, rather than cataloguing types of disabilities.
In an easy-to-read format, preconceived notions are

- addressed and reliable, sensible advice is given-

- regarding attitudes to and interaction with disabled
individuals. Emphasis is on the feelings of the

- disabled person and on the difference between

disability and inability. There is no problem using

this British publication as the services referred to -
also exist in Australia, Lots of colour photographs
of people of various ages, cultures and disabilities
and a question and answer format encourage the
independent reader. L. Bowrlng

'LEV: Middle primary Upper primary Lower secondary
AVAIL;: $19 95 :

S'I‘APLES Dorothy Drinks: your queistions -
answered. Centre Publications, 1991 _
ISBN 064606648X . : [613]

This book is an 1mportant resource as it goes much
~ further in its discussion of fluids and the many -
drinks available than is provided in the majority of
food and nutrition texts. Separate chapters on
water, mineral waters, milk, fruit juice, soups, .
coffee, tea, alcohol, soft drinks, cordlals and meal -
replacement drinks look at each one's nutritional

~ value with a view to establishing those which -
promote good health.- Useful as a teacher's and

SCIS 711165

 school library resource. N. Barrowcliff

LEV: Lower secondary Middle secondary Upper.
_secondary :
~AVAIL: Paper $10.00 P @) Box 1222 Toowong QLD .

4066 _ : - SCIS 700450_

STANTON, Rosemary Eating for peak
performance. Allen & Unwm, 1988

ISBN 0043202233 - 618, 2

Offers sen51ble, down-to—earth mformatlon about
food, nutrition and eating habits relevant to the

- NSW syllabuses in PD, Health and PE for years 7-10

and years 11-12, 2 unit course. The discussion of
food groups and types provides practical tips for = -

monitoring their consumption. Solutionsto a range

of dietary problems are offered. The chapter on
achieving peak performance in sport is excellent.
Useful as a teacher reference and llbrary resource.
N. Barrowcliff :
LEV: Middle secondary Upper secondary

AVAIL: Paper $14.95
EVAL: Highly recommended

. SCIS 446732

'LLEWELLYN-JONES, Derek Every man. 3rd

edition, Oxford University Press, 1991

ISBN 0192861204  [3067)

- Sexuality, homosexuality and reproduction, are all

topics included in the NSW Year 7-10 PD, Health
and PE syllabus, but this book has limited use for

- that purpose. It is fascinating read1ng and an
- excellent reference for anyone wanting to satisfy

their own need for knowledge and uniderstanding,
for it provides very detailed, specific information.
For the purposes of the syllabus, teachers may find
other resources more easily accessible - for example,
local community health services or family planmng

‘services. G. Carson

AVAIL: Paper $13.95

Fitness discovery [videorecording]. Health
Development Foundation, 1988 : - [613.7]

Narrated by two teenagers who often sound stilted
in their delivery, this video looks at three aspects of

fitness: what fitness i is; how it can be improved; and, -

how to get started. There is limited factual material
presented and segments are divided by music which
becomes dominating and irritating. Students are
likely to quickly become bored. It is part of a series,
Fitpower and includes student worksheet masters.

" N. Barrowcliff

LEV: Lower secondary Middle secondary
AVAIL '$69.00 V1deo Educatlon Australasia :
SCIS 454467
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'EVAL: Highly recommended

SCIS 678847

: PA'RKER,' Steve Food and digestion.‘ Watts, 1989
’ISBN‘0863138640 : i [612) -

Useful for the Dietary Considerations key idea in the

- Growth and Development content strand of the NSW
PD, Health and PE syllabus, this book looks at the -

nutrients in food as well as the structure, workings,
problems and care of the digestive system. The

- information is accurate and presented in an

interesting fashion with colour illustrations, clear
relevant diagrams, boxed mformatlon, glossary and

‘brief index. N. Barrowcliff

LEV: Upper primary. Lower secondary
AVAIL $22.95

Food: your ch01ce Nutrltlon Education Serv1ce

- Milk Marketlng,1989 _ , . _
ISBN 0730560147 - - . . , - [641.107]

This excellentklt comprises four packages on the

- themes: food facts; diet and performance; diet

appearance and consumerism; health and contro-

versies.- Each includes lesson plans, units of work
and resources which are relevant to the key ideas of» -

Dietary Considerations, Nutrition and Consumerism in
the NSW PD, Health and PE syllabus as well as-
Science and Media studies. The volume of material
is overwhelming but more than worth the teacher's
time to peruse and select. N. Barrowcliff

LEV: Lower secondary Middle secondary
AVAIL: $211.00 Freepost 1273 Dairy Foods
Advisory Bureau GPO Box 4750 Melbourne VIC 3001

; BURNS, Robert Go for health Longman Cheshlre,

1992

| ISBN 582868386 el

This health education text book, one in a series of

three, touches on several content strands iri the NSW

PD, Health and PE syllabus but not in sufficient
depth to warrant consideration as a class text. Con-
cise, well-presented and up-to-date information is

- provided on stress, drug use and abuse, life style
" diseases, sexuality, consumer health, occupational -

healthand safety, and environmental health. Suit- -
able for year 10 students, the book contains though¢-
provoking questions and activities, although some

of the activities are not straightforward and may be - .

difficult to use with mixed ability classes. G. Carson
LEV: Lower secondary Middle secondary
AVAIL Paper $15.99 SCIS 714142

'The good elf way to QOOd health: a guide to

nutrition for people of all ages [videorecording]. ;

" Dairy Foods Advisory Bureau of the-Australian
Diary Corporation, 1986 : [613.2] -

SCIS 618000

SCIS 629950

" For years 7,8 & 9 this kit appears capable of instil-

ling (if only by repetition) the basis of healthy living
in a fun way. The producers have made five well- *
constructed programs, with teacher's notes and
worksheets about good health. The introductory
program covers the rules of good nutrition, explains
the five food groups and the need for moderation
and variety in our food intake. The four following
programs cover diet for teenagers, for mothers-to-

~be, for toddlers and for senior citizens. The inform-
~ation presented in the video is excellent and relates

well to the NSW year 7-10 syllabus, but the method

- of presentation lacks the sophistication necessary to

sustain, the interest of discerning students. Work-

- sheets are primary rather than secondary oriented

but practical class activities suggested offer potential

for a greater variety of classes and schools. L. Caw -

LEV: Upper primary Lower secondary Middle secondary

AVAIL: $40.00 Freepost 1273 Dairy Foods Advisory =
~BureauGPO Box 4750 Melboume 3001 SCIS 246496

‘SCHEMBR], Gene Gym skills resource manual for
" -secondary schools and community groups.

Australian Gymnastic Federation, 1980 - 1989 :
ISBN 0959250573 [796. 4407) ,

~An extension of the Aussie Gym Fun program, tlus

book outlines a gymnastics program for lower and
middle secondary students. The programis -
structured around four graded levels for which
students are awarded on achievement of each.
Instructions are clear with diagrams, prerequisite
activities, teaching points and safety aspects
provided. Included are sections dealing with »
administration of the program such as proformas for
class records. Very practical, could easily be
incorporated into a school program at the appropn- _
ate level. N. Barrowchff
AUD: Professional
AVAIL: Paper $34.00 -

EVAL: Highly recommended SCIS 619761

-Gymnastics: what's in it. Australian Gymnastics -
Federation Inc, 1991 o
ISBN 0959250581 [796.4407]

This booklet is a resource to supplement the level O

coaching course of the Australian Gymnastics

Federation. It has an excellent section on the safety

. aspects of teaching gymnastics, a sample lesson plan
_and the contact numbers of Gymnastic Associations

in each state. The major part of the book details the -
most common gymnastic movements together with
theirlead up activities. Both teaching and safety
points for each movement are provided.. An -
invaluable asset for begmmng teachers or those
-feeling in need of some revision and highly relevant
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to the Movement Skill contént strand of the NSW PD v

Health and PD year 7-10 syllabus. N. Barrowchff

AUD: Professional :

AVAIL: Paper $7.00 ‘
EVAL: ‘Highly recommended

Health and fitness. Heinemann Educational, 1990

ISBN 0435572717 . 6131

While not directly relevant to the NSW PD, Health
and PE 7-10 syllabus this well presented slim vol-
ume could be useful to promote cross faculty links
. between the key learning areas of PD, Health and
PE, and Technology and Applied Science. Part of a
 series on design and technology it applies the desrgn
process to a variety of health and fitness related

- topics such as snacks, sports and fitness clothlng,

- and recreational facilities. Appropriate illustrations
support clearly-explained illustrations throughout
but these activities would have to be developed
much further to provide greater relevance to the
NSW PD, Health and PE syllabus. G Carson o
LEV: Lower secondary

) AVAIL Paper $11 95 SCIS 703524

Health education teachers guides.' Curriculum
Branch Education Department of WA, 1986 - 1991

- This is an invaluable set of resources with enormous
depth and breadth. Designed for the WA years 7-10
Health Education syllabus it covers all the PD and

. health aspects of the NSW 7-10 syllabus. Thereisa

separate package for each year 7, 8, 9 and 10 with

the content of each clearly explained at the begin-

- ning, allowing for ease of access. Each year contains’
-work on the same four strands: community and
environmental health; mental and emotional health;

~ physical health and societal health issues. I have
used this resource more than any other in formulat-

- ing my school’s 7-10 program. Can be purchased

_separately but recommended for purchase as an
entity. Allow sufficient time to select the material

" you wish to work with. N. Barrowcliff

LEV: Lower secondary Middle secondary

AVAIL: Health education teachers guide year7 $18.55

Year 7 Resource sheets $10.20 .

Health education teachers guide year 8 $31.85

Worksheets unit 1 (Year 8) $5.60

~ Worksheets unit 2 (Year 8) $7.10 '
Health education teachers guide year 9 $44.30

Worksheets unit 3 (Year 9) $8.30.

Worksheets unit 4 (Year 9) $13.55

Health education teacher’s guide year 10 $57.35

Worksheets unit 5 (Year 10) $8.20

Worksheets unit 6 (Year 10) $8.00

State Government Bookshop 815 Hay Street Perth.

WA 6000 Cheque must accompany order

EVAL: Highly recommended

| SCIS 717047

" AVAIL: Paper $15. 99

- AUD: .Professional
- AVAIL: Pap'er $19.95 .

AUD: Professional
: __jAVAIL Paper $48.00 -

BURNS, Robert Healthy decisions. Longman -
Cheshire, 1991
ISBN 0582868378

Eight topics which relate directly to the NSW PD;
Health and PE 7-10 syllabus are covered in this
health education textbook, part of a series of three.

“The topics are families, communication in relation- =

ships, smoking, alcohol, nutrition, consumer aware-
ness, safe living through avoidance of accidents and
diseases. Well-presented YTactual information is -
enhanced by relevant charts, diagrams, amusing line
drawings and a workable index. Each chapter
contains activities but some require additional
preparation on the part of the teacher before they
could be used in the classroom setting. The lang-
uage level is appropriate to years 9-10 students and
may be suitable for some in years 7-8. G. Carson
LEV: Lower secondary Middle secondary ° '

. SCIS 702299

MIDDLESTEAD Maria Healthy 11v1ng in the 1990s :

Hodder & Stoughton 1991 :
ISBN 0340548983 _ ‘ [613]

A fine resource for teachers, this complements many

- aspects of the PD, Health and PE years 7-10 syllabus
.and is relevant to all key ideas in the Active Lifestyle

content strand. The nutritionist authorargues that
one must develop one's physical, mental and emot-
ional aspects to be healthy There are detailed sec-
tions on nutrients in food, some healthy recipes, -
menu planning and shopping, fitness and exercise

e programs, weight mamtenance,_managmg stress,

HIV, AIDS, self-esteem, and ageing. It is well setout,

 both easy to read and accessible with an excellent

index. N. Barrowcliff

SCIS 704264

SCHEMBRI, Gene Introductory gymnastics: a
guide for coaches and teachers. Australian
Gymnastic Federation, 1983 -
ISBN 0959250506

This was the first comprehenswe manual of
gymnastics publlshed in Australia and should you -
need to know the teaching points involved in any
gymnastic activity this is the book for you. A very
detailed work, it contains sections on floorwork,
apparatus, coaching, planning, safety and liability. - -

Included is a useful section listing references and

sources for further resources. Relevant for
gymnastics in the Movement Skills content strand of
the PD, Health and PE syllabus. N. Barrowcllff
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[613.0433]

AVAIL: Paper $22.99

: [796.4407]

. EVAL: Highly recommended :

SCIS 215291» B

Relevant to the content strand Personal Awareness

- and the’key idea of Human Sexuality in the NSW PD,

Health and PE syllabus this well-designed teachers’
resource book provides learning activities related to

- self esteem, communication skills, relationships, .

values and sexuallty The suitability of activities

from lower primary to lower secondary is indicated.
Some are thus inappropriate for years 7-10 students.
A lack of index hinders use but teachers would find

the blackline masters for worksheets convenient and
~ useful. N. Barrowcliff '

LEV: Lower primary Middle primary Upper
primary Lower secondary :
- SCIS 711659

McFADDEN, Judith Lifescience: making your life
a success. Martin Educational, 1986

ISBN 0725309067 o [158 071

Don't be mislead by 'science’ in the title, this
resource is full of lesson plans and activities which

.are useful for developing the processes through

which PD, Health and PE should be taught. It is

" particularly useful for key ideas related to relation-

ships and communication in the NSW content
strands Interpersonal Relationships, Personal Awareness
and Safe Living. ‘Fifty copyright free worksheets to
accompany specific lessons are prov1ded G. Carson
AUD: Professional -
AVAIL: Paper $25.95

' GARDNER-LOULAN,; Joann Period. Penguin, 1992
ISBN 0140169156 7 [612.662]

Thls attractive small book tells about the changes in
the female body leading to menstruation, a girl's

first period, the use of tampons and sanitary -
napkins, and the procedures involved in an internal .
examination. It deals with emotional as well as
physical aspects. There is a chapter of answers to
commonly asked questions. Readable, easy to
understand with humorous cartoons throughout, -
the text is interspersed with quotatlons which’
illustrate the variety of common experiences and -
attitudes. Although designed for girls, it would also

provide an insight for boys. Relevant to the Growth

and Development content strand in the NSW PD,
Health and PE year 7-10 syllabus. N. Barrowdliff -
LEV: Upper primary Lower secondary Middle secondary
AVAIL: Paper $12.95 .

- SCIS 711033

AVAIL: Paper $14.95

-AVAIL: Paper $14.95
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BRICE, | M. Life is mine: he_alth and human GALE, ]ay Sexuahty, a boy’ s gulde McPhee
‘relationships activities. Longman Cheshire, 1991 - - Gribble, 1989 :
ISBN 0582875471 : . [158.207] ISBN 0869140590 o R [613. 953]

Although contammg much relevant and mterestmg
information on aspects of adolescent boys’ sexuahty
many younger teenagers may find the work heavy

going. The text is reasonably dense, print small and
" layout pedestrian. The book's strength is its

emphasis on attitudes and mental processes as. well

.as the physical side to sex and body changes dunng
- puberty. N. Barrowcliff

LEV: Lower secondary Middle secondary :
' SCIS 472226

: VOSS ]acquelme Sexuallty, a glrl's gulde McPhee

Gribble, 1989 ,
ISBN 086914064 [613.955]

This book is a very thorough account of glrls sex-
uality but its length, degree of detail and uninter-
esting presentatlon could be off-putting for some of
those at whom it is aimed. Chapters are, however, .
divided into manageable segments and address
attitudes, feelings, being in control of personal
choices as well as the physical aspects.of puberty

“and sex. Includes a useful glossary and a list of -

organisations from whom further information and
help could be sought N. Barrowcliff

LEV: Lower secondary Middle secondary -
~ SCIS 472221

WALLACH, Susan Skin deep. Troll As'sociates, 1991
ISBN 0816719985 S [64671

Aimed exclusively at young teenage girls, this little
book is simply written to be easily understood by its
target audience. It deals with skin and hair care, . =~
outlining the dos, don'ts and how tos of both topics.
Quizzes, charts and tips throughout help get the .
information across. Rather superficial, the emphasis
is on developing a glamorous image rather than '
dealing with the realities of everyday life. Just
touches on the key idea, Adolescence-and Change. -
LEV: Lower secondary Middle secondary Upper
secondary

AVAIL: Paper §3.95 - SCIS 673611

Supermarket persuasion: how food is merchand-
ised [v1deorecord1ng] LearmngSeed 1991 [658. 8]

This video describes how stores and thelrfdlsplays
are designed, how goods are packaged, priced and -~
marketed. It shows how consumers are continually
encouraged to spend more than they may have orig- -
mally mtended Some aspects of this American
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- production do not translate to the Australian o
situation, but overall the program provides students
in years 9-10 with sound information de31gned to

~ help them make better consumer ch01ces N.
Barrowcliff S

- LEV: Middle secondary

- AVAIL: $49 00 from Sc1ence Press SCIS 684974

MANNISON Mary Teachmg adolescents about
contraception. ACER, 1991 = -

-ISBN. 0864310811 . [613.907]

- This is not the kind of resource which teachers‘can

easily dip into.- In a loose-leaf ring binder format
this resource about contraception education includes
background readings; suggestions on classroom
organisation, teaching learning strategies and
activities. When you dig deeply enough through all
the detail there are some very useful activities. -
- Others, such as jigsaw- puzzles of gemtaha are less
pract1ca1 G. Carson
AUD: Professional
AVAIL: $75.00 e
EVAL: Consider before buymg " SCIS 688549
- BROWN, Fern G. Teen guide to caring for your.
unborn baby. Franklin Watts, 1989
ISBN 0863139256 , - [618. 2]

changes that occur in a woman's body during preg-

~ nancy, and also gives practical advice on how to

~ take care of oneself during this time, with sections
on fitness, nutrition and the effects of drugs. It does -
not go into lengthy detail or provide anything addit-

ional for teachers. of-the NSW year 7-10 syllabus that -

is not readily available in other resources. It is att-
ractively illustrated, with good glossary and index,
- and suggestions for further reading. A good 11brary
resource.. N. Barrowcliff -
- LEV: Lower secondary Middle secondary Upper
secondary

AVAIL: $22.95 ' S_CIS 475441

' Warming up for sport [v1deorecord1ng] :
Department of Education Queensland, 1983? [617.1]

Highlighted is the need for and:benefits of proper
warm-up routines before commencing physical
activity, such as training or competlng Injuries

which may occur if the warm-up is not sufficient are

outlined. The production is not dynamic or atten-
- _tion grabbing and some students would quickly lose
~interest. It shows a series of stretches for the larger
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" AVAIL: Paper $12 .95 ea

- muscle groups and would be best used if students

performed the stretches being illustrated. Unless a
large viewing screen is used this could prove to be
fairly difficult and-unpractical. N. Barrowcliff
LEV: Lower secondary Middle secondary
AVAIL: $59.00 Video Educatlon Australa31a

SCIS 7171 57°

SANDERS, Pete What lt's llke to be old Gloucester
Press, 1991

ISBN 0749606347 [305 26]
Old age is presented from the perspechve ofa.
young persor in this sensitively produced short
book which encourages independent reading. The
use of a chatty style with questions and answers in’

~ boxes grabs the attention of the reader. Major issues
.about old age are introduced and related wherever

possible to the reader’s own experience. Lots of

. colour photographs show old people from many

cultural backgrounds undertaking a range of

- activities. Although very British in feel there is no

problem for the Australian student as service
information is similar in both countries. L. Bowring
LEV: Middle primary Upper pnmary Lower
secondary
AVAIL: $19.95

- MADARAS, Lynda (with Area Madaras) What's
This simple, readable book is written spec1f1cally for -
teenage girls. It prov1des the basic biological facts of

happening to my body? a growing up guide for '
parents and daughters. Penguln 1989 . -
ISBN 0170088229 [612.661]
MADARAS, Lynda (with Dane Saavedra) What's
happening to my body? a growing-up gulde for n
parents and sons, Penguin, 1989 -

ISBN 0140088237 [612 661]

Both these books provide the basic information

about what happens to boys and girls during -

- puberty. As well as-dealing with the physical
-aspects, it also discusses the moods and feehngs

which may occur during this time. It is writtenin -

. simple, everyday language which is light and easily

readable. Both books are long (approximately 260
pages) but each has an excellent index to facilitate
quick reference to answer most specific questions,
dealing with all questions in a commonsense and
non-judgemental way. It is designed to promote

- discussion between adolescents and their parents or
‘teachers. A very appropriate text for the Growth and
‘Development strand of the NSW PD, Health and PE '

year 7-10 syllabus. N. Barrowdliff
LEV: Lower secondary Mlddle secondary Upper
secondary

SCIS 711164

'SCIS 475782 & 475783 & .
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I Smence and Technology K-6 Update

The ﬁrst issue of Scan for 1992 carried a bibliography of resources to support the syllabus in Sczence and Technology
for years K- 6. Since its publication Curriculum Directorate’s SCIS Cataloguing and Review Team have continued to -
receive matenals from publishers which fall within the scope of this syllabus. Lzsted below (alphabetzcally by title) are -

remews of some of the ztems we have received.

. ALLEN, David The'air around us. EIISyd, 1991
ISBN 1863540083 : " [551.5]

Environmental concerns and natural phenomena in’
the atmosphere are discussed in this visually

~stimulating book. The language is conversational

and the use of questions invites a investigative :
approach to study. The lively cartoon style drawings.
provide popular appeal. The ambiguous topic -
headlngs in the contents section are irritating in -
view of the absence of a glossary and index.

However, the brightly coloured cover should engage '

the reader's attention and the paperback format -
‘makes it easy to flip through the pages for

. information.-M. Buttenshaw

LEV:Middle primary Upper primary

AVAIL $7. 95 : 'SCIS.708620

GATES Phil The aliens are coming: plant llfe and
the greenhouse effect. Puffin, 1992 - .
ISBN 0140346368 o [581 5]

Plant invaders of the United Klngdom are described
in detail with experiments illustrated with
amateurish, though adequate, black and white
sketches to investigate how plants work, how they.

~ compete with one another and how climatic changes v

will effect them. Latin names aren't introduced until
page 55 which causes some problems in identifying
the weeds. Many of the ideas for botanical
experiments are useful, as is the glossary, if not the
list of British seed suppliers. The author’s
condescending tone and the British bias contrast
most unfavourably with series such as Suzuki's. A
similar book on Australian noxious plants would be
‘more useful. Not a first choice. G. Phillips

"LEV: Upper primary Lower secondary

AVAIL: Paper $7.95 * . SCIS 710102

Atlas of the environment. Wayland, 1'991.

[ISBN 0750202009 - - , - [333.7]
Everything around and including us is encompassed_ ' e S v
~ After an overview of the natural and human world, TAYLOR, Barbara The Collins animal atlas.

by the term environment as defined by this atlas.

special environmental issues such as forest
degradation, food and farming, desertification, the
energy crisis and pollution are dealt with.
Predictions are made regarding future issues, in’
particular climate and conservation. The user will

~ find considerably more text in this atlas than is

~ usual, the sentences often contain complex language.

The maps, which require substantial 1nterpret1ve
skills, would be a useful a starting point for junior
secondary school students. L. Bowring

'LEV: Lower secondary Middle secondary
" AVAIL: $29 95

SCIS 708494

’ _BURTON Jane Coral reef. Angus & Robertson, 1992
ISBN 0207172625 _ - [5745]

This is an 1mpresswe b‘ook’, a glorious_ collectlon of
beautifully sharp; close up colour photographs of

. creatures of the coral reef. The detail is engrossing,
-the pages carefully designed, and the captioned
.information relevant and appropriately placed,

despite small type. An initial double page spread

“shows all the creatures.Relative sizes are confusing

on thls introductory page, but clearer through use of

. diagrams on subsequent pages. A motivating

resource which will serve as an introduction to more
comprehenswe and sequenced information ¢ on the

- subject.]. Buckley

LEV: Lower primary Mlddle primary Upper -

" . ptimary Lower secondary

AVAIL: $16.95

EVAL: Highly recommended SCIS 715386

In the same series:

"GREENWAY, Frank Ramforest Angus &

Robertson, 1992 .
ISBN 0207072617 o , [574.5]
. ' 'SCIS 715510 _

GREENWAY, Frank. Desert Life. Angus &
Robertson, 1992 : : ~
ISBN 0207072595 ’  [574.5]

) ' SCIS 715508

GREENWAY, Frank Pond Life. Angus & Robertson

1991 ; _

ISBN 0207172609 o ' - [5745]
' - SCIS 715509

HarperCollins, 1992
ISBN 0732249481 S [591.91
By presentmg animals together with their natural

habitats, this book aims to promote a deeper
understanding of the world's wildlife. Each double

- pagespread hasa map showmg major geographic
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~ featuresof a region with symbols denotmg w1ld11fe

distribution. Coloured photographs give a realistic
impression of the terrain. llustrations of individual
creatures are superb, with the attention to detail
giving a real-life appearance. Although larger than
normal in size, this book, with its useful -~ :
introduction and Australasian section, is a valuable
resource on wildlife. M. Buttenshaw
"LEV: Upper primary Lower secondary .
AVAIL: $24.95

COUPER, Heather The Collins space atlas. Harper
Collins, 1992
ISBN 0732200903 [523.2]

Introducmg the interesting concept of a space atlas,
this book aims to provide an overview of the uni-
verse. Complete with contents, index, fact and
- figures windows and ideas for practical experiences,
- this comprehensive resource does just that. Each
double page spread focuses on different topics, inc-
- luding the planets, stars and galaxies. Illustrations
include spectacular space photographs and detailed
art work. Accurate information is presented ina -
variety of print sizes, Some detailed captions with
small print are difficult to read, but overall this is a
. most attractive resource. M. Buttenshaw

- LEV: Upper primary Lower secondary Middle
secondary :

AVAIL: $24.95 SCZIS-713865

'BENDICK Jeanne Comets and meteors v1s1tors
from space. Eagle, 1991

- ISBN 1855110822 o B [523.6]

This simply written explanation of the topic organis-
~ es information logically and clearly defines terms.
Accompanying colour illustrations by Mike Roffe
further elucidate the text. At times the text addresses
- the reader directly, using questions to focus inform-
.ationand to draw on interest in the topic. This
results in a resource which both answers questions
and promotes curiosity. Contents, index, highlighted
and defined astronomical terms, large text and effec-
tive illustrations enhance this resource. J. Buckley
LEV: Middle primary Upper primary
AVAIL: $19.95 ,

"In the same series
BENDICK, Jeanne Moons and rings: companions to
the planets. Eagle, 1991 -
-ISBN 1855110830 : [523.4]
' o : - SCIS 704456

SCIS 704455

STODART Eleanor Creeks & Ponds Weldon, 1992

-ISBN 1863021256 - - [591.52]
: Young_mvestlgators who love to puddle in shallow

SCIS 711785 '

AVAIL Paper $8.95

. LEV:Middle primary Upper primary

" LEV:Middle primary Upper prlmary
- AVAIL: $19.95 ‘

creeks and ponds will find this easy-to-read compact
field guide a bonus. Set out as a model note pad
(with feint lines and in note form) it prov1des brief,
accurate information on freshwater creatures found

in accessible shallow water. It describes appearance,

habits.and habitat. Diagrams and colour photo-
graphs assist with the identification of individual
creatures. Teachers will also find the gulde

invaluable. There are scientific names, an-index and '
-a glossary of more complex termmology L. Bowring
" LEV: Lower primary Middle prlmary Upper

primary Lower secondary :
SCIS 710532

ALLEN Carol The earth beneath us. Ellsyd 1991

ISBN 1863540164 - ‘ [550] .
- Anyone 1nterested in geography or geomorphology

would appreciate this simple presentation of natural

forces at work on the earth's surface. Using accurate, .

simple information this book covers such popular
topics as volcanoes, continental drift, glaciers, fossils
and earthquakes. Unfortunately an indexand

glossary are not included, and the gimmicky nature

of the titles in the contents makes the location of
specific information difficult. Double page spreads
on each topic are attractive, with brightly coloured
simple line drawings and clear, well- labelled
diagrams, which give a good idea of the subject
matter and relate well to the text. M. Buttenshaw

AVAIL: $7.95

IEDROSZ Aleksander Eyes Eagle Books, 1992

ISBN 18551 10342 [612.8] |
-.. This full colour, well-bound book is one of five in the

series You and Your Body. The structure and
functions of the human eye are explained in
straightforward language, with accurate, good
quahty illustrations, diagrams and photographs,

* including electron micrographs, on every page. .
“Sections include colour-bhndness, field of vision,

animal eyes and eye care. Simple activities are
suggested to demonstrate some points. A contents,

index and a small glossary are included. A good,

basic introduction to the topic. G. Phillips

SCIS 707763

In the same series: :
MATHERS, Douglas Ears. Eagle Books, 1992

ISBN 1855110834 _ . - [612.8]

' : SCIS 707767 -
-SAUNDERSON, ]ane Muscles and bones Eagle
Books, 1992 -

ISBN 1855110326 * o © l6127]

SCIS 707771
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-AVAIL: Paper $19.95

SCIS 709829

SAUNDERSON Jane Heart and lungs. Eagle Books

© 1992

ISBN 1855110318 L fe121]

, ’ 'SCIS 707774
MATHERS Douglas Brain. Eagle Books, 1992

ISBN 1855110350 . . [612.8]

‘ ~ SCIS707756

' MacLENNAN, Greg Generate, create, investigate.

Book 3. Jacaranda Milton, 1992 v .
ISBN 0701628995 o - [507]

Everyday items (and suggestions for their storage)
for use ih Science and Technology are listed in the
first part; suggestions for using them, under the -

“headings Built Envitonments, Information and

Communications, Living Things, Physical Phenomena,

Products and Services and The Earthand its Surround- -

ings, comprise the remainder of this work which
relates well to the syllabus. It would be particularly
useful for those teachers who are inexperienced in -

- some areas of the syllabus, electric circuits for

example; the use of everyday items to produce these

- is also invaluable. A valuable resource for both

teachers and students, it is however importantto -
withhold some of the ideas when students are
designing their own projects. F. Gardiner.

LEV: Upper primary , ,

© SCIS 713220

MORRIS, Beryl The greenhouse effect. explormg
the theory. CSIRO, 1990

- ISBN 0643050566 . : (363.73]

The greenhouse effect has the potential to affect
many aspects of our lives. Preparing for changes in

the atmosphere, sea level and climate requires

human responses in farming, engineering and other
aspects of society which are addressed in this
authoritative Australian book. Targeting 10-16 year
olds, the material is presented in manageable
sections and activities are graded for the different

‘age groups. As sentences are compléx some younger.
. readers in this age group may need assistance with

the text. There are descriptive chapter headmgs but
no index. L. Bowrlng »
LEV: Middle primary Upper prlmary Lower
secondary Middle secondary :

AVAIL: "Paper $11.95 SCIS 636108

DEWAN Ted Inside the whale and other animals.
Angus & Robertson, 1992

 AVAIL: $15.95

: thmgs and the interesting differences between
‘species. Hlustrations feature representatives from all
- animal and many insect groups. Diagrams-are -

effectively used both to show body systems and to -
illustrate distinguishing features of each creature,
for example the sight of an owl and a shark's jaw
action. A great deal of information is provided by

- the captions, offering interest for both readers and

casual browsers. J. Buckley

. LEV: Middle primary Upper primary Lower

secondary Middle secondary

AVAIL: $19.95 SCIS 715448 -

DUNN, Andrew Lifting by levers. Wayland, 1992
ISBN 0750202181 [621.8]
The enthusiastic science and technology student will -
be able to identify all sorts of levers after reading

this book. Examples stich as scissors, the
wheelbarrow, a fishing rod and even a grand piano,
are given, and in language appropriate for students, -
clearly explained. Questions encourage the
investigative process. The use of simple, colourful
drawings and photographs of real life machines aids
understanding of each section. Further reading lists,

- contents, glossary and index are all included. Linked

with a practical hands-on approach, this well bound

" book provides the basis for a stimulatmg study of
levers. M.Buttenshaw

- LEV: Lower primary Middle primary Upper pnmary

AVAIL: $24.95 - SCIS 704675

Machine poems / compiled by Jill Bennett Oxford
University Press; 1991.

ISBN 0192760947 ~ s

While this picture book looks as though it was
designed for very young children, there are some

- quite complex concepts hidden in the poems. As .

such it may be a useful addition to the relatively

'small number of resources available to support the
~ technology aspect of the Science and Technology K-6

syllabus. The poems address ideas such'as
technology as a work saver, technology out of
control, impinging on or polluting the environment.
'Cleaning ladies' is somewhat disturbing in its sexist
title. Perhaps the book could be used as a stimulus
for children to write their own technology-related
poetry. The illustrations are colourful and 51mphst1c

- . instyle. F. Moloney

LEV: Lower primary :
SCIS 707542

ISBN 0207172161 . : 59111

. Detailed, captioned anatomical illustrations of 11v1ng '
creatures fill the pages of this resource, which aims -

to demonstrate both the similar functions of living
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No small change a"history of telecommunications :
[kit]. Telecom Australia Payphone Services, 1991
- . [384.609]

Promotlng Telecom sroleasa communications
provider, this video and accompanying booklet
highlights some landmarks in the history of

. telecommunications from message sticks, to

~ satellites and fibre optics. The video's sterotypical
characters and Agro's brand of humour, could

- irritate some teachers but may well appeal to

‘primary students. More useful is the booklet which

provides information,'did you know' snippets and

suggested activities, some of which look fun. A

contents page or simple index would have enhanced

its capacity for information retrieval. Curriculum

- applications include the Information'and

. Communications content strand of the NSW K-6
syllabus for science and technology H. Vickers

LEV: Middle primary Upper primary = - -

AVAIL: $26.50 Telecom Payphone Services

PO Box 3964 Parramatta NSW 2124

GOSNELL Kevin Nuclear power statlons
Gloucester, 1991 v
- ISBN 0749607041 R - [621.48]

‘Nations are now questioning the future of nuclear

power, and this book provides a topical coverage of

this subject. Each double page spread deals witha_

" different aspect of the nuclear power station.

Contents, glossary and index are clearly set out.
Well labelled colourful diagrams appear;.along with
contemporary photographs. The detailed captions

~ are appropriate. For such a specialised resource,
_explanations are concise and clear. Overall, thisisa"

* well-bound, high quality book which should appeal

to the student researcher. M. Buttenshaw
.. LEV: Upper primary Lower secondary
AVAIL: $21 95.

HOBAN Garry Primary science and technology
teacher’s resource with instructional support and -
blackline masters. Martin Educational, 1992 . )
ISBN 0725309156 . : : . [507]

'Primary teachers will find much pract1ca1 assistance
for their science and technology programs in this
resource book. Eight topics are covered: air pressure
and movement; water properties; weather;
environmental issues; gravity; the human body;
simple machines and the solar system. Within each -
topic nine student activities are outlined on
reproducible print masters. These activities seek to
‘integrate technological applications with science
investigations. Instructions for students are precxse
and clearly presented H. Vickers

LEV: Lower primary Middle pnmary Upper pnmary
AVAIL Paper $29.00 - SCIS 717135

SCIS 705487 '

- 8CIS 711993

ISBN 0745151205

DUNN, Andrew Slmple slopes Wayland 1991

ISBN 0750202173 | 162191

Offering a fresh approach to the subject of s1mp1e '
slopes, this book surpnses with some of its :

. examples, including the zip fastener and the door

key. The clear diagrams, bold headings and large =
text facilitate learning, while the coloured
photographs show objects which use adaptations of
this simple machine. The book's usefulness,

) especially for science and technology, is enhanced

by the inclusion of contents, glossary, index and
suggestions for further reading. M. Buttenshaw

LEV: Lower primary Middle pnmary Upper primary
AVAIL: $24.95 © .

McCORMICK Sharon Structures. Cherrytree Press,
1992 (Science Projects) '

. ISBN 0745151159 et ' 1690.07]

Science Proj ectsisa series of six titles designed to -

_help students understand the basic principles of

science. Each title concentrates on one area of
scientific knowledge and provides a balance
between information and simple projects. All books

‘in the series are visually well presented and include

an index, glossary and further reference list. There
are very few resources which support the
technology aspect of the NSW K-6 Science and

Technology syllabus Structures is therefore, along

with others in the series, a very useful resource for
this purpose. The language, instructions and
diagrams are accessible for students from year 3 and

_ up-. The structures to build, such as stalagrmtes, :
beehives, dams, bridges, look like fun and require .

only simple equipment and materials. More difficult
projects are coded accordingly. F. Moloney

LEV: Middle primary Upper pnmary Lower secondary
AVAIL: $20. 95 : -SCIS 716158

In the same series:
LE BLANG, Beverly Chemistry in the kitchen,

Cherrytree Press, 1992 - [54071
* ISBN 0745151183 '

McCORMICK, Frank Experiments with flight.

Cherrytree Press, 1992 - [690.13007]
ISBN 0745151167 - SCIS 716166
NEWMAN Barbara The human body. Cherrytree
Press, 1992 o [612.007]
ISBN 0745151175 SCIS 716169.
VAN ZANDT, Eleanor Pro]ects in blology i

- Cherrytree Press, 1992 . [574.07]

- ISBN 0745151167 ' SCIS 716164

McCORMICK Sharon Weather pro;ects C_herrytree
Press, 1992 . [551.6]

SC_IS 716151 &
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SCIS 704677 '

'AVAIL $16.95

- LEV: Preschool Lower prlmary

SCIS 716174 .

- ,AVAIL $14 95
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B P|cture Books

All items in the foIIowmg ﬁctwn btbhographzes are lzsted alphabetlcally by tztIe

PARSONS, Alexandra Aramlnta S daydream
Heinemann Australia, 1991
ISBN 0855614587

* Araminta Jonesdoes not like shopping. So when she is

forced to visit a department store, her fantasies run

wild to keep her entertained. Merchandise in the Food -

Hall comes alive, as do the vocal shoes, dancing hats,
active cookware, inhabited beds, bouncing furniture
and menacing coats. Wonderfully detailed illustrations
by-Drahos Zak create a fantasy world both surreal and

scary.. The fantasy has an edge of terror, despite its

entertaining nature. Effectively combining line
drawings with colour, the large pages of this picture

‘book invite readers to enter a fantasy world.]. Buckley

LEV: Lower primary Middle primary -
: © SCIS 712233

 GARLAND; Sarah Billy and Belle Reinhard, 1992

ISBN 1871061296

ThlS picture book traces one important day in the life’

in the urban-dwelling; multiracial family of which

Billy and Belle are a part: their brother Adam's day of -

birth. Several other sub plots coexist in-this work

" which is in semi-comic book format. Minimum text is
‘ably complemented and enhanced. by simple but

detailed illustrations. The range of opportunities for
language development make this an excellent book for

- classusebutit will be popular with individual readers

too. F. Gardiner

AVAIL: $17 95 SC_IS 714644

McROBBIE Narelle Bip the snappmg bungaroo

- Magabala, 1990

ISBN 095881015X

 Bip is a little bungaroo (turtle) who is exceedingly

proud of his ability to snap his jaws. When Mrs

Kangaroo borrows the snap from the sleeping turtle,

notonly Bipbutall the other animals in the community
are dumbfounded by his sudden loss of trademark
expertise. Simplicity is the focus and strength of this

work: story and text are accessible to very young

readers; and the illustrations by Grace Fielding are
splendid examples of line and colour, all brought
together in an outstandingly des1gned publication. F.
Gardiner : .

LEV: Preschool Lower: prlmary

" LEV: Preschool Lower pr1mary

- LEV: Preschool Lower primary
AVAIL: $1495

SCIS 671855

CLARK Emma Ch1chester The. bouncmg dmosaur.

Mandann 1991

(ISBN 0749704144

Bouncing around with happiness proves to be
unsuitable behaviour for-a large dinosaur. His new

found animal friends ask the dinosaur to leave the

valley. An element of suspense is created as a hungry
old foxappears, and itis only theactions of thedinosaur
which save the animals. Now much appreciated, the
dinosaur becomes a well loved friend. Watercolours
are fresh and lively, depicting the relative sizes of the
animals and their changing emotions. Full of

_anachronisms which could be good dlscuss1on starters.

J. Buckley. -

AVAIL: Paper §7.95 SCIS 712201

-ANHOLT LaurenceTheforgottenforest M1llenn1um B

Books, 1992

' ISBN 0855749059

v In an env1ronmenta1 fable for modem times thlS picture - - -
- book traces the gradual destruction of the great forests

until all that s leftis a single boarded up and forgotten
forest; forgotten by all but the children who go thereto
play all year round. Eventually, the bulldozers arrive
todestroy even this tiny forestbut the sorrow and tears
of the children trigger the adults' memory and instead
of destroying the forest they pull down the fence and

" plant new trees. Full page colour illustrations enhance

the appeal of the simple text. M. Ellis

SCIS 712292

MAHY, Margaret'I'hehorrendoushullabaloo Hamish
Hamilton, 1992 : :
ISBN 0241 132509

Peregrme the plrate not only soaks: up hls aunt's
hospitality on his R&R visits but he won't take her to
the nightly party he attends: she has to parrot sit for

. him. She, however, beats him at hisown game, several

of his own games in fact. Margaret Mahy's bursts of
alliteration and assonance are beautifully matched by -
Patricia MacCarthy's exuberant illustrations, their
unusual white outlines giving them the appearance of
negatives. This one is sure to appeal F. Gard1ner o
LEV: Lower primary

AVAIL: $18. 95 SCIS 714720
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FRONT Sheila and Charles ]acob and  the nolsy
children. Andre Deutsch 1991
ISBN 0233986278

The settlng is 1mportant in this p1cture book - winterin
a small village in rural Europe or Russia. Jacob is a

‘tailor, working in the one roomed house with his wife
and 3 children. The children's noise disturbs him, and.

_ he seeks counsel from the rabbi. The rabbi's advice is
wiseand eventually Josephisable to accommodate the

* demands of the children with his need for peace and.

quiet. Excellent colour illustrations capture the

changing moods of the story, and highlight the life of

the village and the supportive networks available to

the family. A thoughtful picture book Wthh explores °

a universal theme. J. Buckley

LEV: Lower primary Middle pnrrlary Upper primary
AVAIL: $14.95 'SCIS 714640

LITTLE, Jean Jess was the brave one. Peng-uln 1991
ISBN 0670834955 .

A charming and gently amusing story of Claire, who
‘wouldlike to bebravelike Jess, her youngersister who
. is never frightened of anything whether it is visiting
the doctor for injections, or climbing trees. Claire's
parents see her problem as an overactive imagination
but Claire s finally able to put thisimagination to. good

use when Jess's favourite bear, Pink Ted is snatched on -

thefrontlawnby a group of older children. Therealistic
full pageillustrationsby Janet Wilson provideanumber
of subtle perspectives from which to view the story
and build a wonderful picture of children's fears and
sibling relat10nsh1ps M. Ellis

LEV: Lower primary

AVAIL: $19.95 SCIS 711952

BENNETT, David The lonely whale. ngﬁsher 1991
'ISBN 0862726883

" Companionship between a whale and a sailor is the

focus of this picture book. Sam and his shipmates are -
saved after their ship is wrecked by the whale they -

attempted to kill. Sam trusts the whale, but the rest of
- the shipwrecked crew do not, and trouble develops as
the men are forced to live on a small island. They must
. decide whether or not to save the whale, and in domg
so come to understand the reasons for Sam's friendship.
Watercolours by Karin Littlewood add a soft romance
to this gentle story, although the choice of purple for
" the whale is unusual. J.Buckley

LEV: Middle primary Upper primary
AVAIL: $17.95 R

ALLEN, Pamela Mr McGee goes to sea. Viking, 1992
ISBN 0670840165

AVAIL: $1395

-AVAIL: $16.95

SCIS 709073

Mr Magee is back, with his spreading tree and a pot of
tea. He does indeed go to sea, via the unusual route of
aflood of raindrops. His escape from the sea and back
to the safety of his tree is equally absurd. Beautifully

" detailed illustrations carry much of this story, which
has a simple circularity. and enough ridiculous

adventure to appeal to young readers. The tightly
rhyming text has an element of predictability and
would be suitable to read aloud. J. Buckley

LEV: Preschool Lower primary

AVAIL: $17.95 SCIS 714745

"ORAM H1awyn Mine! Hodder & Stoughton, 1992

ISBN 0340566698

‘Mine!' shrieks Claud1a at every possible opportunity

when' her quiet friend Isabel comes to play. The
difficulties of sharing are poignantly -and wittily

. expressed as Claudia takes over every playthlng Itis -

Isabel, however, who triumphs as destruction is the
result of Claudia's selfishness. Terrific watercolour
illustrations by Mary Rees carry the jokes of this

polished text. The heightened emotional state of the

playmates and the grim determination of Claudia's
mother are beautifully depicted. A funny picture book
which will bring a wry response from older readers as

they recall similar childhood experiences. It will also

delight long suffering parents. J. Buckley
LEV: Preschool Lower prlmary :

GLEESON leby Mum goes to work Ashton 1992 :

ISBN 0868966061

What does mum _do when she goes to work? This
carefully crafted picture book demonstrates the varied

answers to this question. Theactivities of the mothers
_are paralleled with a depiction of the activities of their

preschool children at a day care centre. A realistic
mixture of occupations and a culturally diverse group

of mums ensure that stereotyping isavoided. Thereis - -

much material for discussion in this warm and well
observed story. Excellent pencilillustrations by Penny
Azar focus the text. Text and illustrations interact well
in this loving look at human activity, which explores

" its topic with depth and richness. J. Buckley

LEV: Preschool Lower primary

PITTAU, Francisco Paprika. HMilton, 1992 -

ISBN 0241132436 - ' :
Paprika's loneliness is solved when his dreams take
him to the moon, where he meets Gertrude, a goose

who becomes his companion. Together they journey
through the night sky, visiting a fair and going ona sea

- voyage. This picture bookisaninteresting combination -
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of an ektremely simple syrnbolic text and flat, naive
style colourpencil illustrations. A sense of old fashioned

innocence pervades thebook, astrong narratorial voice
~ tells the story, and the illustrations encourage the -

reader to surrender to this fantasy. J. Buckley

- LEV: Preschool Lower pnmary Middle primary

AVAIL: $19 95 - SCIS 714409

- BRADFORD, Clare Ph1111p and ]ack the monster :
Angus & Robertson, 1992

ISBN 0207167893

The imaginary fnend of early childhood is here a -

monster, upon whom Phillip- can blame all his

misdemeanours. His patient mother becomes

increasingly exasperated, and when Phillip passes on

hismother'scomments, the monster leaves. Both Phillip

and the monster are lonely and when reunited become
astrengthened partnership, delightingin trickingmurh.
Ulrike Kundrus' illustrations use bold colours which
contrast with thelarge white areas of the well designed

pages. Both Phillip and the monster are affectionately.

depicted in this picture book. J. Buckley
LEV: Preschool Lower pnmary

AVAIL: $18.95 SCIS 705938

' MACDONALD Marianne The plrate queen. Orchard '

1991 :
ISBN 1852133295

Fantasy and play are blended in th15 p1cture book as-
Maggie becomes leader of a pirate crew. Illustrations

by Jan Smith use opposite pages to suggest the play
situation and its imaginative counterpart. The text
describes the pirate adventures only. So Maggie finds

--treasure and face paint in her mother's dressing table,

rams atreasure ship and is injured, and finally comes
under themagicspell of hermother in timeforafternoon
tea. Bold use of colour and bright 111ustrat10ns enhven

. the story. J.Buckley

LEV: Preschool Lower pnmary

AVAIL:$1995 SCIS 711314

' _‘WILD Margaret The queen s hollday Pengum 1992
- ISBN' 0670830526 :

The royal progress on holiday is cumbersome and
fraught with inconvenience caused by the queen's
frivolous entourage. The page boy, lady-in-waiting,
groom, bodyguard and others lose their solemnity and
frolic along the way, until the queen takes matters in

hand. Sue O'Loughlin's queen is reminiscent of Queen’
Victoria in appearancg, a fitting counterpoint to her -

joyously exuberant staff. Gentle colour and finely lined

illustrations add bounce to this 51mp1e tale.]. Buckley

LEV: Lower primary Middle prlmary

AVAIL: $17 95 SCIS 716014

'AVAIL $18 95

‘AVAIL $16.95

VAN KAMPEN Vlasta Rockammals North Wmds,' ‘
1991 . ,
ISBN- 0590736604

A sequel to Orchestranimals in wh1ch we agaln meet

" the animal members of the orchestra. A mix up with

the instruments leaves them without their classical

~instruments, and forced to become rock musicians at

shortnotice. Their successisimmense, as the gloriously
detailed illustrationsby Irene Eugen demonstrate. Full
of interest for all aspiring rock musicians, -the
illustrations are a stronger feature of this picture book
than the straightforward text. J. Buckley '

LEV: Middle primary Upper pnmary

AVAIL: $14 95 SCIS 714608 -

JORDAN, Mart1n Ronnle the red-eyed tree frog.
Kingfisher, 1991 '
ISBN 0862728428

A Central American tree frog setsoutona quest to the
wise Oracle Toad of the Amazon who will advise him
on how to save his home from encroaching mankind.

He meets South American native an1mals who :

comment on exploitation by humans. The lively
dialogue is appropriate. The themie of conservation is
woven into the tale. This picture book is illustrated
with glow1ng1y coloured oil paintings. Although the
story is longer than most, read aloud it could prompt
enquiry into wild animals, endangered wildlife,

3 pollutlon as well as being an entertaining story. A
journey map would add interest. M. Hamlyn

LEV: Lower primary M1dd1e prlmary _ , :
' SCIS 713053

WILD, Margaret Salns Sunday dad. Hodder &

- Stoughton, 1992

ISBN 0340539674 : :
Hav1ng a Sunday-only dad is a constantly ach1ngv

' sadness for the un-named narrator. He also has to cope

with a bothersome little sister, a less than constant

. frierid and the usual ups and downsof life. Theemotive -
* but not sentimental text is well supported by Lorraine

Hannay's fine illustrations. But there are 2 major flaws.
The age of the narrator is wobbly, both in the textand
illustrations: it ranges from about 6 to 10. And there is
a major problem with continuity: his fickle friend
Jasonbeginswithstraight hair and light skin, progresses
to dark curly hair and finishes as perhaps a Pacific

- Islander. F. Gardiner

LEV: Lower primary .
_SCIS 7149,28

HUTCHINS, Pat Sllly B111y Random House, 1992

- ISBN 0091827019

Beinganolder 31b11ng is often a tr1a1 especnally whenall
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- of the adults in the farmly harp on the fact that since
- Billy is 'only’ little' he should have a turn. And even
more especially when, in the process, he systematlcally

- destroyseachof Hazel's (hisslightly olderssister) games. -

I'mnot convinced that the conflict, or particularly the
~ resolution, is acceptable, fostering the idea that the
younger sibling should be allowed to wreak havoc
‘with impunity. Apart from the philosophy, the book is
of the usual high standard associated with thisauthor/

illustrator's work: simple repetitive text embellished

by fine illustrations of friendly monsters. F. Gardlner
LEV: Lower primary

AVAIL - | ©sars 713382 -

COLE, Babette Talzanna' Harmlton 1991

- ISBN 0241131332
- A new Babette Cole picture book is alwaysa treat and

this treatment of the Tarzan tale is no exception. With

her customary humour Cole turns the tables on the

“legend as the sprightly Tarzanna is taken to visit the
city by Gerald, a spider loving schoolboy. Spiders,

jungle animals, plckpockets, robbers and a Prime

Minister take part-in the ensuing melee. Colour

- illustrations abound with puns and r1d1culous deta11 .

J.Buckley
- LEV: Middle primary Upper pnmary

AVAIL: $17 95 SCIS 699674

COWCHER Helen Tlgress Andre Deutsch 1991
ISBN 0233986774

Large, vibrant 1llustrat10ns work w1th a rmmmal text
in this plea for conservation of a tigress. The conflicting

demands of land use, balanced between the need for

grazing land and the need for wildlife sanctuary are
" well demonstrated in the simple story. The herdsmen
must resolve the dilemma of scaring the tigress away
and maintaining their grazing land. Well designed
‘watercolours, many of which are large close up

- perspectives demonstrate the problem and its -

successful, albelttemporarysoluhon A useful stimulus
'to discussion of land management and wildlife
conservation, this is an unpass1oned and effective
‘work. J. Buckley

LEV: Middle primary Upper pnmary
AVAIL:$14.95 - '

~AVAIL: $19 95

- SCIS '711251 -

PAGE PK The travellmg mu51c1ans Vlklng, 1991 -
ISBN 0670843679

This classic adventure, joyfully retold, Aintrodu'ces the -~

animal musicians and recounts their cooperativeeffort

“to foil a group of robbers. Using lilting text which

would be good to read aloud, the story introduces

.suspense and triumph. Watercolours by Kady

Macdonald Denton make effective use of the pages,

reinforcing the movement and action of the text. Both
‘words and pictures interact well in this simple and

satisfying picture book. J. Buckley :
LEV: Preschool Lower primary Middle primary
' ‘ SCIS 713346

BEN]AM]N  AHWhat'sup the coconuttree? 0UP1992 v

ISBN 0192798960. :
Here is a mystery for the ]ungle animals - who is

.- writing the notes attached to the coconut trees? These
* notes warn against all sorts of behaviours, dancing, -
) crymg,smglngandblowmgraspbernesamongstthem :
As each animal is bumped on the head by falling
coconuts after disobeying the notes, it is up to the king

~ of thejungle to solve the problem. The book's concliision

-is ambiguous. Colour illustrations by Val B1ro do-

much to enliven this story. J. Buckley
LEV: Preschool Lower pnmary
AVAIL: $16.95

" GLEESON, lebyWhere s mum? Ashton Scholastic, 1992

ISBN 1862910863

Though dad is the one who has p1cked up the chlldren, |

from kindergarten he expects that it is mum who will

be home first. When she is not home the children

speculate as to the reason why. Drawn from their
experiences they imagine her in their fantasy world of
nursery rhymes and fairy tales. The combination of

Gleeson's simple text imaginatively fixed in the world

as the child sees it, and Craig Smith's vivid, brightly

"coloured illustrations, humorously - ]uxtaposmg the
world of fantasy with the realities of life in a busy»

household with 3 preschoolers, creates an'amusing

picture of everyday life and prepares one for the

unexpected conclusion. M. Ellis
LEV: Preschool Lowér primary

AVAIL: $17. 95 'SCIS 711146 %

B ﬁ-lnglmh K-6

of the Departmental’ response to the Board of Stud1es

SCIS 709871 °

‘readers can enjoy the ironies of observing the same

. LEV; Middle primary Upper primary
A AVAIL Paper $7.95

\

A draft copy of this syllabus is to be'sent to schools at the end of Term 2 or early Term 3.The Department is |
seeking a response from schools via a survey which is expected to be forwarded to schools about6 weeks after
the draft syllabus is received. It is anticipated that schools will have two weeks to complete the survey.
Teacher-librarians will be interested in considering both the resourcing implications and the ways in which |
information skillsare incorporated into the proposed syllabus. Itis therefore important that teacher-librarians

read the syllabus and actively participate in the preparation of the school's response so that the views of
teacher-librarians are represented The Department will use the data collected from the survey as ‘the basis
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M Fiction
For yOunéer readers |

“KING-SMITH, Dick Blessu and Dumpllng

Penguin, 1992 . -

ISBN 0140346988

" Blessu is anelephant whose hay-fever results in anv

elongated trunk. Dumpling is a dachshund of insuf-
ficient length. Each animal tries to change the situ-

. “ation. The author's affinity with animals shows in

the writing, but these are 2 short pieces which do not
allow for much reader involvement. Well presented . -
with large type and line drawings on each page,

they are pleasant and cheerful stories. ] Buckley
LEV: Middle primary

AVAIL: Paper $6.95 - SCIS 710931

IRELAND, Julie The blue pla.net Angus & -
Robertson, 1992

ISBN 0207,172749

- . Anoriginal fantasy for newly independent readers,

this is a combination of 2 stories: a description of

“how Sally Anne and Lucy react when they find a

fairy; and the journal of Starship Searcher 2, whose
leader becomes involved with giants on an.
unknown planet. The glrls act with sense and
compassion as they revive their so-called fairy, and -
the tiny interplanetary creature responds to their

 efforts. Different type styles ensure that the strands

of this gentle story are easily understood. Young’
events from different perspectwes J. Buckley .

~“SCIS 711502

: HORNIMAN ]oanne The ghost lasagne. Ommbus,

1992

* 'ISBN 1862911444

‘With a touch of mystery, Wartnly observed family
settings, lots of discussion about food and the wry

humour of Antonella its 12 year old narrator, this.
short novel offers something of interest to most
young readers. The delicious ghost lasagne is
invisible and self replemshmg Where does it come
fromand how is it involved in plans to reopen an -
Italian restaurant? These are the concerns of

*‘Antonella and her friend Dip as the mystery

deepens. Line drawings by Margle Chew contribute
to the atmosphere of this amusing story. J. Buckley

- LEV: Upper primary

AVAIL: Paper $6.95 SCIS 714471

- LEV: Lower primary Middle primary

OLDFIELD Pamela A glnger cat and a shaggy dog
Pengum, 1992
-ISBN 014034781X

Two gentle and satlsfymg stories form this short ~
novel, which describes likeable pets and their child

* owners. Gmger is an‘adventurous kitten who seems
. likely to use up her 9 lives. Shaggy is a large dog - -

who arrives to live with Timmy. Timmy soon
realises that Shaggy is the lost pet of his new neigh- -
bours, and must resolve his conscience. Suitable for
reading to younger children, this is a s1mple story.
charmingly illustrated by Linda Birch. ] .Buckley
LEV: Middle primary

AVAIL: Paper $6.95 SCIS 708981

'WHEATLEY, Alan He's got to learn. Angus &
Robertson, 1992
ISBN 0207174881

Henry isa typlcal puppy, untrained and into

- everything, but his owner Rosie loves him. Her '

mother is less impressed and threatens to get rid of
him if he cannot learn to be better behaved, so Rosie -
enrols him in obedience classes. Progress is slow and

it is only Rosie and her grandfather who noticeany *
. improvement. Henry finally does learn and then it is.

time for the adult members of the family to also =
learn that praise is a valuable teacher. Conversation -

- balloons and humorous black and white illustrations

-add to the appeal of this text for young able readers

. making the transition to longer stdries. M. Ellis

LEV: Lower primary Middle primary - : o
AVAIL: Paper $6.95 ' SCIS 711529

: HILTON Nette The. h1ccups Angus& Robertson, 1992

ISBN 02071 75837

Timid T1mothy hxccups when confronted w1th new
situations. At his new school, he meets plenty of
these, which results in a constant explosion of
hiccups. In overcoming his affliction, Timothy .
discovers the value of being a friend to others.
Written in the first person with humour and

_ perception, the story presents us with a satisfying

selection of recognisable characters. Arranged in
episodic chapters, the text is complemented by Craig
Smith's distinctive black and white drawings which
capture the essence of the story perfectly. The
brightly coloured cover is a bonus. M. Buttenshaw

AVAIL: Paper $8 95 SCIs—711745‘-
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' McCALL SMITH, Alexander Jeffrey's joke
machine. Penguin, 1992
~ ISBN 0140347771

A ]oke machine is a terrific idea, and Jeffrey finds
one in the junk shop where he works on Saturdays.
The machine produces funny jokes and becomes a
source of income, but things go wrong when sabot-
age enters the story. An English setting characterises
this short, entertaining novel. None of the jokes at

" . which the characters laugh uproariously appear in

the text, putting the reader into a frustrating
- position. Despite this, the story combines adventure,
. mystery-and humour effectively. ] Buckley
LEV: Upper.primary’

AVAIL: Paper $7.95 SCIS 709142

i ODGERS Sally ]ust like Emlly Angus & Robertson,
1992
- ISBN 0207174903-

Accompanied by humorous black and white illustra-
tions this is an entertaining story of friendship and
- growing centred around two children, Jade and her
best friend Emily, who do everything together until -
the day Emily takes up dancing lessons without
- Jade. The abrupt change in circumstances prompts -
new understandings for both of them. Less able
readers may not be suited by this resource as the
text is more difficult than the format suggests, with
conversation balloons supplying some.of the story
and possibly inhibiting comprehension and sequen-
cing for less able readers. This is, however, an app-
- ealing and valuable resource for younger, able read-
- ers making the transition to longer books. M. Ellis
LEV: Lower primary Middle primary
AVAIL: $6 95 '

: WHEATLEY Alan Missing M1n1k1n Angus &
Robertson, 1992

- ISBN 0207174199
Minikin the much loved farruly cat has disappeared

and all attempts to locate her have failed. The family
_ dog finally manages to attract the attention of the -
* family and lead them to Minikin and her secret. The
simple plot is accompanied by humorous black and
white illustrations. Conversation balloons tell some-
of the story and also add the occasional gentle ‘
witticism. Inthis story they are less of a distraction
to poorer readers as the print is larger, théy are used
sparingly, and their position on the page makes the
role in sequencing the story obvious to the reader.
This is a valuable and appealing resource for

: younger readers developing their confidence with

longer books. M. Ellis
LEV: Lower primary
AVAIL: Paper $6.95 -

' KRAILING Tessa: Only eranda. Pengum 1990
- ISBN 0140346279

AVAIL: $6.95

AVAIL: Paper $6.95

' SCIS711518

 SCIS 711527

L]

: After her father is imprisoned for embezzlement

Miranda and her mother move to a new town to .
rebuild their lives. At school, Miranda, a likeable,

independent girl decides to befriend Chrissie, an

uncommunicative loner. Supported by her mother
and Mr Wing, a Chinese cook, Miranda comes to
terms with her father's crime. Two perspectives on
stealing are explored in the story, which is written

‘with humour and insight. The characters are _
- consistent, but do not have great depth. Thisisa

competently crafted school story. M. Buttenshaw
LEV: Middle prlmary Upper primary

SHERLOCK Maureen Pink fluffy sllppers

»Ommbus, 1992

ISBN 1862911452

What to buy for Mum'’s birthday? Pink fluffy A
slippers! After-all they will match her hair. Mumis
not the pink slipper type, however, and the slippers

- keep on disappearing. The irony of the situation will |

entertain older readers, but may be lost on exactly
the young pink slipper buyers most likely to read
the story. Easy to read, short and with illustrations
carefully organised to assist meaning, this is a funny
story well illustrated by Craig Smith. J. Buckley
LEV: Middle primary Upper primary

CI—IAPMAN ]ean The screaming demon ghostle

-Omnibus, 1992
‘ ISBN 1862911320

Kate is warned never to go down the bush track
after dark. However as cook for Sir Merino and-
living in a cottage at the end of the track, she must.

- When she does encounter the ghostie she finds the -

situation not too dauntlng A happy ending to this

light hearted period piece wraps up a mildly spooky

story with great style. Line drawings by David Cox
are a wonderful addition to the story, pacing and .

-extending the text. Good to read aloud. J. Buckley

LEV:Middle primary Upper primary
AVAIL Paper $6 95

GARLAND, Sarah Shadows on the bam Harper

- . Collins, 1991 -

ISBN 0006737765

-Sarah Garland addresses an older age group in this -

short novel, one of the Jets series. The shadows
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_LEV: Middle primary
‘AVAIL: Paper $5.95

7 sc1s713663

SCIS 714464

SCIS 711134
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belong to 2 mysterious land developers, who aim to

- intimidate Ned and his mother. Various plans are -

made to foil the attackers, and eventually the family
triumphs. The careful depiction of character and

'humorous observation of both the sparse text and

the numerous illustrations make this story both
suspenseful and exciting, J. Buckley

SCIS 711706

MAHY Margaret Underrunners Hamlsh Hamllton
London, 1992

| ISBN 0241131707

“Tris is eleven and fills up some of the gapsina
_lonely life with a fantasy companion from another

galaxy. He is unexpectedly befriended by a girl from
a local children's home, and she enters so easily into

_his created world that he does not fully comprehend _
~ the reality of the danger she says she is in. The land

around Tris's New Zealand home is honeycombed
with naturally formed tunnels or underrunners
which can collapse without warning, and for Tris

. life itself is just as precariously balanced. This is a
- finely crafted adventure which works strongly on

the levels of both metaphor and story. M. Lobban
LEV: Upper primary Lower secondary
AVAIL: $19.95 S

HILTON Nette The web. Angus & Robertson 1992

ISBN 02071 72455

The love between ]enny and her great grandmother
Violet Anne is obvious. Jenny loves to stay with her,
and delights in Violet Anne's feisty approach to life,
Wl‘\lCh is at odds with her mother's well meaning
solicitude. The story takes place over the last week

‘Jenny stays with her great grandmother in her own
-home, full of her own.comfortable and intriguing

possessions. A series of spider webs trigger -
memories for Violet Anne. The webs also comfort
Jenny at the story's conclusion. With delightful
illustrations by Kerry Millard, this is a warm and
finely observed story with characters which offer -

- both-emotion and humour to young readers 7.
- Buckley
'LEV: Middle primary Upper pnmary

AVAIL: Paper $7.95 - SCIS 713922

- LANSDOWN, Andrew Wlth my kmfe Ommbus,
1992
ISBN 1862911207

Colyn finds a mystenous lookmg knife while

- digging potatoes with his father. With his knife .
- Colyn carves a dog which becomes real, a doorway

SCIS 713446

* into Kinroan, an alternative world, and stones which
. are powerful weapons against the invading dragons.
" He is summoned to Kinroan where he is hailed as

the Rykone, the owner of the knife, and has to battle
the dragons to close the doorway. In the course of
his adventures he also discovers that his dead

- mother had been a Rykona, but had not escaped the

dragons. The fantasy action is fast and furious, and
the connection between Colyn s otherworld
adventure and his life with his father is coherentand

satisfying. M. Lobban

LEV: Upper primary

AVAIL: Paper $7.95 - SCIS 714710 %

For older re‘aders
-SPENCE Eleanor Another Sparrow Smgmg

Oxford University Press, 1991

ISBN 0195532457 , S
Following a family separation, 12 year old Courtney
and her young brother, Keith find themselves living
in a somewhat isolated coastal caravan park. The

. austere conditions and her sick brother trouble
' Courtney, who has to take charge while her mother

is'at work. It is however, through the concern and
support of some of the local children they meet, that -

" a new life begins. This well written, sensitive story

shows the care andtolerance children can show for _

‘one another and the positive value of true
- friendships. C. Sly

LEV: Upper primary Lower. secondary
AVAIL: $17.95

EVAL Highly recommended

'TREASE, Geoffrey Aunt Augusta's elephant. Pan
. Macmillan, 1991

ISBN 0330322761

Included amongst ‘poor Augusta's oddments', to be
sorted once by her sister, and now finally by Nicola

‘and Tim, is a lovely ornamental Fabergé egg, which -

is now a valuable collector's item. The story of the -
family, and the adventures surrounding the stealmg .

- and return of the egg is simple, with no soul-

searching of characters or events. However, as pure

-adventure, and a light read, the book is worth
" including in a collection, as the language is good
- and demonstrates crisp writing with a wide vocab-

ulary. The setting, though British, is still easy to fol-
low. The few line illustrations are well chosen to aid
the reader's imagination of what would be unfam-
iliar settings for our Australian readers. J. O'Connell
LEV: Upper primary Lower secondary

AVAIL: Paper $7. 95 SCIS 715894
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DISHER, Garry The bamboo flute Colhns/ A&R
L1992 0
"ISBN 02071 73478

* There was once music in Paul's life but it is slipping’
away as life in a small town in SA in 1932 becomes -

" - increasingly difficult. The depressionis making its

'ugly presence felt: Paul's dad, once part of the

~ 'music, is overwrought by the hardships he faces; -
swaggies, reputable and otherwise, beat a pathto
the kitchen door; and the air of gloom is pervasive.
The music returns, if marginally, via Eric the Red, a
swaggie with style who shows Paul how to make a
flute from bamboo. Written with the utmost
" simplicity, the writer's voice of the pubescent boy is
" heard strongly, making this is an excellent book for

the reluctant reader, especially the one who gauges
‘readability by 1ength F. Gardiner
"~ LEV: Upper primary Lower secondary -

. AVAIL: Paper $8. 95 SCIS 704850

HORSFIELD Dorothy Dream Run. Mlnerva
Australia, 1992 ,
ISBN 1863301658

o Through her fnendshlp with an African exile in

London, a young Australian woman, Marianne |
 Foley, becomes a secret courier for the Pan-
Africanist Congress In the mid-seventies she leaves
~ London to join the trail of 'hippie’ backpackers. Her
travels in Africa, ending finally in Johannesburg are
steeped in uncertainty, intrigue and imminent
danger as she attempts to fulfil her mission.
Complex language and unexpected shifts in the = -
. narrative structure require the perseverance of a
mature reader. Occasional explicit language and -

descriptions.of sexual encounters may offend some

. readers. C. Sly
LEV: Upper secondary
AVAIL: Paper $4.95

EVAL: Consider before buy1ng SCIS 712227

HANRAHAN Barbara GoodmghtMrMoon UQPp,

1992 -
; ISBN 0702223395

Bom in 1901 Alexandra May takes us along on her
life's journey, one that scarcely leaves Adelaide but
which is packed with all the riches to be expected -
from almost a century of 11v1ng we leave our 90-
_year-old heroine in a friendly nursing home. The

- construction of such a perfect portralt of an
ordmary, yet eccentric person in less than 150 pages
is a testament to Barbara Hanrahan's skill. '
Alexandra tells us her own story spiced with :
unintentionally comic observations of herself, others

" LEV: Upper secondary

- AVAIL: Paper $16.95

and human foibles. The kind of person you'd either
love or hate having as your néighbour, Alex tells a
story that is poignant, and oral history, even if
fictionalised. F. Gardiner

AVAIL: Paper

' DROS Imme The j ]ourneys of the clever men,

Turton & Chambers, 1992

- ISBN1872148557 -

Niels is the archetypal poor little r1ch boy But

because his parents love dancing and going to town,
Niels needs a sitter and that sitter, old Mr Frank,
introduces him to 'the clever man' - Odysseus

- (Ulysses). The tale about Odysseus becomes an
- " obsession with Niels, exacerbated by his inheritance
 of the book on Mr Frank's death. Interwoven with
- this obsession, is the real world where Niels fails at

school, is entranced by his girl friend Spike's

beautiful, but pathetlc, film star mother and taken

under the protective wing of Spike's grandfather. -
The anguish of adolescence is excruciating and those

who can surmount the difficulties of this sometimes -
- obscure work will empathise. F. Gardiner

LEV: Upper primary Lower secondary

Gough SueA long way to Tlpperary UQP 1992 -

[ISBN 070222393X

At one stage the Ragtime Rovers, the happy little

band who entertain their fellow characters and us
the readers, perform in the sugar cane centre of
Bundaberg. There are times when the reader feels as
if overdosed on Bundaberg s product. But that is
how it is supposed to be for this cliché-ridden,
contrived, unsubtle tale is Gough's successful

attempt at the Australian Tall Tale. Peppered with
- cameo appearances — Bobby Helpmann dancing at

Gympie (2nd place in the talent quest); Norman
Lindsay trying some Queensland light on his well-

" endowed models; Don Bradman hurling a cricket .

- ball through a wmdow, etal. Woven into this yarn is

- a more serious sub-plot involving an old Aboriginal
man and the desecration by wh1tes of hisland and

people. F. Gardiner
LEV: Lower secondary Mlddle secondary Upper
secondary -

AVAIL: Paper $10 95

MCFARLANE, Ian Shadows. Hale & Iremonger 1992 |

ISBN 0868064335

Through inner d1alogues and flashbacks, we follow

middle-aged Perth journalist, David Byrnes,
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- SCIS711520

- LEV: Upper secondary

| SCIS 714218-'

SCIS 708867

"AVAIL Paper $7.95

. strugghng on the edge of mental and marltal
. breakdown, against the nihilist label given him at 16
by his father. McFarlane, a former intelligence and -

diplomatic-corps employee, works this into a
slightly anachronistic spy thriller, complete with.
possible KGB defections, and an expose of a large " -
wildlife smuggling operation off the coastof - - -
Western Australia. Irksome inconsistencies, such as

" David's inexplicable lack of concern for his

colleague's safety after her life was seemingly

- threatened and her room bugged, detract. somewhat

from the excitement of bow and arrow stalking

scenes and life and death struggles. And in the end,

philosophy overshadows the actlon For mature v
readers. G. Phillips '

AVAIL: Papel' $16.95

: O'NEILL ]udlth So far from Skye Penguln 1992
- ISBN 0670843903

Forced by poverty and famlne to leave their beloved |

Isle of Skye, Morag and Allan MacDonald are -

. .amongst hundreds of Gaelic-speaking crofters
‘journeying to Australia in the early 1850's. The -
emotions of departure, the graphic descriptions, the -
_vaned adventures of the long jourriey; and the blos-

- soming of security and happiness in a new land are
perceptively portrayed. The story transports readers

into the hearts and minds of Morag and Alan, and
through their eyes are shown the hardships of life
over one hundred years ago, revealing all the same
needs for love, comradeship and security as we
experience today. The plot is specific and narrowly
focussed. As it unfolds slowly, this book is best for
confident and competent readers. ]. O'Connell

LEV: Lower secondary Middle secondary

AVAIL: $19 _95 :

WESTALL, ROBERT Stormsearch Penguln 1992 '
ISBN 0140344683 '

~ This adventure re-creates a little social h1story, by

exploring aspects of family life and family

. relationships both now and in the late nineteenth

century. The model ship Ebenezer, discovered by
Tim, beautifully crafted and buried so long in the
sand, unlocks many secrets as the adventure
proceeds Robert Westall's style is clear and
convincing, evoking the excitement and
anticipations of the adventure through young Tim's

eyes. The plot is simple, yet effective, keeping away
- from the brutal and heavy hand of 'relevance’, while

still making a strong comment about family -
relationships. The varied vocabulary also enhances

‘the book's value as extension reading. J. O'Connell

LEV: Lower secondary
SCIS 716007

SCIS 712947’

'AVAIL:‘_Paper $9. 95

SCIS 716010

AVAIL: Paper $7.00
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: Stephens, Michael Titans. A11en & Unw1n, 1992

ISBN 1863731334

Effectlvely an orphan, his father dead, his film star -

mother off on a series of distant locations, Jasonis -

visiting his uncle Vincent prior to his departure for
boarding school. He immediately encounters the

- Titans, miniature, Overexcitable extraterrestrials who
have commandeered the house and whose factional

split threatens the future of one faction. Jason who -

. suffers from black depression is told by a hologram

vision of his grandmother that he must fight his
depression and unite the 2 groups. The plot is really

" recycled lunacy - chases; confrontations with

authority; cetacean ingestion and regurgitation ~

- nothing particularly original but sufficiently

humorous and fast-paged to appeal to its young

audience. F. Gardiner :

LEV: Upper primary Lower secondary o :
‘ ' SCIS 712344 . -

HURTLE ‘Garry Trubb's glft Ashton Scholastlc,

1992
ISBN 1862910820

Fifteen year old Trubb, a London street urchin being .

transported to the penal colony of New South

Wales, becomes infatuated with Catherine the
daughter of the ship's surgeon on the voyage. Trubb
has the extraordinary gift of a truly beautiful singing
voice but Catherine is horrified by his unkempt,

 dirty appearance. Accidentally cast away she is

saved by Trubb and comes to appreciate both him

~ and his gift when they are cast ashore on the coast

and befriended by Aboriginals. Though the plotisa ‘-
little fanciful it nevertheless provides an 1nterestmg

~ historical perspective for the period of .
' transportation. M. Ellis :

LEV: Upper primary Lower secondary

AVAIL: Paper $7.95 - - SCIS 707783

ROWE, Ahck Voices of danger Mammoth 1992
ISBN 0749704128 :

Beginning in an Enghsh boys' boardmg school the
story takes us to scenes of World War I in France, =
after the 2 main characters, Seb and Alex run away
to join up. The fate of both youngsters is tragic
which provides bitingly bitter anti-war comment.
Characters are well drawn and the plot is generally
quite engrossing. Young Australians reading it in

-1992 will however find the tone somewhat old

fashioned and prim but its shortlisting for the

- Carnegie Medal indicates that it should notbe -

summarily dismissed on these grounds F. Gardlner
LEV: Middle secondary :
SCIS 71_2297 _

Scan Vol11 No 3 August 1992 ‘



68

CORMIER Robert We all fall down ‘Gollancz, 1992
ISBN 0575053046

'In the next 49 minutes, they shit on the floors and -
pissed on the walls and trashed their way through
the 7-room Cape-Cod cottage.' In those minutes the
lives of 4 young vandals, and the family whose
home they have arbitrarily violated, are changed
forever. This is Cormier at his most uncompromis-
ing, in another tautly constructed and compelling
novel of contemporary life. It is at once a chilling
mystery, a tender love story and a portrait of two

_ families trying to come to terms with pain and loss.
Whilst at times it is shocking, there is a strong moral
centre to this work. M. Lobban:
LEV: Upper secondary-

AVAIL:$2495 o - SCIS 714993

JORDAN, Sherryl The Wednesday wizard. Ashton
Scholastic, 1991 . . '
ISBN 1869430727

Denzil is an 11-year-old apprentice wizard. When
his time travel spell goes wrong (because he is not -

- -good at sums) he finds himself in Samantha's family

home in 1991. As he tries to correct his mathematical
- calculations to take him back to-Spy Wednesday in
1291 some funny misunderstandings arise. The

AVAIL Paper $7.00

interaction of the unusual characters, Sam's out-of-
work actor father, her sister's gentle scientific bikey
boyfriend, assertive 12 year old Sam, with Denzil's
medieval outlook creates a lively story. Family
relationships are humorously 'real’. As a bonus we-
learn a little about relativity and medieval religious

_observations. M. Hamlyn

LEV: Upper primary Lower seeondary_ N
AVAIL: Paper $3 95 SCIS 707686

'COPPARD, Audrey Who has poisoned the Sea?

Mandarin, 1992

- ISBN 0749702664
- Edwin accidentally travels back in time from the .

year 2400. Young bike-riding Tim learns of the
environmental disaster which is threatening the
future earth and sets about to change this. Respect -

- for animals, the environment, integrity and social

organisation are all themes explored in this story,
with Tim as the main character in the developing
plot. The cover illustration cleverly juxtaposes the
two boys with the dolphin that binds them through
time. The story provides a comfortable armchair -
read. In addition, the clear sans serif larger type
makes it a book worth offering to the newly
independent readers J. O'Connell

LEV: Upper primary Lower secondary

' ~ SCIS 714376 %

i Im‘ormatlon

.

Resources in Informatzon K 6 and 7- 12 are lzsted in Dewey order ’

K-6

*STEELE, Phlllp The people atlas. OUP, 1991
- ISBN 0199133786 - . - . [304.2]

Any attempt to cover all peoples of the world in one
- simple volume will inevitably involve substantial

stereotyping. Although the author has purposefully
referred to the diverse cultures within countries, and

the illustrations support this, it is debatable whether -

-younger readers will perceive the variety. Other-
wise, this very general book is current (including the
fall of the Berlin wall), uses a variety of text forms,
has simple language and is attractively illustrated.
There is also an index and glossary L. Bowring

LEV: Middle primary Upper pnmary Lower secondary
AVAIL: $24.95 SCIS 693261

ANNO, Mltsumasa Anno s Aesop. Penguin, 1991
ISBN 0140543902 - [398.2]

A book for sharing, this wh1ms1cal presentation of
Aesop is appealmg at several levels Freddy Fox

- AVAIL: Paper $8.95

finding a mysterious object takes it to his father who
explains that it is a book full of interesting tales. The
book of Aesop is here presented in illustrated form
on the top three quarters of each page. Mr Fox's
reading of the pictures is a parallel text below in the

* border. Thus Anno affirms the value of differing

interpretations. His illustrations as usual invite
exploration. Both thinking and imagination are .
encouraged. Secondary art and drama students w111
be interested too. M. Hamlyn.

LEV: Middle primary Upper prlmary Lower
secondary Middle secondary

HODGES, Margaret The k1tchen knlght. Oxford
University Press, 1991 -

ISBN 0192798944 S 39822

Beautifully composed and coloured illustrations by .
Trina Schart Hyman enrich this retelling of one of
the stories of the Knights of the Round Table. The

' story of Gareth of Orkney is involving and grace-
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'ISBN 0521424569 ,

SCIS 707173
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fully told without over simplification of language.
Text is polished and could be successfully read
aloud. Illustrations surround the text on each page,
integrating it into a rich landscape and providing -

. much detail about the knights and their pursu1ts A

worthy addition to collections for the life it gives. to -
the legend, and its visual beauty J. Buckley

LEV: Middle primary Upper pr1mary

AVAIL: $17.95

EVAL: nghly recommended - SCIS 678757

HAYWOOD Peta Mmdworks Cambndge

University Press, 1991

These twenty five self-contained activities provide

_ English teachers with prepared lesson material for -

the purpose of developing writing skills. Students
are encouraged to record their own thoughts and
ideas in this carefully directed workbook. Records of
personal information and experiences are used to

- trigger creativity in more extensive writing projects.

Basic monochrome illustrations stimulate personal
involvement. Various examples of childrens' writing

are also induded. Simple language makes this publi-

cation appropriate for a range of ability levels. C. Sly
LEV: Upper primary Lower secondary =~

AVAIL: Paper $8.50 'SCIS 699972

LAMBERT, David D1nosaurs facts, t.hlngs to make, '

activities. Franklin Watts, 1991

ISBN 0749605685 - . o '[567.9].

‘Beginning with an explanation of the characteristics

which distinguish the dinosaur from present day
reptiles this resource then moves to classify

- dinosaurs into their two scientific groups.

Information is provided on how they began, the
three time periods they occupied and possible

explanations for their dlsappearance More detailed

information on their groupings and individual
examples of each group are provided along with -
general information on their movement, feeding and

_ reproduction. An explanation of how fossils have -

yielded the information on dinosaurs is also given.
Written information is accompanied by diagrams,

coloured illustrations and charts. Four easy to follow
* craft activities are included. M. Ellis
'LEV: Middle primary Upper pnmary

AVAIL: $21.95

BENDER Lionel Pythons and boas. Frankhn Watts

1992

ISBN 0749606711 ' [597.96]

This paperbac'k edition is smaller in format than the

~ AVAIL: Paper $9.95 -

[428.2076]

SCIS 704497

original hardback edition, but text, photographs,
diagrams and maps are the same. Information is
organised under headings such as food, senses, and
movement. This information builds up a picture of
those characteristics which distinguish them from
other snakes and also those characteristics which

“distinguish pythons and boas from each other.

Though a glossary is not provided the scientific
terms are defined within the body of ‘the text.

‘Contents and index pages are included and all

diagrams and photographs are labelled. M. Ellls .
LEV: Middle primary Upper primary ' '
: - SCIS 712041

WILSON, Jeni Cooking with class: celebrating
festivals with cooking. Oxford, 1991 -
ISBN 0195532937 o - [641.5]

With recipes for significant 'days in European, .
Asian, Arabic and Pacific Island cultures, this handy

* teacher’s resource promotes cooking as a way to
appreciate our multicultural society. Directed at
" primary aged students each recipe page is

reproducible and uses simple (though not always

 traditional) ingredients. There is a wealth of other -

activities for extending the culinary experience by
finding out more about particular cultures and their
festivals. L. Bowrmg

'LEV: Lower primary Middle primary Upper”

primary Lower secondary

AVAIL: Paper $19.95 SCIS 693263 '

-MAXWELL Colin Model making,. (Fresh Start) |

Franklin Watts, 1991

'ISBN 074960476X - o [745. 592] _'

The title of this book is rmsleadmg It isnota -
comprehenslve guide. Attractively illustrated with
detailed colour photographs, it only shows how to
build a model of a very English looking house (com-

. plete with tiny garden and roses round the door), a
- shop, a 'rTun down service station' and a stone 'town"

hall'. An enthusiast would be able to find and
develop techniques for construction and finishes

-from the illustrations, clear text and index. The

glossary is helpful, if brief. The suppliers referred to
are disappointingly English. Despite its inviting
presentation the book is of limited use. M. Hamlyn
LEV: Upper primary Lower secondary

AVAIL: $19.95 SCIS 711315

' CALDECO’IT Barrie Jewellery crafts. (Fresh Start

‘Series) Franklin Watts, 1991 :
ISBN 0749606053 745594

Bracelets, earrings, brooches and pendants made
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from every day’ items such as plastxc tubes, txssues, :
- feathers, straws and modelling material (such as
- polyclay) can easily be made by following the clear -
instructions and coloured photographs in this book.
It begins with a list of the equipment and materials. |
Attractively set out it may be of interest to some
primary age children especially if confined by -
weather or illness. Its information on the English
source of materials limits its-use. The brief history of
_jewellery may be helpful for some projects.
M.Hamlyn . -
LEV: Upper primary Lower seconda_ry
AVAIL: $21.95 v .

- ROWLEY, Kay Stars. Wayland 1992 (Pop World)
ISBN 075020124X ‘ [781 66092]

' Begmmng w1th a general introduction this resource
details biographical information on some of the '

~* most popular pop and rock stars from the 1950’s to -

the present day. Excellent pictures, simple text and
- careful presentation make this book very readable.

Most useful as a general interest book or as support v

material for music. A. Scholes
 LEV: Upper pnmary Lower secondary
AVAIL $24. 95 '

- ROWLEY, Kay Concerts. Wayland 1992 (PopWorld) 3
ISBN 0750201266 . e [78078]

A good resource book which is both appeahng and
readable. Each chapter is devoted to a particular
aspect of the development of a concert from the
staging, promotion to- productlon of a world tour A

comprehensive glossary, reading list and index are -

“included. As well as a general resource this book
would be useful for project work for dramaand
music. A. Scholes
LEV: Upper primary Lower secondary :
AVAIL: $24 95 : - SCIS 704593

- ROWLEY, Kay Cults. Wayland 1992. (Pop World)

ISBN 0750201274 o : [781. 6]'

Each sectlon of this book is devoted toa popular era

of music including rock and roll, progressive and
‘heavy metal. The information is compréehensive and-
the language is simple. The layout is attractive with
excellent colour photos being used to exemplify the
text. A glossary, reading list and index make the
ideas easily accessible. It would be a useful resource
for general interest or, in the company of the others
in the series, for a study of the pop world. A. Scholes
LEV: Upper primary Lower secondary

' AVAIL $24. 95 SCIS 704594

'SCIS 711253 . 'vAVAIL $24.95

scIs 700015

ROWLEY Kay Videos. Wayland 1992 (Pop World)

- ISBN 0750201258 = = - : o [781 64]"

Adolescents and'pre-teens are always 1nterested in
the background details of how things are made. The
book gives a clear development of how pop videos

--are made. Topics discussed include the making of -
live videos, animation and dance routines. The lay-
~outis very attractive with excellent photographsac- .
companying the text. It would be useful as a library

~ reference or for music and drama studies. A. Scholes .

LEV: Upper primary Lower secondary '
A SCIS 702916

Rowe, Gaelene It's easy: 10 steps to wntmg
successful school projects.

‘Dellasta, Mount Waverley, V1ctor1a, 1992
: ISBN 1875640002 S [808]

Informations skills here-we go' ThlS book is a self-
help guide for students who have been told to 'do a

_ project’ (does this still happen?!). It takes them .
through a series of steps which 1arge1y follow the  °
information skills process set out in Information

skills in the school. The graphics, layout and 'kid

pics' indicate that the audience is years 5-8; however '. =

students would be unlikely to use theé book without
initial guidance from an adult. It would be a very.
useful resource for teachers and parents when set-
ting or working through assignments and research
topics with students. The student (and teacher)
checklist and the glossary are helpful. F. Moloney

* AUD: Professional Parents-

LEV: Upper primary Lower secondary
AVAIL: Paper $7. 50 S

_The animal fair / comp11ed by Jill Bennett. Pengu1n

1990

This collection of 22 short animal poems for the very .
_young includes both the traditional and those which.

are attributed. The poems are simple, rhyming and,
in some cases, very well-known. The illustrations, in
soft water-colours, attractively enhance the verse.
Children will find the poems and illustrations both
humorous and non-threatemng F. Moloney

LEV: Preschool Lower primary
AVAIL: Paper $7.95

SLATER REDI-IEAD Janet Deep in the )ungle
Auckland, NZ, Ashton Scholastic, 1992 ;

 ISBN 1869430786 | . [8'21]'

A moral tale.. A snake l1stens to other an1mals in the ’
.]ungle boast about how fierce they are. He can't -
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~ AVAIL: Paper $6.50 -

AVAIL: $19.95 -

SCIS ‘7141 71

ISBN 0140509925 S | [821]

SCIS 712295 ’
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o match their claws, teeth or horns. But when a hunter
~appears with a gun, guess who wins the day? A -

simple rhyming story, with densely ]ungle-coloured

. illustrations of the boasters on one page with the

snake's reaction opposite. F. Moloney
"LEV: Lower primary S T
- SCIS 710436

FOSTER John Twmkle twmkle chocolate ba.r

Oxford UmverSIty Press, 1991

- ISBN 0192760920 B , [821 008]
Subtitled 'Thymes for the very young', tlus anthology

has both spirit and substance. Based on the interests
of young children, the poems and rhymes cover
such topics as: eating, playing, bathtime, bedtime,
pets and strange creatures. However 1n31p1d itis not,
with a generous dose of humour and attractively

~ uncrowded presentation. Colour illustrations by °

many well known artists (1nclud1ng Tony Ross,
Brian Wildsmith and Ian Beck) give the volume -
great life and energy. There is something to. appeal

. “to most young readers in this collection, which
- would be excellent to read aloud. J. Buckley

LEV: Preschool Lower pr1mary Middle primary.

&
BUSH ]ohn The fish who could msh Oxford
Un1vers1ty Press, 1991 . . : -
ISBN 0192798901 o - [821.914]
This rhyming story about a fish who could wish has
a Dr Seuss flavour about it. It’s fun. The illustrations
are beautifully coloured in undersea hues and are .
amusingly detailed. The story ends on a slight moral
note when the fish doesn’t think through one
particular wish, with unfortunate results. This book
could also.be used as resource materlal for art or
drama.F. Moloney

- LEV: Lower primary Middle pr1mary |

AVAIL: $16 95 SCIS 675792

HOOPER, Meredith'A for Antarctica. Facts and '

- stories from the frozen South. Pan London, 1991

ISBN 0330322400 a : - ~[998]

Tlus isa well-chosen compilation of facts and stories

‘about Antarctica, presented in clearly headed

sections for easy access. It is appropriate for units of

" work in Social studies and Science, or for a cross-
curricular approach. An attempt has been made to

write in a style appropriate for the audience.
However, this has not always been successful, as the
language is often stilted and patronising with abrupt

sentences and excessive use of adjectives. The work

is supported by 31mp1e clear illustrations, though
the use of little penguin graphics as decorationis
distracting. The colour plates are 1nterest1ng, but:

SCIS 707983

AVAIL: Paper $18.95

: would have been of more value 1ntegrated 1nto the

text. The book includes a workable index set under
six broad headmgs J. O'Connell

LEV: Upper primary Lower secondary -

AVAIL: Paper $9 95 SCIS 703525 <

Please note that almost all items
. reviewed are recommended.
The only exceptions
are those which have an
EVAL statement '
Consider before buying'
- or 'Not recommended’.
‘Exceptionally fine items are given a
'Highly recommended’
EVAL statement. -

7412

MAGUIRE Martln Computer works: systems and’

B applications, Science Press, 1992 A .
- ISBN 085583191X . o '_ ' [004]

Devised as resource book for computer studies, this

~ book aims to develop computer skills in both a

theoretical and practical manner. The first two
chapters concentrate on the background of comput-

 ers looking at different types of systems, algorlthms .
"and flowcharts. The remainder of the book gives .

equal empha51s to the hands-on aspects of program--

* ming in Basic and Logo and concludes with an
interesting case-study on information systems in the

library. Each chapter ends with relevant exercises on
each topic and a glossary and index make access -
easy. A very useful text and resource for all key
learning areas. A. Scholes
LEV: Middle secondary R
o SCIS 708938 -

BELL, Roger J. Impacts. Jacaranda Milton, 1991

ISBN 0701626194 . ~ , - [300.7]

_Written as a text for the new General Studies

syllabus in the NSW HSC, this is a useful reference

~ for senior students. Chapter titles follow each of the

10 topic areas outlined in the syllabus: Within these
chapters are a number of sub-sections dealing with-
more spec1f1c aspects of the course. Current issues
such as, science and technology, env1ronment

culture, media, prejudice, religions; pol1t1cal instit-
utions, conflict, world development and society and -
_ the individual are comprehensively covered. The

authors content is supplemented by news articles,
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graphs, charts, maps, cartoons and photographs.
Each chapter concludes with exercises and ‘

" suggested further reading. The layout is clear and
the language appropriate to mixed ab111t1es C. Sly
'LEV: Upper secondary ‘

AVAIL: Paper $30.95 SIS 700257

BRENDA, Elida Resource use and management.
Cambridge Umver31ty Press, 1992

ISBN 0521378397 N %)

As well as a broad treatment of resource
management of both natural and human resources,
 specific examples such as gold, water, factories and

nuclear power are dealt with. A global perspective is

~ used and a case-study approach encourages
students to be actively involved in decisions
concemlng suitable management strategies. The
resource is relevant to geography, environmental
studies and even secondary science. Clear .

" explanations of the issues are supported by high
quality colour photographs and diagrams. The

_resource concludes with an ideas section on how .
students should approach their research. A Scholes
LEV: Middle secondary

AVAIL: Paper $22.50 ' 5CIS 708678

YIMEL Mo William J. Liu, OBE pathfinder:

1893 - 1983. Australia-China Chamber of Commerce

~and Industry of New South Wales, 1991 - .
- ISBN 0646029282 : , [305.895]

The life of a recent key f1gure in the Chmese
Australian community is presented with explanat-
ory text through twenty-six scroll paintings in the
traditional style known as gongbi. Liu's life involved
meetings with major Chinese and Australian polit-
ical leaders, and participation in humanitarian and
trade concerns. This is a useful resource for under-
standing Chinese perceptions of their community's
participation in Australian society. Curriculum
applications include Australian history, Asian
studies and visual arts. The book could be used as a
discussion starter for issues like the white Australia
policy, multiculturalism, Australian perceptions of
Asia, and for appreciating the living nature of
“narrative art traditions from China. H. Vickers
LEV: Lower secondary Middle secondary Upper
secondary
AVAIL: $20.00

| ROGERS Ahsdalr Atlas of the socxal issues. Oxford
- University Press, 1990 : o
ISBN 0199133743 _ ‘ ' [306]

Attractive illustrations, lots of maps and brief case -

studies have been selected to enhance this.general

- but comprehensive look at global social issues. Curr-v '

ent and authoritative, it deals with age, work and -
unemployment, food and health, drugs, diseases,

human rights and the causes of alienation across the . -

world. Statistics are often quoted and displayed in
various graphic styles. Particularly useful as a
discussion or research starter for the KLA,

" HumanSociety and its Environment. L, Bowring

LEV: Lower secondary M1dd1e secondary
AVAIL: $24.95

HAR’IWELL Max Champlons of enterpnse
Australian entrepreneurshlp, 1788-1990. Focus, 1991
ISBN 1875359044

This work discusses the business achievements of
individuals who have contributed to the economic
development of Australia from 1788 to mid 1990. It
summarises various sectors such as transport,
mining, agriculture, manufacturing, finance and
retailing and shows how enterprises have changed
during this period of Australia's history. While the
work has much potential for Core Topic 2 of the
NSW 2-unit course in Business Studies it was not
written for the school market. More of a coffee table
format it has dense text and few subheadings.
Students need well developed sk1mming skillsto
retrieve the information they require although a

fairly basic index gives some assistance. Includesa
~ very useful bibliography of relevant ]ournal and
newspaper articles. H. Vickers -

LEV: Upper secondary : ' '
AVAIL: $45.00 ($36.00 for NSW state schools)

. Sales SectionNSW Department of School Education .
Private Bag 3 Ryde NSW 2112

SCIS 681426

A herd of white elephants? Some big technology
projects in Australia /ed Pam Scott. Hale &
Iremonger, 1992

ISBNOS6SOG4653 < [3389%4]

This interesting resource looks at four white eleph-

- ant projects that the Australian Government com-

missioned in its aim to develop Australia's science

and technology policy. These include: the Australian

Animal Health Laboratory; Aussat; Sydney's deep

water ocean sewage outfalls; and the development -

of technology parks in Australia. Other potential

- white elephants including Cape York Spaceport,

Sydney Harbour Tunnel and the Multifunction Polis

are also considered. The economic, political and
- social decisions that are behind these projects are

discussed. The concludlng chapter suggests that
more foresight is needed in planning if Australia's
technological future is to be assured. A Scholes
LEV: Upper secondary
AVAIL: Paper $19.95
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SCIS 679983

[338.0002]
’ - AVAIL: $29.95

SCIS 711551

FLINT, Dav1d Farmmg in Europe Wayland Hove, v

1991

© " ISBN 07502001916 - T [3381]

~ Covering topics such as farming difficult environ- -
‘ments, reclaimed land, irrigated farming and the fu-
“ture of European farrmng, each section begins with a

brief outline of the main aspects of a particular topic.
This is followed by a detailed follow-up, which is

‘accompanied by colourful diagrams and illustrat-
- ions. The information is current, with useful sections
on farming in eastern Europe and the EC included.

A glossary, books to read, further information and

" index makes information easily accessible. Useful-

ness as a resource for local curricula s restricted, but for
comparative purposesit is a valuable source. A. Scholes
LEV: Middle secondary -

' SCIS‘ 711476

,BLENSDORF Peter. Gettmg the job done science
‘skills for the rest of your life. Longman Chesthe,

1992
ISBN 0582876141

The subtitle of this book dlrects the reader away
from its potential use as a guide for developing
information skills. Three of the 13 chapters apply
only to practical subjects discussing experiments.

. However most important aspects of research are
-~ also described. Study skills, using the library,
~concept maps, report and essay writing, use of

graphs and diagrams, interviewing and presentation
methods are summarised. Each chapter clearly
defines its purpose, advice is given in boldly headed

“ paragraphs and point form. Individual topics are -
" easy to access from the contents list and index.

Humorous illustrations emphasise important points
enlivening the text without distraction. M. Hamlyn

" LEV: Middle secondary Upper secondary
© AVAIL: Paper $12 99

SCIS 705916

'KENTLEY Enc Boat. Harper Collms, 1992
'ISBN 0732200881 : [387 2]

- Rafts and V1k1ng longshlps, liners and dugouts,

sailing ships and liners — all are covered in this
attractive book. The many illustrations not only
support the brief text, but provide information in
themselves. Cutaway diagrams extend the readers’
knowledge of the construction and function of

- different types of craft. There is a wealth of material

here to enable the student to gain a knowledge of
the history of boats and the variety of their use. The
two-page format is broken to allow a. welcome four-
page presentation on the history of the liner, and a
discussion of the figurehead on ships is another
different feature. M. Steinberger -

- LEV: Upper primary Lower secondary Middle secondary
AVAIL: $19.95 o S

SCIS 713936

[371 3028]

7

ROWLAND-WARNE L. Costume. Harper Colhns,
1992 - : .
ISBN 0732200660 = - , [391 009]

- A-strong emphasis on accessories and the pictorial

evidence of much 'archaeological' material are feat-
ures of this book not always found elsewhere. Each -
double-page spread, profusely illustrated, presents
basic information on a period or style of costume..

- Underwear and jewellery, for men and women, also
 receive attention . History and textiles students will
. particularly appreciate the way the fashions are put

into context, both historically and in relation to the .
invention of new fabrics. M. Steinberger

LEV: Upper primary Lower secondary Mlddle
secondary Upper secondary -

AVAIL: $19.95 SCIS 714012

McGURN, ]irn Comparing languages: English and . '
its European relatives. Cambridge UP, 1991

ISBN 0521336384 : [427]
This is a detailed introduction to the study of

English language and the main languages of the

- continent, including sounds, writing, vocabulary

and historical development, and how they compare
and are related to each other. Designed for the Brit-
ish curriculum, it suffers from an English frame- -
work. The references to English language and its

- variations in the British Isles do not work as a

starting point for comparison with other languages
for our multicultural Australian population. Never-

. theless, the text has value as a resource for English,

or in language programs looking at language as part
of the world community: J.O'Connell S
LEV: Middle secondary Upper secondary

AVAIL: Paper $15.50 SCIS 704638
Oxford photo dictionary. OUP, 1991 :
ISBN 0194313603 - [4281]

Designed for use by stiidents lea_rning the English
language, each word is presented in colour photo-

graphs. As well, a number of words are presented in
- sentences so that the students can use contextual -

clues to help establish meaning. Teachers would
need to make careful use of this dictionary as British
and American English are used with no reference to
equivalent Australianisms, for example, lollies for

- sweets. The photographs have a very British look to

which Australia n students in may find it difficult to
relate and a number of photographs are so small

' that identifying the object is difficult. Exercises

based on the dictionary are prov1ded at the end of
the book. M. Ellis

LEV: Lower secondary M1dd1e secondary Upper
secondary

AVAIL: Paper $12 95 SCIS 695664
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SUMMERS Vivian Clear English. Penguln 1991
{ISBN 0140149384 . o [428 2]

If you still shudder at the very 1dea of a split
infinitive, this book on the clear use of English is-a’
must. For others it offers information on personal

* style: writing a )ournal letters, summaries, reports
and minutes; answermg essay questlons, useof
punctuation, spelling and words; and handwntmg
and clear speech. The information is concise,
accurate, and easy to understand, though it is only
accessed through the contents page or browsing. -

The approach is not in keeping with the thrust of the -

English syllabus for years 7 - 10, making this a
reference text for teachers or senior secondary -

- English students seeking to research and refine

- aspects of their personal writing style. J. O'Connell
AUD: Professional
LEV: Upper secondary
AVAIL: Paper $14.95

'

~ Living with science & technology Book 1.
]acaranda Press, 1991

ISBN 0701628545 .. - 5001

~ Living with science & technology Book 2.
Jacaranda Press, 1991 - v -
" ISBN 0701628553 o ) [500]

Although written for the Victorian syllabus, this
series presents themes and issues relevant to

‘teachers throughout Australia: In the shoes of the

* scientist; Life goes on; The world.of chemicals;
Energy; The earth and beyond, Conserving our
earth. Book 1 covers introductory topics such as the -
‘science lab, senses, classification, kitchen science,
energy, pollution and water. Book 2 includes living -
things, chemicals, heat, weather, the solar system,
energy and the greenhouse effect. All chapters have
starters, activities, revision and extension ideas. A
positive attempt has been made to include female
scientists and language activities. The excellent
diagrams, photos and colour drawings are -
accompanied by clearly presented, up-to-date
information. As a resource or text, this book would
be extremely useful. G. Phillips
LEV: Lower secondary

- AVAIL: Paper $22.95 Bk1 $23.95 Bk2

SCIS 681195 & SCIS 681197'

CLU'I'TON-BROCK Juliet Horse. Harper Collms,
1992 : : '
ISBN 0732200644 S g [599.72]_

" Horse lovers will have their view of the animal _
broadened by a reading of this book. All members of
~ the equidae are dealt with; horses, asses and zebras. -

SCIS 705052 -

AVAIL:§2695

ISBN 0810937603

'The double-page format, with brief text and

emphasis on the pictorial gives a surprising amount

of information. The horse family is located in

historical context, from its evolution to the present- . -

day, where horses are mainly used for pleasure or

' sport. Attention is given to the value of the horse
throughout history, in war, in exploration such'asin -
* the American west, and as a worker, whether

drawing a plough or a hearse. M. Steinberger
LEV: Upper primary Lower secondary Middle secondary
AVAIL: $19.95 '

LAMBERT Mark Food technology Wayland; 1991
ISBN 0750200057 : : [664]

‘ Technology is playmg an increasing part in the
- growing, processing, packaging and storing of food.

This book covers all these aspects of modern food
technology, using appropriate language and clear
explanations. A variety of coloured photographs
and a sprinkling of simply labelled coloured -
diagrams combine to form an attractive layout,

although the print is fine and small. The inclusion of
- contents, glossary, index and suggestions for further -

reading aid information retrieval. With the
increasing emphasis on this topic in the school
curriculum, this would be a sought after resource for
assignments. M. Buttenshaw

LEV: Lower secondary Middle Secondary Upper 3
secondary .

MEIN, Annemleke The art of Annemieke Mein:
wildlife artist in textiles. V1k1ng, 1992 .
ISBN 0670839396 ' ' - [746.392]

‘Sixty umque works, both 2 and 3 dlmenswnal on

the wildlife theme are well displayed in this
inspirational book. The intricacies of the textile craft
observational drawing and subtle colour painting
can be observed in working sketches and full colour

.- plates. A useful book for year 11 and 12 art and

textiles students as well as a delight for many art *
and nature lovers. The text is clear and contains -

~ interesting commentary by the artist on the ideas
behind each work. The list of works at the front

facilitates research into specific items. M. Hamlyn
LEV: Lower secondary Middle secondary Upper :
secondary -
AVAIL: $65.00 -

EVAL: Highly recommended

' SCHWARTZ, Gary Rembrandt. Harry N. Abrams,

1992-
[759.9492]

Yet another book 1ntroducing Rembrandt to school
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SCIS 713859

AVAIL: $29.95°
_EVAL: Highly recommended

| SCIS 706953

SCIS 710890

 students, but this one is superbly produced and a '
- work of art in itself. Better still, it is part of a series

dealing with, amongst more familiar names, such -
artists as Andrew Wyeth and the American Impres-
sionist, Mary Cassat. The book is Rembrandt's life
story told through his pictures. Schwartz manages to
combine simplicity of style with authority. Heis
particularly good at setting Rembrandt's lifeand -

* work into the context of 17th century Dutch life, and

the world of European painting. Picture reproduc-
tion is excellent throughout, and a good index is a

further enhancement. M. Steinberger

LEV: Lower secondary Middle secondary Upper
secondary = -

SCIS713216

The rock file. / edlted by Norton York OUP 1991
ISBN 0198162480 = [781.64]

Designed for those whose interest in rock music is as

“a performer rather than a consumer, this is written
* by an impressive array of music practitioners. Itis a
. pity that only one woman is included. The first sec-

tion deals with technique and performance, with

- chapters on specific instruments, including inform-

ation on well-known performers and listening lists.

" There are also chapters on songwntmg, production
and recording. The business of music is the focus of -

- the second section, dealing with management,
“unions, recording and publishing companies, legal

matters and business accountancy. M. Steinberger
LEV: Middle secondary Upper secondary
AVAIL: Paper $19.95 SCIS 699717

| PLATT, Richard Cinema. Harper Colhns 1992

ISBN 0732200652 =~ = : ) [791.43]

The history and workings of the cinema are present-

. ed in this attractively produced Book. From the first

steps by the Chinese 1000 years ago, through to the
movies we know, the book provides a fascinating

~ history of both still and moving pictures. Each topic
.is presented in a double-page format with easy-to-
“read text supported by a comprehensive range of

images. Stunts, special effects, models, cartoons and
film scores, areas not always dealt with in general
Books on the subject, are strongly represented here.
M. Steinberger

LEV: Upper primary Lower secondary Middle secondary

AVAIL:$19.95 SCIS 713999

ROSENBERG, Marc Dmgo Currency, 1992

ISBN 0868193178 . [791 43]

. An unscheduled landing of a plane in outback WA

changes the course of young John Anderson s life.

AVAIL: Paper $14 95 -

- AVAIL: Paper $12.99

The plane carries world famous jaza musician, Billy

‘Cross, who entertains the town with an impromptu - -
.- performance. While John grows up and becomes a

dingo tracker in Poona, his hometown, he also con-.
tinues to pursue his ambition to become a jazz trum-
peter. Extreme contrasts of set alternate between -
outback Australia and Paris. This optlrmstlc script -

" could make a useful film study for senior students. -

The plot, theme, characters and language are
appropriate to a range of abilities. Winner of the
1991 Writers Guild Award for best screenplay C. Sly
LEV: Upper secondary

. 5CIS 711227

Headlines from the )ungle / edited by Anne

- Harvey and Virginia McKenna. Puffin, 1991

ISBN 0140342141 | - [821.008]

The editors' concern about the exploitation of wild
animals by human beings resulted in this collection
of poems by a wide range of familiar and not so
familiar authors. Wild animals deprived of their -
habitat, human cruelty to animals, the danger (and
likelihood) of extinction, all shape this concern. .
Many of the poems extol the beauty and wonder of
wild animals but the main purpose of the collection

-

'seems to be to raise the awareness of the reader. .

Black and white line drawings support the serious
concerns of the text. A useful resource for
environmental studies as well as an interesting . -
stand-alone collection. F. Moloney :

LEV: Upper primary Lower secondary Upper -

* secondary

AVAIL: Paper $7.95 L 'scis 704823

MALONE, ] L More poets at play. Longman

* Cheshire, 1992 -

ISBN 0582871719 ‘ [821 008]

What do poets write about? Why do they write
poetry in the first place rather than stories or plays?
This book encourages students.to explore these
questions and examine the way different poets write
about the same topic. It offers guidance in reading,
dlscussmg and enjoying the mostly contemporary
poems in this collection, some of which have been

* written by JL. Malone and others by a variety of

authors, including young people. It would be'a:

. useful classroom resource. F. Moloney

LEV: Upper primary Lower secondary Upper secondary :
ks . w0 SCIS 706426

SCOTT, Enc Take Five. Longman Cheshlre,_ 1991
ISBN 0582874831 - . o [822]

A collection of 5 fast.rnOVing one act plays, which - -

 are suitable for English classes or drama groups.
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They include a mystery thriller, a comedy on
afterlife, a suspenseful haunting, a menacing thriller
and a futuristic allegory Each play concludes with
an exciting ironic twist. Students will readily
identify with many of the characters, who are in

their teens, and with the simple colloquial 1anguage ‘

In terms of class production, plays can be confined -
to a single lesson time period. Sets and costumes are
basic and extra characters can be included. Issues
raised are appropriate to teenagers and could
promote interesting follow up dlSCUSSlOI’I C Sly
LEV: Middle secondary

AVAIL: Paper $14.99 SCIS 711022

DAVIS, Jack A boy's life. Magabala Books, 1991 :
ISBN (0958810176 , [828]

Davis, one of Australia's premier poets and play- -
wrights, begins a projected series of autobiograph-
ical works with stories of his boyhood. Short and
easy to read, and most attractively presented, the
book will appeal to a wide range of young readers.
Readers of Keith Chesson's biography of Davis will -
recognise many of the episodes retold here in
simplified form. Fitting very comfortably into the
fields of Aboriginal studies and Australian studies,”
the book will be valued also by English teachers
‘looking for autobiographical material or background
‘material for students of drama and poetry who are
poorer readers. M. Steinberger

LEV: Lower secondary Middle secondary Upper
secondary -

AVAIL: Paper $14.95 SCIS 692053

MINKOFF, Dorothy Understanding Asia. Sc1ence
Press, 1992 : :
ISBN 0855831898 o [950]

A general overview of Asian countries is provided
by this' Australian book. Students of history and geo-
graphy as well as Asian Studies will find much
background information here. Strong emphasis is
given to South-East Asia, with supporting chapters -
on India, China, Japan and independent countries.
Introductory chapters deal with geography, popula-
tion and religions as well as early European connec-
tions. The book closes with a survey of contempor-
ary issues, including refugees, trade and political
alignments. A good selection of documents supports

the text, and black-and-white photographs and some

-questions and activities are included. M. Steinberger
LEV: Middle secondary Upper secondary
AVAIL: Paper $21.95 ' SCIS 708700

* EVAL: Highly recommended

KING, John The gulf war. Wayland Hove, 1991
ISBN 075020432X [956.704]

This attempt to cover the recent Gulf War begins

with a background account of the motives of

- Saddam Hussein's aggression into Kuwait. This is

followed by a series of Fact Files that look at the

_details of the geography and hlstory of the region. A

comprehensive month by month account of the war
looks at both the land and air wars and also their

aftermath. Each section is accompanied by

diagrams, photographs and illustrations that are
colourful and well labelled. A glossary, further -
reading, contents and index are included. A. Scholes
LEV: Middle secondary Upper secondary

AVAIL: $24.95

EVAL: Highly recommended SCIS 704797

- WHITLOCK, Gillian Images of Australia. UQP, 1992
- ISBN 0702224472 : N [994]

Published as an introductory reader in Australian
Studies for the national Open Learning Project, this
book disclaims a number of the traditional views on
an Australian national identity. Among the
debatable issues raised is the concept of "nation’
itself. This collection of writings highlights neglected
influences in the shaping of the nation, such as the -
Aboriginal contribution, multiculturalism, and the

- role of women. It also offers different perspectives

on the bush legend, the pioneers, and suburbanism.

Itis a thought provoking, interdisciplinary.

reference. C. Sly
LEV: Upper secondary

AVAIL: Paper $14.95 SCIS 707699

- McQUEEN, Humphrey Social sketches of
‘Australia. 2nd edition. Penguin, 1991

ISBN 014012232X [994. 03]

Details of everyday life i in Australla for the last 100
years to 1988 are arranged so as to provide a
fascinating source book for Australian history. The
chapters describe chronological periods with 11

- themes included in each. Information on changin'g

attitudes to Aborigines, work, health, our views of
the world, life in the city / country, New Guinea,
white Australia can easily be followed through from
period to period. Politics, culture and education can
be traced through the extensive illustrations. Brief
outline biographies of key people are presented in-
the margins and some significant events are
described in depth. M. Hamlyn -

LEV: Lower secondary Middle secondary Upper
secondary

AVAIL: Paper $24.95

SCIS 708901
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_Children's Book Council Awards

Book of the year - older readers

Nilsson, Eleanor The house guest (Vlklng)

Honour books .

Walker, Kate Peter. (Omnibus)

French, Simon Change the locks. (Ashton Scholastlc)

~ Book of the year - younger readers

Fienberg, Anna & Gamble, Kim The magmflcent nose
& other marvels. (Allen & Unwin) =

" Honour book

Gleitzman, Morris Misery Guts. (Pan)

Picture book of the year

Baker, Jeannie Window. (]ulla MacRae Books)
Honour books .

Early, Margaret William Tell. (Walter McVitty Books)

~ Gould thorpe, Peter & Denms, C] Hist! (Walter Mchtty

Books)

IBBY Award winners ‘
Hans Christian Andersen Awards
For writing;: Virginia Hamilton (USA)

~ For illustration: Kveta Pocovska (Czech)

IBBY Honour Dlplomas

(Awarded to a writer and an 1llustrator in each IBBY
country for an outstanding book)

For writing: Dodger by Libby Gleeson (Turton &:

 Chambers)

For illustration: Aesop's Fables by Rodney McRae
(Margaret Harmilton)

Ezra Jack Keats Award for Illustration '

~ This award, by UNICEF and the American Section of
IBBY is open to nominations from all countries. It was

won by the Australian nomination: Enora and the
black crane by Arone Raymond Meeks (Ashton
Scholastic)

ASTEFIX

We were going to bring you news of this stunning new
database, developed by the Commission for the Future
but the news has spread so fast and the response been
so overwhelming that subscriptions have closed for
the present. It is a database designed to centralise
sources for school assignmentinformation—obviously
filling a need. The Commission is now looking for a

" new home for the database, which was originally set
up only as a pilot scheme; Watch this space for further

information.

" Appointment
. Ken Haycock has been appointed as Professor and

Director of the School of Library, Archival and
Information Studies, University of British Colombia.

Scan Vol 11 no 3 August 1992

OZLINE

has 2 new databases: ) o
eFree: contains 5000 pre-1985 records from APAIS. It

issuitable fortralnlng potential usersin online searching
and there is no connect hour charge.

- *HERA (Heritage Australia Informaﬁon System

Database): has over 13000 records on topics relating to
the natural and cultural environment.

School librariescan access HERAand 11 other OZLINE
databases at the special schools rate of $25 an hour for
5 hours per calendar year. For further information
contact OZLINE Help Desk 008 020002 or 06 262 1536
or write to OZLINE National Library of Australla,
Canberra ACT 2600

Teacher exchange

Muren Schachter, teacher-librarian from Vancouver,
would like to hear from a primary teacher-librarian
fromSydney interested in an exchange from June 1993.
After a match has been made the application would
have to be approved through the teacher exchange

~ office of the Department of School Education.

Interested teacher-librariansshould phone Murenafter -

‘September collect on 604-879-7807.

'CBC - South West Branch

On August 25 children’s book illustrators Tricia
Oktober and Vicky Kitanov will speak at Moorebank .
Community Centre. Contact Barry Dodd 755 2275.

Children's literature collection

A children's literature research collection has been
established at St Peter's PS in Sydney. The committee
(comprisingchildren's librarians) now hasthe collection
formerly housed at the University of NSW consisting
ofapproximately 40000books, to beculled toa valuable
and relevant core collection of 10 000. :

Itisenvisaged that the collection will bemadeavaxlable
under certain guldelmes, 'to all researchers of, and
people interested in children’s literature. If anyone is
interested in offering support (cash, equipmem or
time) this dedicated but needy little group would be
thrilled to hear from you., Contacts: Margaret Torrens
955 5889 Sue Campbell 7452722. - - .

IASL f inf tion siull '
trength of -informatio: ®,

ze}piezenteg at the 21st Conference of the International
Association of School Librarians in Belfast; Northern
Treland in July. Ross Todd (UTS)andLizLamb‘ (Marist
Sisters College Woolwich) presentéd a ‘paper on
research being undertaken at integrate
information skills into the curri
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TEACHER LIBRARIAN SHIP
- BY EXTERNAL STUDY

, The Department of L1brary and Information Science at Edith Cowan Un1vers1ty in

- Western Australia offers a ‘Graduate Diploma of Applied Science (Teacher
Librarianship) by external study (no on-campus attendance requ1rement) Students- .
- throughout Australia may apply for admission.

This is a one-year full-time course which could be completed over two or more years of
part-time external study. Applicants should have completed a three or four year

teaching qualification and have at least one year of teachmg exper1ence in pr1mary or
secondary schools. : _

- Applications close October 30.

. For further information and enrolment forms contact External Stud1es, Edith
- Cowan University, Claremont Campus, PO Box 830, Claremont 6010, Western §
Australla Telephone (09) 383 8500

EDITH COWAN UNIVERSITY

PERTH WESTERN AUSTRALIA

2A ROFE STREET, LEICHHARDT NSW 2040.
TELEPHONE (02) 550 9195. FAX (02) 550 9896
- OPEN: 9am — 5pm, Monday to Frlday

A D|V|S|on of Future Equity — A.C.N. 003 171 515

Worth Lodklng Into!

Jo1nt'AuStraiian'School Library Association and-
_ International Association of School Librar1ans

. - Conference..
ASLA X111 . Adelalde September 26th to. 30th. 1993.‘
LIASL 22

' DREAMS AND nmanms_.
Vision «——> Action

DREAMS and DYNAMICS =~

ADELAIDE, SOUTH AUSTRALIA
26th to 30th September. 1998.

Contact Annette Chalmers
~ St. Peter's College
. ST. PETER'S SA 5069 -
no later than 20th. Sept 1992.
Please include a brief (max 300 words)

) outline of dyo‘ur proposed
: session o ;

BOOKLORE Library ‘ & Edtlcatlon Suppllers ” |

Book Clubs
® Superb Australian titles

® Award-winning authors
Newly published books

® Inexpensive prices

Four choices of Book Club

® Books to suit every age and interest

® Teachers Bookshelf — the latest books

and resources at bargain prices

® FREE Teaching Posters and resources every issue
Choice of Book Club Enrolment to suit your needs

and you deserve the best to make

‘the reading happen. Bringing
Call the Book Club Action Line ~ _
| / Books together
ASHTON 008 021233 20ver
Ashton Scholastic Py Led A.CN. 000 614 577 for over 20 years

COMPLETE & UNABRIDGED
Superb Standard of Production ¢ Finest Dolby Recordings
Recorded by Professional Actors
* Best Contemporary Authors
Up to 4 hours listening * Specially-Developed Packaging
Full Colour Box Wraps * High Quality Cassettes

Please send me your complete

Individual Tape Replacement Service Catalogues
SChOOI ...
LARGE PRINT BOOKS L|brar|an ....................................................
An exciting series of Large Print Books for children
designed with two Specific Categories in mind: AdAresS..ccoevviiiiiiiieeeeeeeeeeeeee e

* The visually handicapped child

* The reluctant reader

Hard wearing, with attractively illustrated full-colour covers.

Available in Australia exclusively from

Southern Scene Pty Ltd,
5/1 Penshurst Road,

Cherrytree Books

Cherrytree Books commenced in 1988 and have now established
themselves as a major force in the field of children's information NOIiwee - NSW'2209.
books. The Cherrytree list contains over 150 non-fiction hard- Tel.: (02) 534 1977

cover titles. Fax: (02) 534 1972
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