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Acknowledgement

of Country

We strive to ensure every Aboriginal and 

Torres Strait Islander learner in NSW 

achieves their potential through education.
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Differentiation is the process of tailoring learning 
experiences to address each student’s individual 
strengths, needs and interests.

Presenter
Presentation Notes
Differentiation is the process of tailoring learning experiences to address each student’s individual strengths, needs and interests.  Having a differentiated classroom doesn’t mean that you must always provide individualised instruction to every student, rather it means that you provide students with choice, flexibility in how they learn and appropriate challenge.  All students explore the same ideas, but work at different levels.  Effective differentiation therefore benefits all students across the learning continuum.
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To differentiate effectively you must:
1. Understand each student’s learning strengths, 

preferences and challenges

1. Get to know each student’s interests

1. Determine each student’s readiness for a particular 
concept, skill or task

1. Use flexible grouping strategies

1. Embed differentiation in assessment strategies

Presenter
Presentation Notes
To differentiate effectively you must:Understand each student’s learning strengths, preferences and challengesThis is drawn from a range of data including: NAPLAN results, Best Start data, Check-in data, Individual Education Plans, Personal Learning Plans, NCCD data, Learning Adjustment Registers, Personal Profiles, test results mapped against the Literacy and Numeracy progressions and students’ reflections.  Haylee and I will identify these sources of data and briefly describe how it can be mined and analysed.  Caitlin will discuss the importance of questioning in relation to this process.Get to know each student’s interestsAn understanding of their interests allows you to tap into what motivates them and engage them.Determine student readiness for a particular concept, skill or taskDo they have the pre-requisite knowledge, skills and maturity to address these issues?Use flexible groupingYou must allow students to work in a variety of configurations at an appropriate level of challenge.  Groups can be formed on the basis of readiness, interest, learning style or choice.
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Sources of Data
● NAPLAN

● Best Start/Transition to Year 7 Assessment

● Check In assessment data

● NCCD on Students with a Disability

● Individual Education Programs 

● Personal Learning Programs

● Learning Adjustment Registers

● Literacy and Numeracy Learning Progressions

● Student Profiles

● Pre-testing and questioning

● Observation
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NAPLAN Data

Presenter
Presentation Notes
The National Assessment Program Literacy and Numeracy is an annual assessment of students in Years 3, 5, 7 and 9. If I may quote ACARA the Australian Curriculum, Assessment and Reporting Authority, it is “a measure to see whether or not young Australians are developing the literacy and numeracy skills that provide the critical foundation for other learning, and for their productive and rewarding participation in the community.”Essentially it is a diagnostic tool.  It allows teachers to monitor students’ progress over time against the national standards; to identify strengths and areas for improvement in teaching and learning programs. It provides data to support teacher judgement about progress in each child’s level of literacy and numeracy attainment.NAPLAN specifically assesses reading, writing, conventions of language (spelling and grammar) and numeracy.  In Year 7 students are reported in seven bands of achievement.  A student 



8



9



10

For further reading we suggest you review:

Teacher questioning
https://education.nsw.gov.au/teaching-and-learning/professional-learning/teacher-quality-and-

accreditation/strong-start-great-teachers/refining-practice/teacher-questioning

Bloom's taxonomy

https://education.nsw.gov.au/teaching-and-learning/professional-learning/teacher-quality-and-accreditation/strong-start-great-teachers/refining-practice/teacher-questioning
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Further Information here: https://education.nsw.gov.au/teaching-and-learning/professional-learning/teacher-quality-and-accreditation/strong-start-great-

teachers/refining-practice/differentiating-learning/what-to-differentiate

Differentiating Process

These are the learning experiences that you use for students to 
develop their understanding of a topic. It involves:

- Providing varying levels of difficulty (tiered) or varying 
topics of interest

- Offering different amounts of teacher and student support 
to complete a task

- Giving students choice about how to express their 
understanding

- Varying the length of time provided for a task
- Providing access to materials targeting different learning 

styles
- Using different grouping strategies e.g. high with middle 

and middle with low.

Differentiating Product & Differentiating Content (Covered in future PL)
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Further Information here: https://education.nsw.gov.au/teaching-and-learning/professional-learning/teacher-quality-and-accreditation/strong-start-great-

teachers/refining-practice/differentiating-learning/what-to-differentiate

Differentiating the Learning 
Environment
This can be a part of your teaching when you allow for individual work 
preferences and manage the learning space. It’s the climate of the 
classroom and includes rules, furniture arrangement, lighting and 
organisation. This involves:

- making sure there are places in the room to work quietly and without 
distraction as well as places that invite student collaboration

- providing materials that reflect a variety of cultures and home settings
- setting clear guidelines for independent work that matches individual 

needs
- helping students understand that some learners need to move around 

to learn while others do better sitting quietly
- varying the places where learning occurs, for example, the lab or outside
- using alternative seating

E.g. Some students need lots of work space, some need a quiet area. Some like to 
engage in discussions, some like to work alone.
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There are 4 key questioning strategies which include:

1. Designing higher cognitive questions

2. Developing a sequence of questions

3. Increasing wait time

4. Responding to answers using redirection, probing and 

reinforcement.

Several studies have confirmed that nearly half of student answers 

are at a different cognitive level than the teacher question, yet 

teachers generally accept these answers as sufficient without 

probing or prompting correct responses (Walsh & Sattes)

Effective Questioning
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There are several frameworks for questioning with the 

main ones being:

● Bloom’s Taxonomy of Learning, Teaching & 

Assessing

● Weiderhold’s Question Matrix

● The Questioning Toolkit

● Thinker’s Keys

● De Bono’s Six Thinking Hats

Questioning Frameworks
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Most importantly - don’t get so caught up in which 

question to ask. Remember your key purpose!

In Bloom’s Taxonomy, questions range from recall to 

synthesising information.

How to Question
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KNOWLEDGE

Memory of 

previously learned 

material e.g.

What is…?

How did X 

happen?

Where is?

Can you recall?

COMPREHENSION

Understanding of 

facts & ideas e.g.

What is the main idea?

How could you 

compare these?

What is meant by…?

APPLICATION

Solving problems in 

new situation by 

applying knowledge 

in a new way e.g.

How would you use…?

What would happen 

if..?

What other way could 

you plan to…? 

Types of Questions
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ANALYSIS

Examining 

information to 

identify motive and 

make inferences e.g.

What ideas justify…?

What inference can 

you make?

What evidence can 

you find?

SYNTHESIS

Compiling 

information 

together in a new 

way e.g.

How would you 

improve…?

What is the theme?

What conclusions 

can you draw?

EVALUATION

Presenting and 

defending opinions 

by making 

judgments e.g.

What is your opinion?

How could you 

determine…?

What information would 

you use to support the 

view?

Types of Questions
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There are many opportunities for good questioning:

- Reading a picture book or novel - why do think the 

character did this?

- Whilst working out a maths problem - talk me 

through your thinking.

- Analysing a written text - what do you think the 

author’s purpose was here?

- History/Geography - what evidence do you have 

that supports this?

When Can I Question?
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Next time you are teaching a lesson, identify and tally 

the types of questions you use. How could you 

encourage better quality thinking and engagement?

Take Away Task
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An evidence-based strategy to support 

differentiation.

Differentiating through 
setting individual 
learning goals



Setting individualised learning goals
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Involves striving to meet personally-set academic and social challenges, 
aiming to outperform one’s previous best efforts or performance.

• Research shows that goal setting improves achievement and student engagement.

• Students who set growth goals are more likely to experience gains in aspirations, 
perseverance and homework behaviour.

• Goal setting bolsters outcomes, particularly for students of low SES backgrounds and with 
low prior achievement.

• Growth goal setting can be fostered through explicit teaching, provision of feedback and 
relevant content.

• Pre-assessments, parents questionnaires, goal setting interviews and regular goal reflection 
and feedback. 
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Through setting goals for your students, you can achieve:
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- Standard 1.1, 1.2, 1.3, 1.5, 1.6 - Demonstrate knowledge of teaching strategies that are 

responsive to the learning strengths of students from diverse linguistic, cultural, religious and 

socioeconomic backgrounds. Differentiating teaching to meet the specific learning needs of 

students across the full range of abilities.

- Standard 2.3 - Use curriculum, assessment and reporting knowledge to design learning 

sequences and lesson plans.

- Standard 3.1, 3.5, 3.7 - Set learning goals that provide achievable challenges for students of 

varying abilities and characteristics. Uses a range of verbal and non-verbal communication 

strategies to support student engagement. Plan for appropriate and contextually relevant 

opportunities for parents/ carers to be involved in their children’s learning (Proficient).

- Standard 4.1, 4.2 - Support student participation and provides clear direction in classroom 

activities.

- Standard 5.1, 5.2, 5.4, 5.5 - Assess student learning to derive data, interpret students data, 

providing feedback and report on students learning

- Standard 7.3 - Establish and maintain respectful collaborative relationships with parents/ 

carers regarding their children’s learning and wellbeing. (Proficient)



- Standard 1.1, 1.2, 1.3, 

1.5, 1.6

Parents Survey

- Understanding your 

students’ learning needs 

- Specific health concerns 

- Personal or family issues 

that might impact their 

learning progress.

- Building trust between your 

students, their families and 

you. 

24



Using data to inform each student’s 
learning goals
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Partnering 
with their 
parents to 
define their 
goals
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Break down the goal 
into small practical 
steps along with their 
parents.
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Easy access to 

their individual 

goals

Displaying their 
learning goals

Displays might look 
different depending on 
how your classroom is 
set up.
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Goal reflection and feedback



29

Determine whether goals have been achieved and set new goals

Goal reflection, feedback and refining 
your goals
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Parent feedback and student success
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