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We recognise the Ongoing Custodians of the lands and
waterways where we work and live. We pay respect to
Elders past and present as ongoing teachers of knowledge,
songlines and stories.

We strive to ensure every Aboriginal and Torres Strait
Islander learner in NSW achieves their potential through
education.
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Frameworks for understanding reading
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The Big Six - Deslea Konza

Teaching Reading
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Explicit teaching

What works best

Benefits studentsin all year

groups and of all ability levels

Recognises that learning is a
cumulative and systematic

process

Supports students towards

Independent learning
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What works best:
2020 update

The What works best: 2020 update summarises
some of the most significant research into
effective teaching. It outlines eight evidence-based
practices that teachers can use in their classrooms
to support improved student learning.

How to implement What works best in your classroom
Assessment

Make assessment an integral part of your teaching and
learning program. Establish learning intentions, create

!?p High expectations
Engage students and challenge them to learn new
things. Establish clear and consistent expectations for

their learning and behaviour, support them to meet those success criteria and provide effective feedback. Teach
expectations. Tailor your teaching to meet their needs, and your students how to peer and self-assess and to set
engage with parents and carers to encourage them to individual goals.

hold high expectations of their children.

o O Explicit teaching o | Classroom management
n

@w Clearly explain to students why they are learning
something, how it connects to what they already know,
what they are expected to do, how to do it, and what it
looks like when they have succeeded.

Develop high-quality student-teacher relationships.
Provide structure, predictability and opportunities for
active student participation in the classroom. Actively
supervise students to keep them on task, respond to
disengagement or disruptive behaviours, and support
students to re-engage with learning.

= Effective feedback

Be detailed and specific. Focus on how students
performed on a particular task, where mistakes were
made, and what needs to happen to improve in future.

Use of data to inform practice

1]
: ®\ Collect data from a wide range of sources, including your

observations, class tests, formal exams, student work
samples and responses to informal questions.

Wellbeing

Create a safe environment. Increase students' sense of
belonging, value students’ opinions and perspectives,
encourage interest in learning, and promote social and
emotional skills.

Collaboration

Connect with colleagues and experts from outside the
school. Work together to plan lessons and teaching
programs, observe each others' lessons and provide
feedback. Engage in professional discussion and reflection.

L_J Find the What works best: 2020 update, What works best in practice

——_ and What works best toolkit publications at cese.nsw.gov.au
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Gradual release of responsibility model

The teacher taking responsibility for learning

Teacher responsibility

Modelled
instruction

Shared
practice

| do,
you watch

| do,
you help

Guided

practice I help

You do,

. You do
Collabou:atlve together. |
Independent You do,

practice I watch

Student responsibility
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The teaching and learning cycle NBW
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To support your teaching

| NSW Department of Education
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Effective reading
Kindergarten to Year 2

A guide to support conversations about
evidence-based practice in reading

Literacy and numeracy
2023 Update
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Improving reading
comprehension
Years3to 8

A guide to support conversations about
evidence-based practice in reading

Literacy and numeracy

2023 Update
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Frameworks for understanding writing

The Simple View of Writing

Foundational
Writing Skills

(Transcription)

* Letter formation
* Handwriting/

Keyboarding
Fluency
* Spelling
* Punctuation
* Spacing

Knowledge
Vocabulary
Sentence
construction
Grammar & usage
Literary genres
Idea organization
Audience

Skilled Writing

Expression

Adsoted rom Moats & Tolwan 2
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The Strands That Are Woven into Skilled Writing (Sedita, 2019)

Critical thinking

» Generating ideas, gathering information

* Writing process: organising, drafting, writing, revising

L

* Grammar and syntactic awareness
» Sentence elaboration
* Punctuation

|
Text structure

» Narrative, informational, opinion structures
e Paragraph structure

» Patterns of organisation (description,
sequence, cause/effect, compare/contrast,
problem/solution)

—

.
Writing craft

* Word choice
+ Awareness of task, audience purpose
» Literary devices

A

* Spelling
* Handwriting, keyboarding

N

/
<
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The Writing Rope

The Strands That Are Woven into Skilled Writing (Sedita, 2019)

Critical thinking

* Generating ideas, gathering information
« Writing process: organising, drafting, writing, revising

Ir

Syntax h

* Grammar and syntactic awareness
* Sentence elaboration

* Punctuation

Ir

Text structure

* Narrative, informational, opinion structures

s Paragraph structure

+ Patterns of organisation (description,
sequence, cause/effect, compare/contrast,
problem/solution)

Ir

e Literary devices

b

Ir

Transcription

* Spelling

« Handwriting, keyboarding

Writing craft
* Word choice
+« Awareness of task, audience purpose
o
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The writing process

Re-reading
and revising

..ﬂ""cu.
f Drafting and
. composing

Editing
and
proofreading

Planning Publishing

Before we write Aswe write After we write
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Reading

Skilled
reading
and writing

Writing
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The teaching and learning cycle NBW
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Writing in the NLLP
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National Literacy Learning Progression
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The support cycle for teaching writing Wik
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Build
ol field/content =
knowledge

Deconstruct
Independent
s exemplar
writing
texts

Support
cycle for

teaching
writing

- Model the
Guyqed writing
writing idas

Shared
writing

Adapted from Nicolazzo, M., & Mackenzie, N.M. (2018)

23



Components of quality
writing instruction

| NSW Department of Education

| Creating written texts

Explicit writing instruction

Writing is an essential tool for learning and communicating, yet learning to write is an
extremely complex and cognitively demanding task.

Key information for writing development
The simple view of writing explains skilled written
expression requires two equally important skills:
Transcription skills: handwriting, keyboarding and
spelling.

Composition skills: idea generation and organisation,

topic knowledge, audience awareness, vocabulary

choices, sentence construction, grammar, punctuation

and knowledge of literary genres.

In addition to these skills, executive function (for
example, working memory and attention) impacts
students’ writing development.

The writing rope illustrates how the many components
contribute to fluent, skilled writing. These include critical

thinking, syntax, text structure, writing craft and
transcription.

Ideally, students develop automaticity and fluency of
transcription skills so their focus can be on
compositional skills such as planning, generating
ideas and formulating sentences, to create effective
and meaningful texts.

"Skilled writing requires proficient handwriting,
spelling and typing skills, and the use of
traditional and digital writing tools. It also requires
complex and varied sentence construction
including advanced knowledge of grammar and
punctuation. Skilled writers also require deep
understanding of audience, purpose and genre,
rich content (topic) and vocabulary knowledge,
and the ability to plan, draft, evaluate, revise, edit
and publish text, from paragraphs to
compositions’

(Graham, MacArthur & Hebert, 2019).

The writing process shows the stages involved in
composing texts.

Planning Publishing

| oserewevate | Aswowrs | Atsewi wite

Before we write: Planning involves generating and
organising ideas, as well as exploring concepts and
topics, in preparation for writing. Students should be
supported with a range of opportunities to plan,
such as research, drawing, discussion and using
mind maps.

As we write: Drafting and composing involves the
writer recording their ideas. This can be seen as a
preliminary version of a text. The teacher models
how planning can support the written text, how to
convert spoken language to written text, and
explicitly teach the structures and features of texts.
After we write: Re-reading and revising involves
looking over the text as a whole and reworking the
organisation and details. In this stage, students
revise their writing at the whole text, paragraph,
sentence and word level, clarifying their message
and enhancing their meaning

Proofreading and editing involves making changes
to a text to ensure it correctly adheres to the
conventions of written English, in particular spelling,
punctuation and capitalisation.

Publishing involves the writer presenting their work
as a complete piece. Students should have regular
‘opportunities to publish their writing, share writing
with others and celebrate their achievements.

Writing environment

Learning intention/Success

criteria

Explicit teaching
Frequency

Differentiation

Checking for understanding
Writing across KLAs

Integrated nature of reading
writing
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Early childhood Public Teaching and Student Skills Parents Policy Teach
education schools v learning wellbeing v NSW and carers library NSW v
Literacy and numeracy

Literacy

StateWide Home » Teaching and learning » Curriculum » Literacy and numeracy » Classroom resources » Literacy

staffroom

. g Classroom resources « the ra Cy

Literacy Literacy is the ability to understand and evaluate meaning through reading, writing, listening and
speaking, viewing and representing (NSW Literacy K-12 policy, 2007).

®
N SW D o E L Ite ra cy - Effective reading in the early years Literacy is incorporated in the NSW syllabuses for the Australian curriculum [# as a general

of school capability alongside other learning across the curriculum areas.

El
Sta tew I d e st aff ro o m Literacy -explicit teaching strategies A series of resources are available to support teachers including:

-Stages 2-5

® [Effective reading.in the early years of school -a suite of professional learning for K-2 teachers

Literacy in secondary schools ® Explicit teaching strategies for Stages 2-5

® Lesson advice guides

Stage 6 Literacy in context -Writing

® Literacy in secondary schools

25



NSW Department of Educati )
epartment o ucation .‘\“";

EEEEEEEEEE

Subtitle

Divider title here



	Covers
	Slide 1: Reading and writing

	Acknowledgement of Country
	Slide 2: Acknowledgement of Country
	Slide 3: Outline 
	Slide 4
	Slide 5: Frameworks for understanding reading
	Slide 6: The Simple View of Reading
	Slide 7: Scarborough's Reading Rope 
	Slide 8: The Big Six – Deslea Konza
	Slide 9
	Slide 10: Explicit teaching 
	Slide 11: Gradual release of responsibility model 
	Slide 12: The teaching and learning cycle
	Slide 13: Key resources 
	Slide 14
	Slide 15
	Slide 16
	Slide 17
	Slide 18
	Slide 19
	Slide 20
	Slide 21: The teaching and learning cycle
	Slide 22
	Slide 23
	Slide 24
	Slide 25

	Dividers
	Slide 26: Divider title here


