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[bookmark: _Toc1556644876][bookmark: _Toc900294415][bookmark: _Toc1178047699][bookmark: _Toc616291598][bookmark: _Toc680172391][bookmark: _Toc134794649]Unit overview and instructions for use
This two-week unit is comprised of Component A and Component B. Connecting learning across both components is encouraged.
	Teaching and learning
	Component A
	Component B

	Suggested duration
	60 minutes
	45 minutes

	Explicit teaching focus areas
	Phonological awareness
Print conventions
Phonic knowledge
Reading fluency 
Reading comprehension
Spelling
Handwriting
	Oral language and communication
Vocabulary
Reading comprehension
Creating written texts
Understanding and responding to literature

	To prepare for teaching and learning:
	Refer to Outcomes and content – Component A, K-2 – Instructional sequence – grapheme–phoneme correspondences [PDF 825 KB], and the teaching advice documents (hyperlinked in Component A teaching and learning table).
Based on student needs identified through ongoing assessment data, plan and document how you will sequence teaching and learning in whole class and targeted teaching groups across the two-week cycle.
	1. Familiarise yourself with Outcomes and content – Component B, Textual concepts information and videos, English Textual Concepts and Learning Processes (2016), and the teaching and learning sequence.
Based on student needs identified through ongoing assessment data, determine how you will support students in whole class and targeted teaching groups across the two-week cycle as required.


English K–10 Syllabus © 2022 NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales.
[bookmark: _Teacher_notes][bookmark: _Toc1345834769][bookmark: _Toc2131055381][bookmark: _Toc1034528272][bookmark: _Toc271620676][bookmark: _Toc866616717][bookmark: _Toc134794650]Teacher notes
1. Character is the key concept of this unit, explored using the mentor texts Edward the Emu by Sheena Knowles and Pig the Pug by Aaron Blabey. The supporting concept is perspective. Students are provided opportunities to see that opinions can be articulated in and through texts. Students understand that characters in imaginative texts are visual, verbal and aural representations of people who participate in the narrative (English Textual Concepts 2016). Understanding of character can be supported through watching the department’s video: Character (2:31).
Refer to the NESA Glossary for information on mentor text, Tier 1 and Tier 2 words, grapheme-phoneme correspondence and multimodal texts.
This unit could enhance student learning towards achievement of outcomes from the PDHPE and Creative Arts syllabuses.
For vocabulary support, resources and professional learning, visit Effective reading in the early years of school – vocabulary.
Loose parts are a collection of objects that children can use to create. They can be natural or synthetic. Some examples include stones, pinecones, seeds, shells, feathers, leaves, lids, material scraps, foam, ribbon, buttons, and beads. Any open-ended reusable material which will inspire imagination and creativity can be used.
Reflect on student learning and engagement in activities and record differentiation and adjustments within the unit to inform future teaching and learning. One way of doing this could be to add comments to the digital file.
In addition to teaching advice in the syllabus, the following instructional strategies are included to enhance students’ understanding and responding to literature and creating written texts.
Strategies for understanding and responding to literature
Thinking aloud involves verbally modelling the thinking processes before, during and after reading or writing. It is important that you verbalise what is going on in your mind as you read or write. Having a focus for a think aloud makes sure that this strategy is used effectively and efficiently.
See, Think, Wonder encourages students to make careful observations and thoughtful interpretations. Teachers can model by using the sentence starters ‘I see…, I think…, I wonder…'
Thinking partners are used to engage students in accountable conversations about texts and personal experiences. This strategy helps students share their experiences and thinking in a non-threatening way. Similar strategies include ‘talk partners’, ‘think, pair, share’, and ‘turn and talk’.
‘Dialogic reading involves rich dialogue with students while reading aloud. Teacher-led, targeted prompts evaluate and expand students’ understanding of text’ (Watkins 2018).
Strategies for creating written texts
‘Draw, Talk, Write, Share’ for emergent writers includes drawing as part of a meaning making process, while talking and sharing allows children to make sense of their ideas and to develop their vocabulary and oral language skills. Writing provides an opportunity to apply phonic and word knowledge into another context. For best practice see, Draw, Talk, Write (and Share) (Mackenzie 2019).
Interactive writing – Teacher and students compose and record a co-constructed text. The teacher models how successful writers generate and organise their ideas, and guides students to record the text. Interactive writing can also provide an opportunity to teach concepts about print, sentence structure and grammar, spelling strategies, punctuation, and handwriting.
Content points are linked to the National Literacy Learning Progression version (3).
Levels and indicators sourced from National Literacy Learning Progression © Australian Curriculum, Assessment and Reporting Authority (ACARA), (accessed 31 August 2022) and was not modified. See references for more information.
[bookmark: _Outcomes_and_content][bookmark: _Toc1976301784][bookmark: _Toc1093237728][bookmark: _Toc52450753][bookmark: _Toc448350721][bookmark: _Toc290804231][bookmark: _Toc134794651]Outcomes and content – Component A
The table below outlines the focus outcomes and content. Content is linked to the National Literacy Learning Progression version (3).
	Focus area and outcome
	Content points and National Literacy Learning Progression

	Phonological awareness
ENE-PHOAW-01 – identifies, blends, segments and manipulates phonological units in spoken words as a strategy for reading and creating texts
	orally blend and segment syllables in words comprising up to 3 syllables (PhA2)
orally blend up to 4 phonemes together to make a one-syllable spoken word (PhA4)
orally segment one-syllable words comprised of up to 4 phonemes into separate phonemes (PhA4)

	Print conventions
ENE-PRINT-01 – tracks written text from left to right and from top to bottom of the page and identifies visual and spatial features of print
	understand that written Standard Australian English uses letters to represent sounds
know the difference between a letter and a word (PKW1)
identify and name lower- and upper-case letters (PKW4)
turn pages one at a time (UnT3)
consistently read left page before right page (UnT4)

	Phonic knowledge
ENE-PHOKW-01 – uses single-letter grapheme–phoneme correspondences and common digraphs to decode and encode words when reading and creating texts
	match single letter grapheme with a phoneme
say the most common phoneme for single-letter graphemes (graphs) (PKW3)
blend single-letter grapheme correspondences to decode VC and CVC words, and apply this knowledge when reading, including decodable texts (PKW3, PKW4)
segment and encode single-letter VC and CVC words, and apply this knowledge when writing words and creating texts (PKW4)

	Reading fluency
ENE-REFLU-01 – reads decodable texts aloud with automaticity
	read texts with taught grapheme–phoneme correspondences and taught high-frequency words with automaticity

	Reading comprehension
ENE-RECOM-01 – comprehends independently read texts using background knowledge, word knowledge and understanding of how sentences connect
	read texts with taught grapheme–phoneme correspondences and taught high-frequency words with automaticity

	Spelling
ENE-SPELL-01 – applies phonological, orthographic and morphological generalisations and strategies to spell taught familiar and high-frequency words when creating texts
	combine phonological, phonic, orthographic and morphemic knowledge to spell taught high-frequency irregular words comprising up to 3 phonemes (SpG5)
segment single-syllable words into phonemes as a strategy for spelling (SpG4)
spell their own name (SpG1)

	Handwriting
ENE-HANDW-01 – produces all lower-case and upper-case letters to create texts
	use a stable posture when handwriting or drawing by sitting comfortably with feet flat on the floor, the writing arm resting on a table, with the opposite hand resting on the paper, and shoulders relaxed


[bookmark: _Outcomes_and_content_1][bookmark: _Toc1326258113][bookmark: _Toc1970448515][bookmark: _Toc1510907489][bookmark: _Toc1120665297][bookmark: _Toc323336922][bookmark: _Toc134794652]Outcomes and content – Component B
The table below outlines the focus outcomes and content. Content is linked to the National Literacy Learning Progression version (3).
	Focus area and outcome
	Content points and National Literacy Learning Progression

	Oral language and communication
ENE-OLC-01 – communicates effectively by using interpersonal conventions and language with familiar peers and adults
	respond to spoken questions
contribute to group conversations (InT3)
use imaginative, verbal language in structured and unstructured activities

	Vocabulary
ENE-VOCAB-01 – understands and effectively uses Tier 1 words and Tier 2 words in familiar contexts
	use vocabulary that is personal
recognise and understand taught Tier 1 and Tier 2 words (PKW3, SpK3)

	Reading comprehension
ENE-RECOM-01 – comprehends independently read texts using background knowledge, word knowledge and understanding of how sentences connect
	identify words that represent who, what, when, where and why in texts
understand how adjectives describe a noun and verbs identify actions in a sentence
use background knowledge when identifying connections between a text, own life, other texts and/or the world (UnT4)
use visual cues in multimodal texts to interpret meaning (UnT5)
recall key characters, events and/or information in text (UnT5)

	Creating written texts
ENE-CWT-01 – creates written texts that include at least 2 related ideas and correct simple sentences
	know that a simple sentence makes sense by itself and is a complete thought represented by a subject and a verb (GrA3)
identify and use nouns in simple sentences, including in own writing (GrA1)
use personal vocabulary, words on display and in mentor texts when constructing sentences
use drawing, images or mind maps to support planning and writing (CrT4)

	Understanding and responding to literature
ENE-UARL-01 – understands and responds to literature read to them
	identify and discuss character features and actions (UnT3)
share feelings and thoughts in response to characters and actions in texts
identify and compare characters in a range of texts
identify favourite stories and/or characters in texts using verbal and/or nonverbal modes


[bookmark: _Toc476182257][bookmark: _Toc2048442642][bookmark: _Toc73604325][bookmark: _Toc1220100227][bookmark: _Toc441477084][bookmark: _Toc134794653]Week 1
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[bookmark: _Toc1143240723][bookmark: _Toc57323976][bookmark: _Toc868083333][bookmark: _Toc1021441148][bookmark: _Toc1795531905]The table below can be used to plan and document lessons that address Component A outcomes and content. Both the detailed example [DOC 529KB] of a two-week teaching and learning cycle and brief example [DOC 66KB] may support you in your planning.
	Focus Areas
	Lesson 1
	Lesson 2
	Lesson 3
	Lesson 4
	Lesson 5

	Phonological awareness and
Phonic knowledge
15 minutes
	
	
	
	
	

	Spelling and Handwriting
15 minutes
	
	
	
	
	

	Print conventions, 
Reading comprehension and Reading fluency
30 minutes
	
	
	
	
	


[bookmark: _Toc134794655]Component B teaching and learning
The following teaching and learning sequence has been designed to address Component B outcomes and content. Adapt the sequence as required to best meet the needs of your students.
Learning intention and success criteria
Learning intentions and success criteria are best co-constructed with students.
Learning intention
Students are learning to identify and discuss character features and actions at the beginning, middle and end of a narrative text.
[bookmark: _Toc352268910][bookmark: _Toc899309837][bookmark: _Toc1392672861][bookmark: _Toc2064036512][bookmark: _Toc976707018]Success criteria
Students can:
contribute to whole and small group conversations
identify the main character in a familiar text and how character traits or actions change through a narrative from beginning, middle to the end
share an opinion about a character from text.
Resources
Knowles S (1988) Edward the Emu (Clement R, illus.), Harper Collins Publishers. ISBN: .9780207170515
Knowles S (1996) Edwina the Emu (Clement R, illus.), Harper Collins Publishers. ISBN: 9780207189142
Blabey A (2015) Thelma the Unicorn, Scholastic Australia. ISBN: 9781743625804
Resource 1: Emu facts bubble map
Resource 2: Retell scaffold
Resource 3: Sentence anchor chart
Resource 4: Frayer Model for vocabulary
 Student copy of Resource 2: Retell scaffold
Video: Emu Facts with Keeper Ally at Taronga Western Plains Zoo (1:33)
Video: Australian Aboriginal Crane Dance (1:36)
Unlined scrapbook/student workbook or blank paper.
[bookmark: _Toc2044352729][bookmark: _Toc1623099633][bookmark: _Toc1810868155][bookmark: _Toc3116056][bookmark: _Toc979717724][bookmark: _Toc134794656]Lesson 1: What is a character?
1. Discuss a familiar narrative or rhyme such as Humpty Dumpty. Ask students who the story is about. Explain that the people or things in stories are called characters and are an important part of narratives. Characters in imaginative texts are visual, verbal, and aural representations of people who participate in the narrative.
Recall some familiar characters and ask students to identify the story that they are from. For example, Alexander, Goldilocks, Big Bad Wolf and Hairy Maclary. Explain that one way authors spark readers’ interest in stories and prompt them to pay attention to the main characters is to include their name in the title. For example, in the story Goldilocks and the Three Bears, the main character is Goldilocks.
Ask students to name characters from familiar texts. Discuss the characters identified by students, acknowledging that some are people, some are animals, and some can be an object. Explain that words used to name things are nouns. For example, characters and their names are nouns. Jointly construct a class definition for nouns. Display in the classroom. A noun is a word or group of words that name things. A noun can be singular – cat, tree, coolamon, school, or plural – cats, trees, coolamons, schools.
Explain that authors create characters with features or traits that make the reader feel emotions towards the character. Authors create characters that have likable traits such as bravery, cleverness, or who are funny. Authors also create characters that we dislike, who may have traits such as dishonesty, meanness, or who are scary. Authors make characters perform different actions and have a range of feelings. Give an example of characters that are strong, brave, funny, silly, a villain or protagonist. Discuss that sometimes the reader can draw comparisons between the character and themselves.
Ask students to think about their favourite character. Unpack each character’s traits by asking students why they are a favourite. Use the sentence frame ‘My favourite character is… because…' to guide student responses.
Model drawing a favourite character. Think aloud to label features and traits of that character. Discuss the traits that make the character a favourite.
Students Draw, Talk, Share their favourite character from a familiar text. Create a display of ‘Our favourite characters'.
Too hard? Support students by suggesting a character to draw or provide a scaffold to draw a character. Allow students to use a text illustration as a visual aid.
Too easy? Ask students to write labels to describe features of their characters. Students write a sentence about why the character is their favourite.
Early Stage 1 Assessment task 1 – Observations and work samples from this lesson allow students to demonstrate achievement towards the following syllabus outcomes and content points:
ENE-OLC-01 – communicates effectively by using interpersonal conventions and language with familiar peers and adults
· respond to spoken questions
· contribute to group conversations
· use imaginative, verbal language in structured and unstructured activities.
ENE-VOCAB-01 – understands and effectively uses Tier 1 words and Tier 2 words in familiar contexts
· use vocabulary that is personal.
ENE-UARL-01 – understands and responds to literature read to them
· share feelings and thoughts in response to characters and actions in texts
· identify and compare characters in a range of texts
· identify favourite stories and/or characters in texts using verbal and/or nonverbal modes.
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1. Position students so that they are facing you to encourage listening for understanding and attending to visual information. Introduce the book Edward the Emu, paying attention to the front and back cover. Ask who the main character in the text might be. Read the title and check for understanding.
Activate students’ background knowledge of emus to support their understanding of the character in the text before reading. Students can use whiteboards to draw or write facts about emus. Students share their responses to make a class mind map using Resource 1: Emu facts bubble map. If required, watch video Emu Facts with Keeper Ally at Taronga Western Plains Zoo (1:33).
Read the text aloud. Explain that students are to pay attention to Edward as the main character. Think about Edward’s actions and traits.
Co-construct a retell of Edward’s actions at the beginning, middle and end of the narrative using Resource 2: Retell scaffold. For example, Edward was bored. At night he jumped from his enclosure to the seals’ enclosure. Edward tried being a seal by balancing a ball, roaring like a lion, then hissing like a snake. Edward heard a visitor say that they think emus are best and returns to find another emu in his enclosure.
Highlight the traits of the other characters that Edward copied.
Brainstorm other animals that Edward may have visited at the zoo.
Prepare a space for students to explore movement and dance. Watch the video Australian Aboriginal Crane Dance (1:36). Discuss how the dancers mimic the shapes and movements (traits) of Australian animals and birds with their bodies.
Ask each student to think of an Australian animal and how each animal would move in the bush.
Students role-play or create an animal dance to explore its traits. For example, a kangaroo hops and uses its front paws to balance and scratch their sides. An emu dance may include using a hand raised for the emu’s head, bending to peck at the ground.
Explain how Edward tried new actions, mimicking other animal traits. Explain that words used to describe actions are verbs. Jointly construct a class definition for verbs. Display in the classroom. Verbs are words that tell what is happening. Different types of verbs include: action, thinking, feeling, saying and relating.
Thinking partners discuss a new activity or actions they have tried recently or would like to try. For example, Aboriginal dancing or a new school activity such as sport lessons. Partners then share their responses with the whole class.
Students create a detailed drawing of themselves doing the activity. Share drawings with the class to identify and discuss words that tell what is happening (verbs).
Select one example to record words that tell what is happening. Use Resource 3: Sentence anchor chart to model writing and thinking aloud to explain parts of a simple sentence that include the student’s name (noun) and action (verb). Explain that a sentence must have a capital letter and full stop.
Too easy? Students write a simple sentence about their drawing.
Early Stage 1 Assessment task 2 – Observations and work samples from this lesson allow students to demonstrate achievement towards the following syllabus outcomes and content points:
ENE-RECOM-01 – comprehends independently read texts using background knowledge, word knowledge and understanding of how sentences connect
· understand how adjectives describe a noun and verbs identify actions in a sentence
· use background knowledge when identifying connections between a text, own life, other texts and/or the world.
ENE-CWT-01 – creates written texts that include at least 2 related ideas and correct simple sentences
· identify and use nouns in simple sentences, including in own writing
· use drawing, images or mind maps to support planning and writing.
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1. Display the cover and first page of Edward the Emu. Use ‘See, Think, Wonder’ to discuss what emotions Edward is showing. Ask students what clues the author and illustrator have given readers about how Edward the emu is feeling. Brainstorm students' responses, encouraging students to give evidence. For example, I can see that he is lying down, looking down, he has a bored expression. I think he is bored. I wonder why he is so bored?
Have students use Resource 2: Retell scaffold to complete the retell by recording Edward’s feelings at the beginning and middle of the narrative. Complete a reading of Edward the Emu using thinking aloud and pauses to highlight illustrations and clues from the text that show how Edward is feeling.
Refer to the words ‘basked’ and ‘snarled’. Using Resource 4: Frayer Model for vocabulary, write the word bask. Define the word. Record the word in a sentence. Record a synonym (example) and antonym (non-example) for bask. A student-friendly definition for bask is to enjoy sitting or lying in the heat of the sun or a fire. It can also mean to enjoy the approval or attention that you are getting from other people. Ask students to turn to a partner and use the word in a sentence. Students can draw a picture of, or role-play, an animal or person basking.
Too hard? Support students by scaffolding a sentence frame for students to use.
Repeat for the word ‘snarl’. A student-friendly definition: if an animal snarls, it makes a low, angry sound and shows its teeth. It can also mean to speak or say something in a nasty, angry way.
Ask students to self-assess their understanding of the words bask and snarl. Students give a thumbs up if they feel confident that they would be able to tell another person what the word means, and that they can use the word in a sentence. Students give a thumb sideways if they are starting to understand the meaning and need help to use the word. Students give a thumbs down if they are not sure what the word means or how to use it in a sentence.
Re-read the ending of the text from when Edward hears the opinion of a visitor that the emus are the best thing in the zoo. Have students revisit Resource 2: Retell scaffold and add Edward’s feelings at the end of the text.
Revisit Resource 1: Emu facts bubble map created in Lesson 2 to reactivate background knowledge of emus. Using thinking partners, ask students to predict what might happen after the end of the text. For example, what could happen next for Edward and Edwina?
Students Draw, Talk, Share a picture of what Edward and Edwina might do or feel.
Too hard? Support students by scaffolding ideas, or join in a Think-Pair-Share.
Too easy? Students write a sentence about their prediction.
 Position students so that they are facing you, to encourage listening for understanding and attending to visual information. Introduce the book Edwina the Emu paying attention to the front and back cover.
Read the text. Reflect on the students’ predictions using dialogic reading prompts.
[bookmark: _Toc1705258005][bookmark: _Toc203211199][bookmark: _Toc1182227943][bookmark: _Toc105581631][bookmark: _Toc2004569392][bookmark: _Toc134794659]Lesson 4: Comparing character’s feelings
1. Introduce the book Thelma the Unicorn paying attention to the front and back cover. Read aloud the title and author. Ask students to predict who the main character could be. During the read aloud, draw attention to the pictures of Thelma’s changing appearance and identify the main characters, Thelma and Otis.
In thinking pairs, students retell what Thelma did at the beginning, middle, and end of the story.
Too hard? Support students by using dialogic reading prompts as you walk through the text.
Using a student copy of Resource 2: Retell scaffold students draw a picture or write a sentence about Thelma’s actions and features (appearance) at the beginning, middle and end of the text.
Explain that authors use characters to entertain the reader and to make them feel emotions. Recall key characters, events and/or information in the text that highlight being entertained, and when students have felt emotions such as sadness or concern for a character. For example, when Thelma was being chased by her fans.
Re-read the text pausing at pages that explicitly show or explain Thelma’s emotions. Use See, Think, Wonder to draw students’ attention to why Thelma feels a particular emotion. During the reading, compile the emotions to form a list.
Take a deep dive into Tier 2 words that highlight how Thelma is feeling. For example, inspired, shocked, content, proud, stressed, fearful, worried, upset, lonely. Invite students to role-play the emotions recorded on the list. Suggested prompts may include:
What would your face look like if you were feeling this emotion?
What would your body look like?
What is something you might say when you are feeling this emotion?
When have you felt this emotion?
Ask students how they felt about/for Thelma at each of the stages of the text. Students can express their emotions by using facial expressions. For example, a sad expression when Thelma is lonely, or happy when she is reunited with Otis.
Recreate the song ‘If you are happy and you know it’ with an emotion and action. For example, ‘if you are content and you know it give a thumbs up'.
Early Stage 1 Assessment task 3 – Collecting work samples from this lesson allows students to demonstrate achievement towards the following syllabus outcomes and content points:
ENE-RECOM-01 – comprehends independently read texts using background knowledge, word knowledge and understanding of how sentences connect
· use visual cues in multimodal texts to interpret meaning
· recall key characters, events and/or information in text.
ENE-UARL-01 – understands and responds to literature read to them
· identify and discuss character features and actions.
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1. Read Thelma the Unicorn using dialogic reading and questioning. For example, you could ask students ‘What is Thelma feeling? How do you know?’ Highlight the multimodal clues used by the author to share the meaning and make the characters engaging.
Highlight the words ‘shrieked’ and ‘lonely’. Using Resource 4: Frayer Model for vocabulary, write the word ‘shriek’. Define the word. Record the word in a sentence. Record the synonym and antonym for ‘shriek’. Ask students to turn to a partner and use the word in a sentence. A student-friendly definition for shrieked is to make a very high, loud sound, especially because you are afraid, angry, excited, or in pain. Repeat for the word ‘lonely’. A student-friendly definition for lonely is feeling unhappy because you are alone or do not have anyone to talk to.
Ask students to self-assess their understanding of the words shriek and lonely using non-verbal cues as outlined in Lesson 3.
Explicitly explain the concept of a sentence as a subject (noun-who) and verb (action or feelings) to make a complete message.
From the students who self-assessed as confident, choose a student to share their sentence using the word ‘shriek’ or ‘lonely’, and scribe their sentence. Highlight the parts of the sentence that make it a complete thought, for example, the subject (noun) and verb (action or feeling).
Using Resource 3: Sentence anchor chart, add the subject and verb for a sentence about the book characters Edward, Edwina and Thelma. For example, Thelma can smile, Edward can hiss, or Edwina can dance.
Brainstorm different verbs (actions) that apply to thinking positively about oneself. For example, draw, run, sing, build, dance, kick and so on. Think aloud the grapheme-phoneme correspondences (letters and sounds) for words as they are recorded. Create and display a word bank.
Compare the characters Thelma the Unicorn and Edward the Emu. Explain that both characters had similar behaviours and actions in that they both wanted to be someone else. Unpack how the authors created main characters who were happiest when they were themselves. Explain that the main idea (theme) of the texts is that we are happiest when we are ourselves.
Students will use interactive writing to create a sentence about themselves, responding to the statement ‘Happy to be me'. Think aloud the talking process of creating a sentence using the sentence stem ‘I can’. Use thinking aloud dialogue such as, I can think it, I can say it, I can write it. Model writing a response to the statement using the Resource 3: Sentence anchor chart. For example, I can dance.
Ask students to think of a sentence, say the sentence to a thinking partner, and rehearse the sentence.
Students write a sentence in response to ‘Happy to be me’ Using the sentence frame ‘I can…’ verb from the work bank. Encourage students to use the word bank by identifying the word by grapheme-phoneme correspondences (letters and sounds) Explain that their sentence must have a capital letter and full stop.
Review and monitor student writing. Explain that, as authors, we can add a picture. Pictures add meaning to messages. Students draw a self-portrait that reflects the verb (action).
Too hard? Encourage students to attempt writing using approximations. You can scribe students’ sentences.
Too easy? Students write a sentence independently with additional verbs using a connective such as ‘and’.
Lead a talking circle to discuss what traits make students happy to be themselves.
Early Stage 1 Assessment task 4 – Observations and work samples from this lesson allow students to demonstrate achievement towards the following syllabus outcomes and content points:
ENE-VOCAB- 01 – understands and effectively uses Tier 1 words and Tier 2 words in familiar contexts
· use vocabulary that is personal
· recognise and understand taught Tier 1 and Tier 2 words.
ENE-RECOM-01 – comprehends independently read texts using background knowledge, word knowledge and understanding of how sentences connect
· use background knowledge when identifying connections between a text, own life, other texts and/or the world.
ENE-CWT-01 – creates written texts that include at least 2 related ideas and correct simple sentences
· know that a simple sentence makes sense by itself and is a complete thought represented by a subject and a verb
· use personal vocabulary, words on display and in mentor texts when constructing sentences.
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[bookmark: _Toc134794661]Week 2
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[bookmark: _Toc891855856][bookmark: _Toc569672796][bookmark: _Toc2054707377][bookmark: _Toc1992085565][bookmark: _Toc876445196]The table below can be used to plan and document lessons that address Component A outcomes and content. Both the detailed example [DOC 529KB] of a two-week teaching and learning cycle and brief example [DOC 66KB] may support you in your planning.
	Focus Areas
	Lesson 6
	Lesson 7
	Lesson 8
	Lesson 9
	Lesson 10

	Phonological awareness and
Phonic knowledge
15 minutes
	
	
	
	
	

	Spelling and Handwriting
15 minutes
	
	
	
	
	

	Print conventions, 
Reading comprehension and Reading fluency
30 minutes
	
	
	
	
	


[bookmark: _Toc134794663]Component B teaching and learning
The following teaching and learning sequence has been designed to address Component B outcomes and content. Adapt the sequence as required to best meet the needs of your students.
Learning intention and success criteria
Learning intentions and success criteria are best co-constructed with students.
Learning intention
Students are learning to identify, describe and compare character features and actions in a narrative text.
[bookmark: _Toc1541706300][bookmark: _Toc2122133118][bookmark: _Toc1125981194][bookmark: _Toc756096834][bookmark: _Toc709862322]Success criteria
Students can:
name characters in a familiar text
describe what a character looks like
describe characters’ actions
describe similarities and differences between characters
talk about how characters can change in a story
make a connection between the actions or feelings of characters and those of their own.
Resources
Blabey A (2014) Pig the Pug, Scholastic Australia. ISBN: 9781743624777
Blabey A (2015) Pig the Fibber, Scholastic Australia. ISBN: 9781743629062
Blabey A (2016) Pig the Winner, Scholastic Australia. ISBN: 9781760154288
Resource 5: Pig and Trevor anchor chart
Resource 6: All kinds of dogs
Resource 7: Dogs by Marchette Chute
Resource 8: Dog descriptions
Resource 9: Venn diagram
Resource 10: Storyboard
Video: Tell me a tale: The importance of honesty (1:05)
Video: Feeling Brave | Moodies (1:10)
Unlined scrapbook/student workbook or blank paper
Loose parts (see definition in Teacher notes), dramatic play resources, figurines, and toys
2 hoops (optional)
[bookmark: _Lesson_6:_Describing][bookmark: _Toc2140624169][bookmark: _Toc1092415309][bookmark: _Toc628688500][bookmark: _Toc670417883][bookmark: _Toc1796212986][bookmark: _Toc134794664]Lesson 6: Describing dogs
1. Position students so that they are facing you to encourage listening for understanding and attending to visual information. Recall key characters in past texts including Edward, Edwina and Thelma or similar. Discuss character features and actions. Ask students to share their feelings and thoughts about these characters.
Introduce the book Pig the Pug paying attention to the front and back cover. Read aloud the title and author. Check if any students are familiar with the story. Ask who the main character of the text might be. Ask students to describe the features of Pig.
Explain the author also wrote Thelma the Unicorn. Display the cover of both Pig the Pug and Thelma the Unicorn. Ask students to compare the 2 characters and identify similarities and differences in their features.
Similarities (student-friendly definition): Ways in which things are almost the same.
Differences (student-friendly definition): Ways in which things are not like each other.
Give a brief orientation to the narrative, explaining that it is an imaginary story about a pug dog who lives with another dog called Trevor, and that Pig does not like to share. Discuss what the dogs could share and ask students to make predictions about things that Pig might not want to share with Trevor.
Briefly discuss print conventions before reading. Complete an uninterrupted reading of Pig the Pug. Conclude reading with a comment about Pig being greedy and selfish.
Explain that when talking or writing about characters, we need to describe their features using words called adjectives. Revisit the definition of verbs from Lesson 2 about words used to name a character's actions. Explain that words that describe nouns (people, places and things) are called adjectives. Jointly construct a class definition for adjectives. Display in the classroom.
Discuss how Aaron Blabey uses images to show the reader the features of each character. Display the first images of Pig and Trevor together in the flat and the images on the following double page when ‘Pig flipped his wig'. Ask children to describe Pig and Trevor, focusing attention on features such as ear shape, eyes, body shape, paws and colour. Record vocabulary on Resource 5: Pig and Trevor anchor chart or similar and add the heading Adjectives.
Take a deeper dive into Tier 2 words describing dogs. Use Resource 6: All kinds of dogs or a selection of dog images, to create an anchor chart or class display. Ask students to describe the dogs in the images. Write vocabulary on labels or similar and attach to the matching dog images.
With a thinking partner, students describe a dog they know. This could be a pet, a relative’s or friend’s dog, a toy, a dog they know from a movie or similar. Encourage students to discuss the features that make their dog different to other dogs. Explore student responses sharing several with the whole class.
Model drawing a dog using thinking aloud to build details into the image of the character.
Students use the Draw, Talk, Write, Share process to create a detailed drawing of their favourite dog.
Too easy? Ask students to label features of their dog using adjectives and write the dog’s name.
Early Stage 1 Assessment task 5 – Observations and work samples from this lesson allow students to demonstrate achievement towards the following syllabus outcomes and content points:
ENE-VOCAB-01 – understands and effectively uses Tier 1 words and Tier 2 words in familiar contexts
· use vocabulary that is personal.
ENE-UARL-01 – understands and responds to literature read to them
· identify and discuss character features and actions
· identify and compare characters in a range of texts.
[bookmark: _Lesson_7:_Identifying][bookmark: _Toc1252342943][bookmark: _Toc386415679][bookmark: _Toc388751235][bookmark: _Toc265360238][bookmark: _Toc1039261945][bookmark: _Toc134794665]Lesson 7: Identifying Pig and Trevor verbs
1. Recall the previous lesson, focusing on features of dogs. Revisit vocabulary describing Pig, Trevor, and other dogs, making connections to the nouns and adjectives.
Introduce and read the poem about dogs, Resource 7: Dogs by Marchette Chute. Discuss how the author uses words in the poem to tell us about dogs. Explain that dogs are the noun and the words that describe them are the adjectives. Re-read the poem and ask students to identify the adjectives describing dogs. Add additional vocabulary from the poem to the class display of dog images.
Discuss that, in addition to describing characters by their features, we can also identify character actions and feelings using verbs. Revisit the definition of verbs if needed. Display a second copy of Resource 5: Pig and Trevor anchor chart or similar and add the heading Verbs.
Read Pig the Pug to students using thinking aloud or the See, Think, Wonder strategy to make connections between Pig’s actions and Trevor’s responses. Include the page with the image showing ‘This book belongs to Pig’, as it is relevant for following lessons.
Display the images of Pig and Trevor when Pig calls Trevor a ‘sausage-shaped swine' as well as the images on the next 2 double-page spreads where Pig gathers his stuff into a pile. Ask students to describe Pig’s actions. Record vocabulary on the verbs anchor chart under the heading Pig.
Read through the text again drawing students’ attention to the images of Trevor. Students describe Trevor’s actions and feelings in response to Pig’s actions. Add vocabulary to the verbs anchor chart under the heading Trevor.
Using a variety of props as toys, select students to role-play the story from when Trevor suggests that it might be more fun if they play together, then continue until Pig tells Trevor to ‘scoot'. Engage remaining students in the dialogue between the 2 dogs using ‘I say, We say, You say’. Form 2 groups, one to repeat the dialogue for Trevor, the other for Pig. Students selected for role-play complete the ‘You say’ part in their individual roles as Trevor and Pig. Model expression, tone, and volume, and encourage students to use these for each character.
Take a deeper dive into Tier 2 words for actions and feelings. Revisit images of the dogs in Pig the Pug that are connected to the anchor chart vocabulary. Discuss how the author has used the images to show the characters’ actions and feelings about sharing. Use the recorded vocabulary to have students create a ‘freeze frame’ pose and facial expression to match the words on the anchor chart. Repeat and have students create a pose or expression that shows their reaction to an action word.
Discuss the concept of sharing. Make a connection between the dogs’ experiences in the text and real-life experiences. Ask students how they feel about sharing. Discuss feelings about self and the actions of others. Add additional vocabulary to the verbs anchor chart. With a thinking partner, students talk about their experiences with sharing. Ask several students to share their experiences.
Model drawing a sharing experience using thinking aloud to add detailed facial expressions that convey the characters’ feelings. Using vocabulary from the verbs anchor chart, use interactive writing to co-construct sentences describing feelings when sharing.
Early Stage 1 Assessment task 6 – Observations and work samples from this lesson allow students to demonstrate achievement towards the following syllabus outcomes and content points:
ENE-OLC-01 – communicates effectively by using interpersonal conventions and language with familiar peers and adults
· contribute to group conversations
· use imaginative, verbal language in structured and unstructured activities.
ENE-VOCAB-01 – understands and effectively uses Tier 1 words and Tier 2 words in familiar contexts
· use vocabulary that is personal
· recognise and understand taught Tier 1 and Tier 2 words.
ENE-RECOM-01 – comprehends independently read texts using background knowledge, word knowledge and understanding of how sentences connect
· use background knowledge when identifying connections between a text, own life, other texts and/or the world
· use visual cues in multimodal texts to interpret meaning.
ENE-UARL-01 – understands and responds to literature read to them
· identify and discuss character features and actions.
[bookmark: _Toc1059230431][bookmark: _Toc1111222657][bookmark: _Toc1278181417][bookmark: _Toc2041230056][bookmark: _Toc934179687][bookmark: _Toc134794666]Lesson 8: Writing a dog description
1. Revisit and read the poem, Resource 7: Dogs by Marchette Chute. Encourage students to repeat the lines and/or join in.
Ask students to recall the actions and feelings of the characters in Pig the Pug. Explain that we now know that Pig is a greedy and selfish character who does not like to share. Explain that we can learn more about Pig’s character, and Trevor’s, because Aaron Blabey has created more books about them.
Introduce the book Pig the Fibber, paying attention to the front and back cover. Read aloud the title and discuss the word ‘fibber’. Check if any students are familiar with the story. Ask students to predict what Pig might lie about and why.
Display the page showing the image ‘This book belongs to Trevor’ with red writing in capital letters stating ‘No. It’s Pig’s’. Ask:
Who crossed out Trevor’s name and how do you know?
How would Trevor feel?
How would you feel if someone did that to your things?
Read Pig the Fibber using thinking aloud or See, Think, Wonder. Ask students to recall the beginning, middle, and end of the story. Discuss the characters’ actions, identifying positive and negative traits. With a thinking partner, students give their opinions about the characters and their actions. Encourage discussion about what students like or do not like about Pig and Trevor, and why. Share several responses with the whole class.
Discuss what else Pig the Fibber reveals about Pig and Trevor’s character traits and ask students what other adjectives or verbs could be used to describe them. Add vocabulary to the anchor charts from lessons 6 and 7.
Explore students’ understanding of vocabulary describing Pig and Trevor. Explain that characters can be recognised not only by their name, but also by the words that represent what they look like or do. Introduce and explain how a Venn diagram can be used to show differences and similarities between characters and things. Use hoops and loose items to model.
Read aloud each description sentence in Resource 8: Dog Descriptions in no set order. Working in pairs or individually, ask students to write a ‘P’ for Pig or ‘T’ for Trevor in the correct position on Resource 9: Venn diagram.
Too hard? Students place a loose item instead of writing a grapheme on the Venn diagram.
[bookmark: _Int_ATyWCLBy]Use a large Venn diagram or similar to create a class display of sentences, organised under the headings of Pig, Trevor and Same. Invite students to place sentences under the correct heading. Ask students what other headings could be used to describe the character traits, if they did not use the headings Pig, Trevor, and Same. Discuss in terms of differences and similarities, good and bad, and villain and hero character traits.
Refer to the sentences on a displayed Resource 8: Dog descriptions. Discuss the words that represent ‘who’ and ‘what’ about each character. Circle the noun, adjective, and verb in distinct colours to highlight the differences.
Explain that the word ‘he’ in a sentence by itself does not tell the reader who the dog is. The word ‘he’ only tells the reader that the dog is male, and readers need more information to know who the sentence is about. Ask students to think of words that could be used instead of ‘he’ to tell readers more about the character. Model rewriting several sentences replacing ‘he’ with the dog’s name, including a sentence starting with ‘Pig and Trevor…’ Model writing 2 to 3 sentences, explaining that ‘he’ can be used to start the next sentence once we let the reader know who we are writing about. Discuss print conventions while recording sentences.
Select a dog description from Resource 8: Dog descriptions to model oral construction of sentences describing a dog using sentence stems. For example:
[Dog’s name] is a … Bingo is a small, fluffy dog.
He/She likes to … He likes to play.
[Dog’s name] can … Bingo can do tricks.
He/She likes to …  He likes to eat ice-cream.
Ask students to reflect on the dog they talked about and drew in Lesson 6; if needed, have students look at their images. With a thinking partner, students describe their dog, including the dog’s name, what it looks like and what it does. Ask several students to share their dog descriptions with the class. Select one to record using the interactive writing strategy. Write 2 sentences and highlight the words that represent ‘who’ and ‘what’. Model drawing to illustrate the sentence. Explain that the words and image need to match.
Students use the Draw, Talk, Write, Share process to describe their chosen dog and actions. Encourage students to give an oral description and/or write a sentence using words representing ‘who’ and ‘what’, and to use the vocabulary anchor charts if needed.
Optional activity: Collect images and writing to create a class book about students’ dogs.
Too hard? Students give an oral description for the teacher to scribe. Students can attempt to record initial sounds of words using an alphabet/sound chart or similar for support.
Too easy? Students record several sentences describing their dog.
Early Stage 1 Assessment task 7 – Observations and work samples from this lesson allow students to demonstrate achievement towards the following syllabus outcomes and content points:
ENE-RECOM-01 – comprehends independently read texts using background knowledge, word knowledge and understanding of how sentences connect
· identify words that represent who, what, when, where and why in texts
· understand how adjectives describe a noun and verbs identify actions in a sentence
· recall key characters, events and/or information in text.
ENE-CWT-01 – creates written texts that include at least 2 related ideas and correct simple sentences
· know that a simple sentence makes sense by itself and is a complete thought represented by a subject and a verb
· use personal vocabulary, words on display and in mentor texts when constructing sentences
· use drawing, images or mind maps to support planning and writing.
[bookmark: _Toc2008826063][bookmark: _Toc390457796][bookmark: _Toc1990814932][bookmark: _Toc318758864][bookmark: _Toc1716379855][bookmark: _Toc134794667]Lesson 9: Rich text talk about character traits
1. Read Pig the Fibber to students using thinking aloud or See, Think, Wonder. Focus on making connections for students between the text characters, their feelings and actions, and honesty and friendship in the real world.
Position students in a literature or yarning circle to talk about the text. Revisit expectations of these circles and expectations of speakers and listeners. Speakers look at the audience, speak loud and clear, and stay on the topic. Listeners look at the speaker, stay quiet and still, and think about the topic.
Ask questions to check for understanding about the main character. Some questions might include:
Does Pig tell fibs and lies?
What does he say or do?
Is Pig doing the right thing? Why/Why not?
Why would Pig lie about what he has done?
Display the images when Pig messes up the mat, shatters the vase, and rips up the dress. Ask students to predict why he might have done these things. Discuss how Pig blames Trevor for the mess and damage. Ask students to identify what Pig does and says about Trevor. Discuss Trevor’s reactions to Pig blaming him for the mess.
Display the images of Trevor’s distraught face and Pig walking away. Re-read the text on these 2 pages, stopping at ‘Whatever’. Ask students if it is acceptable to treat friends this way and to give a reason for their answer.
Ask students to recall Pig’s plan to steal the treats. Discuss the words ‘sneakiest plan’ and ask students what these words tell us about Pig’s character. Draw student’s attention to Pig’s greedy, sneaky, and smart character traits by making connections from Pig’s actions to each trait. Ask what happens in the story that shows us Pig is greedy. Prompt students to focus on what Pig does that is sneaky and what he does to make readers think that he is a smart dog.
Discuss what happened at the end of the story. Explain that Pig made one big mistake in his plan. Ask students what mistake Pig made and if he blamed Trevor for it. Ask students to predict if Pig will continue to tell lies and blame Trevor after he got hurt. Encourage students to give reasons for their predictions.
Ask students about honesty to determine their knowledge of the character trait. Some questions could include:
What does it mean to be honest?
What are lies and fibs?
How do people feel when they are told lies or fibs?
Watch The Importance Of Honesty | Tell Me A Tale (1:05). Ask students why it is important to be honest.
Ask students what Pig could have done instead of telling fibs or blaming Trevor for messing up the house, breaking the vase, ripping up the dress or climbing on the chair to get treats. Use thinking partners for students to discuss their ideas. Ask several students to share responses with the class.
Discuss what good character traits would be used to describe Pig if he did not fib. Some words to use could be honest, truthful, trustworthy, patient, kind, playful, and friendly. Record vocabulary on an anchor chart or similar. Ask students if they know a character or person that displays these traits. With a thinking partner, students discuss who they know and what that person does. Ask several students to share responses with the class.
Select one example of Pig demonstrating a good character trait and use it to design a new book cover. Model drawing and writing a book title using Pig’s name and previously recorded vocabulary.
Use the Draw, Talk, Write, Share process for students to design a new book cover for a story about Pig as a good character.
Too hard? Students design a new book cover for a story about Trevor. For example, Trevor the friend.
Early Stage 1 Assessment task 8 – Observations and work samples from this lesson allow students to demonstrate achievement towards the following syllabus outcomes and content points:
ENE-OLC-01 – communicates effectively by using interpersonal conventions and language with familiar peers and adults
· respond to spoken questions
· contribute to group conversations.
ENE-RECOM-01 – comprehends independently read texts using background knowledge, word knowledge and understanding of how sentences connect
· use background knowledge when identifying connections between a text, own life, other texts and/or the world
· use visual cues in multimodal texts to interpret meaning.
ENE-UARL-01 – understands and responds to literature read to them
· share feelings and thoughts in response to characters and actions in texts.
[bookmark: _Toc1373289412][bookmark: _Toc227739167][bookmark: _Toc2058573421][bookmark: _Toc1079372465][bookmark: _Toc1942751820][bookmark: _Toc134794668]Lesson 10: Writing a new beginning, middle, and end
1. Recall the endings in Pig the Pug and Pig the Fibber. Ask students to identify what caused Pig to get hurt at the end of each story. Discuss the effects of Pig’s actions and character traits of greed, selfishness and fibbing about himself and Trevor.
Ask students if they think Pig has learned a lesson about being greedy and selfish. Ask students to predict if he has changed his bad character traits because of what has happened. Explain that you are going to read another story about Pig and see if their predictions are correct.
Introduce the book Pig the Winner paying attention to the front and back cover. Check if any students are familiar with the story. Read aloud the title and discuss the word ‘winner’. Ask students to say the word winner and clap the syllables. Students can play rock, paper, scissors, or a similar game to experience winning or losing. Ask students to describe their feelings about being a winner or how they felt when they did not win.
Explain that in Pig the Winner, Pig will do anything to win and that when he does not, he acts very badly. Display the page showing the image ‘Award for third place, Trevor’ and the red writing in capital letters stating, ‘Pig came first’. Ask why Pig would do this if he came first.
Read Pig the Winner using thinking aloud or See, Think, Wonder. Highlight the characters’ actions displayed through the images, identifying actions that were good and those that were bad. With a thinking partner, students give their opinions about the characters and their actions. Encourage discussion about what students like or do not like about Pig and Trevor in this book, and why. Share several responses with the whole class.
Ask students to recall the beginning, middle and end of the story and discuss if their predictions about Pig changing his actions are correct or not.
Reflect on Pig and Trevor’s character traits across all 3 stories. Discuss how Pig was selfish and greedy and did not treat Trevor kindly or with respect. Ask students:
Would they like to be friends with Pig? Why or why not?
Why did Trevor remain Pig’s friend even when Pig was unkind to him?
How might Trevor act if Pig continues being greedy, selfish and unkind?
What could Trevor say to Pig, or do, when Pig does something that he does not like?
Discuss choices Trevor could make in response to Pig’s actions. These might include taking no action and continuing to be his friend, ignoring him, telling him you do not like what he is doing, fighting with him or being unkind back to him. Ask students what actions a good choice or bad choice would be, and why. Explain that the best choice Trevor could make would be to tell Pig that he does not like what he is doing and why. Explain that for Trevor to do this, he might need to be brave.
Watch Feeling Brave | Moodies (1:09). Ask students ‘What suggestions did Rachel make in the video for you to try when you want to feel brave or help someone else to feel brave? What could Trevor do to be brave and stand up for himself when he does not like what Pig is doing?’
Ask students, ‘Could you give Trevor some good advice to teach Pig how to be a better dog? What would you say or show him?’ With a thinking partner, students discuss and give reasons for their answers. Ask several students to share their responses with the class.
In pairs, students role-play as a person or another dog giving Trevor advice to be brave.
Explain that the class is going to plan a new book called Trevor the Brave. Discuss how, as authors, students could build Trevor’s character from a dog who was not brave, into one that is. Use interactive writing to co-construct a retell of Trevor’s actions at the beginning, middle and end of the narrative using Resource 10: Storyboard. To support this:
For the beginning, revisit and read aloud the first page of writing in Pig the Pug, Pig the Fibber and Pig the Winner. Model writing the beginning of Trevor the Brave based on the structure used by Aaron Blabey. For example, Trevor was a sausage dog and I’m sorry to say, he wasn’t very brave. Pig would ruin his day.
In the middle, ask students to recall an event from the texts, or to imagine a new event, where Pig is being unkind to Trevor. Co-construct 2 to 3 sentences with students, using vocabulary from anchor charts where possible. For example, Pig was greedy and selfish. He wolfed down all Trevor’s biscuits and doggie treats.
In the end, use thinking partners for students to decide what brave action Trevor could take to stop Pig repeating what happened in the middle of the story. Ask students to share their ideas with the class. Select one idea to model writing for the ending.
Use the Draw, Talk, Write, Share process for students to retell their own beginning, middle or end to the story Trevor the Brave. Encourage students to give an oral description and write words or a sentence about their images.
Students share their Trevor the Brave stories. Ask students to reflect on the ways other students have represented Trevor as a brave dog through their illustrations and writing. Discuss why they built Trevor’s character this way.
Too easy? Students plan the beginning, middle and end of the story. Students write a sentence to accompany each part of the story.
Early Stage 1 Assessment task 9 – Observations and work samples from this lesson allow students to demonstrate achievement towards the following syllabus outcomes and content points:
ENE-OLC-01 – communicates effectively by using interpersonal conventions and language with familiar peers and adults
· use imaginative, verbal language in structured and unstructured activities.
ENE-RECOM-01 – comprehends independently read texts using background knowledge, word knowledge and understanding of how sentences connect
· use background knowledge when identifying connections between a text, own life, other texts and/or the world
· use visual cues in multimodal texts to interpret meaning
· recall key characters, events and/or information in text.
ENE-CWT-01 – creates written texts that include at least 2 related ideas and correct simple sentences
· use personal vocabulary, words on display and in mentor texts when constructing sentences
· use drawing, images or mind maps to support planning and writing.


[bookmark: _Resource_1:_Bubble_1][bookmark: _Resource_1:_Emu][bookmark: _Resource_1:_Bubble][bookmark: _Toc134794669][bookmark: _Toc1227190208][bookmark: _Toc1923656131][bookmark: _Toc1641312474][bookmark: _Toc1238303287][bookmark: _Toc1092159190]Resource 1: Emu facts bubble map
[bookmark: _ Resource_2:_Retell][image: Basic radial used to record facts about emus. The title 'Emu Facts' is in the centre with 6 blank circles radiating from the centre circle.  ]
[bookmark: _Resource_2:_Retell][bookmark: _Toc1490621420][bookmark: _Toc109812851][bookmark: _Toc1407965944][bookmark: _Toc359466143][bookmark: _Toc441002710][bookmark: _Toc134794670]Resource 2: Retell scaffold
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[bookmark: _Resource_3:_Sentence][bookmark: _￼Resource_3:_Sentence][bookmark: _Toc699139231][bookmark: _Toc361953840][bookmark: _Toc1330317776][bookmark: _Toc1384354992][bookmark: _Toc1346388946][bookmark: _Toc134794671]Resource 3: Sentence anchor chart
	The naming part (who or what)
Noun
	The happening part (action)
Verb

	
	


[bookmark: _Resource_4:_Frayer_2][bookmark: _Resource_4:_Frayer_1][bookmark: _Toc134794672][bookmark: _Resource_3:_Frayer][bookmark: _Resource_4:_Frayer][bookmark: _Toc997790790]Resource 4: Frayer Model for vocabulary
[image: Frayer Model Vocabulary

Four boxes connecting to a centre box. Centre box is titled 'Word' to record  the word for the vocabulary word study. Top left box is blank titled 'Definition'. Top right box is blank titled 'Sentence'. Bottom left box is titled 'Example (synonyms)'. Bottom right box is titled 'Non-example (antonyms)'.]

[bookmark: _Resource_5:_Pig][bookmark: _Toc1046417874][bookmark: _Toc808721426][bookmark: _Toc2140840612][bookmark: _Toc1686662579][bookmark: _Toc134085660][bookmark: _Toc134794673]Resource 5: Pig and Trevor anchor chart
	Pig
	Trevor

	
	


[bookmark: _Resource_6:_All][bookmark: _￼Resource_6:_All][bookmark: _Toc626132574][bookmark: _Toc107358232][bookmark: _Toc481811344][bookmark: _Toc2004141554][bookmark: _Toc1034240540][bookmark: _Toc134794674]Resource 6: All kinds of dogs
[image: Nine photos of different dogs. Dogs of different  size, colour and coat texture.  ]
“Collage of Nine Dogs” by December21st2012Freak is licensed under CC-BY-SA-3.0.
[image: Eight photos of different dogs. Dogs of different  size, colour and coat texture.  ]
“Montage of Dogs” by Bodlina~commonswiki is licensed under CC BY 2.5.

[bookmark: _Resource_7:_Dogs_1][bookmark: _Resource_7:_Dogs][bookmark: _Toc1959429217][bookmark: _Toc351816266][bookmark: _Toc1344618045][bookmark: _Toc1422354245][bookmark: _Toc528908914][bookmark: _Toc134794675]Resource 7: Dogs by Marchette Chute
The dogs I know
Have many shapes.
For some are big and tall,
And some are long,
And some are thin,
And some are fat and small.
And some are little bits of fluff
And have no shape at all.
[bookmark: _Resource_8:_Dog][bookmark: _￼Resource_8:_Dog][bookmark: _Toc1006448350][bookmark: _Toc136352912][bookmark: _Toc2055386436][bookmark: _Toc1687308665][bookmark: _Toc222818343]

[bookmark: _Toc134794676]Resource 8: Dog descriptions
	Pig
	Both
	Trevor

	He is greedy.
	He is a dog.
	He is friendly.

	He is selfish.
	He lives in a flat.
	He likes to share.

	He is a fibber.
	He plays with toys.
	He is a sausage dog.

	He is a pug dog.
	He has a black nose.
	He has a long nose.

	He is messy.
	He has a tail.
	He is kind.

	He does not like to share.
	He likes dog treats.
	He is forgiving.

	He has a curly tail.
	He cannot fly.
	He is caring.

	He is fat and has wrinkles.
	He likes to play.
	He has brown fur.




[bookmark: _Resource_9:_Venn_1][bookmark: _Resource_8:_Venn][bookmark: _Toc134794677][bookmark: _Resource_9:_Venn][bookmark: _Toc1237383179][bookmark: _Toc436333118][bookmark: _Toc916306394][bookmark: _Toc883744951][bookmark: _Toc160664155]Resource 9: Venn diagram
[bookmark: _Resource_10:_Storyboard][bookmark: _￼Resource_10:_Storyboard][bookmark: _Toc618625591][bookmark: _Toc188467518][bookmark: _Toc1808280409][bookmark: _Toc2095939484][bookmark: _Toc732686180][image: ]
[bookmark: _Resource_10:_Storyboard_1][bookmark: _Toc134794678]Resource 10: Storyboard
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