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Amplifying student voice through the
School Excellence Cycle

Student voice, participation and leadership in NSW schools
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- Adapted from research from Toshalis, E. and NakKula, M, [2012) ‘Mofivation, Engagement and Student Voice'
Adapted from research by the Centre for Children and Young People. (2017). Improving wellbeing through student participation at school [Executive summary]. Southern Cross University.
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What is student voice?

Student voice is students actively participating in decision-making at school on things which shape
their educational experiences. It is more than just students ‘having a say’ and ‘being heard’. To be
successful, student voice must value the perspectives and opinions of students and act on them in
a way that genuinely shapes learning and decision-making at the school.

What are the benefits of having a whole school approach to
student voice?
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Cre.’;\tes a
Student positive
voice environment

and culture
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Student voice is a mechanism for increasing engagement, achievement and wellbeing (Gonski, D
et al, 2018). Research shows that when children and young people participate in meaningful
decision-making at school, they experience higher levels of wellbeing and empowerment and
develop stronger relationships with adults and peers, which drive better learning outcomes. They
develop a range of skills and capabilities to feel connected and successful at school and in life. The
development of leadership skills is sub-element of ‘Social Management’ in ACARAs Personal and
Social Capability . This supports our students’ social and emotional wellbeing.
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https://www.appa.asn.au/wp-content/uploads/2018/04/20180430-Through-Growth-to-Achievement_Text.pdf
https://www.appa.asn.au/wp-content/uploads/2018/04/20180430-Through-Growth-to-Achievement_Text.pdf
https://www.australiancurriculum.edu.au/f-10-curriculum/general-capabilities/personal-and-social-capability/
https://www.australiancurriculum.edu.au/f-10-curriculum/general-capabilities/personal-and-social-capability/
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Recent research conducted in NSW has highlighted the importance of student voice, choice,
influence and collaboration in giving students a sense of meaning and connectedness to the
curriculum and the broader school community. ‘Working Together’ is the strongest predictor of
wellbeing, followed by ‘Having Choice’, ‘Having Influence’, and ‘Having Voice’. ‘Working together’
relates to teachers and students working together. (The Centre for Children and Young People
(2017). For more information, click here.

¢ Having voice: Students develop skills and competence; their thoughts and opinions are
heard and valued

¢ Having influence: Students have influence over decisions affecting them, their learning and
interests

e Having choice: Students have choice about their learning

¢ Working together: Students have genuine opportunities to collaborate with other students
and adults in meaningful ways.

In our classrooms

Working
together

Having

Choice In our schools

In our communities

Having
Influence
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http://bit.ly/ParticipationStudy
http://bit.ly/ParticipationStudy
https://education.nsw.gov.au/student-wellbeing/student-voices/student-voice-and-leadership/why-student-voice-matters

How does student voice link with Department and school
priorities?

Every student is known, valued and cared for is a key goal for the Department’s Strategic Plan. The
Wellbeing Framework for Schools and the School Excellence Framework (SEF) identify meaningful
opportunities for student participation and leadership, including voice and decision making as key
to both student wellbeing and school excellence. Schools use these frameworks to identify and
plan for meaningful student participation and decision-making as indicators of school excellence.

Student voice in the Wellbeing Framework

THE WELLBEING
FRAMEWORK FOR SCHOOLS

= Students are actively connected to their learning through meaningful, engaging and rewarding
personalisedlearningexperiences.

SUCCEED . Students develop strong positive character traits that are reflected in their behaviour decision
making and relationships.
THRIVE = Studentlearningtakesplaceinan = Studentshaveastrongsenseof meaning and
environmentwhich fostersand develops purpose.
choice, accomplishment, positive . .
relationships, enjoyment, growth, health Stut-:k.ants develop th_e skills tp ref!ect onand
and safety. po;ltlvelyshfipe thel.r behaviourin the context of
ethical decision making.
" Studentsare self-dlrgded e Studentscontributetothelearning ofother
and grasp opporturity. studentsandtotheschool communitymore
broadly.
oo = studentsarerecognised, respected and * Collaborative partnerships N
ENVIRONMENT valued. are built with students, staff, families,

communities and other organisations to support
and develop students and school communities.
= Studentsare providedwith opportunities
to exercise choice in the context of self-
regulation, self-determination, ethical
decision making and responsibility.

Schools provide learning experiences that
contribute to the development of individual
character traits and positive group dynamics.

Our shared understanding of wellbeing:

= incorporates the views and perspectives of children and young people themselves throughout the
different stages of development
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https://www.det.nsw.edu.au/wellbeing/about/16531_Wellbeing-Framework-for-schools_Acessible.pdf
https://education.nsw.gov.au/policy-library/related-documents/school-excellence-framework-version-2.pdf

Student voice in the SEF

The SEF references student participation, voice and leadership throughout the Learning and
Teaching domains. These have been summarised below.

School Excellence Framework — Version 2 | July 2017

LEARNING

THEMES
DOMAIN

LEARNING [Tt
CULTURE

expectations

EXCELLING STATEMENT

The whole school community demonstrates aspirational expectations of learning
progress and achievement for all students, and is committed to the pursuit of
excellence. Effective partnerships in learning with parents and students mean
students are motivated to deliver their best and continually improve.

WELLBEING Individual

learning needs

There is school-wide, collective responsibility for student learning and success,
which is shared by parents and students. Planning for learning is informed by
sound holistic information about each student’s wellbeing and learning needs in
consultation with parents/carers.

learning
programs

Teaching and

Teaching and learning programs are dynamic, showing evidence of revisions
based on feedback on teaching practices, consistent and reliable student
assessment and continuous tracking of student progress and achievement.

CURRICULUM

Differentiation

Teaching and learning programs across the school show evidence that they are
adjusted to address individual student needs, ensuring that all students are
challenged and all adjustments lead to improved learning. Teachers involve
students and parents in planning to support learning, and share expected
outcomes.

Formative
assessment

Assessment is used flexibly and responsively as an integral part of daily
classroom instruction. Formative assessment is practised expertly by teachers.

ASSESSMENT
Student

TEACHING
DOMAIN

THEMES

engagement

Students and parents understand the assessment approaches used in the school
and their benefits for learning.

Feedback from students on their learning derived from assessments informs
further teaching.

EXCELLING STATEMENT

All lessons are systematically planned as part of a coherent program that has
been collaboratively designed. Accommodations and adjustments are made to suit
needs as they arise. Lesson planning references student information including
progress and achievement data, curriculum requirements, and student feedback,
and provides continuous improvement for all students, across the full range of
abilities.

Lesson
planning
EFFECTIVE
CLASSROOM
PRACTICE
Feedback

Teachers routinely review learning with each student both in class and on work
submitted, ensuring all students have a clear understanding of how to improve.
Student feedback is elicited by teachers and informs their teaching. Student errors
and misunderstandings are explicitly addressed until teachers and students are
confident that mastery is demonstrated.

© NSW Department of Education, Nov-20



How can we amplify student voice across the school?

In our classrooms

In our schools

In our communities

How can our classrooms support
students to actively participate and
influence their own learning?

e Creating autonomy supportive
classrooms.

¢ Consistent opportunities for
feedback and reflection.

¢ Increased student decision-
making about how they learn
and are assessed.

e Building communication,
collaboration, leadership and
negotiation skills.

e Developing positive,
relationships between students
and teachers.

¢ Learning with and from
students.

e Students having influence over
decisions affecting them and
their learning.

How can our schools involve all
students in decision-making to
enhance connectedness?

e Creating a safe, supportive
and inclusive environment
where students are confident
their opinions and perspectives
are valued.

e Student voice and needs
informs school planning and
decisions.

e Creating informal and formal
channels for student voice and
leadership.

e School wide systems and
strategies promote student
teacher relationships as
partners in learning.

e Students and teachers work
together to analyse Tell Them
From Me survey data.

How can we amplify student voice
to positively shape the future of
our communities?

e Provide ways for student to
connect their skills and
interests to local community
issues and organisations

e Opportunities for ‘real world’
learning and partnerships with
community organisations and
members, allow students to
practice and apply skills in
agency and leadership.

e Students and adults
collaborate on community
projects and issues.

¢ A sense of connection and
community are achieved as
students are both influenced
by and have opportunity to
shape their communities and
future lives.

Classroom examples
e EXxit cards for student feedback

e Inquiry or project based
learning

e Entrepreneurial learning
e Student mentoring

e Students and staff co-construct
course content/assessment
modes

e Project based
learning/personal inquiry
project.

e Students work with teachers to
develop learning goals or
future learning.

e Teachers consistently use
formative assessment to
inform teaching and provide
meaningful feedback.

School-wide examples

e Extra-curricular, interest
groups

e Student-led leadership groups

e Engaging students in the
governance and decision-
making bodies of the school

e Engaging students in staff or
school leadership appointment
panels

e Enabling student-led projects
to change and improve school
operations, culture, climate or
practices

e Student-led school events with
staff in advisory roles

e Student-led parent/teacher
conferences

e Student reflections in reports

Community examples
e Social justice projects

e Community service and
volunteering

¢ Invite and enable students to
develop and implement
community-based projects,
possibly in partnership with
other agencies, to enhance
and support learning

e Invite and enable students to
engage with local government
and initiate community
partnerships

e Student skills, needs and
interests driving community
collaborations.
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How can we measure improved student wellbeing?

The following are some examples to evidence student voice initiatives in classrooms and across
the school:

e Evidence of student voice in Individual learning programs and ACCESS request forms
¢ Annotated teaching and learning programs showing opportunities for voice, choice, working
together and influence
e Evidence of self-assessment and peer-assessment informing student results
e Evidence that student surveys/feedback informed change
e Evidence of student-led learning in classrooms eg: unit of work constructed by students
e Learning Goals
o Teacher evaluations on professional learning on how to support students writing
SMART goals and reflections
Banks of ‘learning goals’ written by students/staff
Posters of sample ‘learning goals’ displayed around the school.
Percentage of students reporting meeting goals
Student SMART goals included in school reports
o Student reflections about SMART goals / progress in school reports

0 O O O

e All faculty programs show evidence of student voice activities and staff PDPs reflect student
voice strategies including formative assessment

e Students report that student leadership groups are inclusive and supported in enacting
student initiatives

¢ Increased proportion of students reporting a sense of belonging, expectations for success
and engagement in learning as evidenced in TTFM results

¢ Student academic results pre and post student voice initiative

e Assessment tasks evidencing choice

e Evidence of student led assemblies / SRCs / school events

e Teacher and student mapping of student voice: The following checklists can help teachers
assess how much student voice is happening in their classroom and whether their students
perceive it as occurring meaningfully. Whilst all the statements are examples of student
voice, as the lists progress, they become more student-centred and students go from being
recipients of learning to leaders of their own learning. The checklists can also form the basis
for classroom conversation about student voice or be used as a pre and post survey to
assess whether students feel opportunities for student voice has increased.

© NSW Department of Education, Nov-20



Student reflection on learning and voice

Student statements

Oncea Oncea
term year

Not yet

| can ask questions to clarify or to consolidate my learning.

My teacher pre-assesses us before starting a new topic.

My teachers use class results to plan future lessons or
reteach concepts if necessary.

My teacher gives us exit-slips and surveys to get feedback
on our learning.

| provide feedback to my teacher whether lessons were
appropriately challenging and engaging.

I can choose where | sit in the classroom to meet my
learning needs.

| usually know what we are learning in class (the learning
intentions are clear).

| work with my teachers to work out my learning goals.

| can use my interests to further my learning.

| collaborate with peers to create group presentations or
inquiry based learning.

| can decide how | present my learning.

| can negotiate aspects of assessments with my teacher.

I can choose how my learning is assessed.

We do peer and self-assessment.

| often reflect and self-assess my learning experience.

| write my own reflection on my school report or
assessments.

| work with my teachers to create resources.

| design learning experiences for myself or the class based
on learning goals, interests and/or talents.

Amplifying student voice in NSW schools



Teacher reflection on student voice

This is | would
| don’t do | do this embedded like to do
this sometimes in my more of
practice this

Teacher statements

I encourage students to ask questions to clarify
or to consolidate their learning.

I encourage students to choose where they sit in
the classroom to meet their learning needs.

| use students’ results to inform my planning
and programs.

| give students exit-slips and surveys (formative
assessment) to measure learning.

| survey students to get feedback on my
teaching.

| negotiate learning goals with my students.

| give students explicit learning intentions.

I encourage students to use their interests to
further their learning.

| negotiate aspects of assessments with my
students.

| give students a range of options for
assessment modes.

| facilitate inquiry based learning in my
classrooms.

My students do student-generated inquiry based
learning.

| support students to self-assess and self-reflect
on their learning.

| work with my students to co-create resources
or lesson plans.

My students write a reflection on their school
reports or assessments.

My students design learning experiences for
myself or the class based on learning goals,
interests and/or talents.
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Mapping student voice activities

Using the student and teacher checklists, map what kinds of student voice activities you are

currently using in your classroom and plan for future directions.

Passive student voice
Teacher-led activities

Student actions

Complete assigned tasks,
individually or in groups and
contribute thoughts and
opinions about the tasks.

Work individually or in
groups and provide
feedback on topics provided
by the teacher.

Students have input into
classroom decisions,
collaborate with peers and /
or have multiple ways they
can demonstrate their
understanding and provide
insights, or feedback.

Teacher actions

Provide appropriate tasks
and listen to student
contributions but have
limited formal processes to
act on these opinions.

Request contribution and
seek feedback that is
considered in planning and
reflecting on student
progress and engagement.

Plan and scaffold activities
that provide choice and
opportunity for collaboration,
then acts as a facilitator
using student feedback to
inform future lessons or
direction.

Examples of
practice
K-12

Students do activities as
organised by teachers and
have class discussions.

Surveying students or
formative assessment
results inform teaching and
learning programs.
Teachers questions elicit
student views.

Students work with teachers
to develop learning goals or
future learning.

Amplifying student voice in NSW schools
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