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The Johari Window
Research supporting the Johari window
The Johari Window is a diagram developed by two psychologists, Joseph Luft and Harry Ingham in 1955. They created it to support individuals to reflect on and develop their relationship with the team. There are four quadrants, each focusing on a different aspect of team dynamics. In this context, the Johari window activity supports teams exploring the features of learning spaces and appropriate teaching practices.
The Johari window builds team trust and collaboration
The aim of this tool is to support reflection and understanding of self and individual experiences by bringing beliefs out into the open in order to explore ideas (Ryan 2012).  Building mutual understanding and trust through open communication supports team members to be receptive to others’ ideas and feel safe to share questions, challenges or insights (Saxena 2015).
When a team shares the belief that through their unified efforts they can overcome challenges and produce better results, the group is more effective (Donohoo et al). This is called collective teacher efficacy (CTE). High CTE enhances teachers’ sense that they are change agents; supports efforts to collaboratively generate solutions to challenges; and enhances teachers’ ability to evaluate practice (Donohoo et al). The Johari window is a tool that structures discussions to build CTE.
The Johari window structures sharing practice
AITSL (2021) has identified that one way to improve the use of evidence in practice is through relationship models that focus on sharing knowledge. Monash University’s Q Project has provided significant insights about the importance of social processes in developing new teaching practices. Educators:
· rely on opportunities to talk or connect with colleagues to find and access evidence; and
· prefer evidence and practices that are recommended by colleagues because teachers believe it will only be insights already found to be useful and relevant. (AITSL, 2021, p. 8)
AITSL’s findings highlight the importance of collaboration and information sharing between colleagues. Structured, ongoing opportunities to trial new practices and “collaboratively reflect on their impact post-implementation also help educators to decide together how best to proceed and sustain improved practice” (Sharples, Albers & Fraser 2019 in AITSL, 2021, p.14). 
[bookmark: _GoBack]The Johari window supports teams to build trusting professional relationships, use a shared language and explore practice together. The window enables members of teams to be more aware of previously unknown or hidden issues and empowers individuals to actively seek answers that may have otherwise gone unexplored. This is crucial when teachers are exploring learning environment affordances – how the qualities, features and furniture of learning spaces enable potential new teaching practices, and learning activities and behaviours to occur (Young et al 2019).
The Johari window
	1. Open Area
What you know about our learning spaces which is also known by the co-teacher/group.
	2. Blind Spot
What you don’t know about your ability to effectively use affordances but others do know about your ability.

	3. Hidden area
What a person is challenged by or may already know about how to use affordances but may not have yet shared with others.
	4. Unknown
What was unknown by you about affordances and was also unknown by others prior to this activity.


Johari window procedure
Before the activity
· This activity relies on trust between participants, so consider carefully who your participants will be and what size group will best work in your context. You may bring together an existing pilot group, pedagogical team or teaching team.
· You may use this activity to build a new team or enhance an existing team’s dynamic as you explore the affordances of a learning space and evaluate the resulting teaching practices.
· As a rough guide, the discussion for each quadrant should take 10-15 minutes.
· Optional – contextualise the discussion/s by asking participants to engage in professional learning or professional reading on affordances, for example the paper by Young et al (2019) referenced below.
· Optional - Provide the Johari window template with prompting questions (below) to the members of the team in advance so they have time to reflect prior to the activity. The participants may like to annotate the template with their reflections in preparation for the discussion.
The activity
1. The first quadrant, Open Area, focusses on the strengths people see in themselves that other members of the team are already aware of. This acknowledges strengths of others and validates what people see in themselves.
a. Begin by asking each member of the group to reflect on their strengths as educators in using learning spaces to support student learning intentions. Then hold a discussion with each person sharing the strength they see in themselves which they know others are already aware.
b. Then each person builds on what they have noticed about the strength identified by another person. Focus the discussion on their ability to use affordances to enable student learning.
2. The next quadrant, Blind Spot, explores what a person may not know about themselves, but other people in the team do know. This is an opportunity to build trust within the team and explore what strengths people bring to contribute to team goals.
a. Hold a discussion where each team member shares a strength they have noticed in the way another person identifies affordances and the resulting practices. It may be sharing an example from a previous lesson they observed or collegial support provided by the person.
b. A second process in exploring this quadrant may include providing feedback on the way the person uses affordances, such as missed opportunities or sharing an example of how an affordance has been successfully used by others.
3. The Hidden Area quadrant is where the team explores aspects of practice that are known to the individual but unknown to other members of the team. This requires a lot of trust to exist within the team so that people can reveal what challenges them.
a. Each member asks themselves: what am I challenged by? What worries me? What am I working on at the moment?
b. The team can respectfully share areas of perceiving and using affordances that they are seeking to improve, trialling actions or that they still find challenging. Record the identified questions and challenges.
4. The final quadrant, the Unknown, are aspects that are unknown to both the individual and others that may be influencing the group. These are aspects of using learning spaces to enhance learning and teaching that can be explored and trialled as a group. 
a. As a group come to consensus on whether each member will explore their own challenge or everyone will explore the same challenge. Use the list from the previous quadrant to support this decision. 
b. Generate ideas that may solve the chosen challenge/s. A practical way to approach working in this quadrant could be to explore scenarios and collaboratively work through potential solutions for challenges. 
c. Working on this quadrant may be iterative or ongoing. Trial potential new practices and hold discussions to explore the impact of the new practice and its appropriateness in meeting the challenge identified. 
Optional extension of activity
Use the framework in an ongoing way with teams holding discussions periodically. Teams may like to draw up the square, representing each quadrant as a proportion of the whole square. Iterations of the square over multiple conversations become a visual representation (sample shown below) to indicate team dynamics and changing understanding of using affordances. This could then be reflected on over time to explore progress towards expert use of affordances and new practices to enhance student learning experiences.
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Johari window template to explore affordances
	
	What I know about our learning spaces 
	What I don’t know about our learning spaces

	What others know about our learning spaces
	5. Open Area
What you know about our learning spaces which is also known by the co-teacher/group.
Self: what I know about how to effectively use affordances to enable learning and teaching. 
Others: What I see as your strengths in utilising affordances.
	6. Blind Spot
What you don’t know about your ability to effectively use affordances but others do know about your ability.
Others: what I see in you that you may not know (could be strengths, an example of your practice, observation from a lesson).

	What others don’t know about our learning spaces
	7. Hidden area
What a person is challenged by or may already know about how to use affordances but may not have yet shared with others.
Self: What I am working on to more effectively use learning spaces in my teaching practice. What challenges me?
	8. Unknown
What was unknown by you about affordances and was also unknown by others prior to this activity.
Self: Together, what did you learn about using affordances?


Conclusion
The Johari Window offers a powerful structure to support individuals to understand themselves and the team better, so being able to more successfully explore challenging areas of practice or new ideas. Luft and Ingham say that in order for individuals and teams to grow their capacity, users of the window need to:
· share their thoughts with others – to decrease the hidden area and increase the open area;
· receive others’ thoughts and feedback – to decrease the blind spot and increase the open area; and
· explore unknowns - by intentionally trialing new practices and developing new skills.
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