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[bookmark: _Toc55745957]Glossary of terms

DEL:	Director, Educational Leadership
EAL/D:	English as an Additional Language or Dialect
LBOTE:	Language Background Other Than English
RSL:	Refugee Support Leader  
RSCST:	Refugee Student Counselling Support Team:
https://education.nsw.gov.au/student-wellbeing/counselling-and-psychology-services/school-counselling/refugee-teams
RRS:	Refugee Readiness Survey
STARTTS SLP	NSW Service for the Treatment and Rehabilitation of Torture and Trauma Survivors – School Liaison Program
https://www.startts.org.au/services/children-and-young-people/schools-program/
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The findings emerging from this evaluation show that the appointment and work of the 18 Refugee Support Leaders (RSLs) in NSW public schools supported and enabled the primary objective of the Refugee Leadership Strategy 2017-2019, namely:  
…to provide greater system support for schools with significant numbers of refugee students and to better prepare schools to receive refugee students in the future … [footnoteRef:2] [2:  Refugee Leadership Strategy – Guidelines to support implementation in 2019, NSW Department of Education 2019, p.4] 

The findings, both quantitative and qualitative, provide evidence of how the implementation of this place based policy initiative helped “build the capacity of schools to implement strategies to achieve the best possible outcomes for their refugee students and enhance the settlement of their families.”[footnoteRef:3] [3:  Ibid.] 

The value to schools of the Strategy is best illustrated by the numbers of schools who became involved in the strategy. RSLs were initially based in 18 schools. Through the Strategy, they developed networks that supported more than 204 schools in 2019. As numbers of schools involved in the Strategy grew, the RSLs developed networks of practice to help schools work together to improve and support their professional practice in supporting refugee students and their families.
The impact of their work is illustrated by data collected using the Refugee Readiness Survey (RRS) in 2018 and 2019. Those data show that schools working with RSLs believed they improved their preparedness in the broad domains of learning, teaching, and leadership. More specifically, across each year, schools felt:
· more confident in working with refugee students and their families
· and, well supported in that work.
Similarly, schools reported significant growth in the use of personalised learning plans for refugee students within each year, and significant growth in their ability to form partnerships with families from refugee backgrounds.
Both 2018 and 2019 also saw growth in the embedding of quality Engllish as an Additional Language or Dialect (EAL/D) pedagogy and trauma informed approaches in teacher and executive practice within schools. One likely consequence of that change is that staff reported significant changes in processes and practices supporting refugee students in their schools.
Qualitative evaluation on those changes, conducted through interviews, revealed the impact for schools and other agencies. Within the Department, the work of the RSLs was recognised unambiguously as having supported and enabled teachers and principals to identify, understand, and meet the needs of refugee students and their families. Importantly, RSLs also ensured schools connected with and utilized external resources and support available within their local area. In other words, RSLs were able to navigate the boundary between the education and the community sectors to enable schools to build positive outcomes for their refugee students and their families. That, in turn, embeds schools and refugee students and their families into community by helping to facilitate the successful settlement of refugee families within their new communities.
In summary, what the data reported here show, unambiguously, is that having a network of school based RSLs, whose singular focus is on recently arrived refugee students helps schools implement best practice and processes to support refugee students and their families through the whole learning journey; from arriving at school for the first time, helping them integrate into the school community, through transitions within their schooling, and beyond.
With that in mind, the following recommendations are made to support schools in their ongoing and increasingly complex mission to support refugee students and their families:
· A role be established in schools across NSW that has responsibility for helping schools and their communities implement best-possible practices for working with and supporting refugee students and their families. The role should capture all the aspects of the RSL role as it was enacted between 2017 and 2019, including the responsibility for helping schools enact EAL/D and trauma-informed pedagogy. The role should recognise also that the additional needs of refugee students, while complex and complicated (often) by experiences of trauma, are part of a broader landscape of needs for all EAL/D students coming into NSW governments schools.
In that context, the role should:
be able to support schools, Directors, and others, with complex cases (refugee and other)
have the capacity to provide instructional leadership across schools and networks to support teachers, and others, enact and embed professional learning into their professional practice
have deep knowledge of the refugee and broader EAL/D landscape to enable schools and organisations to support refugee and EAL/D students’ families around the school community
be enabled by the development of communities of professional practice, and
support the development of networks of practice between schools working with refugee and EAL/D students and their families.
 
“Personally, support by the Refugee Support Team has been fantastic. They provide support close to the ground, where it is needed…The integrity around what they do is so important, for schools and for their communities…”
Director, Educational Leadership, Sydney Metro

[bookmark: _Toc43461793][bookmark: _Toc43462137][bookmark: _Toc43463246][bookmark: _Toc43463622][bookmark: _Toc43466690][bookmark: _Toc44338885][bookmark: _Toc55745959]Chapter one: The Refugee Leadership Strategy
[bookmark: _Toc43461794][bookmark: _Toc43462138][bookmark: _Toc43463247][bookmark: _Toc43463623][bookmark: _Toc43466691][bookmark: _Toc44338886][bookmark: _Toc55745960]Introduction 
This evaluation documents and analyses the impacts of the Refugee Leadership Strategy from 2017 through until December 2019. The focus of this report, in particular, is to understand whether and how the appointment and work of the RSLs throughout that period has supported and enabled the goal of the Refugee Leadership Strategy: 
…to provide greater system support for schools with significant numbers of refugee students and to better prepare schools to receive refugee students in the future …[footnoteRef:4]  [4:  Refugee Leadership Strategy – Guidelines to support implementation in 2019, NSW Department of Education 2019, p.4] 

[bookmark: _Toc260058]The Refugee Leadership Strategy was implemented by the NSW Department of Education between 2017 and 2019. The aim of the Strategy was to enhance existing systems for supporting refugee students and their families, and to promote excellence in refugee education. To support and implement the strategy, 18 RSLs (in 15 FTE positions) were appointed to schools in locations of high refugee settlement across the state. The role was intended as a leadership role in refugee education. RSLs were asked to work with principals and school leaders to build on existing resources and systems already in place. 


[bookmark: _Toc43461795][bookmark: _Toc43462139][bookmark: _Toc43463248][bookmark: _Toc43463624][bookmark: _Toc43466692][bookmark: _Toc44338887][bookmark: _Toc55745961]Background and context
There are more than 12,000 students from refugee backgrounds currently enrolled in NSW public schools. Significant numbers of newly arrived refugee students enrolled in NSW public schools between June 2016 and June 2017, in particular in south western and western Sydney and some regional areas. That cohort included students from Syria and Iraq who enrolled as a result of Australia’s commitment to taking additional refugees from those countries. High enrolments of refugee students continued through 2018 and 2019 as a result of an increased annual intake through the offshore component of the Refugee and Humanitarian Program. Figure 1 summarises the enrolment of students from refugee backgrounds from 2016 -2019. 
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Figure 1: Numbers of refugee students enrolled in NSW public schools in June 2016 – 2019

Many recently arrived refugee students require personalised and ongoing support in mainstream educational settings and programs. In particular, students from refugee backgrounds generally require high levels of support to enable them to settle successfully in school and learn English in order to access the full curriculum.
Strategies implemented within schools to support and enable refugee students within their new school communities include intensive on-arrival English tuition, bilingual support, specialist counselling support, targeted transition support, ongoing EAL/D education and parent and community engagement strategies. Evidence based professional learning, support, and resources are available to assist teachers in meeting the immediate and ongoing educational and wellbeing needs of refugee students. 
The Refugee Leadership Strategy aimed to strengthen the capacity of schools to implement best-possible processes and practices to support the needs of refugee students and their families.
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When the Strategy began in 2017, 17 RSLs (in 15 FTE positions) were appointed to a new role in 18 schools around NSW. The role involved:
collaborating with school leaders to use data to inform planning and implementation of whole school strategies to support refugee students
working with schools to support refugee students through improved transition processes
working with Learning and Support teams to implement personalised approaches for refugee students
collaborating with school leaders and staff to provide opportunities and encourage refugee families and community members to participate in the life of the school
coordinating and delivering professional learning for school staff, including school leadership teams
promoting collaboration between schools and other organisations supporting refugee students and families
working with the Multicultural Education team, School Services teams, the Refugee Student Counselling Support Team (RSCST), the STARTTS School Liaison Program (SLP) team and Directors, Educational Leadership (DELs) to implement and evaluate this strategy.
RSLs were asked to work with DELs, Principals, and other school leaders to build on existing resources and systems already in place to promote excellence in refugee education. A set of principles for excellence in refugee education was developed by the RSLs in collaboration with the Refugee Student Programs Advisor (Appendix 1).
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The RSLs were initially appointed to base schools in locations of high refugee settlement across the state, to support and implement the strategy. In 2017, at least one RSL was located in each of the 10 principal networks with the highest number of refugee student numbers in NSW, as well as some additional principal networks in both metropolitan and regional areas where there was an identified need.
Base schools were nominated on the basis of refugee enrolments and demonstrated experience in supporting refugee students and their families. It was anticipated that their expertise could be harnessed to enhance support across a network of schools. 
RSLs were also asked to support schools with significant numbers of recently arrived refugee students, including, students in or recently in immigration detention, and other schools, if required, as approved by DELs.
Table 1: Base schools into which RSLs were originally located, 2017
	Metropolitan base schools
(Principal support network)
	Regional base schools
(Principal nupport network)

	Beverly Hills Girls High School (Canterbury)
	Coffs Harbour High School (Coffs Harbour)

	Chester Hill High School (Bankstown)
	Islington Public School (Callaghan/ Port Stephens)

	Dee Why Public School (Warringah)
	Keira High School (Wollongong North and Wollongong)

	Fairfield High School (Fairfield)
	Mount Austin Public School (Wagga Wagga)

	Fairfield Public School (Fairfield)
	Murray High School (Albury)

	Fairvale High School (Fairfield)
	

	Holroyd High School (Holroyd)
	

	Lurnea High School (Glenfield)
	

	Marsden Road Public School (Liverpool)
	

	Miller Technology High School (Liverpool)
	

	Mitchell High School (Nirimba)
	

	Northmead Creative and Performing Arts High School (Parramatta)
	

	Oxley Park Public School (Eastern Creek)
	


In 2017, RSLs supported up to 150 schools through the Strategy (a dynamic number as schools entered and left the Strategy across the first year). By 2019, a total of 204 schools were participating in the Strategy. The distribution of participating schools matches, broadly, the distribution of refugee students and families across NSW. While refugee students are enrolled in schools across the state, and enrolments into regional areas has steadily increased between 2017 and 2019, refugee students remain particularly concentrated in schools in south western and western Sydney. Figure 2 summarises the distribution of participating schools across New South Wales in 2019. 
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Figure 2: Numbers of schools participating in the Refugee Leadership Strategy in 2019
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[bookmark: _Toc55745964]How the Strategy unfolded
With its focus on building the capacity of schools to support refugee students and their families, implementation of the Strategy developed across its duration, in response to evaluative planning and implementation processes. 
RSLs were supported professionally by the Multicultural Education team. They met regularly to engage in professional learning, to share resources and experiences in the role and to provide input into ongoing planning and implementation of the Strategy.
In 2017, the RSLs’ work focused mainly on getting schools to reflect on how well they were currently supporting refugee students, and on providing substantial professional learning.


An evaluation, conducted in 2017 by the Centre for Education Statistics and Evaluation (CESE) found that more than half the respondents would have liked an RSL to be based within their school. The two most common reasons given for needing an RSL were that teachers in their school often do not have the specialist EAL/D teaching skills required to support refugee students and that refugee students often have complex needs in terms of trauma and mental health, and schools required additional support if they are to respond appropriately.
The 2017 evaluation also found that the Strategy had a positive impact on teachers’ confidence in working with and supporting refugee students. On the strength of those positive findings and an identified ongoing need, the Strategy was extended until the end of 2018. 
The evaluation also provided direction for the Strategy going forward. Respondents wanted:
· an increasing focus on parental engagement with schools
· the further development of collaborations with external support services
· better use of data to inform planning for refugee students
· more opportunities for one-on-one classroom support for teachers to embed professional learning
· enhanced enrolment procedures and processes, and
· expanded capacity building opportunities for all staff within supported schools.
Informed by this feedback, Strategy objectives for 2018 were refined, in consultation with RSLs. It was decided that there would be a focus on helping schools to:
develop better processes and practices to support refugee students in transition
embed trauma informed EAL/D pedagogies into teacher and executive practice
establish refugee support teams to coordinate refugee support
develop their EAL/D teachers’ capacity to share their expertise within the school and across teacher networks
engage meaningfully with parents from refugee backgrounds.
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[bookmark: _Toc43461801][bookmark: _Toc43462145][bookmark: _Toc43463254][bookmark: _Toc43463630][bookmark: _Toc43466698][bookmark: _Toc44338893]Collaboration between RSLs, the RSCST[footnoteRef:5] and the SLP[footnoteRef:6]  team resulted in the forming of local communities of practice. These networks assisted schools to support complex cases and access professional learning that could help their staff with enacting EAL/D and trauma-informed pedagogies. Together, they established local refugee education networks in many areas of high refugee settlement across the state.  [5:  The Refugee Student Counselling Support Team offers psychological expertise to schools to support refugee students and their families.
]  [6:  To support the psychological welfare of young people, STARTTS works in close partnership with education systems and directly with school communities through our Schools Program. The aim of STARTTS is to enable better outcomes for refugee survivors of torture and trauma, especially young people.] 

Professional learning  
The Strategy helped enable record numbers of teachers and other school staff to access professional learning in refugee education, including NESA registered courses and programs focused on developing skills and strategies that can support refugee students. In particular,
· More than 3000 personnel participated in the S.T.A.R.S. in Schools: Supporting students from refugee backgrounds course (co-facilitated by the RSCST).
· 2246 teachers completed 20 hours of registered professional learning about differentiating the curriculum by scaffolding English language and literacy learning: through the Teaching students from a refugee background program, and
· 172 experienced EAL/D teachers and school counsellors were trained as school based facilitators of those courses.
RSLs also delivered the Teaching English Language Learners (TELL) professional learning program in schools with high refugee numbers.
Additionally RSLs developed and delivered professional learning in response to school and network needs. This was developed in consultation with Directors, Principals, and teachers and focussed on a range of topics: EAL/D strategies and pedagogy; student wellbeing; trauma-aware strategies; the refugee context; and the specific educational needs of refugee students.
Similarly, RSLs developed and delivered  professional learning sessions with members of the SLP team and the RSCST. Those events facilitated the sharing of expertise between the RSLs, the RSCST and community organisations, and provided opportunities for developing more cohesive and enduring networks.
Professional learning sessions were attended by a range of Department staff, including Directors, mainstream and EAL/D teachers, administrative staff, and School Learning Support Officers. This professional learning was presented in a range of contexts: sometimes  to the whole school in staff meetings and on Staff Development Days, and other times to specific cohorts within the school community.
MyPL data shows that the RSLs created 40 different courses, with some courses being scheduled multiple times over the three years. Across the Strategy, RSLs had 1911 attendees participate in  professional learning they had organised across their refugee teacher networks. An additional 1496 attendees participated in the other  professional learning opportunites developed and scheduled by RSLs. 
It is expected that elements of the professional learning developed by the RSLs will be sustained beyond the Strategy. For example the workshop Supporting Students from Refugee Backgrounds for School Administrative and Support (SAS) Staff was developed by the RSLs during 2017 and delivered across NSW during 2018 and 2019. 410 SAS staff attended this course during 2018 and 2019, and the workshop will continue to be offered to SAS staff across NSW during 2020 and beyond. 
Building leadership 
Supported by educational leaders within the Department, the Strategy was extended for a further 12 months until the end of 2019.
During this final year, implementation focused on building strength and leadership in schools and across principal networks. The goal was to develop a sustainable model for refugee support, and professional learning about refugee education, so that schools would feel confident and skilled when the Strategy ended.
An important feature of support provided by RSLs was assisting school leaders in reflecting on current practices and planning enhanced strategies for refugee education. The RRS tool (Appendix 2: Refugee Readiness Survey) helped facilitate this process. 
At the end of 2017, RSLs worked with the Refugee Student Programs Advisor and CESE to develop the RRS. The RRS was based on the Refugee Readiness Audit in School’s In for Refugees, developed by the Victorian Foundation for Survivors of Torture Inc . The RRS reflected standards of excellence in refugee education and was aligned to the NSW School Excellence Framework domains of Learning, Teaching and Leading. It could be used by RSLs with schools as part of school planning and evaluation, to develop a shared understanding about where they could target their support for refugee students and families. 



[bookmark: _Toc44338894]
The Refugee Leadership Strategy in action
[bookmark: _Toc44338895][bookmark: _Toc55745965]Case study 1: Liverpool and Glenfield Schools Refugee Network
This case study of the Refugee Leadership Strategy in action describes the establishment, implementation, and impact of a network of schools and service providers (the Network). The Network was set up to support schools, refugee students, and their families, across a region of western Sydney. The Network was a collaborative initiative between RSLs, members of the RSCST, and the SLP team. Schools across the area were well represented in the Network, which included both primary and high schools, and intensive English centres.
The Network was built around an existing cluster of experienced EAL/D teachers who were already collaborating on their work with refugee students and families. The Network was initially conceived by the RSLs and members of the SLP Team, and  was later supported by the RSCST. 
The Network leaders recognised the need for collaboration to help participating schools access the Network’s specialist expertise. The RSLs were able to work with schools on whole school practices surrounding enrolment, assessment, and differentiating teaching and learning using EAL/D pedagogy. The SLP and the RSCST members were able to deepen participants’ knowledge about refugee trauma and its impact, and work with staff to develop trauma aware strategies for the classroom. They also raised awareness about vicarious trauma, self-care, and the need to support staff working with refugee students and families.
Goals
The primary goal of the Network was to provide professional learning and resources to support local schools working with refugee students. The Network leaders shared an awareness that transitions often represented challenges for refugee students and families and for their schools. They also agreed that information sharing between schools and community organisations is critical, as is a knowledge of services available, and how those can be accessed.
To promote impact and sustainability, the Network focused on having representation from each school at every meeting, including, in 2019, at least one member of each school’s executive team.
Enablers
The RSLs were able to provide the time and resources needed to plan and coordinate the Network, and to promote and encourage executive support for staff participation.
The work the RSLs, SLP and RSCST had already done together meant professional trust was high between the teams and with schools. This trust meant the Network gained traction quickly.
Strategic planning
When planning for the Network, the leaders were aware that schools are time-poor, and that teachers and school leaders could benefit from deepening their knowledge in areas in which they received specialist training. With that in mind, Network meetings were planned around topics that are relevant at particular times during the school year, and consciously linked to upcoming school activities. Meetings were held at a local conference venue, to allow participants the space to focus on the topic of the meeting without disruptions.


Finally, meeting content was mapped to the Australian Professional Standards for Teachers so participants received professional recognition for participating. Topics for each meeting were published in advance, so schools were aware of what was coming up well ahead of each meeting.
[bookmark: _Toc43461806][bookmark: _Toc43462150]Outcomes and impacts
Established in 2018, the Network continued to grow through 2019. An important theme, around which the shared knowledge in the Network was developed, was that schools, when working with refugee students and their families, should focus first on wellbeing and trust, and that learning follows from there.
Similarly, the Network built, for its members, a coherent, well-understood common language about refugee student needs, and attempted to build the capacity of members to leverage that into whole-school awareness of those needs.
The focus of the Network was strengthened significantly when Liverpool Girls High School and Liverpool Boys High School joined. The strong links between those schools and their local feeder primary schools resulted in the Network growing across the Liverpool area to include schools with small numbers of refugee students, or schools receiving refugee students for the first time.
The greatest impact was evidenced by a showcase of activities and projects across the Network held at the end of 2019. At the showcase, schools shared their new practices for working together, and with other agencies to support refugee students and their families. At the showcase, the RSLs acknowledged the leadership that had been built in schools and handed over the Network coordination role to school-based Network leaders, demonstrating the maturity of the Network as a sustainable collaboration of knowledgeable practitioners, distributed across schools and other organisations in the Liverpool and Glenfield areas.
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Before conducting a detailed interpretation of the impacts of the Strategy, phase 1 of this evaluation reviewed the lived experiences of the RSLs.
In a series of semi-structured interviews, RSLs, some who who had been involved with the Strategy since it began, some joining only in 2019, were asked for their perspectives on the Strategy, those things that enabled success, and those that were challenges. The goal in doing so was to provide a framework for understanding and interpreting the data collected in 2018 and 2019. More specifically, RSLs who were interviewed were asked questions that targeted four key areas:
‘How has the role evolved?’ for those with the Strategy for a long time or ‘What worked for you?’ for those newer to the Strategy
What were the most significant challenges or obstacles?
What were the biggest enablers?
What should a similar role look like into the future?
[bookmark: _Toc43461808][bookmark: _Toc43462152][bookmark: _Toc43463258][bookmark: _Toc43463634][bookmark: _Toc43466702][bookmark: _Toc44338897]The role
Most RSLs provided support for schools in a number of ways – working directly on planning with school leaders, providing professional learning opportunities, including face to face sessions and ‘shoulder to shoulder’ planning and in class support for some teachers, providing support through networks and cross school action research projects. 
When asked about the growth in numbers of participating schools over time, RSLs consistently noted that a strength of the Strategy was the decision taken by RSLs to focus on building communities of practice. Those ‘communities’ focused initially on RSLs working as a team and working collaboratively to develop their leadership practices in working with schools, while they were working to build expertise in schools.
As their confidence and expertise developed, RSLs were then able to focus on building what they described as ‘networks of practice’: networks of schools and external agencies working together to support refugee students and their families. As the networks developed, the nature of engagement by RSLs changed; RSLs took on more of a coordinating role, connecting schools and practitioners to enable professional learning and effective practice to be sustained and disseminated across networks.
"Initially I was doing a lot of EAL/D professional learning  to classroom teachers. Initially I was delivering all the professional learning, now I am co-presenting with teachers in their own schools or across the schools’ network. So, it’s been a journey of building capacity.”
That is, the RSLs evolved the Strategy so that knowledge and practice could be scaled and sustained after the Strategy ended.
A key element in that development was schools nominating staff to take over some of the work done by RSLs: ‘local champions’ (in the words of one RSL). One RSL noted the change as significant
“The biggest change, for me, has been the change in ownersip. There is more ownership by schools, more by executive staff…it’s been really satisfying, really keen teachers…EAL/D teachers have now organised and led professional learning for the whole school.”
Those ‘local champions’ will work to sustain and grow the capacity and expertise of schools to support refugee students and their families.
While the best solution for sustaining the gains of the Strategy after it concludes, those champions will represent a fundamentally different resource to the RSLs. That difference is illustrated by observations made by the RSLs themselves. Teachers in schools are usually responsible for classes and other duties, while the RSLs have been non-teaching positions, i.e. they don’t have timetabled classes. That element has been a key component to the Strategy’s success, as several RSLs were careful to explain
“I had the time and resources to plan and raise awareness about opportunities and programs and, you know, organisations that could support the school and students. I didn’t have to keep to a timetable, or be in class.”


[bookmark: _Toc43463259][bookmark: _Toc43463635][bookmark: _Toc44338898]The Refugee Leadership Strategy in action
[bookmark: _Toc55745967]Case study 2: Building the capacity of EAL/D teachers
This snapshot of the Refugee Leadership Strategy in action describes how an EAL/D teacher leveraged the Strategy by working with an RSL to implement better lead trauma-informed practices in her school. 
The RSL she worked with coordinated the Mt Druitt, Eastern Creek, and Penrith Refugee and EAL/D Network. The Network involved 30 primary and secondary schools working together to grow their expertise and practices in providing safe and successful learning environments to refugee students and their families.
The RSL used the RRS to help schools measure how they were delivering services to their refugee students. He challenged schools to identify areas where they felt they could improve. Five schools who completed the online (RRS) survey took up the challenge of identifying one area of practice they would work to improve.
At Kingswood High School, the Principal believed the Refugee Leadership Strategy to be an important strategy. In his words, ‘The Refugee Leadership Strategy is the best thing to come out of the Department in the last 15 years’. He could see opportunities to build frameworks to support the sustainability of changes implemented by the Strategy, and he recognised the impact that improvements in practice could make on schools, and for students. In that context, he identified an EAL/D teacher as a future leader, and supported her working with the RSL to develop and lead a project at Kingswood High School.
Goals
In choosing an area of practice to improve, schools were asked to take a holistic, whole-school approach. The RSL left it to schools to choose, but indicated that everyone in each school would have to be involved. 
Based on its survey (RRS) scores, Kingswood High School identified trauma-informed practice as the domain across which they would focus to improve their pedagogy. They recognised that they had to change school practices to prioritise safety and trust. They felt that by welcoming refugee students into the school community and helping students and their families to settle in, the school could create an environment that would better enable learning for its refugee students. 
Enablers
The EAL/D teacher, passionate about her new role, began to develop her skills in leadership. She understood the power of the RRS to provide data to inform strategies  to improve the school’s performance in supporting its refugee students.
She was recognised for her specialist knowledge and skills within the school. These skills enabled her to recruit the school’s executive team into the project. In particular, she worked closely with the Deputy Principal who, along with the Principal, provided key support.
Strategy
Together, the RSL and EAL/D teacher used pre-project and post-project RRS scores to measure progress. Kingswood High School completed the RRS first in Term 1 and then in Term 4 , looking to improve scores between those two measurement times.
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It is important to note, that the RRS measures recognised practice within a school, rather than knowledge of domains of practice. That is, the RRS measures what is going on, not what should be going on. That means for the project to be a success, Kingswood High had to substantively change practices within the school between the end of Term 1 and the beginning of Term 4 – quite an achievement.
The project involved the EAL/D teacher and RSL collaborating closely with the RSCST, the SLP team and other providers, to provide training in which every teacher in the school was asked to participate. The EAL/D teacher also developed a program for all students in the school to help them better understand and support refugee students and families. This included organising an excursion to Refugee Camp in my Neighbourhood, a program run by Cumberland Council.
Outcomes and impacts
The project improved Kingswood’s RRS score for trauma-informed practice. Their score in that domain improved between the two measurement times, indicating that the training provided was helping the school to create better environments for their refugee students. The project shifted perspectives and encouraged more discussions about refugees amongst staff and students. 
As an outcome of this work the EAL/D teacher went on to become a Relieving Head Teacher, and took  on the role of Network Leader for the Penrith Refugee Network. Kingswood High School now hosts the Network’s meetings, which occur every term. These changes are critical to the ongoing sustainability of the Network and this local expertise and engagement will enable schools in the Network to continue to improve practices for working with refugee students beyond the Refugee Leadership Strategy. 


Enablers
When asked about the most important factors for success, RSLs noted three factors that were essential when they began: Their previous experience, their familiarity with their Base School and its staff, and their ability to build evidence-based solutions. In terms of experience, RSLs noted that their experience helped them feel confident that they could add value and do a good job in the role. The value of their familiarity with their Base School was contextual, and seemed to help them get access to their school’s senior executive. As noted elsewhere in this report, some RSLs initially had trouble getting access to principals and others within the school. Having an existing relationship with school leaders, at least initially, was critical to being able to build momentum locally, momentum that eventually carried beyond the ‘early uptake’ schools to all the schools involved. As RSLs built their reputation, access became easier. The support and involvement of the DELs helped engage principals and school leaders in the Strategy. 
As the Strategy developed over time, and RSLs began to get traction with principals and school executive teams, a number of them noted that their use of data and evidence to support their planning and implementation made it easier to convince schools to take up the support and opportunities being offered. As one RSL put it late in 2019
“Being able to show principals data, and being able to show them how other schools were benefitting, is really important. Being able to use the RRS, and to use the data there to show what can be done, and where it’s most easily done, makes the difference…when I talk with a principal or to teachers.”
Another noted that data, and the ability to use data to inform schools about students coming into their community, made a big difference to how quickly schools could begin to effectively identify and help refugee students and their families
“Lots of schools use Sentral, and accessing data about students is huge…passing information between staff is critical. Having data that allows us to track students means we can help them straight away.”
Newer RSLs noted that coming into the Strategy and being able to work immediately with existing communities and networks of practice, was empowering and enabling. It provided them structures and strategies for understanding how they could best be effective, and for implementing their own strategies and processes
“Schools invite RSLs in for advice and support, including in the EAL/D space….And being able to mentor EAL/D and other teachers working with refugee students, as soon as I started, was great…I could see some beginning EAL/D teachers needing more support”
Equally empowering, especially for new RSLs as they came into the role, was the availability and experience of the Multicultural Education team
“I could call [the Multicultural Education team] if I needed assistance, but there always has been a lot of professional trust, and as consequence, professional expectation. The flexibility around implementation enables adaptation to context. I get a lot of calls ‘I’ve got this kid, what do I do?’ and there is an expectation I can help. It’s important to be the person connecting people, providing stewardship.”
Indeed, the Multicultural Education team was seen as a strong resource not just for RSLs, but also for Principals and Directors. One Director noted “I know I can always call the RSL…or speak to someone from Multicultural Education…”.
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There were, nonetheless, some challenges faced by newer RSLs, and some of these challenges have been encountered by RSLs since the Strategy began.
Almost every RSL noted that schools are busy places, with complex demands on executive teams, teachers, and other staff. As such, and as described above, getting ‘air-time’ to put forward and then to implement possible programs and strategies was often challenging
“My number one issue is getting access to principals, and trying to get people to get back to me for meetings and so on. Sometimes I think it’s the lack of authority, it would be good to have a bit more clout…But I have had unquestioning support from my Base [school] principal, complete professional trust.”
Fortunately, as the Strategy developed and evolved, and as the expertise of the RSLs in working with executive teams grew, they were better able to communicate the opportunities they could provide and, as such, more and more schools wanted to engage and be involved.
An example is illustrative. Initially, many schools did not participate in the Strategy because they felt they already had enough experience in working with refugee students, or had little need because their refugee student numbers were low. Of course, many schools that previously had few or no refugee students began to receive more refugee students when the additional cohort of refugees from Syria and Iraq started to arrive. That pressure, and the expansion of the professional connections and networks expanded by the RSLs resulted in more and more schools understanding the opportunities and advantages in being involved. For example, a Principal who was at first reluctant to engage, but who soon embraced the Strategy, reflected
“I didn’t understand what the RSL (role) meant when it began. My school already had refugee students for a couple of years and we knew what we were doing. But we lost the teacher who’d looked after the refugee students and suddenly there was nothing. That’s when I began to understand the RSL Strategy. I had this person who knew what to do, and who wanted to make sure that my school, not just one or two teachers, knew what to do.”
In other words, some schools were reluctant to engage because they felt they already understood the needs of refugee students and the school’s staff had experience in working with them. But, in reality, that often meant that only one or two teachers knew what to do, and if those teachers left the school, the knowledge went with them.
As RSLs began to build the leadership capacity of teachers and provide professional learning and support to whole schools, the value of engaging with the Strategy became clear, and more schools joined in. An experienced RSL described the change such that
“The hardest part was wanting to support some schools but not being able to because they don’t feel like they need much support. They’ve been hard to reach. That’s only changing now and the change is because the network meetings build insight, and illustrate opportunity.”
Finally, embedding skills and knowledge acquired through professional learning provided through the Strategy turned out to be a challenge for schools: While staff in many schools had done training with RSLs, and even with other organisations to learn how best to support refugee students and their families, time pressures within schools meant that they did not always get an opportunity to implement their new skills and understanding. RSLs noted that they had their best impacts where there were opportunities to mentor teachers or to work shoulder-to-shoulder with teachers
“Professional learning and embedding practices and strategies into classrooms, that’s where we make a difference…”.
And it is clear, as shown below, that the RSLs have made a difference for everyone from front-line teachers to Executive Directors, and across the broader community. As one RSL noted
“The role has made changes, it has helped to build capacity. We provide a single contact person in a school, focused on the ‘whole job’. We know who to link up with in the community, how to make changes in a school.”
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The RSLs’ greatest fear is that the capacity that has been built will be lost when the Strategy finishes. Every RSL noted the need for a similar role, in the future, with a number suggesting more scope.
“The role, on-the-ground, face-to-face with schools is critical. Schools support [the RSL role] because it builds into a trust-based relationship.”
In particular RSLs suggested a role that provides:
· a single point of contact for schools, outside agencies, and organisations
· someone with deep knowledge of the refugee landscape to support schools with complex cases
· professional learning associated with supporting refugee students and their families
· the capacity for instructional leadership, and especially assistance to teachers to embed [professional learning] into practice
· a focus on EAL/D pedagogy for mainstream teachers.
Many suggested broadening the role to include assisting teachers and school leaders to work with all EAL/D students, and even responsibilities across the multicultural space
“How do [schools] support trauma [in all its forms] when students can’t communicate? Who can look at the context of the school and tailor support, the professional learning, the services, to what they need?”
But with that suggestion, there was also some caution, with many citing the importance of context in working with schools, students, their families and organisations.
In terms of actual practice, RSLs frequently noted the need for their role to provide not just opportunities for professional learning, but opportunities for embedding this learning into practice 
“The role should be able to provide shoulder-to-shoulder support in the classroom. It should codesign classes, the planning of lessons, with immediate feedback [after the class], honing in on how to improve pedagogy.”
In summary, if there was a single phrase to describe what RSLs saw as their most important contribution, it was their capacity to deliver and support the development of expertise in schools ‘shoulder-to-shoulder’. A number of RSLs used the term to capture the work they believed was most impactful for individual teachers and for students. Similarly, they frequently used ‘mentor’, citing their ability to support school leaders, teachers and each other in the development of their professional practice. Any future iteration of support for schools needs to capture and embed the capacity to work with teachers and school leaders to embed learning and professional expertise.
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RSLs worked with schools and the Multicultural Education team in an ongoing way to evaluate the support provided through this Strategy. 
In 2017, CESE conducted an initial evaluation of the Strategy. This evaluation found the Strategy had a positive impact on teachers’ confidence in working with and supporting refugee students. 
In 2018 and 2019, schools participating in the Strategy were asked to use the RRS  to identify areas for review and support and to measure the impact of strategies they implemented. Many participating schools were able to use this tool to compare their outcomes and progress during this period.
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Two converging pieces of work were used to collect data for this project. Quantitative findings was generated by analyzing the RRS data. The RRS was made available to all personnel in participating schools. In parallel, a series of semi-structured interviews with key personnel within the Department, including schools, and in outside agencies, generated a series of qualitative findings.  
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The RRS was made available to participating schools between Term 1, 2018 and the end of Term 3, 2019 and was designed to explore the preparedness of schools, as judged by principals and other executive staff, teachers, and school personnel, for supporting refugee students and their families. Participating schools were invited to complete the survey around the end of Term 1, 2018, the end of Term 3, 2018, and similarly around the ends of Terms 1 and 3 in 2019. 
The survey was divided into seven sections, each covering a specific domain in one or two sections: 
· Demographic details (4 questions)
· Learning Section 1 (9 questions)
· Learning Section 2 (8 questions)
· Teaching (6 questions)
· Leading Section 1 (8 questions)
· Leading Section 2 (14 questions)
· Overall Strategy (3 questions)
Rather than a tailored evaluation tool ‘per se’, the RRS was designed to give schools, and RSLs, a clear, quantitative picture of each school’s preparedness for supporting refugee students and their families. As such, data from the RRS reflects how well positioned schools are to support refugee students and their families at any given time and so is sensitive to schools engaging in reviewing their readiness for the first time, and to participants’ general awareness of activities within schools around preparing for and supporting refugee students and their families.
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This evaluation is also informed by qualitative data acquired through semi-structured, in-depth interviews with seven members of the NSW Department of Education (Principals, DELs, Executive Directors), leaders of seven external organisations providing services and settlement support to refugee students and their families, and two community leaders (from local councils).
The purpose of this qualitative phase of the evaluation was to describe a diverse range of experiences of and perspectives about the Strategy in order to generate a more detailed understanding of the broader impacts of the Strategy.
Interviewees were purposely sampled on the basis of their extensive first-hand experience and knowledge of the impacts of the RSL role. To maintain confidentiality the qualitative data has been de-identified. 
[bookmark: _Toc43461821][bookmark: _Toc43462165][bookmark: _Toc43463268][bookmark: _Toc43463644][bookmark: _Toc43466712][bookmark: _Toc44338907][bookmark: _Toc55745971]Quantitative findings
The quantitative data reported here are complex, but show, clearly, increases in preparedness of schools, each year, in their efforts to better support refugee students and their families. Data from across 2018 shows the significant impacts the Strategy had during its second year of implementation.
It is worth noting that while year to year comparisons are made here, some caution needs to be exercised when interpreting those data. Year to year changes in metrics are, as noted above, sensitive to changes in the numbers of participating schools that have not previously been engaged in the Strategy, and the opportunity of individual participants to understand all of what is occurring in any school.
The RSLs themselves anticipated challenges in year on year interpretations, with their observations around staff turn over and increasing pressures on schools to implement other activities.
With that in mind, the impact of the Strategy, its effectiveness, is best demonstrated by within year comparisons. That is, changes in measured metrics between early and late assessments in any given year.
Detailed data are provided in Appendices 3, 4, and 5.
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We present the final sample in Table 2, broken down by year and school term. There are differences in the number of respondents in Term 2 and Term 4 across both years. A further observation is that the 2019 sample is larger than the 2018 one. Finally, the Term 4 proportion of the sample is lower in 2019 than in 2018.
Table 2: Final sample by year and school term
	
	2018
	2019
	Overall

	Term 2
	268
	541
	809

	Term 4
	178
	151
	329

	Total
	446
	692
	1,138

	Unique Schools
	149
	215
	280



Figure 3 below shows the composition of the final sample based on the role the respondents hold at their respective schools. Most notably, there is a large increase in the proportion of teaching and other staff in Term 4, 2019, relative to 2018. The sample is also far more balanced between the school executive staff and teaching staff in 2018 than in 2019.

Figure 3: Survey respondents role within their school

Delving more deeply into the teaching experience of the respondents, Figure 4 below shows that the tenure for each respondent is stable in each survey period. Most of them have worked in the same school for more than seven years. In other words, most of the respondents to the survey were very experienced teachers and school leaders. Figure 4: Length of respondents’ tenure at school
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Looking firstly at the big picture: In 2018, a higher proportion of school executive staff completed the survey than in 2019. The nature of particpants’ roles within the schools, particularly the oversight of different programs, means school leaders, those in executive teams, are likely to have more awareness of the role and impacts of the RSLs than other classroom based teaching staff. The impact of those differences means that comparisons between 2018 and 2019 are problematic. For that reason, within year trends will be examined.
Figure 5 demonstrates that awareness of the role of the RSLs in schools improves between Term 2 and Term 4 in both 2018 and 2019, and that improvement was statistically significant in 2018, improving from 80% in Term 2 to 90% in Term 4 (n=438) chi 8.36 p< .001. 

Figure 5: Awareness of the role of the RSL in supporting schools 2018 - 2019

Changes in the proportions of respondents who reported feeling ‘extremely supported’ or ‘fairly supported’ when working with and supporting refugee students mirrors changes in awareness. Figure 6 shows a statistically significant increase from 84% in Term 2 2018 to 91% in Term 4 2018 (n=438) chi 7.84 p< .05. There was a non-significant increase in 2019 from 79% in Term 2 to 80% in Term 4. Interestingly, if we only look at respondents who reported receiving support, there is no difference between 2018 and 2019 (91% each, n=750). In other words, staff who received support from an RSL report that the support was strong.
Figure 6: How supported respondents felt in their work with refugee students

The proportion of respondents who reported feeling ‘extremely confident’ or ‘fairly confident’ when working with and supporting refugee students was 91% in 2018 and 81% in 2019, Figure 7 shows increases in both years from Term 2 to Term 4: From 90% to 94% in 2018, and from79% to 88% in 2019.



 Figure 7:  Confidence  working with and supporting refugee students

Within-year improvement, between Term 2 and Term 4, was seen across a number of important areas through strategies implemented by teachers and schools working with refugee students. Figure 8 shows that respondents felt there had been significant improvement (green bars) in the use of personalised approaches to plan support for refugee students in both 2018 (45% in Term 2, 58% in Term 4, a significant increase: chi 8.74, p<.05) and in 2019 (35% in Term 2, 48% in Term 4 a significant increase: chi 7.81, p<.05). 

Figure 8: Personalised approaches are used to plan support for refugee students. 
Note: Responses are colour-coded. Positive responses to the statement are shown in green. Neutral responses are shown in yellow, and negative responses are shown in red.
Figure 9 shows that similar improvement occurred around schools developing partnerships with families of refugee students: There was, in 2018, a significant increase from Term 2 (42%) to Term 4 (54%: chi 7.09, p<.05), and that was repeated again in 2019: Term 2 (29%) to Term 4 (38%: chi 7.81, p<.05).

Figure 9: Schools develop partnerships with families from refugee backgrounds. 
Note: Responses are colour-coded. Positive responses to the statement are shown in green. Neutral responses are shown in yellow, and negative responses are shown in red.

Pedagogy and trauma informed approaches being embedded in teacher and executive practice, also saw yearly improvement - Figure 10. As that figure shows, in 2018 the proportion of respondents who agreed with the statement grew from 32% in Term 2, to 48% in Term 4. The proportion of positive respondents increased also across 2019: Term 2 – 24%, Term 4 = 33%.
Figure 10: Quality EAL/D pedagogy and trauma informed approaches are embedded in teacher and executive practice within my school. 
Note: Responses are colour-coded. Positive responses to the statement are shown in green. Neutral responses are shown in yellow, and negative responses are shown in red.

Finally, the same pattern occurred with schools developing processes and practices that support refugee students - Figure 11. From Term 2 to Term 4 in 2018, positive responses increased from 49% to 64%. In 2019, across the same period, the increase was from 29% to 40%.

Figure 11: Schools develop processes and practices that support refugee students. 
Note: Responses are colour-coded. Positive responses to the statement are shown in green. Neutral responses are shown in yellow, and negative responses are shown in red.
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These data show clearly the type of work done by RSLs across the Strategy, and its impact. They illustrate too the growing scope of the Strategy as it matured into more schools and impacted on more staff. They show that, each year, there were across-the-board increases in all important metrics around effective practices for schools supporting refugee students and their families. In particular, the data show the impact of the Strategy on the confidence of personnel within schools, their understanding of the complexity of the refugee experience and how it impacts students and their families, and the value of building effective networks of support around refugee students and their families.
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This chapter describes the lived experience of those who worked with RSLs and with the Strategy within the Department and external to it. It summarises the impact of the Strategy as described by leaders in the Department, and those in other organisations working alongside schools to build safe, supportive communities for refugee students and their families.
As will be seen, the impact of the Strategy, as it was implemented by the RSLs, extends beyond their building ‘the capacity of schools to implement strategies to achieve the best possible outcomes for their refugee students and enhance the settlement of their families.’[footnoteRef:7]  Instead, what is described is work that extends the impact of the Strategy across the Department and, simultaneously beyond schools into communities. In taking that approach, in becoming ‘subject matter experts’ the RSLs were able to achieve their brief of supporting schools by helping to develop a complete eco-system of support around their schools. [7:  Refugee Leadership Strategy – Guidelines to support implementation in 2019, NSW Department of Education 2019, p.4] 

In other words, in addition to building the capacity of schools directly, by working with them, RSLs worked with leaders within the Department, collaborated with colleagues working on other strategies within the Department, and with colleagues from external organisations to enable schools in their mission. In doing so, they helped make the schools they worked with a foci of the communities in which each school is located.
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Three sets of participants are represented in this report: The RSLs themselves (described above), schools and the principals and teachers who worked with RSLs (the quantitative data) and, here, other leaders within the Department.
To preempt the findings reported below, there was universal and strong support for the Strategy and the work done by the RSLs. Indeed, in the words of one Executive Director,
“The RSLs have played an important role in raising awareness of issues around refugee students coming into schools. The role should be more accessible to all schools. I think people will be quite anxious with the RSL role ending…there will be a void.”
As described elsewhere in this report, much of that impact was attributed to the abilities of the RSLs to provide solutions relevant to particular schools, and particular students. For example, one Director observed
“My region has 12,000 students, 96% of them learning EAL/D. The RSL team is excellent, a great support. They provide insight, and help my principals provide differentiated support for students…”
When asked how he was best able to lead numbers of schools with large numbers of refugee students, one DEL observed
“I can talk to the principal involved, and I can always talk to the RSL. They are very knowledgeable, and well connected into communities. And they know the context of the school and the community.”
That observation highlights two important findings around the Strategy: First, while RSLs had been embedded into schools, they eventually projected their impact from schools into communities (see below) and also across the Department, including becoming sources of advice and information for DELs and others. A number of DELs, and every principal interviewed indicated that if they needed more information, or some context for a solution to a problem, they could and would talk with the relevant RSL.
Second, context is important (see more below). As one school leader put it “local knowledge is important. It’s critical to understanding”. RSLs having a ‘whole picture’ perspective was seen as an advantage, because the solutions they could implement, or support, could be more immediate and contextually appropriate than something coordinated by a more centralized office. In the words of an Executive Director
“The RSL team will let me know what they are seeing…this is what we are seeing, this is what we need; this is what’s working, this is where we need to do some more work... Their role has been expanding, and has filled where we had a gap for a couple of years…we need an ongoing role to support schools for trauma informed learning, for professional learning for admin staff, for whole-school approaches, and the undertaking of audits of where we are and where we need to go, so I can assist the school…”
When asked what allowed RSLs to gain that perspective there was general agreement: because RSLs, were not timetabled to teach classes, they had the space and time to develop a more global view of their local contexts, the time to become domain experts, and the opportunity to use that expertise and perspective to provide professional learning, and to build effective networks between schools and between schools and other organisations.
The impact of the RSLs as advocates for all the Department’s programs and resources aimed at supporting multicultural education and enabling the success of refugee students was best summarised by an external observer, someone working for a supporting organisation also committed to enabling refugee students across the state
“Within each region you have connections between the School Liaison Team, the RSLs, and the RSCST. We are able to match the needs of the individual schools with the services. That might mean referrals to individual counselling or working with parents through the Families and Cultural Transition (FICT) program or tailored training and professional development for teachers.”
[bookmark: _Toc43461828][bookmark: _Toc43462172][bookmark: _Toc43463275][bookmark: _Toc43463651][bookmark: _Toc43466719][bookmark: _Toc44338914][bookmark: _Toc55745978]A community of organisations“It is very important to recognise that our service sector is quite a complex system to navigate, particularly for schools... It’s quite overwhelming even for us in the sector. This is the feedback we get from the principals in the schools. Through the RSLs we are able to connect with the schools to make that much simpler so, no matter what their needs are, we have been able to work with them.”
Specialist not-for-profit organisation (Metro North)


The first report on the Strategy, in 2017, found ‘One of the key areas of need reported by schools was the establishment of collaborations between schools and external agencies and support services.’ (CESE 2017, p.37). At the end of the Strategy, it is clear the RSLs have played a critical role in establishing long-term collaborative relationships between schools and the external agencies that can support their work with refugee students and their families.
The role of RSLs in building relationships across communities is reviewed in this section. Specifically, here we consider how RSLs extended their impact to help integrate the work of schools with the work of other organisations supporting refugee students and families.
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The challenges for schools and for external agencies wanting to work together have been symmetrical. Schools, particularly front-line teachers and school leaders, often don’t have the time to develop the expertise to navigate the complex space occupied by organisations that can support them in their work. It is exactly that space that the RSLs have filled, providing expertise and, critically, a single point of contact for both their schools and external organisations. In the words of one EAL/D teacher
“Everyone is so busy. We know there are people who can help, but knowing who they are, who to talk to, for every student that comes in, it’s difficult. Kids come in and they have had terrible experiences before they get here. The RSL has helped us understand what we can do at school, but some students have to have help outside of school too, for school to make a difference, and sometimes we need to talk with someone who can help with that. Our RSL knows who does what, so they help with that too.”
Similarly, those organisations, typically, have had difficulty communicating with schools and identifying who, in schools, to contact to build effective relationships. The reason is the same: even when organisations are able to make contact with someone in a school, they may not have the right person, or, if they do, that person is so busy that they have little time to set aside to get to know the organisation and how it can help. As a leader from one NGO put it
“Cold calling schools has become increasingly difficult because teachers have such a big load but that’s where the RSL position gives us the information and the advocacy inside the schools so we can get really useful things happening for the students. So, for example we wanted to speak with young people from CALD communities about their awareness and knowledge of local drug and alcohol services and the RSL helped set up those conversations.”
Clearly, RSLs have filled that space by providing opportunities for building useful and effective relationships. And the impacts are clear, and have been quick to have effect. As a leader of one refugee support organisation observed
“We are working with four schools, two primary and two high schools and we are trying to understand what their needs are. The RSL helped us connect with the schools, we participated in an Expo that the RSL organised and many schools approached us saying ‘We have needs’.  The RSL played a key role in connecting services to those schools.”
In other words, as the Strategy developed, and as schools developed their own expertise in working with refugee students and their families, RSLs extended their activities into building effective relationships between schools and other agencies. They acted to provide an effective point of contact for schools and external agencies.
Interestingly, and importantly, even in schools with experience and pre-existing strong relationships with external organisations, RSLs were able to add value. Despite having had previous experience working with a local school, the leader of a refugee support agency was unambiguous when asked about the value of RSLs
“There’s an obvious benefit for the schools because newly employed teachers, you can’t expect them to know what programs and services there are. So, having the RSL must be a huge benefit because people will randomly say “Why can’t we refer them to the refugee service?” not knowing what refugee service. Are they even eligible and have they been here longer than six or twelve months? Are they getting case management or do the students themselves need to recognise that there’s an issue and seek out the appropriate agency? And that’s not easy.”
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As noted elsewhere in this report, the ability of RSLs to tailor solutions to context has been a critical element of their success. A school principal noted that an important part of the value of the RSL was as “a place-based specialist”. When asked to unpack that, he went on to explain that RSLs act as a resource for schools within the Department and across the local community. RSLs provided day-to-day support for schools and advice to all teaching staff, enabling their work with the specific cohort of refugee students and parents they were working with, to integrate those students and parents into the school community and, in doing so, to help them integrate into the broader community.
For schools working with refugee students for the first time, and sometimes receiving refugee students with little or no warning, RSLs were crucial for providing support during this initial period that involved a steep learning curve. This typically involves the school establishing robust, responsive, sustainable, and trauma aware school processes, and an equally robust, responsive, sustainable, and sensitive network of support across the community. As one community leader observed, when reflecting on the importance of schools to refugees settling into a community
“…you need someone to walk with them (schools), to work with the teachers, to go “OK you’ve never had Syrian students before, here’s what we can do.”
An experienced principal with an established refugee community noted
“It doesn’t happen often, and maybe that’s a problem too, but sometimes we get a problem that no one has seen, something unexpected, a problem that affects one or maybe a few students that will gradually impact the whole school if not sorted out the right way. The RSL knows everyone, and can bring people into the discussion, from the community, from outside organisations, to find a good way to address the issue so that everyone, in the school and in the community, is OK.”
And that sentiment is reflected by the organisations that support schools in their work. As a state-wide manager explained
“It’s about engagement, it’s about partnership, it’s about linking the needs of the schools with tailored, specific interventions and also providing expert consultations to the schools. The RSL role means there’s an invitation (for us) into the education space that might not otherwise be forthcoming because schools might not see the need.”
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[bookmark: _Toc55745981]Case study 3: The importance of place: The Mount Austin Public School
The Refugee Leadership Strategy provided RSLs with the space and time to work within the context of individual schools and individual communities. That flexibility was especially important when supporting schools in their efforts to encourage ‘refugee families and community members to participate in the life of the school’.
This snapshot of the Refugee Leadership Strategy describes how the establishment of a community vegetable garden in Mount Austin Public School emerged from a collaboration between the RSL, school leaders and staff. By responding to their context, they suceeded in enabling refugee families, refugee students, and community members to participate more fully in the life of their school by understanding the experiences and interests of the families in their community.
Goals
As a relatively small rural school, Mount Austin Public School values and encourages the active participation of students, parents and carers in the school community. The idea of renovating and rejuvenating an existing garden site to establish a new community garden within the school emerged out of discussions between school leaders and the RSL. The explicit goal for doing so was the need to enhance the inclusion and participation of refugee students and their families within the life of the school.
Enablers
These discussions took place against the background of research showing that active involvement of parents within the school has significant and positive impacts on student learning, wellbeing, and attendance.
The RSL and the school recognised that the community garden provided a clear opportunity to strengthen existing connections with the body of refugee parents. Those connections had been made during the implementation of the Beginning School Well program, a transition to school strategy designed to support refugee children and their parents prior to and during the critical early days within a new school. 
Strategy
The hands-on, very visible nature of the community garden project provided refugee parents with an easy way to access and participate in their school community. Volunteers from the Burundian and Iraqi parent populations worked every week, alongside students and teachers, to establish and plant the garden. A garden club was established for students with a particular interest in working within and learning about the garden, to provide another cross-cultural learning opportunity. 
An intercultural understanding program integrated the community garden and the school kitchen as a learning space. Parent volunteers were engaged to cook traditional meals with students, using produce from the garden. Meals together were accompanied by other activities designed to foster understanding and awareness between students and parents from diverse cultural backgrounds. 
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Outcomes and impacts
The tangible benefits accruing from the community vegetable garden, for refugee families and the school were clear from the outset. The garden emerged as both a multicultural education resource and a community wellbeing space. Within the school, teachers linked the community garden to curriculum learning projects for students.
In addition, a number of the parents who began their journey as community garden volunteers became active members of the school community, providing critical role models for other parents as well as a voice for refugee families within the school. Two parents were employed at the school - one as a bilingual School Learning Support Officer to support new students and parents from refugee backgrounds, the other to help the general assistant with school maintenance. 
The community garden is now both a permanent fixture within Mount Austin Public School and a valued resource for the whole school community. As the garden has grown and flourished since 2017, more families, from different cultural backgrounds have become involved in the life of both the community garden and the school community.
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In that context, it is important to reflect on the diversity of communities across NSW. Outside of metropolitan areas, refugee students and their families are, obviously, more dispersed than they are in the Sydney metropolitan area. That presents refugee students, families, schools, and communities with some unique challenges. Unlike the families moving into metropolitan areas, where often they can locate close to large, well-established national communities, refugees in regional and rural NSW generally find themselves in relatively small communities, with even smaller national communities, if such communities exist at all. That potential dislocation is, in regional and remote areas, often compounded by difficulties in accessing the same range and level of support services found in metropolitan Sydney. A leader of a regional support organisation put it this way
“I know of a school that has recently begun enrolling students from a Congolese minority. Before the RSL’s involvement they didn’t realise they were offering the wrong interpreter and that there were major literacy issues within the community. … Now being able to speak with someone in their own language, … that sense of welcome, it makes all the difference.”
As a consequence, there were some notable differences between the activities of RSLs in regional and rural areas, and those based in metropolitan areas, mostly around their level of engagement in facilitating the building of communities. As observed by a leader from a regional support organisation
“Our area is different to south western Sydney, we don’t have those large communities and events. We just don’t have the scale. We have a number of small communities, so it’s all about making the mix work and that’s why you need the RSLs. Grappling with diversity makes these positions all the more valuable. We don’t have the big (national) associations, they just don’t exist in regional New South Wales.”
In other words, RSLs outside the metropolitan areas spent time enabling schools, and enabling communities through the organisations that could support refugee students and their families. They did that in various ways. For example, RSLs were often a critical link in helping everyone in the community, both schools and other organisations, to understand the particular needs of refugee students. As one service provider noted
“I have attended parent teacher interviews with the RSL and her oversight and knowledge is just so broad, she has a lot of understanding of where people are coming from and when they have an issue with the school… And even things like teachers might just think the parents read the school newsletter, so having someone on board to say that most of these parents can’t read in English or in their own language. Then there’s more understanding from the teachers.“
Their work extended into the community, helping build community. An observation by a local government official is illustrative
“I have also seen the position support emerging student leaders. It takes a bit more work and teachers just don’t get the time to do it, but the RSLs can. These students are the ones getting out into the broader community, setting an example to others and smashing stereotypes. It’s definitely, definitely enhanced the settlement of refugee students and families because of the connections to different opportunities and the support it provides.”
Reflecting the importance of the RSL role and the value to both the schools and the recently arrived refugee students, the Refugee Leadership Strategy was described as “an essential gateway to a whole raft of programs” and the RSLs as important ‘advocates’ within schools. The local knowledge held by RSLs, together with their connections to other parts of the Department, to external service providers, and to community leaders, enabled everyone – individual schools, school networks, the Department, external organisations, and communities - to work together to build safe, sustainable communities around refugee students and their families. And in those communities, refugee students have found the space to learn and to grow.
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[bookmark: _Toc55745983]Case study 4: Armidale Volunteer Home Reading Program
This snapshot of the Refugee Leadership Strategy in action describes how the establishment of a Volunteer Home Reading Program in Armidale was made possible by a successful collaboration between the RSL, school leaders, Armidale Sanctuary Humanitarian Settlement organisation, community volunteers, and the local library.
In February 2018, families from the internally displaced Ezidi communities of Iraq and Syria began settling in Armidale, a regional city located in Northern Tablelands of New South Wales. By August 2019 a total of 65 Ezidi families with 160 students had enrolled in schools across Armidale. 
The Volunteer Home Reading Program was initiated by the RSL, Armidale Sanctuary Humanitarian Settlement Inc., and Armidale school leaders, in response to the need to provide additional English language support to students whose schooling had been severely disrupted by their refugee experience. The goal was to help students learn English, and to support families entering into their regional community.
Enablers
Two key factors enabled establishment of the program: First, it was a collaboration between the RSL, schools and key agencies, all of whom worked together to provide students and their families with comprehensive support both at school and in the community. Second, other community-based organisation got involved. For example, the local library provided, for volunteers, access to a dedicated filing cabinet within the library to store easy readers, EAL/D learning activities, board games and other resources.
Strategy
The Volunteer Home Reading Program is delivered each week by pairs of volunteers drawn from the Armidale community. The volunteers provide regular one-on-one support, visiting refugee families on a weekly basis to listen to children read, help with homework, and to talk to other family members. Volunteers often answer questions families have about the settlement process and life in their new community, enabling better understanding of processes and customs.
To ensure the safety and long-term viability of the program, all volunteers are required to obtain a Working with Children Check and a National Police Check, and to become members of Armidale Sanctuary Humanitarian Settlement Inc. To prepare them for their new role, volunteers attend a Code of Conduct and Cultural Awareness session. 
One volunteer, who worked with one family for eight months, spoke of the importance of establishing shared expectations and also of the need for flexibility and patience. She observed that the relationship with each family evolves over time, noting that ‘things don’t always go as you think’.
The volunteers also encourage the children to read independently, so they become less dependent on the visit each week, and support the younger children to be encouraging listeners for reading by their older siblings and parents. This approach means many primary aged refugee students are now the most competent readers and communicators within their family.
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The success of the program can be seen in the improved student learning outcomes reported by teachers as well as in the positive impacts for participating families of establishing relationships with members of the local Armidale community. Some families have requested volunteer visits be increased to twice weekly. 
For their part, volunteers speak of the personal rewards of volunteering and how their relationships with the families have deepened and strengthened over time.
This initiative demonstrates how the Refugee Leadership Strategy enabled and enhanced the settlement of newly arrived refugee students and families within regional communities.
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The Volunteer Reading Program has also enabled new connections and strengthened existing relationships across the Armidale community. So, for example, the Roselle Public School P&C has been an active supporter of the program, collecting books, games and other resources for the filing cabinet of shared resources. Donations to the cabinet have been made by some of the schools of Armidale and the volunteers themselves.
The success of the program can be seen in the growth of the program since its inception. By August 2019 the Volunteer Reading Program comprised nearly 50 volunteers supporting and encouraging 25 families as they build new lives in their Australian community. 
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The findings emerging from the qualitative data demonstrate the value of the Refugee Leadership Strategy for schools, for the Department, and for the communities in which they worked. Interviewees from all areas represented in this evaluation described how the work of the RSLs supported and enabled teachers and principals to identify, understand and meet the needs of refugee students and their families, while also ensuring that schools connected with and utilized the external resources and support available within their local area. The findings show that the capacity of RSLs to successfully navigate the boundary between the education and the community sectors enabled schools to achieve a series of positive outcomes for their refugee students and their families; this in turn helped facilitate the successful settlement of refugee families within their new communities.
Again, a potent description of the impact of the Strategy was provided by someone outside the Department, but working closely with the RSLs, schools, and refugee families. It’s an observation the sentiment of which was made a number of times by school leaders, by teachers, by leaders within the Department, and by partnering organisations
“There is a case to be made that the learning and wellbeing outcomes made possible by support provided by the RSLs are worth the investment because what you can’t see, and what you can’t evaluate is what hasn’t happened. So, for example if you didn’t have the RSLs and all the associated programs, if you had 10,000 kids (from a refugee background) who came to schools in NSW and really floundered and there were violent incidents stemming from (their) trauma, you would have heard about that. But the fact you didn’t hear that probably says a lot.”
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Conclusions
The findings recorded from both the qualitative and quantitative data provide a clear picture of the impact of the Refugee Leadership Strategy: As it was implemented by the RSLs, the Strategy improved the capacity of participating schools to support refugee students and their families; it leveraged networks (between schools, and between schools and other organisations) to achieve that goal. Importantly, the Strategy was implemented in such a way that it impacted not just schools, but the Department more broadly.
In terms of quantitative findings, in 2018 and again in 2019, schools participating in the Strategy showed improvements on all metrics captured by the RRS (RRS). Detailed analyses showed that those improvements were observed in participants who felt supported by their RSL. In other words, close engagement with RSLs led to survey participants from participating schools reporting improvements across all areas measured by the RRS.
Those findings are also echoed clearly in the qualitative findings. Those provide clear evidence of the impact of and value to schools, the Department and community organisations, of the RSL role specifically and the Strategy generally. They show the ongoing need for a role like the RSL role in public schools. 
The findings suggest that while enhanced connectivity and collaboration has been a positive outcome of the Refugee Leadership Strategy, new challenges are likely to emerge for schools in the future, and that a role like the role of the RSL will ensure that schools can continue to deliver best-possible practice in supporting refugee students and their families.
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With those observations and the supporting data in mind, the most significant recommendation of this report is that
· a role be established in schools across NSW that has responsibility for helping schools and their communities implement best-possible practices for working with and supporting refugee students and their families. The role should capture all the aspects of the RSL role as it was enacted between 2017 and 2019, including the responsibility for helping schools enact EAL/D and trauma-informed pedagogy. The role should recognise also that the needs of refugee students, while complex and complicated (often) by experiences of trauma, are part of a broader landscape of needs for all EAL/D students enrolled in NSW governments schools.
Provision of such a role will provide schools, school networks, and other agencies and organisations with a single point of contact.
In more detail, the role should:
· be able to support schools, Directors, Educational Leadership, and others, with complex cases
· have the capacity to provide instructional leadership in and across schools and networks to support teachers, and others, enact and embed professional learning into their professional practice
· have deep knowledge of the refugee and EAL/D landscape to enable schools and organisations to support EAL/D students, including those from refugee backgrounds and their  families around the school community
· be enabled by the development of communities of professional practice, and
· support the development of networks of practice between schools working with refugee background and other EAL/D students and their families.
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[bookmark: _Toc55745989]Appendix 1: Excellence in refugee education
RSLs can assist schools to work towards the following standards:

Learning
Refugee students experience safe and inclusive learning environments. 
· Orientation and transition support helps new students understand school practices and expectations.
· Refugee students feel safe and included at all times and in all places in the school. 
· Refugee students experience quality teaching and learning that recognises their prior experiences, potential and English language support needs. 
· Refugee students can access someone who can provide advice, support and assistance to help them identify their strengths, needs and future goals. 
· Programs and initiatives implemented to support the learning and wellbeing of all students are inclusive of refugee students.
Personalised approaches are used to plan support for refugee students. 
· Individual student learning and wellbeing data informs support for refugee students.
· Relevant information about refugee students, e.g. language background, impact of trauma or disrupted schooling and English language proficiency is communicated to appropriate staff.
· Targeted learning, wellbeing and transition support is provided for refugee students.
· Refugee students’ progress is monitored and reviewed over time by all relevant staff. 
· Students and their families feel that learning opportunities and support provided meets their needs.
Teaching
Quality EAL/D pedagogy and trauma informed approaches are embedded in teacher and executive practice.
· Refugee student learning data, including English language proficiency level, is used to inform EAL/D and classroom teaching programs.
· Assessment practices take students’ developing English language proficiency into consideration.
· All teachers and executive staff use EAL pedagogy to support English language learning for refugee students in their classes.
· Staff use trauma informed approaches to manage student behaviour.
· EAL/D teachers share their expertise with other staff through collaborative planning and teaching. 
· EAL/D teacher(s) facilitate professional learning about refugee students and EAL pedagogy within and beyond the school.

Leading
School processes and practices support identification, learning and wellbeing of refugee students.
· Targeted strategies and resources that support refugee students are included in the school plan.
· Data informs the use of resources provided in the school budget to support refugee students.
· Professional learning about the impact of refugee experiences is provided for all staff.
· Professional learning about English language proficiency and EAL pedagogy is provided for teaching staff
· Enrolment, orientation and transition processes ensure that new refugee students are identified and assessed to inform personalised approaches. 
· Executive staff use trauma informed approaches to manage student behaviour and wellbeing.
· A member of the school executive leads a team responsible for coordinating refugee student support.
· Time and resources are allocated for collaborative planning and teaching between EAL/D and classroom/mainstream teachers.
· Staff who work with refugee students and their parents are supported to engage in self-care strategies.
· Whole school programs promote anti-racism and social inclusion.
· Staff and external agencies work together to support the engagement of refugee students and families in the school and the broader community.
Communication with families from a refugee background facilitates their participation in school community.
· Staff use interpreters, bilingual staff and translated documents to ensure LBOTE parents /families can receive and provide important information.
· A communication strategy ensures that LBOTE parents and carers can participate in school meetings, community consultations and decision making. 
· Parents and carers from refugee backgrounds are involved in discussing their child’s learning and wellbeing and planning support with relevant staff. 
· Local community organisations work with school staff to support the settlement and participation of refugee families in the school and broader community.

These standards are taken from the document titled: Refugee Leadership Strategy – Guidelines to Support Implementation in 2019: A guide for school leaders. (Feb, 2019) NSW Department of Education, Learning and Teaching Directorate, Multicultural Education.
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[bookmark: _Toc44338929]Refugee Leadership Strategy evaluation questions 2018
Please answer the following questions about current practices for refugee students and their families specifically within your school. We are particularly interested in investigating practices within your specific school context. If you are unsure of a question, please answer to the best of your knowledge. 

Demographic questions

1. What is the name of your current school? (Please provide the name in full) 
2. What is your school code? 
3. What is your role? 
· Executive Staff
· School Administration Staff
· Teaching Staff
4. How long have you been working at your current school?
· Less than 1 year
· 1-3 years
· 4-7 years
· More than 7 years

Scale for all questions in Section 1 – Section 5:	
5 	Strongly agree
4 	Somewhat agree
3 	Neither agree nor disagree
2 	Somewhat disagree 
1 	Strongly disagree

Learning

Section 1: Refugee students experience safe and inclusive learning environments 
1.1 Orientation and transition support in my school provides new refugee students with effective help to understand school practices and expectations
1.2 Refugee students feel safe in my school
1.3 Refugee students feel included in my school
1.4 Refugee students experience quality teaching and learning that recognises their prior experiences, potential and English language support needs 
1.5 Refugee students are provided with access to someone who can help them identify their strengths
1.6 Refugee students are provided with access to someone who can help them identify their needs 
1.7 Refugee students are provided with access to someone who can help them identify their future goals 
1.8 Learning and wellbeing programs and initiatives are inclusive of refugee students

Scoring:
0-28 Red
29-36 Yellow
37-45 Green

Section 2: Personalised approaches are used to plan support for refugee students 
2.1 Individual student learning and wellbeing data are used to inform support strategies for individual refugee students
2.2 Relevant information about refugee students (e.g. language background, impact of trauma or disrupted schooling, English language proficiency level) is communicated to appropriate staff
2.3 Individualised learning support is provided for all refugee students
2.4 Individualised wellbeing support is provided for all refugee students
2.5 Individualised transition support is provided for all refugee students
2.6 Refugee students’ progress is monitored and reviewed over time by all relevant staff
2.7 Refugee students feel that the learning opportunities provided meets their needs
2.8 The families of refugee students feel that the support provided meets their needs

Scoring:
0-25 Red
26-32 Yellow
33-40 Green


Teaching

Section 3: Quality EAL/D pedagogy and trauma informed approaches are embedded in teacher and executive practice within my school 
3.1 Refugee student learning data, including English language proficiency levels, is used to inform EAL/D and classroom teaching programs
3.2 Assessment practices take refugee students’ developing English language proficiency into consideration
3.3 All staff involved in teaching use EAL/D pedagogy to support English language learning for refugee students in their classes
3.4 Teaching staff use trauma-informed approaches to manage refugee student behaviour
3.5 EAL/D teachers in my school share their expertise in working with refugee students with other staff through collaborative planning and teaching
3.6 EAL/D teacher(s) in my school facilitate professional learning about refugee students and EAL/D pedagogy within our school

Scoring:
0-19 Red
20-25 Yellow
26-30 Green

Leading

Section 4: Schools develop partnerships with families from refugee backgrounds 
4.1 Staff recognise that the families of refugee students may have limited levels of literacy in their first language and take that into account when developing materials and other media to communicate important information to LBOTE families
4.2 Staff use interpreters, bilingual staff, and translated documents or other media to ensure LBOTE families can both receive important information from the school and provide the school with necessary information 
4.3 A communication strategy is in place to ensure that LBOTE parents and carers can participate in school meetings, community consultations, and decision making
4.4 Parents and carers from refugee backgrounds are involved in discussing and planning their child’s learning with relevant staff
4.5 Parents and carers from refugee backgrounds are involved in discussing and planning their child’s wellbeing with relevant staff
4.6 Local community organisations work with my school to support the settlement and participation of refugee families within my school
4.7 Local community organisations work with my school to support the settlement and participation of refugee families within the broader community
4.8 Staff and external agencies work together to support refugee students and their families to engage with the broader community

Scoring:
0-25 Red
26-32 Yellow
33-40 Green

Section 5: Schools develop processes and practices that support refugee students 
5.1 Targeted strategies and resources to support students from refugee backgrounds are included in the school plan
5.2 Funding is allocated through the school budget for targeted strategies and resources to support students from refugee backgrounds
5.3 Strategies and resources utilised to support students from refugee backgrounds are data-driven and evidence-based
5.4 Professional learning about the impact of refugee experiences and EAL/D pedagogy is provided for all teaching staff
5.5 Professional learning about the impact of refugee experiences and EAL/D pedagogy is provided for all non-teaching staff
5.6 Enrolment, orientation, and transition processes ensure new refugee students are identified and assessed to inform personalised approaches
5.7 Executive staff use trauma informed approaches to manage student behaviour and wellbeing
5.8 A member of my school executive leads a team responsible for coordinating the learning and wellbeing support provided for refugee students
5.9 Resources, including time, are allocated in order to encourage collaborative planning between EAL/D and classroom teachers
5.10 Resources, including time, are allocated in order to encourage collaborative teaching between EAL/D and classroom teachers
5.11 Staff who work with refugee students and their families understand vicarious trauma
5.12 Staff who work with refugee students and their families are supported to engage in self-care strategies
5.13 Whole school programs promote anti-racism
5.14 Whole school programs promote social inclusion

Scoring:
0-43 Red
44-56 Yellow
57-70 Green

Overall Strategy questions
5. How aware are you of the Refugee Leadership Strategy?
· Extremely aware
· Fairly aware
· Slightly aware
· Not aware at all
6. How supported do you feel in working with and supporting refugee students?
· Extremely supported
· Fairly supported 
· Slightly supported 
· Not supported at all
7. How confident do you feel in working with and supporting refugee students?
· Extremely confident
· Fairly confident
· Slightly confident
· Not confident at all
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	Questions
Response categories
	2018 (n=446)
	2019 (n=692)
	p value

	
	Responded
	Proportion
	Responded
	Proportion
	

	Was your school supported by a RSL?
	Yes
	342
	79.70%
	408
	63.80%
	<0.001

	[bookmark: _GoBack]How long have you been working at this school?
	Less than 1 year
1-3 years
4-7 years
More than 7 years
	43
113
102
188
	9.60%
25.30%
22.90%
42.20%
	73
152
143
324
	10.50%
22.00%
20.70%
46.80%
	0.32

	Which of the following categories best fits your current role?
	School executive staff
Teaching and other staff
School administration staff
	228
201
17
	51.10%
45.10%
3.80%
	276
391
25
	39.90%
56.50%
3.60%
	<0.001

	How aware are you of the role of the RSL in supporting school
	Extremely aware
Fairly aware
Slightly aware
Not at all aware
	219
149
47
23
	50.00%
34.00%
10.70%
5.30%
	216
232
147
69
	32.50%
34.90%
22.10%
10.40%
	<0.001

	How supported do you feel in working with and supporting students from refugee backgrounds
	Extremely supported
Fairly supported
Slightly supported
Not at all supported
	202
177
54
5
	46.10%
40.40%
12.30%
1.10%
	220
305
123
16
	33.10%
45.90%
18.50%
2.40%
	<0.001

	How confident do you feel in working with and supporting students from refugee backgrounds
	Extremely confident
Fairly confident
Slightly confident
Not at all confident
	178
222
37
1
	40.60%
50.70%
8.40%
0.20%
	207
329
116
12
	31.20%
49.50%
17.50%
1.80%
	<0.001

	Refugee students experience safe and inclusive learning environments 
	Red
Yellow
Green
	8
116
315
	1.80%
26.40%
71.80%
	34
246
400
	5.00%
36.20%
58.80%
	<0.001

	Personalised approaches are used to plan support for refugee students 
	Red
Yellow
	31
188
	7.10%
42.80%
	93
324
	13.80%
48.20%
	<0.001

	
	Green
	220
	50.10%
	255
	37.90%
	

	Quality EAL/D pedagogy and trauma informed approaches are embedded in teacher and executive practice within my school 
	Red
Yellow
Green
	67
203
168
	15.30%
46.30%
38.40%
	150
343
175
	22.50%
51.30%
26.20%
	<0.001

	Schools develop partnerships with families from refugee backgrounds 
	Red
	26
	7.40%
	147
	22.10%
	<0.001

	
	Yellow
	158
	44.80%
	312
	46.90%
	

	
	Green
	169
	47.90%
	206
	31.00%
	

	Schools develop processes and practices that support refugee students 
	Red
	12
	5.40%
	30
	12.00%
	<0.001

	
	Yellow
	88
	39.80%
	143
	57.00%
	

	
	Green
	121
	54.80%
	78
	31.10%
	

	Targeted strategies and resources to support students from refugee backgrounds are included in the school plan
	Strongly disagree
	2
	0.90%
	2
	0.80%
	0.065

	
	Disagree
	21
	9.50%
	33
	13.10%
	

	
	Neither disagree nor agree
	36
	16.30%
	59
	23.40%
	

	
	Agree
	99
	44.80%
	110
	43.70%
	

	
	Strongly agree
	63
	28.50%
	48
	19.00%
	

	Funding is allocated through the school budget for targeted strategies and resources to support students from refugee backgrounds
	Strongly disagree
	1
	0.50%
	0
	0.00%
	0.001

	
	Disagree
	7
	3.20%
	9
	3.60%
	

	
	Neither disagree nor agree
	21
	9.50%
	31
	12.30%
	

	
	Agree
	75
	33.90%
	125
	49.60%
	

	
	Strongly agree
	117
	52.90%
	87
	34.50%
	

	Strategies and resources utilised to support students from refugee backgrounds are data-driven and evidence-based
	Disagree
	9
	4.10%
	19
	7.50%
	0.001

	
	Neither disagree nor agree
	34
	15.40%
	58
	23.00%
	

	
	Agree
	107
	48.40%
	130
	51.60%
	

	
	Strongly agree
	71
	32.10%
	45
	17.90%
	






[bookmark: _Toc43461845][bookmark: _Toc43462189][bookmark: _Toc43463289][bookmark: _Toc43463665][bookmark: _Toc43466733][bookmark: _Toc44338931][bookmark: _Toc55745992]Appendix 4: Sample responses to the survey by RSL support
	Questions
	Response categories
	2018 (n=446)
	2019 (n=692)
	p value

	
	
	Responded
	Proportion
	Responded
	Proportion
	

	Was your school supported by a RSL?
	Yes
	342
	71.7%
	408
	59.6%
	

	 How long have you been working at this school?
	Less than 1 year
	34
	9.90%
	45
	11.00%
	0.52

	
	1-3 years
	95
	27.80%
	94
	23.00%
	

	
	4-7 years
	63
	18.40%
	80
	19.60%
	

	
	More than 7 years
	150
	43.90%
	189
	46.30%
	

	Which of the following categories best fits your current role?
	School executive staff
	175
	51.20%
	146
	35.80%
	<0.001

	
	Teaching and other staff
	160
	46.80%
	245
	60.00%
	

	
	School administration staff
	7
	2.00%
	17
	4.20%
	

	How aware are you of the role of the RSL in supporting school
	Extremely aware
	199
	58.20%
	185
	45.30%
	0.004

	
	Fairly aware
	109
	31.90%
	163
	40.00%
	

	
	Slightly aware
	27
	7.90%
	51
	12.50%
	

	
	Not at all aware
	7
	2.00%
	9
	2.20%
	

	How supported do you feel in working with and supporting students from refugee backgrounds
	Extremely supported
	179
	52.30%
	183
	44.90%
	0.22

	
	Fairly supported
	132
	38.60%
	186
	45.60%
	

	
	Slightly supported
	29
	8.50%
	36
	8.80%
	

	
	Not at all supported
	2
	0.60%
	3
	0.70%
	

	How confident do you feel in working with and supporting students from refugee backgrounds
	Extremely confident
	152
	44.40%
	168
	41.20%
	0.12

	
	Fairly confident
	168
	49.10%
	194
	47.50%
	

	
	Slightly confident
	22
	6.40%
	45
	11.00%
	

	
	Not at all confident
	0
	0.00%
	1
	0.20%
	

	Refugee students experience safe and inclusive learning environments 
	Red
	6
	1.80%
	12
	3.00%
	0.095

	
	Yellow
	81
	23.80%
	120
	29.60%
	

	
	Green
	254
	74.50%
	274
	67.50%
	

	Personalised approaches are used to plan support for refugee students 
	Red
	23
	6.70%
	36
	8.90%
	0.083

	
	Yellow
	137
	40.20%
	187
	46.10%
	

	
	Green
	181
	53.10%
	183
	45.10%
	

	Quality EAL/D pedagogy and trauma informed approaches are embedded in teacher and executive practice within my school 
	Red
	55
	16.10%
	68
	16.70%
	0.079

	
	Yellow
	150
	44.00%
	208
	51.10%
	

	
	Green
	136
	39.90%
	131
	32.20%
	

	Schools develop partnerships with families from refugee backgrounds 
	Red
	15
	5.40%
	68
	16.70%
	<0.001

	
	Yellow
	116
	41.70%
	187
	45.90%
	

	
	Green
	147
	52.90%
	152
	37.30%
	

	Schools develop processes and practices that support refugee students 
	Red
	9
	5.10%
	8
	5.50%
	0.003

	
	Yellow
	61
	34.90%
	77
	53.10%
	

	
	Green
	105
	60.00%
	60
	41.40%
	

	Targeted strategies and resources to support students from refugee backgrounds are included in the school plan
	Strongly disagree
	2
	1.10%
	0
	0.00%
	0.21

	
	Disagree
	16
	9.10%
	11
	7.50%
	

	
	Neither disagree nor agree
	21
	12.00%
	26
	17.80%
	

	
	Agree
	79
	45.10%
	73
	50.00%
	

	
	Strongly agree
	57
	32.60%
	36
	24.70%
	

	Funding is allocated through the school budget for targeted strategies and resources to support students from refugee backgrounds
	Strongly disagree
	1
	0.60%
	0
	0.00%
	0.075

	
	Disagree
	6
	3.40%
	2
	1.40%
	

	
	Neither disagree nor agree
	11
	6.30%
	14
	9.60%
	

	
	Agree
	61
	34.90%
	68
	46.60%
	

	
	Strongly agree
	96
	54.90%
	62
	42.50%
	

	Strategies and resources utilised to support students from refugee backgrounds are data-driven and evidence-based
	Disagree
	8
	4.60%
	5
	3.40%
	0.18

	
	Neither disagree nor agree
	22
	12.60%
	25
	17.10%
	

	
	Agree
	84
	48.00%
	80
	54.80%
	

	
	Strongly agree
	61
	34.90%
	36
	24.70%
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	Questions
	Response categories
	2018 
	2019 

	
	
	Term 2 (268)
	Term 4 (178)
	p value
	Term 2 (541)
	Term 4 (151)
	p value

	Was your school supported by a RSL?
	Yes
	201 (78.8%)
	141 (81.0%)
	0.58
	297 (60.0%)
	111 (77.1%)
	<0.001

	How long have you been working at this school?
	Less than 1 year
	22 (8.2%)
	21 (11.8%)
	0.34
	51 (9.4%)
	22 (14.6%)
	0.19

	
	1-3 years
	67 (25.0%)
	46 (25.8%)
	
	115 (21.3%)
	37 (24.5%)
	

	
	4-7 years
	68 (25.4%)
	34 (19.1%)
	
	115 (21.3%)
	28 (18.5%)
	

	
	More than 7 years
	111 (41.4%)
	77 (43.3%)
	
	260 (48.1%)
	64 (42.4%)
	

	Which of the following categories best fits your current role?
	School executive staff
	140 (52.2%)
	88 (49.4%)
	0.099
	235 (43.4%)
	41 (27.2%)
	0.001

	
	Teaching and other staff
	114 (42.5%)
	87 (48.9%)
	
	288 (53.2%)
	103 (68.2%)
	

	
	School administration staff
	14 (5.2%)
	3 (1.7%)
	
	18 (3.3%)
	7 (4.6%)
	

	How aware are you of the role of the RSL in supporting school
	Extremely aware
	120 (46.2%)
	99 (55.6%)
	0.039
	159 (30.9%)
	57 (38.0%)
	0.36

	
	Fairly aware
	88 (33.8%)
	61 (34.3%)
	
	183 (35.6%)
	49 (32.7%)
	

	
	Slightly aware
	35 (13.5%)
	12 (6.7%)
	
	115 (22.4%)
	32 (21.3%)
	

	
	Not at all aware
	17 (6.5%)
	6 (3.4%)
	
	57 (11.1%)
	12 (8.0%)
	

	How supported do you feel in working with and supporting students from refugee backgrounds
	Extremely supported
	107 (41.2%)
	95 (53.4%)
	0.049
	162 (31.5%)
	58 (38.7%)
	0.41

	
	Fairly supported
	111 (42.7%)
	66 (37.1%)
	
	243 (47.3%)
	62 (41.3%)
	

	
	Slightly supported
	38 (14.6%)
	16 (9.0%)
	
	97 (18.9%)
	26 (17.3%)
	

	
	Not at all supported
	4 (1.5%)
	1 (0.6%)
	
	12 (2.3%)
	4 (2.7%)
	

	How confident do you feel in working with and supporting students from refugee backgrounds
	Extremely confident
	93 (35.8%)
	85 (47.8%)
	0.057
	158 (30.7%)
	49 (32.7%)
	0.053

	
	Fairly confident
	140 (53.8%)
	82 (46.1%)
	
	246 (47.9%)
	83 (55.3%)
	

	
	Slightly confident
	26 (10.0%)
	11 (6.2%)
	
	101 (19.6%)
	15 (10.0%)
	

	
	Not at all confident
	1 (0.4%)
	0 (0.0%)
	
	9 (1.8%)
	3 (2.0%)
	

	Refugee students experience safe and inclusive learning environments 
	Red
	6 (2.3%)
	2 (1.1%)
	0.12
	29 (5.5%)
	5 (3.3%)
	0.11

	
	Yellow
	77 (29.5%)
	39 (21.9%)
	
	200 (37.7%)
	46 (30.7%)
	

	
	Green
	178 (68.2%)
	137 (77.0%)
	
	301 (56.8%)
	99 (66.0%)
	

	Personalised approaches are used to plan support for refugee students 
	Red
	24 (9.2%)
	7 (4.0%)
	0.013
	77 (14.7%)
	16 (10.7%)
	0.020

	
	Yellow
	120 (45.8%)
	68 (38.4%)
	
	262 (50.1%)
	62 (41.6%)
	

	
	Green
	118 (45.0%)
	102 (57.6%)
	
	184 (35.2%)
	71 (47.7%)
	

	Quality EAL/D pedagogy and trauma informed approaches are embedded in teacher and executive practice within my school 
	Red
	49 (18.8%)
	18 (10.2%)
	0.001
	124 (23.9%)
	26 (17.3%)
	0.067

	
	Yellow
	129 (49.4%)
	74 (41.8%)
	
	268 (51.7%)
	75 (50.0%)
	

	
	Green
	83 (31.8%)
	85 (48.0%)
	
	126 (24.3%)
	49 (32.7%)
	

	Schools develop partnerships with families from refugee backgrounds 
	Red
	18 (10.2%)
	8 (4.5%)
	0.029
	124 (24.1%)
	23 (15.3%)
	0.029

	
	Yellow
	84 (47.7%)
	74 (41.8%)
	
	242 (47.0%)
	70 (46.7%)
	

	
	Green
	74 (42.0%)
	95 (53.7%)
	
	149 (28.9%)
	57 (38.0%)
	

	Schools develop processes and practices that support refugee students 
	Red
	6 (4.5%)
	6 (6.8%)
	0.039
	27 (12.8%)
	3 (7.5%)
	0.34

	
	Yellow
	62 (46.6%)
	26 (29.5%)
	
	122 (57.8%)
	21 (52.5%)
	

	
	Green
	65 (48.9%)
	56 (63.6%)
	
	62 (29.4%)
	16 (40.0%)
	

	Targeted strategies and resources to support students from refugee backgrounds are included in the school plan
	Strongly disagree
	1 (0.8%)
	1 (1.1%)
	0.37
	2 (0.9%)
	0 (0.0%)
	0.74

	
	Disagree
	9 (6.8%)
	12 (13.6%)
	
	30 (14.2%)
	3 (7.5%)
	

	
	Neither disagree nor agree
	20 (15.0%)
	16 (18.2%)
	
	50 (23.6%)
	9 (22.5%)
	

	
	Agree
	65 (48.9%)
	34 (38.6%)
	
	91 (42.9%)
	19 (47.5%)
	

	
	Strongly agree
	38 (28.6%)
	25 (28.4%)
	
	39 (18.4%)
	9 (22.5%)
	

	Funding is allocated through the school budget for targeted strategies and resources to support students from refugee backgrounds
	Strongly disagree
	1 (0.8%)
	0 (0.0%)
	0.39
	9 (4.2%)
	0 (0.0%)
	0.42

	
	Disagree
	4 (3.0%)
	3 (3.4%)
	
	27 (12.7%)
	4 (10.0%)
	

	
	Neither disagree nor agree
	15 (11.3%)
	6 (6.8%)
	
	106 (50.0%)
	19 (47.5%)
	

	
	Agree
	49 (36.8%)
	26 (29.5%)
	
	70 (33.0%)
	17 (42.5%)
	

	
	Strongly agree
	64 (48.1%)
	53 (60.2%)
	
	17 (8.0%)
	2 (5.0%)
	

	Strategies and resources utilised to support students from refugee backgrounds are data-driven and evidence-based
	Disagree
	4 (3.0%)
	5 (5.7%)
	0.22
	51 (24.1%)
	7 (17.5%)
	0.63

	
	Neither disagree nor agree
	22 (16.5%)
	12 (13.6%)
	
	108 (50.9%)
	22 (55.0%)
	

	
	Agree
	70 (52.6%)
	37 (42.0%)
	
	36 (17.0%)
	9 (22.5%)
	

	
	Strongly agree
	37 (27.8%)
	34 (38.6%)
	
	297 (60.0%)
	111 (77.1%)
	





School executive staff	Teaching and other staff	School administration staff	52.2	42.5	5.2	
School executive staff	Teaching and other staff	School administration staff	49.4	48.9	1.7000000000000002	
School executive staff	Teaching and other staff	School administration staff	43.4	53.2	3.3000000000000003	
School executive staff	Teaching and other staff	School administration staff	27.200000000000003	68.2	4.5999999999999996	
%




Less than 1 year	1-3 years	4-7 years	More than 7 years	8.2000000000000011	25	25.4	41.4	
Less than 1 year	1-3 years	4-7 years	More than 7 years	11.799999999999999	25.8	19.100000000000001	43.3	
Less than 1 year	1-3 years	4-7 years	More than 7 years	9.4	21.3	21.3	48.1	
Less than 1 year	1-3 years	4-7 years	More than 7 years	14.6	24.5	18.5	42.4	
%




Not at all aware	Slightly aware	Fairly aware	Extremely aware	6.5	13.5	33.800000000000004	46.2	
Not at all aware	Slightly aware	Fairly aware	Extremely aware	3.4	6.7	34.299999999999997	55.6	
Not at all aware	Slightly aware	Fairly aware	Extremely aware	11	22	36	31	
Not at all aware	Slightly aware	Fairly aware	Extremely aware	8	21	33.700000000000003	38	
%




Not at all supported	Slightly supported	Fairly supported	Extremely supported 	1.5	14.6	42.7	41.2	
Not at all supported	Slightly supported	Fairly supported	Extremely supported 	0.6	9	37.1	53.4	
Not at all supported	Slightly supported	Fairly supported	Extremely supported 	2.2999999999999998	18.899999999999999	47.3	31.5	
Not at all supported	Slightly supported	Fairly supported	Extremely supported 	2.7	17.3	41.3	38.700000000000003	
%




Not at all confident	Slightly confident	Fairly confident	Extremely confident	0.4	10	53.8	35.799999999999997	
Not at all confident	Slightly confident	Fairly confident	Extremely confident	0	6.2	46.1	47.8	
Not at all confident	Slightly confident	Fairly confident	Extremely confident	1.8	19.600000000000001	47.9	30.7	
Not at all confident	Slightly confident	Fairly confident	Extremely confident	2	10	55.3	32.700000000000003	
%



Green	
2018 Term 2 (n = 262)	2018 Term 4 (n = 177)	2019 Term 2 (n = 523)	2019 Term 4 (n = 149)	45	57.599999999999994	35.199999999999996	47.699999999999996	Yellow	
2018 Term 2 (n = 262)	2018 Term 4 (n = 177)	2019 Term 2 (n = 523)	2019 Term 4 (n = 149)	45.800000000000004	38.4	50.1	41.6	Red	
2018 Term 2 (n = 262)	2018 Term 4 (n = 177)	2019 Term 2 (n = 523)	2019 Term 4 (n = 149)	9.1999999999999993	4	14.7	10.7	


Green	
2018 Term 2 (n = 176)	2018 Term 4 (n = 177)	2019 Term 2 (n = 515)	2019 Term 4 (n = 150)	42	53.7	28.9	38	Yellow	
2018 Term 2 (n = 176)	2018 Term 4 (n = 177)	2019 Term 2 (n = 515)	2019 Term 4 (n = 150)	47.699999999999996	41.8	47	46.7	Red	
2018 Term 2 (n = 176)	2018 Term 4 (n = 177)	2019 Term 2 (n = 515)	2019 Term 4 (n = 150)	10.199999999999999	4.5	24.099999999999998	15.299999999999999	


Green	
2018 Term 2 (n = 261)	2018 Term 4 (n = 177)	2019 Term 2 (n = 518)	2019 Term 4 (n = 150)	31.8	48	24.3	32.700000000000003	Yellow 	
2018 Term 2 (n = 261)	2018 Term 4 (n = 177)	2019 Term 2 (n = 518)	2019 Term 4 (n = 150)	49.4	41.8	51.7	50	Red	
2018 Term 2 (n = 261)	2018 Term 4 (n = 177)	2019 Term 2 (n = 518)	2019 Term 4 (n = 150)	18.8	10.199999999999999	23.9	17.299999999999997	


Green	
2018 Term 2 (n = 133)	2018 Term 4 (n = 88)	2019 Term 2 (n = 211)	2019 Term 4 (n = 40)	48.9	63.6	29.4	40	Yellow	
2018 Term 2 (n = 133)	2018 Term 4 (n = 88)	2019 Term 2 (n = 211)	2019 Term 4 (n = 40)	46.6	29.5	57.8	52.5	Red	
2018 Term 2 (n = 133)	2018 Term 4 (n = 88)	2019 Term 2 (n = 211)	2019 Term 4 (n = 40)	4.5	6.8000000000000007	12.8	7.5	
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