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Executive summary 

Children’s earliest learning and development takes place within families, in connection with community, culture 

and place. The Aboriginal Families as Teachers (AFaT) program is informed by a recognition that families are 

children’s first and most influential educators and that engagement in early childhood education is closely linked 

to future learning success. It aims to strengthen the ability of Aboriginal families to build developmentally rich 

home learning environments, support the active participation of Aboriginal children and their families in early 

childhood education, and support successful transitions to school.  

In June 2018, the NSW Department of Education funded eight providers to deliver the AFaT program. AFaT 

providers are required to design and deliver AFaT programs that are: family-centred, strengths-based and 

culturally appropriate; structured but flexible to respond to the needs of children, families and the community; 

linked with early childhood education services; and implemented in partnership with community stakeholders. 

AFaT program activities must also be developed by a suitably qualified early childhood educator, early childhood 

education teacher, or other person with a relevant tertiary qualification. 

The Cultural and Indigenous Research Centre Australia (CIRCA) was contracted by the NSW Department of 

Education to carry out a review the AFaT program and this report presents findings from the outcome stage of 

this review. In addition, in April 2019 an Interim Report was written by CIRCA outlining what program delivery 

activities had occurred to date, the experiences of program implementation and whether there had been any 

learnings thus far in terms of improving the program delivery. The Interim Report drew on information collected 

by the Department at the Yarn Up workshop for program providers. 

Method 

CIRCA used a mixed method approach for collecting data from AFaT providers, families, community members, 

and Department of Education staff to shed light on the outcomes of the program. CIRCA distributed an online 

survey to all providers in September 2019, designed in collaboration with the Department and provided an 

opportunity for program providers to fully describe their programs and their impacts.  

CIRCA also carried out site visits to three providers that deliver AFaT programs to explore program 

implementation and outcomes by engaging and gathering data from program providers, educators, families, and 

relevant community stakeholders, such as local Elders and other community organisations. CIRCA employed a 

range of methods to collect data depending on the availability of stakeholders and their preferred mode of 

participation including a mix of yarning circles and in-depth interviews, led by highly skilled Aboriginal research 

consultants.  CIRCA staff analysed the online survey of providers and acquittal data from providers. CIRCA staff 

synthesized the qualitative and quantitative work for this report. 

The outcome review was guided by a set of review questions and the research findings are provided below 

aligned to each review question.  
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Findings 

The research indicates the program has yielded positive outcomes for children and parents as well as the 

potential for longer-term outcomes into the future. Each program objective has been met over the initial 

program stage. A key consideration for the future of the program is finding ways to support both the home-visits 

and the playgroups as well identify the most effective method to measure progress of participating children’s 

skills and capabilities, increases in the capacity of families to provide a learning environment and in the longer 

term, learning outcomes and other benefits once participating children commence primary school as a result of 

the program, and allow for providers to consider ways to overcome travel issues that present as participation 

barriers for some families in some locations. 

Program effectiveness: 

To what extent has the program delivered its intended outputs and outcomes? 

Providers have opted to deliver AFaT in a variety of ways within the original program design.  

Survey data collected from providers for this review shows that all AFaT providers feel they have made some 

or a lot of progress toward all five objectives, with the most progress made in the promotion of literacy and 

numeracy rich home learning environments and the promotion of early childhood education within Aboriginal 

families and local communities.  

The five core objectives are as follows: 

1. To support Aboriginal families to provide developmentally rich home learning environments for young 

children birth to five years 

Parents and family members value the home visits highly and are able to integrate the learning resources into 

their children’s day to day activities suggesting their homes have become more developmentally rich as a result 

of participation in AFaT. AFaT appears to be supporting the development of learning rich environments for 

children by encouraging the formation and strengthening of bonds between parents and children around 

learning and development and helping families integrate learning throughout the household on a day-to-day 

basis by providing access to resources and helping parents engage with them effectively. 

2. To promote literacy and numeracy rich home learning environments; 

As a result of the combination of the home visits, resources left at home, and the playgroups, the child’s literacy 

and numeracy skills were improving, as were other skills necessary for school readiness like fine motor skills and 

confidence. 
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3. To build families’ confidence in their ability to support the healthy development and learning of their 

children; 

AFaT appears to be increasing parents’ and carers’ confidence to support their children’s development and 

learning by helping them engage in that development directly, but also by helping them engage with the service 

providers who are involved with the development and education of their children. 

4. To support Aboriginal children and their families for successful transitions to school;  

Supporting Aboriginal children and families to make the transition to school or other formal early education 

option appears to be achieved a number of ways by AFaT providers. Some do so by empowering parents to 

advocate for their children’s educational needs, other have done so by helping children get the professional 

support they need to help manage or overcome their early learning challenges, and others have done so by 

functioning as a bridge between home-based learning and formal school-based learning and equipping children 

with the skills and knowledge they need to be school-ready. It is in these ways that AFaT appears to have been 

achieving this objective. 

5. To promote the importance of early childhood education within families and communities, including 

participation in a quality early childhood education program for 600 hours in the year before school (at a 

minimum). 

Notably missing from any descriptions of how AFaT has promoted the importance of early childhood education 

among families and communities were examples of if and how the goal for children to participate in 600 or more 

hours of quality early childhood education prior to starting school was being met. Although some service 

providers reported increased enrollments as a result of involvement in AFaT, none talked about the number of 

hours children spent in early childhood education. Therefore, it is unclear from the data collected in this review 

if and how the goal of 600+ hours are being achieved. 

Outcomes 

The following outlines AFaT outcomes achieved for children, families and service providers both in line and those 

that have gone beyond the program objectives.  

Outcomes for families: 

Providers reported the following specific ways that AFaT has improved outcomes for families: 

 increased confidence among parents to advocate on behalf of their children when they get to school; 

 increased confidence completing paperwork and navigating bureaucracies; 

 increased confidence supporting their children's learning at home;  

 increased their engagement with their children's learning and development; 
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 some have changed the ways that they engage with their children and the types of learning and 

development that they support and try to cultivate among their children (such as play-based learning 

and imagination).  

The following are ways in which AFaT has improved outcomes for families beyond the specific program 

objectives: 

 Changes to family attitudes, knowledge, and behaviours as a result of improved access to quality 

resources that can have beneficial effects on all children as well as other adults in the household; 

 Deepened sense of pride that can have beneficial effects on all children as well as other adults in the 

household; 

 exposure to information translating into better knowledge for families; and  

 Positively affect connections to their own children, as well as to their culture and connections to other 

community members. 

Outcomes for children: 

The AFaT program’s objectives are largely focused on changing the conditions and contexts for children’s 

development. Only one objective focuses directly on affecting the outcomes of children, namely supporting 

Aboriginal children and their families for successful transitions to school. Key outcomes for children as follows: 

 Change in children’s behaviours, namely increased engagement in learning; 

 changes in children’s relationships - stronger relationships between children and their families, among 

children; and  

 children’s creativity and imaginations are being sparked.  

Outcomes for Services: 

Service providers experienced some positive outcomes and benefits of delivering the program as follows: 

 AFaT encourages stronger appreciation and understanding among non-Aboriginal staff for Aboriginal 

culture; 

 Non-Aboriginal and Aboriginal staff work collaboratively in delivery and design; 

 Increased participation of local Aboriginal Community members in the service organization 

 Ability to build / administer a program that is culturally well-informed and grounded in the needs of 

community;  

 Positive changes in the levels of engagement of AFaT parents and Aboriginal elders; and  

 Increased confidence and engagement in community on the part of tutors (staff).   
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Program Impact 

What has happened as a result of the program, beyond outcomes? 

The research suggests that there may be some long-term impacts that could be observed in the future, as a 

result of their AFaT programs granting children access to speech pathology, occupational therapy, other referral 

services, as well as opportunities to practice their fine and gross motor skills. 

What were the unintended impacts? 

While AFaT was not intended to be a ‘soft entry’ into wrap-around services and referrals for Aboriginal children, 

it seems to have worked that way in some contexts, with parents commenting on accessing various supports for 

their children through AFaT. 

AFaT functions as a positive way to connect Aboriginal families and children with services they need, providing 

a unique opportunity to support these families. The AFaT program appears to be building trust between 

Aboriginal families and these service providers – providers who may be called upon later by families when they 

need additional support after their engagement with the AFaT program has ended.  

What factors have influenced program outcomes? 

Many of the service providers commented on the importance of the home visits as a first step to nurture learning 

in the home environment and build the confidence of parents with the resources given. The key success factors 

of the home visits were as follows: 

 Being able to engage with their children in the privacy of their own homes gives families ability to 

engage in ways they may not in a public setting; 

 Combination of home visits and playgroups allows the full impact of AFaT to be achieved; 

 Central and leading roles of Aboriginal staff critical to creating a safe and inviting space for Aboriginal 

parents and their children; 

 Non-Aboriginal staff demonstrated a high level of cultural understanding, appreciation, and 

commitment to upholding cultural respect and protocols; and  

Another factor influencing outcomes centres around the ability of families to attend playgroups at providers’ 

office locations. Parents interviewed explained that their attendance of playgroups was limited by their access 

to transportation, especially for those with other younger children and those who were geographically or socially 

isolated 

Program appropriateness 

Delivery in line with the principles relating to working with Aboriginal and Torres Strait Islander children, 

families and communities 
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Neither the qualitative research nor the survey data revealed any concerns about the cultural appropriateness 

of delivery of the AFaT program. The strengths of the program were as follows: 

 Home visits were conducted by Aboriginal service staff and playgroups were Aboriginal led, with non-

Aboriginal staff well trained in cultural protocols and cultural understanding; 

 Playgroup activities based on Aboriginal language was also important and providers are ensuring 

program cultural appropriateness by using books and resources that are: 

 Culturally affirming; 

 Use local cultural resources and language;  

 Holding playgroups in familiar, safe community environments;  

 Having non-Aboriginal staff regularly go through cultural competency training; 

 Engaging Aboriginal families and community members in the design of the AFaT program and how it is 

delivered.  

Program learnings  

What have been the key program benefits? 

All of the evidence presented in this review suggests that the key benefits of the AFaT program are as follows: 

 Supporting Aboriginal families to provide developmentally rich home learning environments for young 

children birth to five years, by  

o Parents and carers integrating the learning resources into their children’s day-to-day activities 

o Successfully guiding families on how to engage with the resources in the home 

o Nurturing the bond between parents and children 

 Promoting literacy and numeracy rich home learning environments, by 

o Promoting literacy and an appreciation for books within and beyond children’s immediately 

households 

o Parents cultivating literacy within the family 

o Leaving AFaT resources in the home to teach literacy and numeracy, which are being used by 

children and their parents 

 Building families’ confidence in their ability to support the healthy development and learning of their 

children, by  

o Increasing parents’ and carers’ confidence and engagement with learning that they observe in 

their children 

o Equipping families with the skills to support their child’s development and encouraging them 

to intentionally make the time to do so  
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o Encouraging parents and carers to increasingly engage with their children, ask questions of 

educators, advocate for their children, and encourage their children to explore new things 

o Increasing parents’ and carers’ confidence to be their child’s first teachers 

 Supporting Aboriginal children and their families for successful transitions to school, by  

o Coaching and providing general support to families, to help them get access to the resources 

their children need, and to enrol in quality early childhood education 

o Providing a space for children to develop skills in preparation for school 

o Helping families diagnose their children’s learning challenges early and provide a supportive 

mechanism for referrals 

o Empowering parents to advocate for their children and navigate the bureaucracy of school 

 Promoting the importance of early childhood education within families and communities, by 

o Demonstrating to families the positive effects of early childhood education, cultivation of 

imagination, and play in their children 

 Exposing families to information that increases their knowledge about child development and early 

childhood education 

 Strengthening families’ connections to their own children, but also to their culture and connections to 

other community members 

 Strengthening relationships between children and their families, and among children 

 Sparking children’s creativity and imaginations 

 Increasing the appreciation and understanding among non-Aboriginal staff for Aboriginal culture 

 Increasing participation of local Aboriginal Community members and families in the service organization 

 Building a program that is culturally appropriate and grounded in the needs of the local Aboriginal 

community 

 Providing an opportunity for a ‘soft entry’ into wrap-around services and referrals for Aboriginal 

children, which will hopefully increase children’s odds of strong and positive long-term outcomes at 

school and in life. 

What have been the key lessons learned? 

According to providers, the objectives of the program are being met, which suggests the current delivery models 

are working. The following points are the key lessons learned from the review: 

 Leaving resources for use at home contributes to children’s engagement with reading and numbers; 

 The combination of home visits and playgroups is necessary to achieve the full range of objectives of 

AFaT and to benefit both parents and children; 

 Play- and activity-based learning is successfully exciting and engaging children in learning and 

developing their skills; 
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 Home visits offer families the opportunity to engage in new ways of teaching or spending time with 

their children while playgroups provide the chance to socialize with other children and give parents the 

chance to learn from peers; 

 Parents with very young children and parents who are geographically or socially isolated to attend 

playgroup sessions at the service providers’ offices, due to lack of transportation face additional 

barriers; 

 It is critical to continually engage with Aboriginal community members and families about what they 

want out of the AFaT program and how they want to see it delivered, in order to ensure the program 

stays culturally appropriate and relevant; 

 The current objectives for AFaT are focused on strengthening families’ abilities to support the 

development and growth of their children. This is aligned with the social ecological model and means 

that the program is set up to address the immediate environment young children face. It may be wise 

to include some objectives relative to child outcomes, in the longer-term, and establish a longer-term 

evaluation framework to determine the extent to which this social ecological intervention approach is 

positively impacting children in the long run; 

 Broader impacts of the program beyond affecting the knowledge, awareness, skills, attitudes, or 

behaviours of children, families, and service providers are not yet confirmed; 

 It is unclear if the objective to get children enrolled in 600+ hours of quality ECE is being met, as this 

review did not ask providers to submit data about that; 

 A collaborative approach from the service, which includes Aboriginal educators as leaders and non-

Aboriginal educators as informed and sensitive partners, is necessary for the playgroup setting to be 

effective – as a way to engage children and parents; and   

 Including parents in delivery of content in playgroups can also be highly effective as a form of 

engagement for parents, role modelling for children and content development for the program in 

general.  

What are the implications of these lessons learned? What are the key considerations for future program 

delivery? 

The benefits of the program are numerous and multi-faceted. There were no drawbacks to the program 

identified by providers, families, or community stakeholders and the only improvements that appear necessary 

relate to data collection and evaluation. The program’s current form allows providers to flexibly provide home-

based and playgroup-based child development opportunities.  

These findings also support providers’ suggestions for more opportunities to learn from other AFaT providers. 

As these providers are all regional it is not surprising that the chance to connect and learn from others would be 

a high priority.  
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Given the role AFaT is already playing in terms of referring children with learning difficulties and providing a ‘soft 

entry’ into other services for childhood development, it was suggested that this be extended more consciously 

in the future. Here again, the finding that AFaT is providing these referrals and that role is a critical one for 

families supports this suggestion from providers. 

What are the key considerations for future program delivery? 

There is ample evidence that the program objectives are being met, and that there are important and positive 

unintended benefits from the program, which could be built on over time. Broadly speaking, the core objectives 

of AFaT are being met and the program is working to achieve the intended outcomes: strengthening the ability 

of Aboriginal families to build developmentally rich home learning environments, supporting the active 

participation of Aboriginal children and their families in early childhood education, and supporting their 

transitions to school. It is also clear from the quantitative and qualitative data in this study that the main positive 

results of the program come from encouraging parents to be more confident with play-based learning with their 

children in the home and playgroup environment and encouraging them to engage with early childhood 

education. AFaT has provided families with often hard-to-access resources in the home as well as new, trusted 

sources of advice when it comes to nurturing the education and development of their children. This includes 

advice and support in relation to further information and treatment for any learning issues identified in their 

children. AFaT has also helped build confidence among parents to be better advocates for their children’s needs 

once they reach more formal schooling. 

Consideration should be given to exploring and expanding ways for AFaT service providers to share information 

with each other, and exploring ways to further support the role AFaT is playing in introducing parents to other 

health and social services of importance to them and their children. 

All of the providers, community stakeholders, families, and departmental staff from whom we gathered data 

and who are involved in the program believe it should be continued and funded for between 3 to 5 years in 

order to continue to build on the achievements thus far. In particular, the opportunity to continue building off 

of the work Aboriginal staff leaders have done with design and delivery of the programs was seen as key to the 

future of the program. As this outcome review has found and articulated, the benefits of the program are 

extensive and multifaceted, and they are on-target with the intent of the program.  

There are opportunities to build on the many lessons learned from this stage of the program, replicating as many 

features as possible from current providers and addressing some of the minor issues raised regarding 

measurement and providing access to on-site playgroup sessions for families that struggle with transportation.  

To support future AFaT measurement and evaluation, consider following up with children and families who 

participate in AFaT to gather more precise data about whether or not children have participated in 600+ hours 

of quality early childhood education and whether AFaT may have contributed to that participation among 

children. This might be done as part of a longer-term evaluation of AFaT. 

Finally, consider encouraging providers to offer home visits in combination with playgroups to maximize 

outcomes for parents and kids and consider how possible transportation barriers for children to attend 

playgroups can be overcome. 
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1. Introduction 

Early childhood is a vital period in children’s learning and development. Evidence suggests that engagement in 

early childhood learning can be a predictor of future academic achievement and that a lack of early childhood 

learning can adversely impact on the wellbeing of an individual over the course of their life. 

Australia’s first national Early Years Learning Framework, ‘Belonging, Being and Becoming’, was developed to 

assist educators to provide young children with opportunities to maximise their potential and develop a 

foundation for future success in learning. The Framework places emphasis on play-based learning, the 

importance of communication and language (including early literacy and numeracy) and social and emotional 

development. It also acknowledges that families are children’s first and most influential educators. 

In April 2018, the Minister for Early Childhood Education and Aboriginal Affairs announced the Aboriginal 

Families as Teachers (AFaT) program. AFaT aims to build the ability of Aboriginal families to provide rich home 

learning environments that will support the transition of children from early education services to school. AFaT 

is guided by the EYL Framework, including an understanding that families are the primary influence on children’s 

learning in the early years of life. It is also guided by an acknowledgement of the gap in educational achievement 

between Aboriginal and non-Aboriginal children, and the need for local, collaborative solutions.  

Funding for AFaT programs through the NSW Department of Education began in June 2018. AFaT Program 

providers are community based not-for-profit organisations or Aboriginal community-controlled organisations 

with links to local early childhood education services and have experience working with Aboriginal families. 

Program providers are required to work collaboratively with Aboriginal families to strengthen engagement in 

early childhood education. 

The program has five core objectives: 

 support Aboriginal families to provide developmentally rich home learning environments for young 

children birth to five years 

 promote literacy and numeracy rich home learning environments 

 build families’ confidence in their ability to support the healthy development and learning of their 

children 

 support Aboriginal children and their families for successful transitions to school 

 promote the importance of early childhood education within families and communities, including 

participation in a quality early childhood education program for 600 hours in the year before school 

(at a minimum). 

Program requirements include the following features: 

 structured but flexible to respond to the needs of families, children and the community 
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 family-centred 

 strengths-based and culturally appropriate (recognising and building on the strengths of Aboriginal 

culture and ways of teaching young children) 

 activities are developed by a certificate III or diploma qualified early childhood educator, early 

childhood education teacher, or other person with a relevant tertiary qualification 

 facilitates links with early childhood services in the community, including participation in 600 hours of 

early childhood education in the year before school (at a minimum). 

 engages and sustains partnerships with community stakeholders to support the capacity of families to 

enhance early development outcomes for children birth to five years. 

There are currently eight funded program providers across NSW that provide a wide range of services and 

support including home visits, playgroups and centre-based support.  

CIRCA was contracted by the NSW Department of Education to review the AFaT program mid-way through its 

implementation (early 2019) and provide an interim process review report, as well as to review the program at 

the end of its funding period (mid to late 2019) and provide a final outcomes review report. This report presents 

outcome review findings that draw on information collected via site visits, an online survey of AFaT program 

providers, and interviews with Department of Education staff.  

The outcome review was guided by the following review questions: 

Program effectiveness: 

1. To what extent has the program delivered its intended outputs and outcomes? 

Program impact: 

2. What has happened as a result of the program? 

3. What were the unintended impacts? 

4. What factors have influenced program outcomes? 

Program appropriateness: 

5. To what extent has the program been delivered in line with the principles set out in the program 

requirements relating to working with Aboriginal and Torres Strait Islander children, families and 

communities? 

Program learnings: 
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6. What have been the key program benefits? 

7. What have been the key lessons learned? 

8. What are the implications of these lessons learned? 

9. What are the key considerations for future program delivery? 
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2. Method 

2.1 Data collection 

We used a mixed method approach for collecting data from AFaT providers, families, community members, and 

Department of Education staff to shed light on the outcomes of the program.  

Online survey 

CIRCA distributed an online survey via SurveyMonkey™ software to all providers of the AFaT program in 

September 2019. The survey was designed in collaboration with the Department and included the use of closed 

and open-ended questions in order to provide an opportunity for program providers to fully describe their 

programs and their impacts. The survey was designed to explore the following topics with providers: 

 Program effectiveness 

 Program outcomes and impact 

 Monitoring progress and achievements 

 Program appropriateness 

 Improving AFaT 

 Support and resources  

 Any other feedback or information they wished to share 

See Appendix 1 for the SurveyMonkey™ version of the survey instrument.  

CIRCA received a list from the Department of Education of the eleven individuals who were responsible for 

administering the AFaT program across the eight organisations funded to deliver AFaT. CIRCA then used that list 

to send out survey URLs unique to each organisation via email. For organisations where more than one staff 

member was listed, all of them were included in the one email. The instructions for how to complete the survey 

were standardised for everyone, and they were all asked to complete the survey as a collaboration among all 

AFaT program staff, as only one response from their organisation would be accepted.  

The AFaT survey was sent out on 2 September 2019 to all eight provider organisations, and non-responding 

providers were reminded on 5 September and again on 11 September. The survey was closed on 16 September, 

and all eight providers had responded by that time, yielding a response rate of 100%.  

Site visits 

CIRCA carried out site visits to three AFaT programs. The purpose of these site visits was to explore program 

implementation and outcomes by engaging and gathering data from program providers, educators, families, and 

relevant community stakeholders such as local Elders and other community organisations involved in the 
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delivery of the programs. CIRCA employed a range of methods to collect data depending on the availability of 

stakeholders and their preferred mode of participation. This included a mix of yarning circles and in-depth 

interviews, led by highly skilled Aboriginal research consultants.  

Sites were selected in a purposive manner, in collaboration with the Department, in order to collect information 

from a diverse group of AFaT providers and their communities. Across the three AFaT sites we sought to achieve 

a mix of providers based on their: 

 Program mode of delivery e.g. home-based and centre-based and/or playgroups 

 ARIA classification e.g. major city/inner regional and outer regional/remote 

 Program delivery by an Aboriginal Community Controlled Organisation or a mainstream service 

provider 

In consultation with Department of Education three sites were ultimately selected and represented the following 

mix of providers. 

Provider/location Mode 

of 

Delivery 

ARIA 

Classification 

Aboriginal 

organisation 

Firstchance, 

Hunter region 

Home-

based 

Major city No 

Maari Ma, 

Wilcannia 

Home-

based 

Outer 

Regional 

Yes 

Noah’s Inclusion 

Services, Nowra 

Centre-

based 

Inner 

Regional 

No 

During site visits, consultations were undertaken with the following groups: 

 Managers and staff delivering the program 

 Community stakeholders (e.g. Community Elders, representatives of key partnering community 

organisations and other community representatives involved in the program) 

 Families receiving the program 

The following tables set out the topics that were discussed with each of these groups, structured around the 

themes of the outcome evaluation questions. Detailed discussion guides were developed for each of the three 

interview groups by CIRCA and then revised based on feedback from Department staff. 
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Topics discussed with managers and staff delivering the program 

Program implementation   General experience of implementing the program 

 Strengths and challenges to implementation (including 

resourcing, staffing, community/family engagement) 

Program appropriateness  Extent to which program is being delivered in line with 

the principles set out in the program requirements 

relating to working with Aboriginal and Torres Strait 

Islander communities. 

 General views on cultural appropriateness of the 

program and how it is being received by families and 

communities. 

Program outcomes and impact  What have been the outcomes for individuals, 

communities and services? 

 What evidence of outcomes/impact is available? 

 What have been any unintended impacts? 

 What factors (both internal and external to the 

program/delivery organisation) have influenced 

program outcomes? 

Program learnings  Key program benefits 

 Key lessons learned from implementation of the 

program and implications of these for future program 

delivery 

 Other key considerations for future program delivery 

Topics discussed with community stakeholders 

Program appropriateness  Observations around extent to which the program is 

being delivered in line with the principles set out in the 

program requirements relating to working with 

Aboriginal and Torres Strait Islander communities and 

general views on cultural appropriateness 

 Level of involvement in the design and delivery of the 

program and satisfaction with this level of involvement 

Program outcomes and impact  Observations around the outcomes for individuals, 

communities and services? 

 What have been any unintended impacts? 
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 What factors (both internal and external to the 

program/delivery organisation) have influenced 

program outcomes? 

Program learnings  Key program benefits 

 Key lessons learned from implementation of the 

program and implications of these for future program 

delivery 

 Other key considerations for future program delivery

Topics discussed with families involved in the program 

Program implementation and 

appropriateness 

 How satisfied are they with the program they/their children 

have received? What did they like most/least about the 

program? 

 How satisfied are they with their relationship with the staff 

who delivered the program? 

 Extent to which program is delivered in line with the 

principles set out in the program requirements relating to 

working with Aboriginal and Torres Strait Islander 

communities (e.g. is it flexible, responsive to needs and does 

it acknowledge the strengths of Aboriginal culture and 

language) 

 General views on cultural appropriateness of the program 

Program outcomes and impact  What do they see as the outcomes from their involvement in 

the program – for them, their children, their broader families 

and for their communities? 

 Were these outcomes in line with what they were hoping to 

get out of their involvement in the program? 

Program learnings  What changes/improvements would they recommend for 

the program in the future? 

See Appendix 2 for the Interview Guides that were used.  

CIRCA’s Aboriginal Research Consultant visited the Hunter Region between 15 and 23 August 2019, and seven 

individuals were interviewed or included in focus groups, across all three target groups: 2 community 

stakeholders, 4 staff members, and 1 parent (mother).  

CIRCA’s Aboriginal Research Consultant visited Nowra on 12th and 13th August 2019 to conduct interviews with 

nine stakeholders involved in the Aboriginal Families as Teachers (AFaT) program: 2 community stakeholders, 4 
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staff members, and 3 parents (1 father and 2 mothers). Interviews were conducted at Noah’s Inclusion Services 

and Cullunghutti Aboriginal Child and Family Centre. CIRCA were accompanied to interviews by Margaret 

Sutherland, Early Childhood Teacher and Team Leader Aboriginal Programs. 

CIRCA’s Aboriginal Research Consultant visited Wilcannia on 29th and 30th August 2019 to conduct interviews 

with nine stakeholders involved in the Aboriginal Families as Teachers (AFaT) program: 3 community 

stakeholders, 3 staff members, and 3 parents (all mothers). Interviews were conducted at the Maari Ma office, 

the Wilcannia Safe House, Barli Kurli Preschool and family and community members homes. CIRCA was 

accompanied to interviews with Team Leader Valerie Bugmy and Shaylin Whyman. 

CIRCA conducted three interviews with Department of Education staff members involved in overseeing the 

administration of the AFaT program across NSW between 23 August 2019 and 10 September 2019. 

2.2 Data analysis 

Qualitative data 

Qualitative data collected via interviews were collated and analysed against the key review questions as agreed 

upon by the Department and CIRCA at the review planning stage. Thematic analysis was carried out to identify 

patterns of meaning across data to provide detailed findings in relation to each of the review questions. This 

involved a process of data familiarisation, data coding, and theme development. Once themes were identified, 

illustrative quotes or examples were selected for inclusion into this report.  

Open-ended responses collected via the online survey were first analysed to identify themes across the data, 

then those themes were examined in relation to the review questions. For these responses, quotes or examples 

have been selected and included in this report to illustrate the ways the relevant themes are exhibited across 

AFaT providers.  

Quantitative data 

Quantitative data collected via the online survey were analysed to generate descriptive statistics relative to the 

review questions, and to provide an overview of AFaT providers.  

2.3 Review limitations 

Program providers formally reported to the Department on all individual provider activities and outcomes in 

February 2019 via performance acquittal reports. CIRCA conducted a preliminary process review in June 2019, 

and this outcome review between September and November 2019. It is possible that providers’ activities and 

outcomes may have changed since February 2019, but that information was not available at the time of this 

outcome review. This has limited the information available for the outcome review and may have an impact on 

the completeness of the findings relative to the review questions.  

Quantitative findings of this review may suffer from bias introduced through the methodology of data collection. 

As the survey questions were not tested for validity or reliability it is possible that respondents interpreted them 

inconsistently from one another or differently from the intended interpretation of the survey developers.  
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The qualitative findings of this evaluation are not generalisable to all families, program staff and managers, or 

community stakeholders involved in the AFaT program across all sites; instead the findings can only provide 

insights into how the AFaT program is working in the selected AFaT program sites, according to the perspectives 

of those people included in the interviews. 
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3. Program characteristics  

Though not a key objective of the outcome review, in this section we briefly outline the nature and 

characteristics of the eight AFaT programs.  

Models of AFaT program delivery (Source: 2019 AFaT Survey of Providers, n=8) 

According to AFaT providers who participated in the online survey, the AFaT program design and delivery 

includes a mixture of home visits, playgroups and centre-based support, where only one of the providers 

exclusively offered home visits – this was the Aboriginal Community Controlled Organisation operating in a 

remote area.  

AFaT programs are largely promoting play-based approaches to learning - building on children’s natural 

motivation to play and using this as a context for learning where children can explore, experiment, discover and 

solve problems in imaginative and playful ways – as well as providing targeted support activities and resources 

for parents. AFaT programs are drawing on or implementing evidence-based programs such as ‘Triple P’, 

‘Abcedarian’, ‘Circle of Security’ and ‘SWAY’ for their AFaT programs. AFaT programs have also delivered a range 

of family and community engagement strategies at the interim stage.  

Structure of participating AFaT organisations (Source: 2019 AFaT Survey of Providers, n=8) 

According to the survey of 

AFaT providers, the 

majority of organisations 

offering the AFaT program 

in 2019 were non-

Aboriginal, non-profit 

organisations. Only one 

was an Aboriginal 

Community Controlled 

Organisation.  

Non-Aboriginal, 
not-for-profit 

organisations, 7

Aboriginal 
Community 
Controlled 

Organisations, 1
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Geographic location of AFaT programs (Source: 2019 AFaT Survey of Providers, n=8) 

In 2019, none of the AFaT service 

providers characterised their AFaT 

programs as urban. Just over half 

of the organisations reported 

operating in regional NSW and just 

under half reported operating in 

remote communities of the state.  

Characteristics of AFaT staff (Source: 2019 AFaT Survey of Providers, n=8) 

Structure of participating 

AFaT organisations 

How many staff in the 

organisation are involved 

in delivering the 

program? 

How many of these 

staff are Aboriginal? 

How many of these staff 

are local to the 

Aboriginal community? 

Non-Aboriginal, not-for-

profit organisation 

5 4 4 

Non-Aboriginal, not-for-

profit organisation 

12 12 12 

Aboriginal Community 

Controlled Organisation* 
3 3 3 

Non-Aboriginal, not-for-

profit organisation 

3 3 3 

Non-Aboriginal, not-for-

profit organisation 

2 1 1 

Non-Aboriginal, not-for-

profit organisation 

3 3 3 

Non-Aboriginal, not-for-

profit organisation 

6 2 1 

Non-Aboriginal, not-for-

profit organisation 

1 1 1 

*this was the only organisation delivering AFaT via home visits only, and it was one of the three that operated remotely 

Utilisation of AFaT funding (Source: 2019 AFaT Survey of Providers, n=8) 

The eight AFaT providers that responded to the survey reported using the funding provided by NSW Department 

of Education in a variety of ways to support the implementation of the program. All used the funds to employ 

Regional, 5

Remote, 3
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program staff and purchase program resources, but then there was variation among providers regarding their 

use of the funds for other types of activities; some used it to train staff, while others used it to develop lesson 

plans or expand the reach of existing programs. The following table outlines how providers used the funding.  
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Firstchance 

Inc 

CatholicCare 

Wilcannia-

Forbes 

Maari ma 

Aboriginal 

Corporation 

Campbell 

Page 

Limited 

Noah’s 

Inclusion 

Services 

Livebetter 

Services 

Limited 

Mackillop 

Family 

Services 

Barnados 

Australia

Employed 

program 

staff 

       

Bought 

program 

resources 

       

Training 

for staff 
     

Developed 

lesson 

plans 

    

Expanded 

reach of 

existing 

programs 

   

Other 

(please 

specify) 

Maintain 

support for 

staff and 

community 

relationships 

Involved 

local Elders, 

Land 

Council and 

other 

community 

members 

directly in 

the teaching 

program. 

Hired local 

venue, 

promoted 

service in the 

community, 

home 

visiting, and 

information 

about 

referral 

services. 

(Source: 2019 AFaT Survey of Providers, n=8) 
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Promotion of AFaT program (Source: 2019 AFaT Survey of Providers, n=8) 

The 2019 AFaT survey of providers sought to also gauge the ways in which the AFaT program is being promoted 

by providers. Overall, services 

predominantly promote the 

program in-person, verbally, at 

opportune moments, as all eight 

reported relying on word-of-

mouth, promotion at local 

Aboriginal Advisory groups, and at 

interagency meetings to get the 

word out about the program. These 

methods are all fairly easy and low-

cost to access and appear to 

leverage the opportunities the 

organisations already have to share 

information across community networks.  

Supports needed by AFaT providers (Source: 2019 AFaT Survey of Providers, n=8) 

When asked on the survey, AFaT providers reported they felt they had what they needed to deliver the program. 

They did, however, cite 

various supports and 

resources as particularly 

helpful to their current 

position as well as 

necessary to their being 

able to continue 

delivering the program. 

Opportunities to connect 

with other providers, 

particularly in-person at 

the 2018 Yarn Up 

workshop, were cited as 

valuable to providers’ delivery of the program.  

The survey also asked AFaT providers to comment on any additional supports they thought they needed to 

deliver the program. Most interpreted this as supports needed for continued delivery into the future, 

underscoring the extent to which providers feel they currently have what they need to effectively deliver the 

0 1 2 3 4 5 6 7 8

Other (please specify)

Social media, e.g. Facebook

Elders Groups

Promotional materials, e.g. posters,
brochures, pamphlets

Interagency meetings

Local Aboriginal Advisory Groups

Word of mouth

# of services

0% 10% 20% 30% 40% 50% 60% 70% 80% 90%100%

The 2018 Yarn Up workshop was a valuable
learning opportunity

We have the support needed to deliver the
Aboriginal Families as Teachers program

We have the resources needed to deliver the
Aboriginal Families as Teachers program

% of providers that agreed with the following statements:

Strongly Agree Agree Neither Agree nor Disagree Disagree Strongly Disagree
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program. For the future, providers cited needing continued, stable funding so they can continue delivery, and 

they also discussed wanting additional supports to enable them to develop additional resources for families, 

such as new family packs to be distributed to participating families and lending libraries. Providers also 

commented that more networking opportunities across AFaT providers and with the Department of Education 

would be useful in the future, if the program continues.  

Monitoring (Source: 2019 AFaT Survey of Providers, n=8) 

All of the AFaT program providers who responded to the survey reported collecting feedback and/or data from 

families to monitor their progress and achievements. Program providers said they gathered data via feedback 

forms, direct observation during play sessions, and during consultations with families where the information 

gets recorded in case notes. Though providers were not asked on the survey to report the exact findings of those 

monitoring activities, when they were asked to report on the effects they believe the program has had on 

children, families, and communities we expect they would have drawn from their observations gathered via 

monitoring activities.  In fact, many providers did cite results from their own data collection efforts, by quoting 

participants in their survey responses. 
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4. Program effectiveness 

4.1 To what extent has the program delivered its intended outputs, 
objectives, and outcomes? 

4.1.1 Outputs 

As of February 2019, all but two AFaT providers reported delivering their programs as originally proposed. It was 

unclear from the September 2019 survey data if those two had been able to meet their original proposed 

delivery models by that point.  

Providers opted to deliver AFaT in a variety of ways, including one doing so only via home visits, but most doing 

so via a mix of home visits, playgroups, and centre-based group work. Many offer their families a toolkit or pack 

of resources either weekly or fortnightly that contains different types of age-appropriate materials that the 

parents can use with their children, including book, puzzles, games and general arts and crafts. Other providers 

that relied more on play group or centre-based group work reported using a variety of evidence-based activities, 

approaches, and materials to build language and literacy among children and their parents when they came to 

the service.  

4.1.2 Objectives 

The AFaT program has five core objectives: 

1. To support Aboriginal families to provide developmentally rich home learning environments for young 

children birth to five years 

2. To promote literacy and numeracy rich home learning environments 

3. To build families’ confidence in their ability to support the healthy development and learning of their 

children 

4. To support Aboriginal children and their families for successful transitions to school and 

5. To promote the importance of early childhood education within families and communities, including 

participation in a quality early childhood education program for 600 hours in the year before school (at a 

minimum). 

Survey data collected from providers, displayed in Figure 1, show that all AFaT providers feel they have made 

some or a lot of progress toward all of these objectives, with the most progress made in the promotion of literacy 

and numeracy rich home learning environments and the promotion of early childhood education within 

Aboriginal families and local communities.  
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Figure 1: The amount of progress providers think their AFaT program has made 

toward the program objectives (Source: AFaT Provider Survey, n=8)

In a supplemental analysis of the survey data, we compared AFaT providers by their achievement of objectives. 

To do this analysis we translated each text category (“no progress”, “very little progress”, “some progress”, and 

“a lot of progress”) into numerical values of 0, 1, 2, and 3, respectively, we then summed all of the responses 

across all objectives for each provider to obtain an overall ‘objective achievement score.’ The highest value 

would be 18 if a provider indicated they had made a lot of progress across all six objectives and the lowest value 

would be zero if a provider indicated they had made no progress in all six objectives. Within our data of AFaT 

providers, we found that two had an overall ‘objective achievement score’ value of 18, three had a value of 17, 

and three had a value of 15. This comparison revealed that there was very little variation across the eight 

providers; all reported very strong progress. 

The two programs that had an overall score of 18 did not appear markedly different from the other six AFaT 

programs, along any of the dimensions collected in the survey such as delivery model, number of staff, 

geography, how Aboriginal families and/or community members were involved in the development of their AFaT 

program, or what providers may have done to ensure their program is culturally safe for families and 

communities. This indicates broad and consistent progress across AFaT providers, regardless of the methods and 

approaches they deployed.  

Data from families, providers, and DoE staff provide the following insights into how the objectives have been 

met. 

1. To support Aboriginal families to provide developmentally rich home learning environments for young 

children birth to five years 

0 1 2 3 4 5 6 7 8

Promoted literacy and numeracy rich home learning
environments

Promoted the importance of early childhood education
within Aboriginal families and the local community

Supported Aboriginal families to provide developmentally
rich home learning environments

Increased the participation of local Aboriginal community
members within our organisation

Increased the confidence levels of Aboriginal families to 
participate in their children’s learning

Supported Aboriginal children and their families to
successfully transition to school

# of AFaT providers

No progress Very little progress Some progress A lot of progress
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Parents and family members who were interviewed in Nowra, Wilcannia, and Hunter/Newcastle reported 

valuing the home visits highly and said that they were able to integrate the learning resources into their 

children’s day-to-day activities, which suggests that their homes were becoming more developmentally rich as 

a result of AFaT. Parental feedback indicated the visits by service providers to their homes work well and that 

children are often excited to see the team member and feel comfortable interacting with them in the home. 

Historical relationships between government/authority and Aboriginal communities has led to a heightened 

sense of distrust and one key component to any program working with Aboriginal families, especially if it is in 

their own homes, is that the staff involved are culturally competent and are able to build a relationship with 

parents based on trust and respect that flows onto the children involved.  This points to the program’s successes.  

Three parents in Wilcannia specifically commented that their children would take out the resources and play 

with them regularly between visits from educators. Two AFaT providers also cited specific ways they observed 

participating families’ homes becoming more developmentally rich for children. One provider presented a case 

where: 

“S (child) was referred to [an ECE] in November by Preschool and Specialist Homelessness Service. 

Although S was enrolled in preschool he did not attend on a regular basis. Preschool staff had 

concerns regarding S’s confidence in tracing his name or writing it by himself and he was not holding 

the pencil with the correct grip. Through [AFaT] home visits, Educator was able to work with both 

mum and S to improve his pencil grip by doing activities that enhanced his fine and gross motor skills. 

These activities were colouring in and correcting his pencil grip, using tongs to pick up patty cake 

holders to strengthen his fine and gross motor skills with his fingers to be able to hold onto the pencil 

using his fingers. Educator showed mum what the correct way was to hold a pencil for her to continue 

his development at home. With just general reminders and having activities that involved using his 

fingers or pencil grip he now holds a pencil correctly without reminders. In December, Educator 

commented to mum saying how much S has improved and mum said she has been doing more 

colouring in and name writing activities at home with him and she has seen the improvement as he 

now doesn’t want help and can do it on his own. He has gained confidence with writing his name 

using the correct pencil grip. He recognises his achievement with holding the pencil correctly showing 

his mum and Educator when he picks up the pencil: ‘look I can do it’!” (AFaT provider, survey 

respondent)  

In this case we see not only how AFaT was able to enrich the home, empowering and enabling a mother to help 

her son on her own, but we also see the ultimate benefit in the child’s ability to grip a pencil correctly.  

The other AFaT provider who spoke directly to the ways in which AFaT appears to help families enrich their home 

learning environments, talked about the impact of families’ convening at the library. This provider cited: 

“AFaT families are attending the local library for 2-hour sessions, at end of the session they are 

borrowing books to take home to read with their little ones.” (AFaT provider, survey respondent)  

As a result of holding AFaT sessions at the library, the program is opening up the opportunity for parents to find 

and bring books home to share with their children; a clear way to enrich the home learning environment.  
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These examples demonstrate how home learning environments are becoming more developmentally rich as a 

result of AFaT – via access to books, parents actively engaging in the development of their children’s skills, and 

access to play and educational resources between AFaT educator visits.  

Another critical aspect of supporting families to provide developmentally rich learning environments for children 

involves AFaT successfully guiding families on how to engage with the resources in the home. A couple of 

surveyed AFaT providers shared they have felt successful in this regard: 

“The families have advised that they are now using the skills they have learned during playgroup and 

parenting group to support their child's development at home and are now spending more quality 

time with their child through play, reading and time spent with their child.” (AFaT provider, survey 

respondent) 

“We now see carers/parents interacting with their child’s learning, asking open ended questions, 

encouraging their child’s exploration and imagination. (AFaT provider, survey respondent) 

These examples illustrate that supporting families to provide developmentally rich home learning environments 

is not just about giving them the skills to teach or reinforce the teaching AFaT educators provide, but it is also 

about encouraging them to support the development of their children’s soft skills and just spend time with them 

– all of which are components of a developmentally rich home learning environment. 

The AFaT resources and visits also appear to nurture the bond between parents and children, through an 

educational connection, which also contributes to the richness of a home learning environment. As one parent 

put it: 

“There's not a lot of stuff to do out here so we've set up a little cupboard space for the art products 

that have been given to us. So during the day, like if he wants to use them he'll go to the cupboard 

and he'll, you know, say to me in his words ... that he wants to do it. So then I'll pull it out and set it up 

on the table.” (Parent, Wilcannia) 

Here the mother and her son are strengthening the connection they have to one another around educational 

enrichment; hopefully a connection that will last into the future. Mothers, staff, and community stakeholders 

also noted that fathers were engaged with this process as well, and were able to build bonds with their children: 

 “It helps her bond as well with my partner. He's a big kid at heart so he likes getting down and sitting 

with the girls and doing the drawings and the paintings and the blocks and it's brought the girls 

together and it's also brought them closer with their father as well.” (Parent, Wilcannia) 

“Seeing fathers around this area involved in their kid's lives and that's really, really good, so, that 

alone, it's ticked that box off. The other one is that they're getting parents turning up, you know, 

therefore they trust them.” (Community stakeholder, Nowra) 
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Providing an opportunity for whole families to come together around the development of children is a critical 

and important benefit of the AFaT program, acknowledged by parents who were interviewed. Most importantly, 

as one AFaT provider put it: 

“Their bond is becoming stronger with their parents and the program is encouraging children to see 

their parents as their first teacher - they are strong and powerful role models.” (AFaT provider, survey 

respondent) 

AFaT appears to be supporting the development of learning rich environments for children by encouraging the 

formation and strengthening of bonds between parents and children around learning and development and 

helping families integrate learning throughout the household on a day-to-day basis by providing access to 

resources and helping parents engage with them effectively. 

2. To promote literacy and numeracy rich home learning environments 

Providers were most optimistic about the extent of progress they have made toward promoting literacy and 

numeracy rich home learning environments. Recall from Figure 1 that seven out of the eight providers reported 

making ‘a lot of progress’ toward this objective. Some providers volunteered examples of how they felt homes 

had been enriched in this way, as a result of AFaT. According to one provider, they saw 

“Numerous examples of … engagement between families and the children to recognise their strengths 

as well as love for books/reading. [One example from a family, was that] ’S enjoyed the book more 

than the game, but he managed to read the book to his father by looking at the pictures. He thought 

the book was so great he even took it up to his nan’s house to show her and his cousins’” (AFaT 

provider, survey respondent) 

In this example, the provider is illustrating how the child’s appreciation for books was being cultivated by AFaT, 

and that he was going on to promote literacy and an appreciation for books beyond his immediately 

household. Not only is the child’s home becoming more literacy rich, but his extended family’s home appears 

to be as well. 

Another provider offered some insight into how parents are cultivating this literacy within the family, as a result 

of AFaT: 

“During one of the latest home visits, P picked up a book and offered to read it to her child. This was 

really good to see as it showed that the educator was able to encourage P and show her how it is 

important to provide education at home, how to provide it, and what type of open-ended questions 

to ask your children while playing -- for them to learn through play in their environment.” (AFaT 

provider, survey respondent) 

Parents are engaging with the AFaT reading resources, and as a result are increasingly integrating literacy and 

education into their children’s home environments. Another provider talked about the fact that over time, 

“Parents are now attending SWAY [Sounds, Words, Aboriginal Language and Yarning]” (AFaT provider, survey 

respondent), which is another way that parents are actively participating in the process of increasing their 
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children’s literacy via AFaT. Other providers cited similar examples, describing how parents were cultivating 

literacy and numeracy with their children.  

Another AFaT provider pointed to the way in which AFaT was promoting numeracy rich learning environments 

in the home, via game-based resources. This provider cited monitoring or evaluation data they had collected:  

“Examples from parent feedback include ‘H really enjoyed the book but loved the game more. She 

was counting before even told to count and could recognise all the numbers’” (AFaT provider, survey 

respondent) 

This example illustrates that the resources AFaT educators leave in the home to teach literacy and numeracy 

are being used by children and their parents, suggesting that the approach of leaving behind resources 

contributes to the child’s engagement with reading and numbers. A parent corroborated this point in one of the 

interviews: 

“The resources they provide, I think, does help with that education and her counting and her learning. 

Sometimes it's hard to get toys out here that help with that… I'm trained in early childhood so I can 

definitely see the benefits of a program like this and I can see the benefits in her.” (Parent, Wilcannia) 

Access to educational resources through AFaT seems to be an important feature of the program that helps 

promote literacy and numeracy rich learning environments.  

Interviewed parents also pointed to the spillover effects of increased literacy, numeracy, and engagement in 

learning among their children within their homes. Families talked about the increased confidence and 

engagement with learning that they observed in their children. One parent explained, 

“The books and stuff they get from playgroup too, they want me to read and like I do, you know, 

teach them to write their names and stuff. … She was pretty shy before but since she's going to 

playgroup she’s just opened up a lot.” (Parent, Wilcannia) 

“The numbers, yeah that's got a lot of better. She counts a lot better now. And it's just her speech, it's 

just she's improved so much with coming here singing her songs, doing little nursery rhymes and all.” 

(Parent, Nowra) 

As these parents noted, as a result of the combination of the home visits, resources left at home, and the 

playgroups, the child’s literacy and numeracy skills were improving, as were other skills necessary for school 

readiness like fine motor skills and confidence. 

3. To build families’ confidence in their ability to support the healthy development and learning of their 

children 

AFaT providers, who were surveyed online, volunteered examples of how they saw families’ confidence to 

support their children’s development grow. One provider in particular offered a lengthy example of this progress 

among their families: 
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“We have a family that has advised that they are feeling excited and more comfortable with the child 

now transitioning to school because of the program. We have recently held a discussion group with 

the families where they wrote down the things they feel they have gotten out of attending the 

playgroup and parenting group and it was advised that the families are now feeling more confident in 

supporting their child’s learning and development through play, interactions with their child and 

connecting to community. The families have advised that they are now using the skills they have 

learned during playgroup and parenting group to support their child's development at home and are 

now spending more quality time with their child through play, reading and time spent with their 

child.” (AFaT provider, survey respondent) 

As this quote illustrates, families are feeling more confident to support their child’s development because they 

have skills to do so, but also are now intentionally making the time to do so as a result of AFaT.  

Other providers shared examples that suggest families increased confidence to support their children’s growth 

and development is manifesting as increasingly engaging with their children, asking questions of educators, 

advocating for their children, and encouraging their children to explore new things. The following quotes 

illustrate those points: 

“Parents [are] becoming their child's first teacher. Families are realising the value of play and the 

benefits it provides. We have seen a significant growth in families’ confidence in supporting their 

child's learning and play. We now see carers/parents interacting with their child’s learning, asking 

open ended questions, encouraging their child’s exploration and imagination”. (AFaT provider, survey 

respondent) 

“Families who once spent time at playgroup time on their phones are now engaged in play, 

participating in group time and offering their ideas for activities. Families [are now] sitting at story and 

music time with their children. Families [are now] listening for information about their child/ brain 

development and asking questions during the “did you know” parent tip / info sessions”. (AFaT 

provider, survey respondent) 

“We have witnessed that our families have a much greater appreciation of early learning and early 

childhood education; they are now more comfortable and confident to engage in play-based learning 

with their children.  We have also observed that families have greater confidence in engaging with 

Early Childhood Services”. (AFaT provider, survey respondent) 

The increased confidence to engage in children’s learning and development shows up in a variety of ways among 

parents who have participated in AFaT. Some have increased their confidence to be their child’s first teachers, 

and other have gained confidence to advocate on behalf of their children to make sure they get the most out 

of any educational experience they are in. Each of these is an important and significant way that parents can 

support the healthy development of their children.  

Providers reported on the survey that they seem to be achieving this objective in a number of ways – all eight 

of the providers said they were achieving the objective through the provision of resources and through teaching 

and modelling, but a few providers also explicitly talked about doing so via coaching and providing more general 

support to their families. One provider demonstrated this by explaining: 
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“Through the family's engagement, we were able to talk about the child's development, coach the 

family to engage in play, art, group times which allowed us to have further conversations that led to 

the child being linking with medical practitioners, getting diagnosis getting the right supports at 

preschool and linking with the NDIS ECEI partner”. (AFaT provider, survey respondent) 

This provider’s coaching helped the family get access to the resources needed for the child to develop and learn 

in a way that was most appropriate for them. Another two providers also shared examples of how they helped 

families get access to early childhood education resources and services, but they did so in a support role, and 

that support increased the parents’ confidence to advocate for their children in the future.  

“We have also had a role supporting parents with paperwork (applications) to feel more confident. 

More confident to advocate for the supports their children will require at school”. (AFaT provider, 

survey respondent) 

“Parents [get a] better understanding of child's learning needs and how they can support this [during 

the] enrolment of children in preschool”. (AFaT provider, survey respondent) 

AFaT appears to be increasing parents’ and carers’ confidence to support their children’s development and 

learning by helping them engage in that development directly, but also by helping them engage with the service 

providers who are involved with the development and education of their children. 

4. To support Aboriginal children and their families for successful transitions to school 

Though all providers felt they had made some progress toward this objective, only five out of the eight reported 

on the 2019 survey that they had made ‘a lot of progress’ toward this objective (see Figure 1); making this 

objective one of the two that providers were the least optimistic or sure about as a whole, regarding their 

achievements. Still, providers did feel they had made significant progress, and the interviews and surveys 

provided some insights into why and how they felt that way. 

Four providers out of the eight surveyed explicitly said a number of the children who participated in their AFaT 

programs had gone on to enroll in preschool or other formal early childhood education program. These providers 

indicated that AFaT played a critical role in helping the children successfully transition by providing a space for 

children to develop skills in preparation for school. According to one provider: 

“The Aboriginal Families as Teachers program has worked strongly with a number of Aboriginal 

Families in the transition to school experience where the children have not been able to enter the 

school system.  The Preschool has provided a supportive and bridging program to move the children 

to school readiness”. (AFaT provider, survey respondent)  

This example and examples of AFaT helping families diagnose their children’s learning challenges early and 

provide a supportive mechanism for referrals demonstrate the powerful role the program can play in getting 

children ready for school; equipping them with the skills they need and the information they need to navigate 

the school system. One provider, a community stakeholder, and one parent gave specific examples to illustrate 

this role: 
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“The main achievement of the AFAT program is that parents just love to come, they feel comfortable, 

they're becoming so much more confident in being able to share their issues with staff. And I think 

that's really, that's really major. We've been able to support families to get the kids into pre-schools, 

which is great. We've been able to support one to two families to get their children assessed and 

diagnosed.”  (Staff member, Nowra) 

“This program really picks up on issues related to readiness for school, you know, whether that's 

speech delays, OT delays, or, you know, any diagnosis, it really helps. And, I think doing that in that 

environment, with the families, you know, it's giving them that culturally safe environment, where 

they feel comfortable and supported and trusted by everyone around them.” (Community 

stakeholder, Nowra) 

“We were going to send [our daughter] to school next year. But, of course we've come to the program 

and figured out what she's got [in terms of a diagnosis of autism] and we've decided she's not going to 

go to school next year. She's going to go the following year and just get some more help with 

education and her speech.” (Parent, Nowra) 

These quotes illustrate the support AFaT provides to families as they transition or prepare to transition their 

children to school, but they also demonstrate that the program helps families successfully transition to school 

by way of empowering parents to advocate for their children and navigate the bureaucracy of school by 

introducing Aboriginal parents and their children to early childhood educators and the early childhood setting. 

These examples from providers echoed some stories cited earlier regarding the confidence AFaT instilled in 

families. As one provider put it, 

AFaT program has been great due to being able to support and encourage indigenous families in a 

number of areas to enable them to feel confident with the education system for when their child/ 

children have to attend school.  Making the transition a smooth process for our people. (AFaT 

provider, survey respondent) 

Supporting Aboriginal children and families to make the transition to school or other formal early education 

option appears to be achieved a number of ways by AFaT providers. Some do so by empowering parents to 

advocate for their children’s educational needs, other have done so by helping children get the professional 

support they need to help manage or overcome their early learning challenges, and others have done so by 

functioning as a bridge between home-based learning and formal school-based learning and equipping children 

with the skills and knowledge they need to be school-ready. It is in these ways that AFaT appears to have been 

achieving this objective. 

5. To promote the importance of early childhood education within families and communities, including 

participation in a quality early childhood education program for 600 hours in the year before school (at 

a minimum). 

Four providers out of the eight surveyed explicitly volunteered in an open-ended question that some or all of 

the children who participated in their AFaT programs had gone on to enroll in preschool or other formal early 

childhood education program. In addition, seven out of the eight providers who responded to the survey said 

they felt they had made ‘a lot of progress’ toward this objective – making it one of the two objectives that 
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providers, across the board, felt the best about in terms of achievement (see Figure 1). These quantitative data 

regarding providers’ perceptions of progress toward this objective suggest it is being met. The ways this 

objective appears to be being met mirrors the examples cited relative to objective 4, above. It appears that the 

importance of early childhood education is being promoted by way of parents witnessing and participating in 

the development of their children, getting support for and referrals to help their children overcome learning 

challenges, and gaining the confidence to navigate the system of early childhood education. As one provider put 

it, 

“We have witnessed that our families have a much greater appreciation of early learning and early 

childhood education; they are now more comfortable and confident to engage in play-based learning 

with their children.  We have also observed that families have greater confidence in engaging with 

Early Childhood Services”. (AFaT provider, survey respondent)  

Notably missing from any descriptions of how AFaT has promoted the importance of early childhood education 

among families and communities were examples of if and how the goal for children to participate in 600 or more 

hours of quality early childhood education prior to starting school was being met. As illustrated previously, 

though some service providers reported increased enrollments as a result of involvement in AFaT, none talked 

about the number of hours children spent in early childhood education. Therefore it is unclear from the data 

collected in this review if and how the goal of 600+ hours is being achieved. 

Consideration:

Consider following up with children and families who participate in AFaT, to gather more precise data about 

whether or not children have participated in 600+ hours of quality early childhood education and whether AFaT 

may have contributed to that participation among children. This might be done as part of a longer-term 

evaluation of AFaT. 

4.1.3 Outcomes  

In the following section, we outline the outcomes AFaT has achieved for children, families, and service providers. 

These outcomes intersect with the objectives for the program, as all objectives can be considered outcomes, 

but the outcomes outlined here go beyond the objectives. In this section we outline the ways AFaT has affected 

the knowledge, skills, awareness, attitudes, and behaviours of individuals.  

Outcomes for Families 

Providers reported specific ways that AFaT has improved outcomes for families. They pointed to increased 

confidence among parents to advocate on behalf of their children when they get to school, increased confidence 

completing paperwork and navigating bureaucracies, and increased confidence supporting their children's 

learning at home. Providers also indicated that many parents have increased their engagement with their 

children's learning and development, and some have changed the ways that they engage with their children and 

the types of learning and development that they support and try to cultivate among their children (such as play-

based learning and imagination). The examples provided earlier demonstrating how the objectives have been 

met speak to each of these outcomes for families.  
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In addition to these outcomes, some families also appear to have experienced some changes to their attitudes, 

knowledge, and behaviours. One provider gave an example of families experiencing a change in attitude as a 

result of improved access to quality resources, which they believe will have ripple effects for everyone in the 

households.  

 “Families have access to quality learning materials that they feel proud of. It is not only benefiting the 

target two- to three-year-olds, but also the whole family.” (AFaT provider, survey respondent) 

Here a deepened sense of pride is something that this provider believes results from access to AFaT and the 

resources it brings to families. That pride is perceived as something that can then have beneficial effects on all 

of the children in the family as well as other adults in the household.  

Another provider gave an example of younger families who have participated in AFaT benefiting from the lessons 

they can learn from families with older children. This knowledge can also translate into behaviour change for 

these families.  

“The families with younger children have also advised they have valued the learning from other 

families’ stories about what their child has gained by attending early childhood service before starting 

school.” (AFaT provider, survey respondent) 

The assumption in this example is that exposure to information from seasoned parents is likely to positively 

encourage a family with young children to attend an early childhood education service. This may be an 

inaccurate assumption, but the exposure to information has translated into better knowledge for families

participating in this AFaT program. 

Some service providers also commented on being able to utilise the skills of family members as part of the 

program, further engaging those family members within the early childhood education setting and enriching the 

experience for all involved. 

“Within our AFAT playgroups, we've been able to tap into the most amazing skill-base of some of our 

families. We always ask families to come and sort of share their knowledge and I think that our space 

provides a really [good] environment for parents to feel that they can really do that. … We’ve had a 

dad to the playgroup, and he said that it's a place where he feels that he can really not only connect 

with his son but be able to have an opportunity to have his culture accepted in the playgroup.” (Staff 

member, Nowra) 

In this example we see how involvement in the AFaT program by families, in ways that are linked to their own 

personal capacities and knowledges, can positively affect not only their connections to their own children, but 

also to their culture and connections to other community members.   

These stories told by AFaT program providers suggest a few outcomes beyond the intended objectives for the 

program are being achieved by families who participate in AFaT. It appears that some participating families have 

experienced improved connections to their children, their culture, and their communities; some have also 



CIRCA: Review of Aboriginal Families as Teachers Early Childhood Education program – Interim report Page 27

gained knowledge from other families about the benefits of early childhood education; and others have gained 

a sense of pride as a result of having access to quality resources, which may have positive effects on the rest of 

the family.  

Outcomes for Children 

The AFaT program’s objectives are largely focused on changing the conditions and contexts for children’s 

development. Only one objective focuses directly on affecting the outcomes of children, namely supporting 

Aboriginal children and their families for successful transitions to school. The logic that appears to underly the 

program’s objectives is that children’s outcomes will flow from the changes to the conditions that surround 

them. This logic aligns with the social ecological model, which squarely situates the individual at the centre of 

political, environmental, social, institutional, and family forces largely outside of the individual’s own control. As 

a result, it is not surprising or unexpected that survey respondents and interviewees spoke more about the ways 

AFaT had affected families than children. At this point in the program delivery timeframe, it is also more likely 

providers have had the opportunity to see the achievements of their program regarding the outcomes for 

parents. Examples discussed in prior sections show that providers view that their greatest achievements to date 

have been changes to the dynamic between parents and children and parents’ engagement in learning, as well 

as changes in what parents value and pay attention to in their children’s development, how they engage with 

their children's development, education, and teachers, and how confident they feel engaging them.  

There are some key outcomes for children, however. One of the outcomes for children who participate in the 

AFaT program appears to be a change in their behaviour, namely increased engagement in learning. Providers 

talked about the play-based activities sparking children’s interest and encouraging them to learn. This provider 

specifically spoke to the significance of play in engaging children. 

“We have seen the children trying new activities and showing excitement and interest in exploring 

and engaging in the play activities”. (AFaT provider, survey respondent) 

Another provider spoke to the learning that occurred as a result of the play-based activities in their AFaT 

program, which they found after speaking to parents about their experiences with the program. 

“[An] example from parent feedback included – ‘The activity spin and say was awesome. It 

encouraged lots of language and there were lots of different activities you were able to do with it. 

Together we created some activities that weren’t on the activity sheet which was fun’”. (AFaT 

provider, survey respondent) 

And this provider pointed to increased engagement and excitement in learning among children when packs are 

delivered to their homes – homes in which carers are also encouraging interactions, play, and learning. 

“They're exposed to more play, more one on one interactions with their primary caregivers. This is in 

addition to the learning that is now occurring in their homes. Children are encouraged to play, they 

have quality resources available to support their play. Their parents are now realising the value of 
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their play and the learning that takes place and are encouraged to do it more. Children become 

excited when their packs are delivered”. (AFaT provider, survey respondent) 

These examples illustrate how children are increasingly engaging in learning as a result of AFaT, and that a critical 

component of the model is the play and activity-based learning, that connects children to their carers and other 

family members.  

Providers also reported seeing changes in children’s relationships: stronger relationships between children and 

their families, as well as stronger relationships among children. One provider specifically said, 

“We have seen the children develop strong relationships with the other children and families in the 

group”. (AFaT provider, survey respondent) 

Another provider’s story demonstrates the depth of these relationships and the culturally-relevant ways these 

relationships are being forged and explored.  

“Parents and children are learning more songs and report they are singing more at home. Families are 

sharing their culture and knowledge at playgroup, providing a unique opportunity for learning for 

children, [for instance] cooking pipis with the children and sharing artwork with the children”. (AFaT 

provider, survey respondent) 

Not only are the relationships between children and their families becoming stronger as a result of AFaT, but 

the nature of these relationships appears to be grounded in cultural awareness and pride, as well as learning 

and development. These are important bases for children’s later development and growth. 

Some providers also gave insight into the ways children’s creativity and imaginations are being sparked as a 

result of the AFaT program. These providers offered stories describing how children are behaving more 

creatively and using their imaginations more.  

“I have witnessed children being creative with playdough, cubby house, kitchen equipment 

pretending to cook etc.” (AFaT provider, survey respondent) 

“The children have also enjoyed activities of making different shapes, letters and pictures using 

different coloured and sized paper. Cutting and gluing these onto a large piece of paper. The children 

than extended this play through playdough, painting and memory card games. The children have 

explored Aboriginal dot art and the children created their own dot paintings and telling a story 

through their painting with help of their carer”. (AFaT provider, survey respondent) 

These examples show how AFaT programming focused on activity-based learning appears to support children’s 

development of their imaginations and creativity.  

According to providers’ accounts, children are getting a lot out of the AFaT program. They are getting the 

opportunity to learn and strengthen their physical skills and imaginations in a fun and engaging way, but they 
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are also forging and strengthening their bonds to their parents and other children. One story from a provider 

sums up all of these outcomes for children who participate in AFaT: 

Many of the children in the program who weren't attending playgroup are now attending. They're 

exposed to more play, more one-on-one interactions with their primary caregivers. This is in addition 

to the learning that is now occurring in their homes. Children are encouraged to play, the have quality 

resources available to support their play. Their parents are now realising the value of their play and 

the learning that takes place and are encouraged to do it more. Children become excited when their 

packs are delivered. One child always yells "the play ladies are here". Children have the opportunity to 

be more creative and use their imagination. They have the opportunity to practice their fine and gross 

motor skills because their parents are encouraging it. Siblings also join in. Their bond is becoming 

stronger with their parents and the program is encouraging children to see their parents as their first 

teacher - they are strong and powerful role models.  (AFaT provider, survey respondent) 

Outcomes for Services 

In addition to outcomes among children and families who have participated in the AFaT program, service 

providers also reported experiencing some positive outcomes and benefits of delivering the program. There was 

some indication among interviewed parents, staff, and community members that AFaT was encouraging 

stronger appreciation and understanding among non-Aboriginal staff for Aboriginal culture, and that non-

Aboriginal and Aboriginal staff were working together in delivery and design. One interviewee talked about the 

significance of this development among service provider staff, 

“I think the capacity building of the staff is equally, if not more important actually, than the individual 

children's progress because over time that capacity building will then go on to benefit future 

children.” (Staff member, Nowra) 

This example illustrates the potential flow-on effects of AFaT and programs like it that improve cultural 

understanding and awareness of non-Aboriginal people in professional roles where they are likely to engage 

with and influence Aboriginal children.  

Another outcome of AFaT on service providers appears to be a change in behaviour, namely increased 

participation of local Aboriginal Community members in the service organization, as a result of the AFaT 

program. This participation appears to have given providers an opportunity to develop and deliver programs 

that are culturally appropriate. Four providers spoke to the nature of this involvement as well as its impact. 

When asked about the greatest achievements of their AFaT program, one provider said they have been: 

“Local community working together with our team to strengthen and improve our culturally rich 

program and experiences.  Partnerships with parents have been strengthened via participation in the 

development of our children's book and cultural experiences and learning.” (AFaT provider, survey 

respondent) 
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Here, the provider sees that the strength of those relationships with Aboriginal parents and community 

members has contributed to the program’s cultural richness, which they also see will strengthen their overall 

service. The following examples from providers illustrate the impact that this increased participation of local 

Aboriginal community members has had, and the impact the employment of Aboriginal staff has had.  

“All [AFaT] staff are Aboriginal, and the Coordinator leads and runs the program to meet the needs of 

the community and families. The Coordinator initiated the request for funding and worked alongside 

[AFaT provider organisation] to develop the funding application. The Coordinator has local knowledge 

and networks throughout several communities, and this is an important part of the success of the 

program.” (AFaT provider, survey respondent) 

“Having employed local Aboriginal staff who are well embedded and connected within the Aboriginal 

community, has enabled us to continuously improve the model; e.g. one of our educators involved a 

local Elder to assist with language component.” (AFaT provider, survey respondent) 

“Local consultations on a regular basis occur between the teaching staff, local Elders, Land Council 

and families. Together with the community we have created a new garden and learning circle and 

published a children's book.  An example is one family where the father is painting a yarning mat (with 

the children) representing one of our cultural events.” (AFaT provider, survey respondent) 

“Attending the Aboriginal advisory group meetings, asking Elders what they want to see, what they 

think the community needs, working with the parents, lots of listening from the community.” (AFaT 

provider, survey respondent) 

These examples illustrate that as a result of providers engaging with Aboriginal community stakeholders and 

intentionally including them in the process of developing and implementing AFaT (in a variety of ways), they are 

able to build and administer a program that is culturally well-informed and grounded in the needs of 

community. This is a crucial outcome for a program specifically targeted at Aboriginal families.  

Some service providers also reported other outcomes among their staff and the parents receiving the AFaT 

program. One provider reported, 

“The growth and development in the confidence of the [AFaT] tutors has been another achievement - 

tutors now engaging in other areas of the community as well.” (AFaT provider, survey respondent) 

Another reported changes in the levels of engagement by AFaT parents and Aboriginal elders. When asked 

what the greatest achievement of their Aboriginal Families as Teachers program has been to date, this provider 

said, 

“Parents are now attending SWAY. [There is] Community interest in SWAY, [and there is] engagement 

of elders and endorsement by local AECG.” (AFaT provider, survey respondent) 
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These two provider’s accounts illustrate that the AFaT program has encouraged an important shift in the way 

parents and Aboriginal Elders engage with the service provider, and that tutors (staff) are increasingly confident 

and engaged in community.   

From these examples it is apparent that service providers have also been affected by the AFaT program; they 

have seen improvements to the cultural capacity of their organisations (among non-Aboriginal staff members) 

and have also seen increased confidence and community engagement among their staff. Providers have also 

reported seeing greater engagement in their organisations by AFaT parents and Aboriginal elders and 

organisations, and they have also been able to develop and administer AFaT in a culturally appropriate manner. 
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5. Program impact: 

5.1 What has happened as a result of the program, beyond 
outcomes? 

Impacts of AFaT that extend beyond changes to the knowledge, understanding, awareness, ability, skills, or 

behaviours of individual AFaT stakeholders outlined above as outcomes are, at this point, limited. Providers 

suggest there may be some long-term impacts that could be observed in the future, however, as a result of their 

AFaT programs granting children access to speech pathology, occupational therapy, other referral services, as 

well as opportunities to practice their fine and gross motor skills. One story offered by a provider illustrates the 

short-term improvement in a child’s motor skills, which has translated into a sense of pride in the child, which 

may have broader impacts. 

“In December, Educator commented to mum saying how much S has improved and mum said she has 

been doing more colouring in and name writing activities at home with him and she has seen the 

improvement as he now doesn’t want help and can do it on his own. He has gained confidence with 

writing his name using the correct pencil grip. He recognises his achievement with holding the pencil 

correctly showing his mum and Educator when he picks up the pencil: ‘look I can do It’” (AFaT 

provider, survey respondent) 

Presumably, developing this child’s ability to hold a pencil correctly will not only support his self-esteem, but will 

also help him succeed in school when he reaches that age. Another provider explained, 

“Our SWAY program has filled a significant gap with the lack of access to speech pathologists in our 

region. 12 children participate weekly with our team and online speech therapist via Telelink.  We 

have also incorporated SWAY principles and practices in everyday room set up.  Speech Pathologists 

provide weekly documentation to support this improvement in speech and language skills.” (AFaT 

provider, survey respondent) 

Though this provider is reticent to infer any longer term outcomes for children as a result of access to therapists 

and pathologists, it is clear that the services AFaT has connected children to in the community are needed and 

will contribute to their immediate and long-term health and wellbeing. And hopefully, as a result of getting 

connected to the supplemental support services and therapies, children will have better long-term outcomes at 

school and in life. 

5.2 What were the unintended impacts? 

While AFaT was not intended to be a ‘soft entry’ into wrap-around services and referrals for Aboriginal 

children, it has the potential to work that way. A number of parents asked if in the future, an introduction to 

other health services could be connected to the AFaT program, in particular, anything to do with dental and 

nutrition services.  Community stakeholders also expressed the desire for more community organisations to get 

involved in order to engage parents with other health and social services.  
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“It would be good in the future to have more involvement from other organizations in the community, 

more guest speakers from the health sector, and things like that, that really engage families, not just 

in the early education setting, but the health, the wellbeing, the social and emotional wellbeing, 

because it's about that holistic approach, and it's not just about the child, it's about the family as 

well.” (Community stakeholder, Nowra) 

One staff member involved in the home visits in Wilcannia put it this way: 

“I was going around like just giving out the resource packs and [I realised] it something different 

where the family's always dealing with like health or welfare or police so we're sort of a different face, 

you know?  We build that relationship with the families and then eventually they'll feel comfortable 

enough to come to us where we could help them with different things. We also help them with 

referrals and stuff.” (Staff member, Wilcannia) 

As these quotes illustrate, one of the unintended impacts of the AFaT program is that it functions as a positive 

way to connect Aboriginal families and children with services they need, meaning it provides a unique 

opportunity to support these families. It also means that the AFaT program appears to be building the trust 

between Aboriginal families and these service providers – providers who may be called upon later by families 

when they need additional support after their engagement with the AFaT program has ended.  

5.3 What factors have influenced program outcomes? 

Many of the service providers commented on the importance of the home visits as a first step to nurture learning 

in the home environment and build the confidence of parents with the resources given. In one example, a 

provider spoke to the importance of the home visits aspect of AFaT to help parents as it appeared to help build 

their confidence in supporting the healthy development and learning of their children. 

“Just seeing all [the] different resources that are going into their homes that they don't have at the 

house … and seeing families getting involved, because some of them are ashamed of coming to play 

group and play with their children [whereas] doing it in their own home, it's giving them a lot of 

confidence and relationship interaction with their children.” (Staff member, Wilcannia) 

Being able to engage with their children in the privacy of their own homes seems to give families the 

opportunity to engage in ways they may not feel comfortable exhibiting in a more public setting. One community 

stakeholder spoke to the importance of the home visits as a way to develop trust between Aboriginal families 

and early childcare workers. 

“Don't ever stop doin' the home programs. 'Cause that's, that's your link [between the parents and 

early learning]. Other places where I've been they don't do it there. And the babies, the little ones are 

gettin' connected too 'cause the workers gotta build their relationships with the child as well and 

that's a trust there.” (Community stakeholder, Wilcannia) 
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In addition, regular attendance at playgroups appears to offer children the opportunity to build bonds with 

other children and practice what they learn at home. Regular attendance at playgroups also appears to build on 

the confidence instilled in parents at the home visits because staff were seen by interviewed parents and carers 

to be approachable and knowledgeable, and the playgroups allowed parents to discuss any issues they had. As 

this parent explained, 

“[The staff] make you want to come because you can talk to them about anything. I get along with 

them and they're really approachable. You can suggest anything and they'll be open to it.” (Parent, 

Nowra) 

This provider gave some insight into the types of issues parents might discuss together in playgroups, with each 

other and with providers, when they said they observed: 

“Families listening for information about their child/ brain development and asking questions during 

the “did you know” parent tip / info sessions” (AFaT provider, survey respondent) 

Given the positive impact of the home visits and positive impact of the playgrounds, we can infer that there 

would be benefits from encouraging families to combine them to increase overall impact. 

Interviewed parents also cited the central and leading roles of Aboriginal staff as critical to creating a positive 

space for Aboriginal parents and their children. In addition, interviews with families indicated that it was not 

only the presence and roles of Aboriginal staff who made them feel safe, they also explained the non-Aboriginal 

staff demonstrated a high level of cultural understanding, appreciation, and commitment to upholding cultural 

respect and protocols. It was also evident to families and community members that the relationships between 

Aboriginal and non-Aboriginal people working in the programs studied were mutually respectful, and when AFaT 

staff were Aboriginal, it was clear to families and community members that they were leaders in the design and 

delivery of the programs. All of these factors contributed to Aboriginal families feeling safe and confident in their 

engagement with AFaT, and subsequently in their children’s development. 

Another factor influencing outcomes centred around the ability of families to attend playgroups at providers’ 

office locations. Community stakeholders and staff interviewed explained that attendance at playgroups was 

limited by families’ access to transportation, especially for those that were geographically isolated. This was 

particularly the case in Wilcannia but was also flagged in interviews with staff and community stakeholders in 

Nowra.  

“That's why we do the pickups and the drop offs as well for preschool. So we know that the children 

are getting their opportunity to attend because a lot of parents don't actually have the transport and 

we don't have the business service or the taxi service or whatever in town.” (Staff member, 

Wilcannia) 

“From what I've seen, there hasn't been any barriers [to involvement] but, if you were to highlight 

something, it could potentially be transport, if it does get bigger, because of the demographics that 
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the Program is held in, not a lot of people are able to access transport.” (Community stakeholder, 

Nowra) 

As these examples illustrate, providers have strategies they can currently use to work around transportation 

issues for children, but they acknowledge them as challenges and that lack of transportation is a barrier to 

attendance at playgroups. In Nowra, these issues around transportation may become a particularly acute 

problem if the program expands much beyond its current families. 

Considerations:  

Encourage providers to offer home visits in combination with playgroups to maximize outcomes for parents and 

children.  

Consider how possible transportation barriers for children to attend playgroups can be overcome. 
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6. Program appropriateness: 

6.1 Delivery in line with the principles relating to working with 
Aboriginal and Torres Strait Islander children, families and 
communities 

Understanding the appropriateness of the AFaT program means considering the extent to which the program 

has been delivered in line with the principles set out in the program requirements relating to working with 

Aboriginal and Torres Strait Islander children, families and communities.  

Neither the qualitative research nor the survey data revealed any concerns about the cultural appropriateness 

of delivery of the AFaT program. The strengths of the program were seen to be that the home visits were 

conducted by Aboriginal service staff and the playgroups were Aboriginal led, with non-Aboriginal staff well 

trained in cultural protocols and cultural understanding. Service staff and parents commented on the 

importance of activities based on Aboriginal language as part of the playgroup setting. For example, the 

playgroups delivered at Cullunghutti incorporated many aspects of culture including dance, arts and crafts and 

language. Bush tucker was included in the cooking activities in another centre. 

Providers described additional ways they ensured the AFaT program was culturally appropriate. These included 

using books and resources that were culturally affirming, holding playgroups in familiar, safe community 

environments, and having non-Aboriginal staff regularly go through cultural competency training and liaising 

with community stakeholders about cultural practice 

“The staff are asking local knowledge holders or people that do practice culture about cultural 

protocols and they're utilizing the resources or those people to come in and implement it into the 

program.” (Community stakeholder, Nowra) 

Providers also reported on the survey that Aboriginal families and community members were engaged in the 

design of the AFaT program and how it is delivered. They reported engaging in a variety of ways, including 

continually asking families what they would like to see in the program as they participate, consulting with their 

Aboriginal advisory groups, and employing Aboriginal staff in the design and delivery of the program. Among the 

non-Aboriginal Community Controlled Organisations that employed Aboriginal staff, in addition to the 

consultations they did with Aboriginal families and community members they emphasized the important role 

that their Aboriginal staff played in ensuring the AFaT program was culturally appropriate. Within the Aboriginal 

Community Controlled Organisation they emphasized, “Attending the Aboriginal advisory group meetings, 

asking Elders what they want to see, what they think the community needs, working with the parents, lots of 

listening from the community,” kept their AFaT program on target to the needs of the Aboriginal community in 

which they were working (AFaT provider, survey respondent).  

This engagement with Aboriginal families and community members, reliance on the guidance of Aboriginal staff, 

and the use of culturally-grounded and culturally-appropriate resources are likely to have contributed to the fact 
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that no families or community members interviewed voiced any concerns about the cultural appropriateness of 

the AFaT programs in Wilcannia, Nowra, or Hunter/Newcastle.   

It was unclear if any of the resources for the home resource packs  were culturally appropriate or not, or if they 

included Aboriginal-specific resources. Unfortunately, it was out of scope for this evaluation to assess the 

cultural appropriateness of the resource packs, and there were no descriptions of the home visit resources in 

interviews or any comments about how to improve them that indicated their cultural content. The resource 

packs often included crafts, painting-pre-writing, playdough, blocks, trucks, balls and buckets, 

imaginative play, tea sets, dress ups options, bubbles, items for a Hunting and Gathering game, literacy 

and numeracy options and a water and sand pack; each pack is designed for different learning and 

developmental purposes. Overall, the quality of the resources was seen as adequate, with only one comment 

from a community stakeholder that the quality could be improved, without any specific reference to cultural 

content. 
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7. Program learnings: 

7.1 What have been the key program benefits? 

All of the evidence presented in this review suggests that the key benefits of the AFaT program are: 

 Supporting Aboriginal families to provide developmentally rich home learning environments for young 

children birth to five years, by  

o Parents and carers integrating the learning resources into their children’s day-to-day activities 

o Successfully guiding families on how to engage with the resources in the home 

o Nurturing the bond between parents and children 

 Promoting literacy and numeracy rich home learning environments, by 

o Promoting literacy and an appreciation for books within and beyond children’s immediately 

households 

o Parents cultivating literacy within the family 

o Leaving AFaT resources in the home to teach literacy and numeracy, which are being used by 

children and their parents 

 Building families’ confidence in their ability to support the healthy development and learning of their 

children, by  

o Increasing parents’ and carers’ confidence and engagement with learning that they observe in 

their children 

o Equipping families with the skills to support their child’s development and encouraging them 

to intentionally make the time to do so  

o Encouraging parents and carers to increasingly engage with their children, ask questions of 

educators, advocate for their children, and encourage their children to explore new things 

o Increasing parents’ and carers’ confidence to be their child’s first teachers 

 Supporting Aboriginal children and their families for successful transitions to school, by  

o Coaching and providing general support to families, to help them get access to the resources 

their children need, and to enrol in quality early childhood education 

o Providing a space for children to develop skills in preparation for school 
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o Helping families diagnose their children’s learning challenges early and provide a supportive 

mechanism for referrals 

o Empowering parents to advocate for their children and navigate the bureaucracy of school 

 Promoting the importance of early childhood education within families and communities, by 

o Demonstrating to families the positive effects of early childhood education, cultivation of 

imagination, and play in their children 

 Exposing families to information that increases their knowledge about child development and early 

childhood education 

 Strengthening families’ connections to their own children, but also to their culture and connections to 

other community members 

 Strengthening relationships between children and their families, and among children 

 Sparking children’s creativity and imaginations 

 Increasing the appreciation and understanding among non-Aboriginal staff for Aboriginal culture 

 Increasing participation of local Aboriginal Community members and families in the service organization 

 Building a program that is culturally appropriate and grounded in the needs of the local Aboriginal 

community 

 Providing an opportunity for a ‘soft entry’ into wrap-around services and referrals for Aboriginal 

children, which will hopefully increase children’s odds of strong and positive long-term outcomes at 

school and in life 

7.2 What have been the key lessons learned? 

Looking across the findings discussed throughout this report regarding how and if objectives, outcomes, and 

impacts have occurred, the following lessons seem apparent: 

 According to providers, the objectives of the program are being met, which suggests the current 

delivery models that they are using are working  

 The approach of leaving behind resources in the home contributes to children’s engagement with 

reading and numbers 

 Play- and activity-based learning is successfully exciting and engaging children in learning and 

developing their skills 

 Home visits offer families the opportunity to engage in new, and perhaps at first uncomfortable, ways 

of teaching or spending time with their children 
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 Playgroups give children the chance to socialize with other children and give parents the chance to learn 

from one another 

 It can be challenging for parents with very young children and parents who are geographically or socially 

isolated to attend playgroup sessions at the service providers’ offices, due to lack of transportation 

 It is critical to continually engage with Aboriginal community members and families about what they 

want out of the AFaT program and how they want to see it delivered, in order to ensure the program 

stays culturally appropriate and relevant 

 The current objectives for AFaT are very much focused on strengthening families’ abilities to support 

the development and growth of their children. This is aligned with the social ecological model and 

means that the program is set up to address the immediate environment young children face.  

 It may be wise to include some objectives relative to child outcomes, in the longer-term, and establish 

a longer-term evaluation framework to determine the extent to which this social ecological intervention 

approach is positively impacting children in the long run. 

 Broader impacts of the program beyond affecting the knowledge, awareness, skills, attitudes, or 

behaviour of children, families, and service providers are not yet clear 

 It is unclear if the objective to get children enrolled in 600+ hours of quality early childhood education 

is being met, as this review did not ask providers to submit data about that 

7.3 What are the implications of these lessons learned? What are the 
key considerations for future program delivery? 

The benefits of the program are numerous and multi-faceted. There were no drawbacks to the program 

identified by providers, families, or community stakeholders and the only improvements that appear necessary 

relate to data collection and evaluation. 

These findings also support providers’ suggestions for more opportunities to learn from other AFaT providers. 

As these providers are all regional and remote it is not surprising that the chance to connect and learn from 

others would be a high priority.  

Given the role AFaT is already playing in terms of referring children with learning difficulties and providing a ‘soft 

entry’ into other services for childhood development, it was suggested that this be extended more consciously 

in the future. Here again, the finding that AFaT is providing these referrals and that role is a critical one for 

families supports this suggestion from providers. 

Considerations: 

Consider exploring and expanding ways for AFaT service providers to share information with each other, so they 

can enhance their current successes by building in additional components that other providers have found work 

well. 
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Finally, there should be an exploration of ways to further support the role AFaT is playing in introducing parents 

to other health and social services of importance to them and their children. 
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8. Conclusion 

Broadly speaking, the core objectives of AFaT are being met and the program is working to achieve the intended 

outcomes: strengthening the ability of Aboriginal families to build developmentally rich home learning 

environments, supporting the active participation of Aboriginal children and their families in early childhood 

education, and supporting their transitions to school. 

It is clear from the quantitative and qualitative data in this study that the main positive results of the program 

come from encouraging parents to be more confident with play-based learning with their children in the home 

and playgroup environment, and encouraging them to engage with early childhood education. It has provided 

them with often hard-to-access resources in the home as well as new, trusted sources of advice when it comes 

to nurturing the education and development of their children. This includes advice and support in relation to 

further information and treatment for any learning issues identified in their children. AFaT has also helped build 

confidence among parents to be better advocates for their children’s needs once they reach more formal 

schooling. 

All of the providers, community stakeholders, families, and departmental staff from whom we gathered data 

and who are involved in the program believe it should be continued in order to build on the achievements thus 

far. In particular, the opportunity to continue building off of the work Aboriginal staff leaders have done with 

design and delivery of the programs was seen as key to the future of the program. As this outcome review has 

found and articulated, the benefits of the program are extensive and multifaceted, and they are on-target with 

the intent of the program. 

There are opportunities to build on the many lessons learned from this stage of the program, replicating as many 

features as possible from current providers and addressing some of the minor issues raised regarding 

measurement and providing access to on-site playgroup sessions for families that struggle with transportation.  
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Welcome to the Aboriginal Families as Teachers provider survey

NSW Department of Education - Aboriginal Families as Teachers survey of providers

Thank you for taking the time to complete this survey, which should take about 20-30 minutes to
complete. It will be open from 2 Sept to 16 Sept.

-
The Cultural and Indigenous Research Centre Australia (CIRCA) has been independently

commissioned by the NSW Department of Education to conduct this survey. Your answers to these
questions will inform an independent evaluation of the Aboriginal Families as Teachers program.

Your responses will remain confidential and any data provided to the Department will be de-
identified. 

- 

The purpose of this survey is to capture the views and experiences of Aboriginal Families as
Teachers program providers in relation to the outcomes and impact of the program and what could

be improved going forward. 

In order to ensure that your survey response reflects the views and experiences of your
organisation to the greatest extend possible, we suggest that this survey be completed in a

collaboration between all Aboriginal Families as Teachers program staff.

-

If you would like support to fill out this survey, please contact Lena Etuk by phone on (02) 85851330
or by email lena@circaresearch.com.au

-

Please click on the 'NEXT' button to start the survey.
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NSW Department of Education - Aboriginal Families as Teachers survey of providers

1. What is the name of your organisation that delivers the Aboriginal Families as Teachers program?

2. What is the structure of your organisation?

Aboriginal Community Controlled Organisation

Non-Aboriginal, not-for-profit organisation

Other (please specify)

2



NSW Department of Education - Aboriginal Families as Teachers survey of providers

3. Approximately how long did your organisation have an existing relationship with the local Aboriginal
community prior to receiving funding for the Aboriginal Families as Teachers program?

4. What is your model of program delivery?

Home visits

Playgroups

Centre-based group work

A combination of two or more of the above

5. What is the geographic classification of where your Aboriginal Families as Teachers program operates?

Urban

Regional

Remote

How many staff in your
organisation are involved
in delivering the program?

How many of these staff
are Aboriginal?

How many of these staff
are local to the Aboriginal
community?

6. We want to know a bit more about your Aboriginal Families as Teachers program staff.

3



NSW Department of Education - Aboriginal Families as Teachers survey of providers

7. Please tell us what approaches and methods are being used in your Aboriginal Families as Teachers
program to support Aboriginal families to create developmentally rich home learning environments.

8. What did you do as a result of your Aboriginal Families as Teachers funding? [choose all that apply]

Employed program staff

Bought program resources (e.g. books, equipment, signage,
toys)

Provided training for staff

Developed lesson plans

Extended reach of existing program 

Other (please specify)

9. How have you promoted your Aboriginal Families as Teachers program with local families and
communities? [choose all that apply]

Interagency meetings

Local Aboriginal Advisory Groups

Elders Groups

Social media, e.g. Facebook

Promotional materials, e.g. posters, brochures, pamphlets

Word of mouth

Other (please specify)

4



NSW Department of Education - Aboriginal Families as Teachers survey of providers

 No progress Very little progress Some progress A lot of progress

Increased the
confidence levels of
Aboriginal families to
participate in their
children’s learning

Supported Aboriginal
families to provide
developmentally rich
home learning
environments

Promoted literacy and
numeracy rich home
learning environments

10. Please tell us how much progress you think your Aboriginal Families as Teachers program has made
against the program objectives and expected outcomes.

 No progress Very little progress Some progress A lot of progress

Supported Aboriginal
children and their
families to successfully
transition to school

Promoted the
importance of early
childhood education
within Aboriginal families
and the local community

11. Please tell us how much progress you think your Aboriginal Families as Teachers program has made
against the program objectives and expected outcomes.

 No progress Very little progress Some progress A lot of progress N/A 

Increased the
participation of local
Aboriginal community
members within our
organisation

12. Please tell us how much progress you think your Aboriginal Families as Teachers program has made
against the program objectives and expected outcomes.
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NSW Department of Education - Aboriginal Families as Teachers survey of providers

13. How has your Aboriginal Families as Teachers program improved outcomes for families? Please
provide any examples or stories of success.

(e.g. a time when you observed that a family gained more confidence to engage in their children’s learning,
a time when you successfully supported a family to transition to school)

14. How has your Aboriginal Families as Teachers program improved outcomes for children? Please
provide any examples or stories of success. 

(e.g. a time when you observed children’s literacy or numeracy skills improve or children are wanting to
learn more, children are using their imagination, children are being more creative)

15. In your view, what has been the greatest achievement of your Aboriginal Families as Teachers program
to date?

16. How are you collecting feedback and/or data from families to monitor their progress and achievements?
[e.g. online family surveys, feedback forms, assessments]
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NSW Department of Education - Aboriginal Families as Teachers survey of providers

17. How have Aboriginal families and/or community members been involved in the development of your
Aboriginal families as Teachers program?

18. What else have you done to ensure your program is culturally safe for families and communities?
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NSW Department of Education - Aboriginal Families as Teachers survey of providers

19. What has been the most significant challenge you have faced in delivering the Aboriginal Families as
Teachers program?

20. Going forward, are there any changes or improvements you would make to the Aboriginal Families as
Teachers program you are delivering?

9



NSW Department of Education - Aboriginal Families as Teachers survey of providers

 
Strongly Agree Agree

Neither Agree or
Disagree Disagree Strongly Disagree

We have the support
needed to deliver the
Aboriginal Families as
Teachers program

We have the resources
needed to deliver the
Aboriginal Families as
Teachers program

The 2018 Yarn Up
workshop was a
valuable learning
opportunity

21. Please tell us the extent that you agree with the following statements.

22. Please tell us what additional support and/or resources you need to deliver the Aboriginal Families as
Teachers program.

23. Please share with us any other feedback or comments you have.

10



NSW Department of Education - Aboriginal Families as Teachers survey of providers

  No file chosen

24. Please upload any files you would like to share with us.

This could include: data you have collected about your Aboriginal Families as Teachers program,
monitoring and evaluation tools, promotional materials, images, newsletters stories etc. 

Choose File

11



NSW Department of Education - Aboriginal Families as Teachers survey of providers

Please tell us how many
program staff have
contributed to filling out
this survey.

Please tell us the roles of
those who have
contributed to filling out
this survey.

How many of the program
staff who have contributed
to filling out this survey are
Aboriginal?

25. Finally, we want to know a bit about who has contributed to filling in this survey.

26. If we have any further questions to ask you, can we get in touch?

Yes

No

12
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Discussion guide for families 
Aboriginal Families as Teachers (AFaT) 

 

Introduction 

I am from the Cultural and Indigenous Research Centre Australia (CIRCA) and we are doing this 

research to explore the benefits of the Aboriginal Families as Teachers program for children and 

families and how it could be improved. The feedback you give us will provide important information 

for the review of the program.  

Explain: 

 We hope to keep our discussion today as informal as possible.  

 The feedback you provide is confidential - we don’t record any of your personal details so anything 

you say will not be linked to you, you will remain anonymous - only the researchers (i.e. the CIRCA 

team) will have access to information about participants.  

 I would like to record the discussion on a digital recorder. The recording is just for the research team 

to help us with our notes so that the report includes all your thoughts/ideas. Are you happy for me to 

record the group?  

 Participation in the discussion group is voluntary, and you can choose not to participate in part or all 

of the discussion.  

 If you don’t want to or can’t answer any questions, you don’t need to worry about it, we will just move 

on. This is an open discussion and all comments are welcome – there are no right or wrong answers. 

 

Do you have any questions before we begin? (If Yes, answer questions) 

 

Consent:  

Do you agree to participate in the group discussion? Yes/No 

Are you happy for the interview to be recorded? Yes/No   If no I will take notes.  
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Introductory Yarn 

We want to get to know a bit about you and your family and the reasons why you started participating in the 

AFaT program.  

1. How many of your children are involved in the AFaT program?  

2. How did you first hear about the AFaT program? 

3. What made you want to participate in the program? 

Participation in AFaT program  

We want to know a bit about your experiences with the AFaT program and what your participation in the 

program has involved. 

1. How long have you been participating in the AFaT program? E.g. How many sessions have you 

attended? How many months have you been participating? 

2. How many times a week does your family participate in the program and for how long? 

3. What types of activities does your family do in the AFaT program? 

4. What is your favourite thing about the AFaT program? 

5. Has your family faced any barriers or challenges to accessing the AFaT program? 

Appropriateness 

We want to know a bit about how the AFaT program meets the needs of your family. 

6. If your needs were met by the program, in what ways did this happen for you? E.g. increased 

literacy/numeracy, improved transition to school, early learning and connection to education.  

7. Are there any ways the program could better meet the needs you identified for your your family? 

8. In what ways has the AFaT program been culturally relevant and safe for your family?  

9. What is your relationship like with the staff who deliver the AFaT program? 

10. Do you know of any connections the AFaT program has with local Aboriginal community members, 

groups or organisations? 

Impact 

We want to know a bit about the benefits and impact of the AFaT program for your family and community.  
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11. What things have you gained as a result of participating in the AFaT program? Prompt: confidence, 

skills, knowledge. 

12. In what ways has the program supported you to provide a learning environment for your child/ren? 

13. Since participating in the AFaT program, have there been any improvements or changes to the way 

you view early childhood education? Please tell us about this. 

14. Has anything improved or changed for your child/ren as a result of participating in the AFaT program? 

Prompt: improvements to children’s learning, literacy and numeracy. 

15. Has your child/ren given you any feedback about the AFaT program? Please tell us about this. 

16. Has the program had an impact on you and your child in terms of school readiness? If so, how? 

17. Do you think the AFaT program has had any benefits for the local community? Please tell us about 

these. 

Overall views 

To finish, we want to know more about your overall views about the AFaT program. 

18. What is your impression or experience of the AFaT program? 

19. Would you recommend the program to other Aboriginal and Torres Strait Islander families? Why? 

20. Are there any changes or improvements you would recommend for the program going forward? 

Thank and close 
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Discussion guide for community stakeholders 
Aboriginal Families as Teachers (AFaT) 

 

Introduction 

I am from the Cultural and Indigenous Research Centre Australia (CIRCA) and we are doing this research to 
explore the benefits of the Aboriginal Families as Teachers program for children, families and communities and 
to understand how it could be improved. The feedback you give us will provide important information for the 
review of the program.  

Explain: 

 We hope to keep our discussion today as informal as possible.  

 The feedback you provide is confidential - we don’t record any of your personal details so anything 
you say will not be linked to you, you will remain anonymous - only the researchers (i.e. the CIRCA 
team) will have access to information about participants.  

 I would like to record the discussion on a digital recorder. The recording is just for the research team 
to help us with our notes so that the report includes all your thoughts/ideas. Are you happy for me to 
record the group?  

 Participation in the discussion group is voluntary, and you can choose not to participate in part or all 
of the discussion.  

 If you don’t want to or can’t answer any questions, you don’t need to worry about it, we will just 
move on. This is an open discussion and all comments are welcome – there are no right or wrong 
answers. 

 

Do you have any questions before we begin? (If Yes, answer questions) 

 

Consent:  

Do you agree to participate in the group discussion? Yes/No 

Are you happy for the interview to be recorded? Yes/No   If no I will take notes.  
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1. What is your connection to the Aboriginal Families as Teachers program? e.g. your family and 
community members participate or work in the program, the organisation you work with has a 
relationship with the program, you have met program staff at local advisory group meetings.  

2. Have you been involved or have you had any input in the design and delivery of the AFaT program? 

 In what way/s have you been involved?   
 In your view, is your level of involvement enough or as expected for the program’s objectives? 

Why/why not? 

3. What is your understanding of what the program is trying to achieve?  

 Has your understanding of the program changed over time? And how has your understanding 
changed?  

 Has the program achieved its objectives? Why or why not? 

4. In your view, what have been the benefits of the AFaT program for Aboriginal children and families?   

5. What do you see as the benefits of the AFaT program for your local community? 

6. In your view, is the AFaT program being delivered in a culturally safe and meaningful way? If so, how 
does this happen? 

7. Have you found out new information about transition to school/early learning since being involved in 
the AFaT program? If so, has this been helpful? 

8. Has your view of early childhood education services changed since being involved in this program? If 
so, why? 

9. Are there any issues / challenges for Aboriginal children and families participating in the program? If 
yes, what sort of issues/barriers have you identified? 

10. Are there any changes or improvements you would recommend for the AFaT program going forward? 

11. What are your hopes for the future of the AFaT program in your area? 

 

Thank you and close 

 

 



 

Discussion guide for managers and staff delivering the 
program  
Aboriginal Families as Teachers (AFaT) 

 

Introduction 

I am from the Cultural and Indigenous Research Centre Australia (CIRCA) and we are doing this research to 

explore the benefits of the Aboriginal Families as Teachers program for children, families and communities and 

to understand how it could be improved. The feedback you give us will provide important information for the 

review of the program.  

Explain: 

 I would like to record our discussion on a digital recorder. The recording is just for the research team 

to help us with our notes so that the report includes all your thoughts/ideas. Are you happy for me to 

record the interview?  

Consent:  

Are you happy for the interview to be recorded? Yes/No   If no I will take notes.  

---------------------------------------------------------------------------------------------------------------------------------------------------

--------------- 

1. Can you tell me about how the program was developed?  

2. Can you tell me about how the program operates now?  

3. Can you tell me about your role in the program? 

4. Can you describe the key activities of your program?  

5. What do you see as the key elements of the AFaT program for families? 

6. What do you see as the key elements of the AFaT program for communities?  

7. What do you see as the key elements of the AFaT program for staff and local services?  

8. How have you worked with local Aboriginal families and communities to engage them in the AFaT 

program?  Can you provide examples? 

9. In your view, what have been the benefits of the AFaT program for Aboriginal children and families?  

For the local community? For staff and the service? 
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10. How are you promoting or encourage participation in the AFaT program? 

11. In your view, what have been the benefits of the AFaT program for staff and the service? 

12. How have understandings/attitudes of AFaT changed over time? (Probe: among staff, families, 

communities). 

13. What do you see as the main achievements/successes of the program?   

14. What other impacts have you seen as a result of the AFaT program? 

15. Do you have any evidence of these results that you can share with us? 

16. In your view, is the AFaT program being delivered in a culturally safe and meaningful way? (Prompt: 

meeting cultural needs, providing a culturally safe environment) 

17. What strategies have been used to promote an understanding of the AFaT program to 

families/communities/other staff? 

18. Have there been any local collaborations and partnerships that support the implementation of AFaT? 

(Prompt: collaborations to increase participation in early childhood education services) 

19. What have been the most significant challenges in establishing and delivering the AFaT program?  

20. Are you getting the support you need to help you deliver the AFaT program? 

21. Is there anything you would do differently? Are there any changes or improvements you would 

recommend for the program going forward? 

22. Are there particular stories that highlight the importance of the AFaT program in your 

service/community? (Collect stories) 

23. What are your hopes for the future of the AFaT program? 

Thank you and close. 
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	NSW Department of Education - Aboriginal Families as Teachers survey of providers
	Question Title
	10. Please tell us how much progress you think your Aboriginal Families as Teachers program has made against the program objectives and expected outcomes.

	Question Title
	11. Please tell us how much progress you think your Aboriginal Families as Teachers program has made against the program objectives and expected outcomes.

	Question Title
	12. Please tell us how much progress you think your Aboriginal Families as Teachers program has made against the program objectives and expected outcomes.


	NSW Department of Education - Aboriginal Families as Teachers survey of providers
	Question Title
	13. How has your Aboriginal Families as Teachers program improved outcomes for families? Please provide any examples or stories of success.  (e.g. a time when you observed that a family gained more confidence to engage in their children’s learning, a time when you successfully supported a family to transition to school)

	Question Title
	14. How has your Aboriginal Families as Teachers program improved outcomes for children? Please provide any examples or stories of success.   (e.g. a time when you observed children’s literacy or numeracy skills improve or children are wanting to learn more, children are using their imagination, children are being more creative)

	Question Title
	15. In your view, what has been the greatest achievement of your Aboriginal Families as Teachers program to date?

	Question Title
	16. How are you collecting feedback and/or data from families to monitor their progress and achievements? [e.g. online family surveys, feedback forms, assessments]


	NSW Department of Education - Aboriginal Families as Teachers survey of providers
	Question Title
	17. How have Aboriginal families and/or community members been involved in the development of your Aboriginal families as Teachers program?

	Question Title
	18. What else have you done to ensure your program is culturally safe for families and communities?


	NSW Department of Education - Aboriginal Families as Teachers survey of providers
	Question Title
	19. What has been the most significant challenge you have faced in delivering the Aboriginal Families as Teachers program?

	Question Title
	20. Going forward, are there any changes or improvements you would make to the Aboriginal Families as Teachers program you are delivering?


	NSW Department of Education - Aboriginal Families as Teachers survey of providers
	Question Title
	21. Please tell us the extent that you agree with the following statements.

	Question Title
	22. Please tell us what additional support and/or resources you need to deliver the Aboriginal Families as Teachers program.

	Question Title
	23. Please share with us any other feedback or comments you have.


	NSW Department of Education - Aboriginal Families as Teachers survey of providers
	Question Title
	24. Please upload any files you would like to share with us.  This could include: data you have collected about your Aboriginal Families as Teachers program, monitoring and evaluation tools, promotional materials, images, newsletters stories etc.


	NSW Department of Education - Aboriginal Families as Teachers survey of providers
	Question Title
	25. Finally, we want to know a bit about who has contributed to filling in this survey.

	Question Title
	26. If we have any further questions to ask you, can we get in touch?
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