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Description: this sample program of learning is developed from the Agriculture Technology 7–10 Syllabus (2024) and draws on content from the focus areas Animal production and Agriculture systems and practice. Through a sequence of theory and practical lessons, students explore the Australian sheep industry while building foundational agricultural knowledge and hands-on skills. The unit is designed to support student understanding of production systems, sustainability, animal welfare, and enterprise management within a real-world agricultural context.
Explicit teaching: suggested learning intentions and success criteria are available in the lessons provided. Learning intentions and success criteria are most effective when they are contextualised to meet the needs of students in the class. The examples provided in this document are generalised to demonstrate how learning intentions and success criteria could be created.
When and how to use: this resource can be adapted and delivered to suit individual school contexts, timetables and resources. Lessons are designed for flexible delivery across both theory and practical settings, with opportunities to integrate local examples and school-based enterprise data. Practical components can be modified using images, video demonstrations or case studies where live animal access is limited. Teachers are encouraged to adjust sequencing or depth of content based on student needs and seasonal availability of agricultural activities.
The final 2 weeks of this program allow for teachers to select either wool or sheep meat production as a focus. The first 10 weeks are more generic in terms of sheep production in Australia. If time permits on a school’s scope and sequence, both wool production and sheep meat production could be explored by extending the program a further 2–3 weeks.
Suggested timeframe: this sample program of learning is designed to be completed over a period of approximately 12 weeks in 60-minute lesson sequences. This duration can be adapted to suit the school context.
[bookmark: _Toc112681290][bookmark: _Toc202877205][bookmark: _Toc209189919]Outcomes
A student:
· applies production processes and safe work practices in agricultural contexts AGT5-SAF-01
· explains factors that influence animal and plant selection, growth and development in agricultural enterprises and systems AGT5-APG-01
· explains industry practices in agricultural enterprises and systems AGT5-PRA-01
· analyses relationships between agricultural production, sustainability and consumers AGT5-ENV-01
· investigates and assesses the influence of innovation and management practices on agricultural enterprises and systems AGT5-IVT-01
· selects and justifies the use of technologies and processes in agricultural production and systems AGT5-USE-01
· communicates ideas and concepts in agricultural technology contexts AGT5-COM-01
Agriculture Technology 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
Related Life Skills outcomes
A student:
· demonstrates safe work practices in agricultural contexts AGTLS-SAF-01
· plans and manages agricultural production processes AGTLS-PMP-01
· participates in agricultural production processes AGTLS-PRD-01
· recognises plants or animals used for agricultural production AGTLS-APG-01
· demonstrates the safe treatment and care of animals or plants while engaging in agricultural production AGTLS-APG-02
· identifies factors that affect plant or animal growth AGTLS-APG-03
· uses tools and equipment in agricultural processes AGTLS-USE-01
· uses numbers and measurement in agricultural contexts AGTLS-USE-02
· identifies steps in an agricultural production process AGTLS-PRA-01
· identifies ways to market agricultural products AGTLS-PRA-02
· identifies sustainable practices used in agricultural production AGTLS-ENV-01
· recognises management systems or practices used in agricultural contexts AGTLS-IVT-01
· communicates ideas and information in agricultural contexts AGTLS-COM-01
· engages with community activities, careers and/or industries in technology AGTLS-IND-01


Prior to planning for teaching and learning, please consider the following:
Engagement
· How will I provide authentic, relevant learning opportunities for students to personally connect with lesson content?
· How will I support every student to grow in independence, confidence and self-regulation?
· How will I facilitate every student to have high expectations for themselves?
· How will I identify and provide the support each student needs to sustain their learning efforts?
Representation
· What are some different ways I can present content to enable every student to access and understand it?
· How will I identify and address language and/or cultural considerations that may limit access to content for students?
· How will I make lesson content and learning materials more accessible?
· How will I identify the literacy demands of the course/content and cater for the diverse needs of my students?
Expression
· What tools and resources can students use to demonstrate their understanding?
· How will I know every student has understood the concepts and language presented in each lesson?
· How will I monitor if every student has achieved the learning outcomes and learning growth?
[bookmark: _Toc202877206][bookmark: _Toc209189920]Lesson sequence and details
Learning intentions and success criteria are outlined throughout the program and can be found it the associated teacher support slide deck for ease of display during lessons.
Key terms are included for each lesson to support student understanding of subject-specific language and to encourage consistent use of accurate terminology. Teachers are encouraged to introduce these terms at the beginning of each lesson as part of an explicit vocabulary focus.
Suggested strategies include:
displaying the key terms alongside relevant images and prompting students to describe how each term may relate to the image
structured Frayer models: guide students to complete a Frayer model for selected terms by defining the word, providing an example, a non-example, and a visual or sentence in context
highlighting the key terms on the board and asking students to identify when they are used during the lesson, followed by students writing their own definitions at the end of the session
matching terms to mixed-up definitions prior to commencing the lesson.
Note: this unit of work includes a range of subject-specific terminology, in addition to the key terms addressed at the beginning of lessons. Teachers should engage with these words before and during activities to ensure students understand their meaning within the context of the lesson. The strategies above can be used, as well as developing word walls, glossaries and other vocabulary activities that can be found on the Universal Resources Hub.
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Table 1 – Weeks 1–2 lesson sequence and details
	Outcomes and content
	Teaching and learning activities
	Registration and evaluation notes

	Outcome
AGT5-COM-01
Content
Students:
Identify animals used in agricultural production
	Learning intention
We are activating prior knowledge and making connections between sheep production and agricultural systems in Australia.
Success criteria
We can:
recall and share what we already know about sheep and farming in Australia
recognise that sheep production is a significant part of Australian agriculture.
Teaching and learning activity
Topic 1: Sheep production in Australia
Teacher engages with the introduction text in the teacher support resource, calling out key terms and other topic specific language, clarifying meaning within the context. 
Teacher facilitates a class discussion using this passage and other stimuluses, for example an image, song or book about Australian sheep farming to activate prior knowledge. Draw out connections and clarify misconceptions.
To support retrieval of prior learning, students engage in a Think, Pair, Share activity to discuss sheep production, making connections to everyday products like wool and meat.
Teacher collates student responses on a graphic organiser and uses these to identify key ideas and address misconceptions.
Evidence of learning: students contribute relevant ideas to class discussion demonstrating prior knowledge.
	

	Outcomes
AGT5-COM-01, AGT5-ENV-01
Content
Students:
Investigate and describe Australian agricultural production and industry trends
Select and use technologies to record observations, manage data and develop solutions
Synthesise conclusions from experimentation, testing and data analysis
	Learning intention
We are creating representations of historical data to identify and analyse trends.
Success criteria
We can:
construct accurate graphs
identify and explain possible causes for trends in changing sheep populations.
Teaching and learning activity
Topic 2: Sheep population in Australia
Teacher engages with the introduction text and table in the teacher support resource, addressing topic specific terminology and explaining what data is displayed.
Check student understanding of what a line graph is. For example, display samples of different graphs for students to select the correct one. Address any misconceptions.
Use a Think-aloud strategy to explain why a line graph is appropriate for identifying trends over time. For additional support in constructing line graphs, visit Data 1 – resource package on the Universal Resources Hub.
Teacher guides class discussion about features of a line graph, using the exemplar graph on the teaching support slide deck. Co-construct a list with students for them to refer back to.
Teacher models how to input data and generate a line graph in Excel, or how to draw by hand, using historical sheep population data.
Students co-construct line graphs using the selected data with the teacher.
Differentiation: share pre-filled datasets or a partially completed graph to plot the line.
Evidence of learning: students complete a correctly structured line graph using historical sheep data.
Teacher uses targeted questions to guide students in interpretating graphs and deepen their understanding:
What years showed the highest and lowest sheep numbers? How do you know this?
Using what you know about major events in Australia over the past decade, what factors could explain the drop between 2018–19 and 2019–20? Students turn and talk to share their strategies.
Would the sheep numbers in Australia over the past year be higher or lower than the 2021–22 period? Justify your prediction.
Teacher demonstrates how to identify trends in data and links these to possible climate events, market changes or global events. Provide a sample response to one or more of the questions in the teacher support resource using key terms.
Evidence of learning: students identify trends in sheep population across key years.
	

	Outcomes
AGT5-ENV-01, AGT5-APG-01
Content
Students:
Select and use technologies to record observations, manage data and develop solutions
Synthesise conclusions from experimentation, testing and data analysis
	Learning intention
We are learning to identify and explain the factors that influence agricultural production in different regions.
Success criteria
We can:
locate suitable sheep production areas on a map of Australia
explain how environmental factors affect sheep farming.
Teaching and learning activity
Topic 3: Sheep production zones in Australia
Activate student prior knowledge by listing as a class the types of agriculture in Australia (for example, crops, cattle, sheep) and key words related to the topics, climate and weather.
Teacher introduces and explains the following concepts separately and why they are important to agriculture:
climate zones (for example, temperate, tropical, arid)
rainfall, including how average rainfall for a region is determined
agricultural production zones (for example, cropping areas and grazing areas)
Teacher presents areas of Australia where agriculture is undertaken using maps. Overlay climate zones, rainfall and agricultural production. Note: there are technical terms used that students may need teacher support to interpret. Build a word wall with students, using simple definitions and discuss the words in context. Check students understanding of key vocabulary. Students refer to the following resources:
Average annual, seasonal and monthly rainfall maps 
Snapshot of Australian Agriculture 2025 
Use modelling and guided practice to interpret maps and written resources, to locate high and low rainfall areas and types of production zones. Use the Think-aloud strategy to model to students how to interpret the average annual rainfall and production zones of one Australian region. Guide students through interpreting another region.
Students interpret the maps to identify the average annual rainfall and production zone for their local area, demonstrating their application of the skill.
Teacher uses targeted questioning to facilitate discussion and predictions about where sheep would most likely be farmed. Address and clarify technical terms used during these questions.
How might tropical weather, heat and humidity affect sheep?
Would this be a successful area to farm sheep commercially?
How might rainfall be helpful in the production of sheep? Consider the needs of pasture plants.
Do we have sheep farms locally? Why or why not?
Share a map showing sheep farming regions of Australia, connecting information to comments made during the discussion about climate, rainfall and pasture availability. Students refer to the following resource:
Wool production in Australia (PDF 159 KB) 
Evidence of learning: students complete the map using the supporting resources and create a suitable legend.
[bookmark: _Hlk196390458]Assess student application of knowledge through a hinge question: If rainfall decreased in a wool-producing region, how might that affect enterprise choices? Encourage the use of the word wall to include key terms in the response.
Evidence of learning: students make accurate predictions and justifications based on maps and rainfall data.
	

	Outcomes
AGT5-ENV-01, AGT5-IVT-01
Content
Students:
Explain the steps from the farm gate to the consumer in animal production enterprises
Explain factors that determine how agricultural products are marketed to consumers
Create written texts to describe relationships between society, innovation and agricultural production
	Learning intention
We are learning to recognise different products that come from livestock and how they are processed and used.
Success criteria
We can:
list raw and processed products from sheep
categorise sheep products by type and use.
Teaching and learning activity
Topic 4: What do we get from sheep?
Students list everyday products that come from sheep, then share with the class.
Students work in pairs to categorise displayed items, or a visual glossary of sheep products, into raw and value-added, linking each to its source and common use. Some items may be unfamiliar to students. Define each product and describe its use.
The Think, Pair, Share strategy is used for students to justify their choices.
Teacher prompts discussion with questioning:
Why might some raw sheep products be processed before they can be used safely or effectively by consumers?
Create texts using a ‘describe paragraph’ structure, see Writing paragraphs for student scaffolds. See the teaching support slide deck for scaffolding templates, sentence starters and a worked example of the writing activity, ‘describe paragraph’.
Teacher checks for understanding with students listing one sheep product and its typical use in a consumer context.
Evidence of learning: students categorise raw and value-added sheep products.
	

	Outcomes
AGT5-APG-01, AGT5-ENV-01
Content
Students:
Explain the suitability of breeds for specific animal enterprises, climates and markets
Identify animals used in agricultural production
	Learning intention
We are learning to understand how breed characteristics relate to production goals and environmental conditions.
Success criteria
We can:
describe features of different sheep breeds
explain why certain breeds are suited to specific climates or markets.
Teaching and learning activity
Topic 5: Sheep breeds
Activate prior learning from the previous lesson through asking, What products do we get from sheep farming?
Teacher models how to extract information from breed fact sheets, internet research or other suitable sources, using the Merino as an example. Check for understanding of key terms used during the activity and address misconceptions. Students refer to the following resource:
Best Sheep Breeds of Australia 
Students complete breed comparisons individually or in pairs, identifying products obtained, their preferred climate and physical features.
Teachers collate mutually agreed qualifiers for determining the ‘versatility’ of a breed, such as number of useful products obtained, or ability to live in a larger range of locations in Australia. Using these qualifiers, students rank the breeds from most to least versatile.
Evidence of learning: students select one breed and conduct structured research to complete a spotlight profile that would be suitable to their local region. See the teaching support slide deck for a sample answer.
Students visit school paddock to observe physical features or use videos to support a sketching activity. Teacher supports observation using the prompt:
What can we tell from face shape? Ear position?
	

	
	Adjustments (use this space to add specific adjustments used)
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Weeks 3–4
Table 2 – Weeks 3–4 lesson sequence and details
	Outcomes and content
	Teaching and learning activities
	Registration and evaluation notes

	Outcomes
AGT5-SAF-01, AGT5-USE-01
Content
Students:
Demonstrate safe practices when selecting and using technologies and production processes
Identify risks and demonstrate safe work practices in the management of animal enterprises
	Learning intention
We are learning to identify workplace hazards and apply safe animal handling practices.
Success criteria
We can:
recognise risks in sheep yards
suggest ways to reduce harm to people and animals.
Teaching and learning activity
Topic 6: Safety first in the sheep yards
Teacher co-constructs a list of playground injury examples with students, identifying the hazard that caused each.
Teacher introduces a sheep yard layout or design through visuals, models or a real-life example to introduce common hazards.
Check for understanding of the key terms in this section and address misconceptions that arise prior to undertaking further activities.
Think-aloud strategies can be used to model identification of hazards and impacts for example, ‘This broken gate could let sheep escape. Who might be at risk? (People working in the yards trying to retrieve sheep or prevent more from escaping.)’
Students identify further hazards and risks.
Teacher facilitates discussion on realistic control measures, linking risks to simple control or prevention procedures.
Evidence of learning: students identify risks and record appropriate control strategies.
Students design a safety poster that demonstrates understanding of safety expectations in the yards. See the teaching support slide deck for a modelled answer or example for students to reference, or discuss key features, types of visuals used and vocabulary (instructional verbs) included.
	

	Outcome
AGT5-APG-01
Content
Students:
Describe the structure and function of the digestive and reproductive systems of a range of animals
Investigate and explain nutritional requirements for different stages of animal production
	Learning intention
We are learning to describe the parts and functions of a digestive system.
Success criteria
We can:
label the digestive organs of ruminant animals
describe the role each part plays in digestion.
Teaching and learning activity
Topic 7: Ruminant digestive systems
Students recall the body system that digests food and name 3 of its parts.
Teacher introduces the structure and function of the ruminant digestive system using a large, labelled diagram, physical props or animation. Students refer to the following resource:
Ruminant Digestive System poster (PDF 10 MB) 
Teacher demonstrates how to label the system, drawing attention to sequencing of food flow.
Teacher describes the function of each organ from the beginning to the end using visual supports or props.
Teacher assesses student comprehension using targeted questioning throughout the activity:
What is the purpose of the rumen? 
How is the rumen different from the abomasum?
Why do sheep regurgitate and re-chew their food?
If the omasum wasn’t functioning properly, what impact might that have on digestion?
Which part of the digestive system is most like a human stomach and why?
Evidence of learning: students label digestive organs on a diagram, describe their functions and correctly sequence the path of food through the ruminant system.
	

	Outcomes
AGT5-APG-01, AGT5-PRA-01
Content
Students:
Investigate and explain nutritional requirements for different stages of animal production
Select and use technologies to record observations, manage data and develop solutions
	Learning intention
We are investigating how nutrition affects sheep at different stages of production and how to plan appropriate feeding.
Success criteria
We can:
explain why dietary needs change during the production cycle
create a simple feed plan for a specific stage
calculate the cost of feed rations.
Teaching and learning activity
Topic 8: Dietary requirements of sheep
Students write one sentence explaining the purpose of the digestive system, then share with a partner.
Teacher engages the class with the key word ‘nutrient’, presenting a student friendly definition and asking the class to generate other words beginning with ‘nutri’. See Word consciousness – learning sequence – What’s in a word? Etymology on the Universal Resources Hub.
Teacher explains the changing nutritional needs of sheep at different life stages (such as lambs and pregnant ewes), using a lifecycle diagram, photographs or sheep on the school farm and provides a clear description of each life stage.
Teacher guides students through matching common feed types and nutrient requirements for each of the sheep categories.
Teacher models how to build a mini feed plan for one production scenario using sheep identification card samples. Co-design a second mini feed plan for a different production scenario with students.
Evidence of learning: students select one sheep and complete their own feed plan, supported by prompts and structured scaffolding.
Class discussion explores the link between nutrition and production goals, using the question:
What could happen if sheep are underfed during lactation?
Teachers gauges student understanding using the resource challenge questions supplied.
Feed plan
Teacher models how to calculate ration quantities and costs, using a worked example (see teaching support slide deck for an example).
Evidence of learning: students complete feed calculations for different scenarios either individually or in pairs.
In pairs, students compare answers and discuss what could reduce costs without compromising nutrition, what may change the accuracy of the feed budget and what role pasture quality plays in budgeting. Ensure new terms such as ‘compromising’ and ‘pasture quality’ are explained prior to this discussion.
Class discussion focuses on strategies farmers use to reduce feed costs without compromising animal welfare. Teacher collates student responses on a visual organiser and supports adjustments where errors are made.
Differentiation: include word banks for subject specific terminology and partially filled examples. Offer sentence stems such as: This feed is used for ___ because ___.
	

	Outcome
AGT5-APG-01
Content
Students:
Describe the structure and function of the digestive and reproductive systems of a range of animals
	Learning intention
We are identifying the parts and functions of the reproductive systems in sheep.
Success criteria
We can:
label key reproductive organs
describe what each part does.
Teaching and learning activity
Topic 9: Sheep reproductive systems
Students recall the body system responsible for making offspring/babies. Name 3 parts of a reproductive system.
Teacher uses annotated diagrams of reproductive systems to identify organs and to describe their roles. See the teaching support slide deck for a drag and drop activity option.
Evidence of learning: students label diagrams of reproductive organs and provide descriptions of their functions.
Discussion focuses on the importance of reproductive system understanding in planning breeding cycles.
Students complete challenge questions individually or in pairs, drawing on diagrams and function tables to explain the impact of temperature control and cervix function.
	

	Outcomes
AGT5-APG-01, AGT5-IVT-01
Content
Students:
Identify programs, techniques and technologies used in animal breeding
Explain the impact of animal breeding processes on production
Create written texts to explain and evaluate factors that influence animal production processes and practices
	Learning intention
We are comparing breeding systems and how they affect production outcomes.
Success criteria
We can:
describe common sheep breeding systems
explain how each system affects enterprise goals.
Teaching and learning activity
Topic 10: Breeding choices in sheep production
Teacher demonstrates scanning strategies to locate information on reputable sites and discusses what makes a source reliable. For one common breeding system, model how to create a suitable description, or diagram, locating benefits and risks from the information.
In small groups, students research another breeding system, outlining 2 benefits, 2 risks and a diagram. Use scaffolds with headings to organise and present information.
Evidence of learning: students produce clear, structured information summarising one breeding system.
Information researched is displayed for a gallery walk. Students examine each group’s work and complete a summary for all breeding systems.
Students create texts using an ‘explain paragraph’ structure to respond to a case study scenario, applying their understanding to explain a breeding system for a specific enterprise goal. See Writing paragraphs for student scaffolds. See the teaching support slide deck for scaffolding templates, sentence starters and a worked example of the writing activity, ‘describe paragraph’.
	

	
	Adjustments (use this space to add specific adjustments used)
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Table 3 – Weeks 5–6 lesson sequence and details
	Outcomes and content
	Teaching and learning activities
	Registration and evaluation notes

	Outcomes
AGT5-APG-01, AGT5-IVT-01, AGT5-PRA-01
Content
Students:
Identify programs, techniques and technologies used in animal breeding
Explain the impact of animal breeding processes on production
	Learning intention
We are learning to interpret and use breeding values to make informed decisions.
Success criteria
We can:
explain what ASBVs are and how they are used
justify breeding decisions using trait data.
Teaching and learning activity
Topic 11: Australian Sheep Breeding Values (ASBVs)
Students recall one breeding system from the previous lesson and state a benefit of using it in livestock production.
Teacher introduces ASBVs through the introductory video, What are Australian Sheep Breeding Values? (3:45). Pause and discuss key ideas, technical terms and answer questions as they arise. Use closed captions for video resources.
Teacher uses a sample ASBV card to explain traits such as fleece weight, worm resistance and growth rate.
Demonstrate how to interpret a ram sale catalogue or simulated ASBV profiles to explain how to interpret the values for different production goals. See BrightWool 221 in the teaching support slide deck.
Evidence of learning: students complete a structured decision-making task, choosing 2 rams for an enterprise with defined needs, justifying their selection with reference to ASBVs.
Think, Pair, Share strategies are used to encourage collaborative interpretation and peer explanation of trait advantages and trade-offs.
Evidence of learning: formative check-in, students explain the benefits of using ASBVs over visual selection methods.
	

	Outcomes
AGT5-APG-01, AGT5-IVT-01, AGT5-PRA-01
Content
Students:
Identify and explain effects of common pests and diseases on animal production
Evaluate effects of microorganisms and invertebrates on animal production
Evaluate agricultural management practices to determine their impact on the environment and production
	Learning intention
We are learning to recognise the impact of parasites and disease and identify how to manage them in sheep.
Success criteria
We can:
describe symptoms of common parasites and diseases
recommend control and prevention strategies.
Teaching and learning activity
Topic 12: Sheep pests and diseases
Students create a list of pests or diseases they know (human or animal) and suggest how each might be treated or controlled.
Teacher outlines the difference between internal and external parasites, describing symptoms of common diseases and parasites and prevention or control methods. Provide a glossary of technical terms with simplified definitions and accompanying images.
Teacher models how to manipulate technical information into audience-appropriate language and format for a target audience.
Evidence of learning: students select one parasite or disease. Create an informative flyer, fact sheet or presentation, focusing on symptoms, causes, prevention and control methods.
Class completes a peer review activity using a feedback checklist (see the teaching support slide deck) focusing on clarity, accuracy and correct terminology.
Teacher introduces the term ‘zoonotic disease’, listing a range of common zoonotic livestock diseases and how these can be prevented.
Teacher presents a Q fever case study, clarifying technical terms and using visual support resources.
Evidence of learning: students engage with a case study scenario on Q fever outlining its impact on a family farm.
Teacher facilitates class discussion on the economic and welfare impacts of parasite or disease outbreaks and supports clarification of prevention strategies.
	

	Outcomes
AGT5-SAF-01, AGT5-PRA-01
Content
Students:
Apply animal welfare guidelines and regulations in the management of animal enterprises
Select and apply technologies and processes in the management of animal enterprises
Demonstrate safe practices when selecting and using technologies and production processes
	Learning intention
We are developing practical skills to estimate an animal’s age using visible characteristics.
Success criteria
We can:
describe how sheep teeth change over time
use mouthing to estimate age.
Teaching and learning activity
Topic 13: Sheep handling – estimating age
Students recall and sequence the different stages of sheep production (lamb, ewe, ram).
Teacher introduces the practice of mouthing sheep to estimate age using labelled diagrams of tooth development stages from A producer’s guide to sheep husbandry practices (PDF 2.7 MB).
Modelled instruction is used to interpret a sample image, highlighting the progression of incisor eruption and wear, linking these changes to standard age classifications. Create a key word list to support student understanding of technical terms.
Evidence of learning: students complete a reference table showing teeth versus age.
Differentiation: use the Counting the age of sheep (PDF 3.5 MB) hands-on activity from Australian Good Meat Education, to scaffold learning using image cards or tactile props.
Practical activity: teacher demonstrates how to safely mouth a sheep and what to look for. Alternatively, the video, How to Mouth a Merino Sheep (2:42) can be used for demonstration prior to practical work. Use closed captions for video resources.
Evidence of learning: in pairs, students observe a live or model sheep and record estimated age based on dental structure. Make observational notes on the animal’s condition and consider whether it would be retained in the flock or culled.
Differentiation: the practical activity can be simulated with models or printed images and students can match photos to age brackets where sheep are not available or accessible.
Teacher uses targeted questioning to check for understanding:
True or false: a sheep with worn teeth may be culled because it cannot eat properly.
Students discuss how mouthing contributes to decision-making in flock management, linking to production goals and animal welfare.
Differentiation: provide modelled responses for the mouthing reflection:
This sheep has __ teeth, so it is about __ years old.
	

	Outcomes
AGT5-SAF-01, AGT5-PRA-01
Content
Students:
Apply animal welfare guidelines and regulations in the management of animal enterprises
Select and apply technologies and processes in the management of animal enterprises
Demonstrate safe practices when selecting and using technologies and production processes
	Learning intention
We are developing practical skills to assess the physical condition of livestock to evaluate health and productivity.
Success criteria
We can:
identify condition scores and what they show about animal health.
Teaching and learning activity
Topic 14: Sheep handling – fat and condition scoring
Teacher describes condition scoring and explains why it is a key livestock management tool.
Using the Lifetime Wool Condition Scoring of Sheep reference card (PDF 776 KB) and annotated images, teachers show the differences between body condition from Score 1 to Score 5.
Teacher demonstrates or uses the video How to condition score sheep (5:50) to model how to assess condition over the short ribs and spine using anatomical landmarks. Use closed captions for video resources.
Practical activity: students participate condition scoring of sheep, demonstrating technique accuracy and observation skills during the practical.
Teacher provides feedback to guide refinement of technique and observations, linking physical condition to health and nutrition planning.
Teacher uses hinge questions during the activity:
What might be the production impact of a ewe at Score 2 at joining?
Why is Score 3 often considered ideal for production?
	

	
	Adjustments (use this space to add specific adjustments used)
	


[bookmark: _Toc202877210][bookmark: _Toc209189925]Weeks 7–8
Table 4 – Weeks 7–8 lesson sequence and details
	Outcomes and content
	Teaching and learning activities
	Registration and evaluation notes

	Outcomes
AGT5-SAF-01, AGT5-PRA-01, AGT5-IVT-01, AGT5-COM-01
Content
Students:
Apply animal welfare guidelines and regulations in the management of animal enterprises
Select and apply technologies and processes in the management of animal enterprises
Apply a range of animal management skills and maintain appropriate records when engaging in animal enterprises
Demonstrate safe practices when selecting and using technologies and production processes
Use subject-specific terminology to describe agricultural technologies, processes and industries
Investigate and describe the calendar of operations for an animal production cycle
Evaluate and explain the timing and impact of operations in an animal production cycle
Communicate the planning and management of animal enterprises
	Learning intention
We are investigating and describing husbandry tasks and when they are carried out during the production year.
Success criteria
We can:
describe common husbandry practices and the tools used
explain the timing of key tasks and their purpose and record them on a calendar of operations.
Teaching and learning activity
Topic 15: Husbandry practices
Students recall 2 sheep pests or diseases and outline how they are treated or controlled (for example, worms treated by drenching).
Teacher introduces sheep husbandry practices using examples of tools, images and videos.
Teacher facilitates a class discussion about what factors may affect when different husbandry activities would take place and why?
Evidence of learning: students record information on common sheep husbandry practices, tools used and when they are carried out.
Teacher uses a curated set of common sheep husbandry tools or high-resolution images to model the name, purpose and safe handling for relevant husbandry practices.
Students rotate through tool stations in small groups, handling or observing each item.
Teacher uses targeted questioning to prompt reflection on safety and welfare:
What could happen if this tool was used incorrectly?
Evidence of learning: students identify tools and associated husbandry practice. See the teaching support slide deck for a drag and drop activity.
Practical activity: students participate in paddock-based observation, working in pairs to assess animals. Record age estimates, identify husbandry practices already undertaken on the animal (for example ear tagging, tail docking) and note any immediate care needs such as dags, hoof issues or signs of parasites.
Teacher facilitates a class discussion focused on why correct timing and tool use are critical for animal welfare and enterprise success.
Teacher gauges student learning through targeted questioning:
What would happen if vaccination was delayed before joining?
How does poor equipment maintenance affect productivity?
Calendar of operations
Teacher models how to complete a calendar of operations using the school flock as a real-world example. Use questioning to recall previous learning about husbandry practices and connect it to seasonal decision-making, for example:
When are lambs typically castrated? Why?
When and how often does shearing take place on a typical farm?
Students create a calendar of operations, categorising key areas such as breeding, health, wool and sales. Remember to include a key or legend.
Differentiation: provide a modelled example with one task per season filled in; students complete the remaining entries.
Evidence of learning: in pairs, students select 3 operations and compose short justifications for their timing, using sentence stems such as ‘This operation is carried out in ___ because…’ or ‘If this task was delayed, it could result in…’.
Students share responses in small groups and reflect on differences in timing based on enterprise priorities or environmental conditions.
Teacher facilitates a whole-class discussion to explore external factors that influence timing of operations, such as seasonal pasture growth or changing market demands.
	

	Outcomes
AGT5-USE-01, AGT5-ENV-01
Content
Students:
Outline marketing strategies used in agricultural production
Explain the suitability of breeds for specific animal enterprises, climates and markets
	Learning intention
We are learning to understand how livestock marketing systems operate and how market decisions are made.
Success criteria
We can:
describe key features of livestock auctions and marketing platforms
compare options and decide which method suits different situations
calculate averages and percentages related to real-world statistics.
Teaching and learning activity
Topic 16: How livestock are bought and sold
Students identify places where sheep products can be purchased (for example, the supermarket).
Teacher introduces livestock marketing options with a walkthrough of the AuctionsPlus website, explaining how to interpret a listing through the Think-aloud strategy to demonstrate scanning and technical terms encountered.
Evidence of learning: students complete a data table for 3 sheep lots, recording key information (breed, weight, location, sale notes).
Teacher uses questioning to prompt deeper thinking:
Why might this lot be more appealing to one breeder than another?
Practical activity: students prepare a mock auction listing that aligns with industry conventions. See the teaching support slide deck for a completed example.
Students use peer feedback to refine listings for clarity and market appeal.
How do farmers sell their sheep?
Teacher presents an overview of 3 livestock marketing systems (online auctions, forward contracts, saleyards) using a graphic organiser.
Teacher demonstrates how to complete a comparison table using a ‘Which would you choose?’ scenario.
Teacher uses hinge questions to assess student learning:
In what situation would a forward contract be more reliable than a saleyard auction?
Evidence of learning: students apply their understanding to a marketing scenario, choosing a strategy and justifying it based on enterprise goals and resources.
	

	Outcomes
AGT5-ENV-01, AGT5-COM-01
Content
Students:
Investigate land management systems and practices developed by Aboriginal and Torres Strait Islander Peoples
Explore early European farming practices to determine their influence on agricultural production, environmental sustainability and society
Create written texts to explain and evaluate factors that influence animal production processes and practices
Evaluate agricultural management practices to determine their impact on the environment and production
	Learning intention
We are learning how traditional land management knowledge influences sustainable farming today.
Success criteria
We can:
describe Aboriginal and Torres Strait Islander peoples land management practices
explain how these practices support sustainable sheep production.
Teaching and learning activity
Topic 17: Traditional and contemporary agricultural practices
Students recall how Aboriginal and Torres Strait Islander peoples care for Country, co-creating a list of practices. Address misconceptions as they arise.
Teacher presents Aboriginal and Torres Strait Islander peoples’ land management practices and goals using a short video, or contextualised example from your local region, for example:
Indigenous fire methods protect land before and after the Tathra bushfire (11:00)
The First Inventors, Design to survive (49:32), see section (22:45–31:10)
Waru: A Story About Burning (4:47). Use closed captions for video resources.
Teacher describes practice elements, fire management, soil care, animal observation and environmental impact, examining Aboriginal and Torres Strait Islander, early European and contemporary examples.
Evidence of learning: in pairs, students select one traditional and one contemporary practice to construct a short evaluation, demonstrating which is more sustainable in the long term and justifying their view.
As a class, unpack the quote: ‘Aboriginal land management practice is based on a system of understanding the interactions between soil, living things, climate, and spiritual and social connections…’ and the complex terms from the ‘challenge question’ activity. Use the Think, Pair, Share strategy to plan a response. Collate students’ shared answers on a graphic organiser for all students to use in their final response.
Teacher facilitates student reflections and supports discussion around combining practices to regenerate overgrazed land or prevent fire.
Sustainable choices
Teacher proposes the concept of sustainability in agriculture and uses structured questioning to prompt students to consider:
What makes a farming practice sustainable or not?
Students discuss initial ideas as a class or in small groups, recording examples of sustainable and unsustainable practices. Use pictures or video resources to demonstrate different farming practices during discussion.
Evidence of learning: students classify sheep farming practices as sustainable, unsustainable, or context-dependent, discussing their reasoning in small groups.
Teacher prompts discussion with:
Which practice was hardest to classify, and why?
In small groups, students discuss a farm management scenario and propose 2 sustainable practices that could improve environmental and production outcomes.
	

	Outcomes
AGT5-PRA-01, AGT5-ENV-01, AGT5-IVT-01
Content
Students:
Apply animal welfare guidelines and regulations in the management of animal enterprises
Investigate and evaluate technologies for data collection and monitoring of animal enterprises and their performance
Explain the need for national-level and farm-level biosecurity measures
	Learning intention
We are learning to understand how biosecurity protects farms from pests and diseases.
Success criteria
We can:
define biosecurity and explain its importance
describe how threats to biosecurity are managed on farms.
Teaching and learning activity
Topic 18: Biosecurity
Students recall measures put in place on Australians during the COVID-19 pandemic to prevent or reduce its spread at the time. Discuss how these slow down the rate of transmission.
Teacher introduces biosecurity using an engaging ‘what if’ scenario involving a pest outbreak and its impact on sheep enterprises, see the teaching support slide deck.
Watch the video, What is biosecurity? Animal Health Australia (0:33) and define the term ‘biosecurity’. Use closed captions for video resources.
Teacher guides the class through common biosecurity risks, with modelled examples of how pests and diseases can enter a farm and what control measures look like.
Teacher presents the clean entry/dirty exit system using a diagram or a short clip from Biosecurity Basics – Overview (1:18). Use closed captions for video resources.
Evidence of learning: students compete structured questions on biosecurity.
In small groups, students create a presentation on one aspect of biosecurity for example, border control, on-farm practices, government response. Students use a range of short videos and websites to support their research for the activity, such as:
Biosecurity Bite: Biosecurity &Trade (2:13)
Biosecurity Bite: At the Border (2:08)
Biosecurity Bite: Exotic Plant Pests (2:17)
Biosecurity Bite: Now It’s Your Turn (2:01)
Farm Biosecurity website. Use closed captions for video resources.
NSW Department of Primary Industries and Regional Development – Animal Biosecurity 
Teacher uses structured questioning to build complexity and expand student knowledge:
Recall – What does biosecurity mean?
How does biosecurity protect Australia's export markets? Turn and talk to share ideas with a partner.
What role do producers, communities and government play in upholding biosecurity?
What could happen to the Australian sheep industry if a major disease like FMD (foot-and-mouth disease) entered the country?
Evidence of learning: students use information from their research and other group presentations to respond to the challenge question, considering the repercussions of a new disease entering the country.
	

	
	Adjustments (use this space to add specific adjustments used)
	


[bookmark: _Toc202877211][bookmark: _Toc209189926]Weeks 9–10
Table 5 – Weeks 9–10 lesson sequence and details
	Outcomes and content
	Teaching and learning activities
	Registration and evaluation notes

	Outcomes
AGT5-PRA-01, AGT5-ENV-01, AGT5-IVT-01
Content
Students:
Evaluate the need for traceability of animals and animal products, including disease prevention, market access and animal welfare
Apply a range of animal management skills and maintain appropriate records when engaging in animal enterprises
Demonstrate safe practices when selecting and using technologies and production processes
Use subject-specific terminology to describe agricultural technologies, processes and industries
	Learning intention
We are exploring how identification systems support animal welfare and livestock traceability.
Success criteria
We can:
explain the purpose of ear tags and the National Livestock Identification System (NLIS)
describe how identification and welfare practices work together.
Teaching and learning activity
Topic 19: Sheep identification and traceability
Students recall ways pests and diseases can be prevented from spreading between farms.
Teacher introduces animal identification and its role in management, linking to biosecurity from the previous lesson.
Teacher describes the National Livestock Identification System (NLIS) using supporting video resources. Pause at key points within the videos to discuss and clarify technical terms, main ideas and ask clarifying questions.
What are Property Identification Codes (PICs)? (4:00)
How the National Livestock Identification System (NLIS) works (2:52)
Sheep and Goat eID’s Explained! (4:09) and a real tag sample (if available) or picture.
Evidence of learning: students complete structured questions to explore how NLIS tags work, including their link to PIC numbers and the central database.
Teacher leads a class discussion comparing identification systems (visual tags, eID, ear notching) with examples.
Students engage in a matching activity to reinforce system types and characteristics.
Class discussion explores why traceability is critical in a disease outbreak.
Teacher uses questioning and feedback strategies to clarify technical terms and ensure understanding of legal tagging requirements, especially on school farms.
Ear tagging
Teacher introduces the purpose and importance of ear tagging using real-world examples, linking identification and traceability to animal welfare and farm management systems.
Teacher discusses correct personal protective equipment (PPE) and Work Health and Safety (WHS) requirements for ear tagging, using visual aids to discuss hygiene protocols and tag placement that minimises animal harm.
Teacher demonstrates the correct tagging technique using a stuffed animal or ear template (see appendix), explaining steps in the process. Supporting resources are used to reinforce correct placement and safe technique, including:
Lamb Marking Best Practice Series: Ear tagging (1:33)
Universal applying visual tags (2:14)
Allflex UTT3S Applicator (2:59)
Shearwell Data – Sheep Tagging & Electronic ID Introduction (5:01). Use closed captions for video resources.
Practical activity: students practise applying tags using ear templates or models. Students refer to diagrams to ensure correct placement.
Differentiation: for classes without applicators available, students could simulate tagging by drawing diagrams of correct placement or applying colour-coded dots or tags.
Teacher includes an exit ticket(s) activity to assess student understanding:
What could go wrong if an ear tag is incorrectly placed?
How can incorrect tag placement be avoided?
Teacher uses student responses to identify and address misconceptions.
	

	Outcomes
AGT5-SAF-01, AGT5-USE-01, AGT5-IVT-01
Content
Students:
Select and use technologies to record observations, manage data and develop solutions
Apply a range of animal management skills and maintain appropriate records when engaging in animal enterprises
	Learning intention
We are exploring how digital tools support farm record-keeping and decision-making.
Success criteria
We can:
identify types of farm records
identify different types of data used in livestock production
explain how Radio-frequency identification (RFID) and digital tools improve efficiency.
Teaching and learning activity
Topic 20: Record keeping
Students list types of information recorded in agriculture (for example, ear tag numbers, property numbers, ASBV traits).
Teacher introduces the importance and types of data collected or used in sheep enterprises through real-world examples such as, weight tracking, drenching history, lambing rates.
Teacher explains how RFID tags work and can be used for data collection, using pictures, diagrams, modelled activities and supporting videos:
Gallagher HR5 Hand Held EID Tag Reader and Data Collector Introduction (1:39)
How to get started with your SRS2 stick reader and scan electronic tags | Tru-Test (1:51). Use closed captions for video resources.
Practical activity: students practise scanning model RFID tags, record the tag number and input mock data into a basic Excel table for simple analysis.
Evidence of learning: students complete a range of weekly animal updates using the RFID scanner and eID tags on their models/sheep using the scenarios and data from the teaching support slide deck or appendix.
Analyse the data collected for one or more of the scenarios, identifying trends and discuss the use of this data in making on-farm decisions.
Class discussion explores the benefits and limitations of RFID, using targeted questioning:
How could this technology help in a disease outbreak?
	

	Outcomes
AGT5-IVT-01, AGT5-USE-01
Content
Students:
Select and apply technologies and processes in the management of animal enterprises
Analyse how emerging agricultural animal technologies and practices may influence consumers, society and the environment
Explore agricultural innovations developed by Aboriginal and Torres Strait Islander Peoples
Investigate and evaluate technologies for data collection and monitoring of animal enterprises and their performance
	Learning intention
We are investigating how agricultural technologies have developed over time and how they improve production.
Success criteria
We can:
describe key agricultural innovations past and present
explain how technology improves welfare, sustainability and productivity.
Teaching and learning activity
Topic 21: Technology in Australia’s sheep industry
Students work collaboratively to recall agricultural technologies and create a class poster to display them.
Teacher presents a short biography and quote from David Unaipon, highlighting his invention of a straight-line shearing handpiece and its historical significance.
Watch the video, David Unaipon – Australia's Da Vinci (9:07) and engage with the summary provided in the teaching support slide deck. Pause at key sections to discuss important information and make class notes to collate this information. Use closed captions for video resources.
Teacher models a response to one of the questions, demonstrating how to extract information then co-creates some responses to more questions with the class.
Evidence of learning: students work in pairs to complete the remaining questions.
Check for understanding by asking students to:
identify an innovation that is used in agriculture today
state one benefit of using innovation in agriculture.
Teacher transitions to modern agricultural innovations, introducing and describing innovations using a visual grid or technology available at school.
Students research 3 technologies used in sheep enterprises, outlining what they are used for and how they benefit production.
Students choose one innovation from the Australian Wool Innovation Ltd Research and Development playlist and work in pairs to research and present a mini poster or oral summary explaining what it is, how it works and why it’s beneficial.
Students present their research in a gallery walk activity.
Teacher uses questioning to practise retrieval, explain their thinking and connect new material to their existing knowledge:
What is the purpose of the technology? What does it do? (retrieve)
How does this tool reduce the physical workload for farmers? (deepen)
What might be the environmental benefits of using this technology? (deepen)
What challenges are there for farmers or other people in agriculture who might use this technology? (justify)
Evidence of learning: students apply their understanding by designing a ‘farm of the future’, integrating technology to improve animal care and farm operations.
Differentiation: students can design their farm using online tools, drawing or manipulating images from magazines or online collections.
Teacher leads a whole-class reflection on which technologies are most likely to influence future industry practices and why.
Teacher presents the challenge question and links this to the class reflection ideas from the previous activity. Compose notes to share the class reflections and highlight key terms.
	

	Outcome
AGT5-COM-01
Content
Students:
Investigate career opportunities in current and emerging agricultural industries
	Learning intention
We are exploring career opportunities in agriculture and the training required for different roles.
Success criteria
We can:
describe a range of sheep industry careers
outline the role at least 3 of these careers have in the sheep industry.
Teaching and learning activity
Topic 22: Careers
Students identify agriculture-related career roles they already know through a whole-class brainstorm, then link them to stages of the production and marketing chain (on-farm, processing, advisory, marketing, research).
Students work in small groups to arrange a set of career cards (see appendix) in the order they appear across the supply chain, from on-farm production through to consumer delivery. The teacher monitors and supports this classification process by prompting students to justify the placement of each role using guiding questions such as:
Where does this role fit in the sheep’s journey from paddock to plate?
Does this person work with the sheep directly, or with the product after processing?
Evidence of learning: using industry scenarios from the teaching support slide deck, student groups identify which career roles, from their allocated career cards, would be involved in responding to the scenario and explain each role’s contribution.
Students reflect on which role appeals to them most and why.
Differentiation: use sentence stems to support students’ written reflections:
‘I would like to be a ___ because ___.’
	

	
	Adjustments (use this space to add specific adjustments used)
	


[bookmark: _Toc209189927][bookmark: _Toc202877212]Weeks 11–12 (wool option)
Table 6 – Weeks 11–12 lesson sequence and details
	Outcomes and content
	Teaching and learning activities
	Registration and evaluation notes

	Outcomes
AGT5-COM-01, AGT5-ENV-01
Content
Students:
Explain the suitability of breeds for specific animal enterprises, climates and markets
	Learning intention
We are interpreting data and justifying infrastructure investment using evidence.
Success criteria
We can:
identify trends in wool production across Australian states
justify investment priorities with relevant data.
Teaching and learning activity
Topic 23: Wool production in Australia
Students recall regions of Australia where sheep are grown.
Teacher demonstrates how to interpret 2023–24 wool production data by state, discussing how factors such as climate, pasture quality and breed selection contribute to the variation in state outputs.
Teacher models how to complete the planning scaffold using one state, showing how to extract key statistics, link environmental conditions to wool quality and identify infrastructure needs. Teacher uses targeted questioning to prompt critical thinking:
Why might a state with fewer sheep still require investment?
How do transport and shearing infrastructure affect wool quality?
In small groups, students are assigned one Australian state to research and complete the scaffolded questions. Supporting resources are provided on the teaching support slide deck.
Evidence of learning: groups prepare a short persuasive pitch (up to 2 minutes) to present to the National Wool Board (role-played by the teacher or group of students).
Teacher assesses group presentations using the National Wool Board Funding Allocation Sheet (see appendix), and offers feedback on persuasiveness, evidence use and feasibility of recommendations.
Students complete a written reflection responding to the following questions:
Which factors most affected wool production across states?
What infrastructure upgrades would have the greatest impact?
Why is breed selection linked to environment and market needs?
	

	Outcomes
AGT5-SAF-01, AGT5-ENV-01
Content
Students:
Assess the quality of agricultural animal products based on identified markets and their specifications
Use subject-specific terminology to describe agricultural technologies, processes and industries

	Learning intention
We are developing practical skills in assessing wool quality using observable traits.
Success criteria
We can:
describe features that affect fleece value
assess wool quality against market needs.
Teaching and learning activity
Topic 24: Characteristics of wool
Students recall examples of products made from wool through value-adding.
Teacher introduces wool characteristics using physical wool samples (if available) or high-quality images (fibre diameter, colour, crimp, length and vegetable matter).
Practical activity: students complete a sensory analysis of wool samples, recording observations. Compare wool samples, rate them and allocate a suggested market.
Differentiation: sensory wool analysis supported with large images or tactile wool samples; provide descriptive word banks for sensory traits.
Students can respond using tick boxes, visuals or sentence stems such as, ‘This fleece is soft and ___.’
Whole-class discussion focuses on how fibre diameter affects end use and market value; with the teacher drawing links to breeds studied earlier in the unit.
Teacher uses hinge questions to assess understanding, such as:
Which characteristics of the fleece would be most important to a high-end suit manufacturer, and why?
	

	Outcomes
AGT5-ENV-01, AGT5-USE-01
Content
Students:
Explain the steps from the farm gate to the consumer in animal production enterprises
Analyse how agricultural industries may influence consumers and society
Compare short-term and long-term effects of agricultural production systems on sustainability
	Learning intention
We are describing how wool is processed and evaluating its sustainability.
Success criteria
We can:
sequence the steps in wool processing
evaluate how wool products contribute to sustainability and the circular economy.
Teaching and learning activity
Topic 25: Wool processing
Class discussion is facilitated to retrieve prior knowledge of wool handling and processing after shearing.
Teacher introduces stages of wool processing using the video, How Wool Is Made: From Farm to Fashion (3:09) and the Wool processing flowchart (PDF 587 KB). Use closed captions for video resources.
Teacher models how to complete the first row of the wool processing sequence using scouring as an example. This includes describing the process, identifying any equipment used and explaining the outcome. Co-construct the next row as a class.
Students complete the rest of the activity independently as the teacher circulates the classroom and provides guidance, using hinge questions such as:
What would happen if wool was not skirted before scouring?
Why is carding important before spinning?
Students create a glossary with visuals for each of the terms in this activity to display.
Differentiation: students complete a cut-and-paste version of the wool processing sequence using labelled pictures.
Students examine a range of wool products, their associated wool types and uses.
Evidence of learning: students work in pairs to engage with the product table and answer questions, discussing the properties that make a product sustainable and recyclable.
Teacher facilitates a whole-class discussion on the concept of a circular economy. For further support and diagrams, see Wool set to gain from push towards a circular economy by Australian Wool Innovation.
Teacher uses questioning strategies to assess understanding of the circular economy’s role in modern agriculture and product design.
	

	Outcome
AGT5-ENV-01
Content
Students:
Analyse how agricultural industries may influence consumers and society
	Learning intention
We are investigating workforce challenges in agriculture and their impact.
Success criteria
We can:
explain the causes and consequences of shearer shortages
suggest realistic strategies to address them.
Teaching and learning activity
Topic 26: Agricultural issues – shearer shortage
Students complete a quick-write (one sentence) describing what they remember about a shearer’s role.
Teacher introduces the issue of the shearer shortage by presenting the article Overseas staff to fill the gap in busy periods by Australian Wool Innovation. Highlight key information and technical terms, annotating the article as a class and summarising into simpler language.
Class discussion is used to gauge student understanding of the role of shearers in wool production and the importance of seasonal timing.
Evidence of learning: teacher models how to respond to structured questions related to the article. Students complete further questions using the article and class summary.
Teacher directs whole-class discussion through targeted questioning:
Why is timing critical during shearing season?
What risks are created when shearing is delayed?
How do skilled labour shortages affect animal welfare and farm income?
Evidence of learning: students brainstorm in pairs or small groups, identifying actions that industry, government or employers could take to attract more workers.
Teacher encourages realistic, evidence-based solutions and supports students to consider economic, training and lifestyle factors.
Teacher facilitates a whole-class discussion where students share strategies and explore which are most achievable or effective in the short and long term. Students justify their ideas and consider who should be responsible for implementation.
Teacher checks understanding through student justifications:
Why is this issue more than just a labour problem?
	

	
	Adjustments (use this space to add specific adjustments used)
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Table 7 – Weeks 11–12 lesson sequence and details
	Outcomes and content
	Teaching and learning activities
	Registration and evaluation notes

	Outcomes
AGT5-ENV-01, AGT5-APG-01
Content
Students:
Explain the suitability of breeds for specific animal enterprises, climates and markets
Assess the quality of agricultural animal products based on identified markets and their specifications
	Learning intention
We are learning to analyse trends in sheep meat production and trade.
Success criteria
We can:
interpret production and export data
explain what makes Australian sheep meat competitive globally.
Teaching and learning activity
Topic 27: Australia’s sheep meat industry
Teacher asks students to recall the definition of a lamb in terms of age.
Teacher provides a summary of 2024 statistics about Australia’s sheep meat industry. Technical terms such as lamb, mutton, export and market destination are defined, and teacher highlights production trends in both domestic and international demand.
Evidence of learning: students interpret data and identifying Australia’s top 3 sheep meat export destinations.
As a class, students discuss why these countries are significant importers, with the teacher using prompting questions such as:
What might influence a country’s preference for lamb over mutton?
How could cultural, economic or dietary factors shape demand for different sheep meat products?
Class discussion explores the broader impact of sheep meat exports on the Australian economy and rural communities. Teacher supports students to link the data to international trade and rural employment using structured questioning.
Teacher uses a mix of hinge questions and cold-calling strategies to assess student comprehension and correct use of terminology. Example questions include:
If demand for mutton increases in South Korea, what might Australian producers do to respond?
How might a drought affect Australia's ability to meet international meat orders?
Student responses guide immediate clarification and reinforcement of key concepts as needed.
	

	Outcomes
AGT5-APG-01, 
AGT5-PRA-01, AGT5-ENV-01, 
AGT5-IVT-01
Content
Students:
Investigate market specifications and availability for a range of agricultural animal products
Assess the quality of agricultural animal products based on identified markets and their specifications
Use subject-specific terminology to describe agricultural technologies, processes and industries
	Learning intention
We are matching animals to market specifications using carcase data.
Success criteria
We can:
use weight and fat score to identify the most suitable market for each animal
calculate the estimated carcase weight and dressing percentage using a formula.
Teaching and learning activity
Topic 28: Sheep meat market specifications
Teacher displays an image of a sheep being handled and prompts students to explain how condition score is assessed.
Teacher describes sheep meat market specifications using real-world examples from processors or the video resource, Meat Standards Australia (MSA) for Sheep Meat (8:50). Use closed captions for video resources.
Practical activity: using guided instruction, teacher demonstrates how to calculate estimated carcase weight using the formula and a modelled example. Please note, a standard 50% dressing percentage is included in the activity, however, teachers may adjust this percentage to the actual dressing percentage for their school flock.
Evidence of learning: students assess sheep in the school paddock (or from images/video if live animals are unavailable), collecting liveweight data, breed information and fat score.
Teacher uses class data collection to demonstrate how this information can be used with the included specification tables to identify suitable markets.
Evidence of learning: students calculate estimated carcase weight and refer to the specification tables to determine the most appropriate market option.
The teacher circulates during the practical activity, checking for accuracy and prompting students to justify decisions using guided questions:
Why wouldn’t this sheep be suitable for the supermarket lamb market?
What makes this animal better suited to export than domestic sale?
Sheep abattoir feedback
Teacher explains how post-slaughter data (carcase weight, fat score, yield) supports decision-making for future sales and production planning. Sample abattoir reports or simplified feedback sheets are shown and discussed.
Teacher demonstrates how to unpack feedback data and specification tables from the previous activity to identify the most appropriate market based on the data.
Evidence of learning: students complete a sheep abattoir feedback table. Teacher uses hinge questions to assess student understanding:
· Would this animal meet the weight requirements for export?
· Is a fat score of 3 acceptable for this market?
· Could breed or age influence suitability?
Teacher defines the term ‘dressing percentage’ and explains its significance in measuring feed efficiency and meat yield.
Evidence of learning: students calculate the dressing percentage for each animal using calculation formulas, individually or in pairs.
Teacher uses an exit ticket strategy to complete lesson:
How could a producer use feedback to change their feeding program or market timing?
	

	Outcomes
AGT5-IVT-01, AGT5-ENV-01, AGT5-PRA-01
Content
Students:
Investigate market specifications and availability for a range of agricultural animal products
Assess the quality of agricultural animal products based on identified markets and their specifications
	Learning intention
We are learning how meat quality is assessed and how it relates to on-farm decisions.
Success criteria
We can:
define key meat quality traits
explain how farming practices help meet market specifications.
Teaching and learning activity
Topic 29: What makes quality lamb?
Teacher uses a quick quiz format where students provide one market specification for sheep meat from memory.
Teacher revisits market specifications for sheep meat and outlines the importance of meeting the criteria for producers. Define key specification terms and uses real-world examples to support student understanding.
Evidence of learning: students complete match-up activities, using definitions and reasoning to link each specification to its importance.
Teacher facilitates discussion about how on-farm decisions affect meat quality outcomes.
Teacher models how to analyse real-world decisions and how they impact meat quality, identifying the effect on specifications and whether the result is positive or negative for market readiness.
Teacher uses targeted questions are used to support deep understanding, such as:
What trade-offs might occur when aiming to increase marbling?
How can stress at slaughter affect colour and eating quality?
Evidence of learning: students respond to the exit ticket question in writing:
· Why do markets have specific quality requirements for lamb, and how do these impact the way sheep are raised?
	

	Outcomes
AGT5-PRA-01, AGT5-ENV-01, AGT5-IVT-01
Content
Students:
Explain the steps from the farm gate to the consumer in animal production enterprises
Assess the quality of agricultural animal products based on identified markets and their specifications
Explain factors that determine how agricultural products are marketed to consumers
	Learning intention
We are identifying lamb carcase cuts and linking them to cooking methods and value.
Success criteria
We can:
label major lamb cuts
describe how value and cooking method relate to each cut.
Teaching and learning activity
Topic 30: Understanding sheep carcase cuts
Students turn to a partner and describe one lamb dish they have seen or eaten.
Teacher introduces major sheep meat cuts using a labelled diagram of a lamb carcase and physical or digital resources for example, Meat Standards Australia – Lamb Primal Cuts (PDF 1.7 MB).
Evidence of learning: students label carcase diagrams and match cuts with typical retail names and preparation. Link cuts to an appropriate value tier.
Differentiation: students could complete a cut-and-paste version of the carcase diagram from Good Meat worksheet 6.2b: The whole sheep.
Teacher provides feedback and uses guided questions to assess understanding:
Why is the loin more valuable than the neck?
What kind of consumer would prefer a shank over a rack of lamb?
If you were producing lambs for a high-end restaurant, which cuts would you want to maximise and why?
Practical activity: complete a taste test of different cuts, using the same cooking method. Discuss cuts that suit this cooking technique, and those that benefit from other techniques.
Differentiation: use visual food ratings instead of taste.
	

	Outcomes
AGT5-ENV-01, AGT5-PRA-01, AGT5-COM-01
Content
Students:
Analyse how agricultural industries may influence consumers and society
Create written texts to explain and evaluate processes, challenges and solutions in agriculture systems and practice
	Learning intention
We are exploring the live export trade and considering different perspectives on the issue.
Success criteria
We can:
describe how live export operates
explain the economic, ethical and social arguments for and against the trade.
Teaching and learning activity
Topic 31: Agricultural issues – live exports
Teacher introduces live exports through whole-class engagement with the stimulus article from Pasture.io, Australia’s Live Export Industry: What It’s Worth & How Agtech Plays A Role.
Teacher facilitates a class discussion focused on the reasons for and against live exports, supported by factual information and ethical considerations. Use the stimulus to create a class set of summary notes and technical terms with definitions.
Evidence of learning: students work in pairs to construct responses to questions based on the article and class discussion.
Teacher clarifies what or who a ‘stakeholder’ is in terms of agricultural production and links this directly to the stakeholders in this agricultural issue. Conduct a class discussion to outline each stakeholder groups’ view on the issue and why. Sort stakeholder views using colour-coded cards or diagrams, for example, green = for, red = against.
Recall prior learning, and discuss what makes a text ‘persuasive’. Note key features using student responses. Share examples of strong persuasive texts or presentations and weaker ones, identifying the features that put each response into its respective category.
Evidence of learning: students respond to the challenge question: should Australia ban live sheep exports? Compose a persuasive paragraph, using evidence to support your opinion.
Differentiation: use sentence starters and visual planning scaffolds for the persuasive paragraph.
	

	
	Adjustments (use this space to add specific adjustments used)
	




[bookmark: _Toc146805877][bookmark: _Toc147481174][bookmark: _Toc202877213][bookmark: _Toc209189929]Overall program evaluation
Collating ongoing evaluations and reflecting on the strengths and areas for development within the program creates opportunities to enhance student outcomes. The following prompts can be used to support your evaluation of the program:
· Did the program assist all students to improve in their learning?
· How could the sequencing of the program be improved?
· What did the student evaluations of the program indicate? How can these be actioned to improve the program?
· The strategies and resources that were most effective for student learning were …
· Teaching strategies and resources that would benefit from review and refinement are …
[bookmark: _Capturing_student_voice][bookmark: _Toc146805878][bookmark: _Toc147481175][bookmark: _Toc202877214][bookmark: _Toc209189930]Capturing student voice when evaluating a program
Student voice is useful in the evaluation process for programs. The statements below could be useful as a starting point when asking students to provide feedback on their learning experiences. These statements are derived from some of the themes from What works best 2020 update (CESE 2020b) and could be useful in teacher reflection on how these themes could be incorporated into a teaching program. The statements could also prompt student reflection on their metacognitive processes while learning.
Please rate how much you agree with these statements:
· My teacher had confidence that I could achieve and improve in my learning. (CESE 2020b Chapter 1: High expectations)
· I had a clear idea of what I was learning and why. (CESE 2020b Chapter 2: Explicit teaching)
· I used the feedback provided to improve my performance. (CESE 2020b Chapter 3: Effective feedback)
· I understood the feedback on the assessment task. (CESE 2020b Chapter 3: Effective feedback)
· I was able to predict the marks I achieved in the assessment tasks. (CESE 2020b Chapter 5: Assessment)
· The activities in the unit prepared me for the assessment task. (CESE 2020b Chapter 5: Assessment)
· I found the activities in the lessons interesting to me. (CESE 2020b Chapter 7: Wellbeing)
· I made valuable contributions to the class during this unit. (CESE 2020b Chapter 7: Wellbeing)
· I ask questions in class when I don’t understand yet. (CESE 2020b Chapter 7: Wellbeing)
Optional open-ended prompts:
· The lessons and/or activities that I most enjoyed were when we … because …
· When the learning was difficult, the strategy I used was …
· If I was giving advice to a student who was starting this unit, I would tell them to …
· If I was giving advice to a teacher who was teaching this unit, I would tell them to …
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