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[bookmark: _Toc148102519][bookmark: _Toc172551600][bookmark: _Hlk148102359][bookmark: _Toc112681287]About this resource
[bookmark: _Toc148102521][bookmark: _Toc172551601]Target audience
This resource can be used by school leaders to support teachers with effective syllabus implementation.
[bookmark: _Toc148102522][bookmark: _Toc172551602]When and how to use
Note: this resource has been sectioned into 3 parts. It is intended for you to adapt these as suited to your school and your resources. They can be delivered as they present in their separate parts or combined throughout the 20 weeks. Each section however is written to be hierarchical.
Part 1 – ‘Textile tales – a beginner’s journey’
This part of the unit will introduce textiles, machinery, equipment, skill and design possibilities.
Part 2 – ‘Sew sustainable, sew awesome!’ 
This part of the unit will allow students to develop an understanding of the environmental considerations and the reason for their project development. The design brief will be introduced in this section of the program.
Part 3 – ‘Achieving vision – project development’ 
This final part of the unit will focus on the designing element of the project, it’s final development and evaluation.
If your class is participating in the plastic fusion section of the program, it is recommended that the collection of plastics starts at the beginning of the unit to ensure enough plastics can be collected for when they are needed. This is a great visual activity to show your students the amount of plastic that would be otherwise thrown to landfill.

[bookmark: _Toc172551603]Rationale
[bookmark: _Toc112681289]The NSW Department of Education publishes a range of curriculum support materials, including samples of lesson sequences, scope and sequences, assessment tasks, examinations, student and teacher resource booklets, and curriculum planning and curriculum evaluation templates. The samples are not exhaustive and do not represent the only way to complete or engage in each of these processes. Curriculum design and implementation is a dynamic and contextually-specific process. While the mandatory components of syllabus implementation must be met by all schools, it is important that the approach taken by teachers is reflective of their needs and faculty or school processes.
[bookmark: _Hlk112402278][bookmark: _Hlk112408500][bookmark: _Hlk112408586][bookmark: _Hlk112408794]NSW Education Standards Authority (NESA) defines programming as ‘the process of selecting and sequencing learning experiences which enable students to engage with syllabus outcomes and develop subject specific skills and knowledge’ (NESA 2022). A program is developed collaboratively within a faculty. It differs from a unit in important ways, as outlined by NESA on their Advice on units page. A unit is a contextually-specific plan for the intended teaching and learning for a particular class for a particular period. The organisation of the content in a unit is flexible and it may vary according to the school, the teacher, the class and the learning space. They should be working documents that reflect the thoughtful planning and reflection that takes place during the teaching and learning cycle. There are mandatory components of programming and unit development and this template provides one option for the delivery of these requirements. The NESA and department guidelines that have influenced this template are elaborated upon at the end of the document.
This resource has been developed to assist teachers in NSW Department of Education schools to create learning that is contextualised to their classroom. It can be used as a basis for the teacher’s own program, assessment, or scope and sequence, or be used as an example of how the new curriculum could be implemented. The resource has suggested timeframes that may need to be adjusted by the teacher to meet the needs of their students.

[bookmark: _Toc172551604]Overview
Description: this program of learning addresses the materials focus area with a focus on textiles.The lessons and sequences in this program of learning are designed to allow students to develop their practical textile skills in line with designing a product and knowledge of materials.
Duration: this program of learning is designed to be completed over a period of approximately 20 weeks in 60-minute lesson sequences but can be adapted to suit the school context.
Explicit teaching: suggested learning intentions and success criteria are available for some lessons provided. Learning intentions and success criteria are most effective when they are contextualised to meet the needs of students in the class. The examples provided in this document are generalised to demonstrate how learning intentions and success criteria could be created.


[bookmark: _Toc112681290][bookmark: _Toc172551605]Outcomes
A student:
· explains relationships between sustainability, design and production TE4-SDP-01
· describes the practices and processes of designers and producers TE4-PDP-01
· explains how materials, systems and components contribute to solutions TE4-MSC-01
· communicates and evaluates design ideas and solutions TE4-DES-01
· applies processes in the planning, management and production of projects TE4-PPM-01
· selects and safely uses tools, materials, technologies and processes TE4-SAF-01
Technology 7–8 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2023.
Related Life Skills outcomes
A student:
recognises the technologies used in everyday life TELS-SDP-01
recognises relationships between sustainability, design and production TELS-SDP-02
recognises practices or processes used by designers or produces TELS-PDP-01
communicates how a range of technologies and materials are used in everyday life TELS-MSC-01
communicates and represents design ideas or solutions TELS-DES-01
participates in planning projects TELS-PPM-01
participates in the production of projects TELS-PPM-01
uses and records numbers and measurements when designing and producing TELS-PPM-03
demonstrates safe practices when using tools, materials, technologies or processes TELS-SAF-01


Prior to planning for teaching and learning, please consider the following:
Engagement
· How will I provide authentic, relevant learning opportunities for students to personally connect with lesson content?
· How will I support every student to grow in independence, confidence and self-regulation?
· How will I facilitate every student to have high expectations for themselves?
· How will I identify and provide the support each student needs to sustain their learning efforts?
Representation
· What are some different ways I can present content to enable every student to access and understand it?
· How will I identify and address language and/or cultural considerations that may limit access to content for students?
· How will I make lesson content and learning materials more accessible?
· How will I plan learning experiences that are relevant and challenging for the full range of students in the classroom?
Expression
· How will I provide multiple ways for students to respond and express what they know?
· What tools and resources can students use to demonstrate their understanding?
· How will I know every student has understood the concepts and language presented in each lesson?
· How will I monitor if every student has achieved the learning outcomes and learning growth?

[bookmark: _Toc172551606]Lesson sequence and details
Note: text in italics indicates the heading for the related content in the teacher resource or student booklet.
The do now activities can be explained to students and become part of their routine for lessons. This could be 3 to 5 minutes of independent work as students enter the room or while everyone is getting settled. They can be useful to activate prior knowledge. It should require little help from the teacher and be something students can begin the lesson with independently. When used as a check for understanding, they need to be easily assessed by the teacher to ascertain whether something needs to be revisited, or whether students are ready to move on. This can be outlined on the board through the PowerPoint (PPT).
Learning intentions and success criteria are outlined throughout the program and can be found it the associated PPT for ease of display during lessons.


[bookmark: _Toc172551607]Weeks 1 to 2
Table 1 – weeks 1 to 2 lesson sequence and details
	Outcomes and content
	Teaching and learning activities
	Evidence of learning
	Differentiation and adjustments
	Registration and evaluation notes

	Outcome
TE4-MSC-01
Content
Students:
Identify the characteristics and properties of materials.
	Learning intention
We are investigating what textile items are so that we can see how they differ and what they are used for.
Success criteria
We can:
identify what textile items are
explain how textiles are used differently
identify some characteristics of different textiles.
Teaching and learning activity
Introduce students to the textile classroom, drawing on prior learning experiences.
Teacher asks students what they think a textile item is to gain an understanding of their prior experiences.
Teacher introduces the learning sequence and gives an overview of the semester, outlining the sequence of activities and assessments. Teacher sets up a supportive classroom environment with students by jointly constructing classroom expectations. Give each student a sticky note and ask them to write their one classroom ‘wish’ for how they like to learn in a classroom environment. Ask students to place this in one central place in the room (whiteboard) and group them if they find a similar one already there. This will help to form their classroom expectations which can be outlined on the PPT slide.
Teacher introduces Part 1 –‘Textile tales – a beginner’s journey’.
Where are textiles?
Students are instructed to consider their last 24 hours and using the Concept map identify where they used or came across something that was a textile. The teacher can access PPT slide to help collaboration and illustrate some examples.
After watching up to 2:50 of the video Textile: What are they? Where do they come from? (8:50), students add to their previous concept map, expanding their understanding of what textile items are.
Teacher could stop the video throughout to discuss key concepts.
Teacher models then instructs students to participate in a Think, Pair, Share Students discuss textile uses that they were not aware of with a partner and then complete answers in their workbook.
Explain to students that throughout the unit they will learn new terminology. Students fill in glossary as required or complete the glossary to ensure they are pre-taught terminology and can correctly use specialist terminology in context.
	Students complete their concept map in the booklet, identifying a range of textile items used.
Students show understanding of key terms through accurate glossary entries.
Students show understanding of correct terminology throughout the unit.
	Suggested adjusted activities. This section is also for use in school when making adjustments to support all students to achieve in their learning.
Provide visual and/or multimodal examples and check for understanding of concepts.
Students could provide verbal answers for their concept map.
Provide a glossary, allowing the use of bilingual dictionaries for new terminology and use visuals where appropriate.
Ensure closed captions are turned on to support students who are deaf or hard of hearing.
Students can complete the Think, Pair, Share to provide responses using their preferred communication method.
Show students an example of the concept map first and then break it down to rebuild to the whole picture.
	

	Outcome
TE4-MSC-01
Content
Students:
Identify the characteristics and properties of materials.
	Do now
Following on from the previous lesson, students are to create a definition in their glossary for the word ‘textile’. Students may also attempt to define any other word they are familiar with. Teacher prompts student responses with questions such as: 
What are textiles made from?
Where does wool come from?
What are some characteristics of textiles?
Learning intention
We are investigating how textiles differ in their look and feel so that we can understand how this might contribute to their uses.
Success criteria
We can:
identify how textile fabrics are different
explain why there are different types of fabrics.
Teaching and learning activity
What do textiles look like, feel like, sound like?
Teacher provides students with a range of different types of sample fabrics. Students are instructed to use the Y chart graphic organiser to complete a ‘looks like, feels like, sounds like’ description of each fabric sample. Teacher can model the first response. Sample answers are provided on the PPT.
Teacher leads discussion about what the similarities and differences are between the fabric samples.
Fibres, yarns and fabrics
Teacher leads class discussion on the process of turning fibres to yarns to fabrics using the prompts and information below.
Fibres – What are they? The building blocks of fabrics, like cotton and polyester.
Preparation of fibres – they are cleaned and straightened to make them ready for use.
Yarns are made by spinning and twisting fibres together to make yarn.
Yarns can be thick or thin, or strong or soft, depending on how they’re spun.
Fabrics are made by weaving (crossing yarns over and under each other on a loom), knitting (making loops with yarn using needles) or sticking fibres together without weaving or knitting (called non-woven).
Finishing processes make fabrics look and feel better, like dyeing for colour or adding water resistance.
Fibres
As a class, brainstorm fibres that the students know. Teacher builds on student knowledge, asking if the fibres are natural or man-made and where they come from (for example, which animal or plant).
Hands-on activity: give every student a cotton ball and discuss how this is cotton fibre that has been picked from a cotton plant and cleaned and brushed so that most of the fibre strands are going in the same direction. Demonstrate the process to students, explaining the process as you go. Engage the students in a competition to create the longest yarn from the one cotton ball you give them.
Classification of fibres
As a class, recall previous discussion of fibres and complete the tree diagram to classify fibres as having natural (plant or animal) or man-made origins. Sample answers and a drag and drop activity is provided in the PPT.
Cotton and wool
As a class, watch the following 2 videos: 
The Innovator (1:47)
Cotton Australia | Education videos Cotton products and uses (3:07).
While watching the videos, students complete the table in the student booklet to compare wool and cotton and their uses.
	Students complete the Y chart in the booklet to explain the different characteristics of their fabric samples.
Students participate in class discussion about how fabrics can be similar and different and provide an explanation of what it is that makes fabrics differ.
Students correctly identify the features of wool and cotton to explain their common use as fibres.
	Teacher can scaffold and model how to complete the Y chart.
Ensure closed captions are turned on to support students who are deaf or hard of hearing.
	

	[bookmark: _Hlk163466754]Outcome
TE4-SAF-01
Content
Students:
Demonstrate safe practices when selecting and using materials, technologies and processes.
	Do now
Students sketch one textile item you would use cotton and wool for. Explain why. Teacher checks for understanding by observing or discussing student responses.
Learning intention
We are identifying safety issues in a textile room so that we can complete practical work safely.
Success criteria
We can:
identify what safety issues are in a textile room.
explain how to use textile items and equipment safely.
Teaching and learning
Safety in textiles
Teacher leads a class discussion around what safety issues they might already consider in a textiles room to determine their prior knowledge.
Teacher provides students with a range of images and initiates a teacher-led discussion around what the safety problem might be within each image. Students to complete the safety rule associated with each image.
Using one or more of the safety considerations in textiles, design an A4 poster to share a safety message with other students. Alternately, design, film and produce a safety video.
	Students provide an explanation using their preferred mode of communication, or in their workbook around each safety issue.
Students design a suitable awareness poster to alert other students about safety issues in a textile room.
	If not drawing, students can find images from magazines online.
Scaffolds and templates can be provided for students to complete tasks.
Students can provide responses using their preferred communication method.
Students design, film and produce a safety video.
Students create a collage from found images.
	

	Outcome
TE4-SAF-01
Content
Students:
Select tools, materials, techniques, technologies and processes to make solutions and projects.
	Do now
Show examples on the PPT of unsafe practices and ask students to identify what the safety hazard is in each image. Ask students to self-assess from previous lesson on safety and place a tick beside each safety issue that they believe they have already followed. This can be completed down the margin next to each image. Teacher checks for understanding by observing or discussing student responses.
Learning intention
We are recognising the uses of a range of textile related items and equipment so that we can make correct choices for practical work.
Success criteria
We can:
identify and name a range of textile equipment.
explain what each piece of equipment is used for.
Teaching and learning
Equipment in textiles
Teacher leads discussion asking students if they know of any specialised equipment needed when sewing to determine prior knowledge. Discuss how students may have seen family members or friends sewing.
Teacher demonstrates use of, identifies, explains the range of commonly used textile equipment, and explains where to find them in the classroom. Students will be using this equipment throughout the unit and may refer back to this activity when needed.
Teacher can either instruct students to recall the information in their workbooks or cut out images and descriptions and play a ‘flip the card’ game matching the image with the correct description.
	Students correctly identify each piece of equipment and explain what it is used for. This can be done either orally, by matching or labelling on paper or digitally.
	This activity can either be completed in the booklet as a written task or the teacher can cut out each picture and in pairs students can play the following matching game. The instructions are as follows:
Shuffle the cards and lay them face down on a table.
Students take turns flipping over 2 cards to find matching equipment with its description.
Encourage students to name each piece of equipment as they flip the cards over.
	


[bookmark: _Toc112681291]

[bookmark: _Toc172551608]Weeks 3 to 4
Table 2 – weeks 3 to 4 lesson sequence and details
	Outcomes and content
	Teaching and learning activities
	Evidence of learning
	Differentiation and adjustments
	Registration and evaluation notes

	Outcome
TE4-SAF-01
Content
Students:
Use tools, materials, techniques, technologies and processes to develop practical skills
Demonstrate safe practices when selecting and using materials, technologies and processes.
	Do now
Textile equipment revision
Provide students with a revision sheet about textile equipment, asking them to match the correct piece of equipment with the correct definition.
Learning intention
We are learning about the different parts of the sewing machine, their uses, and how to thread the sewing machine.
Success criteria
We can:
identify the different parts of a sewing machine
explain what each part of the sewing machine is used for
thread a sewing machine ready for use.
Teaching and learning
How do I use a sewing machine?
Threading the machine
Teacher asks class for feedback about who has used a sewing machine before to gain an understanding about their previous experiences.
Teacher provides students with an A4 image of the sewing machines used in their room. Teacher provides a demonstration of the sewing machine parts and as the teacher uses one of the words in their workbook, students use the terms to label each part of the diagram.
Teacher demonstrates how to thread the sewing machine and students add a drawing of the direction of the thread onto their machine image.
Students are to choose 5 parts of the sewing machine and provide an explanation of their function so that they can refer to this at a later stage.
Do now
Provide students with thread and ask them to go to a machine and attempt to thread it.
Filling and inserting a bobbin
Teacher presents the How sewing machine works video to the class to help explain the purpose of the 2 threads.
Teacher models filling and threading the bobbin and filling the bobbin. The class identifies 3 main points to remember, then students demonstrate to teacher that they can fill and thread the bobbin.
	Students complete the revision sheet by correctly matching the equipment with its description.
Students can accurately label each part of the sewing machine and which direction to thread the machine.
Students can explain the uses of sewing machine parts.
Students identify 3 important points to remember when threading a bobbin and inserting it into a machine.
Students successfully fill and insert a bobbin.
Students can use equipment correctly and safely.
	Suggested adjusted activities. This section is also for use in school when making adjustments to support all students to achieve in their learning.
This can be completed on an interactive whiteboard as a group for students to refer to at a later stage.
Differentiate the labelling part of the program for students with a disability by reducing the number of sewing machine parts a student needs to explain.
Ensure closed captions are turned on to support students who are deaf or hard of hearing.
Chunking of the learning and providing modelled responses for the parts of the sewing machine.
Options for students to access text: text-to-speech technology, peer reader.
Consider adjustments for students who have difficulty with using the sewing machine such as breaking it into simpler tasks, completing some tasks with assistance, or providing hand sewing alternatives.
To support students with a disability, consider presenting the bobbin filling activity as a sorting activity.
Students are able to provide responses using their preferred communication method.
	

	Outcome
TE4-SAF-01
Content
Students:
Use tools, materials, techniques, technologies and processes to develop practical skills
Demonstrate safe practices when selecting and using materials, technologies and processes
Create prototypes, models and samples to test materials and production processes.
	Do now
Ask students to recall 3 important pieces of information to remember when threading a sewing machine (or using other specialised textiles equipment) to be written on the board. Provide students with a bobbin and ask them to fill it ready for the lesson if time permits.
Learning intention
We are learning how to control the sewing machine and complete simple sewing processes safely and successfully so that we have the skills needed for our project.
Success criteria
We can:
control the speed and direction of the sewing machine safely
set up the machine and sew a seam
change the settings on a sewing machine to sew a variety of stitch types.
Teaching and learning
Controlling the machine direction and speed
Using the paper template provided, teacher demonstrates how to use the guides on the sewing machine to control direction and speed. Students complete this template.
Provide students with another opportunity to independently thread up their sewing machine ready for the lesson.
Seam sample
Teacher leads discussion about what a seam is and where we will find or see them. Ask students to point to a seam on their own clothing. Teacher demonstrates sewing a seam and what a successful seam will look like. Students summarise this in their workbook.
Students complete a sample of sewing a seam.
Extension: finish the edge of your seam sample with a zig zag stitch.
Explain the concept of a Plus, Minus, Interesting (PMI) chart to students if they have not encountered it before. This can be illustrated with an analogy of an everyday task such as brushing our teeth. Students evaluate their seam sample using a PMI in their student workbook.
Fancy machine stitching
Teacher demonstrates how to change the pattern selector settings on a machine to sew some of the patterned fancy stitches.
Students experiment with a range of patterned stitches and record the sewing machine settings.
	Students correctly complete the table with the settings for a straight stitch.
Students successfully complete the practical activity to demonstrate controlling the machine speed and direction on the paper.
Students provide answers to identify the successful steps to complete a seam.
Students complete a sample of sewing a seam and evaluate this sample.
Students change machine settings and provide a sample of a range of patterned stitches and correctly identify the machine settings.
Students can use equipment correctly and safely.
	Students may only complete some of the paper template.
Teacher may provide assistance with setting up of the sewing machine when needed.
Consider adjustments for students who have difficulty with using the sewing machine such as breaking it into simpler tasks, completing some tasks with assistance, or providing hand sewing alternatives.
Consider enlarging the template for controlling the machine to support students who are blind or have low vision.
Students are able to provide responses using their preferred communication method when completing the PMI activity.
	




[bookmark: _Toc172551609]Weeks 5 to 6
Table 3 – weeks 5 to 6 lesson sequence and details
	Outcomes and content
	Teaching and learning activities
	Evidence of learning
	Differentiation and adjustments
	Registration and evaluation notes

	Outcome
TE4-SAF-01
Content
Students:
Use tools, materials, techniques, technologies and processes to develop practical skills
Demonstrate safe practices when selecting and using materials, technologies and processes
Create prototypes, models and samples to test materials and production processes.
	Do now
In their workbook students complete a self-evaluation of their skill development thus far.
Learning intention
We are learning how to decorate fabric with a variety of techniques that could be used to decorate fabric in a project so that we can trial them for my project.
Success criteria
We can:
use technology to assist with creating templates to decorate fabric
design my template to create my appliqué
use appliqué to decorate my fabric.
Teaching and learning activity
Fabric decoration
Students brainstorm different ways fabric can be decorated. Teachers can use the PPT slide to get the class to match the correct fabric decoration technique with the associated image that shows an example of that technique.
Note: there are many methods of decorating fabric and this resource outlines only a few. Teachers should choose decoration techniques that suit their contexts, availability of tools and equipment and student interests.
Appliqué
Students use chosen technology, or another technique, to create an appliqué template for their fabric decorations. Teacher explains what shapes are appropriate and explain why. Teacher can show the examples provided in the PPT and ask students which ones are suitable for appliqué and discuss why or why not. Students are to provide an explanation about why they are or are not in this feedback.
Teacher demonstrates how to appliqué onto fabric. After the demonstration, students  complete the steps for appliqué in the cloze passage.
Students complete a sketch of their appliqué shape to be approved by their teacher, and then complete a sample of appliqué. This can be used for the class bunting or pencil case.
	Students create a template to use for their samples.
Students complete the cloze passage on the steps involved in completing appliqué after teacher demonstration.
Students complete a successful appliqué sample and evaluate it using a PMI chart.
Students can use equipment correctly and safely.
	Suggested adjusted activities. This section is also for use in school when making adjustments to support all students to achieve in their learning.
Students can use the following samples towards a class bunting or choose 2 for a simple pencil case project.
If the listed technology is not available, students can be shown alternatives to create templates and stencils that do not involve technology.
Templates can be provided when necessary.
Alternate stitching can be demonstrated for appliqué including satin stitch, straight stitch and hand stitching.
Non-verbal options to be considered for students not able to provide verbal feedback. Students are able to provide responses using their preferred communication method.
	




[bookmark: _Toc172551610]Weeks 7 to 8
Table 4 – weeks 7 to 8 lesson sequence and details
	Outcomes and content
	Teaching and learning activities
	Evidence of learning
	Differentiation and adjustments
	Registration and evaluation notes

	Outcome
TE4-SAF-01
Content
Students:
Create prototypes, models and samples to test materials, techniques and technologies
Use tools, materials, techniques, technologies and processes to develop practical skills
Demonstrate safe practices when selecting and using materials, technologies and processes.
	Do now
Students complete an evaluation of their appliqué sample using a PMI chart in their work book.
Learning intention
We are learning how to decorate fabric and experiment with a variety of techniques that could be used to decorate fabric in a project so that we can trial them for my project.
Success criteria
We can:
decorate fabric using a range of techniques in a safe manner
use stencilling and sun printing to decorate my fabric.
Teaching and learning activity
Stencilling
Teacher leads discussion asking students if they have heard of stencilling or where they have seen it to determine their prior knowledge.
Teacher demonstrates how to create a stencil. View the demonstration How to Build Paper or Plastic Stencils. Students complete the answers in their workbook to demonstrate their understanding of how to design a successful stencil. 
Students sketch a stencil idea to share with their teacher.
Students use technology or alternate technique to create a stencil (refer to How to Make a Stencil).
Teacher demonstrates how to use their stencil (teacher reference How to Stencil Fabric).
Students complete a sample to add to the class bunting or use for their pencil case.
Do now
Students complete a PMI evaluation of their stencil sample in their work book.
Sun printing
Teacher demonstrates of how to sun print (teacher reference Magical Summer SunPrinting on Fabric).
Students sketch an image of their sample design. Teacher provides effective feedback on the design suitability for sun printing. Teacher may ask students to create their images on a software program if it is to be cut out of foam using a laser cutter or other cutting machine.
Teacher prints off steps for the students for them to rearrange into the correct order of completion.
Students complete a sample of sun printing that can be used for either the class bunting or pencil case.
Students complete a verbal evaluation of their sample.
	Students can complete answers about stencilling.
Students design a successful stencil.
Students can identify the correct sequence for sun printing.
Students create a successful sample for stencilling sun printing and/or hand embroidery.
Students can use equipment correctly and safely.
Students are able to evaluate their sample pieces identifying areas for improvement.
	Suggested adjusted activities. This section is also for use in school when making adjustments to support all students to achieve in their learning.
Ensure closed captions are turned on to support students who are deaf or hard of hearing.
A template of a stencil can be provided when necessary.
If technology resources are not available, or students are unable to use this option, alternate options are provided in the program and teacher resources.
Teacher can pre-prepare pattern pieces and cut fabric to assist students if necessary and chunk the practical learning experience.
Teacher can provide precut foam shapes or other options if required for the sun printing.
Students can add hand embroidery on their samples as an extension activity.
Students may provide verbal evaluations if needed.
	




[bookmark: _Toc172551611]Weeks 9 to 10
Table 5 – weeks 9 to 10 lesson sequence and details
	Outcomes and content
	Teaching and learning activities
	Evidence of learning
	Differentiation and adjustments
	Registration and evaluation notes

	Outcome
TE4-PPM-01
TE4-SAF-01
Content
Students:
Apply design and creative thinking to assess ideas and quality solutions
Use tools, materials, techniques, technologies and processes to develop practical skills
Select tools, materials, techniques, technologies and processes to make solutions and projects
Demonstrate safe practices when selecting and using materials, technologies and processes
Document design processes when using materials and production technologies
Work collaboratively to test, modify and improve the quality of ideas and solutions.
	Do now
Individually, students complete an evaluation of their skill development using the ‘Never Have I Ever’ template in the student booklet and identify 3 highlights or most-improved areas of success for the term.
Learning intention
We are using our samples to create a class bunting or pencil case to experiment with construction skills.
Success criteria
We can:
sew my samples into a bunting and/or a pencil case.
Teaching and learning activity
Previous fabric decoration sample work completed by students can be used to create a class bunting (see instructions in Spotlight easy bunting). Students may also choose 2 of their best samples to use in creating a small pencil case carry item (instructions in teacher resource booklet appendix 1). These mini sewing projects allow students to demonstrate their previous learning of safe sewing skills.
Teacher explains process to make bunting and displays instructions (on PPT).
Teacher presents instructions for making pencil case (instructions in teacher resources booklet appendix 1).
Teacher demonstrates each step of producing the pencil case, allowing students to complete each step before demonstrating the next. While demonstrating each step, teacher narrates the process and calls on students to think back to previous lesson on seam samples.
	Students contribute their samples made into a class bunting and/or pencil case.
Students can independently and confidently use equipment correctly and safely.
	Suggested adjusted activities. This section is also for use in school when making adjustments to support all students to achieve in their learning.
Suggested adjusted activities. This section is also for use in school when making adjustments to support all students to achieve in their learning.
Scaffolds and templates can be provided for students to complete tasks.
	

	Outcome
TE4-SDP-01
TE4-PDP-01
TE4-MSC-01
Content
Students:
Describe products and systems created by designers, producers and manufacturers
Outline production techniques and materials used by designers, producers and manufacturers
Explain ethical and legal considerations for innovation, design and production processes.
	Learning Intention
We are learning about the impact the textile industry has on our environment so that we can make better decisions through our design.
Success criteria
We can:
identify some of the issues that our planet is facing because of the textiles industry
communicate solutions to the environmental problems faced by the textiles industry.
Hand out the assessment task to students. Explain the task and ensure students are aware of what is expected of them by going through the marking criteria.
As a class complete a brainstorm of what an environmental issue is. Use examples on PPT to refer to if needed.
Explain that they are to use the resources linked on the assessment to research some of the textile industry environmental issues.
Students complete the research questions related to the resources.
Ask students if they have heard of a blog. Show students some examples of a blog. Some examples are provided below.
Teenbreathe
Mommateen
Danflyingsolo
This Teenage Life
Schoolhabits
Outline, identify and discuss the main features using the following resources on the assessment:
What is Blogging? for Elementary Students (1:23)
5 simple steps to write a blog (for kids) (2:27).
Class discussion: ask students how the blogs look, what layouts they use, and how do they present their information.
Students choose a textile designer that is designing with the environment in mind and complete the blog section, Part B, of the assessment task.
Ask students what an infographic is and why they are useful. In small groups give each group an example of an infographic. Ask each group to provide feedback to the rest of the class about what information the infographic is sharing and how they have presented it. There are some examples provided in the PPT.
Students complete Part C, an infographic, for their assessment task.
	Students complete the research questions and identify a range of environmental impacts on the textile industry.
Students communicate positive changes through a blog article.
Students illustrate environmental issues through an infographic.
	Provide visual and/or multimodal examples and check for understanding of concepts.
Allow the use of bilingual dictionaries for new terminology and use visuals where appropriate.
Provide options for students to access the text, for example, text-to-speech technology, peer reader, and so on.
Students can use their preferred method of communication when responding to assessment task.
Templates can be provided to students to complete each section of the assessment task.
Assessment task can be presented in individual sections and modifications made when necessary.
Parts A, B and C can be completed digitally or by hand.
Class time can be allocated to assist with students’ completion.
Consider an alternative for students who are blind or have low vision such as a verbal alternate to the infographic.
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Table 6 – weeks 11 to 12 lesson sequence and details
	Outcomes and content
	Teaching and learning activities
	Evidence of learning
	Differentiation and adjustments
	Registration and evaluation notes

	Outcome
TE4-SDP-01
TE4-MSC-01
TE4-DES-01
Content
Students:
Identify the characteristics and properties of materials
Outline factors affecting the design of products and solutions
Describe how the properties of materials and production techniques contribute to the quality of solutions
Compare sustainable sourcing practices
Explain ethical and legal considerations for innovation, design and production processes.
	Learning intention
We are exploring the impact of single use plastics and understand the impact that my design will have on our natural surroundings so that we can reduce our impact.
Success criteria
We can:
explain the impact that my project design will have on the environment.
Teaching and learning activity
Teacher introduces Part 2 – ‘Sew sustainable, sew awesome!’, of the unit.
Researching and planning
‘Hook’ lesson to introduce the environmental concepts to students.
Teacher can have some images from magazines, or printed, of various landscapes and environments. Ask students to go and choose their favourite and think about how they would explain their choice.
Ask students to consider their favourite natural landscape.
Introduce students to the design situation and provide a range of images that depict clean and damaged landscapes. Ask students what words they think of when they think about ‘landscape’ and use this to create a digital word cloud using WordCloud Generator or Free World Cloud Generator.
Students are to create a collage of landscape images and quotes using online software as an inspiration source. If technology is unavailable class can use magazines.
Teacher shows Take 3 - Connection (6:04) and asks students to consider how they are connected to the land and waterways. This can be completed in their booklet as a Think, Pair, Share activity. They are to consider the ways we need our land and water, the ways we impact our lands and water, ways Aboriginal and Torres Strait Islander People use and connect to land and water and the ways we care for our lands and water. Sample answers have been provided in the PPT.
To illustrate the impact that each individual can have, the teacher shows Take 3 - Personal Action (6:40) and instructs students to complete the sphere of influence activity to highlight how providing a solution to ending single use plastics, or a textile environmental issue of their choosing, starts with their action.
How many bags and plastics?
Teacher explains that to understand the impact that plastics have on our daily lives, the class is to complete a survey at home for a week keeping a tally of how many plastics come into the home. As a class, brainstorm where they might see these plastics. At the end of the week the class can collate their findings to illustrate how much plastic can be found in homes. Once this is complete students should answer the reflection questions.
After viewing The Life of a Plastic Bag (2:33) students are to create a logo to communicate their environmental message with others. This can be completed by hand or with the use of technology.
	Students create a collage of images and quotes of landscapes they admire and landscapes that have been damaged. This will be used as their inspiration for their project.
Students participate in and complete a Think-Pair-Share table and the sphere of influence activity to identify how they impact their surroundings.
Students identify what impact reducing the use of plastics they can make as a class.
Students design a logo that illustrates the environmental solution to issues identified.
	Suggested adjusted activities. This section is also for use in school when making adjustments to support all students to achieve in their learning.
Students can use digital or print images to create a collage.
Scaffolds and templates can be provided for students to complete their logo idea.
Logo can be completed either digitally or by hand.
Consider alternate options for students who are blind or have low vision such as verbally explaining their logo idea.
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Table 7 – weeks 13 to 14 lesson sequence and details
	Outcomes and content
	Teaching and learning activities
	Evidence of learning
	Differentiation and adjustments
	Registration and evaluation notes

	Outcome
TE4-SDP-01
TE4-PDP-01
TE4-MSC-01
Content
Students:
Investigate products and systems developed by Aboriginal and Torres Strait Islander Peoples
Describe how the properties of materials and production techniques contribute to the quality of solutions
Compare sustainable sourcing practices.
	Do now
Underneath their logo design, in their workbook, students are to answer: My logo design will spread this message to the public … . This is why it will be successful in spreading this message.
Students add to their tally of shopping bags in their workbook. As a class, discuss any new forms of plastic that they are finding in their houses that haven’t yet been considered.
Teacher uses the following question prompts to activate prior learning: 
Where does most discarded plastic end up?
What are the impacts of poorly discarded plastics?
Whose actions could I influence?
What are some changes I could make to reduce my use of plastics?
Learning intention
We are studying how Aboriginal and Torres Strait Islander Peoples communities historically carried items around using textile methods and materials found nearby so that we can learn from their success.
Success criteria
We can:
give an example of an Aboriginal textile item, and the success criteria that helped them to carry items.
Teaching and learning activity
Aboriginal and Torres Strait Islander Peoples carrying item
Teacher asks students what they think ‘criteria for success’ means. You can use a common textile example such as a towel to help illustrate this. A sample prompt question could be: How do we know if a towel has been successful?.
Ask students if they know how the Aboriginal communities would transport things around. A local guest speaker could be invited into the classroom to share their knowledge about local Aboriginal traditions. How to Engage with your local Aboriginal Community and learn and follow the protocols of community consultation could be used to guide this process.
After watching Indigenous bags and textiles (2:41), students research one item of their choosing, noting down what it was made from, what textile technique was used to make it, and how they made it to be successful.
Teacher leads a class discussion around the success criteria of the various items researched to find commonality and to create a list of words that have been used to identify success in these items.
	Students complete research task on Aboriginal and Torres Strait Islander Peoples textiles items that were used to carry goods.
Students identify what the success criteria was for their Aboriginal research.
Students outline how and why Aboriginal and Torres Strait Islander Peoples weaving was used. Students can articulate the cultural significance of weaving as well as their ethical responsibility with Indigenous Cultural Intellectual Property (ICIP).
Students identify differences in the properties of different woven fabric samples.
	Suggested adjusted activities. This section is also for use in school when making adjustments to support all students to achieve in their learning.
The research task could be chunked for student adjustment by presenting it in smaller steps.
Students could be asked to complete part of the research only.
Students are given a scaffold to classify the look and feel of fabric samples (for example, soft, smooth, rough and shiny).
Students could be given pre-cut strips of paper for the paper weaving activity.
Students make a woven wall hanging from a variety of materials. Students can be extended to have their wall hanging represent a local landscape or be a textile art piece that comments on the prevalence of single use fabrics.
	

	Outcome
TE4-MSC-01
Content
Students:
Identify the characteristics and properties of materials
Outline production techniques and materials used by designers, producers and manufacturers
Describe how the properties of materials and production techniques contribute to the quality of solutions.
	Aboriginal weaving
Note: invite local Aboriginal and Torres Strait Islander People in to teach the students how to weave and the importance of weaving. Alternatively, review the following videos and watch the most suitable for your context. Use the content in the PPT for students to complete the questions below. Sample answers have been provided.
· Weaving Workshop (19:12)
· Waking up Indigenous weaving practices | Art Works (4:43)
· We Can, We Do: Aunty Connie Hart breaks all the rules to keep tradition alive (3:26).
Using information from local knowledge, the videos and/or PPT content, students answer questions on materials, techniques and cultural significance of weaving.
Teacher outlines everyone’s responsibility with respect to Indigenous Cultural Intellectual Property (ICIP). It is essential to respect ICIP rights, ensuring that traditional knowledge and cultural expressions are protected and that Aboriginal communities maintain control over their cultural heritage.
Do now
In their workbooks, students are to answer the following statement: A company wants to use a traditional Indigenous design for a new line of t-shirts. What should the company do take to respect ICIP?
Weaving
Teacher activates prior learning by recalling fibres yarns and fabrics lesson. Discuss the difference between woven and knitted fabric (both in manufacturing and properties).
Teacher outlines the process of industrial weaving: woven fabric is created by weaving threads together using a machine called a loom. It involves arranging threads vertically (the warp) and weaving threads horizontally (the weft threads) over and under the warp threads.
Show the Weaving Machine Animation and Basic Principle of Weaving (0:10).
Teacher explains the different weaving patterns, such as plain weave, twill weave and satin weave, and highlights how each creates unique textures and designs. The properties of the materials used, like cotton, wool, silk or synthetic fibres, affect the fabric's strength, softness and durability.
Hands-on activity
Teacher hands out small swatches of different types of woven fabrics as well as a printed copy of weaving types (see Appendix 4 of the teacher resource booklet or in the PPT) for students to see the different patterns created by different weaves. Guide students to feel the texture of the different fabrics and note the differences.
Paper weaving
Teacher leads class in paper weaving activity (direct instructions can be found in the teacher resource booklet).
Loom weaving
Students create a mini-wall hanging by weaving yarn on a basic loom. Students examine different fabric or material structures through using different weaving techniques. As students are making their mini wall hanging, the teacher recalls the different types of weaves and encourages students to experiment with different weaving techniques to achieve different results.
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Table 8 – weeks 15 to 16 lesson sequence and details
	Outcomes and content
	Teaching and learning activities
	Evidence of learning
	Differentiation and adjustments
	Registration and evaluation notes

	Outcomes
TE4-SDP-01
TE4-MSC-01
TE4-PPM-01
TE4-SAF-01
Content
Students:
Use tools, materials, techniques, technologies and processes to develop practical skills
Select tools, materials, techniques, technologies and processes to make solutions and projects
Apply design and creative thinking to assess ideas and quality solutions
Demonstrate safe practices when selecting and using materials, technologies and processes
Document design processes when using materials and production technologies
Work collaboratively to test, modify and improve the quality of ideas and solutions.
	Learning intention
We are experimenting with modern uses of materials in innovative textile items and identifying their properties to help make decision about our project.
Success criteria
We can:
identify innovative uses for modern materials in textile projects
safely and successfully complete an experiment of plastic fusion.
Teaching and learning activity
Contemporary uses of plastics
Student discussion to recall some of the environmental concerns raised around the overuse of plastics and other textiles industry environmental issues.
Ask students what the word ‘innovative’ means to them and as a class create a definition to add to their glossary.
Watch and research a variety of ways that plastics have been used as a modern and innovative solution to environmental problems in place of traditional textile materials. Options include the following resources:
Is this a better use for plastic bags? (13:38)
Can Your Chip Bags Save Lives? (16:35)
Boomerang Bags.
Students complete research questions in their workbook, applicable to those resources watched, to summarise some of the findings in the resources.
After completing this research, ask students to complete a See-Think-Wonder to predict how using this material might impact the planet, and consider future innovative uses for it. Use the following prompts as discussion starters for each section of the See-Think-Wonder scaffold.I see that plastics have the following qualities and properties. What properties (both positive and negative) do you see that fused plastics have?
I think that by reusing plastic bags and other materials, we can help the environment in these ways. What environmental issues do you see these resources helping?
I wonder what else I could make with plastics bags or other recycled materials?
Plastics experiment – plastic fusion
Teacher demonstrates how to fuse plastics together to create a strong material alternative.
Teacher uses the following video resources:
How to Fuse Plastic Bags -- Recycling Craft! (6:39)
Beginners' Guide to Plastic Bag Recycling - How to Make a Wallet (14:06)
How to make FABRIC from PLASTIC grocery bags - Upcycling Plastic (2:24).
Students identify the main safety considerations, recall equipment needed, summarise steps involved and provide tips for success statement to indicate their preparedness for the practical task. The PPT can be used to assist with this lesson.
Students complete a sample of plastic fusion and complete a PMI to evaluate their experiment.
	Students complete research questions after watching resources.
Students can complete the See-Think-Wonder to illustrate their understanding of the impact of using plastics in an innovative way.
Students complete a sample of plastic fusion in a safe environment.
	Suggested adjusted activities. This section is also for use in school when making adjustments to support all students to achieve in their learning.
Suggested adjusted activities. This section is also for use in school when making adjustments to support all students to achieve in their learning.
Ensure closed captions are turned on to support students who are deaf or hard of hearing.
Chunking of the See-Think-Wonder process for students. Scaffolds and templates can be provided for students to complete tasks.
	

	Outcomes
TE4-DES-01
TE4-PPM-01
Content
Students:
Apply design and creative thinking to assess ideas and quality solutions
Use a range of sketching and drawing techniques to communicate ideas and solutions
Communicate the development of design ideas and solutions, using annotations
Evaluate ideas and solutions using written, visual, verbal or multimodal communication forms.
	Learning intention
We are exploring factors that affect design so that we can design a suitable carry item and meet the design brief.
Success criteria
We can: 
describe the aesthetics and functionality of my design.
Teaching and learning activity
Teacher introduces Part 3 – ‘Achieving Vision – project development’, of the unit. This part of the unit will include student folio documentation.
Identifying and defining
Factors affecting design
Teacher recalls the design brief, then explains what factors affect design, including aesthetics, durability, ergonomics, ethics and safety.
Students complete definition of these factors in their glossary. Teacher leads class discussion. Students suggest ways in which their design could meet the factors affecting design.
Criteria for success
Teacher explains that designs, products and systems are evaluated on how well they meet set criteria, and that designers set the criteria when designing.
Students develop a minimum of 3 criteria, they will then use to evaluate their finished carry item to ensure it meets the design brief.
	Students outline factors that affect design.
Students identify criteria for success.
Students participate in effective peer feedback activity.
Students are to provide an evaluation of the idea development to help inform their final design decision.
	Students may provide feedback in pairs or small groups using their preferred method of communication.
	

	Outcomes
TE4-DES-01
TE4-PPM-01
Content
Students:
Work collaboratively to test, modify and improve the quality of ideas and solutions
Justify the selection and use of a range of tools, materials, techniques and technologies
Use factors affecting design to evaluate the quality of ideas and solutions.
	Learning intention
We are documenting the research and planning phase of our project so that we can develop a range of suitable ideas for a finished project.
Success criteria
We can:
brainstorm design ideas
sketch design ideas
evaluate design ideas.
Teaching and learning activity
Idea development
Students brainstorm different designs for a carry item.
Teacher leads class to recall fabric decoration techniques they have completed in the past.
Students sketch 3 different design ideas for a carry item. Each design should be labelled with design features that demonstrate fabric decoration techniques that they have experimented with.
Evaluation of design ideas
Students evaluate their design ideas using a PMI table and provide a description of each design, outlining how it meets the success criteria and factors affecting design.
After completion of idea development, teacher instructs students to participate in peer feedback. Students may provide feedback in pairs or small groups. Use the resources provided to scaffold for students how to provide useful feedback in a timely manner. Model an example of how to provide feedback using the chosen template. Explain that they will be rotating around each student (or group of students) in a ‘rapid round table’ format, which means that their feedback will have to be provided succinctly and efficiently. This has been provided in the accompanying PPT.
What was done well: ‘I like the way…’
What can be improved: ‘The criteria you have missed…’
Next steps for improvement: ‘Would you consider….’
The following resources may be used to guide this step:
Introducing student peer assessment
Peer and self-assessment for students
Strategies for student peer assessment
Peer feedback templates.
At the conclusion of the ‘speedy discussion’ peer feedback activity, students are individually to use the feedback provided to complete the ‘Evaluation of ideas’ section in the workbook.
Final design
Teacher guides students in writing an explanation of why they chose their final design.
Teacher leads a joint construction of an explanation of why the final design was chosen.
Using technology to communicate final design
Students create a thumbnail drawing using preferred software (examples include Illustrator, Paint or Canva). This drawing should be labelled with relevant information for the design.
	Students brainstorm design ideas. Students produce 3 labelled sketches of a carry item.
Students evaluate their design ideas and sketches in terms of the design brief, factors affecting design and criteria for success.
Students give insightful and relevant feedback to peers.
Students receive feedback from peers.
	Steps of production of project may be printed and provided to students.
Additional detail such as pockets or more complex surface decoration techniques can be used to extend students.
Students may provide feedback in pairs or small groups.
Choose the appropriate peer feedback scaffold for student needs.
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Table 9 – weeks 17 to 20 lesson sequence and details
	Outcomes and content
	Teaching and learning activities
	Evidence of learning
	Differentiation and adjustments
	Registration and evaluation notes

	Outcomes
TE4-PPM-01
TE4-SAF-01
Content
Students:
Use tools, materials, techniques, technologies and processes to develop practical skills
Select tools, materials, techniques, technologies and processes to make solutions and projects
Demonstrate safe practices when selecting and using materials, technologies and processes
Document design processes when using materials and production technologies
Work collaboratively to test, modify and improve the quality of ideas and solutions.
	Learning intention
We are developing an action plan so that we can manage our time and resources to successfully complete our project on time.
Success criteria
We can:
develop a project goal and list of tasks
set deadlines and create a timeline
list resources needed to complete my design project.
Teaching and learning activity
Producing and implementing
Creating an action plan
Teacher outlines what an action plan is and the steps to create one.
Joint writing of project goal, steps and timeframes where students will describe the carry item they are making, list the steps of production and provide projected timeframes.
Students identify how they will keep track of their progress to ensure they stay on track.
Students reflect on the process of developing an action plan. Teacher leads discussion about why it is important to get the information in the action plan as correct as possible and why it is important to have a plan. Teacher highlights why an action plan still needs to be flexible (for example, to allow for unplanned for changes).
Learning intention
We are making our projects.
Success criteria
We can:
safely use equipment to produce my carry item
manage my time to produce my carry item.
Teaching and learning activity
Students spend time working on their practical projects.
	Student outlines their project goal.
Students create a timeline of tasks and a list of resources needed to successfully complete their practical project on time.
Students safely work on practical project.
Students produce a carry item that meets the design brief and their criteria for success.
Students give insightful and relevant feedback to peers.
	Suggested adjusted activities. This section is also for use in school when making adjustments to support all students to achieve in their learning.
Suggested adjusted activities. This section is also for use in school when making adjustments to support all students to achieve in their learning.
Representing words on a modal cline may support some EAL/D students, and others, in selecting evaluative adjectives and adverbs. Some students may also need support with word order of adjectives and adverbs as this may differ to their home language or dialect (NESA).
Steps of production of the project may be printed and provided to students.
Additional detail such as pockets or more complex surface decoration techniques can be used to extend students.
Students may provide feedback in pairs or small groups.
Scaffolds and templates can be provided for students to complete action plan.
	

	Outcomes
TE4-PPM-01
TE4-SAF-01
Content
Students:
Document design processes when using materials and production technologies
Work collaboratively to test, modify and improve the quality of ideas and solutions
Evaluate ideas and solutions using written, visual, verbal or multimodal communication forms
Use factors affecting design to evaluate the quality of ideas and solutions.
	Learning intention
We are evaluating our project so that we can ensure we met the design brief.
Success criteria
We can:
evaluate my project against the success criteria
explain how my completed carry item meets the design brief and criteria for success.
Teaching and learning activity
Testing and evaluating
Students participate in peer feedback. Use the resources provided to scaffold to students how to provide useful feedback in a timely manner. Model an example of how to provide feedback using the chosen template. Explain that they will be rotating around each student (or group of students) in a ‘speedy discussion’ format, which means that their feedback will have to be provided succinctly and efficiently.
What was done well: ‘I like the way…’
What can be improved: ‘The criteria you have missed…’
Next steps for improvement: ‘Would you consider…’
At the conclusion of the ‘speedy discussion’ peer feedback activity, students are to evaluate their final product against the success criteria. Students outline how their completed carry item meets the design brief and criteria for success.
	
	Scaffolds and templates can be provided for students to complete evaluation.
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[bookmark: _Toc172551616]Overall program evaluation
Collating ongoing evaluations and reflecting on the strengths and areas for development within the program creates opportunities to enhance student outcomes. The following prompts can be used to support your evaluation of the program:
· Did the program assist all students to improve in their learning?
· How could the sequencing of the program be improved?
· What did the student evaluations of the program indicate? How can these be actioned to improve the program?
· The strategies and resources that were most effective for student learning were …
· Teaching strategies and resources that would benefit from review and refinement are …
[bookmark: _Capturing_student_voice][bookmark: _Toc146805878][bookmark: _Toc147481175][bookmark: _Toc172551617]Capturing student voice when evaluating a program
Student voice is useful in the evaluation process for programs. The statements below could be useful as a starting point when asking students to provide feedback on their learning experiences. These statements are derived from some of the themes from What works best 2020 update (CESE 2020b) and could be useful in teacher reflection on how these themes could be incorporated into a teaching program. The statements could also prompt student reflection on their metacognitive processes while learning.
Please rate how much you agree with these statements:
· My teacher had confidence that I could achieve and improve in my learning. (CESE 2020b Chapter 1: High expectations)
· I had a clear idea of what I was learning and why. (CESE 2020b Chapter 2: Explicit teaching)
· I used the feedback provided to improve my performance. (CESE 2020b Chapter 3: Effective feedback)
· I understood the feedback on the assessment task. (CESE 2020b Chapter 3: Effective feedback)
· I was able to predict the marks I achieved in the assessment tasks. (CESE 2020b Chapter 5: Assessment)
· The activities in the unit prepared me for the assessment task. (CESE 2020b Chapter 5: Assessment)
· I found the activities in the lessons interesting to me. (CESE 2020b Chapter 7: Wellbeing)
· I made valuable contributions to the class during this unit. (CESE 2020b Chapter 7: Wellbeing)
· I ask questions in class when I don’t understand yet. (CESE 2020b Chapter 7: Wellbeing)
Optional open-ended prompts:
· The lessons and/or activities that I most enjoyed were when we … because …
· When the learning was difficult, the strategy I used was …
· If I was giving advice to a student who was starting this unit, I would tell them to …
· If I was giving advice to a teacher who was teaching this unit, I would tell them to …

[bookmark: _Toc148102528][bookmark: _Toc172551618][bookmark: _Hlk148102399]Support and alignment
Resource evaluation and support: all curriculum resources are prepared through a rigorous process. Resources are periodically reviewed as part of our ongoing evaluation plan to ensure currency, relevance and effectiveness. For additional support or advice, or to provide feedback, contact the TAS Curriculum team by emailing TAS@det.nsw.edu.au.
[bookmark: _Hlk148105154]Differentiation: further advice to support Aboriginal and Torres Strait Islander students, EALD students, students with a disability and/or additional needs and High Potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage. This includes the Inclusion and differentiation 7–10 advice webpage.
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage. This includes the Classroom assessment advice 7–10. For summative assessment tasks, the Assessment task advice 7–10 webpage is available.
Explicit teaching: further advice to support explicit teaching is available on the Explicit teaching webpage. This includes the CESE Explicit teaching – Driving learning and engagement webpage.
Consulted with: Curriculum and Reform, Inclusive Education and subject matter experts.
[bookmark: _Hlk148105035]Alignment to system priorities and/or needs: School excellence, Our Plan for NSW Public Education.
Alignment to the School Excellence Framework: this resource supports the School excellence elements of curriculum (curriculum provision) and effective classroom practice (lesson planning, explicit teaching).
Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 3.2.2, 3.3.2.
Creation date: June 2024.
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