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What is RRE?

Respectful Relationships Education (RRE) 
explicitly addresses the prevention of gender-
based violence. Gender-based violence is any 
form of violence targeting a person because 
of their gender or gender presentation. It can 
include domestic, family and sexual violence.

Introduction
Respectful Relationships Education (RRE) is most 
effective when embedded across the curriculum and 
supported by the whole-school community. Explicitly 
teaching foundational RRE knowledge and skills 
requires more than one lesson. It needs structured, 
age-appropriate learning that builds over time.

These concepts should be taught explicitly, in 
safe and inclusive classrooms. This helps students 
develop the language, confidence and strategies 
they need to build respectful, caring relationships in 
the real world.

RRE addresses the knowledge, understanding, skills 
and attitudes which children and young people need 
to build and maintain safe, respectful relationships 
throughout life.

The Teaching Respectful Relationships Education 
K-12 curriculum resources address the RRE related 
issues which research tells us children and young 
people may be exposed to throughout their lifetime. 
These include:

•	 bodily autonomy

•	 coercion, grooming

•	 child protection education (abuse, personal safety, 
rights and responsibilities)consent and privacy

•	 domestic, family and sexual violence (DFSV)

•	 bullying, discrimination and vilification

•	 extremism

•	 nudes or sexting

•	 pornography

•	 sexual extortion (sextortion)

•	 deep fakes and AI companions.

The resources address the issues in an age-
appropriate, evidence-based, trauma-informed way.

We have given additional focus in our curriculum 
resources to the concepts of respect, power, gender, 
privacy and consent as these are deeply embedded 
in the content and central to the issues children and 
young people are exposed to.
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What is RRE? continued

A whole-school approach is unequivocally 
considered to be the best-practice model for 
Respectful Relationships Education. Schools should 
ensure that content is explicitly taught in ongoing, 
incremental and cumulative stages. This approach 
should be multifaceted, with a range of teaching 
resources and techniques, and supported by the 
broader school environment, school policy and 
cross-curricular links.

Teachers should adopt a rights-based, ethics-based 
and sex-positive approach. Rights- and- ethics-based  
approaches promote and embed human rights 
frameworks, social-justice perspectives, and 
ecological models. 

They are deemed to be effective in:

•	 addressing stigma

•	 capturing and helping students to understand 
the nuance of gaining, receiving and negotiating 
consent

•	 providing guidance for students on how to 
engage in healthy relationships and to behave 
ethically

•	 empowering young people to make decisions 
based on a set of values, which is ultimately more 
sustainable across the lifespan.

Within NSW, the Personal Development, Health and 
Physical Education (PDHPE) syllabus addresses 
contemporary health concepts important to 
students’ learning and development. These include 
the concepts of personal identity, mental health and 
wellbeing, relationships, consent, ethical behaviours 
online and self management and interpersonal 
skills. These concepts are all central to Respectful 
Relationships Education. 

There is also opportunity for concepts embedded in 
RRE to be addressed in other key learning areas, in 
addition to a broader whole school approach. 

Aim 
Respectful Relationships Education aims to assist 
students in: 

•	 developing skills in recognising and responding 
to unsafe situations 

•	 seeking assistance effectively 

•	 establishing and maintaining respectful and 
equal relationships 

•	 strengthening attitudes and values related to 
equality, respect and responsibility. 

Outcomes of RRE 
Internationally, research has demonstrated that 
school-based prevention initiatives can reduce the 
likelihood that students will go on to experience or 
perpetrate violence in the future.  

Implementing respectful relationships education 
in schools in Australia has shown evidence of 
increases in:  

•	 students’ knowledge of, attitudes towards, and 
confidence in discussing issues of domestic 
violence, gender equality and respectful 
relationships 

•	 teachers’ understanding of the importance of 
respectful relationships education 

•	 school level commitments to respectful 
relationships, for example, positive student 
classroom behaviour and positive student-student 
and teacher-student relationships (OurWatch, The 
evidence for respectful relationships education, 
viewed 11 June 2025). 



Teaching Respectful Relationships Education K-12

What is RRE? continued

Addressing gender and drivers 
of gender based violence
The term domestic and family violence covers 
a wide spectrum of behaviours that involves 
an escalating spiral of abuse and violence. 
These behaviours can include physical, sexual, 
psychological, emotional, cultural, spiritual and 
financial abuse. It can include coercive control and 
manipulation. The most common and pervasive 
instances of family and domestic violence occur in 
current or former intimate partner relationships, 
perpetrated by men against women and their 
children. However, the term domestic and family 
violence includes all violence between family 
members, and partner against partner. 

Violence against women and their children is deeply 
rooted in power imbalances that are reinforced by 
gender norms and stereotypes. Attitudes, gender 
stereotypes and social norms are learned through 
social and cultural expectations. 

The gendered drivers of violence against women 
impact the rate at which violence against women 
happens. Other reinforcing factors are not the cause 
of violence against women, but they do contribute 
to the severity and frequency of violence against 
women. (OurWatch)

Understanding the drivers of violence is key to 
knowing how to prevent it and schools have a critical 
role in addressing the gendered drivers of violence 
against women, and not focus just on the reinforcing 
factors.

The primary prevention model embedded in the 
whole school approach seeks to change the social 
norms, structures and practices that perpetuate 
these inequalities and ultimately influence individual 
attitudes and behaviours leading to violence.
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Programming advice

It is recommended that schools deliver 
this content in Terms 2 or 3. This allows a 
rapport and safety to be developed in the 
class throughout Term 1. It also ensures any 
public disclosures can be addressed with 
time for referral and follow up. 

Respectful Relationships Education should not 
be taught as an isolated component. It should be 
integrated with related content. It involves teaching 
and learning about three topics:

•	 Topic 1 –�	� Staying safe – navigating personal 
wellbeing

•	 Topic 2 – 	�Boundaries and limitations – how far is 
too far?

•	 Topic 3 – 	�Beyond the line  –  understanding 
bullying, discrimination and extremism

How schools approach each topic will depend on 
what students already know and can do, and how the 
school Respectful Relationships Education program 
is constructed.

There are three main approaches which schools 
can take to incorporate Respectful Relationships 
Education into their curriculum programs and units.

1.	 Programming Respectful Relationships Education 
as blocks or units of work. For example, units of 
work based on the three Respectful Relationships 
Education topics are taught in each year, or across 
each stage.

2.	 Integrating Respectful Relationships Education 
concepts throughout PDHPE or other KLA units. 

3.	 A combination of the above two approaches. 
For example, there is an integrated unit called 
“Hang with the ‘in crowd’ ” which includes 
Respectful Relationships Education concepts as 
relationships, bullying, abuse of power, bribes 
and threats. Later in the year there is a whole 
unit to cover the rest of the three Respectful 
Relationships Education themes.

Each approach has advantages and disadvantages. 
The approach which schools choose to take will 
depend on the school. If your school wants to take the 
first approach, then ensure that the unit is not taught 
in Term 4. Units contain content specific to abuse. 
There is risk of personal student disclosures and 
teaching it last in the year inhibits adequate follow-up. 
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Using the resources 

The Teaching Respectful Relationships 
Education K-12 curriculum resources have 
been designed to support primary and 
secondary teachers to provide respectful 
relationships education. The resources 
include teaching and learning materials  
for Kindergarten to Year 12.

The resources are structured into 3 key topics. 
Each topic is embedded across each of the stages 
of learning with key messages and activities 
developing knowledge, understanding and skills at 
an age appropriate level. 

In teaching RRE, if you teach Topic 1 from the K–12 
curriculum resources, you meet the child protection 
education requirements for schools. Topic 1 covers 
content and concepts related to prevention of 
domestic, family and sexual violence, abuse and 
aspects of child protection education, so you are 
compliant when you deliver this content.

While Topic 1 meets the requirement, students  
get much stronger, more coherent learning when 
Topics 1, 2 and 3 are integrated across the year. 

The same core concepts – respect, gender, power, 
privacy and consent – are threaded through every 
topic, so students see these ideas applied in 
different contexts rather than as isolated lessons.

You can think of Topic 1 as the baseline – the 
non‑negotiable foundation that keeps us compliant 
and students safer. Adding Topics 2 and 3 turns 
that foundation into a complete protective learning 
environment, where young people can connect the 
dots between relationships, online practices and 
peer cultures.

If you are planning for quality, map how you will 
revisit respect, gender, power, privacy and consent 
through Topics 1, 2 and 3 over the year and Stage, 
so students experience a consistent, reinforcing 
message rather than one‑off lessons.

Meeting student need 
Age-appropriate Respectful Relationships Education 
(RRE) delivers content matched to a child’s 
chronological age or year level, using general norms 
for typical milestones, while ensuring information is 
scientifically accurate, incremental, and free from 
shame. The syllabus guides this content.

An age appropriate approach to RRE aligns teaching 
with the predictable stages of healthy sexual 
development, spanning infancy through adolescence.

All students engage in all topics with tailored 
teaching and learning activities and personalised 
adjustments for students with disability, if needed. 
The aim is to support healthy relationship and 
sexuality development.
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Using the resources continued

Topic overview

Topic 1 – Staying safe – navigating 
personal wellbeing 
Key issues in focus: Domestic, family and sexual 
violence, abuse, power, protective strategies. 	

Description: This topic introduces students to the 
concept of personal wellbeing in various dimensions, 
including physical, emotional, and social health.

Students learn about identifying safe and unsafe 
situations and how to protect themselves in different 
environments such as home, school, and online.

It may include understanding feelings and emotions, 
recognising stress or distress, and developing skills 
to seek support when needed.

Emphasis is placed on self-awareness, self-care 
strategies, and building resilience.

Students are encouraged to develop a sense of 
autonomy and to practise decision-making that 
prioritises their safety and wellbeing.

Topic 2 – Boundaries and limitations – 
how far is too far?
Key issues in focus: Sharing images, consent, safe 
online behaviours, boundaries, image‑based abuse, 
nudes, sextortion and pornography.	

Description: This topic explores the concept of 
personal boundaries, physical, emotional, and digital.

Students learn about consent and respecting their 
own boundaries as well as those of others.

Discussions may cover how to communicate 
boundaries clearly and assertively.

It deals with recognising inappropriate behaviour, 
peer pressure, and situations where boundaries 
might be challenged.

Students are supported to understand that it 
is okay to say ‘no’ and to seek help if they feel 
uncomfortable or unsafe.

This topic also addresses social norms, respect in 
relationships, and the importance of limitations to 
maintain healthy interactions.

Topic 3 – Beyond the line  – 
understanding bullying, discrimination 
and extremism
Key issues in focus: Bullying, harassment, 
discrimination, vilification, racism, extremism, 
healthy masculinities and the manosphere.	

Description: Building on the foundations of personal 
safety and boundaries, this topic addresses 
situations where these have been breached.

It likely covers recognising signs of abuse, bullying, 
harassment, or other harmful behaviours.

Students learn about available support systems, 
including trusted adults, school counsellors, and 
community resources.

There may be a focus on empowerment, helping 
students to know when and how to speak up, report 
concerns, and support peers who might be at risk.

Legal and ethical considerations around safety and 
respectful relationships are introduced in age-
appropriate ways.

This topic aims to build a culture of respect and 
responsibility, encouraging students to contribute to 
safe and inclusive environments.

Lesson structure
Teaching Respectful Relationships Education K-12 
curriculum resources include stage based lessons 
which include a consistent structure:

•	 tune in – short activity based around the content 
and key concepts of the lesson to ignite thinking 

•	 understand - core essential learning of the topic 
aligned to learning intentions 

•	 act and apply - activities which enable students 
to have the opportunity to put their learning into 
practice. 

Each lesson is designed as a sequence of learning. 
They can be used in their entirety, or teachers may 
select some sections of the lesson to insert into 
their existing units to complement learning for their 
student and school context. It is recommended 
that the learning is of an adequate duration to 
allow students the opportunity to build in-depth 
knowledge, understanding and skills.
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Teaching sensitive content

The content included in Respectful 
Relationships Education (RRE) can affect 
individuals in different and sometimes 
unexpected ways. 

This includes not only students, but also staff and 
leaders who deliver curriculum content, receive a 
disclosure, engage in conversations with students 
about this content and issues or who may themselves 
be impacted by trauma, abuse or domestic, family 
and sexual violence. Individuals can be impacted not 
just initially, but also at a later stage.

Teacher check in and readiness
Before delivering a lesson on RRE or any potentially 
challenging content, it can be beneficial for staff to 
check-in with themselves and a trusted supervisor. 
This self-awareness check-in:

•	 prioritises the personal wellbeing of the staff 
member

•	 supports the effective teaching of the content

•	 helps the staff member feel more prepared to 
appropriately respond to a disclosure.

It is not uncommon for staff to be affected 
emotionally when delivering RRE, especially if 
a disclosure is made by a student, colleague or 
member of the community. In such cases, staff 
members can access support through the NSW 
Department of Education’s Employee Assistance 
Program. Confidential support is available by calling 
1800 951 198 or visiting the website.

Self-care extends beyond seeking professional 
support. It is important to recognise that self-care 
can also involve engaging in everyday practices that 
help to recharge and refuel.

Setting up the learning 
environment
Recognise that some students may find it difficult to 
contribute to class discussions and may say little in 
group activities. Don’t assume they are not engaged 
in the activities but rather provide all students with 
the opportunity to contribute in less public ways.

Individual students within the group have differing 
needs and backgrounds. Consider and tailor lessons 
to cater for differing cultural perceptions of what 
should be taught at a certain age. Assess any 
physical or psychological risks associated with an 
activity before using a variety of teaching strategies.

Principles
To best meet the needs of students, each of these 
principles should be considered when designing, 
delivering and evaluating Respectful Relationships 
Education in schools. School programs and practices 
should be evaluated on an annual basis to ensure 
each of these principles is being met.
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Teaching sensitive content continued

Principle Description

Whole-school approach Respectful relationships and gender equality are sustainably 
embedded across whole-school communities.

Age and developmentally 
appropriate 

RRE is gradually expanded and differentiated according to 
students’ ages and developmental stages.

Inclusive and intersectional RRE is inclusive for all students and acknowledges intersecting 
forms of power and inequality

Critical and transformative RRE challenges power, inequality and discrimination.

Culturally safe, responsive  
and trauma-informed 

RRE promotes and is delivered in culturally safe, responsive and 
trauma-informed school environments.  

Evidence-based and  
continuous improvement 

RRE is evidence-based and regularly monitored, evaluated and 
improved.  

Expert-developed and  
curriculum linked

RRE aligns with the curriculum and is supported by resources 
developed by experts.

Addressing the gendered  
drivers of violence 

RRE addresses the gendered drivers of violence.  

Empowered student voice All students are empowered to contribute to the development, 
selection and delivery of RRE.

Source: Commonwealth Department of Education, 2026, The National Respectful Relationships Education Expert Working Group.

Teaching strategies
Programs that involve active participation and 
interactive learning approaches are most effective 
when teaching Respectful Relationships Education. 
These teaching strategies have been embedded 
throughout the Respectful Relationships Education 
resources. 

It is important to assess any physical or 
psychological risks associated with an activity 
before following these teaching strategies. 

Considerations when selecting 
resources and activities
Teachers should consider the following when 
selecting activities.

•	 Preview and evaluate all strategies, resources 
and teaching and learning approaches in full 
before use with students to determine suitability 
for student learning needs, stage of development 
and local school context.

•	 Consider the age, maturity, cultural background, 
sexuality, gender, sex, health and other 
characteristics of students in your care.

https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/research-and-resources-rre/rre-resources/rre-teaching-strategies
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•	 Apply professional judgements to all strategies, 
teaching and learning approaches and resources 
including audiovisual materials (for example, 
videos, media clips and YouTube), interactive 
web-based content (for example, games, quizzes 
and websites) and texts.

•	 Modify or extend some aspects of suggested 
activities accordingly.

•	 Seek endorsement by the school principal before 
use of materials in NSW government schools.

For more information access the Resource review 
flowchart.

Communicating with parents 
and carers
Some aspects of Respectful Relationships Education 
may be viewed as sensitive or controversial, such as 
learning about abuse, child protection, respectful 
relationships, sexuality and violence. Inform 
parents and carers, prior to the occasion, of the 
specific details of the program, so that parents and 
caregivers have time to raise any concerns about the 
content or resources used for curriculum delivery.

Establishing how parents and caregivers will 
be informed about programs and involved in 
consultation is a school-based decision. Sample 
information letters are available on the Respectful 
Relationships Education website.

Respectful Relationships 
Education and public 
disclosures
A disclosure is when someone reveals information 
about themselves, or others (such as a sibling, 
friend or parent), to another. In this instance, it is 
information about harm, or risk of harm. Studies have 
shown that implementing Respectful Relationships 
Education (RRE) can increase the likelihood of 
disclosures of child protection concerns, including 
abuse and violence. Participation in RRE helps 
students recognise when they or someone they 

know may be experiencing or engaging in abusive 
behaviours. This awareness can also extend to 
their families, leading to further disclosures. Staff 
delivering RRE may also come to recognise their 
own experiences of domestic and family violence or 
sexual abuse.

To support this, all school staff – teaching and non-
teaching – must complete mandatory child protection 
training (MyPL – Mandatory training) to understand 
how to appropriately respond to disclosures. If 
unsure, staff should speak with their principal or 
workplace manager. A key element of effective 
whole-school implementation of RRE is ensuring 
all staff feel prepared and confident to respond 
appropriately to disclosures when they occur.

Preventing public disclosures
While disclosures can assist in identifying and 
responding to instances of abuse, public disclosures 
are not desirable. Public disclosures can:

•	 compromise confidentiality

•	 cause distress to both the student making the 
disclosure and others present

•	 hinder appropriate follow-up.

Staff must therefore be proactive in preventing 
them. School leaders should ensure all staff are 
familiar with strategies to prevent and manage 
public disclosures. This applies to both teaching and 
non-teaching staff, regardless of whether they are 
delivering content that may prompt disclosures.

The following information provides a range of 
strategies to prevent public disclosures.

Establishing clear expectations
At the beginning of lessons addressing RRE topics, 
teachers should inform students that if anyone 
shares personal information suggesting they may 
be at risk of harm, the teacher is required to report 
it. This should be done in a way that is suitable to 
the developmental age and stage of a class. For 
example:

Teaching sensitive content continued

https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/research-and-resources-rre/rre-resources/rre-resource-review-flowchart
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/research-and-resources-rre/rre-resources/rre-resource-review-flowchart
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre#:~:text=make%20informed%20decisions.-,Communicating%20with%20parents%20and%20carers,-Clear%20and%20proactive
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre#:~:text=make%20informed%20decisions.-,Communicating%20with%20parents%20and%20carers,-Clear%20and%20proactive
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education
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•	 a teacher of Early Stage 1 may tell their students 
‘My job as a teacher is to help keep you safe. If 
you tell me something that makes me worried 
you might be hurt or unsafe, I will need to let the 
principal know so we can help you.’

•	 a teacher of Stage 6 may tell their students ‘As 
someone who is required to report, I want you 
to know that I care about your wellbeing. If you 
tell me anything that suggests you might be in 
danger, such as abuse, violence, underage drug 
use or unsafe behaviours, I have a responsibility 
to inform the principal so that we can ensure your 
safety and provide the help you need.’

Maintain professional boundaries
Teachers should answer questions and respond 
to statements in a general, non-personal manner. 
For example, using words and phrases such as 
‘Everyone …’ or ‘Some people feel …’ It is important 
that teachers consistently maintain a professional 
role and avoid personalising discussions.

Global discussion rather than personal
Global discussions maintain a focus on general 
concepts rather than personal experiences. It assists 
teachers and students to clearly differentiate 
between public and private information. Teachers 
can demonstrate this by encouraging the use of 
third person language, such as ‘If someone …’ or 
‘What if a person …?’ as opening statements.

Additionally, it is important to inform students that 
if they feel distressed or need support following 
the lesson, there are resources available for them 
to access. Teachers can share information about 
various support options, such as school counsellors, 
other wellbeing staff, helplines, or community 
services, and encourage students to reach out for 
support whenever they need it.

‘One step removed’ approach
Instead of questions that are direct and personal, 
such as ‘What would you do if …?’, teachers should 
take a more indirect approach such as ‘Suppose X 
happened to someone. What advice would you give?’

Another way of doing this is for teachers to use 
scenario-based case studies and moral dilemmas to 
explore sensitive topics. By using phrases such as 
‘X might happen’ or ‘Y could happen’, students are 
invited to explore different perspectives without 
feeling pressured to reach a single, definitive 
conclusion. This approach supports critical thinking, 
promotes respectful discussion, and creates space 
for uncertainty – particularly useful when navigating 
sensitive or complex topics within RRE.

Protective interrupting
Protective interrupting is a strategy used to prevent 
a student from making a potentially harmful public 
disclosure and instead guide the conversation to a 
private setting where they can receive appropriate 
support. The strategy involves the staff member 
gently interrupting the student to prevent any 
further details from being shared and inviting them 
to continue the conversation in a more appropriate 
setting. For example, a teacher might say, ‘Thank 
you, it sounds like you have something important to 
talk about. Why don’t we have a chat at recess?’ If 
the student is unwilling to meet later, the teacher 
should reassure them that support is still available 
and suggest they speak with another trusted adult 
at school if they feel more comfortable doing 
that. If any part of the disclosure made before the 
interruption raises concern, staff must report any 
suspected risk of harm to their principal or delegate, 
in line with their mandatory reporting obligations.

Responding to disclosures
If a child or young person intentionally discloses 
abuse to a staff member, they are likely seeking 
help. Research shows that a trusted adult’s 
response to a disclosure can influence future 
help-seeking and trauma recovery. Responding 
appropriately also protects the trusted adult, 
helps avoid jeopardising any legal action against 
the perpetrator, and can reduce the risk that the 
disclosure leads to further harm.

Teaching sensitive content continued
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Regardless of whether a child or young person 
makes an intentional disclosure or not, the trusted 
adult could say:

•	 ‘I believe you’

•	 ‘You did the right thing telling me’

•	 ‘I’m glad you told me’

•	 ‘I am going to try to help you’

•	 ‘Would you like me to refer you to [the school 
counsellor or school psychologist]?’

•	 ‘This is what I am going to do’

•	 ‘You are not to blame’.

A teacher may also consider proactively teaching 
these responses to students in case a peer discloses 
personal information to them.

If a disclosure is made, the trusted adult should not:

•	 react in a shocked or repulsed way 

•	 act as if they were already aware

•	 ask leading questions

•	 ask to see evidence of alleged abuse

•	 ask questions that could be critical of the 
disclosure

•	 ask the person to repeat themselves

•	 promise that they will keep it to themselves

•	 discuss the disclosure freely with others who do 
not need to know

•	 confront the person causing harm.

If the disclosure involves identifying one or more 
peers who have engaged in reportable behaviour, 
steps should also be taken to minimise the 
opportunity for direct, close or immediate contact 
between the students afterwards.

Unless it is likely to cause distress to the child 
or young person, the trusted adult may also take 
notes to record the details of what prompted the 
disclosure. In doing so, staff should provide relevant 
information to support their concerns and give 
context to the situation. (See Information for staff to 
include in a report.)

The trusted adult should follow the Child Protection: 
Responding to and reporting students at risk of 
harm Policy and Procedures to immediately report 
the disclosed abuse to the principal or workplace 
manager.

Dealing with resistance  
and backlash
RRE is a primary prevention initiative designed to 
reduce rates of domestic, family and sexual violence. 
It does this through addressing the drivers of this 
gendered based violence, promoting gender equality 
and building respect.

Resistance to gender equality initiatives is normal 
and expected. Research shows it’s actually a sign 
that change is occurring.

Resistance exists on a spectrum from passive to 
active responses. Passive resistance might look like 
disengagement or apathy, while active resistance 
might involve vocal opposition or deliberate 
undermining.

When people resist, it often means core beliefs or 
privileges are being challenged. Understanding this 
helps us respond effectively.

Rather than becoming discouraged by resistance, 
see it as a natural part of the change process that 
requires strategic, not reactive, responses.

Teaching sensitive content continued
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Lesson 1 –  respect starts 
with me

Creating a safe, respectful and inclusive classroom 
Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a 
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are 
appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents 
and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective 
interrupting while following mandatory Child Protection reporting policies.

Overview
This lesson supports students to explore the 
concept of self-respect as a foundation for building 
safe and positive relationships. Students will learn 
that showing self-respect means recognising 
their own feelings, strengths and needs, and 
understanding that they deserve to be treated 
with kindness and fairness. Students will explore 
how respecting themselves helps them to make 
safe choices, set personal boundaries and speak 
up when something doesn’t feel right. The lesson 
also highlights how emotional awareness supports 
respectful actions toward themselves and others, 
promoting wellbeing and safety.

Syllabus outcomes  
and content
PH1-RRS-01 describes and demonstrates actions 
that support respectful relationships and safety 
offline and online 

•	 Demonstrate actions that contribute to respectful 
relationships 

•	 Describe how connecting to family, people, groups 
and places contributes to health and wellbeing

PH1-SMI-01 describes and demonstrates self-
management and interpersonal skills in a range of 
contexts

•	 Recognise emotional responses to various 
situations and describe the impact on themselves 
and others

Personal Development, Health and Physical Education K–6 Syllabus  
© NSW Education Standards Authority (NESA) for and on behalf of the 
Crown in right of the State of New South Wales, 2024.

Why this learning matters
Students need to understand that showing self-
respect by valuing their own thoughts, feelings 
and personal space is just as important as showing 
kindness and respect to others. When children 
learn to respect themselves, they are better able to 
recognise their emotions and more likely to make 
safe choices. They are also more confident in setting 
boundaries and speaking up when something feels 
wrong. This builds their confidence and supports 
healthy and respectful relationships at school and in 
the community.

https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/support-self-and-others-rre#Self-awareness0
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/teaching-and-learning-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/research-and-resources-rre/rre-resources/rre-teaching-strategies
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/preventing-public-disclosures-rre
https://education.nsw.gov.au/schooling/school-community/child-protection/mandatory-reporting#:~:text=Child%20Protection%3A%20responding%20to%20and%20reporting%20students%20at,care%2C%20safe%20and%20supported%20in%20NSW%20public%20schools.
https://curriculum.nsw.edu.au/learning-areas/pdhpe/pdhpe-k-6-2024/overview
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Teaching advice
Remind students that respectful behaviour includes 
how they treat themselves and how they treat others. 
Emphasise that self-respect means students listen 
to their feelings, make safe choices and speak kindly 
to themselves. Be sensitive to the fact that some 
students may have limited experience with safe 
relationships or trusted adults.

Vocabulary
Tier 2: respect, safe, trust

Tier 3: self-respect

Lesson preparation
•	 a large tree trunk drawn on chart paper

Lesson
Learning intention 
Students are learning to:

•	 explore what self-respect means and how it 
helps us feel safe and connected.

Success criteria 
Students can:

•	 describe what self-respect looks and sounds like
•	 recognise emotions in themselves
•	 explain how feelings can affect behaviour.

Tune in

Introduce skills in focus:  
recognising emotions

Introduce the learning intention and success criteria. 
Explain to students that today they are learning about 
self-respect and how to recognise their emotions.

Explain that practicing self-respect means students 
care about themselves, trust their feelings and 
make choices that help them to feel safe and 
strong. Let students know that when people respect 
themselves, it is easier for them to respect others 
and build good relationships.

Ask each student to think quietly about one thing 
they do to respect themselves. This can be called 
their self-respect superpower. For example, a 
student might say no when they don’t feel safe, or 
they might tell themself kind words when they’re 
feeling sad. Invite students to share their self-
respect superpower with the class.

Understand

Model skills in focus:  
recognising emotions

Introduce 2 key protective behaviour messages that 
will help guide students’ understanding of safety 
and respectful relationships:

•	 we all have the right to feel safe

•	 nothing is so awful that we can’t talk about it.

Explain that these are positive messages students 
can tell themselves about self-respect.

Teaching note

When something doesn’t feel right, self-respect 
means students pay attention to their feelings 
and choose what is best for them. Sometimes 
that means taking a break, saying no or finding 
ways to calm themselves.

As a class, students answer the following questions 
to revise feelings and body responses to safe and 
unsafe situations.
•	 How do you know when you feel safe?

•	 How do you know when you feel unsafe?

Suggested responses

Students might identify body cues like a calm 
heart, relaxed muscles or a smile when they feel 
safe. Students might identify a fast heartbeat, 
tight stomach, shaky hands or wanting to hide 
when they feel unsafe. Encourage students to 
notice these signals as important clues that help 
them understand their feelings and make choices 
to keep themselves safe and comfortable.
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•	 What can you do to take care of yourself when 
you feel upset or worried?

Suggested responses

Students might suggest taking deep breaths, 
finding a quiet place to calm down, talking to 
someone they trust, using kind words when 
speaking to themselves or doing something they 
enjoy. Encourage students to think about what 
helps them personally and remind them that 
taking care of their feelings is an important way 
to show respect for themselves.

Practise skills in focus:  
recognising emotions

Students use a thumbs up and thumbs down gesture 
to show understanding of safe and unsafe situations. 

Read the below actions or feelings aloud. Students 
show a thumbs up if the action or feeling makes 
them feel safe, or a thumbs down if it makes them 
feel unsafe.

After each example, briefly discuss why that feeling 
or action helps with self-respect and safety.

•	 I’m playing with friends who listen to me.

•	 Someone is yelling.

•	 I take deep breaths when upset.

•	 I feel calm when I sit quietly.

•	 I want to walk away if someone is being mean.

Act and apply
Draw a large tree trunk and branches on a poster 
or chart paper to create a class self-respect 
tree display. This tree will stay on display in the 
classroom for everyone to add to.

Students record or share 3 things about self-
respect. These could be written, drawn or printed 
onto a paper leaf cut out from green paper.

•	 One way I show respect to myself.

Suggested responses

	ǽ I say no when I don’t feel safe.

	ǽ I use kind words with myself.

•	 One way I take care of my feelings. 

Suggested responses

	ǽ I take deep breaths when I’m upset.

	ǽ I take a quiet break when I need it.

•	 One thing that helps me feel safe or strong.

Suggested responses

	ǽ A special place, activity or feeling.

Support any students who need help with writing or 
provide word prompts if needed.

When students finish their leaves, add them to the 
branches of the class self-respect tree.

Bring the class together and explain that when 
people care for themselves and listen to their 
feelings, they grow strong and safe, just like this tree. 
Each leaf shows something important about how the 
class respect and care for themselves every day.

Evaluate skills in focus:  
recognising emotions

Students take a quiet moment to observe the self-
respect tree and read some of the leaves.

Prompt students to choose one idea, either their own 
or someone else’s, that they would like to try this 
week.

Invite a few students to share a leaf that appealed to 
them and explain why. As students listen, encourage 
them to reflect on what self-respect looks, sounds 
and feels like.

Reinforce and revise

Reinforce the key messages and revise the 
learning intention and success criteria. Remind 
students that they were learning about how self-
respect helps people to feel safe and connected. 
Students have been able to describe what 
self-respect looks and sounds like, recognise 
emotions in themselves and explain how feelings 
can affect behaviour. Emphasise the importance 
that everyone has the right to feel safe, and 
nothing is so awful that they can’t talk about it.
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Formative assessment opportunities

Students describe or name a personal way they show self-respect.

Observe students during the class discussion identifying body signals or  
feelings that indicate when they feel safe or unsafe. 

Listen for students’ explanations when sharing their leaves or discussing  
the tree to assess their understanding of self-respect concepts.
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Teaching Respectful  
Relationships Education

Lesson 2 –  who can  
I trust?

Creating a safe, respectful and inclusive classroom 
Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a 
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are 
appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents 
and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective 
interrupting while following mandatory Child Protection reporting policies.

Overview
Students will identify who trusted adults are inside 
and outside their home and how these adults	
 can change over time. They will explore why having 
trusted adults is important for wellbeing and how 
trusted adults can support them in safe and unsafe 
situations. Students will build their understanding of 
how asking for help is part of self-respect.

Syllabus outcomes  
and content
PH1-RRS-01 describes and demonstrates actions 
that support respectful relationships and safety 
offline and online

•	 Describe how relationships can change over time 

•	 Describe how connecting to family, people, 
groups and places contributes to health and 
wellbeing

PH1-SMI-01 describes and demonstrates self-
management and interpersonal skills in a range of 
contexts

•	 Identify how connections to others, emotional 
regulation, persistence, problem-solving, support 
networks and help-seeking build resilience and 
describe why it is important

Personal Development, Health and Physical Education K–6 Syllabus  
© NSW Education Standards Authority (NESA) for and on behalf of the 
Crown in right of the State of New South Wales, 2024.

Why this learning matters
Understanding who trusted adults are and how they 
support students’ wellbeing and safety is essential 
for helping them to feel secure and valued. When 
children know they have people they can rely on, 
they are more confident to ask for help, which is 
a vital part of respecting themselves and staying 
safe. This knowledge is especially important in the 
context of preventing harm, such as gender-based 
violence, as trusted adults can provide protection, 
guidance and support in unsafe situations.

https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/support-self-and-others-rre#Self-awareness0
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/teaching-and-learning-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/research-and-resources-rre/rre-resources/rre-teaching-strategies
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/preventing-public-disclosures-rre
https://education.nsw.gov.au/schooling/school-community/child-protection/mandatory-reporting#:~:text=Child%20Protection%3A%20responding%20to%20and%20reporting%20students%20at,care%2C%20safe%20and%20supported%20in%20NSW%20public%20schools.
https://curriculum.nsw.edu.au/learning-areas/pdhpe/pdhpe-k-6-2024/overview
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Teaching advice
Help students identify trusted adults in various 
parts of their lives, including home, school and in 
their community. Use familiar examples to make 
these ideas clear and relatable. Encourage students 
to think about how these trusted adults help them 
feel safe and supported by listening, protecting or 
giving advice.

Emphasise that asking for help is a sign of self-
respect because it shows students care about 
their own safety and feelings. Support students to 
understand that trusted adults can change over 
time, for example when moving to a new school or 
meeting new people. 

Vocabulary 
Tier 2: feelings, respect, safety, trusted

Tier 3: relationship, self-respect, trusted adult

Lesson preparation
•	 chart paper

Lesson
Learning intention 
Students are learning to:

•	 identify trusted adults in different areas of life 
and recognise how they support wellbeing and 
safety.

Success criteria 
Students can:

•	 name trusted adults at home, school and in the 
community

•	 describe how trusted adults help keep us safe 
and well

•	 explain how asking for help shows self-respect.

Tune in

Introduce skills in focus:  
help-seeking

Introduce the learning intention and success criteria. 
Explain that students are learning about trusted 
adults and how to ask for help. 

Explain to students that trust means believing 
someone will do the right thing, tell the truth, be kind 
and keep promises. A person students can trust is 
someone who takes care of them, protects them and 
listens to them when they feel happy or upset.

Invite students to name the people they trust. Ask 
prompting questions, such as how students know 
that person can be trusted. Encourage students 
to think about how they feel and how their body 
responds around their trusted people. Relate these 
responses back to how they feel when they are safe.

Invite students to name the people they would go 
to for help at home, at school or in the community. 
Encourage students to share a variety of responses, 
such as family members, teachers, coaches or 
neighbours.

Write responses on the board in columns titled ‘at 
home’, ‘at school’ and ‘in the community’. This can 
help students visually categorise trusted adults in 
different areas of their lives.

Prompt deeper thinking by asking students to 
reflect on how the adults in their lives, such as their 
mum, dad, teacher or coach, help them feel safe, 
supported or cared for. Encourage students to share 
specific examples from their own experiences. Allow 
time for a few students to respond and support them 
in making connections between these actions and 
the qualities of a trusted adult.

Understand

Model skills in focus:  
help-seeking

Explain that trusted adults are people in students’ 
lives who they can rely on at home, at school or in 
the community. Some trusted adults have a role 
to protect children, like parents, carers, police, 
doctors, nurses and teachers. Others might not 
protect children all the time, but they can still help in 
certain moments, like a coach, a dance teacher or a 
neighbour. Sometimes students feel unsure, worried 
or even unsafe. This might happen when students:
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•	 see something online that makes them feel 
uncomfortable, such as a video or comment that 
puts down girls, boys or people for being different

•	 hear someone use unkind or hurtful words about 
gender, body or identity

•	 are left out of a game or activity because of being 
a girl or a boy, or because someone is trying to 
control who gets to join in

•	 notice a friend who seems upset because they are 
being teased, excluded or pressured by others.

Explain that, in these moments, it is important  
that students know who the trusted people in their 
lives are.

Introduce the class book titled ‘Our trusted adults’. 
Explain that each member of the class will create 
pages for the book by recording information about 
trusted adults in different parts of their lives and 
how these adults help them.

Choose one topic to model, for example, trusted 
adults at home. On chart paper, clearly write the 
page title: Trusted adults at home. Ask the class to 
help you list trusted adults they know at home. For 
example, mum, dad, aunty, uncle, grandma. Write 
these names or titles down.

Model a simple sentence describing how these trusted 
adults can help. For example, My mum and dad help 
me feel safe and listen to me when I am upset. Add 
a simple drawing or picture representing the trusted 
adults. Read the modelled page aloud and highlight 
key ideas like help, feel safe and listen to me.

Act and apply

Practise skills in focus:  
help-seeking

Formative assessment opportunities

Provide each student with a blank page or simple 
template that includes designated spaces for a title, 
sentences and a drawing. Each student will create 
their own page for the class book, choosing from one 
of the following prompts or categories:

•	 Trusted adults at school

•	 Trusted adults in the community

•	 How trusted adults help me

Encourage students to write or dictate clear, simple 
sentences about their trusted adults and how they 
help the student feel safe or cared for. Students 
should also illustrate their page with a drawing that 
relates to their writing. Support students as needed 
with sentence starters or word banks.

Evaluate skills in focus:  
help-seeking

Collect all pages and compile them into the class 
book. Read the completed book together and display 
it in the classroom for ongoing reference.

Reinforce and revise

Reinforce the key messages and revise the 
learning intention and success criteria. Remind 
students that they were learning to identify 
trusted adults in different areas of life and 
recognise how these adults support students 
wellbeing and safety. Students have been able 
to name trusted adults at home, school and in 
the community, describe how trusted adults help 
keep them safe and well and explain how asking 
for help shows self-respect. Emphasise that a 
person students can trust is someone who takes 
care of them, protects them and listens to them 
when they feel happy or upset.

Listen for students’ contributions of relevant examples of trusted adults during brainstorming.

Listen for use of key vocabulary such as ‘safe’, ‘help’ and ‘listen’ during discussions about  
trusted adults.

While students write or dictate sentences, observe whether their sentences show understanding  
of trusted adults.
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Teaching Respectful  
Relationships Education

Lesson 3 –  respecting 
choices, respecting people

Creating a safe, respectful and inclusive classroom 
Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a 
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are 
appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents 
and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective 
interrupting while following mandatory Child Protection reporting policies.

Overview
This lesson supports young students to understand 
that everyone deserves to be treated with kindness, 
fairness and respect, regardless of who they 
are, what they like or what activities they enjoy 
participating in. Students will explore the idea that 
boys and girls can enjoy the same activities, take on 
similar roles and be equally valued. They will learn 
respectful responses to challenge situations where 
gender stereotypes are being used. They will apply 
their learning by acting out situations and responding 
confidently and respectfully to stereotypical 
statements they may experience. 

Syllabus outcomes  
and content
PH1-RRS-01 describes and demonstrates actions 
that support respectful relationships and safety 
offline and online

•	 Demonstrate actions that contribute to respectful 
relationships 

PH1-SMI-01 describes and demonstrates self-
management and interpersonal skills in a range of 
contexts

•	 Demonstrate interpersonal skills that contribute 
to positive and respectful interactions

Personal Development, Health and Physical Education K–6 Syllabus  
© NSW Education Standards Authority (NESA) for and on behalf of the 
Crown in right of the State of New South Wales, 2024.

Why this learning matters
Challenging gender stereotypes is important, as 
these beliefs can shape how people are treated 
at school, at home and in the wider community. By 
learning to respect individual differences from an 
early age, students help create inclusive, safe and 
supportive environments. Gender stereotypes shape 
how people expect boys and girls to behave and can 
limit what children feel free to do or enjoy. Learning 

https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/support-self-and-others-rre#Self-awareness0
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/teaching-and-learning-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/research-and-resources-rre/rre-resources/rre-teaching-strategies
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/preventing-public-disclosures-rre
https://education.nsw.gov.au/schooling/school-community/child-protection/mandatory-reporting#:~:text=Child%20Protection%3A%20responding%20to%20and%20reporting%20students%20at,care%2C%20safe%20and%20supported%20in%20NSW%20public%20schools.
https://curriculum.nsw.edu.au/learning-areas/pdhpe/pdhpe-k-6-2024/overview
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about respect and challenging gender stereotypes 
helps children understand that everyone can be equal, 
like and do different things and be themselves. This 
encourages children to feel safe and confident and to 
treat others kindly and fairly. When left unchallenged, 
stereotypes can lead to unfair treatment and harm, 
especially when people feel pressured to behave a 
certain way because of their gender.

Teaching advice 
Explain that gender stereotypes are unfair ideas 
about what boys and girls are expected to do. 
Help students recognise these stereotypes and 
understand that everyone can enjoy different 
activities regardless of their gender. Promoting 
respect involves encouraging students to accept 
differences and treat everyone kindly. It is important 
to show how stereotypes can lead to unfair 
treatment and to help students feel proud of who 
they are, while modelling respectful language. It is 
important to keep in mind that students may hold 
strong opinions on these topics, so remind them that 
part of being respectful is understanding that all 
families are different. Emphasise that respecting the 
different ways people live and do things is essential.  

Consider changing student names in scenarios if a 
child in your class shares the same name.

Vocabulary 
Tier 2: different, difference, fair, recognise

Tier 3: gender roles, gender stereotype

Lesson preparation 
•	 chart paper or board

•	 Resource 1 – Pippa scenario

•	 Resource 2 – gender stereotypes scenarios

Lesson 
Learning intention
Students are learning to:

•	 understand how respecting individual differences 
helps spread kindness and fairness

•	 recognise and challenge gender stereotypes.

Success criteria
Students can:
•	 explain what a gender stereotype is 

•	 identify when someone is being unfair because of 
gender stereotypes

•	 give examples of things people like that don’t 
match gender stereotypes.

Tune in

Introduce skills in focus:  
empathy building

Introduce the learning intention and success criteria. 
Explain to students that they are learning about 
respecting difference and gender stereotypes.

Present a range of everyday items that have labels 
and ask students to explain what the purpose of a 
label is. 

Show students a label that says ‘boy’ and another 
that says ‘girl’. Explain to students that labels are 
not necessarily a bad thing in and of themselves, 
but how those labels are used can be. For example, 
a label like ‘boy’ or ‘girl’ can make people think 
they know everything about the person that label 
is attached to, including what they like, how they 
feel and what they are allowed to do. The default 
meanings that people attach to the labels ‘boy’ and 
‘girl’ are called gender stereotypes.

Definition

A gender stereotype is a rule or idea that says 
boys and girls are expected to act a certain way, 
for example, only boys can play soccer or only 
girls can wear pink. These stereotypes are not 
true. Colours, games, jobs and other things can 
be for everyone. Everyone is different, and it is 
okay for someone to choose what they like, no 
matter if they are a boy or a girl. What matters is 
treating everyone kindly and letting people be 
themselves.
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Understand

Model skills in focus:  
empathy building

Lead a discussion about common gender stereotypes. 
Explain that these are unfair ideas about what boys 
and girls are expected to do, and they can make 
people feel left out or unable to be themselves. 

Girls Boys

Should play with dolls 
and enjoy activities 
like cooking, dancing 
or caring for babies

Should play with 
trucks, cars and enjoy 
rough sports

Like colours like pink, 
purple and red

Prefer blue or green 
colours

Wear dresses and 
skirts

Should not wear 
dresses or ‘girl’s 
clothes’

Are expected to be 
quiet, polite and well-
behaved

Are expected to be 
strong, not show 
emotions and act 
tough

Are supposed to be 
neat, love fashion and 
be more emotional

Like video games and 
are often encouraged 
to be competitive

In pairs, students discuss how they would feel if 
someone told them they couldn’t do something 
because of their gender. Emphasise that respect 
means accepting people for who they are and 
allowing everyone to enjoy what they like. 

Teaching note

Responding to cultural or family-based 
comments

Students may share that their parents, carers or 
cultural background have taught them certain 
beliefs about what boys or girls should do. It is 
important to: 

•	 acknowledge respectfully

Suggested language: thank you for sharing 
what you have heard at home/in your 
culture. Different families and communities 
sometimes have different ideas.

•	 refocus on the classroom objective

Suggested language: at school, we are 
learning about fairness and respect. That 
means we believe everyone should be able to 
make safe and respectful choices, no matter 
whether they are a boy or a girl.

•	 use the stereotype frame

Suggested language: what you have just 
shared is an example of a gender stereotype. 
It is an idea that boys or girls should only act 
a certain way. At school we want to challenge 
stereotypes, so everyone feels included and 
free to be themselves.

•	 keep it safe and inclusive

•	 avoid dismissing or criticising family or 
cultural beliefs. 

Suggested language: in our school we 
show respect by letting everyone have a fair 
chance and treating people equally.

•	 close the loop with a positive takeaway

Suggested language: even though people 
may hear different things at home or in their 
culture, here in our classroom we practice 
fairness and respect, so everyone feels safe 
and supported.

Practise skills in focus:  
empathy building

Students respond to scenarios to show their 
understanding of gender stereotypes, and someone 
is treated unfairly. 

As a class, read Resource 1 – Pippa scenario. 

•	 Model respectful responses that challenge the 
situation, such as ‘anyone can do that’ or ‘that’s 
not true’. 

•	 Write these responses on the board or chart 
paper to support students in using fair and 
respectful language. 

•	 Invite students to role-play or act out the 
scenarios and practise responding in ways that 
promote fairness and challenge stereotypes.
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Act and apply
Students respond to scenarios to practise assertive 
and respectful responses. 

In small groups, student role-play one of the scenarios 
from Resource 2 – gender stereotypes scenarios.  

•	 Students take turns practising assertive 
and respectful responses that challenge the 
stereotype presented in their scenario. 

•	 Allow time for groups to develop additional 
responses or ideas.

As groups work, move between groups to observe 
learning. 

Responses have been provided in Resource 2 
– gender stereotypes scenarios to support in 
scaffolding student responses.

Evaluate skills in focus:  
empathy building

After the role-plays, ask groups to share their 
thoughts with the class, including other ways the 
person in the scenario could respond using guiding 
questions. For example: 

•	 What can happen if we label someone based on 
their gender?

•	 Can gender labels stop people from doing things 
they enjoy? 

•	 Should everyone be able to make their own 
choices, as long as those choices are fair, 
respectful and safe for themselves and others?

•	 What have you learned about fairness and respect? 

Reinforce and revise

Reinforce the key messages and revise the 
learning intention and success criteria. Remind 
students that they have been learning about how 
respecting individual differences helps spread 
kindness and fairness, and how to recognise and 
challenge gender stereotypes. Students have 
been able to explain what a gender stereotype is, 
identify when someone is being unfair because of 
gender stereotypes and give examples of things 
people like that don’t match gender stereotypes. 
Emphasise the importance of recognising gender 
stereotypes and treating others with fairness and 
respect. 

Conclude the lesson by affirming that every 
student has the right to be themselves, and that 
respecting others includes challenging unfair 
ideas in a kind and confident way.

Formative assessment opportunities

Observe students identifying examples of gender stereotypes when they  
come up in conversation.

Observe students using assertive and respectful responses when acting out scenarios.

Observe students expressing awareness of the importance of respecting differences.

Look for students making connections between the lesson and their own experiences or observations.
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Teaching Respectful  
Relationships Education

Lesson 4 –  respect and fairness 
in relationships  

Creating a safe, respectful and inclusive classroom 
Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a 
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are 
appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents 
and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective 
interrupting while following mandatory Child Protection reporting policies.

Overview
Students will learn to identify respectful and 
disrespectful behaviours in families and relationships, 
understanding that family violence includes not only 
physical harm but also emotional and psychological 
abuse. They will explore how gender stereotypes can 
lead to unfair treatment and unsafe relationships. 
Students will reflect on the impact of these 
behaviours on feelings and safety, and practise ways 
to seek help from trusted adults when feeling unsafe 
or upset or needing protection. Through discussion 
and reflection, they will build awareness of respect, 
fairness and the importance of support within families.

Syllabus outcomes  
and content
PH1-RRS-01 describes and demonstrates actions 
that support respectful relationships and safety 
offline and online

•	 Demonstrate actions that contribute to respectful 
relationships 

PH1-SMI-01 describes and demonstrates self-
management and interpersonal skills in a range of 
contexts

•	 Recognise emotional responses to various 
situations and describe the impact on themselves 
and others

Personal Development, Health and Physical Education K–6 Syllabus  
© NSW Education Standards Authority (NESA) for and on behalf of the 
Crown in right of the State of New South Wales, 2024.

Why this learning matters
Domestic, family and sexual abuse and violence 
can be examples of gender-based violence. They 
can leave lasting effects on individuals, families 
and communities, shaping how children experience 
relationships and affecting their sense of self, 
safety and wellbeing. Children who witness abuse, 
even if they are not the direct targets, may develop 
trauma responses.

In Australia, domestic, family and sexual violence 
can affect people of all genders, ages, cultures 
and backgrounds. Women are disproportionately 
impacted, reflecting broader gender inequalities.

https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/support-self-and-others-rre#Self-awareness0
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/teaching-and-learning-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/research-and-resources-rre/rre-resources/rre-teaching-strategies
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/preventing-public-disclosures-rre
https://education.nsw.gov.au/schooling/school-community/child-protection/mandatory-reporting#:~:text=Child%20Protection%3A%20responding%20to%20and%20reporting%20students%20at,care%2C%20safe%20and%20supported%20in%20NSW%20public%20schools.
https://curriculum.nsw.edu.au/learning-areas/pdhpe/pdhpe-k-6-2024/overview
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Learning about relationships includes enabling 
students to notice how intimacy is expressed in the 
people around them. Intimacy can be emotional, 
physical or intellectual, such as sharing feelings, 
affection or ideas. Children can experience these 
bonds in their relationships with parents or carers 
and with other adults they know. Sometimes these 
connections are built to show care and support, but 
they can also be misused to manipulate or control, 
as in grooming.

Teaching children to trust their gut feelings and 
challenge disrespect helps them recognise when 
something is unfair, unsafe or disrespectful. Early 
education gives children the tools to set boundaries, 
value differences, and form friendships and 
relationships that are safe, caring and respectful. 
It also reinforces that asking for help is an act of 
strength and self-respect.

Teaching advice  
Abuse includes behaviour that is violent, threatening, 
coercive, controlling or that causes fear, particularly 
in the context of a domestic relationship. Abuse 
can also include physical, emotional, psychological, 
sexual, financial and neglectful acts. Domestic 
abuse is a legal term that covers behaviours in a 
domestic or family relationship that are violent, 
threatening, coercive or controlling, leading to fear 
for one’s safety (NSW Department of Communities 
and Justice [DCJ], 2022).

Coercive control is a significant aspect of domestic 
abuse where a person repeatedly harms, scares 
or isolates another to control them. The DCJ has 
introduced a criminal offence for coercive control in 
intimate partner relationships. 

Children can experience abuse when they are 
exposed to domestic violence, even if it is not 
directed at them.

Introduce the topic of gender-based abuse and 
violence with care. Explain that abuse can take many 
forms including physical, emotional, psychological, 
sexual, cultural, spiritual, social and financial. Help 
students understand that children are affected not 
only by direct experiences but also by witnessing or 
overhearing violence at home.

Vocabulary  
Tier 2: controlling, threatening

Tier 3: domestic and family abuse or violence, 
gender roles, gender stereotype

Lesson preparation  
•	 two A4 sheets of paper

•	 Resource 3 – situation cards, printed 

Lesson  
Learning intention 
Students are learning to: 

•	 identify respectful and disrespectful behaviours 
in families and relationships.

Success criteria 
Students can: 

•	 explain why certain behaviours are respectful or 
disrespectful

•	 describe how respectful behaviours make people 
feel safe and cared for

•	 demonstrate ways to ask for help from trusted 
adults when feeling unsafe or upset.

Tune in 

Introduce skills in focus:  
recognising emotions

Introduce the learning intention and success criteria. 
Explain to students that they will be learning about 
respectful and disrespectful behaviours in families 
and relationships.

Begin with a whole class discussion about respect. 
Use open-ended questions to activate students’ 
thinking and experiences. For example:

•	 What does the word respect mean to you? 

•	 Can you think of a time you felt respected by a 
friend? How did it feel?
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Reintroduce the concept of gender. Use open-
ended questions to activate students’ thinking and 
experiences. For example:

•	 What does gender mean to you?

•	 What does it mean to be a boy or a girl, or maybe 
something else?

Explain that sometimes people believe that boys 
must like and do certain things just because they are 
boys and girls must like and do certain things just 
because they are girls.

That means some people grow up hearing unfair 
messages about what and who boys or girls are 
supposed to be. These messages about what is 
expected from boys or girls care called gender 
stereotypes. Gender stereotypes can make people 
feel excluded, judged or unsafe. When people use 
gender stereotypes, they are not showing respect. 
Gender stereotypes limit what boys or men and girls 
or women can do and be. 

Use the following open-ended questions to activate 
students’ thinking and experiences.

•	 What are some things people say boys should do 
or girls should do?

•	 Do you think those ideas are always fair?

•	 Do you think those ideas show respect for the 
person?

Explain to students that some people think:

•	 some colours or toys are for boys and some are 
for girls

•	 some jobs are for boys and men, and some are for 
girls and women

•	 that boys or men should be in charge, make more 
money than women or make all of the decisions

•	 that girls and women should do what a man says, 
or that it’s okay for men to control what their 
partners wear, say or do. 

Ask students, why these ideas, thoughts and gender 
stereotypes might be unfair. 

Suggested response

They do not respect that girls and women can 
make their own decisions. They don’t show boys 
and girls can be different and make their own 
choices. Boys and girls have different strengths 

and these ideas don’t show that. Everyone 
deserves to be treated fairly and equally, no 
matter their gender.

Explain to students that these stereotypes, beliefs 
and behaviours can lead to harmful and unsafe 
relationships.

Encourage students to share examples of respectful 
behaviour they’ve seen or experienced. 

Teaching note

This helps build a positive foundation before 
introducing more sensitive content.

Understand 

Model skills in focus:  
recognising emotions

Explain that sometimes people in families or close 
relationships are treated unkindly or unfairly. This 
unfair treatment could come from someone outside 
the family or relationship, or it could come from 
someone within the family or relationship. The 
treatment can include using harsh or threatening 
language, controlling what someone can do, being 
violent or making someone feel scared or unsafe at 
home. This is called domestic and family abuse or 
domestic and family violence.

Introduce the following terms and definitions. Take 
time to explain these words so students understand 
what they mean.

Definition

Control means trying to decide what someone 
else can or cannot do, even when it is not fair. 

Threatening means saying or doing things that 
make someone worried or scared that something 
bad might happen. 

Remind students that feeling unsafe can show 
up in our bodies in different ways, such as a 
fast heartbeat, feeling tense or nervous, having 
butterflies in the stomach or wanting to get away 
from the situation. By noticing these feelings, 
students can recognise when something is not right 
and that it is okay to ask for help. 
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Definition

Domestic and family abuse or Domestic and 
family violence means someone within the family 
or relationship is using harsh or threatening 
language, controlling what someone can do, 
being violent or making someone feel scared or 
unsafe at home.

Explain to students that domestic and family violence 
is a crime. Everyone has the right to feel safe and 
respected at home, that includes adults and children. 
Explain that, as a class, students will talk more about 
how to access help if they ever felt unsafe. 

Teaching note

Domestic and family violence can affect all 
members of a household, including children who 
may see, hear or otherwise be aware of what is 
happening. Some children may experience home 
as a space that is not always safe.

For more information and examples of 
domestic abuse, access the NSW Department 
of Communities and Justice Resources listing 
webpage and search for ‘Factsheet for people 
working with children and young people’.

Students should always be encouraged to trust 
their feelings, speak up and talk to a trusted 
adult if something does not feel safe or right. 

Use the following questions to build understanding 
of trusted adults.

•	 Who are trusted adults in the school, home 
or community who offer protection, safety or 
support? 

Suggested response

Trusted adults could include parents, carers, older 
siblings, grandparents or other family members, 
teachers, principals, counsellors, support staff or 
SLSOs, sports coaches, club leaders, librarians, 
police, bus drivers or neighbours.

Teaching note

Additional cues teachers can look for as 
evidence of understanding:

•	 Students can distinguish between people 
who protect (have a duty of care) and people 
who help in specific situations.

•	 Students demonstrate understanding that 
asking for help from trusted adults is safe 
and encouraged.

•	 Responses show awareness that trusted 
adults are available in multiple areas of their 
life, not just at home.

•	 Students indicate understanding of how 
adults help them feel safe, supported and 
respected.

•	 What are some qualities of a trusted adult. 

Suggested responses

	ǽ They listen carefully when you speak.

	ǽ They keep you safe and protect you.

	ǽ They help you when you’re upset or in trouble.

	ǽ They respect your feelings and your body.

	ǽ They tell the truth and keep their promises.

Once trusted adults are identified, guide students to 
understand what help-seeking looks like. Emphasise 
that help-seeking is a positive and protective action. 

Explain to students that if they ever feel 
uncomfortable, worried or unsafe, students can 
always No-Go-Tell. It is important students ask for 
help from their trusted adults and keep asking until 
someone helps them. Help-seeking may involve 
speaking to a trusted adult about something that 
feels unsafe or unfair, asking questions when unsure 
or reporting concerns to ensure safety. Emphasise 
that it is okay to ask more than one trusted adult for 
help if needed. This protects the student and others 
when disrespectful behaviours happen.

Use the following questions to build understanding 
of help seeking.

•	 Why is it important that children ask for help 
when they need it?

Suggested response

Trusted people can protect children when 
disrespectful behaviours occur. Trusted people 
can support children to recognise respectful 
behaviour, feel safe and supported. 

https://dcj.nsw.gov.au/resources/resources-listing.html?f.Resource+Type%7CdocumentType=Factsheet
https://dcj.nsw.gov.au/documents/children-and-families/family-domestic-and-sexual-violence/police-legal-help-and-the-law/factsheet-for-people-working-with-children-and-young-people.docx
https://dcj.nsw.gov.au/documents/children-and-families/family-domestic-and-sexual-violence/police-legal-help-and-the-law/factsheet-for-people-working-with-children-and-young-people.docx
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•	 What should you do if you ask someone for help 
and they ignore you, don’t listen or cannot help 
you?

Suggested responses

Find another trusted adult and tell them you 
need help. Do not stop asking for help, even if 
someone tells you to stop. If you feel unsafe or 
disrespected or witness disrespectful behaviours 
then reach out for help until someone listens, 
cares and makes you feel protected. 

Practise skills in focus:  
recognising emotions 

Students identify respectful behaviours using a 
movement or positioning activity.

•	 Place a respectful behaviour sign at one end of 
the classroom and a disrespectful behaviour sign 
at the opposite ends of the classroom.

•	 Read each of the behaviour statements aloud 
to the class. Students move to stand closest to 
the sign they believe labels the behaviour in the 
statement.

•	 After students have moved to their position, invite 
a few students to share the thoughts they had to 
make their decision. 

•	 Model clear definitions about why each 
behaviour is respectful or disrespectful, focusing 
on feelings, safety and fairness. Clarify any 
misconceptions. 

•	 As you discuss each behaviour, prompt students 
to share:

	ǽ what might a respectful response be?

	ǽ how could someone seek help if they or 
someone else feels unsafe, upset or needs 
protection? Who could they talk to or seek 
help from?

Sample behaviour statements

•	 Yelling loudly or threatening others to get your 
way.

•	 Listening when someone shares their feelings.
•	 Controlling what someone can do or who they can 

see.
•	 Saying kind and encouraging words to support 

others.
•	 Telling a girl she shouldn’t go to school because 

she should stay home and do chores.

•	 Letting everyone have a say in family decisions.

•	 Making fun of someone because they don’t act 
like other boys or girls.

•	 Respecting how someone chooses to dress, play 
or express themselves.

•	 Not letting a child speak up or share their opinion 
because of their gender.

•	 Helping a family member or friend when they feel 
left out or upset.

Act and apply

Evaluate skills in focus:  
recognising emotions

Students work in pairs or small groups with 
Resource 3 – situation cards.

Groups spend a few minutes discussing the 
behaviour or situation depicted on their card. 

•	 Students discuss whether the behaviour is 
respectful. 

•	 Groups create examples of what someone could 
say or do to ask for help or demonstrate respect 
in that situation.

After the discussion, rotate the cards so each group 
receives a new card to repeat the process. Continue 
this rotation until all groups have engaged with 
several cards.

Reinforce and revise 

Reinforce the key messages and revise the 
learning intention and success criteria. Remind 
students that they have been learning about 
respectful and disrespectful behaviours in 
families and relationships. Students have 
been able to identify what a respectful and 
disrespectful looks like, sounds like and feels like. 
They have described how respectful behaviours 
make people feel safe and cared for. Students 
learnt that their bodies give them signals and tell 
them when they are safe or unsafe. Reinforce that 
students need to trust their bodies. Students have 
demonstrated ways to ask for help from trusted 
adults when feeling unsafe or upset. Emphasise 
that a person students can trust is someone who 
takes care of them, protects them and listens to 
them when they feel happy or upset.  
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Formative assessment opportunities

Observe students as they identify examples of respectful and disrespectful behaviours.

Observe students identifying qualities of trusted adults.

Monitor whether students accurately recall and apply key vocabulary such as  
fair, respectful, safe, control, threaten and trusted adult.



Teaching Respectful Relationships Education K-12  |  20NSW Department of Education Teaching Respectful Relationships Education  |  20

NSW Department of Education

Teaching Respectful  
Relationships Education

Lesson 5 –  standing up 
for myself and others

Creating a safe, respectful and inclusive classroom 
Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a 
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are 
appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents 
and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective 
interrupting while following mandatory Child Protection reporting policies.

Overview
Students will learn to identify when they feel unsafe 
and practise assertive help-seeking actions using 
the No-Go-Tell strategy. They will explore how 
unsafe behaviours in families and relationships can 
affect feelings and wellbeing, recognising emotional 
and physical signals that indicate distress. Students 
will build skills to say no confidently, move to a 
safe place and tell a trusted adult when they need 
help. This learning supports students to understand 
respect, safety and the importance of seeking 
support both inside and outside the home.

Syllabus outcomes  
and content
PH1-RRS-01 describes and demonstrates actions 
that support respectful relationships and safety 
offline and online

•	 Identify and demonstrate assertive help-seeking 
actions when feeling unsafe 

•	 Practise and determine when to use No-Go-Tell 
as a protective strategy 

•	 Identify and describe a support network outside 
of the home

PH1-SMI-01 describes and demonstrates self-
management and interpersonal skills in a range of 
contexts

•	 Identify how connections to others, emotional 
regulation, persistence, problem-solving, support 
networks and help-seeking build resilience and 
describe why it is important

Personal Development, Health and Physical Education K–6 Syllabus  
© NSW Education Standards Authority (NESA) for and on behalf of the 
Crown in right of the State of New South Wales, 2024.

Why this learning matters
Learning to recognise when they feel unsafe and 
practising assertive help-seeking actions equips 
students with essential skills to protect their 
wellbeing. By understanding and using the No-
Go-Tell strategy, students gain confidence to set 

https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/support-self-and-others-rre#Self-awareness0
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/teaching-and-learning-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/research-and-resources-rre/rre-resources/rre-teaching-strategies
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/preventing-public-disclosures-rre
https://education.nsw.gov.au/schooling/school-community/child-protection/mandatory-reporting#:~:text=Child%20Protection%3A%20responding%20to%20and%20reporting%20students%20at,care%2C%20safe%20and%20supported%20in%20NSW%20public%20schools.
https://curriculum.nsw.edu.au/learning-areas/pdhpe/pdhpe-k-6-2024/overview


NSW Department of Education

S1-RRE-T1-L5 – standing up for myself and others

Teaching Respectful Relationships Education  |  21

boundaries, seek help promptly and build resilience 
in challenging situations. Exploring how unsafe 
behaviours affect feelings helps students develop 
empathy for themselves and others, fostering 
respectful relationships. This learning lays the 
foundation for lifelong safety and wellbeing by 
emphasising the importance of respect, clear 
communication and knowing trusted adults they can 
turn to both inside and outside their home.

Teaching advice 
Teachers should be aware that discussions about 
safety and help-seeking can bring up sensitive 
or personal experiences for some students. It is 
important to approach the topic with empathy, 
maintain a calm and supportive tone and be prepared 
to respond appropriately if a student discloses 
distress or unsafe situations. Creating a trusting 
classroom atmosphere encourages openness while 
respecting privacy and confidentiality. 

Teachers need to recognise signs of discomfort 
or distress and know the school’s protocols for 
referring students to additional support. Emphasising 
consistent language and clear, simple explanations 
helps ensure students understand key concepts like 
saying no, moving to safety, and telling trusted adults.

Vocabulary 
Tier 2: body signals, seek, trusted adult

Lesson preparation 
•	 cones, chairs

•	 A4 sheet of paper to create safe place sign
•	 puppets or pictures of trusted adults from the 

school or community 
•	 Resource 4 – No-Go-Tell station cards
•	 Resource 5 – No-Go-Tell poster

Lesson 
Learning intention	
Students are learning to:

•	 demonstrate assertive help-seeking actions.

Success criteria
Students can:

•	 identify situations when feeling unsafe

•	 demonstrate assertive help-seeking actions

•	 explain and practise using No-Go-Tell to stay safe

•	 name trusted people to ask for help.

Tune in

Introduce skills in focus:  
help-seeking and communication

Introduce the learning intention and success criteria. 
Explain to students that they will be learning how to 
ask for help and use the No-Go-Tell strategy.

Begin with a whole class discussion about feeling 
safe and unsafe. Use open-ended questions to 
activate students’ thinking and experiences. For 
example:

•	 What does the word safe mean to you? 

•	 How did it feel to be safe?

Explain that sometimes people may feel unsafe or 
unsure about what to do, and it is important to know 
how to ask for help. Explain that students will learn 
a simple strategy to help them stay safe.

Read the below scenario aloud.

Scenario: Sam’s dad sometimes yells loudly and 
breaks things when he gets angry. Sam feels unsafe 
but doesn’t want to get anyone in trouble. 

Pause to ensure students understand the situation.

Guide a class discussion using the following questions:

•	 How do you think Sam is feeling?

•	 What could Sam do to stay safe?

•	 Who could Sam talk to if he feels unsafe?

Encourage students to share their thoughts and 
listen to different ideas.

Understand
Explain that sometimes people in families do not 
treat each other with kindness, respect or in ways 
that make them feel safe. For example, a grown-up 

https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/responding-to-disclosures-rre
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might yell a lot or say unkind things like girls should 
be quiet and not speak up. Reinforce that this is 
not okay, and everyone deserves to feel safe and 
respected at home. 

Explain to students that in some homes, people may 
act in ways that are unsafe or unkind. This can include 
verbal behaviours such as yelling, using hurtful 
words or treating others unfairly. It might also include 
physical behaviours, such as hitting, throwing things 
or breaking things on purpose. Unsafe or unkind 
behaviour can also be non-verbal or psychological, 
including controlling what someone can do, giving 
silent treatment, ignoring someone or excluding them 
from activities. These behaviours can make someone 
feel scared, worried or confused.

Remind students that their bodies can give them 
clues about how they feel in these situations. 

Teaching note

When students are identifying body signals, 
ensure students understand that there are a 
range of ways that people can express the same 
feeling. Body signals could include butterflies in 
the tummy, squirmy tummy, warm body, cold-
shivery body, sweaty hands, quick breathing, 
racing heart, shaky knees and anything else 
students have identified.

Use open-ended questions to activate students’ 
thinking and experiences.

•	 When we feel safe, how do our bodies feel?

Suggested responses

Our bodies might feel calm, relaxed and happy. 

•	 When we feel unsafe, how do our bodies feel?

Suggested responses

Our hearts might beat faster, our tummies might 
hurt, we might feel shaky, want to hide, or get a 
worried or scared feeling. 

Explain to students that these are signs that 
something might not be right and that they need 
help. Students need to trust their bodies as it can 
tell them things, and students need to learn to listen 
to it. 

Model skills in focus:  
help-seeking and communication

Let students know that when someone feels unsafe, 
No-Go-Tell is a simple strategy they can use to 
protect themselves and seek support.  

Show students Resource 5 – No-Go-Tell poster and 
model what it could look like using the following 
scenario.

Scenario: A child hears their dad yelling at their 
mum. The dad says something like ‘You are just a 
woman, you do not get to decide things.’ This makes 
the child feel scared and confused. They might notice 
body signals that tell them something is wrong, like 
a fast-beating heart, a sick feeling in their tummy, 
shaky hands, sweaty palms or wanting to hide. These 
are signs that the child is feeling unsafe.

Here’s how students could use the No-Go-Tell 
strategy:

•	 No – say no in a strong and calm voice, for 
example, ‘I feel scared when there is yelling. This 
is not okay.’

•	 Go – move to a safe place, such as another room, 
leaving the house if it is safe, or going to a 
neighbour’s house.

•	 Tell – talk to a trusted adult, like a neighbour, 
teacher or school counsellor, and explain what 
happened and how it made them feel. It is 
important to understand that sometimes the first 
person a student tells may not listen or believe 
them. In these cases, persistence is key. Keep 
telling a trusted adult, or find another trusted 
adult, until someone takes the student’s concerns 
seriously and helps keep them safe.

Remind students that listening to their bodies and 
telling someone when they feel unsafe is a brave 
thing to do. This is called help-seeking. It means 
finding someone the student trusts who can help 
them or someone else stay safe.

Reinforce that children are never to blame if they 
can’t say no or go from a situation, but they should 
always tell someone as soon as they can.
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Act and apply

Practise skills in focus:  
help-seeking and communication

Student practise using assertive voices and actions 
to say ‘no’, to go and to tell trusted adults in 
different safe and unsafe situations. 

Explain to the class that they will rotate through 3 
role-play stations, each focusing on one part of the 
No-Go-Tell strategy.

Set up the stations in your classroom and label 
them ‘No’, ‘Go’ and ‘Tell’. Use Resource 4 – No-Go-Tell 
station cards at each station.

No station – students practise saying no firmly and 
clearly. Encourage them to use a strong, confident 
voice and body language. Model standing tall and 
speaking loudly enough to be heard.

Go station – students practise moving confidently to 
a safe place. Mark this area with cones, chairs or a 
sign that indicates a safe zone.

Tell station – students practise telling a trusted 
adult what happened and how they feel. Use 
puppets or pictures of trusted adults as prompts.

Evaluate skills in focus:  
help-seeking and communication

After all students have rotated through the stations, 
facilitate a class debrief. 

Invite students to share how it felt to practise saying 
no, moving to safety, and telling a trusted adult. 

Reinforce that asking for help is a brave and 
important action and remind students that the No-
Go-Tell strategy helps children to stay safe.

Teaching note

It may be necessary to play a quick game such 
as ‘Do this, Do that’ to bring students back 
together and to move their thinking out of 
unsafe or distressing situations.

Do this, Do that

Say either ‘Do this’ or ‘Do that’ while performing 
an action, such as patting your head, putting 
hands on hips or knees, clapping, rolling your 
hands or waving. Students should copy the 
action only when you say ‘Do this’. When you say 
‘Do that’, students should not copy the action. 
The game continues after every ‘Do that’ action 
and no one is eliminated.

Reinforce and revise 

Reinforce the key messages and revise the 
learning intention and success criteria. Remind 
students that they have been learning about 
assertive behaviour. Students have been able to 
identify situations where they feel unsafe and 
demonstrate assertive help-seeking actions. One 
of the assertive help seeking actions they have 
practised is ‘No-Go-Tell’ to stay safe. Emphasise 
that students can speak to their trusted people 
to ask for help. A trusted adult is someone who 
takes care of them, protects them and listens to 
students when they feel happy or upset.

Formative assessment opportunities

Observe students describing how Sam might feel and name physical signs. 

Observe students saying ‘No’ confidently, moving calmly to safety, and clearly  
telling a trusted adult what happened and how they feel.

During the debrief, the student expresses an understanding that asking for  
help is a brave and important action.
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Teaching Respectful  
Relationships Education

Lesson 6 –  respecting my 
body, respecting others

Creating a safe, respectful and inclusive classroom 
Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a 
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are 
appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents 
and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective 
interrupting while following mandatory Child Protection reporting policies.

Overview
Students will understand that their bodies belong to 
them and that some parts of their bodies are private. 
They will learn about consent, what it is, as well as 
how to respectfully ask for, give or deny consent. 
This learning will build on their knowledge of help-
seeking and using the No-Go-Tell strategy.

Syllabus outcomes  
and content
PH1-RRS-01 describes and demonstrates actions 
that support respectful relationships and safety 
offline and online

•	 Understand that parts of their own and others’ 
bodies are private and that privacy can depend on 
context

•	 Identify and apply strategies to respond to 
appropriate and inappropriate touch, contact or 
interactions offline and online

•	 Demonstrate strategies to assertively gain, give 
or deny consent and respect responses

•	 Practise and determine when to use No-Go-Tell 
as a protective strategy

PH1-SMI-01 describes and demonstrates self-
management and interpersonal skills in a range of 
contexts

•	 Recognise emotional responses to various 
situations and describe the impact on themselves 
and others 

•	 Demonstrate interpersonal skills that contribute 
to positive and respectful interactions

Personal Development, Health and Physical Education K–6 Syllabus  
© NSW Education Standards Authority (NESA) for and on behalf of the 
Crown in right of the State of New South Wales, 2024.

Why this learning matters
Bodily autonomy is crucial for children to learn as 
it empowers them to understand their rights over 
their own bodies, fosters self-esteem and equips 

https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/support-self-and-others-rre#Self-awareness0
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/teaching-and-learning-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/research-and-resources-rre/rre-resources/rre-teaching-strategies
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/preventing-public-disclosures-rre
https://education.nsw.gov.au/schooling/school-community/child-protection/mandatory-reporting#:~:text=Child%20Protection%3A%20responding%20to%20and%20reporting%20students%20at,care%2C%20safe%20and%20supported%20in%20NSW%20public%20schools.
https://curriculum.nsw.edu.au/learning-areas/pdhpe/pdhpe-k-6-2024/overview
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them with essential skills to prevent and respond to 
potential harm. It empowers children by establishing 
their right to control their own bodies and giving 
them the confidence to say ‘no’ to unwanted touch. 
This understanding is built on a foundation of early 
and explicit consent education, which helps children 
set boundaries, report discomfort and build healthy 
relationships. Normalising these conversations from 
a young age reduces the risk of harm and ensures 
children feel safe to speak up when they need help.

Consent means giving permission for something 
to happen or agreeing to do something. It must 
be freely given, informed, specific and reversible. 
In young children, consent can be related to 
personal boundaries, physical touch (like hugs or 
handholding) and digital interactions (sharing photos 
or personal content). Children need to practise 
asking for, giving and denying consent. It is equally 
important for children to understand that when 
someone says no, it must be respected. Consent is 
ongoing and a person can change their mind at any 
time, even after saying yes.

Teaching advice 
Reinforce and celebrate students’ positive 
enactment of respectfully seeking, giving or denying 
consent and respecting another person’s rights 
when consent is denied. Encourage students to 
normalise seeking consent as a respectful habit in 
everyday life. 

Vocabulary 
Tier 2: private, deny, consent, permission

Lesson preparation 
•	 Resource 6 – body outlines (male and female) 

•	 Resource 7 – body parts cards 

Lesson 
Learning intention	
Students are learning to:

•	 understand that their body belongs to them and 
how to give, gain and deny consent.	

Success criteria 
Students can:

•	 identify private body parts

•	 demonstrate assertively asking for or denying 
consent

•	 demonstrate respecting others’ rights to say no.

Tune in

Introduce skills in focus: self-awareness  
and assertive communication

Introduce the learning intention and success criteria. 
Explain that students will be learning about the body 
and that each person’s body belongs to them only. 
Students will learn about parts of the body that are 
private and that they are the ones who can say no to 
people looking at or touching their private parts. 

Display a large copy of Resource 6 – body outlines 
(male and female). Read each of the Resource 7 – 
body parts cards in turn and ask a student to place 
the card on the matching body part on the body 
outline. After all cards are on the body outline, point 
to the body parts and read the names together. 
The precise anatomical terms for the genital areas 
– penis, vagina, vulva, testicles and buttocks – are 
stated, if necessary, by the teacher and labelled.

Teaching note

Teaching primary students about intersex 
people

When teaching about body parts in the early 
years, it is important to create an inclusive, 
age-appropriate learning environment that 
acknowledges human diversity. Introduce the 
concept of intersex people to students by using 
simple, positive explanations. For example, most 
people are born with bodies that doctors call 
male or female, but some people are born with 
bodies that are a little different; this is called 
intersex. It’s just another way a person’s body 
can be. About as many people are born intersex 
as people who have red hair or green eyes. This 
normalises intersex variations and reduces 
stigma.
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Emphasise that all bodies are special, different 
and worthy of respect. Let students know there’s 
no ‘normal’ or ‘wrong’ way to be. Use phrases 
like ‘most boys ...’ or ‘most girls ...’ Avoid saying 
‘all boys are like this’ or ‘all girls are like that’, 
so intersex children don’t feel excluded or 
‘incorrect’. Use words children can understand, 
such as ‘some bodies are a mix’ or ‘some people 
have body parts that are both, or different’, 
without medical jargon.

Explain the meaning of public and private body parts.

Definition

Public body parts are okay for anyone to see. 

Private body parts are personal, and students 
do not allow most people to see or touch them. 
People often cover these parts with clothes when 
they are with other people. The person that these 
parts belong to can give other people permission 
to look at or touch their private body parts.

Teaching note

Where relevant it is important to discuss other 
parts of the body that are considered private 
for some and not others, including for cultural 
reasons. For example, some Muslim women and 
young girls choose to cover their hair with a 
hijab in public. In some countries, people must 
cover their shoulders and knees when visiting 
churches and temples.

Ask students to name which parts are private parts 
of different bodies. These parts include the penis, 
testicles, vagina, vulva, breasts, nipples, anus and 
bottom.

Understand
Students answer questions to build their 
understanding of private body parts. 

•	 Why are these body parts private?

Suggested response

They are personal and covered by clothing when 
we are with other people.

•	 When may it be necessary for parents or carers to 
touch the private parts of your body?

Suggested response

As children get older, they can look after their 
bodies themselves. If a child is ill, injured or needs 
help to look after themselves, another person 
may need to touch the private parts of your 
bodies, such as a doctor, parent or carer.

Teaching note

When working with some students with 
disabilities, it will be important to discuss the 
need for other people such as a School Learning 
Support Officer (SLSO) to touch the private 
parts of students’ bodies. Teachers and SLSOs 
should be added to ‘parents and caregivers’ 
as acceptable people to touch their private 
parts as they care for the student. Emphasise 
that this should only happen at the time of 
need, for example, when toileting or bathing. 
Teachers should consider their context and the 
appropriate information they need to discuss 
with their class.

•	 Is it okay for an adult to look at the private parts 
of your body? Why? Why not?

Suggested response

If the private parts of your body are injured or 
sore, a parent, carer or doctor may need to look at 
the private parts of your body.

Model skills in focus: self-awareness  
and assertive communication

Explain that any touch requires permission first. 
This type of permission is called consent. Consent is 
when someone says yes because they want to and 
are not made to say yes because they are scared or 
because they think they should.

Introduce the term ‘assertive’ and what it means to 
be assertive.
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Definition

Being assertive means a person can stand up 
for themself in a calm and positive way. It means 
people feel safe and good about giving consent 
or saying yes.

Demonstrate an example and non-example of being 
assertive.

Teaching note

Comparing and contrasting examples and 
non-examples is a useful technique to pre-
empt likely misconceptions, and to provide the 
contextual information that students need to 
help them recognise when and how to apply their 
learning to future tasks (Australian Education 
Research Organisation [AERO], 2024:5).

Explain to students that consent can be assertively 
asked for, given or denied. That means students can 
say yes or say no to people in a calm and positive 
way that allows them to stand up for themselves.

Practise skills in focus: self-awareness  
and assertive communication

Students practise assertively asking for or denying 
consent.

•	 In pairs, one student will ask their partner for 
consent to give a high-five. This can be done with 
words, for example ‘Can I give you a high-five?’, 
or without words, for example by holding their 
hand up in a high-five gesture.

•	 The other student in each pair can choose to give 
or deny consent. This can be done with words, 
for example simply saying ‘yes’ or ‘no’, or without 
words, for example returning the high-five or 
shaking their head.

•	 Students swap roles. Students have the option 
to use the same scenario or a different scenario. 
This might include helping a student up after a 
fall or asking to hold hands.

•	 Students provide peer feedback to one another, 
as both the person asking for consent and 
the person denying or giving consent. Prompt 

students to consider whether their partner was 
assertive. If the answer is no, ask students to 
provide feedback on how their partner might 
make their actions more assertive.

Act and apply
Emphasise to students that if someone touches their 
body and consent has not been given, they can use 
the No-Go-Tell strategy.

Read the following unfinished story.

Teaching strategy – unfinished story

After school, Nadia enjoys playing with her 
Lego in her cubby house at the back of the 
garage. Bill, an adult friend of the family, is 
visiting. Nadia is in her cubby house. Bill goes 
to the cubby house. Nadia is pleased to see Bill 
because he is much older than she is and very 
good at building Lego. ‘Will you help me build 
a tower for this castle, Bill?’ asks Nadia. ‘Yes, 
sure,’ Bill says. When they have finished building 
their first model Bill gets up, walks over to 
Nadia, and cuddles her. Bill often gives Nadia a 
hug. ‘Let’s make some furniture for the castle,’ 
Nadia suggests. Bill starts to touch Nadia in a 
different way. He begins rubbing her bottom.

Nadia doesn’t like Bill touching her private parts 
and is confused.

Student use a strategy such as Think-Pair-Share to 
answer questions to build their understanding of the 
character’s actions in the unfinished story.

•	 What did Bill do that was not respectful or fair to 
Nadia?

Suggested response

Bill hugged Nadia without consent and touched 
a private part of Nadia’s body. Emphasise that 
Nadia did nothing wrong.

•	 Why should Bill not touch Nadia on the bottom?

Suggested response

The bottom is Nadia’s private part. There was no 
reason for Bill to touch Nadia’s private part.

https://app.education.nsw.gov.au/digital-learning-selector/LearningActivity/Card/549?clearCache=30d2bb32-646f-280f-f06f-baeedb5794e7
https://app.education.nsw.gov.au/digital-learning-selector/LearningActivity/Card/645?clearCache=3fb064d-68f0-11e8-b8e9-8a07d20179ce
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•	 What could Nadia do in this situation?

Suggested response

No. Go. Tell. Say no, leave the cubby and tell a 
trusted adult.

•	 Do you think it would be easy or hard for Nadia to 
tell someone about Bill’s behaviour?

Suggested response

Bill is a friend of the family so Nadia might find it 
hard to tell a trusted adult as she might not want 
to get Bill in trouble. Nadia wants to stay friends 
with Bill. Nadia is confused. But it is important she 
tells an adult.

•	 If her parents did not believe her or if Bill told her 
parents she wasn’t telling the truth, what could 
Nadia do?

Suggested response

Nadia should persist and try to tell her parents 
again. If they don’t listen, she should find another 
trusted adult like a neighbour or a teacher as 
soon as she can and tell them.

Teaching note

It is important to address all responses and 
to identify the consequences of inappropriate 
answers. If a student suggests that Nadia 
shouldn’t tell a trusted adult, you should reinforce 
that it is very important to report the incident. You 
should also stress that Nadia is not responsible 
for Bill’s behaviour. Bill is breaking the law.

Evaluate skills in focus: self-awareness  
and assertive communication

As a class, students answer questions to build 
understanding of consent.

•	 Who can give consent for someone to touch or 
look at the private parts of your body?

Suggested response

You can give consent. If someone is unable to give 
consent, because they are sick, have a disability 
or cannot speak for themselves, then their parent 
or carer may have to give consent.

•	 Who might you give consent to?

Suggested response

The doctor, nurse, parents, caregiver.

•	 Why might you give someone consent to look at 
or touch your private parts?

Suggested response

If you are sick, hurt or need help to look after 
yourself.

•	 What can you do if someone doesn’t ask for 
consent before touching you?

Suggested response

You could use the No-Go-Tell strategy.

Reinforce and revise 

Reinforce the key messages and revise the 
learning intention and success criteria. Remind 
students that they have been learning about 
assertive behaviour. Students have been able to 
identify situations where they feel unsafe and 
demonstrate assertive help-seeking actions. One 
of the assertive help-seeking actions students 
have practised to stay safe is ‘No-Go-Tell’. 
Emphasise that students can speak to their 
trusted people to ask for help. A person students 
can trust is someone who takes care of them, 
protects them and listens to students when they 
feel happy or upset.  

Formative assessment opportunities

Observe students’ ability to ask for, give and deny consent using words and  
their body language.

Observe student responses during Think, Pair, Share and discussion questions.
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Resource 1 – Pippa scenario

Scenario:

Pippa brought her football to school, ready to play with her friends at recess. James 
stops her and says ‘Why did you bring the football? Girls can’t play football!’ How 
could Pippa respond?

Suggested responses

•	 That’s not fair. Yes, I can.

•	 My big sister plays football every day after school.

•	 I play football on the weekend with boys and girls on my team.

•	 I watch women’s football on TV all the time.

•	 That’s not true. My dad and I went to watch a women’s football game last weekend.

•	 My sister and I play football with my brothers all the time.

•	 Mum and I kick the football around at home a lot.

Go back to lesson 3



NSW Department of Education

S1-RRE-T1-Resources

Teaching Respectful Relationships Education  |  30

Resource 2 – gender stereotypes 

Student scenarios Teacher scaffold responses

Scenario 1: 

Lilly is playing in the 
sandpit and asks if she 
can play with the diggers. 
Someone tells her girls 
don’t play with diggers 
and points her to the pink 
shovel instead.

How could Lilly respond?

•	 That’s not fair. Yes I can.

•	 Girls can play with the same toys as boys.

•	 That’s not true. My mum drives diggers for her job.

•	 Anyone can play with all of the toys in the sandpit.

•	 Just because the shovel is pink doesn’t mean only 
girls play with it.

•	 There aren’t boy toys and girl toys. We can all play 
with everything.

Scenario 2: 

Some people say men 
can’t be nurses, or women 
can’t be firefighters, 
surgeons or pilots.

How could you respond?

•	 That’s not fair. Yes they can.

•	 That’s not true. I went to visit my mum in hospital, 
and her nurse was a man.

•	 My uncle is a nurse, so yes, men can do that job.

•	 You can do any job that makes you happy.

Go back to lesson 3
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Resource 3 – situation cards

Listening to family  
member’s feelings Yelling to get their way

Saying kind and  
encouraging words

Telling a girl that  
she can’t play outside 
because she’s a girl

Asking a teacher  
or other adult for help  
when feeling unsafe

Telling a trusted adult  
when feeling scared

Letting everyone have a  
say in a group decision

Helping a sad  
friend feel better

Not letting someone  
choose their own clothes

Making fun of  
someone for not acting  
like other boys or girls

Go back to lesson 4
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Resource 4 – No-Go-Tell station cards

No station to practise saying no firmly and clearly

Scenario 1:

•	 A child is told a secret by a peer. They feel uncomfortable about the secret.

•	 The child stands tall, looking serious, and says “No, I don’t want to keep that secret.”

•	 The peer looks surprised or disappointed.

Scenario 2:

•	 A child is asked by an older child to take something that’s not theirs (like a toy or 
snack).

•	 The child firmly shakes their head and says, ‘No, I won’t take it.’

•	 The older child looks annoyed.

Scenario 3:

•	 A child is approached by a stranger who asks them to follow them.

•	 The child stands strong, holds their hand out in a stop gesture, and says, ‘No! I 
won’t go with you.’

•	 The stranger looks confused or frustrated.

Scenario 4:

•	 A child is being pressured by a peer to do something they don’t want to do. For 
example, join a game they don’t like.

•	 The child crosses their arms, looks confident, and says, ‘No, I don’t want to play.’

•	 The peer looks surprised or tries to persuade more.

Go back to lesson 5
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Resource 4 – No-Go-Tell station cards continued

Go station to practise moving confidently to a safe place

Scenario 1:

•	 A child sees 2 kids arguing loudly and calmly walks away towards a safe zone 
marked with cones and a safe place sign.

•	 The child’s posture is confident and purposeful.

Scenario 2:

•	 During recess, a child notices a fight starting nearby and moves confidently 
toward a teacher seated in a designated safe area.

•	 The safe zone has chairs and a safe place sign.

Scenario 3:

•	 A child feels uncomfortable by a peer who gets too close. They calmly walk to a 
quiet corner with a safe place poster on the wall.

•	 The child’s face is calm but alert.

Scenario 4:

•	 In a hallway, a child hears loud yelling and confidently walks toward a classroom 
door labelled safe place.

•	 The child’s steps are steady and purposeful.

Go back to lesson 5
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Resource 4 – No-Go-Tell station cards continued

Tell station to practise telling a trusted adult what happened and 
how they feel

Scenario 1:

•	 A child tells a teacher in the classroom that another child pushed them and 
explains they felt hurt and sad.

•	 Child says: ‘Someone pushed me today. It hurt, and I felt really sad.’

•	 The teacher is kneeling down to the child’s level, listening carefully.

Scenario 2:

•	 A child talks to a parent at home about feeling scared because someone asked 
them to keep a secret.

•	 Child says: ‘I felt scared because someone told me to keep a secret I didn’t like’.

•	 The parent looks comforting and calm.

Scenario 3:

•	 A child talks to a school counsellor about feeling left out during playtime.

•	 Child says: ‘I felt left out when the other kids played without me’.

•	 The counsellor smiles gently and nods.

Scenario 4:

•	 A child tells a trusted older sibling about a situation where someone was unkind 
and says they feel upset.

•	 Child says: ‘Someone was unkind to me today, and it made me feel upset’.

•	 The sibling listens attentively with open body language.

Go back to lesson 5
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Resource 5 – No-Go-Tell poster

Go back to lesson 5
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Resource 6 – body outlines

Go back to lesson 6
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Resource 6 – body outlines continued

Go back to lesson 6
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Resource 7 – body part cards

arms ear neck

elbows eyes thighs

face feet nipples

fingers hands breasts

head knee anus

legs lips bottom

mouth nose testicles

shoulder toes penis

vulva vagina

Go back to lesson 6
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NSW Department of Education

Teaching Respectful  
Relationships Education

Lesson 1 –  asking and 
listening

Creating a safe, respectful and inclusive classroom 
Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a 
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are 
appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents 
and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective 
interrupting while following mandatory Child Protection reporting policies.

Overview
Students learn that consent is a mutual agreement, 
using simple definitions and familiar examples. They 
explore everyday situations where consent is needed, 
such as joining a game or sharing materials, and 
discuss how it feels when their choices are respected 
or ignored. Students practise using respectful words 
and body language to ask for, give or refuse consent 
and they learn that listening to others is just as 
important as expressing their own choices. Protective 
strategies are taught explicitly, such as saying 
‘no’, moving away and seeking help from a trusted 
adult. Students also learn to notice how others 
communicate and to respect their words, especially 
when someone says ‘no’ or feels uncomfortable.

Syllabus outcomes  
and content
PH1-RRS-01 describes and demonstrates actions 
that support respectful relationships and safety 
offline and online

•	 Demonstrate strategies to assertively gain, give  
or deny consent and respect responses

•	 Identify and demonstrate assertive help-seeking 
actions when feeling unsafe

PH1-SMI-01 describes and demonstrates self-
management and interpersonal skills in a range of 
contexts

•	 Demonstrate help-seeking and decision-making 
actions to support learning

•	 Identify and demonstrate self-regulation 
strategies in response to situations and emotions

•	 Demonstrate communication skills in group 
activities to support cooperation

Personal Development, Health and Physical Education K–6 Syllabus  
© NSW Education Standards Authority (NESA) for and on behalf of the 
Crown in right of the State of New South Wales, 2024.

Why this learning matters
Understanding and practising consent helps 
students build respectful and safe relationships. 
Knowing how to ask for, give or refuse consent, 

https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/support-self-and-others-rre#Self-awareness0
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/teaching-and-learning-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/research-and-resources-rre/rre-resources/rre-teaching-strategies
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/preventing-public-disclosures-rre
https://education.nsw.gov.au/schooling/school-community/child-protection/mandatory-reporting#:~:text=Child%20Protection%3A%20responding%20to%20and%20reporting%20students%20at,care%2C%20safe%20and%20supported%20in%20NSW%20public%20schools.
https://curriculum.nsw.edu.au/learning-areas/pdhpe/pdhpe-k-6-2024/overview
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and how to listen to others, supports children in 
recognising their own boundaries and respecting 
the boundaries of others. This learning helps 
students notice how they feel when their choices 
are respected or ignored. It also gives them the 
language and confidence to speak up.

Teaching advice
Some students may need support to understand the 
concept of consent and how to recognise social cues. 
Be intentional when grouping students for role-plays 
or discussions. Pair confident communicators with 
those who may need more support.

Vocabulary
Tier 2: decision, respect

Tier 3: consent, permission

Lesson preparation
•	 ABCSL 2023 Early Years and Lower Primary 

(19:14) – Daniel Morcombe Foundation via YouTube 
from 0:47 seconds to 3:52 minutes

Lesson
Learning intention 
Students are learning to:

•	 demonstrate assertively giving, refusing and 
respecting consent.

Success criteria 
Students can:

•	 identify situations where consent is needed

•	 use clear and respectful words or actions to give 
or refuse consent

•	 respect others’ responses when they give or 
refuse consent

•	 explain why it’s important to be assertive and 
respectful about consent.

Tune in

Introduce skills in focus: assertive  
communication and self-awareness

Introduce the learning intention and success criteria. 
Explain that students will be learning about how to 
assertively give, refuse and respect consent.

Ask students to think about times they have asked 
for permission or been asked permission. For 
example, prompt students to think about a time 
when they wanted to borrow something or join in a 
game. Use the example questions below to prompt 
reflection and discussion:

•	 How did you ask for permission? What words did 
you use?

•	 How did it feel when someone said yes? How did 
it feel when someone said no?

•	 Why do you think it’s important to ask before 
taking something that belongs to someone else or 
joining in a game?

Invite students to share their answers.

Students work with a partner and take turns asking 
for permission using simple phrases. After each 
question, the other student gives polite responses by 
saying both ‘yes’ and ‘no’. Remind students to be kind 
and respectful when they say ‘no’.

If students need help, prompt them with these 
questions:

•	 Can I sit here?

•	 Can I play with your ball?

•	 Can I borrow your pencil?

•	 Can I join your game?

•	 Can I use your crayons?

•	 Can I have a turn?

•	 Can I come inside?

•	 Can I have some of your snack?

https://www.youtube.com/watch?v=JKWpucrCzXw
https://www.youtube.com/watch?v=JKWpucrCzXw
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Understand

Model skills in focus: assertive  
communication and self-awareness

Explain to students that asking permission means 
asking for consent before doing something that 
involves another person. It also means it’s okay to 
say ‘no’ if you don’t want to do something, and it is 
important to respect when others say ‘yes’ or ‘no’. 
Consent is about clear communication and respect.

Clarify the components or steps using clear 
language. Break consent into 3 key steps:

1.	 Ask – check with the other person before you do 
something that involves them.

2.	 Listen – pay attention to their answer carefully.

3.	 Respect – accept their answer, whether it’s yes or 
no, without pressure or argument.

Play the video ABCSL (Australia’s Biggest Child 
Safety Lesson) 2023 Early Years and Lower Primary 
(19:14) about consent for children from Daniel 
Morcombe Foundation (0:47 seconds to 3:52 
minutes). This illustrates what asking for, giving and 
refusing consent looks like in everyday situations. 
After viewing, explicitly def  ine each key concept 
from the video using clear, student-friendly language. 
Have students repeat each phrase after you.

•	 Say: consent means asking first.

Students repeat: consent means asking first.

•	 Say: my body belongs to me.

Students repeat: my body belongs to me.

•	 Say: it’s okay to say ‘no’.

Students repeat: it’s okay to say ‘no’.

•	 Say: we ask before hugs or high fives.

Students repeat: we ask before hugs or high fives.

•	 Say: we always listen to the answer.

Students repeat: we always listen to the answer.

Students use gesture voting to show their 
understanding. Use a thumbs up to indicate ‘yes’ and 
a thumbs down to answer ‘no’ to the questions.

•	 Should we ask before hugging someone?

•	 Is it okay to say ‘no’ if you don’t want a hug?

•	 Should we keep asking if someone says ‘no’?

Act and apply

Practice skills in focus: assertive  
communication and self-awareness

Evaluate skills in focus: assertive  
communication and self-awareness

Students take turns asking for (gaining) consent as 
well as giving or denying consent using respectful 
language.

•	 Students work in small groups of 3 or 4. 

•	 Each group will work on the same scenarios to 
practise gaining, giving or denying consent. 

•	 Encourage students to use respectful phrases 
they come up with on their own. 

•	 Make sure every student in the group has a 
chance to practise both roles of asking for and 
giving or denying consent.

Scenario 1: you want to join a group of friends who 
are already playing a game.

Scenario 2: a person at a party asks to stand close  
to you.

Scenario 3: a friend wants to hold your hand, but you 
don’t feel like it.

Scenario 4: a neighbour asks to come to your house, 
but you don’t feel like playing.

While students are practising, move around the  
room to provide feedback. Reinforce positive 
behaviours and check understanding by asking 
questions, such as:

•	 What did you say when you didn’t want to give 
permission (consent)?

•	 How did it feel to ask first instead of just  
joining in?

•	 Why is it important to say ‘no’ kindly?

S1-RRE-T2-L1 – asking and listening

https://www.youtube.com/watch?v=JKWpucrCzXw
https://www.youtube.com/watch?v=JKWpucrCzXw
https://www.youtube.com/watch?v=JKWpucrCzXw
https://education.nsw.gov.au/teaching-and-learning/curriculum/explicit-teaching/explicit-teaching-strategies/checking-for-understanding
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Invite a few students to share their thoughts in 
response to the questions with the class.

Bring the class together and ask students to reflect 
using the prompts below.

•	 What is one thing you learned about asking or 
saying ‘no’?

•	 Why it is okay to say ‘no’ when you don’t feel 
comfortable?

•	 How does using consent help people feel 
respected and safe?

Reinforce and revise

Reinforce the key messages and revise the 
learning intention and success criteria. Remind 
student that they have been learning to 
demonstrate assertively giving, refusing and 
respecting consent. Students have been able to 
identify situations where consent is needed, use 
clear and respectful words or actions to give or 
refuse consent, respect others’ responses when 
they give or refuse consent and explain why it’s 
important to be assertive and respectful about 
consent. Remind students that they have practised 
asking for consent and giving or denying it in kind, 
respectful ways. They used words and actions to 
show that they understand permission must be 
asked for, and that it is okay to say ‘no’. Emphasise 
the importance of knowing how to ask for, give or 
refuse consent, and how to listen to others, and 
how this helps us to recognise our boundaries and 
respect the boundaries of others.

Formative assessment opportunities

Use a thumbs up and thumbs down gesture voting activity during the ‘Understand’  
section to quickly check students’ understanding about why asking for consent and  
respecting answers is important.

Use the reflection prompts in the ‘Act and apply’ section to gauge student understanding  
through their responses.

S1-RRE-T2-L1 – asking and listening
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Relationships Education

Lesson 2 –  respecting  
the answer

Creating a safe, respectful and inclusive classroom 
Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a 
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are 
appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents 
and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective 
interrupting while following mandatory Child Protection reporting policies.

Overview
Students will respond respectfully when someone 
gives or refuses consent. They will practise using 
respectful language when someone says ‘no’ and 
learn how to stop what they’re doing and give space 
when consent is not given. Students will also explore 
how to respond in a safe and friendly way, even if 
they feel disappointed.

Syllabus outcomes  
and content
PH1-RRS-01 describes and demonstrates actions 
that support respectful relationships and safety 
offline and online

•	 Identify and demonstrate assertive help-seeking 
actions when feeling unsafe

•	 Demonstrate strategies to assertively gain, give or 
deny consent and respect responses

PH1-SMI-01 describes and demonstrates self-
management and interpersonal skills in a range  
of contexts

•	 Demonstrate help-seeking and decision-making 
actions to support learning

•	 Identify and demonstrate self-regulation 
strategies in response to situations and emotions

•	 Demonstrate interpersonal skills that contribute 
to positive and respectful interactions

Personal Development, Health and Physical Education K–6 Syllabus  
© NSW Education Standards Authority (NESA) for and on behalf of the 
Crown in right of the State of New South Wales, 2024.

Why this learning matters
Learning to respond respectfully when someone 
gives or refuses consent is essential for building 
safe and respectful relationships. When children 
practise pausing, giving space and using kind words 
after hearing no, they develop an understanding that 

https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/support-self-and-others-rre#Self-awareness0
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/teaching-and-learning-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/research-and-resources-rre/rre-resources/rre-teaching-strategies
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/preventing-public-disclosures-rre
https://education.nsw.gov.au/schooling/school-community/child-protection/mandatory-reporting#:~:text=Child%20Protection%3A%20responding%20to%20and%20reporting%20students%20at,care%2C%20safe%20and%20supported%20in%20NSW%20public%20schools.
https://curriculum.nsw.edu.au/learning-areas/pdhpe/pdhpe-k-6-2024/overview
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everyone has the right to make their own choices. 
This early learning builds the foundation for more 
complex concepts as they get older, including 
responding to power imbalances, grooming and 
coercion and understanding informed consent.

Teaching advice
Teaching about consent and respectful responses 
can be sensitive. Some students may have personal 
experiences or feel uncomfortable discussing 
saying ‘no’ or hearing no. They might express 
emotions like frustration or disappointment, and 
some may struggle to accept boundaries at first. It’s 
important to create a safe and supportive classroom 
environment. Encouraging empathy through 
discussion and activities helps students understand 
how their words and body language affect others.

Vocabulary 
Tier 2: calm, respond, permission

Tier 3: body language, boundary, consent

Lesson preparation 
•	 Resource 1 – response cards 

•	 Resource 2 – scenario cards 

•	 ABCSL 2023 Early Years and Lower Primary 
(19:14) – Daniel Morcombe Foundation via YouTube 
from 0:47 seconds to 3:52 minutes

Lesson 
Learning intention	
Students are learning to:

•	 respond respectfully when someone gives or 
refuses consent.

Success criteria
Students can:

•	 use respectful language when someone says ‘no’

•	 demonstrate how to stop what they’re doing and 
give space when consent is refused

•	 respond in a safe and friendly way, even if they 
feel disappointed.

Tune in

Introduce skills in focus:  
social awareness, assertiveness,  
communication and self-awareness

Introduce the learning intention and success 
criteria. Explain that students will be learning how 
to respond respectfully when someone says ‘yes’ 
or ‘no’. This is important because everyone has the 
right to make choices about what they want to do.

Explain that sometimes when students ask to 
join something, the answer may be no for various 
reasons. It is important to respond respectfully by 
accepting no without arguing or complaining. This 
can be done by taking a breath, walking away calmly 
or waiting patiently.

Replay ABCSL (Australia’s Biggest Child Safety 
Lesson) 2023 Early Years and Lower Primary (19:14) 
about consent for children from Daniel Morcombe 
Foundation (0:47 seconds to 3:52 minutes). This 
clip will remind students what asking for (gaining), 
giving and refusing consent looks like in everyday 
situations.

Explain that sometimes people do not like to 
hear the word ‘no’ and it can feel disappointing or 
frustrating. However, it is important to understand 
that hearing no is a way people set boundaries and 
take care of themselves.

Ask students to think about a time they were told no.

Use Think-Pair-Share to discuss:

•	 how they felt

•	 what they did with their body

•	 how they responded.

Invite some students to share their responses with 
the class.

https://www.youtube.com/watch?v=JKWpucrCzXw
https://www.youtube.com/watch?v=JKWpucrCzXw
https://www.youtube.com/watch?v=JKWpucrCzXw
https://www.youtube.com/watch?v=JKWpucrCzXw
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Understand

Model skills in focus:  
social awareness, assertiveness,  
communication and self-awareness

Teaching note

Model responding respectfully when someone 
says ‘no’. For example, when someone says 
‘no’ to me, I take a deep breath and say, ‘Okay, 
thanks anyway,’ with a calm voice. I might not 
like the decision, but I smile and walk away 
calmly because I want to be respectful and 
walking away helps others feel safe.

Model responding respectfully when someone 
says ‘yes’. For example, when someone says ‘yes’ 
to me, I say ‘Thank you!’ or ‘Great!’ with a smile. 
This shows I am happy and respectful.

Display Resource 1 – response cards showing 
different ways someone might respond after hearing 
yes or no. 

Guide students through sorting respectful responses 
by arranging them under the headings ‘respectful’ 
responses and ‘not respectful’ responses.

After sorting, discuss as a class why certain 
responses are respectful and others are not. 
Highlight that respectful responses show kindness 
and understanding, even when we feel disappointed.

Explain that when someone denies consent and 
students respond with unkind words, complaints or 
angry body language, it can make that person feel 
hurt, sad or unsafe. Disrespectful responses can 
damage relationships and trust.

Teaching note

Encourage students to consider how their words 
and body language can stay respectful even 
when the answer is no.

Play a quick game of charades.

•	 Students take turns using body language and 
tone to show different ways of responding to no.

•	 Some responses will be respectful, and some will 
not be respectful.

•	 After each turn the class discusses which 
response was respectful, which was not and why.

Act and apply

Practise skills in focus:  
social awareness, assertiveness,  
communication and self-awareness

Evaluate skills in focus:  
social awareness, assertiveness,  
communication and self-awareness

Before students begin practising, explain that 
responding to someone disrespectfully when they 
deny consent can hurt their feelings. If students 
argue, complain or use unkind words or body 
language when someone says ‘no’, it can make the 
other person feel sad, scared or unsafe.

Students work in pairs or small groups with 
Resource 2 – scenario cards that describe situations 
where someone might say ‘yes’ or ‘no’.

•	 Students take turns practising how they would 
respond respectfully using both their words and 
body language. Encourage calm voices, kind 
words and open, relaxed posture.

Teaching note

While students practise, move around the room 
to provide feedback and praise respectful 
behaviours.

After practising, bring the class back together. Invite 
students to share one respectful response they used 
and explain why it is respectful.

S1-RRE-T2-L2 – respecting the answer
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Reinforce and revise

Reinforce the key messages and revise the learning intention and success criteria. Remind students that 
they have been learning to respond respectfully when someone gives or refuses consent. Students have 
been able to use respectful language when someone says ‘no’, demonstrate how to stop what they’re 
doing and give space when consent is refused and respond in a safe and friendly way, even if they feel 
disappointed. Emphasise the importance of learning to respond respectfully when someone gives or refuses 
consent, and how this is essential for building safe and respectful relationships.

•	 Invite students to give a thumbs up, sideways or thumbs down to show how confident they feel about 
each success criteria.

•	 Provide encouragement and remind them that these skills take practice and are important for building 
safe and respectful relationships.

Formative assessment opportunities

Observe student participation during Think-Pair-Share and discussion.

Observe whether students can distinguish respectful from disrespectful  
language and tone.

Observe students’ self-assessment through thumbs up and thumbs down  
at conclusion of lesson.

S1-RRE-T2-L2 – respecting the answer
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Lesson 3 –  feeling 
pressured to give consent

Creating a safe, respectful and inclusive classroom 
Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a 
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are 
appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents 
and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective 
interrupting while following mandatory Child Protection reporting policies.

Overview
Students will recognise when someone is pressuring 
them and understand that consent means saying 
‘yes’ because they want to, not because they 
feel pressured. They will practise using clear and 
respectful ways to say ‘no’ and set boundaries. 
Students will also learn to respond assertively and 
seek help if pressure continues. Through this, they will 
understand that everyone has the right to make their 
own choices and that their no should be respected.

Syllabus outcomes  
and content
PH1-RRS-01 describes and demonstrates actions 
that support respectful relationships and safety 
offline and online

•	 Describe choices and actions that contribute to a 
safe environment

•	 Demonstrate strategies to assertively gain, give or 
deny consent and respect responses

PH1-SMI-01 describes and demonstrates self-
management and interpersonal skills in a range of 
contexts

•	 Recognise emotional responses to various 
situations and describe the impact on themselves 
and others

•	 Identify and describe the connection between 
feelings, words and body language

•	 Identify and demonstrate self-regulation 
strategies in response to situations and emotions

•	 Demonstrate communication skills in group 
activities to support cooperation

Personal Development, Health and Physical Education K–6 Syllabus  
© NSW Education Standards Authority (NESA) for and on behalf of the 
Crown in right of the State of New South Wales, 2024.

Why this learning matters
This learning helps students understand their 
right to make choices about their own bodies and 
relationships, which is essential to their safety and 
wellbeing. Recognising pressure and practising 
assertiveness build a strong foundation for 

https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/support-self-and-others-rre#Self-awareness0
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/teaching-and-learning-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/research-and-resources-rre/rre-resources/rre-teaching-strategies
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/preventing-public-disclosures-rre
https://education.nsw.gov.au/schooling/school-community/child-protection/mandatory-reporting#:~:text=Child%20Protection%3A%20responding%20to%20and%20reporting%20students%20at,care%2C%20safe%20and%20supported%20in%20NSW%20public%20schools.
https://curriculum.nsw.edu.au/learning-areas/pdhpe/pdhpe-k-6-2024/overview
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understanding consent, knowing that saying ‘yes’ 
should always be a free choice and not something 
forced or pressured. This is especially important as 
students grow and begin to encounter more complex 
situations where power, gender expectations and 
stereotypes may affect how they are treated or how 
they treat others.

Developing these skills early helps students 
recognise and respond to harmful behaviours such 
as coercion, grooming, bullying, discrimination and 
other forms of abuse including sexual violence.

Teaching advice
When delivering this lesson, focus on helping 
students to recognise what pressure can look and 
feel like. Pay close attention to students’ verbal and 
non-verbal responses throughout the lesson. Some 
students may feel uncomfortable if the content 
touches on personal experiences.

Vocabulary 
Tier 2: confident, consent, pressure, uncomfortable

Tier 3: assertive, power

Lesson preparation 
•	 Resource 3 – pressure picture 

•	 Resource 4 – scenario cards 

Lesson 
Learning intention	
Students are learning to:

•	 identify and respond safely to pressure from 
others.

Success criteria
Students can:

•	 recognise different ways people might pressure 
them to do something they don’t want to

•	 describe respectful and clear ways to say ‘no’ and 
set a boundary

•	 demonstrate how to ask for help or remove 
themselves from a pressured situation.

Tune in

Introduce skills in focus:  
communication and decision making

Introduce the learning intention and success criteria. 
Explain today students are learning how to identify 
and respond safely to pressure and influence. This 
is important because everyone has the right to make 
choices about what they want to do.

Show Resource 3 – pressure picture to the class and 
ask the following questions:

•	 What do you notice in this picture?

•	 How do you think the child in the middle feels? 
Why?

•	 What are some things the people around the child 
are saying?

•	 Are those nice things to say or are they not safe? 
Are they helpful or not?

Explain that when people say ‘identify and respond 
safely to pressure’, it means paying attention to how 
they feel and noticing what people are saying or 
doing that might make them feel uncomfortable or 
unsure. If something doesn’t feel right, it is important 
to trust that feeling. 

Understand

Model skills in focus:  
communication and decision-making

Explain that when people talk about pressure and 
how to say ‘no’ safely, this connects directly to 
understanding how to gain, give and deny consent.

Define consent. 

Definition

Consent means someone says ‘yes’ because 
they want to. It is not because someone is forcing 
them, tricking them or making them feel bad. If 
someone is pressuring a student, that person is not 
respecting the students’ choice. Everyone has the 
right to say ‘no’, and that no should be listened to.
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When people don’t apply pressure or they listen to 
someone saying ‘no’, that person is being respectful.

Students demonstrate their understanding of 
consent in a range of situations.

Read or display each sentence below to the class. 

After each one, students gesture vote by showing 
a thumbs up or thumbs down. A thumbs up means 
the person is being given a choice with no pressure 
(respectful). A thumbs down means the person is 
being pressured to decide (not respectful).

•	 I’ll only be your friend if you say ‘yes’.

•	 It’s our special secret. Don’t tell anyone.

•	 You can say ‘no’ if you want.

•	 If you don’t do it, I’m telling everyone.

•	 Are you okay with this?

•	 Everyone else is doing it. You should too.

•	 It’s your choice.

•	 It’s fine if you don’t want to.

•	 Come on, don’t be boring. Just do it!

Explain to students that when someone is not 
listening no or is trying to make them do something 
they do not want to do, it’s important that students 
be assertive. Students can also be assertive by 
walking away and asking a trusted adult for help if 
someone keeps pressuring them after they’ve said 
‘no’. Being assertive means someone stands up for 
themselves in a calm, strong and respectful way.

Revisit Resource 3 – pressure picture. Model what the 
child could do to respond assertively.

•	 First, the child listens to the words. These 
sentences are not respectful or safe. They 
are trying to make the child say ‘yes’ by using 
pressure.

•	 The child asks themselves, ‘do I want to do this? 
Or am I only thinking about saying yes because I 
feel pushed?’

•	 The child decides, ‘No, I don’t want to do it.’

•	 The child says clearly, calmly and assertively, 
‘No thanks. I don’t want to,’ or ‘That makes me 
uncomfortable, please stop.’

•	 If the pressure keeps going, the child walks away 
from the group.

•	 If needed, the child finds a trusted adult and says, 
‘They were trying to make me do something I 
didn’t want to. I said no but they kept going.’

Remind students this shows what being assertive 
looks and sounds like. It means speaking up clearly, 
knowing your choice matters and getting help if you 
need it.

Act and apply

Practise skills in focus:  
communication and decision-making

Evaluate skills in focus:  
communication and decision-making

Students pair up and turn knee to knee. Explain they 
will practise saying the below sentences clearly and 
confidently to each other. One student practises 
saying the sentence while their partner listens and 
gives feedback, for example, the words sounded 
clear and confident.

•	 No thanks, I don’t want to.

•	 Please stop, that makes me uncomfortable.

•	 I’m going to walk away now.

After practising, invite a few volunteers to model the 
sentences for the class. Students then swap roles. 
Encourage students to use a calm but firm voice and 
to make eye contact as they practise.

Give each student a Resource 4 – scenario cards. 
Students read or listen to their card, then find a quiet 
space or a designated thinking spot in the room. 
Students silently reflect and practise what they 
would say or do in that situation. Students can use 
the assertive phrases they have learned or think of 
their own.

After a few minutes, students find a partner and 
share their responses. Encourage them to explain 
their choices and what they would say. Encourage 
partners to give each other kind and helpful 
feedback about how clear and confident their 
responses sound.

S1-RRE-T2-L3 – feeling pressured to give consent

https://education.nsw.gov.au/teaching-and-learning/curriculum/explicit-teaching/explicit-teaching-strategies/checking-for-understanding
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Move around the room to listen and support. Use 
prompts such as:

•	 What did you like about how your partner said 
‘no’?

•	 How could you say it even more clearly or 
confidently?

•	 Did you notice if your partner used a calm and 
respectful voice?

•	 What other words or actions could you use to say 
‘no’?

•	 How did it feel to practise saying ‘no’?

•	 What would you do if someone kept pressuring 
you after you said ‘no’?

Reinforce and revise

Reinforce the key messages and revise the 
learning intention and success criteria. Remind 
students that they have practised noticing when 
someone is trying to pressure them and learned 
how to respond safely and clearly. Highlight that 
the goal was to feel confident saying ‘no’ and to 
understand that everyone has the right to make 
their own choices.

Ask whether students have learnt what they 
intended to today? Students reflect on:

•	 one thing they can apply from today

•	 how this might help in a real-life situation. 

After giving students time to reflect quietly, bring 
the whole class together for a game of ‘Reflection 
round’.

Everyone stands or sits in a circle. Toss a soft ball 
to a student. That student shares one thing about 
responding safely to pressure they can apply 
from today or how it might help in real life. The 
student then tosses the ball to another student 
to share their reflection. Keep going until many 
students have had a turn.

S1-RRE-T2-L3 – feeling pressured to give consent

Formative assessment opportunities

During the thumbs up or thumbs down activity, watch for students correctly  
identifying pressure versus choice statements.

During the scenario card reflection and sharing, circulate and listen to explanations.

Use ‘Reflection round’ responses to assess how well students understand the  
learning intention and if they see the real-life relevance.
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NSW Department of Education

Teaching Respectful  
Relationships Education

Lesson 4 –  gifts, favours 
and feeling confused

Creating a safe, respectful and inclusive classroom 
Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a 
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are 
appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents 
and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective 
interrupting while following mandatory Child Protection reporting policies.

Overview
Students will learn to recognise when gifts or favours 
are given kindly and safely versus when they are used 
to pressure, manipulate or coerce. They will develop 
skills to identify unsafe situations and practise 
strategies to respond assertively and seek support.

Syllabus outcomes  
and content
PH1-RRS-01 describes and demonstrates actions 
that support respectful relationships and safety 
offline and online

•	 Identify the emotional and physical signs of safe 
and unsafe situations and demonstrate assertive 
responses

•	 Demonstrate strategies to assertively gain, give or 
deny consent and respect responses

PH1-SMI-01 describes and demonstrates self-
management and interpersonal skills in a range of 
contexts

•	 Identify and describe the connection between 
feelings, words and body language

•	 Identify and demonstrate self-regulation 
strategies in response to situations and emotions

•	 Demonstrate interpersonal skills that contribute 
to positive and respectful interactions

Personal Development, Health and Physical Education K–6 Syllabus  
© NSW Education Standards Authority (NESA) for and on behalf of the 
Crown in right of the State of New South Wales, 2024.

Why this learning matters
Gifts or favours can sometimes be used to pressure 
or manipulate, which is how coercion and grooming 
happen. Learning to spot these warning signs helps 
students protect themselves, trust their feelings, 
set boundaries and ask for help. This builds their 
confidence to stay safe and have respectful 
relationships.

https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/support-self-and-others-rre#Self-awareness0
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/teaching-and-learning-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/research-and-resources-rre/rre-resources/rre-teaching-strategies
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/preventing-public-disclosures-rre
https://education.nsw.gov.au/schooling/school-community/child-protection/mandatory-reporting#:~:text=Child%20Protection%3A%20responding%20to%20and%20reporting%20students%20at,care%2C%20safe%20and%20supported%20in%20NSW%20public%20schools.
https://curriculum.nsw.edu.au/learning-areas/pdhpe/pdhpe-k-6-2024/overview


NSW Department of Education Teaching Respectful Relationships Education  |  54

S1-RRE-T2-L4 – gifts, favours and feeling confused

Teaching advice 
Watch carefully for signs that a student may be 
struggling or feeling unsettled, such as withdrawal, 
anxiety, changes in behaviour or reluctance to 
engage. Some students might become quiet, avoid 
eye contact or seem distracted. Encourage students 
to share only what they feel comfortable with and 
reassure them that support is available.  

Vocabulary 
Tier 2: consent, confusion, manipulate

Tier 3: coercion, grooming

Lesson preparation 
•	 mini whiteboards and markers

•	 Resource 5 – scenarios 

Lesson 
Learning intention	
Students are learning to:

•	 recognise when gifts or favours are used to 
pressure or manipulate.

Success criteria
Students can:

•	 identify situations when someone gives gifts or 
does favours to try to get them to do something

•	 describe how gifts or favours should not make 
them feel pressured, confused or uncomfortable

•	 explain why it’s important to talk to a trusted 
adult when unsure about gifts or favours.

Tune in

Introduce skills in focus:  
emotional recognition,  
decision-making and problem-solving

Introduce the learning intention and success 
criteria. Explain that students will be learning how to 
recognise when gifts or favours are used to pressure 

or manipulate. This is important because learning to 
spot these warning signs helps students to protect 
themselves, trust their feelings, set boundaries and 
ask for help.

Lead a discussion with students about how gifts and 
favours can sometimes make people feel pressured 
or confused. Explain that these feelings can help 
people know when something is safe or unsafe.

Use an example to help students notice these feelings. 

Explain that, when someone gives a gift just to be 
kind, the recipient usually feels happy or calm. But if 
a gift or favour makes the person receiving the gift 
feel worried, confused or uncomfortable, that might 
be a warning sign. Maybe that person’s heart beats 
faster, their tummy feels funny or they feel unsure 
about what to do.

Use a choral response to engage students. Say a 
statement, then have students repeat it together. For 
example:

•	 Gifts should make me feel safe.

•	 Favours should not make me feel pressured.

•	 If I feel unsure, I can talk to a trusted adult.

Understand

Model skills in focus:  
emotional recognition,  
decision-making and problem-solving

Define and discuss gifts and favours.

Definition

A gift is something given without expecting 
anything back, usually to show kindness or 
celebrate, like a birthday present or handmade 
card.

A favour is when someone helps another person 
because they want to be kind, without expecting 
anything in return, like carrying your books or 
sharing lunch.

Sometimes gifts or favours can come with strings 
attached, which means the other person expects 
something in return for their gift. This is called 
coercion or grooming and is not safe or kind.

https://education.nsw.gov.au/teaching-and-learning/curriculum/explicit-teaching/explicit-teaching-strategies/checking-for-understanding
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Emphasise that gifts and favours should make the 
person receiving the gift feel safe and happy. Explain 
that if students ever receive a gift that makes them 
feel pressured, confused or uncomfortable, students 
should trust their feelings, practise assertive consent 
by clearly saying ‘no’ or setting boundaries, and talk 
to a trusted adult.

Read a series of statements. For example: 

•	 A friend gives you a birthday card just because.

•	 Someone offers to help with homework but asks 
you to keep it secret.

•	 A classmate shares their snack with no strings 
attached.

•	 Someone does you a favour only if you agree to 
do what they say.

•	 A neighbour helps you fix your bike without 
expecting anything back.

•	 Someone gives you a gift and says you must do 
something for them.

•	 A friend invites you to play just to be kind.

Students use a gesture to indicate if they think the 
situation in the statement is a kind gift or favour 
(safe), or they think it’s pressure or coercion (unsafe). 
For example, students could use mini whiteboards to 
draw a tick or a cross to indicate their response.

After each response, briefly discuss why the example 
is safe or unsafe and explore how students could 
respond in that situation. For example, this is safe 
because … or this doesn’t feel safe because …

Act and apply

Practise skills in focus:  
emotional recognition,  
decision-making and problem-solving

Evaluate skills in focus:  
emotional recognition,  
decision-making and problem-solving

Set up 5 stations around the room, each with one of 
the Resource 5 – scenarios and writing materials for 
each group to record their thoughts.

•	 In small groups, students rotate through the 
stations. They read and discuss each scenario.

•	 Each scenario requires them to decide whether 
the gift or favour is safe or if it involves pressure 
or trickery (unsafe).

•	 Students write their ideas about the scenarios. 
These notes stay visible for the next groups to 
add to.

•	 Monitor groups. Engage with students by asking 
probing questions to deepen their thinking. For 
example:

	ǽ What clues show this gift or favour is safe or 
unsafe?

	ǽ How might the person feel in this scenario?

	ǽ What could they say or do if they felt 
uncomfortable?

	ǽ What support or help might they seek?

After all groups have visited every station, come 
together to share and discuss the notes. Use this 
time to explore how to tell the difference between 
kind and safe gifts and pressured or unsafe gifts. 
Reinforce what students can do if they ever feel 
unsure or uncomfortable.

Reinforce and revise

Reinforce the key messages and revise the 
learning intention and success criteria. For 
example, ‘today we have learnt to recognise 
when gifts or favours are being used to pressure 
or manipulate. The goal was to feel confident 
saying ‘no’ and setting boundaries. If you ever feel 
pressured, confused or uncomfortable about a 
gift or favour, you can trust your feelings, practise 
assertive consent by clearly saying ‘no’ and talk to 
a trusted adult. 

Ask whether students have learnt what they 
intended to today.

Students reflect on the following questions:

•	 what surprised me or made me think 
differently?

•	 what did I learn about myself today?

•	 how might this learning help in a real-life 
situation?

Invite students to share at the end of the lesson.

S1-RRE-T2-L4 – gifts, favours and feeling confused
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S1-RRE-T2-L4 – gifts, favours and feeling confused

Formative assessment opportunities

Observe students’ answers on their mini whiteboards as they indicate whether  
examples are safe and kind gifts or involve pressure (unsafe), noting any  
misconceptions that need addressing.

Observe the whole class sharing of notes after station rotations to evaluate  
collective understanding and identify areas that require further clarification.
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Teaching Respectful  
Relationships Education

Lesson 5 –  protecting 
yourself from pressure

Creating a safe, respectful and inclusive classroom 
Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a 
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are 
appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents 
and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective 
interrupting while following mandatory Child Protection reporting policies.

Overview
This lesson helps students understand that kindness 
is not always straightforward. Students will learn 
that kindness and help should always be freely given 
and received and never forced or pressured. They 
will also recognise how kindness can sometimes be 
used to control or create confusion in relationships.

Syllabus outcomes  
and content
PH1-RRS-01 describes and demonstrates actions 
that support respectful relationships and safety 
offline and online

•	 Identify and apply strategies to respond to 
appropriate and inappropriate touch, contact or 
interactions offline and online

•	 Identify the emotional and physical signs of safe 
and unsafe situations and demonstrate assertive 
responses

PH1-SMI-01 describes and demonstrates self-
management and interpersonal skills in a range of 
contexts

•	 Identify and describe the connection between 
feelings, words and body language

•	 Recognise emotional responses to various 
situations and describe the impact on themselves 
and others

Personal Development, Health and Physical Education K–6 Syllabus  
© NSW Education Standards Authority (NESA) for and on behalf of the 
Crown in right of the State of New South Wales, 2024.

Why this learning matters
It is important for children to listen to their feelings 
and understand when kindness feels safe and when 
it feels confusing or uncomfortable. By learning 
that kindness is not always straightforward and can 
sometimes be used to pressure or control, students 
become better able to trust their feelings and protect 
their boundaries. This learning also fosters respect 
for others by helping students recognise how their 
own actions can impact the people around them.

https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/support-self-and-others-rre#Self-awareness0
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/teaching-and-learning-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/research-and-resources-rre/rre-resources/rre-teaching-strategies
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/preventing-public-disclosures-rre
https://education.nsw.gov.au/schooling/school-community/child-protection/mandatory-reporting#:~:text=Child%20Protection%3A%20responding%20to%20and%20reporting%20students%20at,care%2C%20safe%20and%20supported%20in%20NSW%20public%20schools.
https://curriculum.nsw.edu.au/learning-areas/pdhpe/pdhpe-k-6-2024/overview
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S1-RRE-T2-L5 – protecting yourself from pressure

Teaching advice 
Students should have some basic understanding of 
kindness, friendship and safe versus unsafe feelings. 
They should be familiar with expressing simple 
emotions and have some experience with identifying 
trusted adults or safe people they can talk to. Be 
mindful that some students may have experienced 
or be currently experiencing complex or sensitive 
situations involving coercion or pressure. 

Vocabulary 
Tier 2: feeling, kindness

Tier 3: coercion, grooming

Lesson preparation 
•	 red, yellow and green paper

•	 Resource 6 – reflection poster 

Lesson 
Learning intention	
Students are learning to:

•	 understand that kindness can sometimes be used 
to disguise pressure or control.	

Success criteria
Students can:

•	 recognise actions that seem kind but make them 
feel uncomfortable or pressured

•	 explain why it’s okay to feel uncomfortable even if 
someone is being nice

•	 describe who they can tell if someone’s kindness 
feels wrong or confusing

•	 recognise how their actions might make others 
feel uncomfortable.

Tune in

Introduce skills in focus:  
social awareness and decision-making

Introduce the learning intention and success criteria. 
Explain that today they will be learning to listen to 
their feelings and understand that it’s okay to feel 
unsure, even when someone is being kind.

Sometimes, certain behaviours or situations can 
make people feel uncomfortable, unsure or like 
something isn’t quite right. These are feelings that 
help students notice when something might not 
be okay. Let students know that these feelings are 
important and will help guide their thinking during 
the lesson. 

Students engage in a movement-based prompt to 
activate curiosity. 

Ask students to wiggle their fingers if they have 
ever experienced someone doing something 
nice for them, such as giving a gift, helping with 
a task or allowing them to go first in a game. 
Prompt students to freeze and consider how they 
might feel if someone was kind, but it made their 
tummy feel funny or if their heart beat faster in an 
uncomfortable way. Allow time for reflection.

Guide students to think about how they may make 
others feel if they are the ones performing the kind 
action to apply pressure to get what they want. 
Encourage them to consider situations where, 
despite good intentions, their actions may cause 
others to feel worried, confused or uncomfortable. 
Emphasise the importance of recognising these 
feelings in others to promote thoughtful and 
respectful expressions of kindness.

Activate prior knowledge by using a simple thumbs 
response activity. Say different examples aloud and 
ask students to show:

•	 thumbs up if the statement feels safe and kind

•	 thumbs sideways if they are not sure

•	 thumbs down if the statement doesn’t feel right

Statements

•	 A friend gives you a small present on your 
birthday to make you smile.

•	 Someone gives you lollies and says, ‘Don’t tell 
your parents.’

•	 A classmate offers part of their lunch and doesn’t 
expect anything back.
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•	 You say, ‘You’re my best friend, so you’re not 
allowed to say no.’

•	 Someone online offers you something exciting and 
says, ‘Keep this secret; no one else would get it.’

•	 Someone says, ‘If you accept this, you have to be 
my friend.’

•	 An older kid helps you out and then says, ‘Now 
you owe me a favour.’

•	 You say, ’I’ll only stay friends with you if you do 
what I want.’

Understand

Model skills in focus:  
social awareness and decision-making

Explain that today students will be learning how to 
tell the difference between actions that are kind and 
actions that might seem kind but make someone feel 
uncomfortable, confused or pressured. Explain that 
this can be tricky sometimes, but studnets’ feelings 
and body signals can help them figure it out.

Emphasise the importance of remembering that 
sometimes people who have more power, for example, 
older students or adults, might use kindness in tricky 
ways to try to control others. This can be part of 
coercion or grooming, which are not okay, not students’ 
fault and can make them feel trapped or confused.

Definition

Coercion means when someone uses pressure or 
threats to make someone else do something they 
don’t want to do.

Grooming means when someone older tries to 
gain a younger person’s trust by being kind or 
giving gifts, but they want to control or trick that 
person.

Both are not okay, not the other person’s fault and 
it’s important for people to listen to their feelings 
to keep themselves safe.

Set up 3 clear areas in the room. One area is marked 
by a red sign, one a yellow sign and one a green sign.

Explain the 3 movement responses. When you read 
out a scenario, students will walk to the part of the 

room that matches how they feel about the situation. 
Remind students that there are no wrong answers, 
and that it is okay to change their mind after hearing 
what others think. Alternatives to movement include 
gesturing with hands or body parts, using words, 
using items which are red, yellow or green or raising 
signs with words to indicate response.

•	 If the situation feels safe and kind, walk to the 
green corner.

•	 If students are not sure, walk to the yellow corner.

•	 If the situation does not feel right, walk to the 
red corner.

Model the activity by reading the sample scenario 
below aloud and showing your own thinking.

Scenario: someone gives me a toy and says, ‘Now 
you have to give me your toy tomorrow.’ At first, 
I might think that is a kind thing to do. But then I 
notice I feel nervous, like I have no choice. That 
makes me feel uncomfortable. I would walk to the 
space that means does not feel right, which means I 
walk to the red corner.

Read the below scenarios one at a time. Note that 
some of these scenarios have an awareness focus to 
help students notice when kindness might be used 
in tricky ways. For example, when someone has more 
power or tries to control others.

•	 Scenario 1: a friend brings an extra snack to share 
during lunch.

•	 Scenario 2: a student is consistently chosen by an 
older peer to help with tasks, but only if they stop 
playing with their other friends.

Awareness focus: notice that sometimes, when 
someone older or with more power tries to control 
who we spend time with, this can be an example 
of power imbalance or coercion.

•	 Scenario 3: you invite a friend to play only after 
they agree to follow your rules.

•	 Scenario 4: a person online sends a link to a game 
and asks the student to keep it secret from adults.

Awareness focus: this kind of secret-keeping can 
sometimes be part of grooming, where someone 
tries to make us keep things hidden to control us.

S1-RRE-T2-L5 – protecting yourself from pressure
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•	 Scenario 5: you offer to push someone on the 
swing but later threaten to stop being their friend 
if they play with someone else.

Awareness focus: when you are kind to someone 
but then threaten to stop being their friend if they 
play with others, you might be using kindness to 
control or pressure them.

•	 Scenario 6: another student offers to walk with 
someone to the office after they hurt their knee.

•	 Scenario 7: an older child offers a younger child 
lollies during after-school care and later follows 
them around, refusing to leave them alone.

Awareness focus: when someone older won’t leave 
us alone and tries to give us gifts like lollies to get 
close, this might be grooming, which is not safe.

•	 Scenario 8: you give a toy to a classmate and 
expect them to share secrets in return.

•	 Scenario 9: a child notices a friend sitting alone 
and asks if they would like to join their group.

Allow students time to move to the space that shows 
their response. 

After each movement, ask a few students to share 
why they chose that space. Use the following 
questions to prompt deeper thinking:

•	 How does this situation make you feel in your 
body?

•	 Is the kindness being used to help, or to control?

•	 Would this make someone feel free or trapped?

Encourage students to reflect and move if their 
thinking changes. Reinforce the idea that even when 
something sounds or looks kind, it is important to 
notice how it feels inside.

Bring the class back together. Ask students to use 
their bodies to show how real kindness might feel. 
Students might stand tall, smile or open their arms. 
Ask students to show how pressured kindness might 
feel. For example, they might look down, cross their 
arms or shrug their shoulders. Write these on the 
anchor chart under 2 headings:

•	 how real kindness feels

•	 how pressured kindness feels.

Explain that body clues are important. Even if 
someone is being nice, it’s okay to feel unsure or 
uncomfortable; that’s is the body’s way of helping 
people stay safe.

Act and apply

Practise skills in focus:  
social awareness and decision-making

Evaluate skills in focus:  
social awareness and decision-making

Explain that students have learned how to listen to 
their feelings and notice the difference between 
kindness that feels safe and kindness that doesn’t. 
Lead a whole-class discussion using the 3 prompts 
below and model how students can create their own 
poster.

1.	 A time when someone was kind and it felt good.

Suggested response

When someone was kind and it made us feel good 
inside. Maybe they helped us, shared something 
or used kind words. I’m going to draw a friend 
helping another friend up after they fell. That felt 
kind and safe.

2.	 A time when someone was kind, but it didn’t feel 
right.

Suggested response

When someone did something kind, but it didn’t 
feel quite right. Model drawing a simple example, 
like a child giving a lolly to a younger child and 
saying, ‘Don’t tell.’

3.	 A person they can talk to if something ever feels 
wrong or confusing.

Suggested response

A person we can talk to if we ever feel unsure or 
uncomfortable. This might be a teacher, a parent, 
a grandparent or someone else who helps us 
feel safe. Model drawing a teacher with a speech 
bubble saying, ‘I’m here to help.’

S1-RRE-T2-L5 – protecting yourself from pressure
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Students work to create their own posters by 
drawing or writing about their experiences and 
ideas for each heading using Resource 6 – reflection 
poster. Encourage students to use the class poster 
and their own feelings to guide their work. When 
students finish, invite a few to share their posters 
with the class.

Support students as needed by prompting questions 
like:

•	 Can you draw a time when someone was kind, and 
you felt good?

•	 What might be a time when kindness didn’t feel 
right?

•	 Who could you talk to if you felt unsure or 
worried?

Reinforce and revise

Reinforce the key messages and revise the 
learning intention and success criteria. Ask 
students to sit together in a circle for time to 
pause and think about what they learned today. 
Remind students that they have been learning to 
recognise actions that seem kind but make them 
feel uncomfortable or pressured. 

Explain that it is okay to feel uncomfortable even 
if someone is being nice. When students feel 
that, they should tell their trusted adults. Remind 
students how their actions might make others 
feel uncomfortable. 

Share a few reflection questions with students 
and allow a couple of minutes to quietly choose a 
question that feels important to them and reflect 
on their answer. For example: 

•	 What is one kind thing you can do that makes 
someone feel happy?

•	 Can you tell us one feeling you noticed today 
when kindness didn’t feel right?

•	 Who is someone you can talk to if you ever 
feel worried or unsure?

•	 What did your body tell you today when 
something didn’t feel safe?

•	 What is one thing you learned about being 
kind and safe?

•	 What surprised you about how kindness can 
sometimes feel tricky?

•	 How can you use what you learned today if 
you’re unsure about someone’s kindness?

Pass around a soft ball or a small plush toy. When 
a student receives it, they get to answer one of 
the reflection questions.

Finish by reminding students that it’s always 
okay to listen to their feelings and to ask for help 
if something doesn’t feel right. Reinforce that 
today’s lesson helps students to understand that 
kindness can sometimes be used to disguise 
pressure or control and knowing how to recognise 
this keeps them and others safe.

S1-RRE-T2-L5 – protecting yourself from pressure
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Formative assessment opportunities

Observe students identifying situations that feel safe versus unsure versus unsafe.

Listen for language showing awareness that kindness can sometimes feel confusing  
or pressuring, and that it’s okay to ask for help.   
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Teaching Respectful  
Relationships Education

Lesson 6 –  what can  
I share online?

Creating a safe, respectful and inclusive classroom 
Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a 
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are 
appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents 
and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective 
interrupting while following mandatory Child Protection reporting policies.

Overview
Students will learn to identify what personal 
information is safe to share online and what should 
be kept private. They will understand why protecting 
private information is important for their safety and 
practise how to ask for help if something online 
makes them feel uncomfortable.

Syllabus outcomes  
and content
PH1-RRS-01 describes and demonstrates actions 
that support respectful relationships and safety 
offline and online

•	 Recognise that personal information and images 
can be seen, accessed and used online by others, 
and describe strategies to protect personal 
information

•	 Describe and enact ways to contribute to 
personal safety online and seek help from trusted 
adults when feeling unsafe

PH1-SMI-01 describes and demonstrates self-
management and interpersonal skills in a range of 
contexts

•	 Demonstrate help-seeking and decision-making 
actions to support learning

•	 Demonstrate interpersonal skills that contribute 
to positive and respectful interactions

Personal Development, Health and Physical Education K–6 Syllabus  
© NSW Education Standards Authority (NESA) for and on behalf of the 
Crown in right of the State of New South Wales, 2024.

Why this learning matters 
Learning what personal information to keep private 
online helps students stay safe and feel in control. 
Knowing how to ask for help builds confidence. As 
they get older, this foundation prepares students to 
handle more serious risks online like image abuse, 
identity theft or child exploitation.

https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/support-self-and-others-rre#Self-awareness0
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/teaching-and-learning-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/research-and-resources-rre/rre-resources/rre-teaching-strategies
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/preventing-public-disclosures-rre
https://education.nsw.gov.au/schooling/school-community/child-protection/mandatory-reporting#:~:text=Child%20Protection%3A%20responding%20to%20and%20reporting%20students%20at,care%2C%20safe%20and%20supported%20in%20NSW%20public%20schools.
https://curriculum.nsw.edu.au/learning-areas/pdhpe/pdhpe-k-6-2024/overview
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Teaching advice 
Ensure you understand what ‘personal information’ 
includes, for example, names, passwords, school 
details and photos. Be ready to explain this using clear 
and simple examples. Keep in mind that students will 
have different levels of digital experience. Some may 
use devices on their own, while others may not. Adjust 
discussions to match student experience without 
creating fear or confusion. The eSafety Commissioner 
provides extensive support for educators to upskill 
and better understand the benefits and challenges of 
the digital and online world.

Vocabulary 
Tier 2: decision, online

Tier 3: personal information, private information, 
public information, privacy

Lesson preparation 
•	 backpack or picture of a backpack

•	 Resource 7– key steps to decision making poster 

•	 Resource 8 – scenario cards

Lesson 
Learning intention	
Students are learning to:

•	 understand what’s safe to share online and how to 
protect personal information.

Success criteria
Students can:

•	 identify kinds of information that should not be 
shared online

•	 explain why it’s important to keep some things 
private

•	 demonstrate how to ask for help if something 
online makes them feel uncomfortable.

Tune in

Introduce skills in focus:  
social awareness, decision-making  
and problem-solving

Introduce the learning intention and success 
criteria. Explain that students will be learning what’s 
safe to share online and how to protect personal 
information. Provide examples or ask for student 
input to clarify each success criterion.

Display a physical backpack or an image of a 
backpack.

Ask students to identify common items they might 
keep in a backpack. For example, lunchbox, water 
bottle, books, toys, photos of themselves. Allow time 
for several responses to activate prior knowledge 
and build engagement.

Prompt students to consider whether they would 
allow someone to look inside their backpack. 

Define and facilitate a brief discussion about privacy 
and personal belongings.

Definition

Privacy means people get to have things that are 
just for them, like their thoughts, body, feelings 
and personal space. It is about keeping some 
things safe or personal and choosing who gets to 
know them or share in them.

Ask students if they would want someone to open 
their backpack without asking and why. Explain that 
this is an example of consent not being asked for or 
not being given.

Definition

Consent means giving permission. Each person 
has the right to decide who can see their 
belongings, just like they have the right to decide 
what personal information they share online.

Guide students to make a connection between 
physical personal items and personal information 
shared online. Explain that just like a backpack holds 
private items, the internet holds personal information 
that also needs to be protected.

https://www.esafety.gov.au/educators
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Introduce the activity below to assess what students 
already know about online sharing and safety.

Read the following examples one at a time:

•	 You tell a friend online your favourite animal is a 
giraffe.

•	 Someone you don’t know asks you to send a 
picture of yourself in your pyjamas.

•	 A person online says, ‘Show me a secret picture 
and I won’t tell anyone.’

•	 You post a photo in your school uniform with the 
school sign showing.

•	 Someone says, ‘Send me a picture of you and I’ll 
send one back.’

•	 You send a funny photo with a dog face filter to 
your cousin.

•	 You tell someone online what room your bed is in 
and what it looks like.

•	 Someone asks you to keep a secret from your 
family and not tell anyone what they said.

After each example, students decide whether 
the information is safe or unsafe to share online. 
Students can respond by giving a thumbs up if safe 
to share and a thumbs down if not safe to share.

Once you have worked through each example, select 
3 or 4 to use for a class discussion. 

As a class, discuss the possible consequences 
of sharing private information online. Guide the 
discussion as needed. For example, by prompting 
students to imagine the internet is a big public 
playground. Everyone can see what’s happening 
unless people keep some things private. Private 
information means things that belong only to one 
person, like their name, address, school, photos or 
birthday. Keeping these things safe helps people 
stay protected from strangers or people who might 
not use that information kindly.

Explain that, if students share private information 
online:

•	 someone they don’t know might pretend to be 
their friend to get more information

•	 strangers could find where they live or go to school

•	 their pictures might go to people students never 
meant to share them with.

Using the scenarios below, students reflect on how 
they would respond in real-life situations. 

Scenario 1: your friend asks to post a photo of you 
online. 

•	 What could you say? 

Suggested response

You might say, ‘Let’s ask my mum or dad first.’

Scenario 2: a game asks for your full name and school. 

•	 What do you do? 

Suggested response

You stop and ask an adult. You don’t need to tell a 
game that information.

Scenario 3: someone you don’t know chats with you 
online and asks for a picture. 

•	 What now? 

Suggested response

You stop, don’t reply, and tell a trusted adult right 
away.

Explain that sometimes people online might ask for 
things students don’t want to share. Remind students 
that they always have the right to say ‘no’ and deny 
consent. Connect this learning to the idea that some 
people online may try to trick or pressure others into 
sharing private pictures or personal details for the 
wrong reasons.

Teaching note

It is important to help students recognise that 
some online behaviours are considered tricky or 
unsafe. Explain that some individuals may try to 
use private information or images to pressure, 
scare or manipulate others into doing things 
they don’t want to do. While explicit terms like 
exploitation should be avoided at this stage, the 
focus should remain on teaching students that 
they have the right to feel safe, to say ‘no’, and 
to seek help from a trusted adult if something 
makes them feel uncomfortable or unsure.

Understand

Model skills in focus:  
social awareness, decision-making  
and problem-solving

S1-RRE-T2-L6 – what can I share online?
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Explain that not everything people share online is 
safe. Some information is private and should only be 
shared with people students trust. 

Define private information and public information. 

Definition

Private information includes things like 
someone’s full name, where they live, passwords 
and photos of their bodies. 

Public information is okay to share with others 
online. This can include things like someone’s 
favourite colour, their pet’s name or what they like 
to eat. Knowing the difference between private and 
public information helps keep everybody safe.

Teaching note

It is important for students to understand that 
they have the power to decide what information 
is safe to share online and what needs to be kept 
private to protect themselves. This is also giving 
or denying consent.

Explain that private information is like a treasure 
chest, important and valuable. Students should only 
open it and share parts of it when a trusted adult says 
it’s safe. Explain that a good rule is that if students are 
not sure, they should ask first.

Teaching note

Break down the skill to:

1.	 identify what information is private

2.	 understand why keeping it safe protects them

3.	 know what to do if someone asks for private 
information or makes them uncomfortable 
online, and be able to name trusted adults to 
ask for help.

Introduce Resource 7– key steps to decision making 
poster to help students understand and practise 
online safety. Discuss each step with the class:
•	 Recognise what counts as private information.

•	 Understand why I should keep this information 
private.

•	 Confidently respond if someone asks me for 
private information.

•	 Talk to a trusted adult for help.

Model the skill or behaviour using a think-aloud for 
each prompt. For example:

•	 Recognise what counts as private information. 
For me, private information includes things like 
my password, my home address and photos of my 
body. These are personal details I should keep to 
myself and only share with people I really trust. 

•	 Understand why I should keep this information 
private. If I share my password, someone could 
get into my accounts and pretend to be me. If I 
share where I live, a stranger might try to find me. 
So, keeping private information safe helps protect 
me from danger.

•	 Confidently respond if someone asks me for 
private information. If someone I don’t know asks 
me for a photo or my private details, I can say, 
‘No thanks, I’m not sharing that.’ And if they keep 
asking or make me feel uncomfortable, I will tell a 
trusted adult right away.

•	 Talk to a trusted adult for help. Trusted adults 
might be my parents, my teacher or another 
grown-up I trust. I know that telling them helps 
me stay safe and get the support I need.

Present examples and non-examples listed below 
to the class. Read out statements and ask students 
to respond with a thumbs up if they think it shows a 
safe decision or a thumbs down if it shows an unsafe 
decision.

Examples and non-examples
•	 Saying, ‘no thanks, I’m not sharing that’ when 

someone asks for a private photo.

•	 Sharing your password with a stranger or 
someone you barely know.

•	 Telling a trusted adult like a parent or teacher if 
someone online makes you feel uncomfortable.

•	 Sending private photos to someone you only met 
online.

•	 Keeping your passwords, home address and 
photos of your body private.

•	 Keeping secrets about uncomfortable online 
messages from trusted adults.

•	 Sharing your favourite food or pet’s name with 
friends online.

•	 Sharing your home address or school name with 
someone you don’t know.

S1-RRE-T2-L6 – what can I share online?
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After sharing a few examples and non-examples, 
use the following questions to encourage deeper 
thinking.

•	 Is this a safe decision or not? Why do you think 
that?

•	 What could happen if someone makes this 
decision?

•	 What would you do if you were in this situation?

Ask students to name some trusted adults they could 
talk to if something online made them feel unsafe or 
uncomfortable.

Act and apply

Practise skills in focus:  
social awareness, decision-making  
and problem-solving

Evaluate skills in focus:  
social awareness, decision-making  
and problem-solving

Students work in small groups with one of the 
Resource 8 – scenario cards to discuss. Ask students 
to listen carefully to their group’s scenario and talk 
about what kind of information is being asked for. 
Guide them to use the prompts on each card to 
practise making safe choices and decisions.

Bring the class back together. Invite groups to share 
their scenario and explain what kind of information 
was private or safe to share. After each group shares, 
choose a few students from other groups to respond 
using sentence starters. For example:

•	 ‘I agree because …’ 
•	 ‘I’m not sure, could they also have …?’
•	 ‘What if the person asked in a different way?’
•	 ‘That reminds me of …’

Teaching note

Encourage students to ask questions or gently 
challenge ideas by thinking about what could 
happen if someone shared private information. 
This supports students to think more deeply, 
apply their learning to different situations, and 
practise respectful listening and responding. 
Use this discussion to reinforce key safety 
messages and correct any misunderstandings.

Bring the class together and show the backpack 
again. Remind students that, at the start of the 
lesson, the class talked about the special things 
they keep in their backpacks. These are things 
that belong to individual students and that they do 
not always want to share those things with others. 
Explain that personal information online is just like 
those special things: it is private and needs to be 
kept safe.

Hold the backpack and say, ‘I keep my backpack safe 
by not sharing photos of myself online.’ Then pass 
the backpack to a student and invite them to finish 
the sentence ‘I keep my backpack safe by ...’ That 
student then passes the backpack to someone else. 
The next student repeats the sentence starter and 
adds their own idea. Continue until everyone has had 
a turn or until time runs out.

Reinforce and revise

Reinforce the key messages and revise the 
learning intention and success criteria. Remind 
students that they have been learning about 
what is safe to share online and how to keep 
personal information private. Students practised 
identifying kinds of information that should not be 
shared, understanding why it is important to keep 
some things private and demonstrating how to 
ask for help if something online makes them feel 
uncomfortable.

Ask students to show a thumbs up (confident) 
or thumbs down (not sure or need more help) in 
response to the following prompts: 

•	 Identify kinds of information that should not 
be shared online.

•	 Explain why it is important to keep some 
things private.

•	 Demonstrate how to ask for help if something 
online makes them feel uncomfortable.

Finish by reinforcing that, just like students 
protect their backpack by only sharing what is 
safe, they can keep their personal information 
safe online. Remind students that if something 
does not feel right, it is always okay to say ‘no’ 
and talk to an adult. That’s consent.
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Formative assessment opportunities

Observe students correctly naming passwords, home address or photos of  
their body as private information.

Observe students naming trusted adults, such as parents or teachers, they  
would talk to when worried.



Teaching Respectful Relationships Education K-12  |  69NSW Department of Education Teaching Respectful Relationships Education  |  69

NSW Department of Education

Teaching Respectful  
Relationships Education

Lesson 7 –  do not trick me

Creating a safe, respectful and inclusive classroom 
Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a 
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are 
appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents 
and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective 
interrupting while following mandatory Child Protection reporting policies.

Overview
Students will identify the difference between 
genuine kindness and situations where kindness is 
used to pressure them into sharing pictures, secrets 
or doing something they are uncomfortable with.  

Syllabus outcomes  
and content
PH1-RRS-01 describes and demonstrates actions 
that support respectful relationships and safety 
offline and online

•	 Identify the emotional and physical signs of safe 
and unsafe situations and demonstrate assertive 
responses

•	 Identify and apply strategies to respond to 
appropriate and inappropriate touch, contact or 
interactions offline and online

PH1-SMI-01 describes and demonstrates self-
management and interpersonal skills in a range of 
contexts

•	 Recognise emotional responses to various 
situations and describe the impact on themselves 
and others

•	 Identify and describe the connection between 
feelings, words and body language

Personal Development, Health and Physical Education K–6 Syllabus  
© NSW Education Standards Authority (NESA) for and on behalf of the 
Crown in right of the State of New South Wales, 2024.

Why this learning matters 
This lesson builds early protective skills that help 
prevent harm like child exploitation, abuse, image-
based abuse and grooming. While explicit terms like 
sexting, nudes and sextortion should be avoided 
at this stage, the focus should remain on teaching 
students that they have the right to feel safe, to 

https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/support-self-and-others-rre#Self-awareness0
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/teaching-and-learning-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/research-and-resources-rre/rre-resources/rre-teaching-strategies
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/preventing-public-disclosures-rre
https://education.nsw.gov.au/schooling/school-community/child-protection/mandatory-reporting#:~:text=Child%20Protection%3A%20responding%20to%20and%20reporting%20students%20at,care%2C%20safe%20and%20supported%20in%20NSW%20public%20schools.
https://curriculum.nsw.edu.au/learning-areas/pdhpe/pdhpe-k-6-2024/overview
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say ‘no’ and to seek help from a trusted adult if 
something makes them feel uncomfortable or 
unsure. Students learn to recognise when kindness 
is used to pressure them into sharing private content, 
and to trust their feelings, set boundaries and ask 
for help. These skills are essential for staying safe 
online and offline.

Teaching advice 
When teaching about kindness that turns into 
pressure, especially related to sensitive issues like 
child exploitation, abuse, image-based abuse and 
grooming, it is important to focus on safety, respect 
and boundaries rather than fear or shame.

Vocabulary 
Tier 2: body cues, boundaries, trusted adult

Tier 3: privacy

Lesson preparation 
•	 Resource 9 – handout

Lesson 
Learning intention	
Students are learning to:

•	 identify when someone’s kindness turns into 
pressure.

Success criteria
Students can:

•	 recognise when someone’s kind actions or gifts 
make them feel worried or pressured to share 
pictures or secrets

•	 describe safe ways to say ‘no’ or ask for help 
if someone pressures them about pictures or 
messages

•	 explain why it’s important to listen to their 
feelings and protect their privacy.

Tune in

Introduce skills in focus: social  
awareness, assertive communication  
and self-awareness

Introduce the learning intention and success criteria. 
Explain that today’s lesson will help students trust 
their feelings and recognise when, and know what to 
do if, someone’s kindness turns into pressure.  

Lead a discussion with students about how kindness 
can sometimes feel different depending on the 
situation. Explain that students’ feelings can help 
them notice when something that starts out as 
kindness begins to feel like pressure. 

Activate prior knowledge by reminding students of 
the learning from Stage 1 – Topic 2 – Lesson 5. Student 
learnt how to tell the difference between actions that 
are kind and actions that might seem kind but make 
someone feel uncomfortable, confused or pressured. 
Remind students that they did this by playing a 
thumbs up or thumbs down game.

Read out each statement below and ask students to 
respond with a thumbs up if it feels like kindness, 
or a thumbs down if it feels uncomfortable or like 
pressure. 

Statements

•	 A classmate helps you carry your bag.

•	 A friend says you can’t hang out with other 
people.

•	 A cousin gives you a gift and says, ‘Now you have 
to send me a photo.’

•	 A friend shares their snack with you.

•	 Someone online says they’ll like all your posts if 
you send them a private picture.

After each statement, ask students to share their 
thinking using the belowf prompts.

•	 What made you give a thumbs down?

•	 Can something that starts out kind turn into 
pressure?

•	 How did your body feel when you heard those 
examples?
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Give students an example of how the body reacts 
when feeling safe or unsafe. 

For example, when someone is kind to students in 
a safe way, they usually feel happy and relaxed. 
Students’ breathing is calm and their body feels 
comfortable.

If someone is being nice, but students feel pressure 
because that person expect something from them, 
their body might give students clues. They might feel 
tense, they might get a funny feeling in their tummy, 
clench their hands, or feel hot or worried. Those 
feelings help students know that something might 
not be right.

Understand

Model skills in focus: social  
awareness, assertive communication  
and self-awareness

Explain to students that while being kind is usually a 
good thing, real kindness does not come with rules, 
secrets or pressure. Sometimes a person might 
use gifts, compliments or friendliness to try to get 
something from students, such as pictures, private 
messages, hugs or secrets. That is not okay. This kind 
of pressure can happen in person or online. It might 
look like friendship on the outside, but it does not 
feel safe, respectful or fair on the inside. 

It is important to learn how to spot when someone 
is pretending to be kind to make students do 
something they do not want to do, and for students 
to know what they can do to stay safe. One way to do 
this is by setting boundaries. A boundary is like an 
invisible fence that protects what makes students’ 
feel safe; they are the one who decides who is 
allowed to cross that line. 

Remind students of the No-Go-Tell strategy they 
can use when they feel uncomfortable or pressured. 
Display these steps visually so students can 
remember what to do. 

1.	 No 

Students ask themselves if the situation is okay, 
or if someone is asking them to do something 
they do not want to do. Remind students that this 
is their moment to say ‘no’. 

2.	 Go 

Students use words to set a boundary and move 
away if they need to. Students can say things like: 

	ǽ ‘No, thank you.’ 

	ǽ ‘I am not comfortable with that.’ 

	ǽ ‘I do not want to send that.’ 

3.	 Tell 

Students find a trusted adult or someone who can 
help and share what happened. 

Model the skill or behaviour using think-aloud. For 
example, someone at school gives a student a cool 
sticker and then says, ‘Now you have to send me 
something back, a funny photo.’ At first, it felt like 
a kind gesture, but now the student is not sure. So, 
they stop and think: is this okay? Am I comfortable? 
Then the student says, ‘I don’t want to do that,’ and 
goes to their teacher or trusted adult to tell them 
what happened. 

Students work in pairs. Reads each scenario aloud to 
the class. 

Scenario 1: a classmate says, ‘I saved you a seat 
because I know you like sitting near the window.’ 

Scenario 2: a friend says, ‘You can sit next to me, but 
only if you don’t talk to anyone else.’ 

Scenario 3: a cousin says, ‘I made you a friendship 
bracelet.’ 

Scenario 4: a cousin says, ‘If you don’t play the game 
my way, I’ll tell everyone your secret.’ 

Scenario 5: a sibling says, ‘I’ll only play with you if 
you promise not to tell Mum what I said before.’ 

Scenario 6: a family friend says, ‘Can I see the 
drawing you made?’ 

After reading the scenario, prompt students to 
discuss in their partner whether the situation feels 
safe or if it involves pressure. Ask them to discuss: 

•	 What is the difference between a situation that 
feels safe and a situation that has a feeling of 
pressure? 

•	 Did the kind action come with pressure? 

•	 What would you say or do using the No-Go-Tell 
steps? 
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Bring students back together and check for 
understanding by reading out a short statement 
from the list below. After each one, students 
quickly respond using hand signals to show their 
understanding. 

•	 Students show a flat hand to indicate the 
statement is kind.  

•	 Students show a closed fist to indicate the 
statement is pressure.

Statements 

•	 You can sit here if you want. 

•	 I gave you a sticker, now send me a secret. 

•	 Do you want to draw with me? 

•	 Don’t tell anyone what we talked about, or I won’t 
be your friend. 

•	 I like your drawing, so can I make one too? 

Provide feedback to students, acknowledging 
their use of feelings and reasoning to distinguish 
kindness from pressure. Prompt them to apply this 
understanding in the upcoming independent practise 
activity. 

Act and apply

Practise skills in focus: social  
awareness, assertive communication  
and self-awareness

Evaluate skills in focus: social  
awareness, assertive communication  
and self-awareness

Tell students they will now practise recognising 
when kindness turns into pressure and how to use 
the No-Go-Tell steps to keep themselves safe. 

Reinforce that sometimes people might be kind but 
still try to get students to do something they don’t 
want to do, like sharing pictures or secrets or asking 
to touch them. Emphasise that it is important for 
students to listen to their feelings, notice their body 
clues and know how to say ‘no’, move away, and tell a 
trusted adult. 

Provide each student with Resource 9 – handout 
containing a variety of scenarios where kindness 
might feel safe or include pressure. 

First, students identify and mark which scenarios 
feel safe and which feel unsafe. Then, they choose 
one unsafe scenario and write or draw their response 
using the No-Go-Tell strategy: 

•	 No – saying ‘no’ clearly 

•	 Go – moving away or stepping back 

•	 Tell – sharing with a trusted adult. 

Circulate around the room, asking targeted 
questions to encourage students to think 
critically about their responses and deepen their 
understanding. For example:

•	 What made you decide this scenario feels safe or 
unsafe? 

•	 What could you do if you don’t feel safe but can’t 
leave right away? 

•	 Who would be a trusted adult you could tell? 

•	 How might telling someone help you in this 
situation? 

•	 How do you think someone’s body might feel in 
this situation? 

As a whole class, begin with a quick Think-Pair-Share 
activity. Students turn to a nearby partner and briefly 
share one unsafe scenario they chose, explaining 
how they would use the No-Go-Tell strategy to 
respond. Then, invite 3-4 students to share their 
scenarios and responses with the whole class. 
Highlight the variety of responses and emphasise 
the importance of using the No-Go-Tell steps. 

Reinforce and revise

Reinforce the key messages and revise the 
learning intention and success criteria. Remind 
students that they have been learning kindness 
should never come with pressure. It is important 
for students to listen to their feelings and body 
clues to stay safe. Saying ‘no’, moving away and 
telling a trusted adult are powerful ways for 
students to protect themselves.

To conclude the lesson, ask students to share 
one thing they will do after this lesson to keep 
themselves safe. 

https://app.education.nsw.gov.au/digital-learning-selector/LearningActivity/Card/645?clearCache=3fb064d-68f0-11e8-b8e9-8a07d20179ce
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Formative assessment opportunities

Notice if students confidently distinguish between kindness and pressure  
based on statements. 

Observe if students can clearly identify feelings or body clues linked to unsafe scenarios. 

Note any misconceptions or confusion to address before moving on. 

S1-RRE-T2-L7 – do not trick me
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Teaching Respectful  
Relationships Education

Lesson 8 –  online content 
that is not for kids

Creating a safe, respectful and inclusive classroom 
Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a 
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are 
appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents 
and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective 
interrupting while following mandatory Child Protection reporting policies.

Overview
Students will identify safe and unsafe content online. 
They will recognise how their bodies feel when in 
safe and unsafe situations and use the No-Go-Tell 
strategy to seek help.  

Syllabus outcomes  
and content
PH1-RRS-01 describes and demonstrates actions 
that support respectful relationships and safety 
offline and online 

•	 Describe and enact ways to contribute to 
personal safety online and seek help from trusted 
adults when feeling unsafe

•	 Practise and determine when to use ‘No-Go-Tell’ 
as a protective strategy

PH1-SMI-01 describes and demonstrates self-
management and interpersonal skills in a range of 
contexts

•	 Demonstrate help-seeking and decision-making 
actions to support learning

•	 Recognise emotional responses to various 
situations and describe the impact on themselves 
and others

Personal Development, Health and Physical Education K–6 Syllabus  
© NSW Education Standards Authority (NESA) for and on behalf of the 
Crown in right of the State of New South Wales, 2024.

Why this learning matters 
Acknowledging feelings of worry, stress, anxiety and 
sadness is important, particularly when it comes to 
recognising unsafe situations. Students need to be 
able to identify what their bodies are telling them 
and what actions they can take to keep themselves 
safe. To support them, it will be important to build 
students’ awareness of different emotions by 
modelling and naming feelings for students.

Teaching students to understand and trust their 
feelings is important for when they need to 
communicate with others to seek help.

https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/support-self-and-others-rre#Self-awareness0
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/teaching-and-learning-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/research-and-resources-rre/rre-resources/rre-teaching-strategies
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/preventing-public-disclosures-rre
https://education.nsw.gov.au/schooling/school-community/child-protection/mandatory-reporting#:~:text=Child%20Protection%3A%20responding%20to%20and%20reporting%20students%20at,care%2C%20safe%20and%20supported%20in%20NSW%20public%20schools.
https://curriculum.nsw.edu.au/learning-areas/pdhpe/pdhpe-k-6-2024/overview
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Teaching advice 
Some students who may not have attended an early 
learning centre may require support in building 
specific language. Be strategic when grouping 
students during partner or group activities. 

Vocabulary 
Tier 2: stress, panic

Lesson preparation 
•	 Resource 10 – scenario cards

Lesson 
Learning intention	
Students are learning to:

•	 identify how to respond safely when they see 
online content that is unsafe or disrespectful.

Success criteria
Students can:

•	 recognise examples of unsafe or disrespectful 
content

•	 describe safe actions to take if they see unsafe 
content

•	 explain why it’s important to keep themselves 
safe online by avoiding certain content.

Tune in

Introduce skills in focus:  
communication and decision-making

Introduce the learning intention and success criteria. 
Explain that today’s lesson will help students learn 
how to recognise when something they see online 
is safe and when it might be unsafe or not right for 
children.

Ask students what they already do when something 
online makes them feel worried, confused or upset 
and record their answers. Encourage them to share 

examples of what they did next. For example, told 
an adult, closed the app or scrolled away. Students 
record their responses on the board or a shared chart.

Write the 3 headings for students to see clearly:

•	 Feels safe

For example, fun, friendly, makes me smile.

•	 Feels unsafe

For example, scary, rude, confusing.

•	 Not sure

For example, mixed feelings or uncertain.

Read the following examples and ask students to 
respond with thumbs up for safe content, thumbs 
down for unsafe content or thumbs to the side if they 
are unsure.

•	 A video of a baby panda sneezing on a kids’ video 
channel.

•	 A message on a game from someone you don’t 
know asking, ‘Can you send me a picture?’

•	 A video ad that suddenly shows people with no 
clothes on while you’re watching something else.

•	 A cartoon video where characters start saying 
rude or mean words.

•	 A pop-up that says, ‘Click here to see something 
secret’.

•	 A song video made for adults that appears after 
you finish a kids’ song.

•	 A live stream where someone you don’t know is 
talking about private things.

Explain that sometimes when we are online, we 
might see things that do not feel right. This could 
be pictures or videos showing private body parts, 
scary things or people being unkind. Make it clear 
to students that it is never their fault if they come 
across this type of content, but they do need to know 
how to respond to keep themselves safe.

Understand

Model skills in focus:  
communication and decision-making



NSW Department of Education Teaching Respectful Relationships Education  |  76

S1-RRE-T2-L8 – online content that is not for kids

Revisit the No-Go-Tell strategy. Explain that this is 
not just for face-to-face situations, but it is also a 
powerful way to keep safe when using devices or 
playing online.

Explain when students are online, they might see 
things that are not right for kids. It could be a 
picture, a video, a message or even something that 
just makes them feel a bit uncomfortable or worried. 
When that happens, students can use No-Go-Tell to 
make a safe choice.

Model the steps clearly.

•	 No – do not watch it, do not click it and do not join 
in. For example, if a pop-up ad appears saying 
‘Click here to win a prize’, the safe choice is to say 
‘No’ and not touch it.

•	 Go – move away from the device or close the 
screen. For example, if a video suddenly shows 
private body parts or something that feels wrong, 
the safe choice is to walk away or turn off the 
screen.

•	 Tell – go straight to a trusted adult and explain 
what happened. For example, if someone in a 
game writes mean or rude messages, the safe 
choice is to tell a trusted adult straight away, even 
if you feel embarrassed or worried.

Practise as a class. Present the scenario about 
George, aged 8 online.

Scenario: George was watching videos about 
animals and games online. Suddenly, a video 
appeared that showed people behaving in a way 
that made George feel confused and uncomfortable. 
George didn’t understand why the video was 
showing this.

Discuss as a class.

•	 What should George do if he sees a video 
that is not meant for kids or makes him feel 
uncomfortable?

Suggested response

	ǽ No – do not click on links or share the video 
with friends. Stop watching the video.

	ǽ Go – move away and close the app or device.

	ǽ Tell – tell a trusted adult right away. For 
example, parent, teacher or older sibling.

•	 How can George reduce the chance of seeing this 
type of content in the future?

Suggested response

	ǽ Stick to videos and channels that are made for 
kids.

	ǽ Use YouTube Kids or safe filters on devices.

	ǽ Turn off Autoplay and be careful with 
recommendations.

Reinforce the key message that it is never students’ 
fault if they see something unsafe online. The most 
important thing is that they know what to do and 
they use No-Go-Tell to keep themselves safe. 

Act and apply

Practise skills in focus:  
communication and decision-making

Evaluate skills in focus:  
communication and decision-making

Set up a ‘safe’ sign and an ‘unsafe’ sign at the front 
of the classroom.

Explain to students that they will work in pairs 
to practise being online safety detectives. Place 
Resource 10 – scenario cards around the room.

Students walk around the room with their partner, 
find a card and discuss whether the scenario is safe 
or unsafe. If it is unsafe, they also discuss what they 
can do to stay safe using the No-Go-Tell strategy. 
Once they have decided whether the scenario is safe 
or unsafe and talked through the safety steps, they 
place the card under the corresponding ‘safe’ sign 
and ‘unsafe’ sign at the front of the room.

After placing the card, students return to find 
another card and repeat the process, continuing to 
practise recognising safe and unsafe content and 
applying No-Go-Tell.

Bring the students back together and review some of 
the scenario cards that were placed under the ‘safe’ 
and unsafe’ signs. Ask the class to show a thumbs 
up if they agree with the card being in that category, 
or a thumbs down if they disagree. Choose a few 
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scenarios and ask students to explain why they think 
the scenario is safe or unsafe, encouraging them to 
use the No-Go-Tell steps in their explanation.

Ask students reflective questions to deepen their 
thinking. For example:

•	 What was easy or tricky about deciding if 
something was safe or unsafe?

•	 Which scenario made you think carefully about 
what to do?

•	 Why is it important to use No-Go-Tell every time 
you see something unsafe?

•	 What is one thing you will remember to do if you 
see unsafe content at home or at school?

Reinforce and revise

Reinforce the key messages and revise the 
learning intention and success criteria. Remind 
students that they have been learning how to 
respond safely when they see online content 
that is unsafe or disrespectful. Reinforce the 
key safety message, that if students ever see 
something online that doesn’t feel safe, it is 
never their fault. The most important thing is for 
student to remember No-Go-Tell and to tell a 
trusted adult so they can stay safe. 

To conclude the lesson, ask students to share 
one thing they will do after this lesson to keep 
themselves safe. 

Formative assessment opportunity

Observe student understanding of safe and unsafe situations.
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Resource 1 – response cards

Thanks! I’m happy to join. I’ll just do it anyway.

Okay, maybe next time. That’s not fair!

No worries, I’ll find  
something else to do. This is stupid.

Okay, I’ll listen and wait. Whatever, I don’t  
want to play then.

Sure, I’ll wait my turn. You’re being mean  
on purpose.

I appreciate you telling me. I don’t have to listen to you.

That’s okay, I respect  
your choice.

That’s so unfair, you  
have to let me play!

Go back to lesson 2
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Resource 2 – scenario cards

A friend tells you to keep something  
from your teacher or parent.

Someone asks if they can sit next to you at lunch.

Someone asks you to do something  
that feels wrong or uncomfortable.

A family member asks to take a photo of you.

S1-RRE-T2-Resources Go back to lesson 2
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Resource 3 – pressure picture

I’ll give you 
a present if 
you do it.

This is  
our special 
secret.

You have  
to do it.

I won’t be 
your friend 
if you don’t.

S1-RRE-T2-Resources Go back to lesson 3
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Resource 4 – scenario cards 

You have to play with us,  
or I won’t be your friend.

Do you want to  
join our game?

Don’t tell anyone or else. Everyone else is doing it.  
You should too.

If you don’t do this,  
I’ll tell the teacher  

something you don’t  
want them to know.

Is it okay if we  
share the iPad?

Go back to lesson 3
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Resource 5 – scenarios

Scenario 1

A friend invites you to play just because they want to be kind.

Scenario 2

Someone gives you a present but asks you not to tell your teacher or parents.

Scenario 3

A classmate helps you with your schoolwork because they want to help.

Scenario 4

Someone tells you they will stop being your friend if you don’t accept their gift.

Scenario 5

A neighbour helps you carry your books to class without expecting anything back. 

Go back to lesson 4
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Resource 6 – reflection poster 

A time when someone was  
kind and it felt good.

A time when someone was  
kind, but it didn’t feel right.

A person they can talk to if something ever feels wrong or confusing.

Go back to lesson 5
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Resource 7 – key steps to decision-making poster

S1-RRE-T2-Resources

Decision-making steps

Recognise private information

Why should I keep this information private?

Confidently respond if someone asks me 
for private information

Stage 1 Lesson

Talk to a trusted adult for help

Go back to lesson 6
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Resource 8 – scenario cards

S1-RRE-T2-Resources

Scenario 1:

Someone asks, ‘What is your full name 
and where do you live?’

Practise
•	 Is this private or public information? 

Why?
•	 No, I will not share that.’

•	 Telling a trusted adult

Scenario 3:

Someone says, ‘Can you send me a 
photo of yourself?’

Practise
•	 Is this private or public information? 

Why?
•	 ‘No, I will not share that.’
•	 Telling a trusted adult

Scenario 5:

Someone asks, ‘What school do you  
go to?’

Practise
•	 Is this private or public information? 

Why?
•	 No, I will not share that.’

•	 Telling a trusted adult

Scenario 2:

A friend asks, ‘What is your favourite 
food and pet’s name?’

Practise
•	 Is this private or public information? 

Why?
•	 ‘No, I will not share that.’

•	 Telling a trusted adult

Scenario 4:

A game asks you to type your 
password.

Practise
•	 Is this private or public information? 

Why?
•	 ‘No, I will not share that.’
•	 Telling a trusted adult 

Scenario 6:

A person you don’t know wants to 
know where you go after school.

Practise
•	 Is this private or public information? 

Why?
•	 ‘No, I will not share that.’

•	 Telling a trusted adult

Go back to lesson 6
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Resource 9 – handout

Name:

•	 I made you a friendship bracelet 
because I like you.

•	 I’ll only play with you if you 
promise not to tell Mum what I 
said before.

•	 If you don’t do what I say, I’ll tell 
everyone a secret about you.

•	 You can sit next to me, but only 
if you don’t talk to anyone else.

•	 You can sit next to me at lunch 
if you want.

•	 I gave you this gift, so now you 
have to do what I say whenever 
I ask.

No Go Tell

Go back to lesson 7
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Resource 10 – scenario cards

Card 1 

Your friend asks, ‘Can you  
tell me your password?’

Card 6 

You see a video online that makes 
you feel worried or upset.

Card 2 

A message pops up saying,  
‘You have won a free tablet! 

 Click here to get it!’

Card 7 

You are making a  
username for a game. It asks  

for your name and age.

Card 3 

Someone writes a mean  
comment on your game.

Card 8 

You take a funny photo of your 
friend. You want to post it online.

Card 4 

Someone you do not  
know asks you to send them 

 a photo of yourself.

Card 9 

A player you don’t know in an 
online game says, ‘Let’s be friends! 

What school do you go to?’

Card 5 

Your classmate sends you a  
link and says, ‘Click it! It’s so 
funny!’ but it looks strange.

Card 10 

You see someone being  
teased in a group chat.

Go back to lesson 8
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Teaching Respectful  
Relationships Education

Lesson 1 –  everyone is 
different

Creating a safe, respectful and inclusive classroom 
Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a 
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are 
appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents 
and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective 
interrupting while following mandatory Child Protection reporting policies.

Overview
Using a Yarning Circle and Yarning Stick, students 
explore the concepts of similarities and differences, 
emphasising that individual differences contribute to 
personal uniqueness.  

Students will examine how diverse characteristics lead 
to individual needs. The lesson defines discrimination 
as unfair treatment based on these differences 
and equips students with practical communication 
strategies to demonstrate fairness and respect.  

Syllabus outcomes  
and content
PH1-RRS-01 describes and demonstrates actions 
that support respectful relationships and safety 
offline and online

•	 Demonstrate actions that contribute to respectful 
relationships  

PH1-SMI-01 describes and demonstrates self-
management and interpersonal skills in a range of 
contexts

•	 Identify and demonstrate self-regulation 
strategies in response to situations and emotions

Personal Development, Health and Physical Education K–6 Syllabus  
© NSW Education Standards Authority (NESA) for and on behalf of the 
Crown in right of the State of New South Wales, 2024.

Why this learning matters
Differences in culture, ability, gender or beliefs make 
people unique. However, misconceptions regarding 
these differences can lead to discrimination.  

Students must recognise that actively understanding 
and respecting the needs of others – rather than 
merely tolerating difference – is essential for creating 
a safe, inclusive society. Explicitly teaching these 
concepts develops the necessary interpersonal 
skills for students to confidently stand up against 
discrimination and bullying. 

https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/support-self-and-others-rre#Self-awareness0
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/teaching-and-learning-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/research-and-resources-rre/rre-resources/rre-teaching-strategies
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/preventing-public-disclosures-rre
https://education.nsw.gov.au/schooling/school-community/child-protection/mandatory-reporting#:~:text=Child%20Protection%3A%20responding%20to%20and%20reporting%20students%20at,care%2C%20safe%20and%20supported%20in%20NSW%20public%20schools.
https://curriculum.nsw.edu.au/learning-areas/pdhpe/pdhpe-k-6-2024/overview


NSW Department of Education Teaching Respectful Relationships Education  |  91

S1-RRE-T3-L1 – everyone is different

Teaching advice
Support and guide students in recognising that 
everyone has different needs. Normalise differences 
and frame them as positive attributes that make 
everyone unique.  

If available, take the students outside for the Yarning 
Circle activity. Change or add questions to highlight 
differences between students.  

Vocabulary
Tier 2: fair, similar, different

Tier 3: unique

Lesson preparation
•	 Yarning Stick 

•	 coloured pencils

•	 Resource 1 – body outline 

Lesson
Learning intention 
Students are learning to:

•	 respect differences in others.

Success criteria 
Students can:

•	 identify what makes them unique 

•	 recognise the needs of others 

•	 demonstrate respectful and fair choices.  

Tune in

Introduce skills in focus:  
social awareness and self-awareness

Introduce the learning intention and success criteria. 
Explain that students will be learning how to respect 
differences in others. 

Students sit in a Yarning Circle. Explain that a 
question will be asked and the Yarning Stick will be 

passed around. If someone is holding the Yarning 
Stick, it is their turn to speak, and everyone must 
listen respectfully.  

Definitions 

A Yarning Circle is a significant process for 
Aboriginal and Torres Strait Islander people. They 
serve as a meaningful forum for learning, building 
respectful relationships, and preserving cultural 
knowledge through the power of storytelling. 

 A Yarning Stick signifies that the person who has 
it in their possession is the person who will speak. 
Other Circle participants observe and listen. When 
the person has finished speaking, they pass this 
on to another participant 

Questions might include:

•	 What is your favourite food? 

•	 Who lives at home with you? 
•	 Do you have any pets? What are they and what 

are their names?  
•	 Where were you born? 
•	 Do you speak any other languages? 
•	 What do you like to do after school? 
•	 What’s your favourite song? 
•	 Name one of your trusted adults. 

Highlight the differences and similarities that 
students have with one another and that differences 
are what make everyone unique and special.  

Provide students with Resource 1 – body outline. Give 
students time to draw the things that make them 
unique and different. This can include how they 
physically look, their likes and dislikes. These can 
be displayed in the classroom as a reminder that 
although they are one class, they are made up of 
unique and special people.  

Model skills in focus:  
social awareness and self-awareness

Explain that sometimes people are treated unfairly 
just because they are different. Differences might be 
based on race, gender, ability, sexuality or religion. 
This unfair treatment is called discrimination.  
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Definition 

Discrimination means treating someone unfairly 
or differently just because of who they are. For 
example, because of their race or skin colour, 
gender, how they look, their abilities, who they are 
attracted to or what they believe in (religion).   

Because everyone is different, everyone also has 
different needs. Emphasise that, despite these 
differences, everyone has the same right to be 
treated fairly and with respect. 

Understand
Demonstrate the concepts of being fair and 
respectful using the following scenarios.  

Scenario 1: Percy has trouble seeing. In class he uses 
a tablet to help him read and write. One day, you 
notice he is having some trouble getting down the 
school steps and others are just walking past him.  

Ask the following questions and model appropriate 
responses. 

•	 What makes Percy different? Percy’s ability to see. 

•	 Does Percy deserve to be treated fairly and with 
respect? Yes – of course he does! 

•	 What might Percy need? Percy needs people to 
be careful as they go past him and he might need 
help going down the stairs.  

•	 How can we be fair and respectful to Percy? 

Suggested response

We can start by asking Percy if he needs help 
before we touch him. This shows respect because 
he might be trying to go down the stairs by 
himself. We always ask for consent because 
everyone has a choice over their own body. We can 
say, ‘Hi, Percy. Do you need some help going down 
the stairs?’ If he says ‘yes’, then we can help him. 

If he says ‘no,’ we respect that immediately. We can 
reply, ‘No problem, Percy. Take your time.’ Then we 
wait patiently while he goes down on his own. 

Use the next scenario for students to identify what 
could be done to show fairness and respect. 

Scenario 2: Arianna is new and is learning how to 
speak English. She knows some simple words but 
sometimes the teacher uses a translator app on the 
tablet to help. At recess, Ariana is at the front of 
the canteen line, and the canteen volunteer doesn’t 
understand what she is saying.  

Ask students the following questions and model 
how their fair and respectful suggestions might look.  

•	 What makes Ariana different? 

•	 Does Arianna deserve to be treated fairly and 
with respect? 

•	 What does Ariana need? 

•	 How can we be fair and respectful to Ariana? 

Act and apply

Practise skills in focus:  
social awareness and self-awareness

In groups of 2 or 3, students role-play a fair and 
respectful response to the scenario. Remind students 
that fairness means respecting that everyone has 
different needs because we are all unique. 

Scenario 3: Jay doesn’t like loud noises. It makes 
them feel unsafe and scared. Sometimes in class, 
they wear earmuffs to make things quieter for them. 
At assembly you notice that they look scared and 
have their hands over their ears.  

Provide students the opportunity to practise different 
ways to show respect and fairness- recognising the 
needs of Jay. While students are practising, move 
around the room to provide feedback.

Evaluate skills in focus:  
social awareness and self-awareness

Bring the class together and ask students to reflect 
using these prompts.

•	 What would our class be like if every student was 
the same? 

•	 Imagine if the teachers treated everyone the 
same. How would that feel? Would that be fair? 
Would that be respectful? 

•	 How does being different and unique make our 
class better? 

S1-RRE-T3-L1 – everyone is different
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Reinforce and revise

Reinforce the key messages and revise the learning intention and success criteria. Remind student that they 
have been learning what makes everyone unique. Students have learnt how to recognise the needs of others 
and show respect for others, regardless of difference or diversity.

Formative assessment opportunities

Observe students’ ability to identify similarities and differences between  
them and others. 

Observe students’ ability to demonstrate an understanding of others’ needs  
and respond fairly and with respect. 

S1-RRE-T3-L1 – everyone is different
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Teaching Respectful  
Relationships Education

Lesson 2 –  connection 
and belonging

Creating a safe, respectful and inclusive classroom 
Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a 
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are 
appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents 
and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective 
interrupting while following mandatory Child Protection reporting policies.

Overview
This learning fosters a deeper appreciation for the 
importance of connection and belonging. Teaching 
students about belonging will help build on their 
foundational understanding of inclusion. Students 
will understand how connecting with and being part 
of different groups (like family, mob, friendship, 
sporting team or club, school) have positive health 
and wellbeing outcomes.   

Students will participate in an activity that makes their 
connections with each other visible and demonstrates 
the strength of connection and belonging. This will be 
done using a ball of string or wool. 

Syllabus outcomes  
and content
PH1-RRS-01 describes and demonstrates actions 
that support respectful relationships and safety 
offline and online 

•	 Describe how connecting to family, people, 
groups and places contributes to health and 
wellbeing 

•	 Describe ways Aboriginal and/or Torres Strait 
Islander Peoples’ connections to Country/Place 
and others enhance wellbeing 

PH1-SMI-01 describes and demonstrates self-
management and interpersonal skills in a range of 
contexts

•	 Recognise emotional responses to various 
situations and describe the impact on themselves 
and others  

Personal Development, Health and Physical Education K–6 Syllabus  
© NSW Education Standards Authority (NESA) for and on behalf of the 
Crown in right of the State of New South Wales, 2024.

Why this learning matters
Students who experience a positive sense of 
belonging are more likely to experience positive 
friendships, an absence of bullying at school and 
tend to value learning, showing higher levels of 
effort, interest and motivation.

https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/support-self-and-others-rre#Self-awareness0
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/teaching-and-learning-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/research-and-resources-rre/rre-resources/rre-teaching-strategies
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/preventing-public-disclosures-rre
https://education.nsw.gov.au/schooling/school-community/child-protection/mandatory-reporting#:~:text=Child%20Protection%3A%20responding%20to%20and%20reporting%20students%20at,care%2C%20safe%20and%20supported%20in%20NSW%20public%20schools.
https://curriculum.nsw.edu.au/learning-areas/pdhpe/pdhpe-k-6-2024/overview
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S1-RRE-T3-L2 – connection and belonging

Some groups of students may be at risk of 
experiencing lower levels of belonging. Students at 
risk include those: 

•	 from different cultural or language backgrounds 

•	 with disabilities 

•	 who identify as LGBTIQA+ 

•	 from low-socioeconomic status (SES) backgrounds.

Teaching advice
Some students may need to be prompted and 
supported to identify connections they have with peers 
in the classroom. It is important that all students feel 
like they belong and feel connected to others. Making 
connections needs to be a positive experience.  

Encourage students to connect with others they may 
not typically interact with.  

Vocabulary
Tier 2: connect, belong, valued

Lesson preparation
•	 ball of string or wool 

•	 a small stuffed animal or toy 

•	 chart paper 

Lesson
Learning intention 
Students are learning to:

•	 recognise how connecting with others builds a 
sense of belonging. 

Success criteria 
Students can:

•	 identify people, groups or places they feel 
connected to 

•	 describe how belonging feels 

•	 demonstrate how to connect with others.   

Tune in

Introduce skills in focus:  
self-awareness and empathy 

Introduce the learning intention and success criteria. 
Explain to students that today students will be 
learning how connecting with others builds a sense 
of belonging. 

As a class discuss what comes to mind when 
students hear the words ‘connection’ or ‘connecting.’ 

Suggested responses

Words associated with connection or connecting 
might include Wi-Fi, plugging cords in, holding hands 
or physical touch. 

Use these ideas to introduce connections to people, 
groups, Country, and places. For example, just 
like connecting a device to the internet allows it 
to explore the online world, connecting to people, 
groups or places allows people to feel safe, 
supported and like they belong. 

Teaching note 

Country is the term often used by Aboriginal 
peoples to describe the lands, waterways and 
seas to which they are connected. The term 
contains complex ideas about law, place, custom, 
language, spiritual belief, cultural practice, 
material sustenance, family and identity. 

Provide students with relatable examples of these 
connections: 

•	 people, such as a sibling or family member, a 
neighbour, an Elder 

•	 groups, such as extended family, Mob, friends 
from school, teammates from a club

•	 places, such as a special location where you have 
memories, such as where you grew up, or Country. 

Ask students to describe how these connections 
make them feel. Emphasise the positive feelings 
from making connections and belonging to a group.  

Definition 

Belonging is to feel accepted, valued and included. 
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Emphasise that connections create a sense of 
belonging. 

Understand

Model skills in focus:  
self-awareness and empathy 

Demonstrate the connections that individuals in the 
classroom have with one another using a ball of string 
or wool.  

Instructions 

1.	 Sit with students in a circle on the floor, with 
students sitting knee to knee. Begin by holding a 
loose end of the string.  

2.	 Model making a connection to a student by 
saying, ‘I am connecting to [Name] because...’  

Reasons can be simple. For example, ‘...because 
we both like ice cream,’ or ‘...because you helped 
me pack up yesterday.’ 

3.	 Pass the ball of wool to that student but keep 
holding the end of the string. 

4.	 Continue building connections until every student 
is holding a piece of the string. 

5.	 Allow students to continue to make connections 
with others – this will strengthen the lines of 
connections. 

Students gently pull their string until the lines are 
tight and then place a small stuffed animal or toy on 
top of the connections. Highlight that the connections 
they have made with each other is strong enough to 
hold the object up.  

Practice skills in focus:  
self-awareness and empathy

As a class, use the following questions to build 
understanding of the importance of connections and 
feeling a sense of belonging.  

•	 Would you be able to hold an object with only one 
piece of string. Why not?  

•	 What might happen if someone lets their string go?  

•	 How can we make sure everyone in our class feels 
like they belong? 

•	 How do connection and belonging make the class, 
as a group, stronger? 

Do the activity in reverse to pack up. The last person 
passes the ball back to the person who passed it to 
them using the sentence, ‘I am connected to [Name].’ 

Act and apply

Evaluate skills in focus:  
problem-solving

Write ‘connection and belonging’ on chart paper. 

Students provide examples of how connection and 
belonging makes them feel. 

Suggested responses

Connection and belonging makes them feel happy, 
safe, included, strong. 

Display this poster in the classroom and refer to it 
when needed. 

Reinforce and revise

Reinforce the key messages and revise the 
learning intention and success criteria. Remind 
student that they have been learning that 
everyone in the class is connected to each other 
in more than one way and that everyone belongs. 
Connecting and belonging help everyone feel safe. 

S1-RRE-T3-L2 – connection and belonging

Formative assessment opportunities

Listen for student responses to how connection and belonging makes them feel 

Observe students’ ability to form connections with different students in the classroom 

Listen to students’ responses to how connection and belonging strengthens the group.
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Teaching Respectful  
Relationships Education

Lesson 3 –  using my 
strengths

Creating a safe, respectful and inclusive classroom 
Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a 
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are 
appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents 
and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective 
interrupting while following mandatory Child Protection reporting policies.

Overview
This lesson builds on the idea of belonging that 
was first introduced in Stage 3 – Topic 3 – Lesson 2. 
Students explore their own strengths and recognise 
the strengths of others, understanding how these 
qualities contribute to building a sense of belonging. 
They identify and discuss how strengths can be 
applied in different situations.  

Through reflection and discussion, students begin to 
recognise how strengths help them work with others, 
solve problems in positive ways, and make safe and 
respectful choices. 

Syllabus outcomes  
and content
PH1-RRS-01 describes and demonstrates actions 
that support respectful relationships and safety 
offline and online

•	 Demonstrate actions that contribute to respectful 
relationships  

PH1-SMI-01 describes and demonstrates self-
management and interpersonal skills in a range of 
contexts

•	 Apply and evaluate interpersonal skills to 
make decisions that support the wellbeing of 
themselves and others 

Personal Development, Health and Physical Education K–6 Syllabus  
© NSW Education Standards Authority (NESA) for and on behalf of the 
Crown in right of the State of New South Wales, 2024.

Why this learning matters
Teaching students to identify and apply their personal 
strengths is key to fostering student agency. This 
approach equips students with the ability to solve 
problems and contribute to a safe school culture 
using their unique strengths. The practice of 
identifying strengths, both in themselves and others, 
lays the critical groundwork for understanding 
upstander behaviour in future learning.  

https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/support-self-and-others-rre#Self-awareness0
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/teaching-and-learning-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/research-and-resources-rre/rre-resources/rre-teaching-strategies
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/preventing-public-disclosures-rre
https://education.nsw.gov.au/schooling/school-community/child-protection/mandatory-reporting#:~:text=Child%20Protection%3A%20responding%20to%20and%20reporting%20students%20at,care%2C%20safe%20and%20supported%20in%20NSW%20public%20schools.
https://curriculum.nsw.edu.au/learning-areas/pdhpe/pdhpe-k-6-2024/overview
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S1-RRE-T3-L3 – using my strengths

Teaching advice
Support students to recognise their personal 
strengths. This can be related to the qualities they 
had identified in Stage 1 – Topic 3 – Lesson 1 that 
make them unique and different. 

Provide concrete examples of strengths they have 
recently demonstrated in the classroom or playground. 
Explicitly validate that every student possesses a 
unique set of strengths, whether it is being a good 
listener, being fair, sharing or being funny. 

It is important to label these strengths clearly so 
students can understand how to apply them to solve 
problems in the given scenarios.

Vocabulary
Tier 2: difference, strengths

Lesson preparation
•	 Resource 2 – strengths poster

•	 blocks, cups or plastic building bricks 

•	 small object – for example, stapler, eraser, small 
notebook 

•	 timer 

•	 mini whiteboards

Lesson
Learning intention 
Students are learning to:

•	 describe and apply their strengths in different 
situations. 

Success criteria 
Students can:

•	 identify their strengths 

•	 acknowledge the strengths of others 

•	 demonstrate problem-solving. 

Tune in

Introduce skills in focus:  
self-awareness and problem-solving

Introduce the learning intention and success criteria. 
Explain that students will be learning to identify and 
apply their strengths in different situations.  

Use the Resource 2 – strengths poster to introduce 
the concept of strengths. Display this in the 
classroom to refer to when needed. Read through 
the cards and explain what each of them mean.

Students use mini whiteboards or alternative 
communication modes to record 3 strengths they 
think are their most important. Remind them that 
strengths aren’t gendered and are for everyone.  

Students show their strengths to the people near 
them. 

Highlight to students that we all have strengths. 
Some people find it very easy to be kind to others, 
some are better at being brave and trying new 
things, whilst others can use humour and be funny 
to make others happy. Everyone can all use their 
strengths to help each one another. 

Understand

Model skills in focus:  
self-awareness and problem-solving 

As a class, read the following scenarios. Students 
demonstrate their understanding of strengths by 
identifying the strength that the character in the 
scenario used. 

Scenario 1: Sam is trying to tie his shoelaces. He 
tries once, but the knot falls apart. He tries again, 
but it gets tangled. He takes a deep breath and tries 
a third time until he gets it right. 

Suggested response

Sam is using his strengths of persistence or 
determination.
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Scenario 2: Skylar borrowed her mum’s phone to 
play a game. She accidentally clicked a button that 
bought 500 coins for real money. She felt scared 
that she would get in trouble, but she went straight 
to her mum and said, ‘I made a mistake.’ 

Suggested response

Skylar is using her strength of honesty. 

Scenario 3: During handball, everyone was arguing 
about whose turn it was. Raj stops the game and 
says, ‘Wait, the rules say the person in the line goes 
next, so it is Noah’s turn.’ 

Suggested response

Raj is using their strength of fairness or assertiveness. 

Act and apply

Practise skills in focus:  
self-awareness and problem-solving 

In groups of 2-3, students apply their strengths to 
one of the following scenarios. Remind students of 
how important it is for everyone to belong. 

Optional: students try a second scenario if time 
permits. 

Scenario 4: Jack uses forearm crutches to move 
around the school. He loves to play soccer and plays 
after school. Some of the other students at school 
don’t think Jack is very good so they don’t pass the 
ball to him. One day Jack hears a player tell his friend 
‘Don’t pass it to Jack, he can’t even kick and we’ll lose 
the game because of him.’ Jack was upset. 

Scenario 5: Kalia plays handball every recess. Even 
though she’s in year 2, she can beat some of the 
older students. One day, one of the year 6 kids tell 
her that little girls shouldn’t be playing on the hand 
ball courts. In class Kalia is quiet and seems upset.  

Scenario 6: Ali has found a new friendship group. 
One of the group members seems to be in charge 
and gets to choose who can and can’t join in the 
activities. Ali is sometimes not allowed to join in 
because they think he speaks English funny. 

Scenario 7: Anne wears long skirts and long sleeves 
every day because that is what her family does. 
Today is a very hot day. Anne is sitting inside the 
library drawing because it is cool inside. Two other 
kids point at Anne’s clothes and whisper, ‘She looks 
weird. Why is she wearing that?’ Anne looks down at 
her paper and looks sad. 

Evaluate skills in focus:  
self-awareness, empathy 

Reinforce and revise

Reinforce the key messages and revise the 
learning intention and success criteria. Remind 
students that they have been learning about their 
personal strengths and how they can apply them 
in different situations. Ask students the following 
questions: 

•	 Which strength did you choose and why? 

•	 Which strength did you like most from  
your partner/group member and how did they 
use it? 

•	 How might you use one of your strengths 
today?

Finish the learning by reminding students that 
everyone has unique strengths. Understanding 
and valuing the strengths of others is important 
because they can help people work together, 
support each other and help others feel like they 
belong and are included.

S1-RRE-T3-L3 – using my strengths

Formative assessment opportunities

Observe students’ ability to identify their own strengths  

Observe students applying their strengths 

Listen to students’ ability to recognise strengths in others 
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Teaching Respectful  
Relationships Education

Lesson 4 –  my values

Creating a safe, respectful and inclusive classroom 
Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a 
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are 
appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents 
and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective 
interrupting while following mandatory Child Protection reporting policies.

Overview
This lesson builds on the learning from Stage 1 – 
Topic 3 – Lesson 2, where students learnt about the 
importance of belonging. This will be linked to the 
value of inclusion.  

Students identify the people who influence their 
values and beliefs. They will role-play how the values 
of respect, fairness and inclusion can be used to make 
decision in given scenarios.

Syllabus outcomes  
and content
PH1-RRS-01 describes and demonstrates actions 
that support respectful relationships and safety 
offline and online

•	 Describe how connecting to family, people, 
groups and places contributes to health and 
wellbeing 

•	 Describe ways Aboriginal and/or Torres Strait 
Islander Peoples’ connections to Country/Place 
and others enhance wellbeing 

•	 Identify and describe a support network outside 
of the home 

PH1-SMI-01 describes and demonstrates self-
management and interpersonal skills in a range of 
contexts

•	 Recognise emotional responses to various 
situations and describe the impact on themselves 
and others   

Personal Development, Health and Physical Education K–6 Syllabus  
© NSW Education Standards Authority (NESA) for and on behalf of the 
Crown in right of the State of New South Wales, 2024.

https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/support-self-and-others-rre#Self-awareness0
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/teaching-and-learning-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/research-and-resources-rre/rre-resources/rre-teaching-strategies
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/preventing-public-disclosures-rre
https://education.nsw.gov.au/schooling/school-community/child-protection/mandatory-reporting#:~:text=Child%20Protection%3A%20responding%20to%20and%20reporting%20students%20at,care%2C%20safe%20and%20supported%20in%20NSW%20public%20schools.
https://curriculum.nsw.edu.au/learning-areas/pdhpe/pdhpe-k-6-2024/overview
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S1-RRE-T3-L4 – my values

Why this learning matters
To combat antisocial behaviour such as bullying, 
harassment, discrimination and racism, students 
need to have the skills to make choices that are fair, 
respectful and inclusive. Using unfinished stories 
provides opportunities for students to consider and 
discuss possible actions they could take and the 
implications of those actions. 

Learning about Aboriginal and Torres Strait Islander 
Peoples’ connections to Country and helps students 
appreciate the importance of culture, family and 
community in building strong, inclusive relationships.    

Teaching advice
This lesson includes unfinished stories. Some 
students may have experienced exclusion, disrespect 
or unfair treatment based on race, ability or gender. 
Adapt the activities to suit the needs of your class. 

If not provided by students, indicate responsible 
actions that could be taken for safety or health and 
acknowledge the difficulty of carrying out many of 
these actions. 

Vocabulary
Tier 2: influence, values, fair, include

Lesson preparation
•	 nil

Lesson
Learning intention 
Students are learning to:

•	 apply the values of respect, fairness and inclusion.  

Success criteria 
Students can:

•	 identify values in scenarios 

•	 demonstrate decision-making  

•	 recognise who influences their values and beliefs.   

Tune in

Introduce skills in focus:  
self-awareness and decision-making

Introduce the learning intention and success criteria. 
Explain that students will be learning about values 
and beliefs and what role they play in influencing 
people. 

Have students call out who they spend the most time 
with. Explain to students that their families and the 
people closest to them often shape their values and 
beliefs.  

Define the terms values and beliefs.

Definition

Values are the ideas that matter most to 
someone, like being honest, kind, fair or helpful. 
They help people choose what to do, even when 
no one is watching.

Beliefs help people decide what to do, how to act 
and how to treat others. They can be about an 
individual, groups of people or how people think 
things usually happen.

Explain that people might value being honest, so 
they tell the truth, even when they might get in 
trouble. Beliefs are thoughts people feel sure about, 
like ‘I am a good friend’ or ‘my family loves me.’ 
Beliefs are not always proven like facts, but they 
still feel very real and strong inside. For example, 
believing ‘I can learn this if I keep trying’ or ‘my 
friends will help me when I’m upset.’

Explain to students that their families and the people 
closest to them shape their values and beliefs. For 
Aboriginal peoples, family includes Elders, Aunties, 
Uncles and the whole Community. These important 
people share stories and lore that pass down values 
and beliefs – teaching people how to care for others 
and respect the land. Being on-Country and listening 
to Knowledge Holders guides Aboriginal peoples 
and helps keep their culture strong. 

Draw the following image on the whiteboard explaining 
that together they will unpack the connections closest 
to them who have the biggest influence.   
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Figure 1 – circles of influence

Explain to students that each circle represents 
different people who influence the decisions they 
make.  

•	 First circle – the word ‘me’. The closer the circle 
is to ‘me’, the more influence they have on our 
beliefs and values.  

•	 Second circle – this is the group we connect with 
the most and are the most important to us. This 
might be parents, carers, siblings, Elders, Mob 
and other members of your family.  

•	 Third circle – this is the community we are part 
of. This might include friends and teachers from 
school, friends and coaches from sporting clubs 
and friends and teachers from religious groups. 

•	 Fourth circle – this is the online community we 
interact with. We probably don’t know them in real 
life, but we might watch their content. 

Understand

Model skills in focus:  
self-awareness and decision-making

Explain to students that the values and beliefs people 
hold are influenced by those around them. The closer 
these people are, the more influence they have.  

Values are inner rules that guide people’s actions. 
They are the important things people know are right 
and wrong, and people use them every time they 
decide how to treat others. 

Beliefs are the ideas and thoughts people have 
about themselves and other people. These thoughts 
are shaped by people’s family, mob, friends and 
experiences.  

While values tend to stay the same, beliefs can 
change. 

Write the words ‘respect’, ‘fairness’, and ‘inclusion’ on 
the board. Provide students with a short description 
of each. Link the value of inclusion to belonging – it is 
about making sure everyone is included. 

Using the following unfinished story, guide students 
to provide endings that demonstrate one or more 
values.  

Unfinished story 1: Benny has just finished a packet 
of chips. He’s at a park with a group of friends and 
doesn’t see a rubbish bin anywhere. The other kids 
have left their rubbish on the ground. What should  
he do? 

•	 What could Benny do and which value would this 
reflect? 

Suggested responses

Benny could take rubbish with him because 
this shows he values respect and keeping the 
environment clean.  

Explain to students that Aboriginal people believe if 
you look after Country, Country will look after you. 
Caring for the land and sea is an important duty for 
them and they use knowledge passed down from 
their ancestors to make sure Country stays healthy 
for the future. 

•	 Refer to the influence circles. Which circle might 
have taught Benny that value? 

Suggested response

Benny might be influenced by his family, Mob 
(circle 2) or his teachers (circle 3).  

•	 How would Benny feel after taking the rubbish 
with him? 

•	 How do you think his friends would feel if they 
saw him doing that? 

S1-RRE-T3-L4 – my values
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Unfinished story 2: Ash and her friends are playing 
Red Light, Green Light during recess. Leah wants 
to join in, but a few of the other kids don’t want to 
include her. They believe that because Leah wears a 
hearing aid, she won’t hear the leader call out ‘Red 
Light’ in time to freeze and will ruin the game. Ash 
knows this isn’t fair.  

Ask students the following questions: 

•	 What could Ash do to show respect, fairness or 
inclusion? Teacher models how student responses 
might look and sound. Highlight how each 
response shows respect, fairness and/or inclusion. 

•	 Refer to the influence circles. Which circle might 
have taught Ash those values? Responses might 
include her family, Mob (circle 2) or her teachers 
(circle 3). 

•	 How would Leah feel about being respected, 
treated fairly and included? 

Act and apply

Practise skills in focus:  
self-awareness and decision-making

Working in pairs, students role-play a scenario where 
they demonstrate respect, fairness or inclusion to 
support a peer. The observing partner identifies the 
value shown and provides feedback: a thumbs up 
indicates the value was clearly demonstrated, or they 
can let them know how it could be improved. 

Unfinished story 3: Aanya arrives at school on 
Monday with henna on her hands. Her aunty put it on 
her for a cousin’s wedding over the weekend. Aanya 
feels special and is excited to show the class during 
news. When Aanya holds up her hands, a student 

pulls a face. They believe people shouldn’t have 
drawings like that on their hands. They say loudly, 
‘Yuck! You can’t do that here!’ Aanya stops smiling 
and hides her hands behind her back. 

After both partners have had a turn, use the 
following questions to allow students to demonstrate 
their understanding of values. 

•	 Which value did your partner use and how did 
they demonstrate it? 

•	 Which value did you use and how did you 
demonstrate it? 

•	 How might Aanya feel afterwards? 

Optional: allow different pairs or groups to 
demonstrate to the class how they finished Aanya’s 
story. 

Evaluate skills in focus:  
self-awareness and decision-making

Reinforce and revise

Reinforce the key messages and revise the 
learning intention and success criteria. Remind 
students that they have been learning about what 
influences people’s values and beliefs and how 
students can apply these in different situations. 
Ask students to reflect on each of the values 
of respect, fairness and inclusion using the 
following questions:

•	 Who in your circles taught you these values? 

•	 Can you share an example of how you used 
these values recently? 

•	 Why is it important to use our values when we 
make decisions about people?  

S1-RRE-T3-L4 – my values

Formative assessment opportunities

Listen to students recognise people who influence them  

Observe students’ abilities to problem-solve using their chosen values 
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Teaching Respectful  
Relationships Education

Lesson 5 –  actions and 
words

Creating a safe, respectful and inclusive classroom 
Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a 
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are 
appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents 
and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective 
interrupting while following mandatory Child Protection reporting policies.

Overview
In this lesson, students investigate how their actions 
and words affect relationships using the metaphor of 
building or breaking connections.  

By exploring empathy through unfinished stories and 
role-play, students practise applying the values of 
respect, fairness and inclusion to foster belonging.

Syllabus outcomes  
and content
PH1-RRS-01 describes and demonstrates actions 
that support respectful relationships and safety 
offline and online

•	 Demonstrate actions that contribute to respectful 
relationships  

PH1-SMI-01 describes and demonstrates self-
management and interpersonal skills in a range of 
contexts

•	 Identify how connections to others, emotional 
regulation, persistence, problem-solving, support 
networks and help-seeking build resilience and 
describe why it is important 

Personal Development, Health and Physical Education K–6 Syllabus  
© NSW Education Standards Authority (NESA) for and on behalf of the 
Crown in right of the State of New South Wales, 2024.

Why this learning matters
Students need to be able to safely explore the 
consequences of actions and words. Doing this may 
help to prevent and solve conflicts peacefully with 
others. 

Teaching students about empathy helps develop 
interpersonal skills like communication and conflict 
resolution, enhancing collaboration and teamwork. 
Moreover, empathy boosts emotional intelligence, 
contributing to better mental health and wellbeing. 
By promoting awareness and sensitivity towards 
diversity, empathy education helps reduce bullying 
and social exclusion. It builds resilience by enabling 

https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/support-self-and-others-rre#Self-awareness0
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/teaching-and-learning-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/research-and-resources-rre/rre-resources/rre-teaching-strategies
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/preventing-public-disclosures-rre
https://education.nsw.gov.au/schooling/school-community/child-protection/mandatory-reporting#:~:text=Child%20Protection%3A%20responding%20to%20and%20reporting%20students%20at,care%2C%20safe%20and%20supported%20in%20NSW%20public%20schools.
https://curriculum.nsw.edu.au/learning-areas/pdhpe/pdhpe-k-6-2024/overview
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S1-RRE-T3-L5 – actions and words

students to manage their own emotions in relation to 
others. Overall, empathy supports student wellbeing 
and prepares students for responsible citizenship 
and ethical decision-making.    

Teaching advice
This lesson builds on students’ existing understanding 
of their strengths, unique qualities, values and their 
ability to connect with others. Students should 
understand the importance of connecting with others 
(Stage 1 – Topic 3 – Lesson 2).  

Support students in understanding the cause and 
effect of their actions and words. Some students may 
not be able to read body language and facial cues, 
so an understanding of how their actions and words 
impact their relationship with others needs to be 
explicitly taught and reinforced with clear language. 

Gestures for pause, start and stop may be helpful 
when students discuss and demonstrate their 
understanding of empathy when analysing the 
unfinished stories.  

This learning refers to previous lessons of strengths 
(Stage 1 – Topic 3 – Lesson 3) and values (Stage 1 – 
Topic 3 – Lesson 4).  

Vocabulary
Tier 2: empathy 

Lesson preparation
•	 mini whiteboards

Lesson
Learning intention 
Students are learning to:

•	 practise empathy to understand how others feel.  

Success criteria 
Students can:

•	 apply values when making decisions 

•	 demonstrate an understanding of how actions 
and words build connection. 

•	 recognise how others feel.   

Tune in

Introduce skills in focus:  
self-awareness and empathy

Introduce the learning intention and success criteria. 
Explain to students that they will be learning about 
empathy and how they can practise empathy to 
understand how others feel. Students will explore 
how they can apply their values when making 
decisions and build their understanding of how 
actions and words build connection.

Remind students of the importance of connecting 
with others (Stage 1 – Topic 3 – Lesson 2), their 
personal strengths (Stage 1 – Topic 3 – Lesson 3) and 
the values of respect, fairness and inclusion (Stage 
1 – Topic 3 – Lesson 4). 

Students identify if the actions or words in the 
following scenarios build connection or break 
connection. Students record their responses, ‘build’ 
or ‘break’, on mini whiteboards or alternate modes of 
communication.  

Scenario 1: someone says to Molly, ‘This game is only 
for boys.’ 

Suggested response

These words and actions could break a connection.

•	 What could that person have said instead to show 
respect, fairness or inclusion?  

Scenario 2: Joe notices someone sitting by 
themselves and invites them to play. 

Suggested response

These words and actions could build a connection.

•	 What value is Joe showing? What strength could 
he be showing? 

Scenario 3: Kaya accidentally kicks a ball into 
another student. She immediately apologises, asks 
and checks if they’re okay. 

Suggested response

These words and actions could build a connection.

•	 What value is Kaya showing? What strength is she 
showing? 
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Scenario 4: someone pushes in front of the smaller 
kids in the canteen line.  

Suggested response

These words and actions could break a connection.

•	 What could that person have done instead to 
show respect, fairness or inclusion? 

Explain to students how actions and words can 
build or break connection, and how using empathy 
allows people to stop, consider what is happening for 
someone else and respond with using a value. 

Definition

Empathy is the ability to identify and understand 
the feelings and actions of another person. 

Understand

Model skills in focus:  
self-awareness and empathy

Read the following unfinished story about Alex. 
This story contains pauses and prompts to support 
students with empathising with Alex. 

Unfinished story 1: Alex used to be called a different 
name in preschool. Now, the teachers and the 
students in Year 1 call them Alex, which makes 
Alex feel proud and happy. At recess, Alex is sitting 
by themselves near the oval watching the other 
students running and playing.  

Pause the story. 

Ask students questions to build empathy with the 
main character Alex. For example:

•	 Imagine how it would feel for Alex to sit by 
themselves while other students are having fun. 
What are some of the things they would see and 
hear? How would this make their heart feel? Why 
would they feel this way? 

Continue the story. 

Two children across the oval notice that Alex is 
sitting by themselves.  

Pause the story. 

Explain that these children can imagine how it would 
feel sitting alone. They are empathising with Alex. 
They want to build, not break, a connection with them.  

Choose a volunteer to pretend to be Alex and model 
how these students might demonstrate respect, 
fairness and inclusion by choosing words and actions 
that help connect with Alex.  For example, by walking 
over to Alex and saying, ‘Hi, Alex! Do you want to 
play with us?’  

Teaching note

Use positive body language and tone to model 
that actions include how to do and say things. 

Support students to identify the words and actions 
that build connection. Emphasise the values 
demonstrated, such as respect by using Alex’s name 
and inclusion by approaching Alex in a friendly way 
then inviting Alex to play. 

Act and apply

Practise skills in focus:  
self-awareness and empathy

Read the following unfinished story to students. 
Students work in pairs to demonstrate empathy 
by showing they understand how the character 
feels and applingy actions and words that build 
connection to complete the unfinished story.   

Unfinished story 2: Aisha’s nani (grandmother) 
packed her a special lunch with her favourite food. 
Some students in her class can smell her food. They 
look at Aisha’s lunch and notice that it does not look 
the same as their lunch. 

•	 Imagine you are the students in Aisha’s class. How 
do you think Aisha feels about her special lunch? 

•	 You have a choice of building or breaking your 
connection with Aisha. What values could you use 
to help you decide? Which value did your partner 
use and how did they demonstrate it? 

Provide students the opportunity to role-play with 
a partner. A stop and start signal may be useful for 
students to know when to swap roles. Students tell 
their partner if they were successful in building a 
connection.  

S1-RRE-T3-L5 – actions and words
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Evaluate skills in focus:  
communication and problem-solving. 

Students share with the class the actions and words 
they used to build a connection with Aisha. 

Optional: allow students to demonstrate this to the 
class.  

Reinforce and revise

Reinforce the key messages and revise the 
learning intention and success criteria. Remind 
students that they have been learning about 
empathy and how they can practise empathy to 
understand how others feel. Students explored 
how they can apply our values when making 
decisions and build their understanding of how 
actions and words build connection. 

Ask students the following questions: 

•	 What does empathy mean? 

•	 Describe the actions and words you might 
use in the future to build a connection with 
someone. 

•	 Are there times when showing empathy might 
be hard? 

•	 How does it feel to choose actions and words 
that build connection? 

Formative assessment opportunities

Observe students’ ability to identify actions and words that build or break connection 

Observe students’ ability to recognise values that support building connection 

Evaluate students’ definition of empathy.

S1-RRE-T3-L5 – actions and words
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Lesson 6 –  being an 
upstander

Creating a safe, respectful and inclusive classroom 
Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a 
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are 
appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents 
and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective 
interrupting while following mandatory Child Protection reporting policies.

Overview
This lesson introduces students to the concepts of 
upstander and bystander behaviours, helping them 
recognise when someone needs help and how to 
respond safely using their strengths.  

Students will engage in a clip from Bullying No 
Way that will help them distinguish the difference 
between being an upstander and bystander. 

They will have the opportunity to practise being an 
upstander using their strengths, actions and words 
to support a character in a bullying scenario.

Syllabus outcomes  
and content
PH1-RRS-01 describes and demonstrates actions 
that support respectful relationships and safety 
offline and online 

•	 Demonstrate actions that contribute to respectful 
relationships 

•	 Describe choices and actions that contribute to a 
safe environment  

PH1-SMI-01 describes and demonstrates self-
management and interpersonal skills in a range of 
contexts

•	 Identify and demonstrate self-regulation 
strategies in response to situations and emotions 

Personal Development, Health and Physical Education K–6 Syllabus  
© NSW Education Standards Authority (NESA) for and on behalf of the 
Crown in right of the State of New South Wales, 2024.

Why this learning matters
One in four Australian students report being 
bullied at least once every few weeks. Schools are 
communities that need to actively discourages 
bullying behaviour; develops proactive, preventative 
strategies; and establishes effective responsive 
strategies to address bullying if it does happen. 

The reactions of those witnessing bullying behaviour 
(bystanders) can influence whether the behaviour 
continues and can also have long-term effects on 

https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/support-self-and-others-rre#Self-awareness0
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/teaching-and-learning-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/research-and-resources-rre/rre-resources/rre-teaching-strategies
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/preventing-public-disclosures-rre
https://education.nsw.gov.au/schooling/school-community/child-protection/mandatory-reporting#:~:text=Child%20Protection%3A%20responding%20to%20and%20reporting%20students%20at,care%2C%20safe%20and%20supported%20in%20NSW%20public%20schools.
https://curriculum.nsw.edu.au/learning-areas/pdhpe/pdhpe-k-6-2024/overview
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S1-RRE-T3-L6 – being an upstander

the wellbeing of the person being bullied. Someone 
trying to help can have a positive impact on the 
person being bullied – upstanders.  

Most bystanders say that they would assist a person 
being bullied if they knew what they could do to 
make a difference. Bullying behaviour is significantly 
reduced in schools where the culture actively 
promotes positive relationships and recognises the 
important role of the bystander. 

Four distinct bystander roles have been identified:  

•	 reinforcer (laughing, cheering, encouraging)  

•	 assistant (actively helping such as by blocking 
exits) 

•	 outsider (silent observation that could be 
interpreted as approval)  

•	 defender (active support for the person being 
bullied, also called an upstander).  

Schools can support bystanders to become 
upstanders by explicitly teaching and practicing 
effective responses. 

Teaching advice
This lesson draws on student knowledge of building 
connections, using strengths, values, actions and 
words to be upstanders.  

The Bullying No Way clip refers to upstanders as 
supportive bystanders. For this lesson the word 
upstander will be used to describe the supportive 
individuals. 

Students may already have had experience in 
bullying. Support students where necessary and 
provide alternate activities if needed.  

Vocabulary
Tier 3: bystander, upstander

Lesson preparation
•	 Our special superpower (2:26) – Bullying no way 

via YouTube

•	 ball or soft object 

•	 Resource 2 – strengths poster printed on A3 paper 

•	 mini whiteboards

Lesson
Learning intention 
Students are learning to:

•	 use their strengths to safely respond to bullying.

Success criteria 
Students can:

•	 recognise upstander and bystander behaviour 

•	 use their personal strengths. 

Tune in

Introduce skills in focus: help-seeking,  
social awareness and advocacy

Introduce the learning intention and success criteria. 
Explain to students that they will be learning to 
use their strengths to safely respond to bullying. 
Students will recognise upstander and bystander 
behaviour. 

Remind students of their strengths using  
Resource 2 – strengths poster.  

Students play a game of ‘Hot potato’ with a ball 
or soft object. The student holding the ball shares 
a personal strength, then calls out a peer’s name 
before passing the ball to them. The receiver catches 
the ball, shares their own strength, and repeats the 
process. Continue until all students have had a turn.  

Ask students the following questions to build 
understanding of applying strengths and values to 
solve problems and make decisions.

•	 How do your strengths solve-problems? 

•	 How do the values of respect, fairness and 
inclusion help you make decisions? 

Support students in understanding that using their 
strengths and values can help to make everyone 
feel safe. An important part of creating a safe 
environment is recognising and addressing bullying 
at the start.  

https://bullyingnoway.gov.au/
https://youtu.be/5QQbiwNvzYU?si=h_wKuBA9dw5E_Fgr
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Definition

Bullying is when someone’s behaviour hurts 
or harms someone on purpose and it keeps 
happening. It can include hurt to someone’s 
bodies and hurt to their thoughts and feelings. 
Bullying can happen at school, at home or online. 
It is never okay, and it is not a normal part of 
growing up. 

Understand

Model skills in focus: help-seeking,  
social awareness and advocacy

Watch Our special superpower (2:26) from Bullying 
No Way via YouTube. 

Define and discuss bystanders and upstanders. 

Definition

A bystander is someone who sees or knows 
about bullying that is happening to someone else.  

An upstander is someone who takes action when 
they witness someone being bullied or treated 
unkindly. 

Use a Y chart to identify the actions of bystanders 
and those of upstanders (or supportive bystanders). 
Address misconceptions and clarify inaccurate 
responses. 

Explain to students that they can use words and 
actions to demonstrate upstander behaviour.

•	 Words can include saying ‘stop it’ or ‘that’s enough’. 

•	 Actions can include walking away if it’s happening 
to you, walking away with the person experiencing 
the bullying, being a friend to the person 
experiencing the bullying or telling a trusted adult.  

Students give examples of what they might say 
(words) or do (actions) to show upstander behaviour 
in the following bullying scenarios. Provide students 
with feedback. 

Scenario 1: someone is making fun of another person 
with a disability. 

•	 What can you say or do to help? 

Scenario 2: someone wants you to spread a rumour 
about someone else. 

•	 What can you say or do? 

Scenario 3: someone keeps telling everyone not to 
let you play with them.  

•	 What can you say or do? 

Remind students that anytime they feel unsafe, they 
can always use No-Go-Tell. Emphasise that if they 
see someone being hurt physically, or they can see 
a situation getting worse, they should not confront 
the person who is bullying. They should seek help 
immediately.  

Read the following scenario for students to analyse 
upstander behaviour and strengths. 

Scenario: Geri is super quiet in class. When the 
teacher asks them a question, they look down and 
answer in a quiet voice. At lunch time, they walk 
around the playground by themselves. Lately, a 
group of older kids have been calling them names. It 
is happening more and more, and the older kids are 
getting louder and louder.   

Cooper and his friends have watched this happen. 
Most days, they walk away and pretend they haven’t 
seen it. Today Cooper decides that it’s not fair and 
everyone deserves respect. Geri is in his class, and 
they are really kind.  

“Hey that’s enough!” Cooper calls out to them.  

“Yeah,” another friend calls, “Leave Geri alone!” 

“Come play with us,” Cooper says as he leads Geri 
away from the older kids. 

In class, Cooper tells the teacher what has 
happened. 

Ask students the following questions to build 
understanding of upstander behaviour and how to 
apply strengths. Refer students back to Resource 1 – 
strengths poster.  

•	 Describe Cooper’s actions. Was he a bystander or 
an upstander? How do you know?  

•	 What strengths did you see Cooper use? 

S1-RRE-T3-L6 – being an upstander

https://youtu.be/5QQbiwNvzYU?si=h_wKuBA9dw5E_Fgr
https://app.education.nsw.gov.au/digital-learning-selector/LearningActivity/Card/599#.X63MT37YcBg.link
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Act and apply

Practise skills in focus: help-seeking,  
social awareness and advocacy

Students take turns using their strengths to be 
upstanders, like Cooper, with a partner. Remind 
students that if a situation feels unsafe, they can 
always use protective strategies such as No-Go-Tell. 

Provide students the opportunity to practise using 
more than one strength and present their upstander 
actions and words to the class.  

Evaluate skills in focus: help-seeking,  
social awareness and advocacy

Students use a Think-Pair-Share to discuss why 
Cooper and his friends chose to walk away the other 
times.

Validate and respond to answers appropriately. 
Express that being an upstander can be hard 
sometimes, especially if someone is older and has 
more power.

Reinforce and revise

Reinforce the key messages and revise the 
learning intention and success criteria. Remind 
students that they have been learning about 
bystander and upstander behaviour in bullying 
situations. Students used their strengths to safely 
respond to bullying. 

 Ask students the following questions: 

•	 Is it easy or hard to be an upstander? 

•	 What can you always do to help someone who 
is being bullied? Use No-Go-Tell. 

•	 How does being an upstander make you feel? 

•	 How do you think Geri felt after you helped as 
an upstander? 

Tell students they should feel proud that they 
have the skills and strengths to help someone like 
Geri. End the lesson with a round of applause to 
celebrate everyone being upstanders. 

Formative assessment opportunities

Observe whether students can identify upstander and bystander behaviours 

Observe students demonstrating upstander behaviour 

S1-RRE-T3-L6 – being an upstander

https://app.education.nsw.gov.au/digital-learning-selector/LearningActivity/Card/645?clearCache=d730627-fc62-8e29-b735-88cc36495b9
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NSW Department of Education

Teaching Respectful  
Relationships Education

Lesson 7 –  celebrating 
our differences

Creating a safe, respectful and inclusive classroom 
Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a 
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are 
appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents 
and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective 
interrupting while following mandatory Child Protection reporting policies.

Overview
This lesson moves students beyond simply 
acknowledging differences to actively celebrating 
them as strengths.  

Students engage in a collaborate art activity, a 
peer-to-peer connection task, to apply the skill of 
empathy. Working in pairs, students learn about their 
partner’s unique qualities and interests, translating 
these into visual symbols on a template.  

The final artwork serves as a visual metaphor for the 
class – unique individuals united by a shared sense of 
community and understanding.

Syllabus outcomes  
and content
PH1-RRS-01 describes and demonstrates actions 
that support respectful relationships and safety 
offline and online

•	 Demonstrate actions that contribute to respectful 
relationships 

PH1-SMI-01 describes and demonstrates self-
management and interpersonal skills in a range of 
contexts

•	 Demonstrate interpersonal skills that contribute 
to positive and respectful interactions  

Personal Development, Health and Physical Education K–6 Syllabus  
© NSW Education Standards Authority (NESA) for and on behalf of the 
Crown in right of the State of New South Wales, 2024.

Why this learning matters
Celebrating diversity is important for creating 
inclusive and equitable societies where everyone 
feels valued and respected. Recognising personal 
strengths and affirming diverse identities fosters a 
deep sense of belonging, which boosts engagement 
and wellbeing. Students who see their backgrounds 
or people like them being represented positively are 
more motivated, leading to improved learning and 
social outcomes. 

https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/support-self-and-others-rre#Self-awareness0
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/teaching-and-learning-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/promoting-rre-in-schools/supporting-school-community-rre/informing-parents-and-carers-rre
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/research-and-resources-rre/rre-resources/rre-teaching-strategies
https://education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education/school-implementation-support-rre/school-readiness-rre/preventing-public-disclosures-rre
https://education.nsw.gov.au/schooling/school-community/child-protection/mandatory-reporting#:~:text=Child%20Protection%3A%20responding%20to%20and%20reporting%20students%20at,care%2C%20safe%20and%20supported%20in%20NSW%20public%20schools.
https://curriculum.nsw.edu.au/learning-areas/pdhpe/pdhpe-k-6-2024/overview
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S1-RRE-T3-L7 – celebrating our differences

Embracing diversity helps build mutual respect, 
reducing prejudice and empowering students to act 
as upstanders. It prepares young people for success 
by developing their interpersonal skills. Overall, this 
learning not only enriches the educational experience 
but creates stronger communities, equipping students 
to become responsible, active citizens. 

Teaching advice
Completing an activity for a peer can be challenging 
for some students. Encourage them to practice 
empathy by considering how much effort their 
partner deserves. When presenting the artwork to the 
class, model the use of positive language to ensure 
every student’s qualities are genuinely celebrated.  

Vocabulary
Tier 2: diversity 

Lesson preparation
•	 Embracing diversity (0:58) – Bullying No Way via 

YouTube

•	 blue poster paper 

•	 Resource 3– fish

•	 coloured pencils 

•	 glue 

•	 option to use glitter or different coloured foil 

Lesson
Learning intention 
Students are learning to:

•	 celebrate the unique qualities of others.

Success criteria 
Students can:

•	 identify differences 

•	 recognise and value inclusion. 

Tune in

Introduce skills in focus:  
self-awareness, empathy, communication

Introduce the learning intention and success criteria. 
Explain that students will be learning to celebrate 
the unique qualities of others. 

Revisit the learning from Stage 1 – Topic 3 – Lesson 1. 
Remind students of how different and unique they are. 

Use the following prompts to lead a discussion on 
how connection, belonging. and being an upstander 
helps to promote and celebrate diversity. 

•	 What is one special thing about you that is 
different from your friends? How does that make 
our class more interesting? 

•	 How do we stay connected through our 
differences? 

•	 What does belonging feel like? 

•	 How does being an upstander help others? 

Watch the clip Embracing diversity (0:58) from 
Bullying No Way via YouTube.  

Students create a definition for diversity to display in 
the classroom.    

Definition

Diversity means that everyone is different and 
special in many ways. We have different cultures, 
languages, families, abilities and interests. These 
differences make classrooms and communities 
unique and help people learn from each other. 

Understand 

Model skills in focus:  
self-awareness, empathy, communication

Explain to students that they will work together to 
create an artwork celebrating diversity – a rainbow 
reef of differences – using Resource 3– fish.  

https://youtu.be/ujLr6ZQ-DeY?si=WsG-b6kBvNYf3vS_
https://youtu.be/ujLr6ZQ-DeY?si=WsG-b6kBvNYf3vS_
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Students work in pairs and tell each other one thing 
that makes them unique and special. Partners will 
draw or decorate the others’ fish. Provide students 
with the following example: 

•	 If my partner is a really good soccer player and 
that’s what makes them special, I might decorate 
their fish with different coloured soccer balls.  

•	 If I tell my partner that what makes me special is 
that I really love nature, they might draw leaves or 
flowers on my fish.  

Provide students with time to complete their 
partner’s fish. Encourage students to try their best to 
represent their partner’s special quality.  

Practise skills in focus:  
self-awareness, empathy, communication

Remind students that their words and actions have 
consequences and they want to continue to build 
connections with each other. Think of things to say 
to one another to build connection. Prompt students 
to use empathy by imagining how hard their partner 
worked to make their artwork reflect how special 
that student is.  

Students ‘swim’ their fish to the blue poster 
paper, present it to the class and explain how they 
represented their partner’s unique and special 
qualities. 

When gluing the fish, make sure they are facing 
the same direction, explaining that they are one 
community with a shared vision for respect, fairness 
and inclusion.

Act and apply

Evaluate skills in focus:  
self-awareness, empathy, communication

Reinforce the idea that diversity should be 
celebrated.  

Ask students to imagine what it would be like if 
nobody felt like they could be proud of who they 
were or that they had to pretend to be different. 

Students reflect on one action they could take to 
make sure that everyone in the classroom, school or 
community felt like they were celebrated. 

Reinforce and revise

Reinforce the key messages and revise the 
learning intention and success criteria. Remind 
students that they have been learning to 
celebrate the unique qualities of others. Their 
fish community shows the diversity and special 
qualities of the class. 

End the lesson by playing Inclusion makes the 
world more vibrant (3:06) by Uniting via YouTube.  

Emphasise that differences should be celebrated. 
Difference is what makes everyone unique and, 
when people combine their uniqueness, it makes 
a safe, inclusive community.

Formative assessment opportunities

Observe if students make clear connections between the scenario and  
the people or places in their circle. 

Look for students who articulate how their actions can positively impact  
individuals and the wider community. 

Observe whether students link their strengths to specific actions that  
support inclusion, safety, or fairness. 

S1-RRE-T3-L7 – celebrating our differences

https://youtu.be/QXY5TyCUTlo
https://youtu.be/QXY5TyCUTlo
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S1-RRE-T3-Resources

Resource 1 – body outline

Go back to lesson 1
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Resource 2 – teacher notes: Strengths cards

Strengths Definition

Honest You tell the truth even when it is not easy.

Funny You try to cheer people up by making them laugh.

Forgiving You accept your friends’ apologies.

Kind You help others and use kind words.

A leader You help your group work well together.

Brave You are able to do what is important even when you feel scared.

Self-control You can do what is important even if you don’t want to.

Notice others You think of how others might be feeling.

Assertive You are able to say things in a strong, clear and fair way.

Fair You include everyone and you follow the rules.

Determined You keep trying even when it gets hard.

Curious You like to learn new things and ask questions.

Patient You can wait for your turn even if it takes a while.

Generous You are good at sharing and giving.

Creative You like to come up with new ideas and new ways of doing things.

Persistent You keep trying even if you fail.

Notice myself You notice how you are feeling and how that makes you behave.

Good listener You listen to others ideas and how they feel.

S1-RRE-T3-Resources Go back to lesson 6Go back to lesson 3



NSW Department of Education Teaching Respectful Relationships Education  |  117

Resource 2 – strengths cards (front)

Honest Funny Forgiving

Kind A leader Brave

Self-control Notice others Assertive

S1-RRE-T3-Resources Go back to lesson 6Go back to lesson 3
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Resource 2 – strengths cards (front)

Fair Determined Curious

Patient Generous Creative

Persistent Notice myself Good listener

S1-RRE-T3-Resources Go back to lesson 6Go back to lesson 3
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Resource 2 – strengths cards (back)

Honest

You tell the  
truth even when  

it is not easy.

Funny

You try to  
cheer people  

up by making them 
laugh.

Forgiving

You accept  
others’ apologies.

Kind

You help  
others and use 

kind words.

A leader 

You help  
your group work 

well together.

Brave

You are able  
to do what  

is important  
even when you 

feel scared.

Self-control

You can do  
what is important 
even if you don’t 

want to.

Notice others

You think of  
how others might 

be feeling.

Assertive 

You are able  
to say things in  
a strong, clear  
and fair way.

S1-RRE-T3-Resources Go back to lesson 6Go back to lesson 3



NSW Department of Education Teaching Respectful Relationships Education  |  120

Resource 2 – strengths cards (back)

Fair

You include 
everyone and you 
follow the rules.

Determined

You keep  
trying even when  

it gets hard.

Curious

You like to learn 
new things and 
ask questions.

Patient

You can wait for 
your turn even if  
it takes a while.

Generous

You are good at 
sharing and giving.

Creative

You like to come 
up with new ideas 
and new ways of 

doing things.

Persistent

You keep trying 
even if you fail.

Notice myself

You notice  
how you are 

feeling and how 
that makes  
you behave.

Good listener

You listen to 
others ideas and 

how they feel.

S1-RRE-T3-Resources Go back to lesson 6Go back to lesson 3
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Resource 3 – fish  

S1-RRE-T3-Resources Go back to lesson 7
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S1-RRE-T3-References

References

This resource contains NSW Curriculum and syllabus content. The NSW Curriculum is developed by the 
NSW Education Standards Authority (NESA). This content is prepared by NESA for and on behalf of the 
Crown in right of the State of New South Wales. The material is protected by Crown copyright.

Please refer to the NESA Copyright Disclaimer for more information  
https://www.nsw.gov.au/education-and-training/nesa/copyright.

NESA holds the only official and up-to-date versions of the NSW Curriculum and syllabus documents. 
Please visit NESA https://www.nsw.gov.au/education-and-training/nesa and NSW Curriculum  
https://curriculum.nsw.edu.au. 

Personal Development, Health and Physical Education K–6 Syllabus © NSW Education Standards Authority 
(NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.

University of New South Wales Canberra (n.d.) Yarning circles: Indigenous practices, UNSW Canberra website, 
accessed 10 December 2025.   

CESE (Centre for Education Statistics and Evaluation) (2020) Supporting students’ sense of belonging, 
accessed 10 December 2025.  

Australia State of the Environment (2021), Caring for country, Australia State of the Environment website, 
accessed 10 December 2025. 

eSafety Commissioner (n.d.), Empathy lesson plan 2: Young and eSafe, accessed 10 December 2025.

Australian Education Authorities, the State of Queensland (2025) Bullying No Way, Bullying No Way website, 
accessed 11 September 2025. 

Bullying No Way (2020) ‘Our special superpower’ [video], YouTube website, accessed 11 September 2025.   

NSW Department of Education (2025), Upstanding bullying: Bystander to upstander, accessed 10 December 2025.   

NSW Department of Education (n.d.) Digital Learning Selector, NSW Department of Education website, 
accessed 11 September 2025.  

Bullying No Way (2024) ‘Embrace diversity’ [video], YouTube website, accessed 11 September 2025.   

Uniting (2018) ‘Inclusion makes the world more vibrant’ [video], YouTube website, accessed 11 September 2025.    

https://www.nsw.gov.au/education-and-training/nesa/copyright
https://www.nsw.gov.au/education-and-training/nesa
https://curriculum.nsw.edu.au/
https://curriculum.nsw.edu.au/learning-areas/pdhpe/pdhpe-k-6-2024/overview
https://www.unsw.edu.au/canberra/about-us/equity-diversity-inclusion/unsw-canberra-community-circle
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/research-reports/supporting-students-sense-of-belonging.html
https://soe.dcceew.gov.au/indigenous/management/caring-country
https://www.esafety.gov.au/sites/default/files/2019-08/young-and-esafe-empathy-meditation-lesson-plan-2.pdf
https://bullyingnoway.gov.au/
https://www.youtube.com/watch?v=5QQbiwNvzYU
https://education.nsw.gov.au/schooling/schooling-initiatives/anti-bullying/educators/understanding-bullying/bystander-to-upstande
https://app.education.nsw.gov.au/digital-learning-selector/LearningActivity/Card/599#.X63MT37YcBg.link
https://www.youtube.com/watch?v=ujLr6ZQ-DeY
https://youtu.be/QXY5TyCUTlo


We appreciate your involvement in the RRE Program. 

As part of this program we value your feedback and input into all aspects  
of our support.

We ask you to provide us with feedback on these curriculum resources.

Your feedback will be used to help the RRE team evaluate the delivery and 
effectiveness of these RRE resources to inform ongoing improvements and 
meet participants’ needs.  

The survey will take approximately 10 minutes to complete.  
2026 Respectful Relationship Education Resources Survey  – Fill in form

If you have any questions about the survey or evaluation, please contact:  
RRE-schools@det.nsw.edu.au 

We acknowledge the homelands of all Aboriginal and/or Torres Strait Islander peoples 
and pay our respect to Country.
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Material in this resource not available under a Creative Commons license: 
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Links to third-party material and websites

Please note that the provided (reading/viewing material/list/links/texts) are a suggestion only and implies no endorsement, by the 
New South Wales Department of Education, of any author, publisher, or book title. School principals and teachers are best placed 
to assess the suitability of resources that would complement the curriculum and reflect the needs and interests of their students.

If you use the links provided in this document to access a third-party’s website, you acknowledge that the terms of use, including 
licence terms set out on the third-party’s website apply to the use which may be made of the materials on that third-party website 
or where permitted by the Copyright Act 1968 (Cth). The department accepts no responsibility for content on third-party websites.

Say hello 

 @NSWDepartmentofEducation 

 @NSWEducation 

 @NSWEducation 

education.nsw.gov.au

Contact Respectful Relationships Education 

 RRE-schools@det.nsw.edu.au 

 education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education

https://forms.office.com/r/qfj0S8h5Ky
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