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What is RRE?

Respectful Relationships Education (RRE)
explicitly addresses the prevention of gender-
based violence. Gender-based violence is any
form of violence targeting a person because
of their gender or gender presentation. It can
include domestic, family and sexual violence.

Introduction

Respectful Relationships Education (RRE) is most
effective when embedded across the curriculum and
supported by the whole-school community. Explicitly
teaching foundational RRE knowledge and skills
requires more than one lesson. It needs structured,
age-appropriate learning that builds over time.

These concepts should be taught explicitly, in

safe and inclusive classrooms. This helps students
develop the language, confidence and strategies
they need to build respectful, caring relationships in
the real world.

RRE addresses the knowledge, understanding, skills
and attitudes which children and young people need
to build and maintain safe, respectful relationships
throughout life.

The Teaching Respectful Relationships Education
K-12 curriculum resources address the RRE related
issues which research tells us children and young
people may be exposed to throughout their lifetime.
These include:

e bodily autonomy
e coercion, grooming

e child protection education (abuse, personal safety,
rights and responsibilities)consent and privacy

¢ domestic, family and sexual violence (DFSV)
e bullying, discrimination and vilification

e extremism

* nudes or sexting

e pornography

* sexual extortion (sextortion)

¢ deep fakes and Al companions.

The resources address the issues in an age-
appropriate, evidence-based, trauma-informed way.

We have given additional focus in our curriculum
resources to the concepts of respect, power, gender,
privacy and consent as these are deeply embedded
in the content and central to the issues children and
young people are exposed to.
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What is RRE? continued

A whole-school approach is unequivocally
considered to be the best-practice model for
Respectful Relationships Education. Schools should
ensure that content is explicitly taught in ongoing,
incremental and cumulative stages. This approach
should be multifaceted, with a range of teaching
resources and techniques, and supported by the
broader school environment, school policy and
cross-curricular links.

Teachers should adopt a rights-based, ethics-based
and sex-positive approach. Rights-and-ethics-based
approaches promote and embed human rights
frameworks, social-justice perspectives, and
ecological models.

They are deemed to be effective in:
e addressing stigma

e capturing and helping students to understand
the nuance of gaining, receiving and negotiating
consent

e providing guidance for students on how to
engage in healthy relationships and to behave
ethically

* empowering young people to make decisions
based on a set of values, which is ultimately more
sustainable across the lifespan.

Within NSW, the Personal Development, Health and
Physical Education (PDHPE) syllabus addresses
contemporary health concepts important to
students’ learning and development. These include
the concepts of personal identity, mental health and
wellbeing, relationships, consent, ethical behaviours
online and self management and interpersonal
skills. These concepts are all central to Respectful
Relationships Education.

There is also opportunity for concepts embedded in
RRE to be addressed in other key learning areas, in
addition to a broader whole school approach.

Aim
Respectful Relationships Education aims to assist
students in:

¢ developing skills in recognising and responding
to unsafe situations

¢ seeking assistance effectively

¢ establishing and maintaining respectful and
equal relationships

¢ strengthening attitudes and values related to
equality, respect and responsibility.

Outcomes of RRE

Internationally, research has demonstrated that
school-based prevention initiatives can reduce the
likelihood that students will go on to experience or
perpetrate violence in the future.

Implementing respectful relationships education
in schools in Australia has shown evidence of
increases in:

¢ students’ knowledge of, attitudes towards, and
confidence in discussing issues of domestic
violence, gender equality and respectful
relationships

¢ teachers’ understanding of the importance of
respectful relationships education

e school level commitments to respectful
relationships, for example, positive student
classroom behaviour and positive student-student
and teacher-student relationships (OurWatch, The
evidence for respectful relationships education,
viewed 11 June 2025).
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What is RRE? continued

Addressing gender and drivers
of gender based violence

The term domestic and family violence covers

a wide spectrum of behaviours that involves

an escalating spiral of abuse and violence.

These behaviours can include physical, sexual,
psychological, emotional, cultural, spiritual and
financial abuse. It can include coercive control and
manipulation. The most common and pervasive
instances of family and domestic violence occur in
current or former intimate partner relationships,
perpetrated by men against women and their
children. However, the term domestic and family
violence includes all violence between family
members, and partner against partner.

Violence against women and their children is deeply
rooted in power imbalances that are reinforced by
gender norms and stereotypes. Attitudes, gender
stereotypes and social norms are learned through
social and cultural expectations.

The gendered drivers of violence against women
impact the rate at which violence against women
happens. Other reinforcing factors are not the cause
of violence against women, but they do contribute
to the severity and frequency of violence against
women. (OurWatch)

Understanding the drivers of violence is key to
knowing how to prevent it and schools have a critical
role in addressing the gendered drivers of violence
against women, and not focus just on the reinforcing
factors.

The primary prevention model embedded in the
whole school approach seeks to change the social
norms, structures and practices that perpetuate
these inequalities and ultimately influence individual
attitudes and behaviours leading to violence.

Teaching Respectful Relationships Education K-12



Programming advice

It is recommended that schools deliver
this content in Terms 2 or 3. This allows a
rapport and safety to be developed in the
class throughout Term 1. It also ensures any
‘ ‘ public disclosures can be addressed with
~ time for referral and follow up.

Respectful Relationships Education should not

be taught as an isolated component. It should be
integrated with related content. It involves teaching
and learning about three topics:

e Topic 1- Staying safe-navigating personal
wellbeing

e Topic 2- Boundaries and limitations -how far is
too far?

¢ Topic 3- Beyond the line - understanding
bullying, discrimination and extremism

How schools approach each topic will depend on

what students already know and can do, and how the
school Respectful Relationships Education program

is constructed.

There are three main approaches which schools
can take to incorporate Respectful Relationships
Education into their curriculum programs and units.

1. Programming Respectful Relationships Education
as blocks or units of work. For example, units of
work based on the three Respectful Relationships
Education topics are taught in each year, or across
each stage.

2. Integrating Respectful Relationships Education
concepts throughout PDHPE or other KLA units.

3. A combination of the above two approaches.
For example, there is an integrated unit called
“Hang with the ‘in crowd’ ” which includes
Respectful Relationships Education concepts as
relationships, bullying, abuse of power, bribes
and threats. Later in the year there is a whole
unit to cover the rest of the three Respectful
Relationships Education themes.

Each approach has advantages and disadvantages.
The approach which schools choose to take will
depend on the school. If your school wants to take the
first approach, then ensure that the unit is not taught
in Term 4. Units contain content specific to abuse.
There is risk of personal student disclosures and
teaching it last in the year inhibits adequate follow-up.
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Using the resources

The Teaching Respectful Relationships
Education K-12 curriculum resources have

been designed to support primary and
secondary teachers to provide respectful
relationships education. The resources
include teaching and learning materials

for Kindergarten to Year 12.

The resources are structured into 3 key topics.
Each topic is embedded across each of the stages
of learning with key messages and activities
developing knowledge, understanding and skills at
an age appropriate level.

In teaching RRE, if you teach Topic 1 from the K-12
curriculum resources, you meet the child protection
education requirements for schools. Topic 1 covers
content and concepts related to prevention of
domestic, family and sexual violence, abuse and
aspects of child protection education, so you are
compliant when you deliver this content.

While Topic 1 meets the requirement, students
get much stronger, more coherent learning when
Topics 1, 2 and 3 are integrated across the year.

The same core concepts-respect, gender, power,
privacy and consent -are threaded through every
topic, so students see these ideas applied in

different contexts rather than as isolated lessons.

You can think of Topic 1 as the baseline-the
non-negotiable foundation that keeps us compliant
and students safer. Adding Topics 2 and 3 turns
that foundation into a complete protective learning
environment, where young people can connect the
dots between relationships, online practices and
peer cultures.

If you are planning for quality, map how you will
revisit respect, gender, power, privacy and consent
through Topics 1, 2 and 3 over the year and Stage,
so students experience a consistent, reinforcing
message rather than one-off lessons.

Meeting student need

Age-appropriate Respectful Relationships Education
(RRE) delivers content matched to a child’s
chronological age or year level, using general norms
for typical milestones, while ensuring information is
scientifically accurate, incremental, and free from
shame. The syllabus guides this content.

An age appropriate approach to RRE aligns teaching
with the predictable stages of healthy sexual
development, spanning infancy through adolescence.

All students engage in all topics with tailored
teaching and learning activities and personalised
adjustments for students with disability, if needed.
The aim is to support healthy relationship and
sexuality development.
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Using the resources continued

Topic overview

Topic 1 - Staying safe - navigating
personal wellbeing

Key issues in focus: Domestic, family and sexual
violence, abuse, power, protective strategies.

Description: This topic introduces students to the
concept of personal wellbeing in various dimensions,
including physical, emotional, and social health.

Students learn about identifying safe and unsafe
situations and how to protect themselves in different
environments such as home, school, and online.

It may include understanding feelings and emotions,
recognising stress or distress, and developing skills
to seek support when needed.

Emphasis is placed on self-awareness, self-care
strategies, and building resilience.

Students are encouraged to develop a sense of
autonomy and to practise decision-making that
prioritises their safety and wellbeing.

Topic 2 — Boundaries and limitations -
how far is too far?

Key issues in focus: Sharing images, consent, safe
online behaviours, boundaries, image-based abuse,
nudes, sextortion and pornography.

Description: This topic explores the concept of

personal boundaries, physical, emotional, and digital.

Students learn about consent and respecting their
own boundaries as well as those of others.

Discussions may cover how to communicate
boundaries clearly and assertively.

It deals with recognising inappropriate behaviour,
peer pressure, and situations where boundaries
might be challenged.

Students are supported to understand that it
is okay to say ‘no’ and to seek help if they feel
uncomfortable or unsafe.

This topic also addresses social norms, respect in
relationships, and the importance of limitations to
maintain healthy interactions.

Topic 3 - Beyond the line -
understanding bullying, discrimination
and extremism

Key issues in focus: Bullying, harassment,
discrimination, vilification, racism, extremism,
healthy masculinities and the manosphere.

Description: Building on the foundations of personal
safety and boundaries, this topic addresses
situations where these have been breached.

It likely covers recognising signs of abuse, bullying,
harassment, or other harmful behaviours.

Students learn about available support systems,
including trusted adults, school counsellors, and
community resources.

There may be a focus on empowerment, helping
students to know when and how to speak up, report
concerns, and support peers who might be at risk.

Legal and ethical considerations around safety and
respectful relationships are introduced in age-
appropriate ways.

This topic aims to build a culture of respect and
responsibility, encouraging students to contribute to
safe and inclusive environments.

Lesson structure

Teaching Respectful Relationships Education K-12
curriculum resources include stage based lessons
which include a consistent structure:

¢ tunein-short activity based around the content
and key concepts of the lesson to ignite thinking

e understand-core essential learning of the topic
aligned to learning intentions

e act and apply-activities which enable students
to have the opportunity to put their learning into
practice.

Each lesson is designed as a sequence of learning.
They can be used in their entirety, or teachers may
select some sections of the lesson to insert into
their existing units to complement learning for their
student and school context. It is recommended

that the learning is of an adequate duration to

allow students the opportunity to build in-depth
knowledge, understanding and skills.
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Teaching sensitive content

KK

The content included in Respectful
Relationships Education (RRE) can affect
individuals in different and sometimes
unexpected ways.

This includes not only students, but also staff and
leaders who deliver curriculum content, receive a
disclosure, engage in conversations with students
about this content and issues or who may themselves
be impacted by trauma, abuse or domestic, family
and sexual violence. Individuals can be impacted not
just initially, but also at a later stage.

Teacher check in and readiness

Before delivering a lesson on RRE or any potentially
challenging content, it can be beneficial for staff to
check-in with themselves and a trusted supervisor.

This self-awareness check-in:

e prioritises the personal wellbeing of the staff
member

e supports the effective teaching of the content

¢ helps the staff member feel more prepared to
appropriately respond to a disclosure.

It is not uncommon for staff to be affected
emotionally when delivering RRE, especially if

a disclosure is made by a student, colleague or
member of the community. In such cases, staff
members can access support through the NSW
Department of Education’s Employee Assistance
Program. Confidential support is available by calling
1800 951198 or visiting the website.

Self-care extends beyond seeking professional
support. It is important to recognise that self-care
can also involve engaging in everyday practices that
help to recharge and refuel.

Setting up the learning
environment

Recognise that some students may find it difficult to
contribute to class discussions and may say little in
group activities. Don’t assume they are not engaged
in the activities but rather provide all students with
the opportunity to contribute in less public ways.

Individual students within the group have differing
needs and backgrounds. Consider and tailor lessons
to cater for differing cultural perceptions of what
should be taught at a certain age. Assess any
physical or psychological risks associated with an
activity before using a variety of teaching strategies.

Principles

To best meet the needs of students, each of these
principles should be considered when designing,
delivering and evaluating Respectful Relationships
Education in schools. School programs and practices
should be evaluated on an annual basis to ensure
each of these principles is being met.
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Teaching sensitive content continued

Principle

Description

Whole-school approach

Respectful relationships and gender equality are sustainably
embedded across whole-school communities.

Age and developmentally
appropriate

RRE is gradually expanded and differentiated according to
students’ ages and developmental stages.

Inclusive and intersectional

RRE is inclusive for all students and acknowledges intersecting
forms of power and inequality

Critical and transformative

RRE challenges power, inequality and discrimination.

Culturally safe, responsive
and trauma-informed

RRE promotes and is delivered in culturally safe, responsive and
trauma-informed school environments.

Evidence-based and
continuous improvement

RRE is evidence-based and regularly monitored, evaluated and
improved.

Expert-developed and
curriculum linked

RRE aligns with the curriculum and is supported by resources
developed by experts.

Addressing the gendered
drivers of violence

RRE addresses the gendered drivers of violence.

Empowered student voice

All students are empowered to contribute to the development,
selection and delivery of RRE.

Source: Commonwealth Department of Education, 2026, The National Respectful Relationships Education Expert Working Group.

Teaching strategies

Programs that involve active participation and
interactive learning approaches are most effective
when teaching Respectful Relationships Education.

Considerations when selecting
resources and activities

Teachers should consider the following when
selecting activities.

These teaching strategies have been embedded

throughout the Respectful Relationships Education

resources.

¢ Preview and evaluate all strategies, resources
and teaching and learning approaches in full
before use with students to determine suitability

It is important to assess any physical or
psychological risks associated with an activity
before following these teaching strategies.

for student learning needs, stage of development
and local school context.

¢ Consider the age, maturity, cultural background,
sexuality, gender, sex, health and other
characteristics of students in your care.

Teaching Respectful Relationships Education K-12
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Teaching sensitive content continued

e Apply professional judgements to all strategies,
teaching and learning approaches and resources
including audiovisual materials (for example,
videos, media clips and YouTube), interactive
web-based content (for example, games, quizzes
and websites) and texts.

¢ Modify or extend some aspects of suggested
activities accordingly.

¢ Seek endorsement by the school principal before
use of materials in NSW government schools.

For more information access the Resource review
flowchart.

Communicating with parents
and carers

Some aspects of Respectful Relationships Education
may be viewed as sensitive or controversial, such as
learning about abuse, child protection, respectful
relationships, sexuality and violence. Inform

parents and carers, prior to the occasion, of the
specific details of the program, so that parents and
caregivers have time to raise any concerns about the
content or resources used for curriculum delivery.

Establishing how parents and caregivers will

be informed about programs and involved in
consultation is a school-based decision. Sample
information letters are available on the Respectful
Relationships Education website.

Respectful Relationships
Education and public
disclosures

A disclosure is when someone reveals information
about themselves, or others (such as a sibling,

friend or parent), to another. In this instance, it is
information about harm, or risk of harm. Studies have
shown that implementing Respectful Relationships
Education (RRE) can increase the likelihood of
disclosures of child protection concerns, including
abuse and violence. Participation in RRE helps
students recognise when they or someone they

know may be experiencing or engaging in abusive
behaviours. This awareness can also extend to

their families, leading to further disclosures. Staff
delivering RRE may also come to recognise their
own experiences of domestic and family violence or
sexual abuse.

To support this, all school staff -teaching and non-
teaching -must complete mandatory child protection
training (MyPL -Mandatory training) to understand
how to appropriately respond to disclosures. If
unsure, staff should speak with their principal or
workplace manager. A key element of effective
whole-school implementation of RRE is ensuring

all staff feel prepared and confident to respond
appropriately to disclosures when they occur.

Preventing public disclosures

While disclosures can assist in identifying and
responding to instances of abuse, public disclosures
are not desirable. Public disclosures can:

e compromise confidentiality

e cause distress to both the student making the
disclosure and others present

¢ hinder appropriate follow-up.

Staff must therefore be proactive in preventing
them. School leaders should ensure all staff are
familiar with strategies to prevent and manage
public disclosures. This applies to both teaching and
non-teaching staff, regardless of whether they are
delivering content that may prompt disclosures.

The following information provides a range of
strategies to prevent public disclosures.

Establishing clear expectations

At the beginning of lessons addressing RRE topics,
teachers should inform students that if anyone
shares personal information suggesting they may
be at risk of harm, the teacher is required to report
it. This should be done in a way that is suitable to
the developmental age and stage of a class. For
example:

Teaching Respectful Relationships Education K-12
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Teaching sensitive content continued

* ateacher of Early Stage 1 may tell their students
‘My job as a teacher is to help keep you safe. If
you tell me something that makes me worried
you might be hurt or unsafe, | will need to let the
principal know so we can help you.

e ateacher of Stage 6 may tell their students ‘As
someone who is required to report, | want you
to know that | care about your wellbeing. If you
tell me anything that suggests you might be in
danger, such as abuse, violence, underage drug
use or unsafe behaviours, | have a responsibility
to inform the principal so that we can ensure your
safety and provide the help you need.

Maintain professional boundaries

Teachers should answer questions and respond

to statements in a general, non-personal manner.
For example, using words and phrases such as
‘Everyone ... or ‘Some people feel ... It is important
that teachers consistently maintain a professional
role and avoid personalising discussions.

Global discussion rather than personal

Global discussions maintain a focus on general
concepts rather than personal experiences. It assists
teachers and students to clearly differentiate
between public and private information. Teachers
can demonstrate this by encouraging the use of
third person language, such as ‘If someone... or
‘What if a person ...?" as opening statements.

Additionally, it is important to inform students that
if they feel distressed or need support following
the lesson, there are resources available for them
to access. Teachers can share information about
various support options, such as school counsellors,
other wellbeing staff, helplines, or community
services, and encourage students to reach out for
support whenever they need it.

‘One step removed’ approach

Instead of questions that are direct and personal,
such as ‘What would you do if ...?", teachers should
take a more indirect approach such as ‘Suppose X
happened to someone. What advice would you give?’

Another way of doing this is for teachers to use
scenario-based case studies and moral dilemmas to
explore sensitive topics. By using phrases such as
‘X might happen’ or ‘Y could happen’, students are
invited to explore different perspectives without
feeling pressured to reach a single, definitive
conclusion. This approach supports critical thinking,
promotes respectful discussion, and creates space
for uncertainty —-particularly useful when navigating
sensitive or complex topics within RRE.

Protective interrupting

Protective interrupting is a strategy used to prevent
a student from making a potentially harmful public
disclosure and instead guide the conversation to a
private setting where they can receive appropriate
support. The strategy involves the staff member
gently interrupting the student to prevent any
further details from being shared and inviting them
to continue the conversation in a more appropriate
setting. For example, a teacher might say, ‘Thank
you, it sounds like you have something important to
talk about. Why don’t we have a chat at recess?’ If
the student is unwilling to meet later, the teacher
should reassure them that support is still available
and suggest they speak with another trusted adult
at school if they feel more comfortable doing

that. If any part of the disclosure made before the
interruption raises concern, staff must report any
suspected risk of harm to their principal or delegate,
in line with their mandatory reporting obligations.

Responding to disclosures

If a child or young person intentionally discloses
abuse to a staff member, they are likely seeking
help. Research shows that a trusted adult’s
response to a disclosure can influence future
help-seeking and trauma recovery. Responding
appropriately also protects the trusted adult,
helps avoid jeopardising any legal action against
the perpetrator, and can reduce the risk that the
disclosure leads to further harm.
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Teaching sensitive content continued

Regardless of whether a child or young person
makes an intentional disclosure or not, the trusted
adult could say:

* ‘I believe you’

¢ ‘Youdid the right thing telling me’
¢ ‘I'm glad you told me’

e ‘l'am going to try to help you’

¢ ‘Would you like me to refer you to [the school
counsellor or school psychologist]?’

e ‘Thisis what | am going to do’
e “You are not to blame’.
A teacher may also consider proactively teaching

these responses to students in case a peer discloses
personal information to them.

If a disclosure is made, the trusted adult should not:

e react in a shocked or repulsed way

e actasif they were already aware

e ask leading questions

e ask to see evidence of alleged abuse

e ask questions that could be critical of the
disclosure

e ask the person to repeat themselves
e promise that they will keep it to themselves

e discuss the disclosure freely with others who do
not need to know

e confront the person causing harm.

If the disclosure involves identifying one or more
peers who have engaged in reportable behaviour,
steps should also be taken to minimise the
opportunity for direct, close or immediate contact
between the students afterwards.

Unless it is likely to cause distress to the child

or young person, the trusted adult may also take
notes to record the details of what prompted the
disclosure. In doing so, staff should provide relevant
information to support their concerns and give
context to the situation. (See Information for staff to
include in a report.)

The trusted adult should follow the Child Protection:
Responding to and reporting students at risk of
harm Policy and Procedures to immediately report
the disclosed abuse to the principal or workplace
manager.

Dealing with resistance
and backlash

RRE is a primary prevention initiative designed to
reduce rates of domestic, family and sexual violence.
It does this through addressing the drivers of this
gendered based violence, promoting gender equality
and building respect.

Resistance to gender equality initiatives is normal
and expected. Research shows it’s actually a sign
that change is occurring.

Resistance exists on a spectrum from passive to
active responses. Passive resistance might look like
disengagement or apathy, while active resistance
might involve vocal opposition or deliberate
undermining.

When people resist, it often means core beliefs or
privileges are being challenged. Understanding this
helps us respond effectively.

Rather than becoming discouraged by resistance,
see it as a natural part of the change process that
requires strategic, not reactive, responses.

Teaching Respectful Relationships Education K-12
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Lesson 1 - my feelings
help me stay safe

Creating a safe, respectful and inclusive classroom

Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are

appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents

and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective

interrupting while following mandatory Child Protection reporting policies.

Overview

Students will identify how their bodies react in
safe and unsafe situations. They will learn to name
feelings, such as stress and panic, and understand
how their feelings can help them understand and
respond to situations. The goal is to help students
trust their feelings, identify danger and seek help
when needed.

Syllabus outcomes
and content

PHE-RRS-01 identifies how respectful relationships
and safety contribute to wellbeing

Recognise emotional and physical signs that can
indicate safe and unsafe situations

PHE-SMI-01 identifies and demonstrates self-
management and interpersonal skills
|dentify and describe various emotions

Personal Development, Health and Physical Education K-6 Syllabus
© NSW Education Standards Authority (NESA) for and on behalf of the
Crown in right of the State of New South Wales, 2024.

Why this learning matters

Recognising the body’s natural reaction to
interactions or situations that make students feel
safe, unsafe, secure or uncomfortable is a protective
strategy for all students.

Acknowledging feelings of worry, stress, anxiety
and sadness is equally important as acknowledging
feelings of love, care, security and trust. This is
important when it comes to recognising safe and
unsafe situations. Students need to be able to
identify what their bodies are telling them and what
actions they can take to keep themselves safe. To
support them, teachers need to model and name
feelings to build awareness of different emotions
and link these feelings to bodily reactions. This
builds students’ understanding of their body’s
physical, emotional and cognitive response to safety.

Teaching students to understand and trust their
feelings is important in identifying when they need
to seek help.

NSW Department of Education
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ES1-RRE-T1-L1 - my feelings help me stay safe

Teaching advice

Some students who may not have attended an early
learning centre may require support in building
specific language around feelings and emotions.
Emphasise that the learning is about recognising
unsafe situations and trusting feelings. It is not about
making children scared of adults. Stress that most
adults are safe and trustworthy.

Vocabulary

Tier 2: stress, panic, heart rate

Lesson preparation

cardboard/posters to create anchor charts
The Boundaries song (3:00) -by Hopscotch

Lesson

Learning intention

Students are learning to:
recognise safe and unsafe situations.

Success criteria

Students can:
name different feelings

identify what their body does when it is safe or
unsafe.

Tune in

Introduce skills in focus:
recognising emotions

Lead a discussion with students about feelings.
Explain that feelings can tell them when they are
safe or unsafe.

Teaching note

Emotions are the quick, automatic body-and-
brain reactions to something that happens (like
fear when a dog barks loudly, or joy when you
see a friend).

Feelings are how you notice, think about and
describe those emotions (for example, “| feel
scared” or “| feel excited”), and they usually last
longer because they include your thoughts and
personal meaning.

In everyday conversation, people often use the
words as if they mean the same thing, which is
fine for most classroom work, but when teaching
emotional literacy it can help to explain that
emotions are the body’s signals and feelings are
the words and stories we put around those signals.

Give students an example of how the body reacts
when feeling safe or unsafe. For example, when

we are safe, we feel calm. Our heart rate is slow,
breathing is slow and maybe our shoulders are down
and relaxed. When we feel unsafe, our heart might
beat faster, maybe our hands are clenched and we
might even feel hot.

Understand
\ /7
Model skills in focus:
recognising emotions
[}

Students record or draw what their bodies do when
they are safe and then when they are unsafe.

Examples that can be used:

safe: | feel happy, and | have a smile on my face. |
am safe in the classroom

unsafe: in a crowd of people | don’t know, | feel
stressed and panicked. My heart is racing. My
body tells me | feel unsafe.

Create an anchor chart to record vocabulary for
describing unsafe and safe feelings. Examples are
provided in Figure 1.

Figure 1 - vocabulary for feelings

When | am SAFE | feel When | am UNSAFE
calm, happy, excited, | feel sad, angry,
loved. stressed, panicked,
upset, scared,

My body is relaxed, uncomfortable

my heart is slow, | am
breathing normally. My body is tense, my
heart is racing, my

breathing is fast
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ES1-RRE-T1-L1- my feelings help me stay safe

Act and apply

Practise skills in focus: @

recognising emotions ~ ‘

Evaluate skills in focus: °°°
recognising emotions f

Students identify how an individual could be feeling
in a situation and whether they are safe or unsafe.

Sample situations might include:

We try to stand up from floating in the water,
but we cannot touch the bottom. Our arms swing
around and our hearts are pounding.

We are in the park, on the swings. Our feet swing
up and down and the air feels nice on our smiling
faces.

We are walking down the aisle at the grocery
store when something catches our eye. When we
turn back to look for our parents or carers, they
are not there anymore. We rush down to the end
of the aisle and look around for them. Our hearts
are beating fast and we can hear our breathing
get faster.

End the lesson by introducing the The Boundaries
song (3:00 by Hopscotch to the class. Ask the
following questions to allow students to respond to
show their understanding.

How do you feel when someone stands too close?
Suggested responses

— | feel squishy or squashed
— | feel uncomfortable

— | feel a bit scared or worried
— It does not feel safe

What can you say if someone is doing something
you do not like?

Suggested responses

— “Please stop, that’s not okay”
— “No thank you”

— “lI need some space”

— “Stop, that’s my body”

— “l do not want to play that way”

What should you do if a friend says, ‘Please stop, |
do not like that’?

Suggested responses

— stop straight away

— say sorry and give space

— check if they are okay

— find a different way to play

— listen to their words and feelings

Reinforce and revise

Reinforce the key messages and revise the
learning intention and success criteria. For
example, ‘today we were learning about safe
and unsafe situations. We have been able to
name different feelings and identify what our
body does when it is safe or unsafe’. Emphasise
the importance of recognising safe and unsafe
situations, and how our feelings can help us
understand and respond to them.

Students answer the following questions to
reflect on their learning with a partner:

What is one thing | understand better now?

Why is today’s learning important?

Formative assessment opportunity <o

Observe student participation during Think-Pair-Share and anchor chart activity.

v

Observe student responses when identifying safe and unsafe situations.
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Lesson 2 - help comes
from trusted people

Creating a safe, respectful and inclusive classroom

Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are

appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents

and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective

interrupting while following mandatory Child Protection reporting policies.

Overview

Students will identify members of the school
community, their family and wider community who
can help in specific situations. Students will role-
play asking for help using No-Go-Tell and provide
feedback to others on how this was demonstrated.

Syllabus outcomes
and content

PHE-RRS-01 identifies how respectful relationships
and safety contribute to wellbeing

Identify people who can be trusted for safety
and support

Demonstrate protective strategies including
No-Go-Tell

Identify situations as being safe or unsafe and
demonstrate how to seek help

PHE-SMI-01 identifies and demonstrates self-
management and interpersonal skills
Use help-seeking and decision-making actions to
ask for assistance

Personal Development, Health and Physical Education K-6 Syllabus
© NSW Education Standards Authority (NESA) for and on behalf of the
Crown in right of the State of New South Wales, 2024.

Why this learning matters

Children and young people often encounter various
obstacles when trying to seek help, such as feelings
of embarrassment, shame, fear of worsening the
situation, concerns about facing consequences, low
confidence in initiating conversations with adults,
anxiety about not being believed, and uncertainty
about whom to approach. It is important to make
help-seeking a normal and acceptable behaviour
that is necessary when students feel unsafe, hurt or
need protection.
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ES1-RRE-T1-L2 - help comes from trusted people

Teaching advice

This will be the first activity where students will use
role-play. A start and stop signal may be needed.

Vocabulary

Tier 2: body language, confidence, familial, protection

Lesson preparation

images of trusted adults at school and in the
community

mini whiteboards
Resource 1-No-Go-Tell poster

Lesson

Learning intention

Students are learning to:

identify trusted adults and demonstrate
help-seeking.

Success criteria

Students can:
recognise trusted adults in different settings
use No-Go-Tell.

Tune in

Introduce skills in focus:
help-seeking =

Show students images of staff members and
community members. Ask students to explain how
these adults might help them. For example, the
school office staff could help when they are feeling
sick or a security guard could help if they are lost.

Remove the images and ask students to identify the
right people to help them in a range of situations.

Suggested responses

This person can help you if you are feeling sad or
left out.

This person can help you if you have fallen over
and are hurt.

This person can help you if you have forgotten
your lunch.

This person can help you if you are feeling
worried about something.

Teaching note

In a range of cultures, people might have other
significant adults who they can go to for help,
such as aunties, uncles and cousins. Some
Aboriginal students may visit family on or off

Country to connect with them.

Explain to students that they can be hurt in different
ways. This could include their body, their feelings and
their thinking. Students will know people who can help
to keep them safe and stop them from getting hurt.

Students use the mini whiteboards to draw people
who can help them when they feel unsafe.

Explain the importance of seeking help when
situations make students feel unsafe, when they are
hurt or if they need protection.

Understand

N %
Model skills in focus:
help-seeking

Introduce No-Go-Tell as a strategy students can
be used when they feel unsafe. Explain that when
students feel unsafe, they can say no, they can go
and they can tell someone they trust.

Show students Resource 1-No-Go-Tell poster.

No
As a class, students practise saying no in a strong way.

Invite students to demonstrate saying no in different
ways. For example, students might be:

sitting down

standing up straight

curled in a ball

putting their hands out in front signalling a stop

saying no with a smile

saying no while laughing

saying no with a straight face

saying no with a serious face.
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Reinforce and revise

Remind students that they are learning the No-
Go-Tell strategy. No still means no even if the
person is laughing. Students can use their body to
help others understand them. Standing up with a
hand out in front of their body and saying a strong
no helps make the message stronger.

As a class, students respond to the following
guestions to demonstrate their understanding of
No-Go-Tell.

Someone wants you to do something that makes
you feel uncomfortable. What can you say?

Suggested responses

— “Stop, that is not okay”
— “No thank you”

— “ldo not want to do that”
— “Leave me alone”

— “That makes me uncomfortable”.

Someone is hurting you. What can you do?
Suggested responses

— stand up straight

— put hands out to signal stop

— say no with a serious face

— say no with a straight face

— move your body away from the person.

Go

Explain to students that sometimes saying no is
not possible or is not enough to keep them safe.
Sometimes students have to leave the situation.

Students practise saying go in a strong way.

Explain that ‘g0’ means someone can move away and
find a safer place. They can do this to get away from
an unsafe situation or to get away from someone
who might hurt them. If someone was online and saw
something scary that made them feel unsafe, they
can go offline by moving off the device.

As a class, students respond to the following
questions to demonstrate their understanding
of No-Go-Tell.

Someone wants you to do something that makes
you feel uncomfortable. Where could you go or
what could you do?

Suggested responses

— log off the device
— go to a teacher or school staff member
— goto tell a friend and ask for help

— go somewhere with lots of people or
grown-ups nearby.

Tell

Explain to students that sometimes it is hard to say
no and go but there is something else they can do. If
someone has made them feel unsafe, has hurt them,
or touched parts of their bodies that students don’t
want that person to touch, the student can tell a
trusted adult. If the person doesn'’t listen or believe
the student, they can tell them again or tell another
trusted adult. Explain to students that it is important
to keep on telling until someone listens.

Students practise saying tell in a strong way.

Someone wants you to do something that makes
you feel uncomfortable. Who can you tell?

Suggested responses

— aparent or carer

— ateacher or school staff member
— grandparents or aunty/uncles

— atrusted family friend

— acoach

— another safe adult students know.

No-Go-Tell gestures

Create gestures with the class for No-Go-Tell.

Reinforce and revise

Reinforce that students have been learning about
trusted adults and No-Go-Tell. Remind students
that if they ever feel unsafe or uncomfortable,
they have the right to say no, to go or leave the
situation and to tell a trusted adult. Revise the
trusted adults that students can access at school,
at home and in the community.
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ES1-RRE-T1-L2 - help comes from trusted people

Act and apply

Practise skills in focus: @

help-seeking
AR
<>
$rd

As a class, read the following scenarios. Allow
students the opportunity to answer the questions to
show their understanding of No-Go-Tell.

Evaluate skills in focus:
help-seeking

Scenario 1: James is chatting online on his device,
and someone starts asking him where he lives, what
school he goes to and asks him to send a photo.
James doesn’t know this person.

What could James do or say?

Suggested responses

— stop chatting

— close the app or turn off the device

— say no and leave the chat

— keep his personal information private.
Where could he go?

Suggested responses

— to a trusted adult nearby

— to a safe space in the house or classroom
— to ateacher or supervising adult.
Who could he tell?

Suggested responses

— aparent or carer
— ateacher
— another safe adult at school.

What if they don't listen?

Suggested responses

— tell another trusted adult
— keep telling safe adults until someone helps

— move away and stay safe until help is given.

Scenario 2: Lana is swinging on the monkey bars when
an older boy stands under her and looks up her dress.

What could Lana do or say?
Suggested responses

— move away from the monkey bars
— say ‘stop, that’s not okay’
— hold the dress down and leave the area

— use a strong, kind voice to say ‘leave me alone.

Where could she go?
Suggested responses

— to a teacher on duty
— to a friend or safe space on the playground
— to the office or another supervised area.

Who could she tell?
Suggested responses

— ateacher on duty

— her classroom teacher

— aparent or carer

— another trusted adult at school.

What if they don't listen?
Suggested responses

— tell another trusted adult
— keep telling until someone helps
— stay with friends or near adults for safety.

Scenario 3: Zara has an older cousin who sometimes
sleeps over at her house. He likes to tickle her but it’s
not the same as when her siblings or parents tickle
her. It makes her feel uncomfortable, especially
when he tickles her under her clothes.

What could Zara do or say?
Suggested responses

— move away from him
— say ‘stop, that’s not okay’
— say no and leave the room

— keep her body safe by holding her clothes
closed.
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Where could she go when he does this?
Suggested responses

— toanother room

— to aparentor carer

— toasibling

— somewhere with a safe adult nearby.

Who could her trusted adult be?
Suggested responses

— aparent or carer

— agrandparent

— an aunty or uncle

— ateacher if she needs help telling someone.

What if they don’t listen?
Suggested responses

— tell another trusted adult
— keep telling safe adults until someone helps
— stay close to safe adults

— avoid being alone with the cousin until she
feels safe.

Scenario 4: Jamal is on the bus on his way home.
There are older kids on the bus with him who keep
touching him between the legs and try to pull his
pants down.

What could Jamal do or say?
Suggested responses

— move away from them
— say ‘stop, that is not okay’

— use a strong, kind voice to say ‘leave me alone
— protect his body by turning away or covering

Where could he go if they don'’t listen to him?
Suggested responses

— move to sit near the bus driver

— move to sit near other younger children

— move to a seat close to an adult or supervisor
— get off at his usual stop as soon as it is safe.

Who could he tell?
Suggested responses

— the busdriver

— aparent or carer

— ateacher

— another trusted adult at school.

What if they don't listen?
Suggested responses

— tell another trusted adult
— keep telling safe adults until someone helps
— stay close to adults on the bus or at school

— avoid sitting near the older kids on future trips
if possible.

Reinforce and revise

Reinforce the key messages and revise the
learning intention and success criteria. Reiterate
to students that they need to listen to what their
bodies are telling them. If their body tells them
that they are unsafe, use the No-Go-Tell strategy.

Students answer the following questions to
reflect on their learning with a partner.

What can be hard about seeking help?
How can you explain the No-Go-Tell strategy?

Why is it important to ask for help in
situations that are unsafe?

himself.
Formative assessment opportunity ol
Vv —
Observe students’ ability to identify people who can help in the Think-Pair-Share activity. -

Observe students’ ability to demonstrate No-Go-Tell.

Check for understanding through the student responses to the closing questions.
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Lesson 3 - knowing me:
what | need and deserve

Creating a safe, respectful and inclusive classroom

Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are

appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents

and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective

interrupting while following mandatory Child Protection reporting policies.

Overview

Students will build their understanding of gender
and gender stereotypes and how these can limit
opportunities. Students are presented with scenarios
where they practise appropriate responses to
challenge gender stereotypes.

Students will be encouraged to use the No-Go-Tell
strategy in unsafe situations.

Syllabus outcomes
and content

PHE-RRS-01 identifies how respectful relationships
and safety contribute to wellbeing

Identify people who can be trusted for safety and
support

PHE-SMI-01 identifies and demonstrates self-
management and interpersonal skills

Identify and describe various emotions
Use interpersonal skills to cooperate with others

Personal Development, Health and Physical Education K-6 Syllabus
© NSW Education Standards Authority (NESA) for and on behalf of the
Crown in right of the State of New South Wales, 2024.

Why this learning matters

Gender refers to the socially constructed roles,
behaviours and expectations society places on
individuals based on perceived sex. Unlike biological
sex, gender varies across cultures and time. From
an early age, children begin to form ideas about
gender that are often shaped and reinforced within
school environments. This makes the classroom an
important space for students to safely challenge
narrow ideas about gender.

Gender stereotypes are oversimplified and widely
held beliefs about the characteristics, roles and
behaviours that are appropriate for men and
women, or boys and girls. Stereotypes about gender
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ES1-RRE-T1-L3 - knowing me: what | need and deserve

often limit the choices and opportunities people
have. Women and girls, in particular, are more

likely to face disrespect and violence because of
rigid gender stereotypes. This happens because
these stereotypes reinforce harmful ideas about
differences between men and women. For example,
portraying men as ‘naturally aggressive’ and women
as ‘submissive’, and suggesting that men should hold
power over women (Our Watch, The link between
gender inequality and violence against women).

Building students’ understanding of the limitations of
gender stereotypes and building respect for girls and
women will reduce the risk of attitudes and behaviours
which result in violence against women. This means
challenging beliefs about how different genders
should behave and what they are capable of, along
with the social practices that reinforce these beliefs.

Teaching advice

Some students may hold strong opinions about
what is suitable for boys or men, girls or females,
non-binary and gender diverse individuals. When
responding to these assumptions, adopt a gender-
fair or human-rights-based perspective.

Students were introduced to the No-Go-Tell strategy
in the previous lesson and will be reminded to use
this throughout the lesson.

Vocabulary

Tier 3: gender, gender diverse, gender stereotype

Lesson preparation

pause signal
mini whiteboards

Lesson

Learning intention

Students are learning to:

understand and recognise that gender does not
limit the choices we make.

Success criteria

Students can:
identify gender stereotypes

use appropriate responses to challenge gender
stereotypes.

Tune in

Introduce skills in focus: recognising
emotions and social awareness

As a class, list feelings that students might have in
an unsafe situation.

Discuss whether girls and boys have different
feelings.

Challenge any stereotypes that suggest boys and
girls might feel things differently and reinforce that
anyone can feel any emotion. Explain that people
feel different things at different times.

Explain to students that gender is one way people
understand who they are as a boy or a girl. Some
people understand their gender as a mix of both,

and some people understand their gender as neither.
Emphasise that gender should not limit anyone in
what they can and cannot do.

Understand
Ny
Model skills in focus: recognising

emotions and social awareness
[ ]

Use the game ‘Anyone can’ to build student
understanding that anyone can participate in an
activity and that activities are not limited by gender.

How to play

Say ‘anyone can... and silently mime an action.
Students copy the action and guess what the action is.

Examples that can be used:

anyone can play basketball
anyone can mow the lawn
anyone can sing and dance
anyone can be a hairdresser.
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ES1-RRE-T1-L3 - knowing me: what | need and deserve

Reinforce the idea that a person of any gender can
do anything. The belief that only boys can do some
activities and only girls can do others is called a
gender stereotype.

Teaching note

Many students will already have begun to accept
some gender stereotypes as universal truths. It
is important to have conversations that enable
students to recognise and challenge stereotypes
as early as possible. This is so all students can

Is the statement true or false?
Suggested responses

— false

— colours do not belong to any gender

— anyone can wear any colour they like.

What could Marco say in response?
Suggested responses

— “l like this colour, and it doesn’t matter if it is

live their lives free from limiting ideas about how for boys or girls”

they ‘should’ be. It is also important to work with — “Pink is just a colour. It is cool that | chose it!”
students to challenge rigid gender stereotypes,
as they are a key driver of violence against
women (Our Watch, The Line).

— “Everyone should be able to wear what they
want.”

Who could Marco go to for help?
Remind students that any time someone makes them
feel unsafe because of their gender, they can use the
No-Go-Tell strategy.

Suggested responses
— ateacher or school staff member
— atrusted adult like a parent or caregiver

Act and apply

— a school counsellor or wellbeing officer

Practise skills in focus: recognising @ — a friend who supports him.

EmeiEs enel SesiEll ererenees ~ ‘ Scenario 2: Darcy was playing in the sandpit and
had one of the toy diggers. She was happily digging

Evaluate skills in focus: recognising <P holes, making mounds and then knocking them over.

I e e s ° f° Some other kids went over to her and told her that

she wasn’t allowed to play there. The toy trucks and

i ly for th .
Read the following scenarios to the class. Each diggers were only for the boys

represents an example of gender stereotypes. «  Those toys are only for boys -true or false?

Students use mini whiteboards to write T for true or F Suggested responses
for false. Select students to offer a brief explanation
of their answer and how the character might respond.

— false

— toys like diggers and trucks are for everyone

e T e to play with, no matter if they are boys or girls.

Emphasise the importance of using the No-Go- * What could Darcy say to the boys?
Tell strategy and support students in identifying Suggested responses

a trusted adult in the scenarios. ) . o o
— “l'am playing with this digger because | like it,

. . and it is for everyone.”
Scenario 1: Marco was really excited to wear his new

shirt to the park. It was bright pink, and he chose it

himself. Another student walked over to him and said

‘Boys can’t wear pink! Pink is a girl’s colour!’ — “l'am happy playing here, and you can join me
if you want!”

— “Toys are not just for boys or girls. We can all
share and have fun.”
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Who could Darcy go to for help?
Suggested responses

— ateacher or playground supervisor

— atrusted adult like a parent or caregiver
— a school counsellor or wellbeing officer
— a friend who supports her.

Scenario 3: Maya has short hair and always wears
shorts to school. At playtime she plays soccer with
some of the boys in her class. The girls from her
class tease her and tell her that she looks and acts
like a boy.

Is it true or false that girls can’t have short hair,
wear shorts or play sport?

Suggested responses

— false
— girls can have any hairstyle they like, wear

whatever clothes they want and play any sport

they enjoy.
What could Maya say to the girls?

Suggested responses

— “I'like my hair and what | wear, and that is what

matters.”

— “Playing soccer is fun and anyone can play, no
matter if they are a girl or a boy.”

— “Being yourself is the best thing you can be.”

Who could Maya go to for help?
Suggested responses

— ateacher or playground supervisor

— atrusted adult like a parent or caregiver
— aschool counsellor or wellbeing officer
— a friend who supports her.

Ask students to imagine what the playground or the
world would be like if gender stereotypes were rules.

Invite several students to describe what they

think the playground or the world would look like,

sound like or feel like.

Ask why it is important to speak up when people
use gender stereotypes. Prompt students to
consider the game they played earlier in the
lesson that demonstrated anyone could do
anything, regardless of gender.

Read the statements below to the class. After each
statement, have students give a thumbs up or a
thumbs down. Explain that a thumbs up means
students think the statement is a gender stereotype,
meaning it’s an unfair or incorrect idea about what
boys or girls can or cannot do. Explain that a thumbs
down means students think the statement is not a
stereotype, meaning it’s a fair or true idea about what
boys or girls can or cannot do.

Read the following statements and ask students to
identify if they are true or false:

Only girls can play with dolls. (False)

Only boys can wear blue. (False)

Everyone can eat ice cream. (True)

Girls should clean up. (False)

Boys should not cry. (False)

Girls can play with toy cars and trucks. (True)
Boys can play with dolls. (True)

After students respond, hold a class discussion to
explore student thinking. Correct any misconceptions
and explain why the idea may be limiting and not true
for everyone. For example, sometimes we hear ideas
that tell us only boys or only girls can do certain
things, but those ideas are stereotypes. They don't

fit everyone’s experience, and they can stop people
from being themselves.

Reinforce and revise

Reinforce the key messages and revise the
learning intention and success criteria. Explain
that students have been learning about gender
stereotypes. A gender stereotype is the belief that
only boys can do a particular activity and only girls
can do something. Remind students they have
learnt that gender does not limit the choices they
can make. A person of any gender can do anything.

Students answer the following questions
to reflect on their learning with a partner:

What is one thing you learned today?
When might this help you in real life?

Did anything surprise you or make you think
differently?

What’s one thing you want to remember
or try again?

What would you tell a friend about today’s
lesson?
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Formative assessment opportunity ol

Observe students when participating in the ‘anyone can’ activity.

Observe student responses to scenarios and final thumbs up and down activity.
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Lesson 4 - being fair: respecting
others’ feelings and rights

Creating a safe, respectful and inclusive classroom

Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are

appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents

and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective

interrupting while following mandatory Child Protection reporting policies.

Overview

Students identify what is fair and unfair, and what

it means to be inclusive. Students will link their
knowledge of help-seeking and gender stereotypes
to build on this understanding. This lesson includes
scenarios that have a focus on gender-based violence.

Students will be reminded to use the No-Go-Tell
strategy in unsafe situations.

Syllabus outcomes
and content

PHE-RRS-01 identifies how respectful relationships
and safety contribute to wellbeing

Recognise emotional and physical signs that can
indicate safe and unsafe situations

PHE-SMI-01 identifies and demonstrates self-
management and interpersonal skills

Use help-seeking and decision-making actions to
ask for assistance
Personal Development, Health and Physical Education K-6 Syllabus

© NSW Education Standards Authority (NESA) for and on behalf of the
Crown in right of the State of New South Wales, 2024.

Why this learning matters

Fairness and inclusion are closely linked because
both are about making sure everyone has equal
opportunities to participate, belong and be treated
justly. When an environment is fair, people are not
excluded or left out because of who they are, what
they need or for the things that make them different.
Inclusion actively involves welcoming and valuing
all individuals, regardless of their background or
abilities, while fairness ensures that everyone’s
needs are acknowledged and respected, so each
person can fully participate and thrive.

In the classroom, discussing fairness alongside
inclusion helps children move beyond simply sharing
or taking turns, toward understanding how to
support and include everyone -especially those who
might otherwise be excluded because of differences
or barriers. Fairness helps children recognise when
people are being left out or treated differently for
unfair reasons. This awareness supports students

to challenge biases, stereotypes and exclusion,

and encourages actions that foster kindness,
compassion and equal treatment for all.
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ES1-RRE-T1-L4 - being fair: respecting others’ feelings and rights

Being fair can mean giving each child what they need
(equity) and, while this may not always look the exact
same for everyone, it is essential for true inclusion.
By practising fairness, children develop their capacity
to see from other perspectives, understand why
certain accommodations are necessary and create
communities where everyone feels they belong.

Teaching advice

High rates of victimisation and associated trauma
mean that in any class there will likely be students
who have been affected by family violence or sexual
violence. Some of those affected may find the

focus on this material particularly sensitive. Monitor
students for any changes in their behaviour and
respond appropriately.

Vocabulary

Tier 2: exclude, include, inclusive

Lesson preparation

4-6 apples (real, toy or paper cutouts)

Resource 2 —pictures of children with different
needs

Lesson

Learning intention

Students are learning to:

recognise when someone is treated unfairly and
how to respond safely.

Success criteria

Students can:
identify what is fair and unfair

practise using appropriate responses to unfair
behaviour, for example No-Go-Tell

understand what it means to be inclusive.

Tune in

Introduce skills in focus:
problem-solving

As a class, introduce the terms fair and unfair.

Explain to students that some people think that
being fair means everyone gets the same thing.
Sometimes being fair means everyone gets what
they need, and this may be different from person
to person.

Read the below scenario to the class.

Scenario: two friends are trying to reach something
on a high shelf. One friend is taller and one is shorter.
Both friends are given the same size step to reach the
shelf, but the shorter friend still cannot reach.

As a class, discuss the questions to clarify
understanding of fairness.

Is this fair?
What would be fairer?

Can you remember a time when something felt
unfair to you? Invite a few students to share.

What do you think we could do to make things fair
for everyone in our classroom?

Use the apples game to build understanding of what
makes something fair or unfair. You will need:

4-6 apples (real, toy or paper cutouts)

Resource 2-pictures of children with different
needs.

Show students the apples and explain that they

are going to share the apples between the children
in Resource 2-pictures of children with different
needs. Describe each child or show the pictures. For
example:

Sam is very hungry and missed breakfast.
Mia already had a big snack.

Alex is allergic to apples.

Jax loves apples and hasn’t had fruit today.

Ask the class whether they should give one apple to
each child.

What about Alex, who is allergic? Should Alex
get an apple?

What if Sam hasn’t eaten all day? Should Sam
get more?

Should Mia, who is already full, get one too?

Encourage students to think about what each person
needs.

NSW Department of Education

Teaching Respectful Relationships Education | 17



ES1-RRE-T1-L4 - being fair: respecting others’ feelings and rights

Reinforce and revise

Remind student that they are learning to identify
what is fair and unfair. Explain that fairness
doesn’t always mean everyone gets the same
thing. Sometimes being fair means that everyone
gets what they need to feel good and be

healthy. Explain that students are going to link
their understanding of fairness to what makes
situations or games fair.

Understand

As a class, ask students to identify what makes
games fair.

Suggested responses
rules
including everyone
respecting each other
no cheating.

Have students reflect on their bodies’ responses
to link fairness to their feelings and thoughts. Ask
prompting questions, such as:

How does it feel when you're invited to play?

How does it feel when you're left out?

I
Model skills in focus: N
problem-solving

[}
Use a role-play scenario to model the learning.

Select 5 students to play a simple pretend game,
such as Duck, Duck, Goose. Before the game, quietly
ask 2 students to exclude 2 students, either by not
letting them play or by ignoring their request to join.

Let the scenario unfold for 2-3 minutes. Stop the
game and ask the excluded children how it felt to
be left out. Ask the class if anyone noticed what
happened, and whether it was fair.

As a class, discuss what it means to be included and
what it means to be excluded. Guide a brief class
discussion about fairness and exclusion.

Replay the game, making sure everyone is included.
Encourage students to use words like, ‘Would you
like to join?’ or ‘How can we make sure everyone
gets to play?’

Highlight the difference in emotions and group
energy when the game is replayed.

Students show their understanding of fairness,
inclusion and exclusion and the link to feelings by
drawing 2 pictures. One picture showing people
being left out, another showing everyone included
and playing together. Facilitate a simple share and
tell about their drawings.

Practise skills in focus: @

problem-solving
AR

Use a series of questions to allow students to
demonstrate their understanding of fairness and
inclusion. Select questions suited to your students
from the following examples:

Have you ever seen someone being left out of a
game or group? How did that make you feel?

Is it fair when someone is not included? Why or
why not?

Can someone feel left out even if it seems fair?

How can we help if we see someone being left
out?

What could we do if we notice a friend is being
left out?

Why is it important to make sure everyone feels
like they belong?

How can we help someone feel included, even if
they are different or need something special?

If someone in the class can’t play a game the
same way as others, what could we do to make it
fair for them?

Why is it important that everyone gets to
participate, rather than just getting the same
thing?

Explain to students that some people might exclude
others from activities based on their gender, and
that this is not fair or inclusive. These attitudes and
behaviours might be linked to gender stereotypes,
which students learnt about in Lesson 3. People
might exclude others because they assume they
cannot or should not do something based on their
gender, like play a game.
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ES1-RRE-T1-L4 - being fair: respecting others’ feelings and rights

Encourage students to activate their background
knowledge by asking questions that prompt
students to reflect on their own experiences and
actions. For example:

Have you ever heard someone say ‘you can’t play
with us because you're a girl or a boy?’ Is that
fair? Why or why not?

What would you say or do if you saw this
happening?

How can our class or playground be a place
where everyone feels they belong?

Teaching note

These prompts are designed to encourage
children to think deeply about both fairness and
inclusion, understand the feelings connected to
exclusion, and brainstorm actions that foster a
just and welcoming environment.

Act and apply

Use one or both of the following scenarios to build
a deeper understanding of gender stereotypes and
exclusion.

Scenario 1: Rania was new at school. On her second
day, she brought her favorite soccer ball with her to
recess. She loved the game. Her older brother had
taught her how to dribble and shoot, and she had
spent many weekends playing at the park.

Raina walked onto the field where a group of boys
were already playing. She smiled and asked, ‘Can |
join?’

One of the boys frowned. ‘Only boys play soccer
here, he said.

‘That’s not fair, Rania replied, gripping her ball
tightly. ‘I know how to play, and anyone should be
allowed’

But before she could say more, one of the boys

called out, ‘Not today!” and the others laughed at her.

Scenario 2: Eli had always loved music. At home,
he would twirl around the living room when songs
played on the radio, copying moves he saw in
music videos. His favorite thing was dressing up in

costumes -hats, scarves, even sparkly jackets his
aunt gave him.

So when he saw a group of girls at recess practising
a dance routine for the school talent show, Eli lit up.
The next day he brought his favourite dress-up hat
-ared one with gold sequins-and headed over to
where the girls were dancing.

‘Hey!” he said, smiling. ‘Can | dance with you?’

The girls stopped moving and stared. One of them
crossed her arms. ‘This is a girls’ dance group.

Eli blinked and put his hat on his head. ‘But | can
dance too. I've been practising at home.

Another girl shook her head. ‘Boys don’t dress up
like that. You're not in the group.

Evaluate skills in focus:
problem-solving

0%

Use the following questions to allow students to
discuss and demonstrate their understanding of
fairness and exclusion:

What were the unfair behaviours or actions in the
scenario?

What behaviour made the character feel excluded?
How do you know?

What gender stereotype can you identify? Is it true?

Reinforce and revise

Reinforce the key messages and revise the
learning intention and success criteria. Explain
that students have been learning about gender
stereotypes, fairness and exclusion. Students
learnt how to respond to being excluded because
of their gender. Students have also deepened
their learning about how gender does not limit the
choices they can make; a person of any gender
can do anything.

Students answer the following questions to
reflect on their learning with a partner:

What do fairness and inclusion look and
feel like?

What do | understand better now?
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Formative assessment opportunity ol

Observe students’ responses to the apples game.

Check for understanding through students’ drawings and explanations.

Observe students’ responses to questions about scenarios.
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Lesson 5 - my body, my
right: saying yes or no

Creating a safe, respectful and inclusive classroom

Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are

appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents

and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective

interrupting while following mandatory Child Protection reporting policies.

Overview

Students will identify and use the appropriate
names for private body parts. They will understand
that their private body parts belong to them and
that they need to give permission before anyone is
allowed to touch or look at them, including parents,
carers or health professionals. This lesson will relate
back to feelings of being safe and unsafe and will
re-introduce the No-Go-Tell strategy. Students will
revise this strategy and practise using it through
scenarios where they provide advice to a puppet.

Syllabus outcomes
and content

PHE-RRS-01 identifies how respectful relationships
and safety contribute to wellbeing

Describe the meaning of the word ‘private’ and
identify private body parts

Identify appropriate and inappropriate touch,
contact or interactions and demonstrates ways to
respond offline and online

PHE-SMI-01 identifies and demonstrates self-
management and interpersonal skills

Use help-seeking and decision-making actions to
ask for assistance

Personal Development, Health and Physical Education K-6 Syllabus
© NSW Education Standards Authority (NESA) for and on behalf of the
Crown in right of the State of New South Wales, 2024.

Why this learning matters

Students need to know that no one has the right

to hurt them, or to touch their bodies in ways that
make them uncomfortable. Child abuse prevention
programs should include a focus on body ownership
and teaching the correct names for body parts. If
children do not know these words, it can be harder
for them to seek help.

Students who learn about child safety become better
at spotting potentially harmful situations. They learn
to recognise and name touches that feel unsafe or
confusing and feel more comfortable asking for help
from trusted adults when they need it.
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ES1-RRE-T1-L5 - my body, my right: saying yes or no

Teaching advice

Use the correct terminology for body parts and avoid
using slang language. It is important that scenarios
are kept in the third person, so students don’t overly
relate to the victim. Using a puppet or soft toy will
help to support this.

Vocabulary

Tier 2: private

Tier 3: buttocks, penis, testicles, testes, breasts,
nipples, vagina, vulva

Lesson preparation

male body outline, with private parts covered
female body outline, with private parts covered
a puppet or soft toy with a gender-neutral name
Resource 1-No-Go-Tell poster

Lesson

Learning intention

Students are learning to:

understand that permission is needed to be
touched or to touch.

Success criteria

Students can:
identify and name body parts that are private
use the No-Go-Tell strategy when feeling unsafe.

Tune in

Introduce skills in focus:
help-seeking and decision-making

Students identify parts of their bodies by singing the
song Heads, shoulders, knees and toes.

Show students an enlarged copy of the male

and female body outlines. Conduct a whole class
labelling activity, inviting students to name and label
the body parts they know.

Explain to students that the body parts covered with
underwear or swimwear are kept private.

Understand
\N!'/
Model skills in focus:
help-seeking and decision-making
-

Introduce the words ‘private’ and ‘public’ and discuss
what they mean. Clarify students’ understanding
and use questions to build connections to their
background knowledge. For example:

What is the difference between private property
and public property?

Emphasise that private property can only be used by
the people who own it, but they can give permission
for others to use it. Public property is for everyone to
use. Prompt students’ thinking with other examples
of public or private. For example:

What is the difference between a public toilet
and a private toilet?

Emphasise that public toilets are for everyone, while
private toilets are only for certain people to use.

As a class, define ‘public’ and ‘private’ to clarify
student understanding.

Definition

Public is for everyone, private is something that
belongs to a particular person and only that
person can give other people permission to see,
touch or use it.

Ask students to identify which parts of their bodies
are private and record the correct anatomical terms
on the body outlines.

Teaching note

If necessary, state the precise anatomical terms
for genital areas-penis, vagina, vulva, testicles and

buttocks-and label them on the body outlines.

Use questions to build students’ understanding of
what ‘private’ means in relation to the body. For
example:

Why do you think these are called the private
parts of the body?
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Suggested response

Private parts of the body are personal, and we do
not allow most people to see or touch them. We
often cover these parts with clothes when we are
with other people.

Teaching note

Where relevant, discuss other parts of the body
which are considered private for some and

not others, including for religious or cultural
reasons. For example, some Muslim women and
young girls choose to cover their hair with a
hijab in public. In some countries, people must
cover their shoulders and knees when visiting
churches and temples.

Who is allowed to see or touch our private parts?
Suggested response

We can touch our own private parts, but not
around others. Parents and caregivers, carers
and support workers may need to touch the
private parts of babies and small children when
they care for them. As children get older, they
can usually look after their bodies themselves.

If you areill, injured or need help to look after
yourself, another person may need to touch your
private parts, with your permission. They should
always ask before they touch your body parts and
explain what body parts they will touch and why.

Teaching note

When working with students with disabilities it is
important to discuss the need for other people,
such as a School Learning Support Officer
(SLSO), to touch the private parts of students’
bodies. Teachers and SLSOs should be added to
‘parents and caregivers’ as acceptable people to
touch those students’ private parts as they care
for them. Emphasise that this should only happen
at the time of need, for example, when toileting
or bathing. Consider your school or classroom
context, and what information is appropriate

to discuss with the class. It is important that
students recognise that there is nothing bad
about these body parts, they are just private.

Can people make us touch their private parts?

Suggested response

Nobody is allowed to make us touch their private
parts. This is unsafe and against the law. Use the
No-Go-Tell strategy straight away.

Act and apply

Reiterate to students that they need to listen to
what their bodies are telling them. If their body tells
them that they are feeling unsafe, use the No-Go-

Tell strategy.

AR

Use the game ‘Alex, may |’ to focus on asking for
permission before touching and using No-Go-Tell.

Practise skills in focus:
help-seeking and decision-making

Introduce ‘Alex’ the puppet to the class. Explain
that the students are going to help Alex decide if
something is safe or unsafe and if permission is
needed to be touched.

If students decide that a scenario is unsafe,
model and encourage them to use the gestures
for No-Go-Tell (from Lesson 2).

Scenario 1: A friend’s parent offers their hand to Alex
to help them cross the road.

Is this safe or unsafe?
Suggested response

This is safe.

Do they need permission to hold Alex’s hand, or
can they just take it?

Suggested response

The parent still needs to ask Alex for permission
because they are going to touch Alex.

What might that parent say to Alex?

Suggested response

They might ask ‘Is it OK if | hold your hand while
we cross the road?’

What could Alex say back?
Suggested response

Alex can say yes or no.
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Scenario 5: A nurse needs to look at Alex’s private
parts. They ask Alex for permission first.

Scenario 2: Another student tries to watch Alex use
the toilet.

Is this safe or unsafe?
Suggested response

This is unsafe. Going to the toilet is private.

What should Alex do?
Suggested response

Prompt the whole class to call out ‘No-Go-Tell.

Scenario 3: Alex goes to play with a new student
who feels shy.

Is this safe or unsafe?
Suggested response

This is safe.

Does Alex need to ask permission if they want to
play a game that includes touching?

Suggested response

Alex needs to ask permission if they want to play
a game like tag/tip.

Scenario 4: A student from another class tries to
make Alex touch him on his private parts.

Is this safe or unsafe?
Suggested response

This is unsafe. Nobody can make you touch their
private parts. Prompt the whole class to call out
‘No-Go-Tell.

Formative assessment opportunity

Observe students’ ability to name private body parts.

Is this safe or unsafe?
Suggested response

This is safe. A nurse is a safe and trusted adult.
They asked Alex for permission first.

Evaluate skills in focus: ° ’°
help-seeking and decision-making

Reinforce and revise

Reinforce the key messages and revise the
learning intention and success criteria. Explain
that students have been learning about public
and private; they learnt which parts of the body
are private, and that nobody is allowed to make
students touch their private parts. This is unsafe
and against the law. Remind students that they
practised identifying safe and unsafe situations.
Emphasise that if students do not want their
bodies to be touched, they can say no and to use
the No-Go-Tell strategy when they feel unsafe.

Students answer the following questions as a
class to reflect on their learning:

Who can look at or touch your private
body parts?

What do they need to do first?

Observe students’ ability to recognise when a situation is safe or

unsafe and when permission is needed to touch.
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Lesson 6 - safe and
unsafe secrets

Creating a safe, respectful and inclusive classroom

Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are

appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents

and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective

interrupting while following mandatory Child Protection reporting policies.

Overview

Students will develop their ability to identify if a
secret is safe to keep, or unsafe and they need to
tell a trusted adult. Students participate in activities
where they use their decision-making skills and
continue to practise using the No-Go-Tell strategy.

Syllabus outcomes
and content

PHE-RRS-01 identifies how respectful relationships
and safety contribute to wellbeing

Demonstrate protective strategies including
‘No-Go-Tell’

PHE-SMI-01 identifies and demonstrates self-
management and interpersonal skills
Identify and describe various emotions
Use help-seeking and decision-making actions
to ask for assistance

Personal Development, Health and Physical Education K-6 Syllabus
© NSW Education Standards Authority (NESA) for and on behalf of the
Crown in right of the State of New South Wales, 2024.

Why this learning matters

Adults who abuse children use manipulative
grooming to gain trust, often starting with
friendship, praise or gifts to make the child feel
special. Over time, the adult distorts the situation,
making the child feel guilty, scared or falsely
close, pressuring them to stay silent. Learning this
helps children trust their feelings when something
feels wrong and helps adults recognise warning
signs early. This creates safer environments where
children feel respected and confident to seek help.

Teaching advice

Providing the puppet characters as those who
need advice helps to position students in a more
secure and collective helping role, rather than
overly identifying with the character who has been
victimised.
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ES1-RRE-T1-L6 - safe and unsafe secrets

Vocabulary

Tier 2: law, safe, unsafe

Tier 3: pop-up messages

Lesson preparation

four puppets or soft toys with gender-neutral
names (different from previous lesson)

Lesson

Learning intention

Students are learning to:

understand the difference between a safe ‘keep’
secret and an unsafe ‘tell’ secret and use No-Go-
Tell when needed.

Success criteria

Students can:

identify how their bodies respond to ‘keep’ and
‘tell’ secrets

know what to do with a ‘tell’ secret that feels
unsafe.

Tune in

Introduce skills in focus: recognising
emotions and help-seeking

Introduce the learning intention and success criteria.

Teaching note

It is important to ensure you are prepared to use
protective interrupting if a student begins to
disclose private information publicly. If a student
discloses private information publicly and you
suspect a student is at risk of significant harm,
inform your principal or workplace manager

as per the Child Protection Policy: Responding
to and reporting students at risk of harm. The
Mandatory Reporter Guide (MRG) can assist in
making an informed decision regarding child
protection concerns.

Reinforce and revise

As a class, discuss what bodies do when they feel
safe and when they feel unsafe. Use the initial
anchor charts from Lesson 1 to activate prior
learning.

Remind students that it's important to listen to
their bodies.

As a class, discuss what students could do if they
are feeling unsafe.

Suggested response:

Students can ask for help from a trusted adult
and use the No-Go-Tell strategy.

Understand
\!'/
Model skills in focus: recognising
emotions and help-seeking
[}
Explain that there are secrets students can keep and
there are secrets they must tell to a trusted adult.

Secrets that students can keep will make them feel
safe and comfortable. These secrets might include:

a secret about a friend’s surprise party
a secret about a present for someone special.

Secrets that students must tell to a trusted adult
will make them feel unsafe and uncomfortable.
These secrets might include:

a secret about a friend being hurt by someone
a secret about someone stealing from people.

Act and apply

Reiterate to students that they need to listen to
what their bodies are telling them. Remind students
that if their body tells them that they are feeling
unsafe, they should use the No-Go-Tell strategy.

Practise skills in focus: recognising @
emotions and help-seeking ~ ‘

Read the following scenarios to students. For each
character, introduce a different puppet or soft toy.

Ask students to use gesture voting to decide if they
should tell (for example, a hand to the mouth calling
out) or if they should keep (for example, both hands
over their heart) the secret.
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ES1-RRE-T1-L6 - safe and unsafe secrets

Teaching strategy

Gesture voting is an explicit teaching

strategy that allows teachers to conduct
regular low-stakes checks for every student’s
understanding. Questions are designed to allow
for quick responses and fast interpretation by
the teacher.

Scenario 1: Introduce Jamie.

Jamie’s dad is celebrating an important birthday, and
the family plans to surprise him with a gift. Jamie
wants to create a special birthday card to surprise
him with. Jamie wonders if this is a secret that should
be kept.

Is this a safe ‘keep’ secret or an unsafe ‘tell’
secret? How do you know? What should Jamie do?

Suggested response

Jamie thanks the class and is excited to make a
start on the card!

Scenario 2: Introduce Ben.

Ben is very worried about a secret he has been
asked to keep. This secret is making him feel

a bit scared. Ben's secret is that his big cousin
shows him pictures of adults’ private body parts

on his computer when he comes over to do some
babysitting. He told Ben not to tell his parents about
them looking at these pictures, because they are for
grown-ups.

Is this a safe ‘keep’ secret or an unsafe ‘tell’
secret? How do you know? What should Ben do?

Suggested response

Guide students to recognise that this is an unsafe
tell secret. It is not okay to keep. This is because
older kids are not allowed to let little kids see
things that are only for adults. Ben needs to tell,
so that this doesn’t happen again.

Ben is very relieved and, deep down, he thought

he should tell his parents. He is going home now
to do that. Invite students to give Ben a big cheer
for being so brave.

Scenario 3: Introduce Jaiden.

Jaiden’s dad sometimes lets him play on his phone,
but he must always ask for permission first. This

one time, Jaiden took his dad’s phone to play but
accidentally clicked on a pop-up message. He ended
up seeing something that made his heart race, and
his tummy feel funny. There were grown-ups without
any clothes on, and you could see their private body
parts. Now Jaiden can’'t stop thinking about it. He's
really scared that he’s going to get into trouble for
playing on his dad’s phone.

Is this a safe ‘keep’ secret or an unsafe ‘tell’
secret? How do you know? What should Jaiden do?

Suggested response

Reinforce that this is an unsafe secret. This is
because some things on the internet are not good
for children and can give them scary or worrying
thoughts. It is better if they tell, so their parent
can help them stay safe online.

Invite students to give Jaiden a big cheer to help
him to be brave and tell a parent.

Scenario 4: Introduce Abbie.

Abbie has a secret that makes her really upset. She
can’t stop thinking about it and sometimes she cries
in the toilets by herself.

Abbie’s secret is that a grown-up she knows has
been playing touching games with her vulva and
vagina. This grown-up tells her that this is a secret
only between them and she should never tell
anyone. The grown-up gives her lollies and toys to
encourage her to keep this secret.

Is this a safe ‘keep’ secret or an unsafe ‘tell’
secret? How do you know? What should Abbie do?

Suggested response

Reinforce with students that this is an unsafe
secret. The grown-up is breaking the rules and
laws that say grown-ups cannot touch the private
parts of children. This secret is also unsafe
because Abbie has been told to keep it forever
and not even tell her parents. Also, this secret is
making her feel upset and worried. Affirm that it
is the grown-up who has done the wrong thing,
not Abbie.
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ES1-RRE-T1-L6 - safe and unsafe secrets

Invite students to give Abbie a big cheer to help
her be brave and tell a parent or a teacher who
will be good at helping Abbie. Tell students that Reinforce the key messages and revise the
Abbie feels confident enough to let her classroom learning intention and success criteria. Explain

teacher know. Encourage students to give Abbie a that students have been le?rnlng about the
. difference between a safe ‘keep’ secret and
big clap before she tells the teacher.

an unsafe ‘tell’ secret. They have practised

< identifying when to use No-Go-Tell. Explain that it
Evaluate skills in focus: recognising ° ’e is good to ask for help, and if students ever have
emotions and help-seeking a worry or if they feel unsafe, they can go to a
teacher or to one of their trusted adults.

Reinforce and revise

Students answer the following questions as a
class to reflect on their learning:

Why is today’s learning important?

What would | tell someone else to help them
understand what we learnt?

To conclude the lesson, play an uplifting game that
students enjoy, to bring the class together again.

Formative assessment opportunity i
v/

Observe students’ ability to identify safe ‘keep’ secrets and unsafe ‘tell’ secrets.

Observe students’ responses to scenarios.
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ES1-RRE-T1-Resources Go back to lesson 2

Resource 1 - No-Go-Tell poster
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ES1-RRE-T1-Resources Go back to lesson 4

Resource 2 - pictures of children with different needs

Images to support student understanding.

Sam is very hungry and missed breakfast.
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Resource 2 - pictures of children with different needs

Images to support student understanding.

Mia already had a big snack.
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Resource 2 - pictures of children with different needs

Images to support student understanding.

Alex is allergic to apples.
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ES1-RRE-T1-Resources

Resource 2 - pictures of children with different needs

Images to support student understanding.

/! - ¢

Jax loves apples and hasn’t had fruit today.
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Lesson 1 - asking for

permission

Creating a safe, respectful and inclusive classroom

Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are

appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents

and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective

interrupting while following mandatory Child Protection reporting policies.

Overview

Students will build their understanding of what
permission is, when permission is needed and how
to respectfully accept a decision. They will practise
how to respectfully ask for permission, listen and
respect the decision made.

Syllabus outcomes
and content

PHE-RRS-01 identifies how respectful relationships
and safety contribute to wellbeing
Recognise emotional and physical signs that can
indicate safe and unsafe situations
Demonstrate how to assertively gain, give or deny
consent and respect responses

PHE-SMI-01 identifies and demonstrates self-
management and interpersonal skills
Use help-seeking and decision-making actions to
ask for assistance

Personal Development, Health and Physical Education K-6 Syllabus
© NSW Education Standards Authority (NESA) for and on behalf of the
Crown in right of the State of New South Wales, 2024.

Why this learning matters

Seeking permission is an important part of learning
about consent. Children need to recognise what
permission and consent look and sound like. They
need to be able to confidently decide whether to
give consent and say ‘yes’ or refuse and say ‘no’.
It's important for children to understand that
decisions that result in a ‘yes’ are only a ‘yes’
when they are given happily and freely. A decision
resulting in a ‘no’ is a complete answer and must
always be respected. Decisions made by the
individual are the individual’'s choice.

It is everyone’s responsibility to respect others’
autonomy to make decisions that help keep
themselves safe. Young students, including

those with disability, can learn about personal
decision-making through concrete examples,
supportive language and practice, while building
understanding that help is sometimes needed for
bigger or unfamiliar choices. Teaching these ideas
lays the foundation for respectful relationships,
empowerment and safe behaviour.
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ES1-RRE-T2-L1 - asking for permission

Teaching advice

Some students may need support in identifying
non-verbal cues. Explicitly show students what a
non-verbal yes and non-verbal no looks like.

Vocabulary

Tier 2: permission, response, recognise,
responsibility

Lesson preparation

Little J and Big Cuz scene from Series 1
Episode 10 Transformation (1:26) —Australian
Children’s Television Foundation via YouTube

Lesson

Learning intention

Students are learning to:
demonstrate how to respectfully ask for

permission and accept decisions made by others.
Success criteria

Students can:
recognise when to ask for permission

respect everyone’s right to say ‘yes’ or ‘no.

Tune in

Introduce skills in focus:
decision-making and communication

Introduce the learning intention and success criteria.

As a class, discuss what permission is and why it is
important.

Teaching note

Use simple language like ‘permission means
asking first if it's okay to do something’, or ‘you
can say “yes” if you want, or “no” if you don’'t want
something to happen.

Emphasise to students that it's important to

ask for permission for touch, personal space,
using someone else’s belongings, joining in

on an activity or when leaving a space like a
classroom. Give everyday examples, such as ‘If
someone wants to give you a hug, they ask, “Can
| hug you?” and you say “yes” or “no, thank you”’
Asking for permission first helps keep us safe
and shows respect.

Have students use a Think-Pair-Share strategy
throughout the following scenarios to better
understand what might happen if permission is given
or not given in different situations.

Scenario 1: A new student asks permission from
another student to join a game at recess.

What might happen if that student chooses to say

‘ves’?

What might happen if they choose to say ‘no’?
Scenario 2: A classmate asks if they can have some
money from a friend.

What might happen if that friend chooses to say

‘ves’?

What might happen if they choose to say ‘no’?
Scenario 3: A student wants their friend to go with
them to deliver a message.

What might happen if that friend chooses to say

‘ves’?

What might happen if they choose to say ‘no’?

Reinforce and revise

Review the success criteria. Remind students
that they have been learning when to ask for
permission. They have just looked at some
everyday situations where someone is asking
permission. Reiterate that it is important to
respect everyone’s right to say ‘yes’ or ‘no’. It is
okay to say ‘yes’ or ‘no, and it is okay for others
to say ‘yes’ and ‘no.
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ES1-RRE-T2-L1 - asking for permission

Explain that sometimes when a trusted adult does
not give someone permission, it might be for their
own health or safety or for the health and safety of
others. For example, a parent or carer may not allow
a young child to play at a park by themselves, or a
teacher may not allow them to cross the road by
themselves. In these instances, the trusted adult is
making a decision based on safety.

Understand
\N!'/
Model skills in focus:
decision-making and communication
-

Watch the clip of Little J and Big Cuz from Series
1 Episode 10 Transformation (1:26) (Australian
Children’s Television Foundation).

Students answer the following questions to clarify
their understanding of permission.

How did Big Cuz feel when Sissy decided to sign
her up for the show without asking for permission
first? How do you know?

Why is it important to ask someone for permission?
Has anyone ever decided something for you
without asking for permission? How did it feel?
How could Sissy have asked Big Cuz for
permission?

Use student suggestions and the following prompts
to model how Sissy might respectfully ask for
permission.

Teaching strategy

Gradual release of responsibility is an explicit
teaching strategy. Gradual release is sometimes
referred to as ‘l do, we do, you do’ or ‘modelled,
guided, independent practice’.

1. Ask -respectfully ask for permission. For
example, ‘Hey Big Cuz, would you be okay with
performing the dance in front of an assembly?’

2. Wait, watch and listen -give the other person
time to respond. Pay attention to their facial
expressions, body language and words. People
may respond using words for example, yes, no or
maybe. They may use body language for example,

nod, shake their head or shrug. If someone says
‘maybe’ or shrugs, emphasise that they have not
given permission. Permission has to be a clear
and happy yes.

3. Respect and accept -respect their answer,
whether it’s yes or no, and accept it without

complaint.

AR

Guide the whole class using the same or different
situation.

Practise skills in focus:
decision-making and communication

One student respectfully asks for permission, and
the other chooses whether they will give permission
or not. Remind students that people can use words
or their body to say ‘yes’ or ‘no’.

Students use a thumbs up or thumbs down to
provide feedback on how respectful they were when
asking for permission and accepting decisions.

Act and apply

Use gestures to decide if permission is needed for
the following situations. Example gestures could be
palms together in front of their chest if permission is
needed or both hands on knees if permission is not
needed. Choose students to explain their answers.

Teaching strategy

Use gesture voting as an explicit teaching
strategy to conduct regular low-stakes checks
for every student’s understanding. Questions are
designed to allow for quick responses and fast
interpretation by the teacher.

Situations might include:
holding hands
taking a tissue from the class tissue box
borrowing someone’s ball
looking inside someone else’s bag
going to the toilet
eating something from their own lunchbox
leaving the classroom.
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ES1-RRE-T2-L1 - asking for permission

Evaluate skills in focus: °o
9

decision-making and communication

In pairs, students demonstrate respectfully

asking for permission in school-specific situations.
Examples might include asking to join in on a game,
asking to borrow a pencil or asking to hold hands.
Students swap roles and provide feedback on

how respectful their partner was when asking for
permission and accepting decisions.

Reinforce and revise

Reinforce the key messages and revise the
learning intention and success criteria. Emphasise
the importance of asking for permission, waiting
for a clear response and respectfully accepting
the answer given, whether it’s a yes or no.

Students answer the following questions as a
class to reflect on their learning.

Why is today’s learning important?

What would | tell someone else to help them
understand what we learnt?

Formative assessment opportunity <o
v ——
Observe student participation when demonstrating the steps to asking for permission. -

Observe student understanding during the gesture voting activity.
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Lesson 2 - N0 means no

Creating a safe, respectful and inclusive classroom

Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are

appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents

and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective

interrupting while following mandatory Child Protection reporting policies.

Overview

Students will identify unsafe situations they may
find themselves in. Students will learn to recognise
how others make them feel and use their personal
strength and bravery to seek help from a trusted
adult if they are being made to feel unsafe. This
lesson forms the basis for understanding coercion
and coercive control.

Syllabus outcomes
and content

PHE-RRS-01 identifies how respectful relationships
and safety contribute to wellbeing

Demonstrate how to assertively gain, give or deny
consent and respect responses

Recognise emotional and physical signs that can
indicate safe and unsafe situations

Identify people who can be trusted for safety and
support

Identify how personal strengths and characteristics
contribute to respectful relationships

PHE-SMI-01 identifies and demonstrates self-
management and interpersonal skills
Use help-seeking and decision-making actions to
ask for assistance

Personal Development, Health and Physical Education K-6 Syllabus
© NSW Education Standards Authority (NESA) for and on behalf of the
Crown in right of the State of New South Wales, 2024.

Why this learning matters

Coercive control is a pattern of abusive behaviour
used to control someone within a relationship
through manipulation, pressure and fear. Sometimes
the person being controlled doesn’t even know it’s
happening and is manipulated to turn to their
abuser for help.

Coercive control can manifest in different forms
including physical, emotional, psychological,
spiritual, cultural, social and financial.

By teaching students how to recognise coercion
early, we help them understand their rights, build
their confidence to say ‘no’ and create safer, more
respectful relationships.
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ES1-RRE-T2-L2 - no means no

Teaching advice

It is recommended that students have prior
knowledge of the No-Go-Tell strategy to engage
meaningfully in the lesson. No-Go-Tell was
introduced in Topic 1. Students should also be able
to identify how their bodies respond to unsafe
situations; they need this to build upon their
understanding of unsafe behaviours.

The No-Go-Tell lesson can be found in Topic 1 -
Lesson 2 - Help comes from trusted people.

Vocabulary

Tier 2: assertive, patient, generous, polite, cheerful,
generous, brave, fair, push

Lesson preparation
mini whiteboards

Resource 1-personal strengths poster

The Boundaries song (3:00) -by Hopscotch

Lesson

Learning intention

Students are learning to:

be assertive when responding to unsafe
behaviour.

Success criteria

Students can:
recognise unsafe behaviour
recognise personal strengths
practise assertive actions to keep safe.

Tune in

Introduce skills in focus: self-awareness
and assertive communication -
Introduce the learning intention and success criteria.
Explain that today students will learn about how to
response when they feel unsafe.

Show students Resource 1 - personal strengths
poster.

Explain to students that a strength is something
they are good at or a good quality they show every
day, like being kind, funny or brave. Strengths are
the special things that make people awesome and
help them do great things.

Give students a simple explanation of each strength
on Resource 1, followed by an example. Encourage
students to give examples of different strengths.
Correct any misunderstanding of the strengths
before moving on.

Understand N
Model skills in focus:
decision-making and communication -

Students use mini whiteboards to identify the
personal strength in the following examples
(adapted from the Victorian Department of
Education’s Foundation Resilience, Rights and
Respectful Relationships resource).

Teaching strategy

Students can express their understanding of
personal strengths in a range of ways. Access
the information on the range of multimodal
methods to support the diverse communication
needs of students.

Mini whiteboards are one way of allowing
students to represent their ideas and record
their explanations. Mini whiteboards can:

enable educators to quickly check for
comprehension by asking students to
answer on their board and then having the
whole class display their boards

support students to take risks as they can
quickly and easily erase errors and attempt a
task again

allow students to work independently or
collaboratively on tasks.
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Personal strength examples could include:
waiting for your turn in a game (kind, fair, patient)
saying sorry when you've done the wrong thing
(brave, fair, kind)
working well with others (helpful, hard worker)
trying new things (brave)
telling a trusted adult when you see someone
being treated unfairly (brave)
saying ‘no’ when someone makes you feel unsafe
(brave).

Choose students to share the some of the strengths
that they identified for each example and explain
their thinking.

Reinforce and revise

Reinforce the key messages and revise the
learning intention and success criteria. Remind
students that they have been learning how

to respond to unsafe behaviour. Ask students

how they know when a situation or behaviour is
unsafe, for example, by identifying how their body
responds to unsafe behaviour.

Reiterate that people’s bodies can tell them how
they feel. When someone is safe, they feel calm;
their heart rate is slow, breathing is slow and
maybe their shoulders are down and relaxed.
When someone feels unsafe, their heart might
beat faster, maybe their hands are clenched and
they might even feel hot.

Reinforce that when something feels unsafe or
wrong, students need to be brave and say ‘no’ It
is unsafe behaviour for someone to try to make
someone else to do something they don’t want
to do. Remind students that they have been
learning how to apply their personal strengths
to respond to unsafe situations. Revise the No-
Go-Tell strategy as a way for students to keep
themselves safe.

Explain to students that to be brave, they need to be
able to say how they feel in a strong and clear way.
This is called being assertive. Being brave is being
assertive.

Act and apply

Practise skills in focus: self-awareness
and assertive communication

()

AR

Use the following scenarios of unsafe behaviour
to help students identify actions and choices to
stay safe.

Scenario 1: Lilly didn’t bring a hat to school which
means she has to sit in the shade at recess and
lunch. All her friends tell her to take a hat from
another student’s bag. She tries to say ‘no’ but they
tell her that if she doesn’t, they won’t be friends with
her anymore.

What could Lilly say, what could she do and who
could she tell?

Why might it be hard for Lilly to say ‘no’?
Suggested response

Support students in understanding that saying
‘no’ to a friend might be hard and saying ‘no’ to a
group of friends might be even harder. Emphasise
that Lilly can use her personal strength of being
brave to No-Go-Tell.

Scenario 2: Rileigh’s older brother and friends catch
the bus with him. They tell him to pull his friend
James’ pants down at the bus stop. Rileigh says ‘no’
but his brother’s friends get louder and louder and
keep telling him to do it. Rileigh feels like he must
do it because the boys are much older than him but
knows he shouldn’t.

What could Rileigh say, what could he do and who
could he tell?

Why might it be hard for Rileigh to say ‘no’?
Suggested response

Support students in understanding that saying
‘no’ to older people might be hard. Especially
when one of those older people is your brother.
Emphasise that he can use his personal strength
of being brave and assertive to No-Go-Tell.

Scenario 3: Laney’s adult cousin comes over some
weekends to take care of her and her younger
brother. Sometimes he tries to make her watch
videos on his phone and always tries to convince her
to sit on his lap. She doesn’t like sitting on his lap,
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and it makes her feel uncomfortable. The videos he
watches shows adults and their private body parts.

What could Laney say, what could she do and who
could she tell?

Why might it be hard for Laney to say ‘no’?
Suggested response

Support students in understanding that saying
‘no’ to an adult who is meant to be trusted is hard
to do. Especially if a carer has put this adult in a
position of responsibility. Emphasise that Laney
can use her personal strength of being assertive
to No-Go-Tell.

Explain to students that sometimes it can be hard to
say ‘no’ but there is always something else they can
do. If someone tries to push others to do something
unsafe or tries to make them do something they
don’t want to do, students can be brave and tell a
trusted adult.

Evaluate skills in focus: self-awareness °"”°

and assertive communication

Reinforce and revise

Reinforce the key messages and revise the
learning intention and success criteria. Ask
students what personal strength they can use if
someone tries to push them to do something they
don’t want to do and what actions they can take.

Students answer the following questions as a
class to reflect on their learning:

Why is today’s learning important?

What would | tell someone else to help them
understand what we learnt?

Finish by singing The Boundaries song (3:00)
song from Hopscotch.

Formative assessment opportunity i

Observe student participation in the mini whiteboard activity.

Observe student responses to the scenarios.
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Lesson 3 - unsafe people

Creating a safe, respectful and inclusive classroom

Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are

appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents

and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective

interrupting while following mandatory Child Protection reporting policies.

Overview

Students will build on their understanding of
personal strengths, such as being brave and
assertive, and telling trusted adults when they are
feeling unsafe. In Topic 1, students learned about safe
and unsafe secrets, which helped students to identify
one example of grooming. This lesson presents
grooming to students using 2 scenarios. Students will
practise seeking help from a trusted adult.

Syllabus outcomes
and content

PHE-RRS-01 identifies how respectful relationships
and safety contribute to wellbeing
Recognise emotional and physical signs that can
indicate safe and unsafe situations
Identify familiar or personal relationships and
connections to family, people and groups
Demonstrate how to assertively ask for help in a
range of situations
Demonstrate protective strategies including
‘No-Go-Tell’

PHE-SMI-01 identifies and demonstrates self-
management and interpersonal skills
Identify and describe various emotions
Use help-seeking and decision-making actions to
ask for assistance

Personal Development, Health and Physical Education K-6 Syllabus
© NSW Education Standards Authority (NESA) for and on behalf of the
Crown in right of the State of New South Wales, 2024.

Why this learning matters

It is important to understand what grooming is to
keep children and young people safe. Child sexual
abuse and grooming can occur within families,

by other people the child or young person knows
or does not know, in organisations, and online.
Behaviours related to grooming do not have to be
explicitly sexual or directly abusive and may be
consistent with behaviours or activities in non-
abusive relationships. They can often be difficult to
identify and may only be recognised in hindsight.
In these cases, the main difference between
acceptable behaviours and grooming behaviours is
the intent and motivation behind them.
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Teaching advice

This lesson contains scenarios that detail examples
of grooming, which may need to be changed to

suit the needs of your students. If students do not
suggest responsible actions that they could taken
to ensure their safety or health, supply examples for
students and acknowledge the difficulty of carrying
out many of these actions.

It is recommended that students understand how their
bodies react to safe and unsafe situations and when to
use No-Go-Tell prior to undertaking this lesson.

Vocabulary

Tier 2: responsibility, intentional, compliment

Lesson preparation

Resource 2 -handprint worksheet

Lesson

Learning intention

Students are learning to:
demonstrate seeking help from a trusted adult.

Success criteria

Students can:
identify trusted adults
identify feelings when someone is being unsafe
use No-Go-Tell.

Tune in

Use the game ‘flow and freeze’ to build students’
understanding of trust. The game requires students
to move quickly and safely around the room, without
bumping into their peers. Students need to be
aware of their surroundings to keep themselves

and others safe.

Call out ‘flow’. Students move as quickly as
possible around the room, making sure not to
bump into one another.

Call out ‘freeze’. All students stop moving.
Continue calling out ‘flow’ or ‘freeze’ for 2 minutes.

Introduce skills in focus: assertive
communication and help-seeking =

After the game, ask students the following questions
to connect their experience of the game to learning
about trust. For example:

What made you feel safe when playing that game
with each other?

How did you know you could trust that others
wouldn’t hurt you?

How do trusted people act?

What does trust mean?

Explain to students that trusted people will never
intentionally hurt them or put them in unsafe
situations. When students feel unsafe, it is important
to tell a trusted adult. Trusted adults have a
responsibility to protect children and keep them safe.

Students identify 5 trusted adults using Resource 2
-handprint worksheet. Remind students that trusted

adults can come from school, home and the wider
community.

Understand
N 4
Model skills in focus: assertive

communication and help-seeking
[}

Reinforce and revise

Reinforce the key messages and revise the
learning intention and success criteria. Remind
students that they have been learning about
trusted adults and using No-Go-Tell in unsafe
situations. Students have defined trust and
identified adults they trust. Explain that students
will now identify what their bodies do when
situations are safe or unsafe. Emphasise the
importance of recognising safe and unsafe
situations, and how students’ feelings can help
them understand and respond to those situations.

Read the following scenarios, then have students
use the Think-Pair-Share strategy to build their
understanding of what responses they can use in
unsafe situations.
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Scenario 1: Sam’s coach treats them differently from
their other teammates. He always talks to Sam away
from the rest of the team and tells them how special
they are. Lately, with permission from Sam'’s parents,
he has been driving them home. Before he lets Sam
out, he kisses them on the mouth and tells them they
are special friends.

How do you think this makes Sam feel?
What is the coach doing that is unsafe?
What could Sam do that is assertive and brave?

Suggested response

Encourage students to identify a trusted adult
Sam could tell.

Scenario 2: Mei is new to the country and has some
friends in her class. She is still learning how to speak
English and likes when her teacher reads stories.
She usually walks home with an older friend from
school but if they are away, she walks by herself.
One neighbour says ‘hello’ to her when he sees her
and gives her chocolates and lollies. Sometimes he
strokes her hair and whispers things to her.

How do you think this makes Mei feel?
What is the neighbour doing that is unsafe?
What could Mei do that is assertive and brave?

Suggested response

Encourage students to identify a trusted adult
Mei could tell.

Teaching note

Children are usually taught to respect and obey
adults because adults are more knowledgeable
than them. In addition, children are often taught
that adults hold a default position of authority.
These assumptions can be exploited by adults
and used as a manipulation tactic to mimic a
healthy adult-child relationship. The impact of
this may lead to disconnection and confusion on
the part of the child.

Explain that both the coach and the neighbour were
being unsafe. At first, they did things that seemed
kind, like giving compliments and presents, which
made the children feel like they could be trusted.
However, the adults then misused that trust with
unsafe actions. Adults are not allowed to kiss or
touch children without permission. Both Sam and
Mei need to use No-Go-Tell.

Act and apply

Practise skills in focus: assertive
communication and help-seeking

()

AR

Students work in pairs to role-play a help-seeking
conversation. One student will play the role of one

of Mei’s new friends and the other will act as a
trusted adult. The student role-playing as the friend
will need to identify a trusted adult who could help
Mei and tell them what has happened. Afterwards,
students swap roles and repeat the activity, this time
identifying a different trusted adult.

Remind students that trusted adults can come from
school, home or the wider community.

Evaluate skills in focus: °°’°
communication and help-seeking

Choose groups to demonstrate their help-seeking to
the class. Invite students to offer feedback on how
well each friend communicated their need for help
and their description of what happened.

Students discuss what they expect to happen when
they seek help. Support students in understanding
that it is the trusted adult’s responsibility to keep
them safe from unsafe behaviour.

Reinforce and revise

Reinforce the key messages and revise the
learning intention and success criteria. Emphasise
the importance of recognising safe and unsafe
situations, and how people’s feelings can help
them understand and respond to those situations.
Reinforce that every student has strengths, and
remind students that they can use their personal
strengths to be brave and assertively seek help
from trusted adults.

Option: display Resource 2 -handprint worksheet
in the classroom.

Students answer the following questions to
reflect on their learning with a partner:

What is one thing | understand better now?

Why is today’s learning important?
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Formative assessment opportunity ol

Observe student participation during Think-Pair-Share activity.

Observe student help-seeking during the role-play activity.
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Lesson 4 - online safety

Creating a safe, respectful and inclusive classroom

Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are

appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents

and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective

interrupting while following mandatory Child Protection reporting policies.

Overview

Students will build their understanding of digital
safety. This lesson draws on students’ skills of
recognising safe and unsafe situations and strategies
to stay safe online. This lesson provides an opportunity
for students to create a plan for staying safe online.

Syllabus outcomes
and content

PHE-RRS-01 identifies how respectful relationships
and safety contribute to wellbeing

Identify people who can be trusted for safety and
support

Recognise that all data, including personal
information and images, can be accessed by
others when shared online

Identify ways to contribute to personal safety
online and seek help from trusted adults when
feeling unsafe

PHE-SMI-01 identifies and demonstrates self-
management and interpersonal skills

Use help-seeking and decision-making actions to
ask for assistance

PHE-IHW-01 identifies factors that contribute to
identity, health and wellbeing

Recognise that following trusted adult directions
for the healthy use of digital devices at school
and home supports health and wellbeing

Personal Development, Health and Physical Education K-6 Syllabus

© NSW Education Standards Authority (NESA) for and on behalf of the
Crown in right of the State of New South Wales, 2024.

STE-DDT-01 identifies and uses technologies
to make products to address user needs or
opportunities
Identify and safely use digital devices and apps
for a purpose

Science and Technology K-6 Syllabus © NSW Education Standards
Authority (NESA) for and on behalf of the Crown in right of the State of
New South Wales, 2024.
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Why this learning matters

All students need to be taught specific technical,
personal and social skills to help avoid online
predators and inappropriate content.

The Australian Child Maltreatment Study found

that around 1in 13 children have experienced a
sexual image of them being shared without their
consent before the age of 18 (this is image-based
abuse), and nearly 1in 5 have experienced sexual
grooming behaviour from adults. These numbers
are even higher for girls. Among all the children who
experienced grooming online, 1in 4 were under

12 years old. This shows how important it is to have
online safety conversations from a young age.

Teaching advice

Students may need support when completing
Resource 3-online safety worksheet. It may be
helpful to write specific words or language on the
board to support their learning.

It is important to acknowledge that some students
may access the online space at home whereas some
may not have permission to. Ensure that discussions
around what they are and are not allowed to do are
respectful and non-judgemental.

Vocabulary

Tier 2: navigate, interact

Tier 3: online, apps/applications, pop-up message,
link, data

Lesson preparation

Swoosh and Glide story time video (4:54)
-eSafety Commissioner via the eSafety
Commissioner website

mini whiteboards
Resource 3-online safety worksheet

Lesson

Learning intention

Students are learning to:
interact safely online.

Success criteria

Students can:
recognise who and what is safe or unsafe online

understand how to respond when feeling unsafe
while online.

Tune in

Introduce skills in focus:
decision-making and problem-solving —

Ask students what devices they have used or have
seen people use, either at home or elsewhere.

Tell students that devices like phones, tablets and
computers allow people to go online and access the
internet.

Students record or draw the devices they use to go
online and what they do online. Choose students to
share and explain what they have recorded.

Reinforce and revise

Reinforce the key messages and introduce the
learning intention and success criteria. Explain
that students are learning about interacting
safely online. Remind students how to identify
who and what is safe or unsafe in real life. Explain
that students are going to learn how to recognise
who and what is safe or unsafe online, as well as
how to respond when feeling unsafe while online.

Emphasise the importance of recognising safe
and unsafe situations, and how students’ feelings
can help them understand and respond to those
situations. Revise how students might feel and
how their bodies might react to unsafe situations.

Explain to students that being online can be a very
positive experience; however, it's important to be as
safe online as they are offline or in real life.
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Understand

Teaching strategy

Choral response is an explicit teaching strategy
to check for understanding. The teacher signals
all students to give an auditory answer at the
same time. Answers should be short, simple and
the same, which provides ample practice and
opportunity for students to self-correct.

Students use choral response to identify whether the
following situations are safe or unsafe.

Watching YouTube videos with a parent or carer
-safe

Someone you don’t know sending you a message
through an app -unsafe

Answering a video call from a family member -
safe

Sending a birthday message to an Aunty or Uncle
-safe

Playing a game online with people you don’t know
-unsafe

Clicking on a link from a pop-up message -unsafe
Creating a user profile on your own -unsafe

Sending a photo of yourself to someone you don’t
know -unsafe

Sharing information about yourself to unknown
users-unsafe

\N !/

@

Model skills in focus:
decision-making and problem-solving

Discuss with students what makes situations online
unsafe.

Suggested response

Situations become unsafe online when we
interact with strangers or share information about
ourselves.

Explain that information students share about
themselves onlineg, like their names, where they live,
what school they attend and photos of themselves,
can be seen by other people who they may not know.
Emphasise that it is important to keep personal
information safe and not share it with others online.

Ask students what they could do if they have seen
something unsafe online or someone has made them
feel unsafe online. Prompt students to always seek
the help of a trusted adult.

Play Swoosh and Glide story time video (4:54) from

the eSafety Commissioner.

AR

Students use a Think-Pair-Share strategy to describe
what they can do to stay safe online.

Practise skills in focus:
decision-making and problem-solving

Choose students to share their ideas with the class.

Write key words or phrases on the board for students
to access.

Suggested responses

To stay safe online we can ask for help from a
trusted adult, only respond to messages from
people we know and ask for permission before
using a device.

Remind students that if they ever feel unsafe, they can
No-Go-Tell. They can go offline and tell a trusted adult.

Act and apply

Students work in pairs or independently to complete
Resource 3-online safety worksheet by drawing or
recording 3 ways to stay safe online.

Evaluate skills in focus: °°’°
decision-making and problem-solving

Choose groups to demonstrate their help-seeking to
the class. Invite students to offer feedback on how
well each friend communicated their need for help
and their description of what happened.

Students discuss what they expect to happen when
they seek help. Support students in understanding
that it is the trusted adult’s responsibility to keep
them safe from unsafe behaviour.
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Reinforce and revise

Reinforce the key messages and revise the learning intention and success criteria. Emphasise the
importance of recognising safe and unsafe situations, and how students’ feelings can help them understand
and respond to those situations in real life and online situations.

Ask students to reflect on who they feel safe interacting with online, such as family and friends, and what
they can do if they feel unsafe. Remind students that they can always ask a trusted adult for support if they
feel unsafe online and offline.

Students answer the following questions to reflect on their learning with a partner:
What is one thing | understand better now?

Why is today’s learning important?

Formative assessment opportunity alls
v/

Observe student responses to the mini whiteboard activity —-how they go online
and what they access.

Observe student understanding during the choral response activity.

Review students’ online safety worksheet.
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Lesson 5 - online friends

Creating a safe, respectful and inclusive classroom

Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are

appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents

and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective

interrupting while following mandatory Child Protection reporting policies.

Overview

Students will build their understanding of digital
safety. This lesson draws on students’ skills in
recognising safe and unsafe situations and their
understanding of strategies to stay safe online.
Students will understand the difference between a
friend in real life and an online friend, as well as safe
responses to unsafe situations online.

Syllabus outcomes
and content

PHE-RRS-01 identifies how respectful relationships
and safety contribute to wellbeing
Identify familiar or personal relationships and
connections to family, people and groups
Identify ways to contribute to personal safety
online and seek help from trusted adults when
feeling unsafe

PHE-SMI-01 identifies and demonstrates self-
management and interpersonal skills
Use help-seeking and decision-making actions to
ask for assistance

PHE-IHW-01 identifies factors that contribute to
identity, health and wellbeing

Recognise that following trusted adult directions
for the healthy use of digital devices at school

and home supports health and wellbeing
Personal Development, Health and Physical Education K-6 Syllabus

© NSW Education Standards Authority (NESA) for and on behalf of the
Crown in right of the State of New South Wales, 2024.

STE-DDT-01 identifies and uses technologies
to make products to address user needs or
opportunities
Identify and safely use digital devices and apps
for a purpose

Science and Technology K-6 Syllabus © NSW Education Standards
Authority (NESA) for and on behalf of the Crown in right of the State of
New South Wales, 2024.
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ES1-RRE-T2-L5 - online friends

Why this learning matters

All students need to be taught specific technical,
personal and social skills to help avoid online
predators and inappropriate content.

Children aged 5 to 8 are beginning to explore more
online. As they play games, watch videos or use
apps, they might come across things that are unsafe
or inappropriate or receive messages from people
they don't know. Sometimes this can happen by
accident, and it’s important that children understand
this is never their fault and they won't get in trouble
for telling someone.

If something online makes a student feel scared,
unsure or uncomfortable, they should always talk to a
trusted adult. It's an adult’s job to keep children safe,
listen to their concerns and help them feel safe again.

According to eSafety, 1in 4 young people have been
contacted online by someone they don’'t know. While
many of these messages are harmless, sometimes
the contact and content can be inappropriate,
unwanted or unsafe, even if the young person
thought it was okay at first.

In serious cases, unsafe contact can lead to
grooming, where someone builds a relationship
with a child to harm or abuse them. This abuse can
happen in person, but more often now, it happens
entirely online, especially when children are tricked
into trusting someone they’ve never met.

Teaching advice

Students should know the No-Go-Tell strategy and
how to apply it to online spaces. If the previous
lesson about online safety was not taught, view the
e-Safety Commissioner Swoosh and Glide story time

video (4:54) so students understand 5 ways they can
stay safe online.

Some students may talk to unknown people online
through games. It's important to acknowledge the
positives of online communication; however, remind
students to seek help from a trusted adult when
feeling unsafe.

Vocabulary

Tier 2: navigate, interact, link

Tier 3: online, apps/applications, pop-up message, data

Lesson preparation

Optional Swoosh and Glide story time video
(4:54) -eSafety Commissioner via the eSafety
Commissioner website

Dusty the frilled neck lizard -1 trust my feelings
(2:37) -eSafety Commissioner via Vimeo

Resource 4 -tablet worksheet

Lesson

Learning intention

Students are learning to:
keep online interactions safe.

Success criteria

Students can:
identify safe online friends

demonstrate safe actions when feeling unsafe
while online.

Tune in

Introduce skills in focus:
help-seeking and decision-making

Revise the completed online safety worksheet from
Topic 1 Lesson 4.

As a class, discuss the actions that students can
take to stay safe online. You may choose to rewatch
Swoosh and Glide story time video (4:54) from the
eSafety Commissioner.

Use a check for understanding strategy to allow
students to identify the following situations as ‘safe’
or ‘unsafe’. For example:

chatting or talking to people online

using a device like an iPad or phone without adult
supervision
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sharing your name and address with someone
who is not your family

chatting or talking to someone at the bus stop or
station.

Choose students to share their responses.
Emphasise that interacting with people online who
they don't know in real life is unsafe. It is safe to
interact with friends they know from school or sport
and family.

Explain to students that being online can be a very
positive experience; however, it’s important to be as
safe online as they are offline or in real life.

Teaching note

Some students may communicate with family
members, classmates or friends from outside
school, and some may communicate with online
friends from games who they have never met in
real life. Acknowledge the positives that online
communication brings. Emphasise that in person,
a child can usually see warning signs, such as
tone, facial expressions or unsafe behaviour,
and a trusted adult may be nearby to intervene.
When online, however, it is much harder to know
if someone is truly who they say they are, and
the risks of grooming, scams and inappropriate
contact are significantly higher when chatting or
sharing information with someone online.

Understand
\N!'/
Model skills in focus:
help-seeking and decision-making
s

Watch the clip Dusty the frilled neck lizard -1 trust
my feelings (2:37) from the eSafety Commissioner.

Ask students the following questions to build
understanding of how the body responds to unsafe
situations online. Try to draw a relationship to their
prior learning of how the body responds to safe and
unsafe feelings.

Why do you think River was feeling uneasy when
talking to her friend online? What kind of things
were making her uncomfortable?

Why do you think Dusty had a funny feeling in his
tummy too?

What are some of the feelings you might have if
something online doesn’t feel safe?

What should you do if something online feels
unsafe?

Teaching note

It is important that teachers are prepared to
use protective interrupting if a student begins
to disclose private information publicly. If a
student discloses private information publicly
and the teacher does suspect a student is at
risk of significant harm they must inform their
principal or workplace manager as per the Child
Protection Policy: Responding to and reporting
students at risk of harm. The Mandatory
Reporter Guide (MRG) can assist in making an
informed decision regarding child protection
concerns. More information is available on the
Child Protection website.

Students use a Think-Pair-Share strategy to describe
what they can do to stay safe online.

Students use a Think-Pair-Share strategy to describe
the difference between a friend in real life and an
online friend.

Choose students to share responses.

Explain to students that online friends can make
things up about themselves and do or say things that
are unsafe.

When someone is behaving in an unsafe way,
students can block, unfriend or have an adult report
it on the app or the game they are using. Remind
students that anytime they feel unsafe online, they
can talk to one of their trusted adults.

Act and apply

Practise skills in focus: @
help-seeking and decision-making ~ ‘

Provide a copy of Resource 4 -tablet worksheet
to students. Students use the tablet to choose
the correct button for the following situations.
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This activity allows students to demonstrate their
understanding of safe and unsafe situations online
and how to respond in safe ways.

A friend from class sends you a funny joke -like
or love

Someone you don’t knows tries to add you as a
friend -block

An Aunty sends you a birthday message -like or
love

An online friend sends you a picture of someone’s
private parts -unfriend and block

Another student from school sends you a mean
message -block

A user in a game asks you to send photos of
yourself-block

Someone with the same name as your best friend
tries to add you as a friend. You know your friend
is not on this app because they’ve told you they're

not allowed to be -block

Emphasise to students that they need to tell a trusted

adult if someone is being unsafe online, if they're
unsure about something or if someone is trying to
make them do something they don’t want to do.

Students discuss what they expect to happen when
they seek help. Support students in understanding
that it is the trusted adult’s responsibility to keep them
safe from unsafe behaviour in real life and online.

Create a shared definition of who a safe online
person is. Display this in the classroom to refer to
when needed.

For example, a safe online person is someone |
already know in my real life, that my parent or carer
says is safe, who is kind to me, talks nicely, and
never asks me to keep secrets, show my body, or do
anything that makes me feel worried or unsafe.

Reinforce and revise

Reinforce the key messages and revise the
learning intention and success criteria. Emphasise
the importance of recognising safe and unsafe
situations online.

Ask students to reflect on who they feel safe
interacting with online, such as family and friends,
and what they can do if they feel unsafe. Remind
students that they can always ask a trusted adult
for support if they feel unsafe online and offline.

Students answer the following questions to
reflect on their learning with a partner:

. . 5
Evaluate skills in focus: °°’° What is one thing | understand better now~
decision-making and problem-solving Why is today’s learning important?

Formative assessment opportunity ol

Observe student responses to Dusty the frill necked lizard.

Vv

Observe student choices when choosing buttons in the tablet activity.
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Lesson 6 - online content

Creating a safe, respectful and inclusive classroom

Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are

appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents

and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective

interrupting while following mandatory Child Protection reporting policies.

Overview

Students will be provided with scenarios and decide
if the content shown is safe or unsafe. They are
encouraged to identify actions they can use to keep
safe online. This includes asking parents to change
settings on apps such as YouTube.

Syllabus outcomes
and content

PHE-RRS-01 identifies how respectful relationships
and safety contribute to wellbeing

Identify ways to contribute to personal safety
online and seek help from trusted adults when
feeling unsafe

PHE-SMI-01 identifies and demonstrates self-
management and interpersonal skills

Use help-seeking and decision-making actions to
ask for assistance

Identify how people respectfully communicate for
a range of purposes

PHE-IHW-01 identifies factors that contribute to
identity, health and wellbeing

Recognise that following trusted adult directions
for the healthy use of digital devices at school
and home supports health and wellbeing

Personal Development, Health and Physical Education K-6 Syllabus

© NSW Education Standards Authority (NESA) for and on behalf of the
Crown in right of the State of New South Wales, 2024.

Why this learning matters

Inappropriate content may be an image, video or
written words that can be upsetting, disturbing

or offensive. Young people may encounter
inappropriate content accidentally or deliberately.

It is normal for young people to be curious, but they
may be faced with concepts or ideas they are not
developmentally ready for.
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Young students need to build skills in:

identifying online behaviours that make them feel

safe and unsafe

removing themselves from unsafe online situations

if they come across inappropriate content
recognising strategies to help them search for

safe, reliable information on safe search engines

and websites.

Teaching advice

Students should know the No-Go-Tell strategy and
how to apply it to online spaces.

Provide an iPad or laptop as a prop for students
to use when demonstrating responses to unsafe
online content. It is important students are given
opportunities to practise as well as discuss
strategies such as moving away from the device,
closing the laptop or ending an app on an iPad.

Vocabulary

Tier 2: content, interact, link, block, inappropriate

Tier 3: online, apps/applications, pop-up message

Lesson preparation

iPad or laptop

Lesson

Learning intention

Students are learning to:
interact safely with online content.

Success criteria

Students can:
identify content that is safe for them

demonstrate help seeking actions when content
feels unsafe.

Tune in

Introduce skills in focus:
help-seeking and decision-making

As a class, discuss the actions students can take to
identify safe or unsafe content, situations or people
online.

Teaching note

Examples online content and activities that are
safe for students include fun games and videos
just for kids, talking to people they already know
(like family) and using apps that grown-ups

have approved. Examples of online content and
activities that are unsafe for students include
anything they deem to be scary, rude or mean,
people they don’t know or anything that makes
them uncomfortable.

Actions that keep children safe online include
asking a grown-up before using a device,
looking for and using child-friendly games
and sites, keeping personal information secret
and staying in shared spaces so adults can
supervise. It is also important for students to
trust their feelings. If students come across
something online that makes them feel weird,
scary or yucky, they should stop and tell a
trusted adult right away.

Use choral response to allow students to
demonstrate their understanding of safe and unsafe
online content. Students call out ‘like’ for safe
content or ‘block’ for unsafe content.

Teaching strategy

Choral response is an explicit teaching strategy
to check for understanding. The teacher signals
all students to give an auditory answer at the
same time. Answers are short, simple and

the same, which provides ample practice and
opportunities for students to self-correct.

A friend from class sends a photo of their dog -like

Someone you don’t know tries to send you a
message -block
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An Uncle sends you a funny joke -like

A friend you know in real life sends you a
message asking about a play date -like

An older person at school sends you a rude
message about another student-block

Reinforce and revise

Reinforce the key messages and revise the
learning intention and success criteria. Explain
that students are learning to identify content that
is safe for them. Remind students that they just
practiced that skill by answering ‘like’ or ‘block’ to
the examples above.

Explain that students are going to learn how to
demonstrate help-seeking actions when content
feels unsafe. Emphasise the importance of
recognising safe and unsafe situations online.

Reiterate the actions students must take if
someone is being unsafe online. For example,
students can always No-Go-Tell. Ask students
who they can go to if someone is being unsafe
online when they are at home or if they are at
school. Remind students that they can always
ask a trusted adult for support if they feel unsafe
online and offline. Remind students about their
list of 5 trusted adults.

Understand

As a class, create a list of all the things students
do online. Responses may include playing games,
talking to friends and watching videos.

Teaching note

It is important that teachers are prepared to
use protective interrupting if a student begins
to disclose private information publicly. If a
student discloses private information publicly
and the teacher does suspect a student is at
risk of significant harm they must inform their
principal or workplace manager as per the Child
Protection Policy: Responding to and reporting
students at risk of harm. The Mandatory
Reporter Guide (MRG) can assist in making an
informed decision regarding child protection
concerns. More information is available on the
Child Protection website.

Explain to students that there are many good things
about being on the internet. For example, connecting
to family and friends, entertainment, research or
playing games.

Ask students to share with a partner one thing they
like about being online, or using a device or app.

Ny
Model skills in focus:
help-seeking and decision-making
[}

Connect students’ understanding about online spaces
to real life. Students need to identify what their bodies
are telling them about whether online content is safe
or is unsafe. Tell students that some online content is
not safe for children and they need to decide what to
do if they see something they aren’t meant to.

Read the following scenario to the class.

Scenario: George was watching videos of dogs
playing on YouTube. Because YouTube was on
Autoplay, it kept recommending new videos for
George. After watching several cute videos, a video
appeared showing someone throwing stones at a
dog. George loves dogs and was very confused and
upset by what he saw.

What should George do if he sees videos like this?
Suggested response

George should log out of YouTube, end the app
or walk away from his device. He should talk to
his parents about what he saw and how the video
made him feel.

Explain to students that, at school, there are
restrictions to what they can access on devices;
however, at home it is different. If students see content
that makes them feel unsafe or upset, it is important
to tell a trusted adult at home. The adult may be able
to report the content to eSafety, block specific sites or
apps and change the settings on the students’ device.

Teaching note

eSafety helps to prevent and deal with harm
caused by serious online abuse or illegal and
restricted online content. eSafety can investigate
cyberbullying, cyber abuse, image-based abuse
(including sharing or threatening to share
intimate images without the consent of the
person shown) and illegal and restricted content.
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Act and apply

Practise skills in focus:
help-seeking and decision-making

()

AR

Students use the No-Go-Tell strategy for the
following scenarios. Have an iPad or laptop to use
as a prop. Choose different students to demonstrate
safe actions for being online. Read the scenarios.
Students can provide feedback or further actions to
keep safe.

Scenario 1: You are using a device at home and a
friend from school sends you a link. It takes you to a
website where there are videos and photos of adults
with no clothes on.

Is this content safe or unsafe? What should you do?
Suggested response

This is unsafe. Use the No-Go-Tell strategy, log off
or walk away from the device and tell a trusted
adult at home that you have seen something
unsafe.

Scenario 2: You are using a class iPad at school
to research planes and trains. You click on a link
that takes you to more information about trains in
Australia.

Is this content safe or unsafe? What should you do?
Suggested response

This is safe. You can stay online.

Formative assessment opportunity

Observe student responses in the Tune in choral response activity.

Scenario 3: You are at home, watching videos on
YouTube and Autoplay starts to show you videos of
someone being hurt.

Is this content safe or unsafe? What should you do?
Suggested response

This is unsafe. Use the No-Go-Tell strategy, log off
or walk away and tell a trusted adult at home that
you have seen something unsafe. Ask the trusted
adult to change the settings on YouTube so it
doesn’t happen again.

Evaluate skills in focus: °o°
decision-making and problem-solving /

Reinforce and revise

Reinforce the key messages and revise the
learning intention and success criteria. Emphasise
the importance of recognising safe and unsafe
situations online.

Ask students for examples of safe things they
can do online and what they can do if they see
something unsafe. Emphasise that there is always
something students can do if they feel unsafe
online and there are things that their trusted
adults can do to help them stay safe too. Remind
students to identify what their bodies are telling
them about online content.

Students answer the following questions to
reflect on their learning with a partner:

What is one thing | understand better now?

Why is today’s learning important?

ol

Observe students’ ability to demonstrate No-Go-Tell to unsafe online content.
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Go back to lesson 2

ES1-RRE-T2-Resources

Resource 1 - teacher notes: Strengths cards

Strengths Definition

Honest You tell the truth even when it is not easy.

Funny You try to cheer people up by making them laugh.

Forgiving You accept your friends’ apologies.

Kind You help others and use kind words.

A leader You help your group work well together.

Brave You are able to do what is important even when you feel scared.

Self-control

You can do what is important even if you don’t want to.

Notice others

You think of how others might be feeling.

Assertive You are able to say things in a strong, clear and fair way.

Fair You include everyone and you follow the rules.

Determined You keep trying even when it gets hard.

Curious You like to learn new things and ask questions.

Patient You can wait for your turn even if it takes a while.

Generous You are good at sharing and giving.

Creative You like to come up with new ideas and new ways of doing things.
Persistent You keep trying even if you fail.

Notice myself

You notice how you are feeling and how that makes you behave.

Good listener

You listen to others ideas and how they feel.
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ES1-RRE-T2-Resources Go back to lesson 2

Resource 1 - strengths cards (front)

Honest Funny Forgiving
Kind A leader Brave

-------------------------------------------------------------------------------------------------------------------------------

Self-control Notice others Assertive
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ES1-RRE-T2-Resources Go back to lesson 2

Resource 1 - strengths cards (front)

Fair Determined Curious
Patient Generous Creative

Persistent Notice myself Good listener
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ES1-RRE-T2-Resources

Go back to lesson 2

Resource 1 - strengths cards (back)

Honest

You tell the
truth even when
it is not easy.

Funny

You try to
cheer people
up by making them
laugh.

Forgiving

You accept
others’ apologies.

-------------------------------------------------------------------------------------------------------------------------------

Kind

You help
others and use
kind words.

A leader

You help
your group work
well together.

Brave

You are able
to do what
is important
even when you
feel scared.

-------------------------------------------------------------------------------------------------------------------------------

Self-control

You can do
what is important
even if you don'’t
want to.

Notice others

You think of
how others might
be feeling.

Assertive

You are able
to say things in
a strong, clear

and fair way.
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Go back to lesson 2

Resource 1 - strengths cards (back)

Fair

You include

everyone and you

follow the rules.

Determined

You keep
trying even when
it gets hard.

Curious

You like to learn
new things and
ask questions.

Patient Creative

You can wait for
your turn even if
it takes a while.

Generous You like to come

up with new ideas
and new ways of
doing things.

You are good at
sharing and giving.

-------------------------------------------------------------------------------------------------------------------------------

Notice myself
Good listener

Persistent You notice
You keep trying ho_w you are You l?sten to
even if you fail feeling and how others ideas and
' that makes how they feel.

you behave.
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ES1-RRE-T2-Resources Go back to lesson 3

Resource 2 - handprint worksheet

Name 5 trusted adults from school, home or the community.
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ES1-RRE-T2-Resources Go back to lesson 4

Resource 3 - online safety worksheet

Draw or record 3 ways to stay safe online.

e 2
\. J
e 2
\. J
e N
\. J
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ES1-RRE-T2-Resources Go back to lesson 5

Resource 4 - tablet worksheet

Choose the button for the situation.
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Lesson 1 - all about me

Creating a safe, respectful and inclusive classroom

Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are

appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents

and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective

interrupting while following mandatory Child Protection reporting policies.

Overview

In this lesson, students will develop their
understanding that it is normal for there to be
differences between themselves and their peers.
Students will share what makes them unique
based on their family make up, likes, dislikes and
background. Students will learn that differences
are important and that using difference as a reason
to treat people unfairly or to discriminate against
others is disrespectful.

Syllabus outcomes
and content

PHE-RRS-01 identifies how respectful relationships
and safety contribute to wellbeing

Identify how personal strengths and
characteristics contribute to respectful
relationships

PHE-SMI-01 identifies and demonstrates self-
management and interpersonal skills

I[dentify how connections with others, persistence,
problem-solving and help-seeking builds
resilience

Personal Development, Health and Physical Education K-6 Syllabus
© NSW Education Standards Authority (NESA) for and on behalf of the
Crown in right of the State of New South Wales, 2024.

Why this learning matters

Students need to understand that everyone around
them shares one thing in common -their differences.
These differences make everyone unique, special
and valuable, but they can also create fear, which
sometimes leads to discrimination. Explain that
discrimination means treating someone unfairly
because of a characteristic they have or are assumed
to have. Students may face this unfair treatment
based on things like disability, race, gender, sexuality
or religious belief.
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ES1-RRE-T3-L1 - all about me

It's important for students to value and show respect
for diversity and difference to combat discrimination,
bullying and extremism.

Teaching advice

Students should understand what fair and unfair
behaviour is (Topic 1 Lesson 4 -being fair: respecting
others’ feelings and rights).

Students may have experienced discrimination. It is
important to acknowledge these experiences and
remind students to use the No-Go-Tell strategy if they
feel unsafe or feel they are being treated unfairly.

Frame differences as positive attributes to accept,
respect and celebrate.

Vocabulary

Tier 2: unique, differences, valued, respected

Tier 3: discrimination

Lesson preparation
Hand in hand video (2:48) from Play School via

the ABC Kid’s website

Resource 1-puzzle pieces worksheet (two
printable options)

Lesson

Learning intention
Students are learning to:

acknowledge and accept differences in others.
Success criteria

Students can:
identify what makes them unique
understand that everyone is different.

Tune in

Introduce skills in focus:
building self-concept

Introduce the learning intention and success criteria.

Play the Play School Hand in hand video (2:48) via
the ABC Kid’s website.

Students quietly reflect on their individual qualities
using the following questions.

How would | describe myself?
Who is in my family?

What’s my favourite food?

What do | like? What don't | like?

Explain to students that their responses to these
questions are some of what makes them unique
and different from others. As individuals, everyone
is different and differences are what make people
special.

Understand
Ny
Model skills in focus:
building self-concept
-

Model how to complete the Resource 1 - puzzle
pieces worksheett. Explain that students should
write their name in the middle, then draw or write
things that make them unique around their name.
This might include:

the country, city or town where a student was born
other languages they speak at home
pets they have
who cared for them (when they were a child)
favourite food
a sport, hobby or activity they do.
Provide students with time to complete their
worksheet. Once completed, display the puzzle

pieces around the room to represent that they are
unique individuals that make up the class.

Use the game musical statues to build students’
understanding of their peers’ unique qualities.

Play music for students to dance to while they
move safely around the room.

When the music stops, students take turns to
share one unique thing about themselves with the
nearest student before the music starts again.
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After 6 pauses, bring the class together. Ask
students to share any similarities they found with
others and then ask them to share differences.
Reiterate that differences are what makes people
special and unique.

Explain that some people like to point out other
people’s differences to try to make others feel badly
about that person or to treat them unfairly. These
differences might be based on race, gender, ability,
sexuality or religion. This unfair treatment is called
discrimination.

Discrimination means treating someone unfairly

or differently just because of who they are, like
because of their race or skin colour, gender, how
they look, their abilities, who they are attracted to or
what they believe in (religion).

Emphasise that it is important to understand

that everyone is different and to respect these
differences, because they make each person unique
and special.

Act and apply

Practise skills in focus:
building self-concept

()

AR

As a class, students identify unfair treatment in the
following scenarios. They identify what they could say
or do to show that they respect and value difference.

Scenario 1: Maria is drawing a picture of her family.
She draws both her mums, her pet dog and her little
brother. Laney points at the picture and laughs saying,
‘Maria doesn’t even have a dad! Everyone has a dad!’

What is Laney doing that is unfair?

What could we say or do to help Maria feel
respected and valued?

Formative assessment opportunity

Observe students’ ability to identify differences and similarities between

themselves and their peers.

Scenario 2: For multicultural day, Coree comes to
school with ochre on his face. His Nan has painted
it on him. He feels proud but when he walks into his
classroom, John points at him and says things that
makes him feel ashamed.

What did John do that is unfair?

What could we say or do to help Coree feel
respected and valued?

Scenario 3: Hiba’s mum wears a hijab (religious head
covering) and drops her off at school. Gavin tells
Hiba he doesn’t want to be near her mum because
he thinks she is scary.

What did Gavin do that is unfair?

What could we say or do to help Hiba feel
respected and valued?

Evaluate skills in focus: coe
building self-concept f
Ask students to imagine what the classroom, school,
country or world would be like if everyone was the
same. Select a few students to share.

Reinforce and revise

Reinforce the key messages and revise the learning
intention and success criteria. Allow students the
opportunity to share why their differences are what
makes them special and unique.

Students answer the following questions as a
class to reflect on their learning:

Why is today’s learning important?

What would | tell someone else to help them
understand what we learnt?

Observe students’ responses to respect and value the differences from

the provided scenarios.
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Lesson 2 - my strengths

Creating a safe, respectful and inclusive classroom

Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are

appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents

and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective

interrupting while following mandatory Child Protection reporting policies.

Overview

Students will identify their personal strengths and
explore how they might use these to show respect
towards diverse individuals in different scenarios.
This lesson helps students understand how to
support and value others despite differences in race,
gender, sexuality, religion or abilities.

Syllabus outcomes
and content

PHE-RRS-01 identifies how respectful relationships
and safety contribute to wellbeing
Identify familiar or personal relationships and
connections to family, people and groups

Identify how personal strengths and
characteristics contribute to respectful
relationships

PHE-SMI-01 identifies and demonstrates self-
management and interpersonal skills

Identify how connections with others, persistence,
problem-solving and help-seeking builds
resilience

Personal Development, Health and Physical Education K-6 Syllabus
© NSW Education Standards Authority (NESA) for and on behalf of the
Crown in right of the State of New South Wales, 2024.

Why this learning matters

Recognising diverse personal strengths is
foundational for students to build confidence

and understand the positive impact they have on
themselves and others. This self-awareness directly
develops crucial social skills like kindness, fairness
and empathy, helping students cultivate healthy,
respectful friendships and relationships.
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Linking these strengths to acts of respect teaches
students how to care for themselves, others and the
environment. Students’ understanding of difference
fosters inclusivity and creates a safe learning
environment where students can confidently stand up
to bullying, discrimination and resist extreme ideas.

Teaching advice

This learning builds on Topic 2 Lesson 2 where
students used the personal strength of bravery
to seek help. In this lesson, students will identify
personal strengths they can apply in different
situations.

Vocabulary

Tier 2: strengths

Lesson preparation

Resource 2 -personal strengths poster

Resource 3-my personal strengths worksheet

Resource 4 -my personal strengths worksheet
completed example

Lesson

Learning intention

Students are learning to:

use and apply their personal strengths to show
respect.

Success criteria

Students can:
identify their personal strengths
solve problems using their personal strengths.

Tune in

Introduce skills in focus:
problem-solving

Revisit Resource 2 -personal strengths poster.
Students define ‘personal strengths’.

Students identify and record their own personal
strengths using Resource 3-my personal strengths

worksheet. Demonstrate how to complete the

worksheet by using a fictional student character
and Resource 4 -my personal strengths worksheet
completed example. For example, ‘This student

always waits their turn; that means patience is one of
their strengths’.

Remind students that everyone is unique and special
because of their differences. Emphasise that it is
important to value people’s differences because they
are what makes everyone unique. Tell students they
will learn how to use their personal strengths to treat
everyone fairly, safely and respectfully.

Revise the meaning of the word respect.

Definition

Respect is treating people the way you want to be
treated. It means being caring, kind, and thinking
and acting in a way that shows others you care
about them and their feelings.

Understand
N 4
Model skills in focus:
problem-solving
[ ]

Refer to Resource 4 -my personal strengths
worksheet completed example and explain how

this student’s strengths can be used to demonstrate
respect. For example, the strength of being fair means
the student can show respect by treating others
equally. In the classroom, this might look like sharing
or taking turns with a class toy or game. Alternatively,
the strength of being patient means the student can
show respect by waiting their turn or listening to the
teacher explain before asking a question.

As a class, read the scenarios. Students identify
which of their personal strengths they could use
to show respect. Use Resource 4-my personal
strengths worksheet completed example to model
how to connect strengths to respectful behaviour.

Scenario 1: Lauren has had her hair cut short. Some
of the other students laugh at her and say she looks
like a boy.
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What strength could you use to show respect?
Suggested response

The student could use their strength of being
kind by telling Lauren they like her hair. They
might use their strength of being assertive to tell
the other students not to laugh at Lauren and
explain that anyone can have short hair.

Scenario 2: Carlos’ lunch looks and smells different
to everyone else’s. Some students make faces and
hold their noses.

What strength could you use to show respect?
Suggested response

The student could use their strength of self-
control by not joining in. Even though they might
not like the look or smell of Carlos’ lunch, they're
going to respectfully eat their own lunch and
ignore what the other students are doing. They
might even use their strength of being assertive

and tell the other students to stop teasing Carlos.

Scenario 3: Lucy used to have a different name
when they were younger but prefers to be called
Lucy. Some of the other students still call Lucy by
their old name. This upsets Lucy.

What strength could you use to show respect?
Suggested response

The student could use their strength of being fair
and use the name Lucy prefers. They might even
use their strength of being funny by distracting
Lucy from the others to make them feel better.

Practice skills in focus: @
problem-solving ‘ ‘

In pairs, students practise using their strengths
to show respect. One student will explain which
strength they could use and demonstrate how

they would apply that strength to show respect.
Students can use a thumb up or thumb down to
provide feedback to their partner for whether they
successfully showed respect.

Read the following scenario to students for them to
role-play.

Scenario: Lilly is a shy student. She has trouble
moving around the school by herself, so she uses

a wheelchair. Some students feel uncomfortable
around Lilly because she’s different so they ignore
her and pretend they can’t see her. At lunch time, she
wants to play with some of the toys in the sandpit.
She watches the other kids hoping that someone will
invite her to play with them.

What strength could you use to show respect to

Lilly?

Evaluate skills in focus: °o°
problem-solving

Reinforce and revise

Reinforce the key messages and revise the
learning intention and success criteria. Ask
students to reflect on their strengths and how they
used them to treat others fairly and respectfully.

Ask how Lilly might feel if people continued to
ignore her or pretend that she wasn’t there.

Explain to students they can use their strengths
to help people feel respected despite differences
in how they look, their skin colour, their
backgrounds, what they believe in, who they are
attracted to, their gender or their abilities.

Students answer the following questions as a
class to reflect on their learning:

Why is today’s learning important?

What would | tell someone else to help them
understand what we learnt?

Formative assessment opportunity ol

Observe students’ ability to identify personal strengths.

Observe students’ ability to choose an appropriate strength to show respect.
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Lesson 3 - values and

beliefs

Creating a safe, respectful and inclusive classroom

Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are

appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents

and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective

interrupting while following mandatory Child Protection reporting policies.

Overview

Students will learn about how their family’s values
and beliefs influence their own. They will learn and
understand that families are different and therefore
each person may have different values and beliefs.
Students will identify shared values with others,
such as respect and inclusion.

Syllabus outcomes
and content

PHE-RRS-01 identifies how respectful relationships
and safety contribute to wellbeing

Identify familiar or personal relationships and
connections to family, people and groups

Identify the ways Aboriginal and/or Torres Strait
Islander Peoples’ Cultural connections to others
enhance wellbeing

PHE-SMI-01 identifies and demonstrates self-
management and interpersonal skills
Identify how connections with others, persistence,
problem-solving and help-seeking builds resilience

Personal Development, Health and Physical Education K-6 Syllabus
© NSW Education Standards Authority (NESA) for and on behalf of the
Crown in right of the State of New South Wales, 2024.

Why this learning matters

Values shape people’s attitudes towards the
individuals and events they encounter in daily life.

While values are learnt predominantly in the

home and adjusted through relationships and life
experiences, parents and the community often have
expectations that commonly held values will also be
taught in schools.

Although values and beliefs between families and
communities can change, it is important to highlight
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ES1-RRE-T3-L3 - values and beliefs

to students that everyone wants to feel respected
and included. These 2 values most likely underpin
the values that different groups have.

This learning supports students’ understanding of
creating respectful and inclusive environments.

Teaching advice

Cultural backgrounds influence how students

view the world. Collectivist cultures often

teach children to prioritise cooperation and
interdependence, while individualistic cultures

tend to foster independence and personal initiative.
Teachers should ensure they recognise and
celebrate the unique strengths of all these traditions
(Victorian Department of Education 2024).

Address instances of racism or discrimination

within the classroom directly and in line with

the department’s policies and procedures. The
department’s Anti-racism policy provides clear
direction and guidance on preventing and eliminating
all forms of racism in NSW public education.

Vocabulary

Tier 2: influence, values, beliefs, inclusive

Lesson preparation

Resource 5 -different types of families

Resource 6 -who can influence me?

Lesson

Learning intention

Students are learning to:
identify their values and beliefs.

Success criteria

Students can:
describe ways that families can be different
understand their family’s influence
recognise who influences them.

Tune in

Introduce skills in focus:
self-awareness, empathy

Show students images from Resource 5 -different
types of families.

Prompt students to consider the images and share
their thinking using questions. For example:

What do you see in these images?

What do you notice about the people in the
images?

How do you think these people are connected?
Which images do you think are of families?

(All of them)

What do these pictures make you wonder?
Suggested response

| wonder what your families look like.

Students tell a partner about the people that make
up their family.

Explain to students that their families and the people
close to them influence and shape their values and
beliefs.

Teaching note

Within Aboriginal cultures, family and
Community, Elders, Aunties and Uncles can share
and pass down stories and lore that influence
values and beliefs. Connecting to Country,

being on-Country and learning from Knowledge
Holders can guide Aboriginal peoples.

Explain that values and beliefs help people make
choices about how they feel inside and how to
behave when they meet new or different people or
try new things.
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ES1-RRE-T3-L3 - values and beliefs

Definition

Values are inner rules that guide people’s actions.
Values are important beliefs about what is right
and wrong, and people use them every time they
decide how to treat others.

Beliefs are the ideas and thoughts people have
about themselves and other people. These
thoughts are shaped by families, mob, friends and
experiences.

While someone’s core values tend to stay the
same, their beliefs can change.

Teaching note

The values of respect and inclusion will be
revisited throughout this topic. Students should
know what respect is but may need support in
understanding what inclusion means.

Understand
\N'/
Model skills in focus:
self-awareness, empathy
s

Show students Resource 6 -who can influence me?
to introduce the concept of influence. Explain to
students that the innermost circle represents them,
the second circle represents their family and the
third circle represents the people in their community
-online and offline.

Model how to complete the worksheet. Suggestions
for the family circle might include parents,
grandparents, siblings, Aunties and Uncles. The
community circle might include coaches, members
of religious groups and teachers. The outermost
circle might include television characters or YouTube

personalities.
AR

Support students to complete their Resource 6 -
who can influence me?. Reiterate to students that
their values and beliefs are influenced by those
closest to them.

Practise skills in focus:
self-awareness, empathy

Act and apply

Ask students the following questions to relate how
their values represent respect and being inclusive.
After every response, highlight any values and beliefs
shared between students.

How has your first, second and third circle
influenced how to treat people?

Suggested responses

My family has taught me to treat people with
respect and kindness.

How has your first, second and third circle
influenced you about fairness?

Suggested responses

My community has taught me to treat others how
they want to be treated and to include everyone.

How has your first, second and third circle
influenced you about respect?

Suggested responses

Everyone has the right to feel respected or that
respect is earnt.

Choose students to share some of the values they
have about how people should be treated.

Explain to students that the values and beliefs
they highlighted relate to the values of respect and
inclusion.

Definition

Inclusion means to include everyone no matter
their race or skin colour, gender, how they look,
their abilities, who they are attracted to or what
they believe in (religion).

Evaluate skills in focus: <
self-awareness, empathy ° °
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Reinforce and revise

Reinforce the key messages and revise the learning intention and success criteria. Tell students you will be
reading out some statements. Explain they will need to indicate if the answer is true or false using thumbs
up for true, thumbs down for false or hands together for not sure. Select some students to offer a brief
explanation of their answer.

All families are the same -false

There are many different types of families-true

| can name people who influence me -true

Our values and beliefs are all the same-false

My values and beliefs are more important than yours-false
We have some shared values and beliefs-true

Create a statement for the class that represents their shared values for how all people should be treated.
The shared values should include respect and inclusion. An example might be ‘Kindy’s shared values are
that we are respectful and include everyone.

Students answer the following questions as a class to reflect on their learning:
Why is today’s learning important?

What would | tell someone else to help them understand what we learnt?

Formative assessment opportunity e

Observe students’ responses to the images of the diverse families.

Students’ ability to complete the Circle of influence worksheet.

Observe students’ responses to the true and false statements.
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Lesson 4 - actions

and words

Creating a safe, respectful and inclusive classroom

Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are

appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents

and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective

interrupting while following mandatory Child Protection reporting policies.

Overview

Students are learning to use the values of respect and
inclusion in different scenarios and will learn about
being an upstander when responding to discrimination.

This lesson builds on from Lesson 3 where students
identified their values and beliefs, as well as the
influences behind them.

Syllabus outcomes
and content

PHE-RRS-01 identifies how respectful relationships
and safety contribute to wellbeing
Identify how personal strengths and characteristics
contribute to respectful relationships

PHE-SMI-01 identifies and demonstrates self-
management and interpersonal skills
Identify how people respectfully communicate for
a range of purposes

Personal Development, Health and Physical Education K-6 Syllabus
© NSW Education Standards Authority (NESA) for and on behalf of the
Crown in right of the State of New South Wales, 2024.

Why this learning matters

Every community will contain some kind of diversity,
whether that is different cultures, religions,
sexualities, gender expressions, languages,
disabilities or just simply people’s personalities.
Young people listen to what is said by the adults
around them and can soak up negativity long before
it is directed at them. While adults often recognise
that their words are important and can cause

harm, they can unintentionally reinforce negative
attitudes or condone behaviours that are prejudicial,
discriminatory or unkind. This can be done through
language or how in how they respond to situations.

Students need to explore and learn positive actions
that can promote inclusivity and encourage moving
beyond the notion of tolerance and acceptance

by recognising attitudes and behaviours that are
inclusive.

This lesson also introduces the practice of being an
upstander as an example of inclusive behaviour.
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ES1-RRE-T3-L4 - actions and words

Teaching advice

Students who have previously experienced or been
subject to exclusion and discrimination may find this
activity very empowering.

Emphasise to students that being an upstander

can also include being the person who immediately
supports the first person to take action. This act of
being the first follower is essential because it validates
the initial action and encourages others to stand up.

Vocabulary

Tier 2: inclusive, include, exclude, upstander

Lesson preparation

Resource 7 —-diverse students poster

Lesson

Learning intention

Students are learning to:

use words and actions to help others feel
respected and included.

Success criteria

Students can:
demonstrate upstander behaviour
show respect and be inclusive.

Tune in

Introduce skills in focus:
communication and problem-solving

Show students the Resource 7 -diverse students
poster. Use the following questions to support
students to interpret the image.

What do you see in this picture?

What could they be saying to each other? What
could they be doing?

How do you think these students feel about each
other? How do you know?

Explain to students that actions and words can
show respect and include everyone or they can be
unfair and harmful, leaving others to feel left out or
excluded.

Relate this back to Lesson 3 of this topic and ask
students to remember what their values are when
it comes to how they treat others. Remind students
that the class has the shared values of respecting
and including others, no matter their race or

skin colour, gender, how they look, their abilities,
who they are attracted to or what they believe in
(religion).

Explain that the way students act towards people
and the words they use, or don’'t use, are the best
ways to demonstrate their values to others. As a
group, students can work together to show respect
and inclusion. If someone needs support, everyone
can be an upstanders and take action.

Definition

Upstander behaviour is when a person or a group
of people stand up to take safe actions to support
themselves or others.

Understand
\N!'/
Model skills in focus:
communication and problem-solving
[}

Read each of the scenarios aloud and ask students
to explain how they and a friend could be use their
words and actions to demonstrate the values of
respect and inclusion and be upstanders.

Use students’ suggestions to model how being an
upstander might look and sound. Model how one
person could say or do something and how a friend
might say or do something to support them. Explain
that the friend’s role is known as the first follower.

Teaching note

Including a friend as part of the resolution
introduces students to the idea of the first
follower. The first follower is the person who
validates the initial actions and turns a single

voice into a group action against unfair treatment.
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Scenario 1: The class have moved onto the floor.
Luka is the last to the floor and is sitting behind
everyone else. He has trouble hearing but seeing and
watching the teacher’s mouth helps.

What does Luka need to be included?

What upstander behaviour might you and your
friends do to show respect and be inclusive?

Scenario 2: Raiya is new and is trying her best to play
a game with the class. She is still learning English
and sometimes finds it hard to understand what
others are saying. The other kids are loud, and Raiya
feels a little confused because they are speaking
quickly and using words she doesn’t know yet.

What does Raiya need to be included?

What upstander behaviour might you and your
friends do to show respect and be inclusive?

Scenario 3: John is often late to school. He is always
out of uniform, and his shoes are too big for him.
Some kids call John names and never let him join in
any games. John just wants to be able to play with
someone.

What does John need to be included?

What upstander behaviour might you and your
friends do to show respect and be inclusive?

()

AR

With a partner, students role-play what they could
say to Molly and/or Soham in the scenarios below to
show upstander and first follower behaviour, using
their values of respect and inclusion.

Act and apply

Practise skills in focus:
communication and problem-solving

Scenario 1: Molly has Down syndrome and
communicating with others can be hard. She wants
to play soccer with everyone else, but nobody ever
chooses her for their team. This upsets her and
sometimes she ends up running in and kicking the
ball away.

Scenario 2: Soham is new to the school. He has
long hair that he pulls back using a Patka (a smaller
version of turban worn by many Sikh children).

Because he looks different to other kids in his class,
some kids ignore him and he ends up sitting by
himself.

Choose students to demonstrate how to use
the values of respect and inclusion when being
upstanders.

Evaluate skills in focus: °o°
communication and problem-solving f

Reinforce and revise

Reinforce the key messages and revise the
learning intention and success criteria. Remind
students that they can show their values of respect
and inclusion in what they say and what they do.
Being upstanders by using actions and words can
help people feel respected and included.

Students complete the following sentences to
show their understanding of inclusion.

Instead of ignoring someone who moves
or learns in a different way, | can be an
upstander and ...

Suggested responses

| can be an upstander and offer to help them
or ask them to play.

Instead of laughing at someone who looks
different to me, | can be an upstander and ...

Suggested responses

| can be an upstander and welcome them
to our friend group and smile at them when
| see them.

Instead of leaving someone out of a game
because they speak a different language,
| can be an upstander and ...

Suggested responses

| can be an upstander and show them the rules
using my hands or demonstrate how to play.

Students answer the following questions as
a class to reflect on their learning:

Why is today’s learning important?

What would | tell someone else to help
them understand what we learnt?
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Formative assessment opportunity ol

Observe students’ ability to identify upstander behaviour.

Observe students demonstrating their values in the role-play activity.

Observe students’ responses to the unfinished sentences.
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Lesson 5 - challenges

Creating a safe, respectful and inclusive classroom

Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are

appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents

and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective

interrupting while following mandatory Child Protection reporting policies.

Overview

Students will explore the idea that beliefs they learn
from their family and friends can be challenged
based on personal experiences. This lesson will
support students in using the values of respect and
inclusion to challenge the beliefs that others may
have about diversity.

Syllabus outcomes
and content

PHE-RRS-01 identifies how respectful relationships
and safety contribute to wellbeing
Identify how personal strengths and characteristics
contribute to respectful relationships

PHE-SMI-01 identifies and demonstrates self-
management and interpersonal skills
Identify how connections to others, persistence,
problem-solving and help-seeking builds resilience

Personal Development, Health and Physical Education K-6 Syllabus
© NSW Education Standards Authority (NESA) for and on behalf of the
Crown in right of the State of New South Wales, 2024.

Why this learning matters

Challenging discriminatory beliefs and attitudes

is crucial in creating a respectful and inclusive
community. Practicing values like respect and
inclusivity can help empower students if or when
they begin to question leant beliefs. Practicing these
values can also help students to become confident
members of society who contribute to the wellbeing
of those around them.

Teaching advice

Students may want to voice their or their families’
beliefs about people. It is important to keep
discussions global rather than personal and respond
to statements globally without personalising. For
example, using statements such as ‘everyone has the
right to feel safe’ or ‘some people might believe...

Focus on the belief rather than the individual (family
or friend) who has influenced the idea that is being
challenged.
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ES1-RRE-T3-L5 - challenges

Vocabulary

Tier 2: discrimination

Lesson preparation

Resource 2 -personal strengths poster

Lesson

Learning intention

Students are learning to:

use their values and personal strengths when
beliefs are challenged.

Success criteria

Students can:
identify when a person is being treated unfairly
demonstrate the values of respect and inclusion.

Tune in

Introduce skills in focus:
communication and problem-solving

Introduce the learning intention and success criteria.

Revisit the class shared values of respect and
inclusion.

As a class, discuss how respect and inclusion
look, sound and feel. Use a Y chart to record the
discussion points.

Explain that the beliefs students learn from other
people can sometimes be challenged by what the
students themselves experience. Students can use
their values and their personal strengths to help
them navigate these challenges.

Refer students to the Resource 2 -personal
strengths poster to revise their personal strengths.

Understand
Ny
Model skills in focus:
communication and problem-solving
(]

Tell students that people’s beliefs can change based
on their experiences. Provide the following examples
to help students understand that, although family or
friends in their circle may have influenced a belief,
these beliefs can change.

Scenario 1: Sarah’s older sister told her that
dumplings are disgusting and that she should never
try them. She says that they stink and are slimy and
anyone who eats them is gross (belief).

Sarah stays at her best friend, Mika’s house. For
dinner they have dumpling soup. Sarah looks at the
dumplings, remembers what her sister says and
feels unsure. Mika eats the dumpling and says they
are her favourite food. Sarah decides that they smell
nice and wants to try them for herself. She likes
them and decides she'd like more.

Scenario 2: Leo’s dad is afraid of dogs and told Leo
that all dogs bite, so he should never go near one, or
even look at one (belief).

A visitor comes to school who has a therapy dog. The
therapy dog visits the classroom. It is gentle, wags
its tail and lets the students pat it. Leo watches his
classmates pat the dog and sees that the dog is
friendly and calm. He decides he'd like to pat it too.

Reiterate that people can change their beliefs
through new experiences. Encourage students to
use their values and personal strengths when their
beliefs are being challenged.

Practise skills in focus: @
communication and problem-solving “

Tell students that some people, including their
families, might hold beliefs about people based

on their race or skin colour, gender, how they look,
their abilities, who they are attracted to or what they
believe in (religion).

Support students in understanding that they don’t
have to have the same beliefs as others and that they
can use their values to respect and include everyone.

Remind students that respecting and including others
means to treat everyone with fairness and kindness,
involving them no matter their race or skin colour,
gender, how they look, their abilities, who they are
attracted to or what they believe in (religion).
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Students work in pairs to identify the belief being
challenged, if a personal strength was used and how

the values of respect and inclusion solved the problem.

Scenario 1: A new student, Luca, joins Robert’s
class. They get along right away because Luca
is very friendly and can draw incredible pictures.
Robert’s family believe that people from other
countries are unwelcome.

What value and personal strength is Robert
demonstrating?

Suggested response

Support students in understanding that this
would be very confusing and difficult for Robert
because even though his family believes one
thing, he feels differently. Robert could be
demonstrating the strength of fairness because
he is choosing to treat Luca the same as anyone
else, despite the country he is from and what
Robert has heard at home. Robert is using the
values of respect and inclusion.

Scenario 2: Julius has an older brother who he
idolises. His older brother has been telling Julius and
his friends that girls are nowhere near as good as
boys and that all girls are weak. Julius’ brother doesn’t
think girls should be allowed to play sport; he thinks
they should play with dolls. Some of Julius’ friends
start to agree with his older brother. At lunch time,
when it’s time to pick teams for a game, Julius wants
to pick Rosie because she’s his friend and the fastest.

If Julius chooses Rosie, what value is he
showing? What personal strength could he be
demonstrating?

Suggested response

Support students in understanding that Julius
doesn’'t have to share the same beliefs as his
brother or his friends. He is choosing to treat
Rosie fairly, even though it might feel a little
scary or hard to disagree with his older brother

Formative assessment opportunity

Observe students’ understanding of why beliefs might change.

and friends. By seeing Rosie’s value as a person
and a friend -not just her gender -Julius is
actively demonstrating the values of respect and
inclusion. He is choosing the value of respect over
the fear of difference.

Evaluate skills in focus: °°’°
communication and problem-solving.

Have students use a Think-Pair-Share strategy

for the following questions to discuss how the
characters have used their personal strengths and
how it feels to be respected and included.

How might Robert feel about showing respect
and being inclusive?

How would Luca feel about being respected and
included?

How would Julius feel about respecting and
including Rosie?

How would Rosie feel about being respected and
valued?

Reinforce and revise

Reinforce the key messages and revise the
learning intention and success criteria. Remind
students that they have been learning about how
someone’s beliefs can be challenged and how
students can change their beliefs. Students have
been able to identify how personal strengths can
be applied to show respect and include others.
Emphasise the importance that beliefs about
people can change and it’s important for students
to go back to what their values say about
respecting and including everyone -no matter
their race, gender, ability or religion.

Students answer the following questions as a
class to reflect on their learning:

Why is today’s learning important?

What would | tell someone else to help them
understand what we learnt?

alls

Observe students’ responses to the Think-Pair-Share activity.
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Lesson 6 - celebrating

everyone

Creating a safe, respectful and inclusive classroom

Before delivering Respectful Relationships Education (RRE) or other sensitive content, staff should complete a
self-awareness check-in with themselves and a trusted supervisor to prepare emotionally and professionally.

All RRE materials must be reviewed and endorsed by the school principal before use to ensure they are

appropriate and consistent with school expectations.

For RRE to be effective, staff must ensure they are creating a supportive environment, informing parents

and carers, using suitable teaching strategies, preventing public disclosures and ready to use protective

interrupting while following mandatory Child Protection reporting policies.

Overview

This lesson aims to foster a sense of belonging

by applying the values of respect and inclusion.
Students will analyse scenarios and engage in
reflective discussions using a video from Bullying

No Way. They will solve problems of exclusion and
non-belonging in diverse scenarios, reinforcing the
importance of being an upstander and ultimately
empowering students to take concrete actions to
ensure everyone in their community feels valued and
celebrated for their differences.

Syllabus outcomes
and content

PHE-RRS-01 identifies how respectful relationships
and safety contribute to wellbeing

Identify how personal strengths and characteristics
contribute to respectful relationships

PHE-SMI-01 identifies and demonstrates self-
management and interpersonal skills

Identify how people respectfully communicate for
a range of purposes

Recognise how personal strengths contribute to
the success of group activities

Use interpersonal skills to cooperate with others

Personal Development, Health and Physical Education K-6 Syllabus
© NSW Education Standards Authority (NESA) for and on behalf of the
Crown in right of the State of New South Wales, 2024.

Why this learning matters

When students feel a sense of belonging at school,
they have positive relationships, value learning and
engage with their school environment.

Key findings from the Supporting students’ sense
of belonging report (NSW Department of Education
2020) show:

students who experience a positive sense of
belonging at school also have improved overall
wellbeing, mental health and long-term academic
success

a positive sense of belonging is linked to student
engagement, wellbeing and teaching practices
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students who experience a positive sense of
belonging are more likely to experience positive
friendships, an absence of bullying at school

and co-curricular participation at school. These
students also tend to value learning, show high
levels of effort, interest and motivation, as well as
positive homework behaviour.

Teaching advice

Students need to be empowered to take action to
create respectful and inclusive environments where
everyone belongs. Some of the scenarios may
challenge students’ beliefs about gender (using
pronouns and stereotypes), culture and ability. It is
important to ground teacher responses using the
values of respect and inclusion.

Support students to understand that creating a
respectful inclusive environment is everyone’s
responsibility.

Vocabulary

Tier 2: difference, belong

Lesson preparation
Everyone belongs (0:57) -Bullying no way via
YouTube
| am Australian (1:00) - ABC Australia via YouTube
Resource 8-Y chart

Lesson

Learning intention

Students are learning to:
cultivate belonging and celebrate others.

Success criteria

Students can:
describe respectful and inclusive actions
explain the importance of belonging
identify ways to create a sense of belonging.

Tune in

Introduce skills in focus:
communication and self-awareness

Introduce the learning intention and success criteria.
Revisit the class shared values of respect and
inclusion.

Create gestures for students for the words respect
and inclusion.

For example, a gesture to communicate respect
could be palms and fingers pressed together in front
of the chest. A gesture to communicate inclusion
could be pressing hands together with fingers
interlocked.

Read the following sentences and have students use
gestures to identify respect and inclusion. Scenarios
will result in a mixture of responses. Choose
students to explain their choice.

Scenario 1: Leo uses a walking frame to move
around. At lunch time, his friends choose a small
area on the oval and change the rules of the game
they are playing so Leo can join in too.

Is this respect or inclusion?

Scenario 2: Rhea is learning English and trying her
best to explain her drawing. Instead of talking over
the top of her, her friends point to different parts of
the picture and use simple words and hand gestures
to help.

Is this respect or inclusion?

Scenario 3: Abbey goes to the construction corner
during free play. One of the boys snatches a truck
away from her and says that the building zone and
trucks are for boys not girls. Jeremy tells the boy
that he is not right and anyone can build and play
with trucks. Another student joins in and says that
the toys are for everyone.

Is this respect or inclusion?
This scenario also shows upstander behaviour.

Explain to students that celebrating difference and
diversity, being inclusive and respectful can create
environments where everyone feels that they belong.
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Understand
\N!'/
Model skills in focus:
communication and self-awareness
-

Play Everyone belongs (0:57) from Bullying No Way
via YouTube.

Students use a Think-Pair-Share strategy for the
following questions to apply understanding of
respect and inclusion.

What does the word ‘belong’ mean?

How can we use our values of respect and
inclusion to make sure everyone feels like they
belong?

Why is belonging important?

Complete a whole class Y chart for belonging to
display in the classroom.

Act and apply

Practise skills in focus: @

communication and self-awareness ~ ‘

Read the following scenarios and have students
use the values of respect and inclusion to solve the
belonging problems.

Scenario 1: Michael doesn’t like when others use the
pronouns ‘him’ or ‘he’ when referring to them. They
prefer it when their name is used instead. It upsets
Michael because they don’t feel like a ‘him’ or a ‘he’.

How could you and others use respect and
inclusion to help Michael feel like they belong?

Scenario 2: Dot lives with her aunty. She doesn’t
know much about her mum or dad but that’s how
it's always been. She loves her aunty very much.
On Mother’s Day, when the other kids are excited
about making their mum’s cards and buying them
presents at the Mother’s Day stall, she sits away
from everyone else.

What could you and other people do to help Dot
feel like she belongs?

Scenario 3: When the class watches some videos,
Lizzy and Rob leave the room. Their Nan and Pop
told them that they aren’t allowed to hear the names
or see pictures of people who have passed away.

Sometimes Lizzy and Rob feel embarrassed for
missing out on something.

What could you and other people do to help Lizzy
and Rob feel like they belong?

Teaching note

In some Aboriginal and Torres Strait Islander
communities, hearing recordings, seeing images
or reading the names of deceased persons may
cause sadness or distress and, in some cases,
can offend strongly held cultural prohibitions.

Scenario 4: Corbin has trouble communicating with
others. He sometimes gets his words wrong and then
gets frustrated and walks away from everyone.

What could you and other people do to help
Corbin feel like he belongs?

Evaluate skills in focus: °°°
communication and self-awareness f

Reinforce and revise

Reinforce the key messages and revise the
learning intention and success criteria. Remind
students that they have been learning about

the importance of belonging and how they can
include others and make everyone feel like they
belong. Students have been able to demonstrate
their understanding of respect and inclusion by
identifying how people can make others feel like
they belong. Emphasise the idea that everyone
belongs and differences should be celebrated.
Emphasise that everyone belongs to this country
despite differences. Difference is what makes
each person unique and when people combine
their uniqueness, they make a community.

Ask students to imagine what it would be like if
everybody felt like they belonged.

End the lesson by playing | am Australian (1:00)
from ABC Australia via YouTube.

Students answer the following questions as a
class to reflect on their learning:

What is one action you could take to make
sure that everyone in the classroom, school or
community felt like they belonged?

What would | tell someone else to help them
understand what we learnt?
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Formative assessment opportunity ol

Observe students’ ability to identify respectful and inclusive actions.

Observe students’ responses during the Think-Pair-Share and Y chart activity.

Observe students’ problem-solving.
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ES1-RRE-T3-Resources Go back to lesson 1

Resource 1 - puzzle pieces worksheet
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ES1-RRE-T3-Resources Go back to lesson 1

Resource 1 - puzzle pieces worksheet continued
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Go back to lesson 2 Go back to lesson 5

ES1-RRE-T3-Resources

Resource 2 - teacher notes: Strengths cards

Strengths Definition

Honest You tell the truth even when it is not easy.

Funny You try to cheer people up by making them laugh.

Forgiving You accept your friends’ apologies.

Kind You help others and use kind words.

A leader You help your group work well together.

Brave You are able to do what is important even when you feel scared.

Self-control

You can do what is important even if you don’t want to.

Notice others

You think of how others might be feeling.

Assertive You are able to say things in a strong, clear and fair way.

Fair You include everyone and you follow the rules.

Determined You keep trying even when it gets hard.

Curious You like to learn new things and ask questions.

Patient You can wait for your turn even if it takes a while.

Generous You are good at sharing and giving.

Creative You like to come up with new ideas and new ways of doing things.
Persistent You keep trying even if you fail.

Notice myself

You notice how you are feeling and how that makes you behave.

Good listener

You listen to others ideas and how they feel.
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ES1-RRE-T3-Resources Go back to lesson 2 Go back to lesson 5

Resource 2 - strengths cards (front)

Honest Funny Forgiving

-------------------------------------------------------------------------------------------------------------------------------

Kind A leader Brave

-------------------------------------------------------------------------------------------------------------------------------

Self-control Notice others Assertive
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ES1-RRE-T3-Resources Go back to lesson 2 Go back to lesson 5

Resource 2 - strengths cards (front)

L
Fair Determined Curious
Patient Generous Creative

Persistent Notice myself Good listener
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Go back to lesson 2 Go back to lesson 5

Resource 2 - strengths cards (back)

Honest

You tell the
truth even when
it is not easy.

Funny

You try to
cheer people
up by making them
laugh.

Forgiving

You accept
others’ apologies.

-------------------------------------------------------------------------------------------------------------------------------

Kind

You help
others and use
kind words.

A leader

You help
your group work
well together.

Brave

You are able
to do what
is important
even when you
feel scared.

-------------------------------------------------------------------------------------------------------------------------------

Self-control

You can do
what is important
even if you don'’t
want to.

Notice others

You think of
how others might
be feeling.

Assertive

You are able
to say things in
a strong, clear

and fair way.
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Go back to lesson 2 Go back to lesson 5

Resource 2 - strengths cards (back)

Fair

You include

everyone and you

follow the rules.

Determined

You keep
trying even when
it gets hard.

Curious

You like to learn
new things and
ask questions.

Patient Creative

You can wait for
your turn even if
it takes a while.

Generous You like to come

up with new ideas
and new ways of
doing things.

You are good at
sharing and giving.

-------------------------------------------------------------------------------------------------------------------------------

Notice myself
Good listener

Persistent You notice
You keep trying ho_w you are You l?sten to
even if you fail feeling and how others ideas and
' that makes how they feel.

you behave.
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ES1-RRE-T3-Resources Go back to lesson 2

Resource 3 - my personal strengths worksheet
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ES1-RRE-T3-Resources Go back to lesson 2

Resource 4 - my personal strengths worksheet
completed example

patient funny

fair self-control

kind assertive

My personal strengths

NSW Department of Education Teaching Respectful Relationships Education | 100



ES1-RRE-T3-Resources Go back to lesson 3

Resource 5 - different types of families
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ES1-RRE-T3-Resources Go back to lesson 3

Resource 5 - different types of families continued
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ES1-RRE-T3-Resources Go back to lesson 3

Resource 5 - different types of families continued
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ES1-RRE-T3-Resources Go back to lesson 3

Resource 6 — who can influence me?

\d ar

0° wor =ting ne
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ES1-RRE-T3-Resources Go back to lesson 4

Resource 7 - diverse students poster
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ES1-RRE-T3-Resources Go back to lesson 6

Resource 8 - Y chart

Sounds like

O, \ 4

Looks like Feels like
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We appreciate your involvement in the RRE Program.

As part of this program we value your feedback and input into all aspects
of our support.

We ask you to provide us with feedback on these curriculum resources.

Your feedback will be used to help the RRE team evaluate the delivery and
effectiveness of these RRE resources to inform ongoing improvements and
meet participants’ needs.

The survey will take approximately 10 minutes to complete.
2026 Respectful Relationship Education Resources Survey -Fill in form

If you have any questions about the survey or evaluation, please contact:
RRE-schools@det.nsw.edu.au

We acknowledge the homelands of all Aboriginal and/or Torres Strait Islander peoples
and pay our respect to Country.

Contact Respectful Relationships Education
& RRE-schools@det.nsw.edu.au

@ education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education

Say hello

@ @NSWDepartmentofEducation
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