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Purpose: the modelled example illustrates the complete view of the question data analysis implications (QDAI) framework building on the Respectful Relationships Education (RRE) implementation and progress monitoring (IPM) samples. These samples are inclusive of the question and data. These examples model how to apply analysis and implication to support schools with monitoring progress and driving continuous improvement in whole-school RRE implementation.
The analysis and implications are based on a scenario school and are included to model evaluative language and reflective practice that may emerge once implementation of each of the IPM phases has occurred.
Whole-school RRE implementation
RRE six whole-school components: (1) Leadership, management and policies; (2) School culture, environment and practices; (3) Curriculum and programs; (4) Professional learning; (5) Communication with parents and carers; (6) Support for staff and students.
SEF3: Learning, Teaching, Leading
Focus of QDAI: monitoring whole-school readiness across leadership, culture, curriculum, professional learning, communication and support systems in the Plan–Implement–Embed cycle.


Table 1 – modelled example for Plan
	Q – question

	To what extent has the planning phase strengthened whole-school readiness across leadership, staff, students, parents/carers and support systems to enable effective RRE implementation?

	D – data

	Team strength and disposition surveys
Module workbooks and professional learning exit tickets
Leadership meeting records and action plans
Baseline student voice and self-assessment artefacts (surveys, reflections, checklists)
Parent and carer communication artefacts (newsletters, communication plans, consultation feedback)
Wellbeing and referral pathway documentation, including updated processes for staff and student support

	A – analysis

	The evidence shows emerging whole-school readiness, with leaders establishing structures, staff building foundational knowledge, and students beginning to contribute through feedback processes. However, confidence and consistency are variable, parent engagement is in its early stages and support systems require clearer communication before implementation begins.

	I – implication

	Planning processes should be strengthened to ensure shared expectations, clearer communication with parents and carers, and well-understood support pathways. Leadership should continue prioritising collaborative planning, professional learning and culture-building to ensure all stakeholders are prepared for consistent, trauma-informed implementation. Findings from the planning phase informed our focus for implementation.


The findings from the planning phase informed our focus for implementation.
Table 2 – modelled example for Implement
	Q – question

	To what extent has the implementation phase strengthened RRE whole-school practice across leadership, culture, curriculum, professional learning, communication and support systems to improve student attitudes, awareness and skills across areas of RRE?

	D – data

	Baseline and progress wellbeing and engagement measures
Student and teacher voice (focus groups, surveys, reflections)
Student self/peer assessment rubrics, exit tickets, and scenario or skills-based performances
Annotated student work samples and portfolios demonstrating RRE knowledge, understanding and skills
Professional learning participation and exit tickets
Lesson observations and classroom work samples linked to explicit teaching of RRE
Question/data samples aligned to RRE implementation
Teacher reflection logs demonstrating evidence-informed adjustments to practice
Leadership team records of Learn–Do–Reflect cycles and implementation monitoring
School communication artefacts and parent/carer engagement feedback
De-identified referral pathway usage and wellbeing documentation demonstrating consistent trauma-informed responses

	A – analysis

	Evidence shows emerging consistency in the explicit teaching of RRE, supported by Learn–Do– Reflect routines, professional learning and collaborative structures. However, implementation remains variable across classrooms and faculties, and confidence in applying trauma-informed and strengths-based strategies is still developing. Continued modelling, feedback and targeted support are required to embed high-quality practice and reduce variability.

	I – implication

	Implementation expectations should be reinforced through targeted modelling, coaching and collaborative reflection. Leadership teams should continue to analyse classroom evidence, student voice and wellbeing data to refine practice and strengthen alignment between professional learning, classroom implementation and student skill development. These actions will improve consistency, build collective efficacy and sustain whole-school improvement.


The findings from the implementation phase shaped our priorities for embedding and sustainability.
Table 3 – modelled example for Embed
	Q – question

	To what extent has the Embed phase sustained and strengthened evidence-based, data-informed practice?
How has embedding RRE propositions and skills into whole-school systems established processes for continuous reflection and reset to ensure long-term improvement?

	D – data

	Comparative analysis of baseline (Plan) and progress (Implement) wellbeing, engagement and behaviour data 
Student portfolios, work samples and performance tasks scored against RRE skill rubrics
Collaborative review of artefacts and meeting notes showing monitoring of ongoing implementation
Teacher reflection logs, moderation notes and peer feedback demonstrating refinement of practice
Cluster collaboration records, shared resources or professional learning artefacts
Referral and wellbeing pathway documentation demonstrating consistent trauma-informed, inclusive approaches
Planning documents, SEF3 self-assessment, SEP updates and leadership reports evidencing sustained implementation
Reset cycle records identifying next focus areas and informing forward planning

	A – analysis

	The evidence demonstrates sustained implementation of RRE, with consistent routines, strengthened staff capability and visible culture-building practices across the school. Student work samples and wellbeing data indicate ongoing skill development and improved engagement, supported by refined teaching strategies and aligned wellbeing structures. Collaborative review processes, cluster participation and teacher reflection logs show that staff are evaluating impact and adjusting practice over time. While consistency has improved, some variation remains in the depth of curriculum delivery and in the use of student evidence to inform next steps, highlighting the need for continued focus on data use and shared accountability.

	I – implication

	To sustain improvement, the school should deepen its evaluative practices by strengthening moderation processes, embedding systematic data discussions and maintaining collaborative review structures. Leadership will continue to refine systems and routines that support consistent delivery, while targeted professional learning will address areas of variability. Findings from this evaluation will inform the next cycle of focus areas, ensuring RRE remains embedded in whole-school planning, aligned with SEF3 processes and driven by continuous improvement.
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