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Contributing
Factors Tool

Respectful Relationships Education

s\, This is one of a suite of tools to support planning
and implementation of Respectful Relationships
Education (RRE) in schools. This document provides
a worked example of the RRE -Contributing Factors
Tool. Schools can download this document and use
the worked example as a guide.

Purpose

The Contributing Factors Tool enables school
leadership teams to collaboratively review and identify
processes, practices and existing programs to identify
the extent to which whole-school implementation

of RRE is being enacted. The tool supports schools

to identify and leverage current strengths, make
evidence-based judgements and clarify what is
already in place to build upon for improvement.

Schools can use the Contributing Factors Tool
alongside the RRE Strengths Assessment Tool to
generate hypotheses about which RRE components
to prioritise. Together these tools build a clear

line of sight between school practice, student
wellbeing, staff capability, and the conditions that
enable improvement and create safe, respectful and
supportive learning environments.

Implementing and embedding a whole-school
approach to RRE requires schools to gather evidence
across the 3 domains of the School Excellence
Framework (SEF). Implementation of RRE in schools
aligns clearly with the following elements:

Wellbeing

Curriculum

Effective classroom practice

Learning and development

Educational leadership
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Respectful Relationships Education

RRE whole-school approach components and priority areas

Learning

RRE whole school approach
components and priority areas

Wellbeing

Caring for
students

Leadership, management and policies that support
/ \ and promote a whole school approach to RRE and
’ reflect a commitment to preventing domestic, family

‘v& and sexual violence (DFSV).
A school culture, environment and practices that
@ promote respect, diversity and equality.
Effective delivery of well designed, evidence informed,
—T— strengths based, trauma-responsive, culturally safe
— ' RRE curriculum and programs.
N2 Professional learning that builds the knowledge,

Communication with parents and carers to build
and enable functional, collaborative partnerships and

understanding, skills and confidence of school staff to
address the gendered drivers of DFSV, and promote
positive, equal, respectful relationships.
<«
‘ pathways to support.
—

Support for staff and students with lived or living

\\‘/ experience of domestic, family and sexual violence

to access the help they need.

A planned
approach to
inclusion and
wellbeing

Teaching Leading

Curriculum Effective
classroom
practice

Learning and Educational
development Leadership

Behaviour Teaching Explicit Professional Leading,
and learning teaching learning teaching and
programs learning

More information on the alignment of RRE to the SEF can be accessed on the Respectful Relationships Education website.

How to use the tool

As part of implementation, schools identify

2 components of a whole-school approach to RRE

to focus on each year. This is identified through the
Strengths Assessment Tool. Schools can use the
Contributing Factors Tool to make an on-balance
judgement in the ‘“To what extent?’ column to
determine whether implementation is Limited, Partial,
High or Full. Judgements should be based on what can
be described through processes, seen in practices
and demonstrated through products.

Options in the
‘To what extent?’
column

To what extent?

Choose an item.

f
Limited
“|Partial B
High
Full

Schools may use or adapt the suggested evidence
in this tool and are encouraged to add their own
processes, practices and products that reflect their
context.

Suggested data sources to support
evidence collection

¢ NSW Public Schools Student Survey (aspects of
belonging, attendance and engagement)

¢ School wellbeing referrals
e Student behaviour and suspension data
e SEF self-assessment

e External validation report, School Excellence
Plan (SEP) and associated documents in SPARO

Worked example

The coding used in this worked sample is drawn
from the RRE School-based practice indicators. The
sample provides observable practice statements
across the 6 components of a whole-school
approach as they align to the SEF statements of
excellence for key audiences -leaders (L), school
staff (WS) and students (St).
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Respectful Relationships Education

Overview of Learning domain and Caring for students theme

Learning

Wellbeing

Caring for
students

SEF domain SEF element

SEF theme/s

SEF statement of excellence -Wellbeing

Learning Wellbeing

Caring for students

In schools that excel, there is a strategic and planned
approach to develop whole-school wellbeing processes
that support the wellbeing of all students so they can
connect, succeed, thrive and learn.

Modelled example of how RRE aligns to SEF statement of excellence

Consider the SEF statement of

excellence through an RRE lens.

To what extent?

What RRE School-based practice indicators and/or
school-identified existing processes, practices and
programs contributed to your assessment?

Staff are equipped and
supported with the knowledge
and skills to understand the
diverse wellbeing needs of
students.

Choose an item.

L)

3.2 targeted professional learning, L4.1 leaders model
practice, WS3.4 inclusive delivery, WS4.1 staff collaboration,
WS4.3 trauma-informed practice.

Evidence: professional learning records and reflections,
observation notes, meeting minutes, wellbeing adjustments
in plans

Embedded processes are in
place to ensure that all students
feel empowered and can access
staff members for guidance,
support and assistance.

Choose an item.

L)

L6.1 clear referral systems, L6.2 consistent trauma-informed
responses, WS6.1 help-seeking pathways, WS4.3 safe,
trusting environments, WS5.2 student voice.

Evidence: referral flowchart, student communications,
wellbeing logs, escalation pathways and scripts.
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Overview of Learning domain and A planned approach to inclusion and

wellbeing theme

Learning

Wellbeing

A planned
approach to
inclusion and
wellbeing

SEF domain SEF element SEF theme/s

SEF statement of excellence - Wellbeing

Wellbeing A planned approach to

inclusion and wellbeing

Learning

In schools that excel, there is a strategic and planned
approach to develop whole-school wellbeing processes
that support the wellbeing of all students so they can
connect, succeed, thrive and learn.

Modelled example of how RRE aligns to SEF statement of excellence

Consider the SEF statement of To what extent?

excellence through an RRE lens.

What RRE School-based practice indicators and/or
school-identified existing processes, practices and
programs contributed to your assessment?

Choose an item.

L

There is an embedded school-
wide and data-informed
approach to support student and
staff wellbeing.

L2.4 evidence-informed planning, WS3.5 data-driven
wellbeing decisions L4.6 evaluation and adjustment,
WS4.6 monitoring implementation, WS4.1 collaborative
routines, WS4.2 reflective improvement.

Evidence: wellbeing data sets, meeting records, reflection
notes, adjustments documented in plans.

Choose an item.

L

Student voice and agency is
used to inform and refine
practices and processes which
are responsive and proactive in
meeting emerging need.

L2.9 feedback-informed planning, WS2.3 student voice
structures, WS4.1 collaborative review routines, WS3.1 voice-
informed decision-making, WS5.2 student consultation.

Evidence: student feedback summaries, consultation
records, updated actions in wellbeing and implementation
plans.
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Overview of Learning domain and Behaviour theme

Learning

Wellbeing

Behaviour

SEF domain SEF element

SEF theme/s

SEF statement of excellence -Wellbeing

Learning Wellbeing

Behaviour

In schools that excel, there is a strategic and planned
approach to develop whole-school wellbeing processes
that support the wellbeing of all students so they can
connect, succeed, thrive and learn.

Modelled example of how RRE aligns to SEF statement of excellence

Consider the SEF statement of
excellence through an RRE lens.

To what extent?

What RRE School-based practice indicators and/or
school-identified existing processes, practices and
programs contributed to your assessment?

Positive and respectful
relationships are evident
throughout the school
community, promoting student
wellbeing and creating an
optimal environment for learning
across the school.

Choose an item.

L)

L1.1 leadership expectations for respectful behaviour,

L2.4 data-informed planning, WS2.3 student voice actions,
WS3.4 inclusive practice, WS4.1 collaboration,

WS4.3 trauma-informed and strengths-based culture.

Evidence: wellbeing data summaries, classroom norms,
positive behaviour routines, meeting notes, student voice
snapshots.

Maximised learning time is a
focus in every classroom.

Choose an item.

L]

L1.4 leadership communicates high expectations,

L2.4 ongoing data analysis, L6.1 consistent response
systems, WS2.2 collaborative planning for wellbeing and
learning, WS6.1 aligned pathways, WS4.3 proactive wellbeing
practice, WS4.4 adjustments based on feedback,

St3.1 targeted support.

Evidence: behaviour logs, referral data trends, escalation
pathways, classroom adjustments, intervention records.
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Overview of Learning domain and Teaching and learning programs theme

Learning

SEF domain SEF element

Curriculum

Teaching
and learning
programs

SEF theme/s

SEF statement of excellence - Curriculum

Learning Curriculum

Teaching and learning
programs

In schools that excel, an evidence-informed approach to
quality teaching, curriculum planning, implementation
and assessment promotes learning excellence. Teaching
and learning programming is responsive to the learning
needs of students and syllabus requirements.

Modelled example of how RRE aligns to SEF statement of excellence

Consider the SEF statement of
excellence through an RRE lens.

To what extent?

What RRE School-based practice indicators and/or
school-identified existing processes, practices and
programs contributed to your assessment?

Teaching and learning programs
are dynamic and culturally
responsive, with adjustments
made based on feedback and
reflection.

Choose an item.

L

L2.4 data-informed planning, L3.2 professional learning
aligned to student needs, L4.4 continuous improvement
cycle, WS3.4 inclusive delivery, WS4.1 collaboration,
WS4.3 trauma-informed adjustments.

Evidence: annotated programs, reflection notes, professional
learning records, observation feedback, unit adjustments.

Programs are consistent with
reliable student assessment to
support student progress and
achievement.

Choose an item.

L)

L2.4 use of evidence to monitor impact, L4.6 review of
learning data, WS4.2 collaborative monitoring, WS4.4
adjustments based on evidence, St3.1 targeted support,
St4.2 skills-based assessment.

Evidence: assessment schedules, work samples, progress
tracking, moderation notes, student feedback tools.
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Overview of Teaching domain and Explicit teaching theme

SEF theme/s

Teaching

Effective
classroom
practice

Explicit
teaching

SEF statement of excellence - Explicit teaching

SEF domain SEF element

Teaching Effective
classroom
practice

Explicit teaching

In schools that excel, all teachers are committed to
identifying, understanding and implementing the most
effective explicit teaching methods, with the highest
priority given to evidence-informed inclusive teaching
strategies.

Modelled example of how RRE aligns to SEF statement of excellence

Consider the SEF statement of
excellence through an RRE lens.

To what extent?

What RRE School-based practice indicators and/or
school-identified existing processes, practices and
programs contributed to your assessment?

Teachers consider students’
cognitive load and employ
explicit teaching strategies to
optimise learning progress of
students across the full range of
abilities.

Choose an item.

L

3.2 targeted professional learning, L4.1 instructional
leadership, L4.4 continuous improvement cycles,

WS3.4 explicit inclusive delivery, WS4.3 trauma-informed
adjustments, St3.1 differentiated support.

Evidence: lesson observation notes, annotated programs,
modelling scripts, worked examples, professional learning
reflections.

Effective methods are identified,
promoted and modelled, and
students’ learning improvement
is monitored, demonstrating
growth.

Choose an item.

L)

L4.1 modelling and coaching, L4.6 review of impact,
WS4.2 collaborative monitoring, WS4.1 shared goals,
WS4.4 refinement based on evidence, St4.2 skills-based
assessment.

Evidence: growth data, work samples, feedback records,
coaching notes, shared practice artefacts.
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Overview of Teaching domain and Professional learning theme

Teaching

Learning and
development

Professional
learning

SEF domain SEF element SEF theme/s SEF statement of excellence - Professional learning
Teaching Learning and Professional learning In schools that excel, professional learning is informed
development by the professional needs of teachers and aligned with

the SEP. Its impact on the quality of teaching and student
learning outcomes is evaluated. There are explicit
systems for collaboration and feedback to sustain quality
teaching practice.

Modelled example of how RRE aligns to SEF statement of excellence

Consider the SEF statement of To what extent? What RRE School-based practice indicators and/or
excellence through an RRE lens. school-identified existing processes, practices and
programs contributed to your assessment?

Staff evaluate professional Choose an item. L 3.2 targeted professional learning, L4.1 instructional
learning activities to identify leadership, L4.6 monitoring and review, WS4.1 shared goals,
and systematically promote and :J WS4.2 collaborative evaluation, WS4.4 refinement based on
implement the most effective evidence.

strategies to improve teaching

and learning. Evidence: professional learning reflections, evaluation notes,

coaching records, action plans, updated programs.

Teachers collaborate with staff Choose an item. WS5.2 cluster collaboration, WS4.6 shared improvement
in other schools to share and cycles, L4.1 leadership support, L4.4 peer feedback and
embed good practice. :J refinement, WS4.2 collective efficacy, WS3.5 shared review.

Evidence: shared resources, moderation records, cluster
professional learning artefacts, meeting minutes, observation
notes.
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Overview of Leading domain and Leading, teaching and learning theme

Leading

Educational
Leadership

Leading, teaching
and learning

SEF domain SEF element SEF theme/s SEF statement of excellence - Leading, teaching and learning
Leading Educational Leading, teaching In schools that excel, the principal is the primary educational
leadership and learning leader. The leadership team demonstrates educational

expertise to lead teaching and learning and support a
collaborative culture of high expectations, inclusion
and community engagement, resulting in sustained and
measurable whole-school improvement.

Modelled example of how RRE aligns to SEF statement of excellence

Consider the SEF statement of
excellence through an RRE lens.

To what extent?

What RRE School-based practice indicators and/or
school-identified existing processes, practices and
programs contributed to your assessment?

The leadership team maintain a
focus on distributed educational
leadership to support collective
efficacy and aspiration.

Choose an item.

L)

L1.1 leadership structures, L1.4 allocation of time and
resources, L4.1 leaders model practice, L4.2 visible
leadership expectations, L4.3 collaborative monitoring,
WS4.1 shared implementation goals.

Evidence: leadership agendas and minutes, role statements,
action plans, professional learning calendar, communication
updates.

There is a sustained culture

of effective, evidence-

informed teaching and ongoing
improvement, ensuring every
student is engaged and achieves
measurable learning progress
and closing of equity gaps.

Choose an item.

L

L4.6 evaluation cycles, WS4.5 monitoring impact,
WS3.5 evidence-informed review, WS4.2 collective efficacy,
WS4.4 refinement of teaching, WS3.4 inclusive delivery.

Evidence: data walls, progress tracking, observation notes,
adjusted programs, wellbeing and engagement data.
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We acknowledge the homelands of all Aboriginal and/or Torres Strait Islander peoples
and pay our respect to Country.

Contact Respectful Relationships Education
& RRE-schools@det.nsw.edu.au

@ education.nsw.gov.au/teaching-and-learning/curriculum/respectful-relationships-education

Say hello

@ @NSWDepartmentofEducation
© @NSWEducation
@NSWEducation

e
education.nsw.gov.au “_\!‘!_"'
NSW

© 2025 NSW Department of Education GOVERNMENT

© State of New South Wales through Department of Education 2025. The copyright material published in this resource is subject to the Copyright Act 1968 (Cth) and is owned by
the NSW Department of Education or, where indicated, by a party other than the NSW Department of Education (third-party material).

Copyright material available in this resource and owned by the NSW Department of Education is licensed under a Creative Commons Attribution 4.0 International (CC BY 4.0) license.

This license allows you to share and adapt the material for any purpose, even commercially.
Attribution should be given to © State of New South Wales (Department of Education), 2025.

Material in this resource not available under a Creative Commons license:
- the NSW Department of Education logo, other logos and trademark-protected material
+ material owned by a third party that has been reproduced with permission. You will need to obtain permission from the third party to reuse its material.

Links to third-party material and websites

Please note that the provided (reading/viewing material/list/links/texts) are a suggestion only and implies no endorsement, by the
New South Wales Department of Education, of any author, publisher, or book title. School principals and teachers are best placed
to assess the suitability of resources that would complement the curriculum and reflect the needs and interests of their students.

If you use the links provided in this document to access a third-party’s website, you acknowledge that the terms of use, including
licence terms set out on the third-party’s website apply to the use which may be made of the materials on that third-party website
or where permitted by the Copyright Act 1968 (Cth). The department accepts no responsibility for content on third-party websites.





Accessibility Report



		Filename: 

		1859_RRE_Contributing factors tool_v2.pdf






		Report created by: 

		Bianca Thomson


		Organization: 

		





 [Personal and organization information from the Preferences > Identity dialog.]


Summary


The checker found no problems in this document.



		Needs manual check: 2


		Passed manually: 0


		Failed manually: 0


		Skipped: 2


		Passed: 28


		Failed: 0





Detailed Report



		Document




		Rule Name		Status		Description


		Accessibility permission flag		Passed		Accessibility permission flag must be set


		Image-only PDF		Passed		Document is not image-only PDF


		Tagged PDF		Passed		Document is tagged PDF


		Logical Reading Order		Needs manual check		Document structure provides a logical reading order


		Primary language		Passed		Text language is specified


		Title		Passed		Document title is showing in title bar


		Bookmarks		Passed		Bookmarks are present in large documents


		Color contrast		Needs manual check		Document has appropriate color contrast


		Page Content




		Rule Name		Status		Description


		Tagged content		Passed		All page content is tagged


		Tagged annotations		Passed		All annotations are tagged


		Tab order		Passed		Tab order is consistent with structure order


		Character encoding		Passed		Reliable character encoding is provided


		Tagged multimedia		Passed		All multimedia objects are tagged


		Screen flicker		Passed		Page will not cause screen flicker


		Scripts		Passed		No inaccessible scripts


		Timed responses		Passed		Page does not require timed responses


		Navigation links		Passed		Navigation links are not repetitive


		Forms




		Rule Name		Status		Description


		Tagged form fields		Passed		All form fields are tagged


		Field descriptions		Passed		All form fields have description


		Alternate Text




		Rule Name		Status		Description


		Figures alternate text		Passed		Figures require alternate text


		Nested alternate text		Passed		Alternate text that will never be read


		Associated with content		Passed		Alternate text must be associated with some content


		Hides annotation		Passed		Alternate text should not hide annotation


		Other elements alternate text		Passed		Other elements that require alternate text


		Tables




		Rule Name		Status		Description


		Rows		Passed		TR must be a child of Table, THead, TBody, or TFoot


		TH and TD		Passed		TH and TD must be children of TR


		Headers		Skipped		Tables should have headers


		Regularity		Passed		Tables must contain the same number of columns in each row and rows in each column


		Summary		Skipped		Tables must have a summary


		Lists




		Rule Name		Status		Description


		List items		Passed		LI must be a child of L


		Lbl and LBody		Passed		Lbl and LBody must be children of LI


		Headings




		Rule Name		Status		Description


		Appropriate nesting		Passed		Appropriate nesting







Back to Top
	To what extent? 3: []
	To what extent? 4: []
	To what extent? 7: []
	To what extent? 8: []
	To what extent? 5: []
	To what extent? 6: []
	To what extent? 9: []
	To what extent? 10: []
	To what extent? 11: []
	To what extent? 12: []
	To what extent? 13: []
	To what extent? 14: []
	To what extent? 15: []
	To what extent? 16: []


