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[bookmark: _Toc225430029]About this resource
This teaching and learning program has been developed to assist teachers in NSW Department of Education schools to create learning experiences that are contextualised to their students’ needs, interests and abilities for the Personal Development, Health and Physical Education 7–10 Syllabus (NESA 2024). It provides an example of one way to approach programming through a conceptual lens. Teachers are encouraged to take an adopt and adapt approach to the learning activities outlined in this program.
[bookmark: _Toc225430030]Overview
Description: this teaching and learning program equips students with knowledge, understanding and skills to navigate and develop respectful relationships in offline and online contexts. Important elements of respectful relationships are explored, emphasising consent, rights and gender equality. Students develop a deep understanding of mutual respect, personal boundaries and individual rights in both friendships and intimate relationships. A critical focus is placed on the pervasive nature of online messaging, as students critically analyse the influence of power, gender and societal norms, learning to identify and challenge disrespectful or harmful messaging. Through a strengths-based approach, the program fosters self-management and interpersonal skills in empathy and leadership to build resilience, promote positive personal development and empower students to make informed, ethical decisions in their relationships.
Duration: approximately 9 hours and 30 minutes.
Explicit teaching: explicit teaching strategies are embedded in this resource. Further information on these strategies can be found on the Explicit teaching strategies webpage.
Assessment: suggested formative assessment has been outlined within this program of learning.

[bookmark: _Toc225430031]Syllabus outcomes
A student:
evaluates and adapts self-management and interpersonal skills to manage complex situations PH5-SMI-01
evaluates and applies strategies for promoting and maintaining safe and respectful relationships in a range of contexts PH5-RRL-01
analyses how identity and a sense of belonging contribute to the health and wellbeing of individuals and communities PH5-IBC-01
Personal Development, Health and Physical Education 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
[bookmark: _Toc167277269][bookmark: _Toc225430032][bookmark: _Toc145666051][bookmark: _Toc151447417][bookmark: _Toc151632397]Content
[bookmark: _Toc180660987][bookmark: _Toc225430033]Focus area – Respectful relationships
Building and managing respectful relationships to support health and wellbeing
Investigate the characteristics of inclusive, equal, safe and respectful relationships and propose strategies to enhance current and future relationships
Reflect on ethical behaviour and explain how it can build and maintain respectful relationships
Assess how respectful relationships can nurture personal growth and create safe and supportive environments for individuals and communities
Examine skills and devise strategies to promote healthy and respectful relationships and limit or end harmful relationships
Examine how power balances impact respectful relationships in contexts such as school, home, the workplace or with friends
Investigate how gender equality and challenging assumptions about gender can prevent violence and abuse in relationships
Examine support networks and rehearse protective strategies that can be used to help themselves and others in situations of coercion, neglect and abuse
Describe the rights and responsibilities within intimate and sexual relationships that help create positive and safe experiences, including how to gain, give and deny consent
Examine strategies that enhance safety and positive experiences in intimate and sexual relationships, such as effective communication, respecting people’s choices, personal boundaries and affirmative consent
Discuss how the portrayal of sexuality and sexual health in the media and online content may influence people’s attitudes toward safe, respectful and consensual relationships
Keeping safe and being respectful online
Examine ethical online behaviour and evaluate the significance of responsible digital citizenship
Investigate and apply the safe use of technology in forming and maintaining relationships online
Evaluate a range of strategies that contribute to a safe, inclusive and positive online user experience
Applying self-management and interpersonal skills to enhance respectful relationships
Examine and refine interpersonal skills and actions to take greater responsibility for the safety, health and wellbeing of themselves and others
Explain and demonstrate how being resilient and assertive can assist in managing a range of situations
Demonstrate skills in conflict resolution and evaluate strategies that assist with managing emotions
Assess and apply leadership skills that support inclusive and respectful relationships
Evaluate the influence that respect, empathy and self-awareness have on establishing and maintaining respectful relationships
[bookmark: _Toc225430034]Related support materials
[bookmark: _Toc145666033]This teaching and learning program aligns with the following support materials:
student-facing PowerPoint – PDHPE Year 9 – relationship realities – slide deck
PDHPE Stage 5 (Years 9–10) – sample scope and sequence.
All resources associated with this resource can be found on the Planning, programming and assessing PDHPE 7–10 webpage.
[bookmark: _Toc225430035]Teacher notes
This teaching and learning program contains content that addresses potentially controversial issues and diverse perspectives on sensitive topics. The activities and resources in this program form part of the learning entitlement outlined by NESA in the Personal Development, Health and Physical Education 7–10 Syllabus (2024) and are designed to encourage critical thinking, foster respectful dialogue and promote understanding among students.
The NSW Department of Education’s Controversial issues in schools procedures provides a framework for how schools manage these topics in a way that is age-appropriate and aligned to the curriculum.
Teachers are expected to support student engagement by creating a supportive learning environment, respecting the diverse views, values and experiences of all students, and by approaching discussions in an impartial manner that is free from harassment or discrimination. Content should be tailored to suit the unique needs of students and delivered in a way that supports their wellbeing. For additional guidance on creating a supportive learning environment, please refer to the NSW Department of Education’s Learning environment resources.
Teachers should use strategies to prevent public disclosures and should be aware of their mandatory reporting requirements. Teachers must review, before use, all teaching and learning resources and extra-curricular activities and associated materials that are referenced, distributed or shown to students. All educational content and materials from external providers, contractors, volunteers and visitors that are reasonably likely to contain controversial issues must be reviewed and approved by the school principal before delivery.
Where appropriate and in accordance with the principal’s professional judgement, parents and carers should be informed in advance about PDHPE programs that may include topics considered sensitive or controversial within the school community. This allows them the opportunity to raise any concerns with the most appropriate school staff. Each school will determine when and how they inform and consult with their school community. Sample information letters are available to assist in communicating with your school community about teaching and learning initiatives.
For any questions or assistance with this resource, please contact the PDHPE Secondary Curriculum team at PDHPEcurriculum@det.nsw.edu.au.


[bookmark: _Toc225430036]Learning sequence 1 – building the foundations for healthy, respectful relationships
Note: the section ‘Building the foundations for healthy relationships’ in the PowerPoint – PDHPE Year 9 – relationship realities – slide deck can be used to support this learning sequence. The duration of this learning sequence is approximately 2 hours and 30 minutes.
Table 1 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcomes
PH5-SMI-01, PH5-RRL-01, 
PH5-IBC-01
Content
Focus area – Respectful relationships
Building and managing respectful relationships to support health and wellbeing
Investigate the characteristics of inclusive, equal, safe and respectful relationships and propose strategies to enhance current and future relationships
Reflect on ethical behaviour and explain how it can build and maintain respectful relationships
Assess how respectful relationships can nurture personal growth and create safe and supportive environments for individuals and communities
· Examine skills and devise strategies to promote health and respectful relationships and limit or end harmful relationships
· Describe the rights and responsibilities within intimate and sexual relationships that help create positive and safe experiences, including how to gain, give and deny consent
Keeping safe and being respectful online
· Examine ethical online behaviour and evaluate the significance of responsible digital citizenship
· Investigate and apply the safe use of technology in forming and maintaining relationships online
Applying self-management and interpersonal skills to enhance respectful relationships
· Examine and refine interpersonal skills and actions to take greater responsibility for the safety, health and wellbeing of themselves and others
· Assess and apply leadership skills that support inclusive and respectful relationships
	Learning intentions
We are learning to:
explain the characteristics of inclusive, equal, safe and respectful relationships
explain how ethical behaviour can build and maintain respectful relationships.
Success criteria
I can:
describe what makes relationships inclusive, equal, safe and respectful
identify and explain how ethical behaviour helps build and maintain respectful relationships
compare respectful relationships online and offline, including their benefits and risks
describe the rights and responsibilities that support healthy, respectful relationships.
What is a respectful relationship?
Introduce the terms inclusivity, equality and respect
Inclusivity means ensuring that everyone is treated with dignity and fairness, regardless of their background, identity or beliefs.
Equality is the principle of ensuring that all individuals have the same rights, opportunities and treatment, regardless of their differences. It is about creating a level playing field where everyone is treated fairly and without discrimination.
Respect is recognising and valuing the worth, feelings, rights and opinions of others.
Students complete a think-pair-share activity using a Y-chart as a scaffold to explore what a respectful relationship ‘looks like’, ‘feels like’ and ‘sounds like’. Ask students to use highlighters or different coloured pens to categorise their responses in terms of whether they promote inclusivity, equality, safety or respect.
Next, students work in groups of 4 with a set of cards listing characteristics and features of respectful relationships. Refer to Appendix 1 – building respectful relationships activity cards. Students discuss each characteristic and feature and add to their Y-chart.
During the class discussion ‘share’ component of the activity, pose additional questions to students including:
How do respectful relationships in our life shape our identity?
How do respectful relationships in our life influence our sense of belonging?
Why are positive, respectful relationships important to your life, health and wellbeing?
Characteristics of a respectful relationship
Next, students in their groups work together to place the cards in order from most important in a relationship to least important in a relationship.
Invite each group to share their top 5 with the rest of the class to see if there is a consensus. Use the following questions to support discussion:
What similarities or differences did you notice between your group’s top 5 and other groups’ lists? 
Why do you think certain characteristics were considered more important than others? 
How might the ‘most important’ characteristics change depending on the type of relationship (for example, friend, family, romantic, teammate)?
Note: encourage students to change their ranking if necessary, following the group discussion.
Students are to reflect on their ordered characteristics and answers on their own Y-chart to identify someone in their life with whom they have a strong positive and respectful relationship. For example, this could be a family member, coach, neighbour, teacher or friend. Students write a letter to them that identifies the positive qualities of the relationship that they have with them and explains how this impacts their life in a positive way.
The language of relationships
Explain to students that the language we use is extremely important when discussing respectful relationships. The following activity aims to build a shared understanding of key relationship terminology so that everyone feels confident using respectful, accurate language and can refer to a common glossary throughout the program. This ensures we communicate clearly, avoid misunderstandings and create a safe and inclusive learning environment.
Provide students with a list of keywords that will be addressed in this teaching and learning program and a set of definitions. Refer to Appendix 2 – the language of relationships – glossary.
Students work individually or in pairs to match up each word with its definition. Ensure students have an individual copy of this glossary to refer to during this program and encourage students to add new words to their glossary throughout the program.
Note: words in this glossary will be referred to in learning activities throughout this teaching and learning program.
Respectful relationships online and offline
Explain to students that the way we interact with others and the relationships that we form online can be different to those offline and in person. This can impact how we engage in relationships with others in these environments. 
Students list the features of both online and offline relationships. For example:
online – emojis, written or visual, through digital media, boundaries and privacy harder to manage, using private messages instead of public posts, sharing personal information
offline – easy to read emotions, tone of voice, facial expressions and body language, playing sport together, conflict addressed face-to-face, boundaries often clearer and more visible, use language abbreviations.
Using highlighters, students annotate the positive and negative aspects of both online and offline relationships to analyse the nature of these relationships.
Provide students with discussion questions and 5 minutes reading time. Conduct a class discussion for students to share their responses. Pose discussion questions to students including:
What are the main benefits of online relationships?
What are some of the risks associated with online relationships?
What are the benefits of in-person relationships?
What are some of the risks associated with in-person relationships?
Do the characteristics of respectful relationships look the same or different online compared to in-person?
Relationship rights and responsibilities
Explain to students that regardless of the nature of our relationships, healthy and respectful relationships are the right and responsibility of everyone.
Provide students with definitions for what rights and responsibilities are.
Rights are things people are entitled to. The right to be safe, to have their bodies, thoughts and feelings respected and to be treated fairly.
Responsibilities are a role or task which is yours to do. Carrying out responsibilities can ensure that rights are met.
Students sort the following examples into rights and responsibilities to check for understanding:
To feel safe at school.
Following agreed rules in class or online spaces.
Privacy of personal information.
Asking permission before sharing photos of others.
Reporting unsafe or harmful behaviour.
To express your opinion respectfully.
Students develop and create a list of rights and responsibilities that foster healthy, respectful relationships.
Note: suggestions of rights and responsibilities can be accessed from the Respect Me webpage.
Co-constructing a code of conduct
Explain to students what a code of conduct is.
Code of conduct is a set of agreed rules, expectations and standards that guide how people should behave in a particular group, organisation, activity or environment. For example, a sports team’s code of conduct might include respecting teammates, following the rules of the game, listening to the coach and showing good sportsmanship.
Explain to students that during this program, themes covered will include relationships, respect, power, sex and other topics that can be considered sensitive. To make sure everyone feels safe and valued, the class will create a class code of conduct. These are shared agreements that guide how we talk and listen to each other.
Students individually write down 3 to 4 points about what helps them feel safe, respected and able to share in class discussions.
Allocate students into groups of 4. In their group, students share their ideas and decide on their groups’ top 3 to 4 points.
Each group then shares their top 3 to 4 points with the rest of the class. Identify the key themes, for example, listen to others without interrupting, use inclusive language.
Develop a finalised code of conduct for the class that can be displayed and referred to throughout the program.
Note: displaying the code of conduct ensures students can be directed to the agreement during class discussions and activities to promote a safe and supportive learning environment. Some examples may include:
· we listen to each other respectfully, without interrupting
· we use inclusive, non-judgmental language
· we respect privacy and understand that what is shared in class, stays in class
· we speak in the third person to ensure anonymity
· we have the right to share or pass in discussions.
Values, morals and ethics
Write the words ‘values’, ‘morals’ and ‘ethics’ on the board and ask students to turn and talk with a partner about what they think each word means before sharing in a whole-class discussion.
Use student’s responses with guidance and modelling to develop a definition for ‘values’, ‘morals’ and ‘ethics’ on the board.
Values are what we believe is important.
Morals are beliefs about right and wrong behaviour.
Ethics are rules or principles that guide what is considered right or wrong behaviour.
Conduct a class discussion:
How are values, morals and ethics related?
Ethics in action
Explain to students that sometimes ethical choices can be straightforward, but often they involve difficult situations where there isn’t a clear ‘right’ answer. When faced with these choices we rely on information including past experiences, values and morals to inform our decisions. Understanding ethics helps us think carefully about our actions and consider the impact on others.
Allocate students into pairs and provide each pair with a different ethical dilemma to read through. Refer to Appendix 3 – ethical dilemma scenarios for samples.
For their dilemma, ask students to annotate the following:
What values and morals are relevant in the scenario?
What makes the choice difficult?
Ask students to complete a think-pair-share activity for the following question:
How does behaving in an ethical way help build relationships?
How does behaving in an ethical way help maintain relationships?
Note: encourage students to understand the link between ethical behaviours and fostering trust through values, such as honesty and integrity, to build and maintain respectful relationships.


Adjustments, evaluation and registration
	[Classroom teacher to complete.]




[bookmark: _Toc225430037]Learning sequence 2 – positive communication for healthy, respectful relationships
Note: the section ‘Positive communication for healthy, respectful relationships’ in the PowerPoint – PDHPE Year 9 – relationship realities – slide deck can be used to support this learning sequence. The duration of this learning sequence is approximately 2 and 30 minutes.
Table 2 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcomes
PH5-SMI-01, PH5-RRL-01, 
PH5-IBC-01
Content
Focus area – Respectful relationships
Building and managing respectful relationships to support health and wellbeing
Investigate the characteristics of inclusive, equal, safe and respectful relationships and propose strategies to enhance current and future relationships
Reflect on ethical behaviour and explain how it can build and maintain respectful relationships
Examine skills and devise strategies to promote health and respectful relationships and limit or end harmful relationships
Examine support networks and rehearse protective strategies that can be used to help themselves and others in situations of coercion, neglect and abuse
Describe the rights and responsibilities within intimate and sexual relationships that help create positive and safe experiences, including how to gain, give and deny consent
Examine strategies that enhance safety and positive experiences in intimate and sexual relationships, such as effective communication, respecting people’s choices, personal boundaries and affirmative consent
Applying self-management and interpersonal skills to enhance respectful relationships
Examine and refine interpersonal skills and actions to take greater responsibility for the safety, health and wellbeing of themselves and others
Explain and demonstrate how being resilient and assertive can assist in managing a range of situations
Demonstrate skills in conflict resolution and evaluate strategies that assist in managing emotions
Assess and apply leadership skills that support inclusive and respectful relationships
	Learning intentions
We are learning to:
understand personal boundaries including physical, emotional, social and digital and how they can change in different situations and relationships
understand consent, how it connects to boundaries and how our values influence respectful relationships
communicate our needs and boundaries assertively and respectfully in everyday, intimate and sexual relationships.
Success criteria
I can:
identify my own boundaries and explain how they may change depending on the relationship or situation
explain consent and connect it to personal values and respectful relationships
understand and demonstrate the skills of assertive communication to express my feelings, needs and boundaries clearly and respectfully.
Exploring boundaries
Explain to students that boundaries are the limits we set for ourselves about what we are comfortable with and what we are not. They are an important part of respectful relationships. Everyone’s boundaries can be different and that’s okay. It is important to know where our own limits are, and to respect other people’s limits as well. These boundaries can also change over time and can be influenced by a range of factors.
On a piece of paper students draw 4 circles labelled: physical, emotional, digital and social boundaries. Individually, students brainstorm any boundaries that they have in relation to those 4 areas.
Note: examples may include ‘I do not like being hugged’, ‘I do not like sharing personal information with people until I get to know them’, ‘I want to check photos of me before others share them online’, ‘I don’t always want to do group activities, sometimes I like alone time’.
Defining boundaries
Provide students with a worksheet that has 2 concentric circles. The innermost circle is labelled ‘always ok’, the outside circle is labelled ‘sometimes ok’ and outside of the circles is labelled ‘never ok’. Refer to Appendix 4 – defining my boundaries worksheet. Explain to students that inside the circles represents your comfort zone and outside is outside of your comfort zone.
Display on the board a series of situations for students to make a personal decision about where they fall in their comfort zones and place these on their worksheet.
For example, with a good friend, are they comfortable with:
· sharing stationery
· sharing a password
· hugging
· letting them look at your messages on your phone.
Conduct a whole-class discussion posing the following questions:
How would your boundaries change if the person was a close family member instead of a friend?
How would your boundaries change if the person was someone you didn’t know well?
How would your boundaries change if you were in an intimate relationship with that person?
What other factors might influence your boundaries to shift?
Note: support students to explore the impact of different environments and social settings.
Why do different people have different boundaries?
What can we do to ensure we are respecting other people’s boundaries?
What can we do to ensure that other people understand our boundaries?
Exploring boundaries and values
Explain to students that our boundaries are reflective of our values, as are the boundaries of others. How these look can be different in different situations and with different people. Students select 3 to 5 of the ‘never ok’ examples from their defining my boundaries worksheet and annotate them with the value that the boundary aligns to, for example, privacy, honesty, respect.
Next, direct students back to their rights and responsibilities that foster healthy relationships’ responses from the previous lesson. Students are to create a list of rights and responsibilities for each of the values identified on their defining boundary worksheet.
Explain to students that the boundaries and values they have, should clearly align to the rights and responsibilities they foster in a respectful relationship. For example, my boundary is not sharing my password with my friends. This links to the value of privacy which aligns with my right to not share personal information. I then have a responsibility to not request the passwords of others. Learning where common boundaries are for people helps us to better understand when we need to discuss a boundary or seek consent.
Discuss student responses and reinforce the link between students’ rights and responsibilities and the importance of ethical behaviour in respectful relationships.
Understanding consent
Show students the following video on consent Cycling Through Consent (3:47).
Explain to students that consent is the responsibility of everyone, especially in respectful relationships. Consent is not just saying yes or no. It is an agreement between 2 people that they want to do something, and it involves the process of:
seeking consent
communicating and articulating consent
checking for understanding to ensure boundaries are maintained
checking if consent is still given or not.
Consent ensures that we have a clear and shared understanding of one another’s boundaries.
Provide students with the definition for consent.
Consent is an ‘informed and freely given agreement to engage in an activity, or for a specific thing to happen. Consent is denied when someone does not have the capacity to give consent’ (NESA 2024).
Conduct a whole-class discussion asking students when it is important to gain consent.
Students complete a think-pair-share activity using a Y-chart as a scaffold to explore what consent ‘looks like’, ‘feels like’ and ‘sounds like’.
Note: prior to the ‘share’ component of the activity address any misconceptions and misunderstandings.
Provide students with a series of true or false scenarios (refer to Appendix 5 – Is it consent? Scenarios) to answer.
Conduct a class discussion and pose the following questions:
What should you do if you are unsure whether consent has been given?
How is consent linked to boundaries?
What might influence how comfortable someone is when it comes to asking for consent?
What might influence how comfortable someone is in not giving consent?
Note: during this activity address any misconceptions and misunderstandings.
Intimate and sexual relationships
Define ‘platonic’, ‘intimate’ and ‘sexual’ relationships.
Platonic relationships are relationships that are close, caring and affectionate but non-romantic and non-sexual. For example, friends, teammates.
Intimate relationships are relationships where people share emotional closeness, trust and personal connection, and may involve romantic feelings or sexual attraction, but intimacy doesn’t always include sexual activity.
Sexual relationships are relationships that include sexual activity or sexual expression between people and often involves emotional or romantic connection. 
Pose the following question:
Is there a difference in the rights and responsibilities of platonic, intimate or sexual relationships?
Students complete a triple Venn diagram to compare the commonalities and differences between each.
Explain to students that boundaries and consent are an important part of any relationship whether platonic, intimate or sexual. Talking about your boundaries with your partner or people you are in a relationship with is a great way to ensure your needs are met and individuals feel safe in relationships.
Remind students that regardless of the nature of our relationships, healthy and respectful relationships are the right and responsibility of everyone. They have the right to be treated with respect but also have the responsibility to treat their partner with respect also.
Conduct a whole-class discussion using the following questions:
What verbal and non-verbal ways can someone use to clearly show they don’t give consent? For example, tone, body language, facial expression, distancing, lack of a response.
Why is it important to set boundaries in sexual relationships?
How can a clear understanding of personal boundaries help someone navigate consent assertively?
Students review their rights and responsibilities list from Learning sequence 1 to include the rights and responsibilities within intimate or sexual relationships. Examples may include:
Rights
to say yes or no to any sexual activity
to change your mind at any time
to be treated with respect and without pressure
to privacy and confidentiality
to feel safe emotionally and physically.
Responsibilities
to gain clear consent every time
to respect boundaries and stop immediately if consent changes
to communicate openly and honestly
to look after your partner’s wellbeing and your own
to avoid pressure, coercion or manipulation.
[bookmark: _Hlk216086720]Show students the video Consent (2:32) and answer the questions using the worksheet, Appendix 6 – consent and boundaries in sexual relationships.
Sex and consent
Explain to student that while there are no laws about when you can start to have a relationship with someone else, there are laws about when you can start to have sex.
If you are 12 to 15 years of age, a person can’t have sex with you, touch you sexually or perform a sexual act in front of you if they are more than 2 years older than you – even if you agree. And that means 2 years exactly. If they are 2 years and 4 days older, it is still against the law.
At 16 to 17 years of age, a person who is caring for you or supervising you, like a teacher, youth worker or foster carer, can’t have sex with you, sexually touch you or perform a sexual act in front of you – even if you agree – unless they are married to you.
As well as imposing age limits, the law says that 2 people can’t have sex unless they both agree (consent) to. If you don’t agree and someone threatens you or touches you sexually they are breaking the law. If someone has sex with you or touches you sexually when you are asleep, unconscious or so affected by alcohol or drugs that you are not able to agree, it is still sexual assault.
Note: the Youth Law Australia website provides current and up-to-date advice regarding consent and the law and can support the teaching of consent within the classroom.
Assertive communication
Explain to students that communication in relationships is critical. Ask students to brainstorm the types of things that need to be communicated in any type of relationship in addition to consent.
Select one of the student responses and provide an example of passive, aggressive and assertive communication in relation to the scenario. For example, communicating about contributing in a group project:
passive communication – ‘I guess it’s fine if you don’t show up. We’ll manage somehow.’ (This avoids addressing the issue directly and may lead to frustration.)
aggressive communication – ‘Oh, it’s cool that you’re so busy doing “other things” instead of helping us.’ (This indirectly expresses anger or resentment but is sarcastic and can cause conflict.)
assertive communication – ‘I’ve noticed you haven’t been able to attend our group meetings, and I feel concerned because we need everyone’s input to finish the project. Can we talk about how you can contribute moving forward?’ (This clearly and respectfully expresses feelings and requests collaboration.)
Conduct a class discussion to explore the difference between each type of communication and why someone might communicate in each of these ways.
Explain to students that a way to assertively communicate and express their feelings and needs clearly and respectfully is by using ‘I’ statements.
Write the structure for an ‘I’ statement on the board: ‘I feel [emotion] when [situation] because [reason]. I would like [desired outcome].’
Provide some examples for students, such as:
‘I feel upset when my ideas are ignored because I want to contribute to the group. I would like us to listen to everyone’s thoughts.’
‘I feel stressed when assignments are left until the last minute because it’s hard to do my best work. I would like us to plan ahead together.’
In pairs, students list situations at school or with friends that make them feel upset, frustrated or uncomfortable. Write some examples on the board, such as:
someone interrupts when you’re speaking
a friend cancels plans at the last minute
you feel overwhelmed with homework.
Students work in pairs to select one or 2 of the situations that they have brainstormed and construct an ‘I’ statement.
Note: to practise using these statements, students can be encouraged to role-play the scenario.
Refer students back to the Consent (2:32) video with Carla and Jimmy. Students are to write a script for the scene that occurred before the clip where both Carla and Jimmy communicate their physical boundaries and clearly give consent for the sexual behaviours they are willing to share together.
Communicating boundaries and consent
Conduct a class discussion about what can make it difficult to communicate assertively. For example, when communicating with someone older than you, or communicating about things when you have a difference of opinion to someone.
Explain that students will practise assertive communication skills through role-play, acknowledging that this is a lot easier than in real situations, however it helps us to prepare (you may like to draw a parallel to practising shooting in sports, such as netball or basketball, without a defender – while it is not as difficult as a game scenario, in the long run it helps us when faced with more complex situations).
Allocate students into groups of 3 or 4. Provide each group with 2 different scenarios which require assertive communication skills (refer to Appendix 7 – assertive communication role-play scenarios). Students work together to create a role-play of each of the scenarios demonstrating assertive communication skills.
Conduct a class discussion and pose the following questions:
What are the real-life challenges in communicating assertively in different scenarios?
What personal strengths support us in communicating assertively to maintain our boundaries and communicate our needs?
What strategies can we develop to support ourselves in communicating assertively to maintain our boundaries and communicate our needs?
If we feel uncomfortable communicating assertively, what are other options we can use to maintain our boundaries or remove ourselves from potentially unsafe situations?


Adjustments, evaluation and registration
	[Classroom teacher to complete.]




[bookmark: _Toc225430038]Learning sequence 3 – understanding power and respect
Note: the section ‘Understanding power and respect’ in the PowerPoint – PDHPE Year 9 – relationship realities – slide deck can be used to support this learning sequence. The duration of this learning sequence is approximately 2 and 30 minutes.
Table 3 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcomes
PH5-SMI-01, PH5-RRL-01, 
PH5-IBC-01
Content
Focus area – Respectful relationships
Building and managing respectful relationships to support health and wellbeing
Assess how respectful relationships can nurture personal growth and create safe and supportive environments for individuals and communities
· Examine skills and devise strategies to promote health and respectful relationships and limit or end harmful relationships
· Examine how power balances impact respectful relationships in contexts such as school, home, the workplace or with friends
· Examine support networks and rehearse protective strategies that can be used to help themselves and others in situations of coercion, neglect and abuse
· Describe the rights and responsibilities within intimate and sexual relationships that help create positive and safe experiences, including how to gain, give and deny consent
· Examine strategies that enhance safety and positive experiences in intimate and sexual relationships, such as effective communication, respecting people’s choices, personal boundaries and affirmative consent
Applying self-management and interpersonal skills to enhance respectful relationships
· Examine and refine interpersonal skills and actions to take greater responsibility for the safety, health and wellbeing of themselves and others
Explain and demonstrate how being resilient and assertive can assist in managing a range of situations
Assess and apply leadership skills that support inclusive and respectful relationships
	Learning intentions
We are learning to:
understand power in relationships, including how it can be used positively or negatively, and how it affects communication, boundaries and consent
recognise unhealthy or abusive behaviours and understand which support services are available and when to use them
identify support networks and services and how to seek help in different situations.
Success criteria
I can:
explain what power is, identify who holds power in a situation and describe how it affects communication, boundaries and consent
recognise signs of unhealthy or abusive behaviour and implement protective strategies to keep myself and others safe
identify and assess trusted people, support services and recommend appropriate sources of help to keep myself and others safe.
Support networks
Explain to students that it is important to review the people in their support network. These are the trusted people who they can go to for advice or support. These people may vary depending on the scenario. Some examples of these support network individuals may include friends, parents, extended family, family friends, teachers, school counsellors, coaches.
Ask students to reflect on who they would go to if they were experiencing an issue with:
a friend at school
a boss
a teacher
a coach
a parent
a partner.
Students turn and talk to a partner about who they would go to for support in 2 of the situations.
Understanding power in relationships
Display the following definition of ‘power’ to students.
Power is the ability to influence or control what happens.
Conduct a whole-class brainstorm to identify roles and positions where people have power. For example, police, prime minister, teacher, coach, parent.
Students turn and talk to a peer to discuss what gives someone ‘power’. Share responses with the whole class. Responses may include age, status, position, job.
Conduct a whole-class discussion posing the question: How do you know when you may be in a position of power in a relationship with someone?
In pairs, students use the Appendix 8 – types of power worksheet to match up the types of power with the definition and examples. As a class discuss how power in these examples can be used in both a positive and negative way.
Conduct a think-pair-share using a T-Chart with the heading ‘How power can be used’. Students label one column positive and the other column negative and individually brainstorm a list for each.
Conduct a whole-class discussion on the question: How does the use of power relate to values and ethical behaviour?
Power in relationships scenarios
Provide students with a series of scenarios depicting power in relationships (refer to Appendix 9 – power in relationships scenarios for examples). Students work in pairs to analyse each scenario and answer the following questions:
Who has power?
What type of power is being used?
Is it being used in a positive or negative way? How?
In scenarios depicting negative use of power
How does this impact someone communicating their boundaries?
What strategies could be employed to address power imbalances?
Conduct a whole-class discussion for students to share their responses and strategies to address power imbalances. For example, assertive communication using ‘I’ statements, such as ‘I feel angry and pressured when you keep asking me to play with my injury, which causes further pain. I would like you to not pressure me to return to play before I have recovered from my injury.’
As a class collate these strategies to display within the classroom. Suggestions may include:
use assertive communication, including ‘I’ statements, to speak up respectfully
set clear boundaries about what they are and are not comfortable with
say no if something feels unsafe or uncomfortable
ask questions to clarify intentions and check mutual understanding
check in with personal feelings and values (for example, ‘Does this make me uncomfortable?’)
seek help or advice from a trusted person
report unsafe behaviour to a trusted adult
have an exit plan if a situation starts to feel unsafe.
Power – true or false
Provide students with a series of true or false scenarios (refer to Appendix 10 – power true or false statements) to answer. Students are to place their hands on their head if they believe the answer is ‘true’ or on their hips if they think the answer is ‘false’.
Conduct a class discussion:
What strategies can we use to address the impact of power imbalances or the negative use of power when communicating our boundaries and providing consent?
What could you do if you feel pressured by someone who has more power, such as age, status, authority or confidence?
How can practising assertive communication help you express your boundaries in situations where power feels uneven?
If you recognise that you have more power in a situation, what can you do to make sure the other person feels safe and able to give true consent?
What are some questions or check-in statements people can use to reduce pressure and make sure consent is mutual? For example, ‘Are you comfortable?’, ‘It’s completely okay to say no’, ‘We can stop anytime’.
What role do trusted adults, such as teachers, counsellors or family, play when power is being misused, and how can someone seek support safely?
What might be a safe ‘exit plan’ someone could use if they feel pressured or unsafe? For example, calling a friend, leaving the space, messaging someone for help.
Violence and abuse
Note: the following activities start to explore abuse. It is important to be aware of strategies to prevent public disclosures and mandatory reporting requirements.
The student facing Relationship realities PowerPoint includes an optional ‘Special call out’ slide to inform students of the triggering themes and content within this learning sequence. This could be used and adapted dependent on your own school context.
Explain to students that sometimes relationships can be unhealthy or harmful. Violence and abuse can happen in any kind of relationship. It is never okay. It is important to understand what abuse looks like so we can recognise it, know how it affects people and learn how to respond safely and supportively. Abuse can take many forms, not just physical, but emotional, verbal, sexual and even digital.
Provide students with a set of cards listing different types of abuse with their definition, and matching cards with behaviours that are associated with that type of abuse (refer to Appendix 11 – types of abuse activity cards). Students work in pairs to match the type of abuse with the behaviours.
Note: additional abusive behaviours that you may wish to address with your class include, but are not limited to, doxxing, cyber flashing, stealthing and catfishing.
Relationship support services
Explain to students that in addition to the people in their support network there are a range of accessible support services that are specialised for addressing domestic and family violence.
Students work in pairs to write a summary for 3 of the following support services:
Relationships Australia
White Ribbon
1800RESPECT
Domestic Violence NSW
Kids helpline.
Note: other support services may be selected to address your school’s context.
Provide students with the following guiding questions to support this activity:
How easy is it to access this support service?
Who is this support service aimed at?
What is provided by this support service?
Conduct a whole-class discussion posing the following questions:
What makes a support service purposeful and relevant?
Why is it important to have a range of support services available?
Support networks scenarios
Provide students with a variety of scenarios where individuals could benefit from accessing a support service (refer to Appendix 12 – support service scenarios). Students work in pairs to answer the following questions:
What is the type of abuse experienced by the individual?
What are the risks to the individual?
What support service would you recommend?
Provide a justification for the choice in support service using the information from their completed support service PMI chart.
Note: you may like to model this process for students by guiding them through one scenario first.
Conduct a class discussion to debrief the activities including:
When do you need to access support more specialised than someone in your support network?
How can we support a friend to access a support network if they are relying too heavily on us for support?
What barriers might someone face when trying to access support services, and how can these be overcome?
Why is it important to recognise the risks involved in these situations?
How can we protect our own emotional health when supporting friends who are going through tough situations?
How can schools and communities create safer environments for students to speak up and ask for help?


Adjustments, evaluation and registration
	[Classroom teacher to complete.]




[bookmark: _Toc225430039]Learning sequence 4 – how media shapes our understanding of respectful relationships
Note: the section ‘How media shapes our understanding of respectful relationships’ in the PowerPoint – PDHPE Year 9 – relationship realities – slide deck can be used to support this learning sequence. The duration of this learning sequence is approximately 2 hours.
Table 4 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcomes
PH5-SMI-01, PH5-RRL-01, 
PH5-IBC-01
Content
Focus area – Respectful relationships
Building and managing respectful relationships to support health and wellbeing
Investigate the characteristics of inclusive, equal, safe and respectful relationships and propose strategies to enhance current and future relationships
Assess how respectful relationships can nurture personal growth and create safe and supportive environments for individuals and communities
· Investigate how gender equality and challenging assumptions about gender can prevent violence and abuse in relationships
· Discuss how the portrayal of sexuality and sexual health in the media and online content may influence people’s attitudes toward safe, respectful and consensual relationships
Keeping safe and being respectful online
· Examine ethical online behaviour and evaluate the significance of responsible digital citizenship
Applying self-management and interpersonal skills to enhance respectful relationships
· Examine and refine interpersonal skills and actions to take greater responsibility for the safety, health and wellbeing of themselves and others
· Assess and apply leadership skills that support inclusive and respectful relationships
Evaluate the influence that respect, empathy and self-awareness have on establishing and maintaining respectful relationships
	Learning intentions
We are learning to:
understand key terms about identity and use accurate inclusive language to recognise diversity and challenge assumptions
analyse and explore how media including pornography shapes our ideas about respectful and consensual relationships
recognise harmful stereotypes and communicate our expectations and boundaries respectfully.
Success criteria
I can:
define key terms, identify stereotypes and use respectful, inclusive language
explore how media, including social media and pornography, can shape our ideas about relationships, gender and sexuality
identify harmful stereotypes and explain the importance of speaking up respectfully about our boundaries, values and expectations.
Gender, sex and sexuality
Note: refer to the Australian Institute of Family Studies LGBTIQA+ glossary of common terms to ensure correct information.
Direct students to the glossary from the beginning of the program to review the glossary definitions of the following terms:
Sex (biological)
Gender
Sexuality
Gender stereotypes
Femininity
Masculinity
LGBTIQA+.
Conduct a short quiz to reinforce accurate information (refer to Appendix 13 – sex, gender and sexuality quiz and the PowerPoint).
Conduct a Q&A session to address any questions that students may have.
Relationships – expectations versus reality
Conduct a whole-class discussion and brainstorm of all the different forms of media that show relationships, writing key sources on the board.
Note: acknowledge that pornography falls into this category.
Ask students to reflect and think of specific relationships that they have seen reflected in the media (consider TV shows, books, social media, other content) that they think demonstrates ideal relationships. These can be family, friend or romantic relationships.
Students write a list of qualities that they see portrayed in that relationship.
Students repeat the activity above, however, considering relationships that they think demonstrate negative relationships.
Conduct a class discussion to explore:
How does what we see in the media influence our understanding of positive and negative relationships?
What personal strengths and skills can help to deconstruct misleading messages and promote respectful relationships?
What personal strengths and skills can empower us to communicate our personal expectations and boundaries?
Challenging stereotypes
Remind students that a stereotype is a simplified idea, belief or assumption about a group of people.
Students brainstorm current stereotypes that exist about sex, gender, sexuality and relationships and share with the class. Examples may include:
boys shouldn’t cry or show vulnerability
girls should always look pretty and ‘put together’
girls are naturally more caring and emotional
people who are gay act a certain way (for example, feminine men and masculine women)
boys are better at physical activities and girls are better at caring roles
people’s sexuality can be seen by how they dress or act
boys should be dominant in relationships
girls should be passive or accommodating
boys should be the ones to initiate dating, flirting or intimacy.
Note: it is important to review contemporary stereotypes that are relevant to your specific context.
Students place these into the following categories ‘masculinity’ stereotype, ‘femininity’ stereotype or ‘applies to people of any gender’.
Discuss the following as a class:
Where do these stereotypes come from?
In what way can stereotypes be harmful or misleading?
How can stereotypes limit the way people express themselves?
How might stereotypes affect friendships or romantic relationships?
What pressure might young people feel because of these expectations?
Students choose one stereotype from the brainstorm and complete a short reflection to challenge it. They should include:
what the stereotype says
why it is inaccurate or harmful
a healthier, more inclusive message that challenges it. For example, anyone can show emotions as it is a sign of strength.
The impact of pornography
Note: please review the suitability of the following tasks for your context.
Viewing pornography at a young age can lead to several harms, including distorted perceptions of sexual relationships, unrealistic body images and misconceptions about consent and intimacy. To reduce adolescent exposure to pornography, it is essential to implement comprehensive sex education programs that address media literacy and promote healthy sexual development, alongside encouraging open conversations between parents and children about sexuality. Additionally, fostering an environment that reduces shame and promotes resiliency in building respectful relationships can be achieved through supportive communication, positive role modelling and emphasising the importance of consent and mutual respect in all interactions.
Remind students of the definition for pornography from the glossary of keywords.
Explain to students that the next activity will enable them to become more critical thinkers about pornography and sexual images, and the way the media shapes our understanding of relationships. Three out of 4 adolescents have encountered pornography either by looking for it, by accident or being sent it, so while it may feel like an awkward topic it is important that we discuss it.
Students watch the video Porn – what you should know. For Yrs 8 and up from The Practical Guide to Love, Sex & Relationships (5:58). Students complete a See, Think, Wonder of the video and discuss as a class.
Facilitate a class discussion on the following questions:
What are the harms associated with viewing pornography at a young age?
How can we reduce young people’s exposure to pornography?
How does media and pornography influence people’s opinions about what to do in intimate relationships?
Suggested answers include: as pornography and sex are often topics we don’t talk about it, it can be hard to know what the right thing is to do in a relationship. Pornography is no more real than a blockbuster movie, but conversations with friends and family and our personal experience tell us what isn’t realistic. This is harder to fact check with pornography. We know that pornography not only can influence but is shaping how we act in relationships.
Allocate students into groups of 3 and ask each group to review the eSafety Commission’s research findings on Adolescent encounters with online pornography to discuss the following questions:
What proportion or percentage of adolescents had at some point encountered online pornography?
What have you learned from the research findings?
What surprises you about these research findings?
Understanding the influences
Allocate students into groups of 3.
Provide students with a series of short scenarios relating to exposure to media messaging about relationships (refer to Appendix 14 – media messaging scenarios).
In their groups, students discuss the scenario and rate the impact of messaging about relationships from -5 (negative) to +5 (positive) and provide a potential consequence. For any scenarios rated negatively, students propose a way that the scenario could be altered to represent positive messaging about relationships.
Students, in groups of 3, brainstorm what negative media influences ‘looks like’, ‘sounds like’ and ‘feels like’.
Ask groups to share their responses.
Conduct a class discussion:
How can an individual identify if they, or a friend, are being influenced negatively by media messages?
What strategies can we employ when we become aware of these influences.
Reflecting on media influence
Students complete a short, written reflection to explore how media, including pornography, might influence their ideas about relationships and sexuality. Encourage students to consider aspects, such as:
representation of gender roles
power dynamics
consent and communication
emotional connection.
Promoting respectful relationships
Ask students to take a moment to reflect on what has been learned throughout this program. Through a discussion, ask students to share back key themes and messages that they have learned.
In small groups, students create a positive respectful relationships message that can be displayed in the school community. Examples could include: an affirmation wall, poster, website banner or slide show. The messages should promote kindness, respect, consent, equality or healthy communication. Example messages may include:
respect makes every relationship stronger
everyone’s boundaries matter
kindness and empathy help relationships grow
everyone deserves to feel safe and heard.
Students visit each other’s respectful relationship message and self-reflect on its meaning by completing the following sentence starter:
A positive relationship is built when I use my strength of … by …
Examples may include:
‘A positive relationship is built when I use my strength of empathy by checking in on my friends.’
‘A positive relationship is built when I use my strength of honesty by speaking up respectfully about my boundaries.’


Adjustments, evaluation and registration
	[Classroom teacher to complete.]




[bookmark: _Appendix_1_–][bookmark: _Toc225430040]Appendix 1 – building respectful relationships activity cards
	Safe
	Humour
	Love

	Empathy
	Honesty
	Equality

	Trust
	Freedom
	Sharing

	Consent
	Acceptance
	Negotiation

	Comfortable
	Independence
	Difference

	Loyal
	Support
	Confidence

	Individuality
	Forgiveness
	Growth

	Respect
	Protect
	Acceptance




[bookmark: _Appendix_2_–][bookmark: _Toc225430041]Appendix 2 – the language of relationships – glossary
	Term
	Definition

	Abuse
	A pattern of harmful behaviour that can take various forms, causing physical, emotional, psychological or sexual harm to an individual. It can occur in personal relationships, family dynamics, workplaces and institutions.

	Active listening
	A communication technique that involves fully concentrating, understanding, responding and remembering what is being said.

	Assertiveness
	A communication style that involves expressing one’s thoughts, feelings and needs openly and honestly while respecting the rights and opinions of others.

	Inclusivity
	The practice of ensuring that all individuals, regardless of their diverse backgrounds, identities or abilities, have equal access to opportunities, resources and participation in all aspects of life.

	Ethical behaviour
	Actions and decisions that support accepted moral principles and values, often involving considerations of what is right and wrong. It includes a commitment to integrity, fairness and respect for others.

	Consent
	Informed and freely given agreement to engage in an activity, or for a specific thing to happen.

	Consensual relationship
	A type of relationship in which all parties involved agree to engage in the relationship and its associated activities, fully understanding and accepting the terms.

	Coercion
	The act of persuading or forcing someone to do something against their will using threats, intimidation or pressure. It involves manipulating a person’s choices by creating a sense of fear or obligation, leaving them feeling that they have no real option but to follow.

	Equality
	The principle of ensuring that all individuals have the same rights, opportunities and treatment, regardless of their differences. It is about creating a level playing field where everyone is treated fairly and without discrimination.

	Empathy
	The ability to understand, share and resonate with the feelings and experiences of another person. It involves putting oneself in someone else’s shoes and seeing the world from their perspective, which fosters connection and compassion.

	Femininity
	The attributes, behaviours, roles and expectations traditionally associated with being female in a given culture or society.

	Gender
	The characteristics of women, men, girls and boys that are socially constructed.

	Gender stereotypes
	A widely held belief or assumption about the characteristics, roles and behaviours typically associated with men and women. These stereotypes often generalise traits based on gender, leading to expectations about how individuals should think, act or feel based solely on their gender.

	Grooming (in relationships)
	Refers to a manipulative process in which an individual, often in a position of power or trust, establishes an emotional connection with someone, often a vulnerable person, such as a child or an adolescent, with the intent of taking advantage of them sexually or emotionally.

	Inclusivity
	Means ensuring that everyone is treated with dignity and fairness, regardless of their background, identity or beliefs.

	LGBTIQA+
	Lesbian, gay, bisexual, transgender, intersex, queer, asexual and other sexually or gender diverse people (other variations of this acronym exist).

	Love
	A complex and multifaceted emotion that includes a range of feelings, behaviours and experiences. It can vary significantly in its expression and meaning depending on cultural, social and individual factors.

	Masculinity
	The attributes, behaviours, roles and expectations traditionally associated with being male in a given culture or society.

	Neglect (in relationships)
	A pattern of behaviour where one partner fails to provide the necessary attention, care and support that the other partner needs. It can be revealed in various ways and can have significant emotional and psychological impacts on individuals involved.

	Negotiation
	A process in which 2 or more parties engage in discussions to reach an agreement or resolve a conflict. It involves communication, compromise and problem-solving to address differing interests, needs or perspectives.

	Pornography
	The portrayal of sexual subject matter for the purpose of sexual arousal. It can take various forms, including videos, photographs, magazines and online content, and often features explicit depictions of sexual acts, nudity and erotic themes.

	Power
	The ability to influence or control what happens.

	Resilience
	The ability to adapt to and recover from difficult situations, challenges or adversity. It involves maintaining or regaining mental health and well-being in the face of stress, trauma or setbacks.

	Respect
	Is recognising and valuing the worth, feelings, rights and opinions of others.

	Responsibilities
	Are a role or task which is yours to do. Carrying out responsibilities can ensure that rights are met.

	Rights
	Are things people are entitled to. The right to be safe, to have their bodies, thoughts and feelings respected, and to be treated fairly.

	Sex (biological)
	The physical or biological aspects of a person’s body including chromosomes and reproductive organs.

	Sexuality
	A person’s sexual attractions, experiences of the attraction and sexual preferences.




[bookmark: _Appendix_3_–][bookmark: _Toc225430042]Appendix 3 – ethical dilemma scenarios
Group project credit – in a group project, one member did very little work but wants to receive the same grade as everyone else. How should the group handle this situation?
Cheating on a test – a student notices a friend cheating during a test. Should they report it, confront the friend or say nothing? What are the ethical considerations?
Social media post – a student sees a classmate posting something mean or embarrassing about another student on social media. What should they do?
Taking credit for someone else’s idea – during a class discussion, a student plans to present another student’s idea as their own to get praise. Is this ethical? What should they do instead?
Witnessing bullying – a student witnesses bullying but is afraid to speak up because they might become a target. What are the ethical responsibilities in this situation?
Using school resources – a student wants to use the school printer for a personal project that isn’t school-related. Should they ask permission or just do it?
Sharing secrets – a friend tells you a secret but asks you not to tell anyone. Later, you find out the secret could hurt someone. What do you do?
Environmental responsibility – a group of students sees someone littering in the schoolyard. Should they confront the person, report it or clean it up themselves? What ethical values are involved?
Fair play in sports – during a school sports game, a player deliberately breaks a rule to win. How should teammates react? What is the ethical way to handle competition?
Helping a stranger – a new student is sitting alone at lunch and looks sad. Some students want to invite them to join their group, but others say it’s not their problem. What is the ethical choice?


[bookmark: _Appendix_4_–][bookmark: _Toc225430043]Appendix 4 – defining my boundaries
[image: Defining boundaries concentric circles activity. Centre circle with text 'always okay'. Outer circle with text 'sometimes okay'. Text outside the circles 'never okay'.]
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Consent means agreeing to something freely and willingly. (True.)
If someone is silent or doesn’t say ‘no’, that means they are giving consent. (False.)
You can withdraw your consent at any time, even after saying yes. (True.)
Consent needs to be clear and enthusiastic, not just a quiet ‘okay’. (True.)
If someone is under the influence of alcohol or drugs, they can still give valid consent. (False.)
You should always ask for consent before touching someone, even in casual situations like hugs. (True.)
Once you say ‘yes’ to something, you cannot change your mind later. (False.)
Consent can be given verbally or through clear actions, but not through body language alone. (True.)
It is okay to pressure someone into saying ‘yes’ if you really want them to agree. (False.)
Only people in romantic relationships need to worry about consent. (False.)
You should respect a ‘no’ without trying to persuade or argue. (True.)
Consent for one activity automatically means consent for other activities. (False.)
It’s important to check in with someone regularly to make sure they still consent. (True.)
If someone agrees to something because they are scared or feel pressured, that is true consent. (False.)
You don’t have to ask for consent if you have done the activity before with the same person. (False.)
Consent is a continuous process, not a one-time question. (True.)
It’s okay to share someone’s personal information or photos if they didn’t explicitly say ‘no’. (False.)
If someone is asleep or unconscious, they cannot give consent. (True.)
Consent applies only to physical touch, not to things like sharing personal stories or photos. (False.)
You should always listen and respect boundaries even if you don’t understand them. (True.)
If someone says ‘maybe’, it means they are still deciding and you should wait for a clear answer. (True.)
If someone changes their mind and says ‘stop’, you must stop immediately. (True.)
Consent is only necessary for sexual activities. (False.)
Non-verbal cues like pulling away or avoiding eye contact can indicate a lack of consent. (True.)
It is okay to guess what someone wants if they don’t clearly say ‘no’. (False.)
Asking for consent shows respect and care for other people’s feelings and boundaries. (True.)
Consent means that both people feel comfortable and safe with the situation. (True.)
It’s okay to continue if someone looks unsure but doesn’t say ‘no’ out loud. (False.)
You should talk about consent and boundaries openly with friends and partners. (True.)


[bookmark: _Appendix_6_–][bookmark: _Toc225430045]Appendix 6 – consent and boundaries in sexual relationships
Students answer the following questions in response to the video: Consent (2:32).
Did Carla consent to having sex? What were some indicators (verbal and non-verbal) that made you think that?
What rights and responsibilities where not followed in this situation?
Suggest some statements Carla could have said to Jimmy at the time when she felt uncomfortable with what was happening.
What would influence Carla’s ability to use these statements and communicate her thoughts and feelings with Jimmy?
What strengths would have assisted Carla to be more confident and able to communicate her thoughts?
What if they’ve had sex before? Do Carla or Jimmy have the right to say ‘no’ at any time in the future?
Consider the situation and record responses to the following questions:
How might Jimmy feel when Carla says ‘no’?
How should Jimmy respond when Carla says ‘no’?
How might Carla feel when she says ‘no’?
How will Carla feel if Jimmy acknowledges Carla’s right to change her mind and say ‘no’?
If the situation was reversed, and Jimmy said ‘no’, how would the response and feelings of both parties be similar or different?

[bookmark: _Appendix_7_–][bookmark: _Toc225430046]Appendix 7 – assertive communication role-play scenarios
A friend insists you skip an important class to hang out, but you want to stay and learn.
Someone keeps touching your shoulder or arm even after you’ve asked them to stop.
A friend wants you to share a secret about another friend.
A classmate sends you a hurtful message and asks you to respond angrily.
A group invites you to a party where there will be risky behaviours.
Your friend shares an opinion you strongly disagree with.
A sibling uses your belongings without permission.
A classmate asks you to copy their assignment.
Your partner wants to hold hands or hug, but you feel uncomfortable.
Someone spreads a false rumour about you and asks you not to tell anyone.


[bookmark: _Appendix_8_–][bookmark: _Toc225430047]Appendix 8 – types of power
	Type of power
Information
	Type of power
Charisma
	Type of power
Reward

	Type of power
Expertise
	Type of power
Position
	Type of power
Connection



	Definition
Power through knowing things
	Definition
Power through being attractive
	Definition
Power through ability to reward others

	Definition
Power through knowledge, understanding, 
skills or experience in 
a particular area
	Definition
Power through authority 
or status
	Definition
Power through knowing someone who has another 
type of power



	Examples
Knowing procedures to appeal against unfair practices
Withholding login details to joint bank accounts

	Examples
Using fame to advocate for a marginalised group
A social media influencer promoting an unhealthy product

	Examples
Being able to use first aid in an emergency
A tech guru not helping someone access technology

	Examples
Being the Prime Minister
Being the president of the school SRC

	Examples
People responsible for selecting teams or members of performances
Teachers awarding special prizes

	Examples
Being best friends with a ‘gold medal’ athlete
Being family friends with someone who is an expert in an area in which you want to become involved




[bookmark: _Appendix_9_–][bookmark: _Toc225430048]Appendix 9 – power in relationships scenarios
Ms Taylor notices Jacob is upset after class. She gently asks if he wants to talk and assures him that he can choose whether to share or not. She respects his decision and offers support without pressure.
Mr Lee threatens to give Sarah a bad grade if she doesn’t stay after school for extra tutoring, making her feel scared to refuse even though she has other commitments.
Emma is a member of a small friendship group and notices that Alex is being left out. She invites him to join their activities and makes sure everyone respects his opinions.
Tom and his friends tease Mia until she agrees to share a secret she wanted to keep private. Mia feels pressured because she fears being excluded otherwise.
James, the older brother, respects his younger sister Lily’s decision not to share her diary with him. He lets her know he’s there if she ever wants to talk.
Lily’s older brother takes her phone without asking and reads her messages, using his age to justify invading her privacy.
Coach Green encourages players to speak up if they feel uncomfortable during training. When Sam says he’s tired, the coach adjusts his workload to keep him safe and healthy.
Coach Brown pressures a player to keep playing despite an injury, saying the team needs him and ignoring the player’s protests.
Jade and Marcus are in an intimate relationship and talk openly about their boundaries. Marcus respects Jade’s wish to take things slow and checks in regularly to make sure she feels comfortable.
Jesse gets jealous and tries to control who Alex talks to, making them feel trapped and unable to say no without fear of upsetting him.
Team leader Sara listens to everyone’s ideas during workplace meetings and makes decisions that consider the whole team’s wellbeing.
Supervisor Paul assigns extra tasks to a junior colleague because he knows they won’t say no, taking advantage of their lower position.

[bookmark: _Appendix_10_–][bookmark: _Toc225430049]Appendix 10 – power true or false statements
Power imbalances can make it harder for someone to say ‘no’ or give true consent. (True.)
When one person has more authority (like a teacher, coach or older peer), they must be especially careful to respect boundaries. (True.)
Sometimes people say ‘yes’ because they feel pressured by someone with more power, even if they don’t want to. (True.)
It’s okay to use your position of power to get someone to agree to something. (False.)
Friends should never pressure each other to do things they’re uncomfortable with. (True.)
People in a relationship with unequal power (age, money, fame) have the same ability to give free consent as those with equal power. (False.)
If someone feels scared or intimidated, their consent is not freely given. (True.)
It’s important to recognise when power is being misused to influence decisions or boundaries. (True.)
Power can affect how comfortable someone feels communicating their boundaries. (True.)
People with less power should avoid expressing their boundaries to prevent conflict. (False.)


[bookmark: _Appendix_11_–][bookmark: _Toc225430050]Appendix 11 – types of abuse activity cards
	Type of abuse
	Behaviours

	Coercion and threats
Involves using a range of tactics which try and force someone into bending to the perpetrator’s will.
	Threatening self-harm or suicide.
Stopping someone from being able to follow their religious or cultural practice.
Threatening to make false reports about you to child protection authorities or the police.
Insisting on any legal charges against them being dropped.
Making threats to harm other family members.
Insisting you do illegal things or implicating you in the blame for illegal things they have done.

	Physical abuse
When someone deliberately hurts someone’s body or takes away their control of their body.
	Pushing, shoving or grabbing.
Poking, slapping, hitting, punching or kicking.
Pulling hair or scratching.
Using a knife or other weapon.
Hurting children or pets.

	Intimidation
Attempts to control someone by forcing them to change any behaviour that the perpetrator doesn’t like.
	Yelling and screaming.
Actions, gestures and looks that are threatening in their nature.
Breaking or destroying furniture and property, punching walls, throwing things or pounding tables.
Displaying weapons.
Driving recklessly while you are in the car.
Stalking you or making unwanted contact.

	Sexual abuse
Being forced, pressured or tricked into doing sexual things when you don’t want to.
	Insisting on or threatening you into unwanted sexual contact.
Making you feel guilty about not wanting to participate in sexual activity.
Forcing or threatening you into particular sexual behaviours.
Forcing you to watch pornography.
Forcing sex when you’re unable to say no, such as when you’re asleep or intoxicated.

	Verbal abuse
A type of emotional abuse that uses language and communication to cause harm.
	Name calling, derogatory comments, insulting and contemptuous behaviour, ridicule.
Being insulting about someone’s appearance, achievements, beliefs and preferences, spirituality or friendships.
Cutting someone off into silence.

	Emotional abuse
Behaviour that aims to cause emotional or mental harm.
	Giving you the silent treatment.
Making light of your upsets and concerns, denying and minimising their impact and ridiculing you for naming the problem.
Calling you ‘too sensitive’, playing mind games or making you feel crazy (also known as gaslighting).
Humiliation and shaming, either publicly or privately.
Using jealousy to justify their actions.
Trying to guilt you as a control mechanism.
Using your love or goodwill against you – for example, ‘If you loved me you would …’

	Isolation
Intentionally separate the victim survivor from their regular support networks, such as friends, family, jobs and hobbies.
	Controlling who you can see and where you can go.
Limiting spending money and tracking expenditure.
Controlling what you wear, watch or read.
Refusing you access to a driver’s licence or car.
Insisting on when you should be home and checking up on you while out.

	Financial abuse
A pattern of behaviours where one person is limited or unable to access, maintain or use their economic resources, including money.
	Controlling access to family money.
Making all the decisions about finances and spending on behalf of you both.
Insisting that paying for family bills is unreasonable.
Impacting someone’s ability to earn their own money or maintain employment.
Taking someone’s money.
Incurring debts on behalf of you both without your consent.

	Image-based abuse
When a nude or sexual image of a person is shared, or threatened to be shared, without their consent or permission.
	Taking, sharing or posting a nude or sexual image of another person without their permission.
Photoshopping a person’s image onto a sexually explicit photograph or video (known as ‘deep fakes’).
Taking an image of a woman’s breasts or cleavage without her permission (known as ‘downblousing’).
Taking an image up a woman’s skirt without her permission (known as ‘upskirting’).
Secretly filming consensual sexual activity, having a shower or going to the toilet.
Sharing an image of a person without the religious or cultural clothes or accessories they would normally wear in public.
Threatening to distribute nude or sexual images of another person, even if these images don’t actually exist.
Identifying the person in the image and encouraging others to contact the person and post abusive comments about the image.


Source: Relationships Australia – NSW (2024) and 1800RESPECT (n.d.).
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Scenario 1: Sarah has been dating her partner for 6 months. Lately, they have been making constant negative comments about Sarah’s appearance, telling her she’s ‘too fat’ or ‘ugly’ in front of their friends. They often criticise her choices, like what she wears or who she spends time with. When Sarah tries to talk about how she feels, they dismiss her emotions and say she’s ‘too sensitive’. Over time, Sarah feels isolated from her friends and family and experiences anxiety and self-doubt.
Scenario 2: James is in a relationship with his partner, who has recently started pushing and hitting him during arguments. The physical violence is escalating, and James feels scared and trapped. He worries that since he is a boy, people won’t believe him or take him seriously. He’s also unsure where to go for help or if he is allowed to leave the relationship.
Scenario 3: Lily’s partner frequently yells at her during disagreements and calls her hurtful names like ‘stupid’ and ‘worthless’. This happens at school, at home and through text messages where they send angry or insulting notes. Over time, Lily feels her confidence and self-esteem erode, and she begins to doubt her worth.
Scenario 4: Tom’s partner pressures him to engage in sexual activities, including sending explicit photos and physical intimacy, even when he says he is uncomfortable or unsure. They insist that this is part of being in a relationship and threaten to end things if he refuses. Tom feels confused about his boundaries and worried about disappointing them or being judged by friends.
Scenario 5: Emma’s partner constantly checks her phone without permission, reads her messages and accuses her of talking to other people. They send threatening texts demanding she reply immediately and pressures her to send intimate photos, threatening to share them if she doesn’t comply. Emma feels scared, controlled and unsure how to protect her privacy.
Scenario 6: Jayden, is in a relationship where their partner frequently uses hateful language about Jayden’s gender identity, calling them derogatory names and threatening to ‘out’ them to family and friends. Jayden is scared of losing their support network and feels isolated.
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1. Which of the following best describes sexuality?
The clothes someone wears.
Who a person is emotionally, romantically or sexually attracted to.
The biological differences between male and female bodies.
How a person expresses themselves socially.
Answer: b. Who a person is emotionally, romantically or sexually attracted to.
Explanation: sexuality is about attraction (romantic, emotional, physical). It’s not the same as gender or expression.
Which statement is correct?
1. Only men can be attracted to women.
Gender and sexuality are fixed and never change.
Gender is about identity and social roles, while sex is about biology.
You can guess someone’s sexuality by the way they look or act.
Answer: c. Gender is about identity and social roles, while sex is about biology.
Explanation: gender is a social and personal identity, sex is biological. The other options are myths or stereotypes.
True or False: everyone’s gender identity matches the sex they were assigned at birth.
Answer: False.
Explanation: some people are transgender or non-binary, meaning their gender identity does not match their assigned sex.
True or False: using someone’s correct pronouns shows respect for their gender identity.
Answer: True.
Explanation: respecting pronouns is important for validating a person’s identity.
True or False: gender stereotypes, like ‘boys don’t cry’, can harm everyone by limiting how people express themselves.
Answer: True.
Explanation: gender stereotypes limit how people feel they can express emotions or behave.
Which term describes a person who is attracted to people of the same gender?
1. Gay or lesbian.
1. Asexual.
Pansexual.
Cisgender.
Answer: a. Gay or lesbian.
Which of the following is NOT true?
1. Some people identify as non-binary.
There are different sexual orientations such as bisexual, pansexual and heterosexual.
People’s understanding of their identity may change over time.
Everyone experiences attraction in the same way.
Answer: d. Everyone experiences attraction in the same way.
Explanation: not everyone experiences attraction in the same way. People may identify across many orientations, and their understanding of themselves may evolve.
What does the term ‘non-binary’ mean?
1. Someone who doesn’t identify exclusively as male or female.
1. Someone who identifies strictly as male or female.
Someone who is attracted to all genders.
Someone who doesn’t have a gender.
Answer: a. Someone who doesn’t identify exclusively as male or female.
True or False: sexual orientation can be changed through therapy or treatment.
Answer: False.
Explanation: sexual orientation is a natural part of who a person is and cannot be changed.
What is an ‘ally’?
1. Someone who identifies as LGBTQIA+.
Someone who supports and stands up for LGBTQIA+ people.
A medical professional.
A person who disagrees with LGBTQIA+ rights.
Answer: b. Someone who supports and stands up for LGBTQIA+ people.
Which of the following is a way to support a friend exploring their gender or sexuality?
1. Listen without judgement.
Respect their privacy.
Use the name and pronouns they choose.
All of the above.
Answer: d. All of the above.
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1. In a teen drama, 2 characters are about to kiss. One asks, ‘Is this okay with you?’ The other smiles and says, ‘Yes, I want to’.
1. An athletic gear ad shows only men playing sport aggressively while women are shown cheering on the sidelines.
1. A popular music video shows a male singer fully dressed while female dancers are in revealing outfits, performing sexualised moves.
1. A teen drama shows a couple where one partner pressures the other to share intimate photos. The pressured partner gives in because they want to ‘prove their love’.
1. A TikTok trend encourages people to share what real respect looks like in relationships, such as listening without interrupting, asking before hugging or supporting someone’s goals.
1. An influencer posts about their ‘perfect relationship’, showing only highlights like gifts, holidays and physical attraction, without showing any arguments, boundaries or consent conversations.
1. In a popular TV show, LGBTQIA+ characters are rarely shown in healthy relationships, or they are portrayed as a ‘joke’ character.
1. A new video game features characters of diverse genders and sexualities who work together as equals, with storylines showing cooperation, respect and friendship, not just romance.
1. A romantic comedy shows one character persistently chasing another, even after being rejected several times, until they finally ‘give in’ and date them.
1. A sports broadcaster highlights a female and male captain speaking equally at a press conference, both praised for leadership skills, not appearance.
1. A video game features male heroes saving ‘damsels in distress’, with little diversity in gender roles or relationships.
1. A news article about sexual harassment focuses more on what the victim was wearing rather than the behaviour of the offender.
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[bookmark: _Capturing_student_voice]We value your feedback. If you use this teaching and learning program in your faculty and school context, please complete the PDHPE 7–10 resource evaluation form. If you have further comments or suggestions, please email PDHPE.curriculum@det.nsw.edu.au.


[bookmark: _Toc225430055]Support and alignment
Resource evaluation and support: all curriculum resources are prepared through a rigorous process. Resources are periodically reviewed as part of our ongoing evaluation plan to ensure currency, relevance and effectiveness. For additional support or advice, or to provide feedback, contact the PDHPE Secondary Curriculum team by emailing PDHPEcurriculum@det.nsw.edu.au.
Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with a disability and/or additional needs and high potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage. This includes the Inclusion and differentiation advice 7–10 webpage.
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage. This includes the Classroom assessment advice 7–10. For summative assessment tasks, the Assessment task advice 7–10 webpage is available.
Explicit teaching: further advice to support explicit teaching is available on the Explicit teaching webpage. This includes the CESE Explicit teaching – Driving learning and engagement webpage.
Consulted with: Respectful Relationships Education, subject matter experts from Curriculum and Reform.
Alignment to system priorities and/or needs: School Excellence Policy, Our Plan for NSW Public Education
Alignment to the School Excellence Framework: this resource supports the School Excellence Framework elements of curriculum (curriculum provision) and effective classroom practice (lesson planning, explicit teaching).
Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 2.1.1, 2.1.2, 2.2.1, 2.2.2, 2.3.1, 2.3.2, 3.1.1, 3.1.2, 3.2.1, 3.2.2, 3.3.1, 3.3.2, 4.1.1, 4.2.1, 4.4.1, 4.4.2.
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