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[bookmark: _Toc145666031][bookmark: _Toc151447406][bookmark: _Toc151632386][bookmark: _Toc201048889]About this resource
This teaching and learning program has been developed to assist teachers in NSW Department of Education schools to create learning experiences that are contextualised to their students’ needs, interests and abilities for the Personal Development, Health and Physical Education 7–10 Syllabus (NESA 2024). It provides an example of one way to approach programming through a conceptual lens. Teachers are encouraged to take an adopt and adapt approach to the learning activities outlined in this program.
[bookmark: _Toc201048890]Overview
Description: in this integrated teaching and learning program, students will learn about a range of factors that can be used to improve performance in cricket in both practical and theory lessons. They will learn about the anatomy and physiology of the human body, including how the skeletal and muscular systems work together to achieve efficient movement. Students will also learn about biomechanical principles, developing an understanding of how biomechanics can be used to improve performance in a specific cricket skill. Additionally, they will learn about components of fitness relevant to cricket and how these can be trained for improved performance.
Students will then apply their new knowledge of the systems of the body and biomechanical principles to a new sport of their choice. Students will create an instructional video aimed at upskilling young people on how to develop a specific skill in this sport. This teaching and learning program has a significant practical focus with practical application of knowledge that is key to deepening student understanding.
Duration: approximately 18 hours allocated with a combination of theory and practical lessons.
Explicit teaching: suggested learning intentions and success criteria are available for each learning sequence. Learning intentions and success criteria are most effective when they are contextualised to meet the needs of students in the class. The examples provided in this document are generalised to demonstrate how learning intentions and success criteria could be created.
Assessment: students will create an instructional video to upskill young people on how to develop a specific skill in a sport of their choice in the PDHPE Year 9 – achieving peak athletic performance – sample assessment task notification.


[bookmark: _Toc201048891]Syllabus outcomes
A student:
refines and transfers movement skills and concepts for adaptation in a range of dynamic movement environments PH5-MSS-01
selects, implements and justifies strategies and actions to solve movement challenges PH5-MSS-02
designs, implements and evaluates plans to enhance safety, health and participation in lifelong physical activity PH5-SHP-01
evaluates and adapts self-management and interpersonal skills to manage complex situations PH5-SMI-01
Personal Development, Health and Physical Education 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
[bookmark: _Toc167277269][bookmark: _Toc201048892][bookmark: _Toc145666051][bookmark: _Toc151447417][bookmark: _Toc151632397]Content
[bookmark: _Toc180660987][bookmark: _Toc201048893]Focus area – Movement skills and strategies
Enhancing and valuing movement
Describe the role of the muscular and skeletal systems
Recognise the relationship between skeletal muscles and bones and how they work together to produce movement
Demonstrate how biomechanics can improve performance and prevent injury
Investigate and practise how to manipulate the force, speed, accuracy and trajectory of an object using equipment in sporting movements
Refine and adapt fundamental and specialised movement skills to predictable and dynamic situations
Select and transfer similar movement skills and strategies to different movement environments
Analyse and practise how connections between communication, skill execution, movement concepts, teamwork, strategy and involvement can improve outcomes in gameplay
Analyse data based on knowledge of performance and knowledge of results and apply this feedback to refine movement skills and strategies
Provide and apply feedback to refine specialised movement skills, concepts and strategies
Applying self-management and interpersonal skills to movement
Apply and refine communication, problem-solving and decision-making skills to dynamic movement situations
Demonstrate leadership and collaboration skills and evaluate how they promote successful outcomes in team environments
[bookmark: _Toc201048894]Focus area – Health and wellbeing through physical activity
Enhancing fitness and physical activity levels for health and wellbeing
Participate in and evaluate a range of physical activities and exercises that are designed to improve specific components of fitness
[bookmark: _Toc201048895]Focus area – Respectful relationships
Applying self-management and interpersonal skills to enhance respectful relationships
Develop personalised goals and evaluate how goal-setting can promote personal growth, motivation and success in a range of situations
[bookmark: _Toc201048896]Related support materials
[bookmark: _Toc145666033]This teaching and learning program aligns with the following support materials:
student-facing PowerPoint – PDHPE Year 9 – achieving peak athletic performance – slide deck
assessment task – PDHPE Year 9 –achieving peak athletic performance – sample assessment task notification
PDHPE Years 9–10 – sample scope and sequence.
All resources associated with this resource can be found on the Planning, programming and assessing PDHPE 7–10 webpage.
[bookmark: _Toc201048897]Teacher notes
This teaching and learning program will use the sport of cricket to model how performance can be improved. Schools have the choice and flexibility to choose other activities more suitable for their context.
Throughout this teaching and learning program, students develop an understanding of how refining movement skills enhances performance by applying biomechanical principles and analysing fitness components. Using cricket as the focus sport, they investigate the relationship between movement, fitness, anatomy and technique, before transferring these insights to a sport of their choice. Students also strengthen their communication and collaboration skills as they work together to analyse performance and explore strategies for improvement.
This teaching and learning program will involve students reflecting at the end of practical lessons. We suggest students have a practical logbook that they can write into to answer all reflective questions.

[bookmark: _Learning_sequence_1][bookmark: _Toc201048898]Learning sequence 1 – How do we improve performance?
Note: this is a theory learning sequence. The section ‘How do we improve performance’ of the PowerPoint – PDHPE Year 9 – achieving peak athletic performance – slide deck can be used to support Learning sequence 1. The duration of this learning sequence is approximately one hour.
Table 1 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcomes
PH5-MSS-01, PH5-MSS-02
Content
Focus area – Movement skills and strategies
Enhancing and valuing movement
Refine and adapt fundamental and specialised movement skills to predictable and dynamic situations
Analyse and practise how connections between communication, skill execution, movement concepts, teamwork, strategy and involvement can improve outcomes in gameplay
	Learning intentions
We are learning to:
refine and adapt fundamental cricket skills (batting, bowling, fielding) to improve performance in dynamic situations
analyse how fitness components and biomechanical principles affect skill execution in sport
communicate and collaborate effectively during group activities to explore strategies that improve sporting performance.
Success criteria
I can:
explain how and why cricket skills need to be refined and adapted in response to different performance situations
explain how biomechanical principles and fitness components influence effective skill execution
communicate effectively and contribute ideas during group discussions and activities to develop strategies that enhance team performance.
Improving performance brainstorm and relationships
In groups of 3 to 4, students engage in a brainstorming activity using the guiding question ‘How can athletes improve their performance in sport?’. Students should be encouraged to draw on their prior knowledge and experiences to complete the activity and detail factors that would influence an athlete’s performance. These may include elements such as muscular strength, speed, consistent training and recovery strategies, video analysis and skill break down. Students record their brainstorm on butcher’s paper.
Facilitate a class discussion to activate prior learning and distinguish between health-related and skill-related components of fitness:
health-related components: cardiovascular endurance, muscular strength, muscular endurance, flexibility, body composition
skill-related components: agility, balance, coordination, power, speed, reaction time.
Ask students to revisit their brainstorming ideas and highlight those that align with health- and skill-related components of fitness on their butcher’s paper. Students may wish to add further ideas to their brainstorm.
Explain that biomechanics is the science of how and why the human body moves the way it does. This includes how muscles, bones and joints work together to produce movement. When used in sport, it can help to minimise the potential risk of injury and allow an athlete to pursue their potential, be more efficient and improve sport performance.
Facilitate a class discussion to activate prior learning. Students are to define the following concepts and provide a sporting example for each:
power
accuracy
balance.
Power: the ability to produce a strong, explosive movement quickly. In sport, it’s a combination of strength (how much force you can produce) and speed (how fast you can move). In cricket, a powerful batter can swing the bat fast and hit the ball with great force, sending it far across the field. A powerful bowler can deliver the ball quickly and forcefully toward the stumps. Power helps athletes perform strong, fast actions like sprinting, jumping, throwing or hitting.
Accuracy: the ability to perform a movement or action exactly as intended. It means hitting a target or reaching a goal with precision and control. In cricket, this could be a bowler landing the ball in the right spot on the pitch, aiming for the stumps or a tricky area for the batter. An accurate batter can place the ball between 2 fielders to score runs. An accurate fielder can throw the ball directly at the stumps to get a run-out.
Balance: the ability to maintain control of one’s body position, whether stationary or moving. In cricket, a batter needs balance when playing a shot, so they don’t fall over while swinging the bat.
Then, ask students to revisit their brainstorming ideas once more and highlight those that align with specific biomechanic principles on their butcher’s paper. Students may wish to add further ideas to their brainstorm.
Once complete, in their groups, students transfer their ideas to a Venn diagram comparing the relationship between health- and skill-related components of fitness and biomechanic principles as follows:
left circle: list characteristics and examples unique to components of fitness
right circle: list characteristics and examples unique to biomechanics
overlap: list characteristics or examples that are influenced by both.
Facilitate a whole-class discussion based on the following questions:
How do biomechanics and fitness components work together to improve performance?
How can skills learned in one sport or movement help improve performance in another?
How can athletes and coaches use this knowledge in training?
Note: explain to students that throughout this teaching and learning program, students will explore the interrelationship between cricket skills, biomechanics and the components of fitness, examining how each element contributes to improved performance. They begin this process by breaking down the individual skills involved in cricket before applying their understanding to a skill of their choice.
Cricket skills breakdown
Students are to watch some of the following highlights from Cricket Australia:
Australia v England | First Ashes T20I (8:02)
Screamer alert! The best catches of the summer (9:03)
Smith shines on captaincy debut with Hobart hundred against England | From the vault (2:03).
As a class, identify the main skills required in cricket. These are batting, bowling and fielding.
In groups of 3 to 4, students brainstorm and record on butchers’ paper the key components and basic skills of effective batting, bowling and fielding. Allocate a cricket skill per group. Brainstorm and report back to the class.
Note: access Appendix 1 – basic cricket skills for teacher support information on the basic cricket skills of batting, bowling and fielding.
Facilitate a whole-class discussion based on the following questions:
How do biomechanical principles and fitness components combine to enhance performance in cricket skills like batting, bowling and fielding?
How can movement skills developed in other sports support improved performance in cricket?
How can cricketers and coaches apply knowledge of biomechanics and fitness components to design more effective training sessions?


[bookmark: _Hlk183082684]Adjustments, evaluation and registration
	[bookmark: _Hlk183081581][Classroom teacher to complete.]




[bookmark: _Toc201048899]Learning sequence 2 – let’s play cricket
Note: this is a practical learning sequence. The duration of this learning sequence is approximately one hour.
Table 2 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcomes
PH5-MSS-01, PH5-MSS-02, PH5-SMI-01
Content
Focus area – Movement skills and strategies
Enhancing and valuing movement
Describe the role of the muscular and skeletal systems
Refine and adapt fundamental and specialised movement skills to predictable and dynamic situations
Analyse and practise how connections between communication, skill execution, movement concepts, teamwork, strategy and involvement can improve outcomes in gameplay
Applying self-management and interpersonal skills to movement
Apply and refine communication, problem-solving and decision-making skills to dynamic movement situations
	Learning intentions
We are learning:
to develop fundamental cricket skills, including batting, bowling and fielding
to work effectively in a team by using communication and decision-making
how the muscular and skeletal systems work together to create movement in sports.
Success criteria
I can:
demonstrate the correct technique in bowling, batting and fielding
identify and explain the roles of specific muscles and bones used in cricket, linking them to relevant skills
reflect on my performance and identify what I did well and what I can improve.
Warm-up – protect your cone
Note: this game will be used to warm students up for the skills of cricket. Use a tennis ball or a soft cricket ball. Remind students of safety before participating – keep your eyes up when bending down to roll or receive the ball.
Mark out a playing area:
each student has a cone and every second student has a ball
students are to stand behind their cone somewhere in the playing area.
Explain the rules of the game to students:
players attack by attempting to knock over another player’s cone by rolling their ball
players defend their cones from being knocked over
if a cone is knocked over by a ball or the player accidently knocks it over themselves, they are eliminated
when eliminated, players participate in a physical challenge on the sideline to stay active
after completing the challenge, they can rejoin the game.
[bookmark: _Hlk200962279]Note: see the Health and PE Secondary School Handbook (page 65) on the Cricket Australia Teacher Resources webpage for more detailed instructions of ‘Protect Your Cone’ and suggested challenge ideas.
Students complete static stretches of the legs and upper body. Demonstrate the correct technique and identify the names of each muscle group being stretched and the bones they are attached to. For example, complete a quadriceps stretch and identify the muscle group. Directed questions include:
Which muscle is being stretched here?
What bones are connected to these muscles?
Which skill in cricket would work this muscle? For example, deltoid, trapezius, bicep, triceps are used in an overarm throw or bowl.
Note: through this teaching and learning program, students are expected to describe the role of the muscular and skeletal systems and how they interrelate to produce movement. Warm-ups and stretching provide a good opportunity to practice highlighting the bones and muscles being used and how they interrelate.
Four bowler continuous cricket
Mark out 2 equal-sized playing fields (for 2 games occurring simultaneously).
Allocate students into 2 equal teams of 6 to 8 per game.
Set up each field with:
2 sets of stumps in the middle of the field (directly next to each other)
4 cones positioned in a square around the outside of the stumps and 8 metres away (see the Australian Sports Commission: Playing for life – Four Bowler Cricket (PDF 70.7 KB) resource for a diagram of the game set-up)
one tennis ball or soft cricket ball.
Explain the rules of the game to students:
one person bats at a time
the fielding team has 4 bowlers (one placed on each cone) and 2 fielders
the ball is bowled underarm
if the batter hits the ball, they must run around the marker where the ball was bowled from and return to the stumps
one run is scored every time a batter returns back to the stumps
batters can only be bowled out by a bowler or caught
fielders may return the ball to any bowler and bowlers can bowl immediately, even if the batter has not returned.
Note: ensure the batting team is well back from the field of play for safety. Rotate the bowlers and fielders regularly. Rules may be adjusted to ensure maximum participation. For example:
· limiting the number of balls per batter
· bowling the ball overarm
· adding in a second batter and have batters run between the wickets
· pass the ball 3 times to fielders before it can be bowled.
Four bowler continuous cricket variation
Add in a second batter by setting up the playing field with:
a pitch with a set of stumps at each end (12 metres apart)
one cone on each side of a set of stumps – 8 metres from the stumps, to create a square. See the Health and PE Secondary School Handbook (page 86) on the Cricket Australia Teacher Resources webpage for more detailed instructions on the small-sided game ‘6ers Cricket’.
As students continue to play, pause each game (or the class as a whole) as the opportunity arises to engage in directed questioning about the communication and decision-making skills they are using. For example:
How do you communicate effectively with your batting partner?
When fielding, how can you predict where the batter is likely to hit the ball?
How can you work as a team to dismiss batters or prevent them from scoring?
Where should you aim your bowl to have the best chance of getting the batter out?
Where can you hit the ball to score the most runs while batting?
At the conclusion of the lesson, discuss the following reflective questions with students and allow them time to record their responses in their practical lesson logbook.
What are the key skills of cricket that you have demonstrated today?
How do you think you bowled today?
Were you able to effectively demonstrate the correct technique for bowling? Were you accurate at bowling at the stumps?
What new thing did you learn about bowling?
How do you think you batted today?
How was your batting technique? Did you hit many balls?
What new thing did you learn about batting?
How did you throw and catch today?
Were you able to catch or field the ball consistently?
Were you able to throw where you intended?
What new thing did you learn about fielding?
What are 2 things you have done well?
What is one thing you would like to improve?
Note: the use of a practical lesson logbook (lined workbook) that students bring to practical lessons is strongly encouraged. This enables meaningful reflection on practical activities that can be brought into theory lessons supporting the integrated nature of this teaching and learning program.


Adjustments, evaluation and registration
	[Classroom teacher to complete.]




[bookmark: _Toc201048900]Learning sequence 3 – components of fitness
Note: this is a practical learning sequence. The duration of this learning sequence is approximately one hour.
Table 3 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcomes
PH5-MSS-01, PH5-SHP-01
Content
Focus area – Movement skills and strategies
Enhancing and valuing movement
Describe the role of the muscular and skeletal systems
Focus area – Health and wellbeing through physical activity
Enhancing fitness and physical activity levels for health and wellbeing
Participate in and evaluate a range of physical activities and exercises that are designed to improve specific components of fitness
	Learning intentions
We are learning to:
describe the role of the muscular and skeletal systems in supporting movement and physical activity
participate in and evaluate a range of physical activities and exercises designed to improve specific components of fitness
engage in self-assessment and reflection to track progress and identify areas for improvement in fitness.
Success criteria
I can:
accurately describe how the muscular and skeletal systems contribute to movement during fitness activities, naming specific muscles and bones
actively participate in all fitness activities and effectively evaluate their impact on different components of fitness
thoughtfully reflect on my personal fitness strengths and areas for improvement, providing strategies for further development.
Warm-up – fitness tag
Mark out a playing area with cones.
Assign 2 to 3 students as taggers.
The remaining students spread out within a designated playing area. Taggers attempt to tag as many students as possible.
When a student is tagged, they must perform a fitness challenge before rejoining the game.
Explain to students that this is a fun way to develop the strength and fitness required for a range of sports such as cricket.
Examples of fitness challenges:
10 star jumps
5 squats
10 high knees
5 push-ups
5 lunges.
Every 2 minutes, assign new taggers to ensure all students stay actively engaged.
Students complete static stretches of the legs and upper body. Demonstrate the correct technique and identify the names of each muscle group being stretched and the bones they are attached to. Use the directed questioning modelled in Learning sequence 1 to help students practice the names of bones and muscles and link them to specific cricket movements.
Cricket fitness combine
Students will engage in a tabloid-style activity, rotating through different stations that focus on specific components of fitness.
Working in pairs, they will spend 5 minutes per station, practicing skills and assessing their performance in activities designed to develop health-related and skill-related fitness.
Throughout the session, students will engage in self-assessment, recording their results in Appendix 2 – fitness combine results. To implement the following activities, students will need access to cones, cricket or tennis balls, stopwatches, rulers, yoga mats and cricket bats.
Note: resources, including session plans and instructional videos, can be accessed via the Health and PE Secondary School Handbook (page 71) on the Cricket Australia Teacher Resources webpage. This handbook provides additional guidance for teachers and students on each activity.
Explain each of the following combine stations:
cardiovascular endurance: running between wickets to develop cardiorespiratory endurance – students count the number of runs you complete between wickets in the time limit
muscular strength: rebound throws – students throw a weighted ball against a wall and catch it on the rebound and record the maximum rebound distance achieved
muscular endurance: wall sit catching – students hold a wall sit position while catching and returning a ball with a partner and record the duration of the wall sit while maintaining catches
flexibility: sit-and-reach-test – students complete the sit-and-reach test with the assistance of a partner and record the measurement in centimetres reached
balance: stork balance with catch – students stand on one leg while catching and passing a ball with a partner and count the number of catches made
coordination: alternate hand wall toss – students throw and catch a tennis ball against a wall using alternate hands and record the number of successful catches
speed: running a single – students sprint a single run between wickets while a partner times them and records the time taken for each sprint
power: power hitting – students perform explosive batting movements, aiming to hit the ball as far as possible and record the distance
agility: agility to catch – students respond to unpredictable passes, adjusting quickly to make catches and record the completion time
reaction time: classic catches – one partner randomly drops or deflects a ball while the other reacts quickly to catch it and, counts successful catches
body composition: challenge card – students complete a range of fitness activities that promote lean muscle development and record the number of repetitions of each task.
Once complete, students answer the following reflection questions in their practical logbook:
Which components were your strengths? Which need improvement?
How can you improve your weaker components outside of school?
How do different fitness components contribute to overall health and performance in cricket?


Adjustments, evaluation and registration
	[Classroom teacher to complete.]




[bookmark: _Toc201048901]Learning sequence 4 – cricket skills, biomechanics and goal setting
Note: this is a theory learning sequence. The section ‘Cricket skills, biomechanics and goal setting’ of the PowerPoint – PDHPE Year 9 – achieving peak athletic performance – slide deck can be used to support Learning sequence 4. The duration of this learning sequence is approximately 2 hours.
Table 4 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcomes
PH5-MSS-01, PH5-MSS-02,
PH5-SMI-01
Content
Focus area – Movement skills and strategies
Enhancing and valuing movement
Investigate and practise how to manipulate the force, speed, accuracy and trajectory of an object using equipment in sporting movements
Refine and adapt fundamental and specialised movement skills to predictable and dynamic situations
Focus area – Respectful relationships
Applying self-management and interpersonal skills to enhance respectful relationships
Develop personalised goals and evaluate how goal-setting can promote personal growth, motivation and success in a range of situations
	Learning intentions
We are learning to:
understand how biomechanics (power, accuracy, balance) affect performance in cricket and other sports
reflect on our cricket skills and identify areas for improvement
set and apply SMART (specific, measurable, achievable, realistic, time-bound) goals to improve a specific cricket skill.
Success criteria
I can:
describe how power, accuracy and balance help improve cricket skills and apply this to other sports
reflect on my strengths and challenges in cricket and explain what I need to work on
set a clear SMART goal and explain how it will help me improve my chosen skill.
Introduction
Explain to students that over the next few lessons, they will be reflecting on specific cricket skills and exploring how biomechanics can help improve performance. They will set a SMART goal to focus on developing and refining for a chosen cricket skill.
Students begin by reviewing their practical lesson logbook and reflect on their progress during the last 2 practical lessons, as well as the previous theory lesson. Considering questions such as:
After playing cricket, which of the 3 main skills – batting, bowling or fielding – did you feel most confident performing? Why?
How did watching the highlights videos (for example, ‘Screamer alert! The best catches of the summer’ or ‘Smith shines on captaincy debut with Hobart hundred against England’) help you understand the importance of technique in cricket?
Did your experience in practical activities reinforce what your group discussed during the skill breakdown activity on butchers' paper? Explain how.
What were the challenges you faced when playing cricket?
Transfer of skill questions:
Did you find some aspects of cricket easy or hard? Why?
Are there any similarities and differences in skills between cricket and other sports that you have played?
Biomechanics principles – power, accuracy and balance
Explain to students that there are several simple biomechanical principles that may influence whether a person can execute a skill well. These are power, accuracy and balance.
Students are to complete a Think-Pair-Share activity on what power, accuracy and balance are and provide examples of where each of these are seen in the sport of cricket. Students are to collate their findings into a table in Appendix 3 – biomechanical skills linked to cricket and be prepared to report back to the class.
Next, students will use their understanding of the key components of effective batting, bowling and fielding from their butcher's paper brainstorm in Learning sequence 1 to match these skills to the biomechanical principles of power, accuracy and balance in their Appendix 3 – biomechanical skills linked to cricket worksheet.
To support their thinking, students can refer to the guiding questions below:
What movements or skills in cricket increase power? For example, stepping forward towards the ball or target, taking a back swing and swinging through the shot, pointing at a target and rotating body through as you throw or bowl, absorbing force or power by ‘giving’ with the ball.
What movements or skills in cricket increase accuracy? For example, following through to the batter when bowling, following through to the target when throwing, keeping their throwing arm close to their ear to help with accuracy, watching the ball onto the bat.
What movements or skills in cricket increase balance? For example, opposite hand to foot when throwing and bowling, feet shoulder width apart when batting and catching.
Do these basic principles of power, accuracy and balance apply to other sports?
Next, students are to nominate 4 other sports and brainstorm where forms of power, accuracy and balance occur using Appendix 4 – power, accuracy and balance sport links.
SMART Goals
As a class, discuss what goal setting is and why it is important. Students complete a Think-Pair-Share on the characteristics of goals. Students use the ReachOut goals information as a stimulus.
Explain to students that goals give a direction and something to work towards. They are a great way to structure your approach to improving a skill. SMART goals are specific, measurable, achievable, relevant and time-bound to ensure that they can monitor and measure their progress towards a meaningful goal.
Explain to students that they will create a goal with the intent of improving a skill in cricket. Over the next few lessons, they will then practice this skill and complete a video analysis and compare to an elite athlete to assist in improving the accuracy, control and overall performance of the skill.
After reviewing their logbook, students will determine one specific cricket skill that they would like to improve. The skill should relate to power, accuracy or balance.
The following questions will help students to reflect and narrow down their goal:
How did you bat? Consider power (Did you hit the ball far?), consider accuracy (Did you hit the ball consistently?) and consider balance (Were you able to adjust well to different deliveries?)
How did you bowl? Consider power (Did you bowl fast?), consider accuracy (Did you hit your intended target consistently?) and consider balance (Were you able to bowl the ball with power and accuracy?)
How did you field? Consider power (Did you throw the ball far?), consider accuracy (Did you hit the target consistently or did you field ground balls consistently?) and consider balance (Were you able to adjust well to the balls coming at you?)
After completing their reflection, students are to choose one specific skill related to either power, accuracy or balance that they would like to improve. Students may wish to use the following sentence to support the framing of their goal:
To improve my (insert power or accuracy or balance) when (insert batting or bowling or fielding) so I can (insert goal outcome).
Some suggested goal outcomes may be to:
bowl faster
throw further
hit the ball more often
bowl at the stumps more often
catch or field the ball more often without fumbling
throw the balls at my intended target more often
adjust to different balls
bowl with speed and accuracy
adjust well to the balls coming at me
Note: students may wish to discuss and negotiate other goal options with the teacher.
Students are to review their established goal statement to ensure it reflects the SMART acronym. For example, ‘I will be able to hit the ball more than 20 metres by using a better technique that improves my power by the end of this teaching and learning program.’


Adjustments, evaluation and registration
	[Classroom teacher to complete.]




[bookmark: _Toc201048902]Learning sequence 5 – cricket basic skills practice
Note: this is a practical learning sequence. The duration of this learning sequence is approximately one hour.
Table 5 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcomes
PH5-MSS-01, PH5-MSS-02, PH5-SMI-01
Content
Focus area – Movement skills and strategies
Enhancing and valuing movement
Describe the role of the muscular and skeletal systems
Refine and adapt fundamental and specialised movement skills to predictable and dynamic situations
Analyse and practise how connections between communication, skill execution, movement concepts, teamwork, strategy and involvement can improve outcomes in gameplay
Applying self-management and interpersonal skills to movement
Apply and refine communication, problem-solving and decision-making skills to dynamic movement situations
	Learning intentions
We are learning to:
improve our cricket skills (batting, bowling, fielding) and adapt them during the game, whether the situation is predictable or changing
understand how effective communication, teamwork and strategy help improve our performance in cricket
make quick, smart decisions during cricket activities to improve our gameplay and teamwork
describe how muscles and bones work together in cricket movements and how this helps us play better.
Success criteria
I can:
adjust my batting, bowling and fielding techniques based on the situation in the game
talk with my teammates to create strategies and improve how we work together during the game
make quick decisions, like where to hit the ball or how to position myself, to help my team succeed
identify the muscles and bones used in cricket and explain how they help me perform movements like throwing or hitting the ball.
Warm-up game – Wana
Note: Wana (PDG 116 KB) is a Yulunga Traditional Indigenous Game which was played by the young Noongar girls in the southwest of Western Australia. Access the Australian Sport Commission: Yulunga Traditional Indigenous Games (PDF 6.4 MB) (Page 54), for game rules and an explanation to support the learning and understanding of Aboriginal and Torres Strait Islander cultures.
Divide students into small groups of 6 to 8. Mark out 4 playing fields by placing a set of stumps on each field with a circle around the stumps (3 metres in diameter) using a skipping rope. Place another giant circle around the stumps (10 metres in diameter). Provide each field with a bat (Wana), 1 to 2 tennis balls or soft cricket balls and instruct students to play.
Explain the rules of the game:
one batter defends the stumps in the circle using a bat (Wana) and stands with their feet together and holds the bat in front of their legs
fielders may retrieve balls from within the circle but must bowl from outside the larger circle
fielders must throw the ball underarm towards the batter
the batter can hit the ball in any direction
the batter is out if the ball is caught on the full or hit on the legs
score how many hits are made before being caught or hit on the legs
At the conclusion of the game, pose the following reflection questions to the class:
When you were batting
What were the limitations of using this batting technique?
What ways would have allowed you to hit the ball harder with more power? For example, stepping to the ball, standing more side-on to the direction of the ball, a proper follow-through
How did you decide where to hit the ball? What techniques did you use to hit the ball in the desired direction?
When you were bowling
What aspects of bowling allowed more accuracy with getting the ball on the target?
What ways could you have bowled faster?
When you were fielding
How did you anticipate where the batter was hitting the ball?
What skills did you use when fielding the ball?
Students complete static stretches of the legs and upper body. Demonstrate the correct techniques and identify the names of each muscle group being stretched, as well as the bones they are attached to. For example, complete a biceps and triceps stretch and ask the following directed questions:
Which muscle is being stretched here?
What bones are connected to these muscles?
Which skill in cricket would work these muscles? For example, biceps and triceps are used in an underarm throw or bowl.
What is the relationship between the 2 muscles when throwing the ball underarm?
Batting, bowling and fielding skill practice
Explain and demonstrate the basic skills of batting, bowling and fielding using Appendix 1 – basic cricket skills. Students are to complete the following batting and bowling activities.
Batting skills:
mark out a row of cones, spaced 5 metres apart in a straight line
at each cone, place 4 balls and a bat and behind this row of cones, create a designated safe zone by laying a long rope 5 metres back – students must remain behind this line unless it is their turn
evenly distribute students behind each cone, ensuring they stay behind the rope in the designated safe zone until instructed to move forward
students enter the playing zone and place a ball on top of the cone – they are to hit their ball using the correct technique
students repeat this for the remaining 3 balls
students then retrieve their 4 balls and place them back next to their cone for the next student.
Note: safety is a critical aspect of this activity and must be clearly explained to students. Emphasise the importance of remaining in the designated safe zone while not batting. A whistle will be used to signal when it is safe to retrieve balls. These procedures are in place to help reduce the risk of injury and ensure all students remain aware and alert during the activity.
Bowling skills:
mark out 2 rows of cones approximately 10 metres apart – students are to stand on a cone and face their partner at the opposite row
place one ball next to one row of cones and have students practice bowling to each other using the correct technique
students complete a bowling relay – to set up, divide the class into even teams and place a set of stumps for each team approximately 10 metres away from the starting line
one student from each team will take a turn by bowling the ball toward the stumps. After bowling, they run to retrieve the ball and return to the team. Once the student returns, the next team member begins their turn.
Note: students can keep score by counting the number of successful hits on the stumps or by timing how quickly each team completes a set number of turns.
Fielding skills:
target practice
students form groups of 3
place a set of stumps in the middle of the field
one student throws the ball at the stumps from 10 metres away
the second student stands on the other side of the stumps, ‘backing up’ the throw
after backing up the throw, they then take their turn throwing at the stumps and the third student backs up their throw
students can throw the ball either overarm or underarm to try and hit the stumps
have students vary their distance from the stumps to make the activity more challenging
for each successful hit, award one point
students can take turns or work in teams to see who can score the most hits at the stumps.
ball catching challenge
have students pair up and stand 5 meters apart
students pass and catch a tennis ball or soft cricket ball to each other using both hands, then their left hand, then their right hand
students now attempt to throw and catch in partners with 2 balls
students can set themselves a challenge by either counting the number of consecutive balls or seeing how many balls they can catch in an allocated time period.
Hit 4 and go
Note: this game is designed to develop batting, running and fielding skills in a fun, competitive setting. Remind students about safety, especially watching for moving balls and maintaining safe distances when running or fielding. Access the Australian Sports Commission: Hit 4 and go (PDF 104 KB) resource for game set-up and further variations.
Mark out 3 equal-sized playing areas or fields. Set up each field with a bat, a home base with 4 cones and 4 tennis balls on each cone and a set of cones 10 metres apart to the side of the playing field.
Divide students into small groups of 4 to 5. Each group will have a batter and a team of fielders.
Explain the rules of the game to students:
the batter hits 4 consecutive balls into the playing field from a series of cones at home base
after the final ball is hit, the batter runs between 2 cones as many times as possible
fielders retrieve the balls and return them to home base
when the last ball is returned, fielders shout ‘Stop!’ and the batter stops running
count the number of successful runs for each batter
rotate roles so every student gets a chance to bat and field.
Note: ensure the batting team is well back from the field of play for safety. Rotate the bowlers and fielders regularly. Rules may be adjusted to make the game more difficult:
· introducing a bowler rather than hitting off the cones
· increasing the running distance
· adding a scoring zone the batter must aim for
· limiting how many fielders can retrieve each ball.
As students continue to play, pause each game as the opportunity arises to engage in directed questioning about the communication and decision-making skills they are using. For example:
Where will you hit the balls to create maximum time for you to run and score more points?
Where should fielders stand to reduce the batter’s time to run?
What strategies can your team use to get the ball back to home base faster?


Adjustments, evaluation and registration
	[Classroom teacher to complete.]




[bookmark: _Toc201048903]Learning sequence 6 – cricket skill development and analysis
Note: this learning sequence has both practical and theory components. The section ‘Cricket skill development and analysis’ of the PowerPoint – PDHPE Year 9 – achieving peak athletic performance – slide deck can be used to support Learning sequence 6. The duration of this learning sequence is approximately 2 hours.
Table 6 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcome
PH5-MSS-01
Content
Focus area – Movement skills and strategies
Enhancing and valuing movement
Describe the role of the muscular and skeletal systems
Refine and adapt fundamental and specialised movement skills to predictable and dynamic situations
Analyse data based on knowledge of performance and knowledge of results and apply this feedback to refine movement skills and strategies 
Provide and apply feedback to refine specialised movement skills, concepts and strategies
	Learning intentions
We are learning to:
refine and adapt fundamental and specialised movement skills in cricket, focusing on bowling and batting techniques in both predictable and dynamic situations
provide and apply constructive feedback to peers to enhance specialised movement skills, concepts and strategies in cricket
analyse data from video analysis to understand and reflect on performance and results, applying feedback to refine our bowling or batting techniques and strategies.
Success criteria
I can:
demonstrate improved cricket techniques by effectively incorporating feedback into my bowling and batting movements
compare my bowling or batting technique to that of a professional athlete, identifying key similarities and differences and documenting these insights effectively
collaborate with peers to design and participate in a skill practice session that targets a specific phase of my technique, demonstrating improvement through focused practice.
This learning sequence begins with practical activities.
Warm-up game – cricket relay challenge
Divide students into small teams of 4 to 5. Set up cones in a straight line or zigzag pattern. Provide each team with a cricket or tennis ball. Each team must complete a series of cricket-related movements:
jog: the first player jogs with the ball to the end cone
throw back: they underarm throw the ball back to the next teammate
sprint back: after throwing, they sprint back to the starting cone
quick reaction catch: the next player drops the ball for a teammate to catch before the second bounce.
First team to complete the relay wins.
Dynamic stretching and mobility drills
Instruct students to complete the following:
arm circles, shoulder rolls and wrist rotations: essential for bowling and batting flexibility
leg swings and lunges: enhancing balance and stability
short sprint drills: simulating a bowler’s run-up.
Students complete static stretches. Demonstrate the correct techniques and identify the names of each muscle group being stretched and the bones they are attached to. Directed questions include:
Which muscle is being stretched here?
What bones are connected to these muscles?
Which skill in cricket would work this muscle? For example, deltoid, trapezius, biceps, triceps are used in an overarm throw or bowl.
Triangle bowling
Students form groups of 4 with a cricket or tennis ball allocated to each group.
Mark out a triangle for each group using cones, with each side approximately 15 metres apart.
Position 3 students at the corners of the triangle, with the fourth student acting as an observer.
The student with the ball starts at one corner and bowls to the next corner in a clockwise direction.
The receiving student catches the ball and bowls it to the next corner, continuing the sequence.
The observer gives feedback on player technique with each group member rotating between roles of performance and observation.
Observer feedback points:
proper grip (2-finger seam grip)
run-up: short, controlled strides leading into delivery
focus on back foot impact, weight transfer, release and follow-through
bowlers deliver the ball to the next person in the triangle, aiming for consistent accuracy
emphasise control over speed to maintain proper technique.
Batting – smash zone
Mark out the playing area with a bowling and batting crease using cones. Set up scoring zones to encourage strategic shot placement:
one-point zone: short-distance shots, such as defensive strokes
three-point zone: longer shots that clear the fielders.
Students remain in the same groups of 4 with a bat and ball for each team.
Each team rotates through the following roles:
batter: attempts to hit into scoring zones while maintaining control and proper technique
bowler: delivers balls to challenge the batter’s placement
wicketkeeper: stands behind the stumps, ready to catch or stump
fielder: stop or catch the ball.
Explain the rules of ‘Smash zone’ to students:
play begins with the bowler delivering the ball to the batter
batters aim to hit into the designated scoring zones while maintaining proper shot selection
players must remain in their allocated roles until rotation (6 bowls).
After a full rotation, students compare their scores.
Performance filming
Students will work in their groups of 4 to record and review their performance.
Game 1: bowling focus – students film each other, capturing the run-up, release and follow-through.
Game 2: batting focus – students film each other, capturing stance, backswing, stroke and follow-through.
This lesson sequence now transitions into the theory components.
Performance analysis
[bookmark: _Hlk200530370]Note: refer to the stem.T4L activity card (department staff only) ‘Analysing Performance Device Experience iPad Learning Activity’ for teacher support in using technology to analyse performance.
Explain to students that video analysis helps to develop their skills by allowing them to observe and break down key movements in detail. Closely analysing techniques can improve accuracy, control and overall performance.
Individually, students can choose to analyse either:
1. Bowling technique – Ellyse Perry (fast bowling mechanics)
Batting technique – Steve Smith (batting footwork, stroke play, and balance).
Using the Appendix 5 – cricket skills video analysis worksheet, students pause the video and take screenshots and document the technique at key moments.
Bowling analysis – Ellyse Perry
Play the Perry Master Class: Fast bowling (8:23) at 0.25 times the playback speed, focusing on the key technical aspects of a successful bowling action. Highlight the 3 critical phases of bowling:
Phase 1 – preparation
Take-off (1:27): right-arm bowlers push off with their left foot to generate momentum
Side-on position (2:10): the bowling arm should be positioned under the chin, with the front shoulder aligned towards the target for accuracy and control
Front arm extension (2:12): the front arm should be fully extended before pulling down powerfully to generate force.
Phase 2 – execution
Pull-down of back arm (2:14): maintain a strong back arm movement to help with balance and control
Weight transfer (2:15): shift body weight from the back foot to the front foot to build momentum and support force generation
Energy direction (2:15): direct energy towards the target to ensure a smooth and powerful delivery.
Phase 3 – follow-through
Ball release (2:16): focus on wrist positioning and finger placement for a smooth and controlled release
Follow-through (2:21): a controlled and balanced follow-through ensures accuracy, reduces injury risk and maintains momentum.
Batting analysis – Steve Smith
Play the Steve Smith Masterclass: Learn how to play the straight drive (2:25) at 0.25 times the playback speed, focusing on his unique batting style, balance and stroke execution. Highlight the 3 critical phases of batting and detail the performance of the following actions:
Phase 1 – preparation
Grip and stance (0:59): feet shoulder width apart, relaxed grip on the bat.
Head position (0:59): head still and over the ball with eyes level.
Back-lift (0:59): smooth back-lift ready to adjust to bowler’s delivery.
Phase 2 – execution
Footwork (1:00): movement towards the ball, ensuring balance.
Bat swing (1:00): controlled movement through the ball.
Contact (1:00): ensuring the bat face is aligned with the ball and makes contact.
Phase 3 – follow-through
Bat swing completion (1:01): controlled extension after contact
Head and body balance (1:01): maintaining stability to stay in control after playing the shot.
Individual analysis
Individually, students view their own recording of their best bowling or batting action, take screenshots at corresponding moments and document their technique in the worksheet.
Students complete notes for observational comparison.
Students then use their observations to compare their technique to Perry’s (bowling) or Smith’s (batting) by answering the following reflection questions:
What aspects of my technique closely match Ellyse Perry’s or Steve Smith’s?
Where do I notice differences between my technique and Ellyse Perry’s or Steve Smith’s?
What adjustments do I need to make for better execution in each phase?
How can I improve my technique to enhance balance, accuracy and power?
Group skill development session – targeted improvement
After completing their video analysis and self-assessment, students will work in groups of 3 to 4 to design a skill practice session aimed at improving a specific phase of their bowling or batting technique.
Students begin by identifying an area for improvement. Each student selects one phase of their technique that differs from Ellyse Perry’s (bowling) or Steve Smith’s (batting).
As a group, students compare their areas for improvement and select one common phase to focus on for development.
Examples:
Bowlers may struggle with weight transfer during the execution phase.
Batters may find their footwork to be slow or misaligned during the execution phase.
In groups, students are to design a skill improvement activity. They are to create a warm-up and skill development session that helps refine and correct the identified phase. The activity should:
include a warm-up
be short, no more than 10 to 15 minutes
be specific to the phase being improved
allow for repetition of skill for development.


Adjustments, evaluation and registration
	[Classroom teacher to complete.]




[bookmark: _Toc201048904]Learning sequence 7 – targeted cricket skill practice session
Note: this is a practical learning sequence. The duration of this learning sequence is approximately one hour.
Table 7 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcomes
PH5-MSS-01, PH5-MSS-02, PH5-SMI-01
Content
Focus area – Movement skills and strategies
Enhancing and valuing movement
Refine and adapt fundamental and specialised movement skills to predictable and dynamic situations
Provide and apply feedback to refine specialised movement skills, concepts and strategies
Applying self-management and interpersonal skills to movement
Apply and refine communication, problem-solving and decision-making skills to dynamic movement situations
Focus area – Respectful relationships
Applying self-management and interpersonal skills to enhance respectful relationships
Develop personalised goals and evaluate how goal-setting can promote personal growth, motivation and success in a range of situations
	Learning intentions
We are learning to:
provide and apply constructive feedback to refine specialised movement skills, concepts and strategies in cricket
refine and adapt fundamental and specialised movement skills to both predictable and dynamic situations during practice
develop personalised goals and evaluate how effective goal-setting can promote personal growth, motivation and success in various sporting contexts.
Success criteria
I can:
offer specific, actionable feedback to my peers on their batting and bowling techniques, helping to enhance their performance
demonstrate improved movement skills in cricket by adapting my technique based on peer feedback and the dynamics of gameplay
reflect on my progress towards personalised goals, identifying strategies that contributed to my success or adjustments needed for future improvement.
Warm-up and review of technique
Instruct students to complete their warm-up activities that they planned in the previous lesson to prepare for skill practice.
During the warm-up, the teacher circulates among groups, engaging in brief discussions to review key technique points from the previous lesson’s skill analysis.
Note: teacher feedback is important at this point to ensure students recall and apply the correct techniques before moving into skill practice.
Skill practice session 1
Students remain in the same groups formed in the previous lesson and work with a partner group. In this session, one group leads the skill practice activity they designed, focusing on either batting or bowling, while their partner group participates.
Students running the session rotate between coaching and demonstrating roles, supporting their peers in developing skill technique and understanding.
The teacher circulates to provide individualised feedback, the correct technique and reinforce key concepts.
Skill practice session 2
Groups swap roles with their partner group. The group that participated in the first session now leads their skill practice session, focusing on the opposite skill if possible (batting or bowling).
They also rotate between coaching and demonstrating, while the partner group participates.
The teacher continues to monitor performance and provide targeted feedback to enhance skill development.
Reflection and discussion
Students engage in a discussion to consolidate learning and record their answers in their practical logbook:
What improvements did you observe in your technique or that of your peers?
What challenges did you face when applying feedback and corrections?
How can these refined skills be effectively transferred to a game situation?
Did you achieve your SMART goal? If so, what strategies contributed to your success? If not, what adjustments will you make moving forward?
How did setting personalised goals promote your personal growth, motivation and success in this context?


Adjustments, evaluation and registration
	[Classroom teacher to complete.]




[bookmark: _Learning_sequence_8][bookmark: _Toc201048905]Learning sequence 8 – the muscular and skeletal system
Note: this is a theory lesson sequence. The section ‘Muscular and skeletal system’ of the PowerPoint – PDHPE Year 9 – achieving peak athletic performance – slide deck can be used to support Learning sequence 8. The duration of this learning sequence is approximately 2 hours.
Table 8 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcome
PH5-MSS-01
Content
Focus area – Movement skills and strategies
Enhancing and valuing movement
Describe the role of the muscular and skeletal systems
Recognise the relationship between skeletal muscles and bones and how they work together to produce movement
Demonstrate how biomechanics can improve performance and prevent injury
	Learning intentions
We are learning to:
recognise the relationship between skeletal muscles and bones, understanding how they work together to produce movement in various cricket techniques
describe the role of the muscular and skeletal systems in the context of sports movements, particularly during a fielder's overarm throw in cricket
demonstrate how biomechanics can improve performance and prevent injury by understanding the correct technique and the role of muscles and joints in movement.
Success criteria
I can:
identify and label the major bones, muscles and joints involved in a selected sports skill, discussing their functions and interactions during the execution of that skill
explain how specific muscles and bones collaborate during cricket skills, providing examples from batting, bowling and fielding to illustrate their functions
analyse the impact of correct and incorrect techniques on the performance of a skill, explaining how biomechanics can enhance efficiency and reduce the risk of injury.
Online game – skeletal system
Students play an interactive skeleton identification game such as Whack-A-Bone online to help students visualize and recall major bones in the body.
Note: as an alternate option to online games, teachers can provide students with a muscular and skeletal system labelling worksheet.
Teacher leads a whole-class discussion: ‘How do these bones contribute to stability and movement in cricket?’
Skeleton drawing and relay
In small groups, students draw a life-size skeleton on butcher’s paper, label major bones, then cut out their skeleton.
Once completed, teams will compete in a ‘Bones relay’ where they reassemble their skeleton at the finish line.
Teacher leads a whole-class discussion: ‘Discuss the importance of the skeletal system in providing structure, balance and protection in cricket movements such as batting, bowling and fielding.’
Class discussion – joints in the body
Teacher leads a discussion on different types of joints (hinge, ball-and-socket, pivot, and so on).
Students identify joints used in cricket movements (for example, shoulder in bowling, knee in batting stance, wrist in aiming the bat).
Quick partner activity: students demonstrate and analyse joint movements used in cricket (for example, the rotation of the shoulder in a bowling action, flexion and extension of the knee in a batting stance).
Online game – muscular system (Level 1)
Students complete a muscle identification activity, such as Level 1 of the interactive Poke-A-Muscle online game to develop their understanding of key muscle groups and their functions.
Teacher leads a whole-class discussion:
How do muscles work with bones to create movement in cricket?
Together, identify the key muscles used in cricket movements (quadriceps and hamstrings in running, deltoids in bowling, forearm muscles in gripping the bat).
Anatomical movement analysis in cricket
Students watch 3 short video clips showcasing batting, bowling and fielding techniques.
batting: Chris Lynn hits one out of the Gabba! KFC BBL|06 (1:07)
bowling: Quick Sutherland gets two wickets in two balls (0:35)
fielding: 'Catch of the summer': Edwards' magical grab at point (0:26).
While watching the clips, students take notes identifying:
bones used in each movement (for example, femur, humerus, radius or ulna, scapula)
muscles involved in each movement (for example, pectorals in a bowling action, gluteals in running, biceps or triceps in batting)
joints responsible for movement (for example, knee joint for running, shoulder joint for throwing, elbow joint for bowling).
Teacher facilitates a discussion linking the correct technique to injury prevention and efficiency in cricket. Ask the following questions:
How can using the correct bowling technique improve your performance and help prevent injuries like back and shoulder strain?
What effect does weight transfer have on a batter’s ability to hit the ball safely and powerfully?
Why is it important for fielders to use correct catching technique when a ball has been hit toward them?
How does incorrect body positioning increase the risk of injury in cricket?
Elbow model and cricket throwing analysis
Students will build a model of the elbow joint to explore how bones, muscles and joints work together during a fielder’s overarm throw. This activity highlights flexion, extension and muscle roles in generating force and controlling movement. Access Appendix 6 – cricket fielding throwing model to support students.
To create a model of the elbow joint, students follow these steps:
1. Use a piece of cardboard or paper to place the diagram on.
With a brown elastic band, attach 2 elongated objects (such as craft sticks, wooden sticks or straws) to represent the humerus (upper arm) and the radius or ulna (lower arm).
Use one red elastic band to represent the biceps muscle (flexor) and one yellow elastic band to represent the triceps muscle (extensor).
Secure the elastic bands across the joint area to simulate muscle contraction and relaxation when the model moves.
Using the model, simulate the movement of the elbow joint during a fielder’s overarm throw in cricket. Focus on the flexion (preparing to throw) and extension (releasing the ball) phases. Observe how the biceps and triceps work together to generate force.
Draw a diagram illustrating the movement sequence at the elbow joint during the throwing action. Label the major bones (humerus, radius, ulna) and muscles (biceps, triceps) that contribute to the throwing motion.
Students recognise the relationship between skeletal muscles and bones and how they work together to produce movement during a fielder’s throw, as observed using the model by answering the following questions:
Which bones provide structure and support for movement in this skill? Explain their role in maintaining balance and stability.
Identify at least 2 joints involved in performing this skill. What movements do they allow?
What are the primary muscles used in this skill?
Select one joint and identify and describe the agonist (contracting muscle) and antagonist (relaxing muscle) involved in this movement. How do these muscles work together?
How do bones, joints and muscles work together to generate force and control movement in this skill?
How might incorrect technique or overuse affect the bones, muscles or joints used in this skill?
Summative assessment: explain to students that the purpose of the upcoming activity is to prepare them for their PDHPE Year 9 – achieving peak athletic performance – sample assessment task notification. Emphasise that the skill focus and group allocation used during this activity will remain consistent for the summative assessment, allowing them to develop and refine their understanding of the concept.
New sports skill anatomy analysis
Divide students into groups of 4 which they will work in for the remainder of this teaching and learning program.
Each group selects one specific skill from a sport that can be performed within the school setting (for example, basketball dribbling, soccer passing or volleyball serving). This skill will provide the basis of further study throughout this teaching and learning program.
In their groups, students find an image or screenshot of an athlete performing the skill during its execution phase (for example, a soccer player making contact with the ball in a pass) and label the major bones muscles and joints involved in the movement.
Once complete, students individually answer the following questions:
Which bones provide structure and support for movement in this skill? Explain their role in maintaining balance and stability.
Identify at least 2 joints involved in performing this skill. What movements do they allow?
What are the primary muscles used in this skill?
Describe an example of an agonist (contracting muscle) and antagonist (relaxing muscle) involved in this movement. How do these muscles work together?
How do bones, joints and muscles work together to generate force and control movement in this skill?
How might incorrect technique or overuse affect the bones, muscles or joints used in this skill?
Students engage in a discussion with their group to discuss their responses and clarify their understanding.


Adjustments, evaluation and registration
	[Classroom teacher to complete.]




[bookmark: _Learning_sequence_9][bookmark: _Toc201048906]Learning sequence 9 – biomechanics lab and analysis
Note: this learning sequence has both practical and theory components. The section ‘Biomechanics lab and analysis’ of the PowerPoint – PDHPE Year 9 – achieving peak athletic performance – slide deck can be used to support Learning sequence 9. The duration of this learning sequence is approximately 2 hours.
Table 9 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcomes
PH5-MSS-01, PH5-MSS-02
Content
Focus area – Movement skills and strategies
Enhancing and valuing movement
Demonstrate how biomechanics can improve performance and prevent injury
Investigate and practise how to manipulate the force, speed, accuracy and trajectory of an object using equipment in sporting movements
	Learning intentions
We are learning to:
demonstrate how biomechanics can improve performance and prevent injury through the application of basic biomechanical principles in various sporting movements
investigate and practise how to manipulate the force, speed, accuracy and trajectory of an object using equipment in sporting movements
understand through practical application how to minimise the risk of injury and improve sport performance.
Success criteria
I can:
apply biomechanical principles while performing activities at each station, recording observations related to force, speed, accuracy and trajectory in my practical logbook
explain how specific biomechanical concepts contribute to effective movement in sports, including how to generate force, speed, accuracy and trajectory of an object
reflect on and evaluate my performance in practical activities, identifying areas for improvement and understanding how these adjustments can reduce the risk of injury and enhance effectiveness.
This learning sequence begins with practical activities.
Biomechanics introduction
Begin the lesson by introducing the term ‘biomechanics’ to students and its link to sport.
Explain that biomechanics is the science of how and why the human body moves the way it does. This includes how muscles, bones and joints work together to produce movement. When used in sport, it can help to minimise the potential risk of injury and allow an athlete to pursue their potential, be more efficient and  improve sport performance.
Students will engage in a series of stations to investigate and practise how to apply basic biomechanics in a range of sporting movements.  The basic biomechanical principles to be explored will be:
force
balance and stability
accuracy
trajectory.
Divide students into groups of 3 to 4. Each group will spend 10 minutes per station completing the following practical experiences.
Throughout the session, students will record their results and observations in the Appendix 7 – biomechanics lab worksheet. Students are encouraged to film themselves completing the practical activities to be able to refer to them in the next theory lesson.
[bookmark: _Hlk200544732]Station 1 – force – vertical jump challenge
Note: this station aims to help students develop an understanding of how force affects jumping height and how different techniques impact vertical jump performance.
To complete this activity, students will need a tape measure and chalk, sticky notes or tape for marking jump height, a wall or flat surface and a device to film themselves completing the practical activity.
Students set up the filming device to record themselves completing the activity.
Students stand next to a wall and complete a series of vertical jumps.
Each time a vertical jump is completed, students are to mark the height with their chalk or tape.
On their biomechanics lab worksheet, students record the different heights reached and any observations made regarding technique.
Students complete the following:
reach up as high as possible with one hand and mark the height
hop off one leg with straight knees to reach up and touch the wall
hop off one leg with a bent knee to reach up and touch the wall
jump off 2 legs with straight knees to reach up and touch the wall
jump off 2 legs with a bent knee to touch the wall
run, then jump off 2 legs.
Station 2 – absorbing force – catching water balloons and cricket balls
Note: this station aims to develop students’ understanding of how absorbing force reduces impact when catching different objects and determining how technique affects successful catches.
To complete this activity, students will need water balloons, a cricket ball and cones, as well as a device to film themselves completing the practical activity.
Students set up the filming device to record themselves completing the activity.
Students are to mark out several cones 5 metres apart
In pairs, students are to pass and catch a water balloon to each other using an underarm throw.
They are to gradually increase the distance between each other as they throw by stepping back 5 metres to the next cone after each catch.
They are to repeat the same process with a cricket ball.
On their biomechanics lab worksheet, students record the maximum distance achieved between partners before dropping the ball or breaking the water ballon, and any observations of the outcomes or technique used. For example, soft hands, give with the ball.
Station 3 – force and trajectory – hitting
Note: this station aims to develop students’ understanding of how different applications of force and angles of trajectory affect the path of an object through the air.
To complete this activity, students will need softballs, a softball bat, batting tees, a soccer ball, hoops or cones for targets and a device to film themselves completing the practical activity.
Students set up the filming device to record themselves completing the activity.
Place a ball on a batting tee at an appropriate height for the student.
Students are to mark out several cones 10 metres, 20 metres, 30 metres and 40 metres from the batting tee.
Students attempt to hit the ball and make it land over the 10-metre cone. If successful, attempt to make it land over the 20-metre cone, then the maximum distance over the 30-metre cone.
On their biomechanics lab worksheet, students record the distance hit from the batting tee to where the ball lands on the full on the ground. Students are also to provide any observations about the batting technique used after hitting each ball. For example, ‘To reach the 40-metre cone, I started with the bat low and after hitting the ball, finished high to hit it further.’ Students are to rate the amount of power (force) exerted (from one [minimal force] to 5 [maximum force]).
Station 4 – balance, stability and accuracy – throwing a ball in different positions
Note: this station aims to develop students’ understanding of how balance and stability affect movement when throwing a ball (accuracy of the throw and amount of force generated).
To complete this activity, students will need a tennis ball, cones or a hoop for a target and a device to film themselves completing the practical activity.
Students set up the filming device to record themselves completing the activity.
Students are to mark out a target and attempt to hit it using different throwing positions.
Students will have 3 attempts at each position to throw the ball at the target.
Standing front-on to the target, throw the ball:
standing on one leg
standing on 2 legs with feet close together
standing on 2 legs with feet close together with one foot directly in front of the other
with feet shoulder width apart
in side-on stance with one foot in front of the other (like in a baseball throw or tennis serve).
In their biomechanics lab worksheet, students record their observations after each throwing attempt, assessing:
balance and stability on a scale from one (unstable or lost balance) to 5 (stable or maintained balance)
force of the throw on a scale from one (minimal force) to 5 (maximum force)
throwing accuracy, by noting how many out of 3 attempts hit the target.
This lesson sequence now transitions into the theory components.
Analysis of practical biomechanics lab
In pairs, students will reflect on their biomechanics practical lab, explore sporting videos and answer a series of questions to better understand the importance of biomechanical principles of force (power), balance and stability, accuracy, trajectory used in a variety of sporting movements to improve performance and prevent injury.
Note: for this component of the lesson sequence, students will need their biomechanics lab worksheet and filmed recordings, access to a computer to view examples of sporting movements and the reflective questions.
Station 1 – force – vertical jump challenge
Explain to students that ‘force’ is a push or pull that causes a person or object to speed up, slow down, stop or change direction. The body applies force, the body absorbs force, the body can apply force to an object.
Students use their biomechanics lab worksheet to reflect on their Station 1 results, observations and videos by answering the following questions:
Which jump got the most height? Why?
Why were the heights of your jumps different?
Is there anything that could improve the best jump height further?
Where in other sports might this principle of generating force be applied? For example, netball, diving, gymnastics, basketball.
Students watch several of the following sporting videos:
netball: Mannix Masterpiece (0:29)
basketball: LeBron James Highest Jump EVER? Gets Head Over The Rim From 01.10.2010 (0:38)
cricket: The best catches from the 2022–23 Summer (9:54)
gymnastics: Simone Biles – Floor Exercise – 2024 Core Hydration Classic – Senior Women Session 2 (1:55).
Students answer the following questions:
Where in these sporting movements are the athletes generating force? For example, jumping in netball for the rebound, jumping to receive a pass and land a basket in basketball, hitting a cricket ball, serving in volleyball, kicking a soccer ball, tackling in rugby.
Why do injuries occur when generating force? What are often the causes?
Why do athletes bend their knees when landing from a jump? How does this help prevent injuries?
Station 2 – absorbing force – catching water balloons and cricket balls
Students use their biomechanics lab worksheet to reflect on their Station 2 results, observations and videos by answering the following questions:
How did you avoid breaking the water balloon? Describe the techniques you used.
Did your techniques change when the distance was increased? How?
How could the technique of catching a water balloon be applied to catching a hard object such as a cricket ball?
Students watch the following sporting videos:
cricket: Healy pulls in a brilliant keeper catch (0:53)
skiing: Freestyle Skiing Beijing 2022 Men’s | Moguls Final Highlights (3:06)
rugby league: Every tackle of Cam McInnes’ record breaking haul | NRL record | 2023 (9:53)
gymnastics: Simone Biles – Vault 1 – 2018 U.S. Gymnastics Championships – Senior Women Day 2 (0:14)
Students are to answer the following questions:
Where in other sports might this principle of absorbing force be applied? Provide examples (for example, landing from a jump in gymnastics, catching a ball by softening hands and pulling them back to reduce force, absorbing the tackle and rolling the opponent over in rugby league, bending knees on each turn while skiing).
How do you think the absorption of force can be applied to something like rugby league? Why is technique important to allow a smaller opponent to tackle a larger person? How do they absorb force?
When you don’t use the correct technique that requires the absorption of force (for example, land on legs with straight knees, catching a ball with straight arms), what could the possible outcomes be? Provide examples (for example, overuse injuries).
In which sports are ankle or knee injuries common? Why?
Station 3 – force and trajectory – hitting
‘Trajectory’ is the path an object or body follows through the air after being thrown, kicked, hit or jumped. It can be straight, curved or arched, depending on how force, speed and angle are applied.
Students use their biomechanics lab worksheet to reflect on their Station 3 results, observations and videos by answering the following questions:
How did your technique change when hitting the ball to make it land over the 10 metre, 20 metre, 30 metre or 40 metre cone?
Other than power or force applied to the ball, how were you able to hit the ball further?
Why does changing the angle in the way you start and finish a swing affect the ball’s path (trajectory)?
Can you think of any other sports that use or change trajectory to get distance? For example, cricket throw from the boundary or hitting a ball for 6 as opposed to along the ground, in gridiron football, throwing a long ball into the end zone as opposed to a straight pass to gain metres.
Students watch the following sporting videos:
cricket: Marcus Stoinis delivers half-century in just 17 deliveries | T20 World Cup (2:46)
gridiron football: Best Throws in NFL History (6:39) – watch until 1 minute 48 seconds
javelin: The best 90 meter javelin throws from the IAAF Diamond League (1:49).
Students are to answer the following question:
Describe the changes in trajectory for a movement within a sport. For example, basketball players adjusting the angle of their shot to create a higher arc, soccer players kicking the ball with spin to curve around defenders, a cricket throw (whether throwing from the boundary or closer to the stumps), batting in cricket and aiming for a 6 as opposed hitting along the ground, take-off angle for long jump, volleyball players adjusting their jump height and arm angle to spike the ball downward instead of flat.
Station 4 – balance, stability and accuracy – throwing a ball in different positions
Explain the terms ‘balance’, ‘stability’ and ‘accuracy’ to students.
Balance and stability: the alignment of the body’s centre of gravity over the base of support. ‘Balance’ is the ability to maintain control of body position, whether stationary or moving. ‘Stability’ is the ability to resist external forces and stay in control during movement.
Accuracy: the ability of an athlete to execute a skill or action with minimal error. It is the degree to which a movement successfully hits a target or achieves an intended outcome.
Explain that having good balance and stability help athletes maintain accuracy in their actions, such as shooting a basketball, passing a soccer ball or throwing a dart by ensuring controlled and precise movements.
Students use their biomechanics lab worksheet to reflect on their Station 4 results, observations and videos by answering the following questions:
What body positions helped you stay more balanced?
How did your balance affect the accuracy of your throws? Which stance helped you hit the target most often?
Did you feel more powerful when you were stable? How did your stance impact the force of your throw?
When you were off balance (for example, standing on one leg), what happened to your throw’s power and accuracy? Why?
Which stance made it easiest to throw with both power and accuracy? Why do you think that is?
Students watch the following videos:
cricket: ‘It’s not a fun place to be’: Ponting’s empathy for Marnus | HCL Ashes Analysis (1:35) – watch from timestamp 1 minute 20 seconds to 1 minutes 28 seconds
cricket: Glen Maxwell’s Outrageous Boundary Rope Grab | Best BBL Catch EVER? (1:00)
touch football: 2023 Best Of | Longballs (3:07)
basketball: ALL of Steph Curry’s 3-pointers at #Paris2024 | Athlete Highlights (5:46).
Students are to answer the following questions:
Discuss how stance helps with stability and accuracy in sports. Provide examples in sporting contexts where balance and stability are important in generating force and accuracy. For example, hitting a cricket ball through the gap in the field, shooting a netball at a ring.
Why is balance important in sports like gymnastics, soccer and netball or basketball?
What might happen if an athlete loses their balance during a movement like jumping or changing direction?
How does having a strong base of support help prevent injuries in contact sports?


Adjustments, evaluation and registration
	[Classroom teacher to complete.]




[bookmark: _Learning_sequence_10][bookmark: _Toc201048907]Learning sequence 10 – student determined skill filming and analysis
Note: this learning sequence has both practical and theory components. The section ‘Self determined skill filming session and analysis’ of the PowerPoint – PDHPE Year 9 – achieving peak athletic performance – slide deck can be used to support Learning sequence 10. The duration of this learning sequence is approximately 2 hours.
Table 10 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcome
PH5-MSS-01
Content
Focus area – Movement skills and strategies
Enhancing and valuing movement
Recognise the relationship between skeletal muscles and bones and how they work together to produce movement
Refine and adapt fundamental and specialised movement skills to predictable and dynamic situations
Provide and apply feedback to refine specialised movement skills, concepts and strategies
	Learning intentions
We are learning to:
analyse data from our own performance and results and use this feedback to refine specialised movement skills and strategies
demonstrate how biomechanics, including force production, balance and stability, can enhance performance and reduce the risk of injury
provide and apply feedback to improve and adapt our movement skills in both controlled and dynamic environments.
Success criteria
I can:
analyse my performance using video evidence and apply feedback based on knowledge of performance and results to refine a phase of my skill technique
explain how biomechanical principles (for example, stability, force, sequencing) apply to my skill and how improving these aspects can enhance performance and help prevent injury
refine and adapt my movement skills by participating in group-designed activities that target specific areas for improvement and give or respond to feedback effectively in both predictable and dynamic situations.
This learning sequence begins with practical activities.
Suggested warm-up – locomotion tag
In a large playing area, allocate 3 students as taggers.
Students run around the area trying to evade the taggers.
Once tagged, students must freeze in their position until another student tags them which sets them free.
Periodically, the teacher can assign different movements such as skipping, hopping or other locomotion movements.
Students complete static stretches of the legs and upper body. Demonstrate the correct technique and identify the names of each muscle being stretched. Directed questions include:
Which muscle is being stretched here?
What bones are connected to these muscles?
How do the quadriceps muscles and the femur work together to enable movements in your chosen skill?
Summative assessment:
The following activities are designed to support students in building the knowledge and skills required for their upcoming PDHPE Year 9 – achieving peak athletic performance – sample assessment task notification. Students will remain in these groups throughout these activities.
Skill practice
Students will return to their groups from Learning sequence 8, where they chose a skill for the anatomy analysis lesson. Each group will briefly describe their chosen skill to the teacher to demonstrate their understanding of the techniques involved.
Each group will set up an activity station designed for practicing their selected skill.
Group members will rotate through, performing the skill and providing feedback.
Examples of these activities could include a dribbling game, a passing accuracy challenge or any other activity that demonstrates the group’s chosen skill.
Note: ensure that every student has an opportunity to perform the skill in a controlled environment, promoting skill development and refinement.
Video recording
Each group will set up a video recording device (phone or tablet) at a suitable angle to capture their skill performance.
Members of the group will rotate between recording and performing all phases of the skill, including:
preparation: positioning and set-up (for example, stance, grip, and so on)
execution: the actual movement of the skill (for example, dribbling the ball, passing or kicking)
follow-through: the final phase after the skill has been executed (for example, body movement, finishing position).
Note: emphasise the importance of capturing the full sequence of the skill to aid in the analysis to be conducted in the next lesson.
This lesson sequence now transitions into the theory components.
Sports skill analysis
Note: refer to the stem.T4L activity card (department staff only) ‘Analysing Performance Device Experience iPad Learning Activity’ for teacher support in using technology to analyse performance.
Students research and choose a video of a skilled athlete or individual performing their chosen skill.
Students watch the video, focusing on the key technical aspects of the selected skill. Using Appendix 8 – student selected skill video analysis, they break the technique into 3 critical phases – preparation, execution and follow-through – taking screenshots of the techniques for each phase and responding to the following questions.
Phase 1 – preparation
Describe body positioning for accuracy and control. For example, a basketball shot with feet shoulder width apart, knees bent, weight balanced and the shooting foot slightly ahead for alignment.
Discuss the gripping of an object or how the hands, feet and body align for optimal performance. For example, a basketball shot with the shooting hand under the ball, fingers spread and the non-shooting hand supporting the side with the elbow aligned with the basket.
How does the preparation phase assist in generating force? For example, a basketball shot with bent knees and flexed hips store energy which is transferred through leg and arm extension.
Phase 2 – execution
Discuss how the athlete performs the main action, mentioning balance and control. For example, a basketball shot with legs extended, shooting arm follows through to maintain control, wrist snaps forward and an upright posture ensures balance.
Illustrate how the chain of movement assists the execution. For example, a basketball shot with power flowing from the legs to the core to the arms to the fingertips for efficient energy transfer.
Phase 3 – follow-through
Discuss how to control the follow-through for precision and consistency. For example, a basketball shot with the shooting hand staying extended, fingers pointing at the target.
What aspects of stability are used to maintain control and technique quality? For example, a basketball shot with a soft landing, balanced stance and a stable core for shot accuracy.
Self-performance analysis
Individually, students should view their own recording of their chosen skill (for example, basketball shooting, penalty kick or dancing). They should take screenshots at corresponding moments and document their technique in Appendix 8 – student selected skill video analysis.
Students should compare their technique to the professional’s (from the video) and answer the following questions:
What aspects of my technique closely match the professional's?
Which phases of my movement feel smooth, controlled and effective?
What am I already doing well that I should continue to focus on?
Where do I notice differences between my technique and the professional's?
What adjustments do I need to make for better execution in each phase?
How can I improve my technique to enhance balance, accuracy and power?
Identify an area for improvement
Each student selects one phase of their technique that differs from the professional's and shares it with their group. For example, in sports skills:
basketball players may struggle with their shooting form during the follow-through phase
football players may have trouble with their run up in a penalty kick
dancers may find their footwork or posture misaligned during certain movements.
Group skill development session – targeted improvement
After completing the video analysis and self-assessment, students will work in small groups to design a skill-practice session focused on improving a specific phase of their technique. The activity should:
include a warm-up
be short, no more than 10 to 15 minutes
be specific to the phase being improved
allow for repetition of skill for development.


Adjustments, evaluation and registration
	[Classroom teacher to complete.]




[bookmark: _Learning_sequence_11][bookmark: _Toc201048908]Learning sequence 11 – student determined skill practice session
Note: this is a practical learning sequence. The duration of this learning sequence is approximately one hour.
Table 11 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcomes
PH5-MSS-01, PH5-MSS-02, PH5-SMI-01
Content
Focus area – Movement skills and strategies
Enhancing and valuing movement
Select and transfer similar movement skills and strategies to different movement environments
Analyse and practise how connections between communication, skill execution, movement concepts, teamwork, strategy and involvement can improve outcomes in gameplay
Provide and apply feedback to refine specialised movement skills, concepts and strategies
	Learning intentions
We are learning to:
analyse data based on knowledge of performance and results, applying feedback to refine movement skills and strategies in gameplay
examine how connections between communication, skill execution, movement concepts, teamwork, strategy and involvement can enhance outcomes in sports
select and transfer similar movement skills and strategies to different movement environments, demonstrating adaptability in various gameplay situations.
Success criteria
I can:
reflect on and evaluate my own performance and that of my peers, identifying specific areas for improvement and applying feedback to enhance skill execution
discuss how effective communication and teamwork contribute to improved gameplay outcomes and provide examples from our practice sessions
demonstrate the ability to transfer refined skills and strategies from one sport or movement environment to another, explaining how the concepts apply in different contexts.
Summative assessment:
The following activities are designed to support students in building the knowledge and skills required for their PDHPE Year 9 – achieving peak athletic performance – sample assessment task notification. Students will remain in these groups throughout these activities.
Warm-up – students lead warm-up activities
Instruct students to complete their warm-up activities that they planned in the previous lesson to prepare for skill practice.
During the warm-up, the teacher circulates among groups, engaging in brief discussions to review key technique points.
Note: teacher feedback is important at this point to ensure students recall and apply the correct technique before moving into skill practice.
Skill practice – Session 1
Students remain in the same groups formed in the previous lesson, with one group focusing on one skill and the other group focusing on a different skill. Each group runs the skill practice session they designed in the previous lesson, working with a partner group.
Students rotate between coaching and demonstrating roles, providing peer feedback based on technique and execution.
The teacher circulates throughout the session, offering individualised feedback, correcting techniques where necessary and reinforcing key concepts.
Skill practice – Session 2
The alternate group now sets up and leads their skill practice session.
Groups continue rotating between coaching and demonstrating roles, ensuring that all students experience both perspectives.
Students actively analyse and support each other’s development through peer coaching and constructive feedback.
The teacher provides ongoing, targeted feedback to refine techniques and reinforce effective practice.
Reflection and discussion
Students engage in a structured reflection to consolidate learning and record their answers in their practical logbook:
What improvements did you observe in your technique or that of your peers?
What challenges did you face when applying feedback and corrections?
How can these refined skills be effectively transferred between sports and applied to a game situation?
Note: this discussion encourages students to critically assess their progress, understand the value of peer feedback and apply their improved skills in a game context.


Adjustments, evaluation and registration
	[Classroom teacher to complete.]




[bookmark: _Toc201048909]Learning sequence 12 – assessment task and building the skills of collaboration
Note: this learning sequence has both practical and theory components. The section ‘Assessment task and building the skills of collaboration’ of the PowerPoint – PDHPE Year 9 – achieving peak athletic performance – slide deck can be used to support Learning sequence 12. The duration of this learning sequence is approximately 3 hours.
Table 12 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcome
PH5-SMI-01
Content
Focus area – Movement skills and strategies
Applying self-management and interpersonal skills to movement
Demonstrate leadership and collaboration skills and evaluate how they promote successful outcomes in team environments
	Learning intentions
We are learning to:
work effectively with others to share responsibility and make contributions that support the progress towards the group goal
allocate appropriate group roles and responsibilities based on individual strengths and task requirements.
Success criteria
I can:
share personal strengths with my group and discuss how these can support the group task
participate in developing a clear plan for group roles and responsibilities
monitor and evaluate the work and contributions of self and others through self-reflection
contribute actively to group discussions and decision-making.
This learning sequence begins with theoretical components.
Note: during this sequence, students will work in their groups to complete their assessment task. To support effective collaboration with their groups, the following activities have been created.
Collaboration unpacked
Students watch the following videos as a stimulus for discussion:
Teamwork and Leadership | Animated short clip | Creative 360 (2:31)
The Pit Stop – The Power of Team Work (1:08).
As a class, brainstorm and discuss what effective collaboration and teamwork looks like, sounds like and feels like. Answers may include:
shared goals and vision
good communication
clear roles and responsibilities
trust and respect
achievement of the intended goal
resolving conflict
respecting others’ opinions
feeling their opinion is heard.
Next, in pairs, students brainstorm the barriers to effective collaboration. For each barrier, students are to develop a support to overcome the barrier.
Identifying strengths
Begin with a brief class discussion about the importance of self-awareness in teamwork. Explain how understanding our own strengths and areas for growth can enhance collaboration and group effectiveness.
Students individually reflect on the strengths they feel they can bring to ensure the group’s success. Encourage them to consider qualities such as communication skills, problem-solving abilities, creativity, leadership, empathy and adaptability.
Students are to complete the VIA character strengths survey to support them in identifying some of their strengths and areas for growth.
Next, using Appendix 9 – identifying strengths and areas for growth, students are to:
reflect on their top 5 strengths and explain how these can support their group in successfully completing the group assessment task
reflect on their potential areas for growth, considering how these may impact the group and describe strategies to manage or improve these areas to support the successful completion of the group assessment task.
Students in their assessment task groups collectively share their responses using the following questions as a guide:
What is one strength you bring to the group and how do you think it will help us complete the task successfully?
What is one area you’d like to improve and how can the group support you in this?
How can we make sure everyone’s strengths are used effectively during the assessment task?
What can we do as a group to support each other’s growth and ensure we work well together?
Allocating roles and responsibilities
Explain to students that assigning group roles can be a useful way of monitoring tasks and enhancing group dynamics. When forming groups, decisions are required by the group regarding what roles are necessary, who has the suitable attributes to fill those roles and how they will be managed. Being able to recognise and utilise their own abilities and strengths, as well as being able to recognise and draw on the abilities and strengths of others in group tasks is important.
In assessment task groups, students discuss the following questions about group roles and strengths:
What if everyone has the same strengths? How can we make sure everyone has a role?
What if no one feels confident in a needed area? What can we do?
How can we make sure everyone’s voice is heard during decisions?
What can we do if someone feels their strengths aren’t being used?
How can we solve disagreements while keeping the group moving forward?
Students are to read the summative assessment task together in PDHPE Year 9 – achieving peak athletic performance together – sample assessment task notification. Using Appendix 10 – roles and responsibilities students:
collectively brainstorm the main roles and responsibilities that will be required for the task, for example, demonstrator of the skill, filmer, editor, planner
create a description of those roles
highlight the necessary attributes and strengths
allocate group members to the different roles
Summative assessment:
Outcomes
· selects, implements and justifies strategies and actions to solve movement challenges PH5-MSS-02
· designs, implements and evaluates plans to enhance safety, health and participation in lifelong physical activity PH5-SHP-01
· evaluates and adapts self-management and interpersonal skills to manage complex situations
PH5-SMI-01
Students have the remaining lesson time to complete the PDHPE Year 9 – achieving peak athletic performance – sample assessment task notification. The task has 3 parts:
1. instructional video (a 4 to 5 minute video teaching a specific skill from a sport designed for an audience of Year 7 students)
2. written skill analysis (including the 3 key phases of the skill, main bones and muscles and the relevant biomechanic principles in play)
3. written reflection (highlighting the effectiveness of personal and group contributions in the completion of the task).
Note: students will predominately work on the group component (instructional video) of the task in the remaining lesson time. Discussions to support the individual skill analysis and written reflection may also take place, depending on group progress. Encourage students to work productively and effectively as they will have lesson time to:
· work collaboratively with their group to plan, create and film their instructional video
· discuss as a group their understanding of their skill, the anatomy involved in the movement and biomechanical principles to support their individual written skill analysis.
Students are encouraged to use their practical logbook and appendices worksheets from previous lessons to support their group’s completion of the task.
Planning for the group task
Students begin by individually reviewing the questions and work they have completed throughout the term in their practical logbooks and worksheets from the following learning sequences:
Learning sequence 8 – the muscular and skeletal system
Learning sequence 9 – biomechanics lab and analysis, including Appendix 7 – biomechanics lab
Learning sequence 10 – student determined skill filming and analysis, including Appendix 8 – student selected skill video analysis
Students in their assessment task groups will:
discuss the 3 key phases of their selected skill – preparation, execution and follow-through – and identify the essential components required to perform the skill effectively in each phase (students should refer to their research and analysis from Appendix 8 – student selected skill video analysis to support this discussion)
identify appropriate teaching cues to use throughout the instructional video to support Year 7 students developing the skill
review video footage recorded in Learning sequence 10 – student determined skill filming and analysis, including the completed Appendix 8 – student selected skill video analysis and decide which clips are suitable for inclusion in their video (if necessary, plan what needs to be refilmed to better demonstrate the skill)
Note: students may already have suitable footage from their student-determined skill filming and analysis lesson, which can be used as part of their final instructional video.
discuss the major bones and muscles used in each phase of the skill, drawing on prior knowledge from Learning sequence 8 – the muscular and skeletal system to explain how these contribute to movement (this will support their individual written skill analysis)
discuss the biomechanical principles in play at each phase of their skill using their responses from Learning sequence 9 – biomechanics lab and analysis (this will support their individual written analysis)
develop ideas for practical activities or drills designed to help students practise the chosen skill (these can be based on or adapted from the activities taught in Learning sequence 11 – student determined skill practice session).
Story board
Students create a storyboard to help plan their group instructional video. Explain to students that a storyboard outlines what will be included in each part of the video, helping to ensure the content is clear, structured and easy to follow.
Students are to break their video into 4 main parts:
1. introduction
skill breakdown
drills
conclusion.
For each section, students are encouraged to:
briefly describe what will be shown on screen and what will be said or written
assign roles for who will perform, speak or film each part
include any teaching cues or visuals that will help explain the skill clearly.
This lesson sequence now transitions into practical activities.
Filming
Students are to use their completed storyboard to guide the filming of their instructional video.
Students are to set up their filming device at a suitable angle to clearly capture their demonstrations and practice drills.
Students film each section as planned – introduction, skill phases, practice drills and conclusion – ensuring their teaching cues and instructions are clear.
At the conclusion of filming, direct students to refer to their Appendix 10 – roles and responsibilities worksheet. They should review their assigned roles and collaboratively allocate tasks for editing the footage.
Written reflection
Note: students, as part of their PDHPE – achieving peak athletic performance – sample assessment task notification, are required to complete an individual written reflection on how effectively their group collaborated to create the instructional video. Students should refer to both their individual contributions to the group, as well as their group’s overall performance. The reflection should be supported with specific and detailed examples.
Encourage students to use the following sentence starters to help structure their reflection:
One way I contributed to the group was ...
A strength of our group’s collaboration was ...
A challenge we encountered as a group was ... and we addressed it by ...
I supported my group by ...
We made decisions together by ...
Effective teamwork helped us to ...
In future group tasks, I would improve by ...
An example of strong collaboration in our group was when ...
Each member contributed by ...
From this experience, I learned that successful teamwork involves ...


Adjustments, evaluation and registration
	[Classroom teacher to complete.]




[bookmark: _Toc201048910]Summative assessment task
[bookmark: _Toc145666058][bookmark: _Toc152167467][bookmark: _Toc148105389][bookmark: _Toc150181683][bookmark: _Toc150259389][bookmark: _Toc151447421][bookmark: _Toc151632401]The summative assessment task in the PDHPE Year 9 – achieving peak athletic performance – sample assessment task notification has been developed to assess students’ understanding of the content covered within this teaching and learning program. This assessment task can be accessed on the Planning, programming and assessing PDHPE 7–10 webpage.
[bookmark: _Toc145666059][bookmark: _Toc151564446]

[bookmark: _Appendix_1_–][bookmark: _Toc201048911]Appendix 1 – basic cricket skills
[bookmark: _Toc201048912]Batting
Hold the bat with 2 hands, have a balanced stance with shoulder width apart, side on, short take back or back lift, step towards the ball, watching the ball onto the bat, head still and eyes level, swing and hit the ball, following through the shot
[bookmark: _Toc201048913]Bowling
Grip the ball, run up, opposite arm to bowling arm is high, side on, step towards batter, pull high arm down and let bowling arm come over the top with a straight arm (windmill action), keep arm close to ear, when hand reaches the top, release the ball towards the batter, follow-through towards the batter
[bookmark: _Toc201048914]Fielding
Throwing overarm: eyes on target (stumps), side on position, point at target with opposite hand, step toward target with opposite foot to throwing arm, rotate body as the ball is released, follow-through to target
Throwing underarm: front on to target, step to target with opposite foot to throwing arm, arm close to body, release and follow-through
Catching: hands in ready position, feet shoulder width apart and balanced, watch ball into hands, wrap fingers around ball, give with the ball to absorb force (sting from ball)
Ground balls: bend down low and watch ball into hands, get body behind the ball

[bookmark: _Appendix_2_–][bookmark: _Toc201048915]Appendix 2 – fitness combine results
Students record results in the following table.
	Station
	Fitness component
	Activity description
	Result

	Running between wickets
	Cardiovascular endurance
	Count the number of runs you complete between wickets in the time limit.
	[students to enter number of runs]

	Rebound throws
	Muscular strength
	Measure the maximum rebound distance you achieve.
	[students to enter maximum distance in metres]

	Wall sit catching
	Muscular endurance
	Time how long you can perform the wall sit while catching the ball.
	[students to enter time in minutes]

	Sit and reach
	Flexibility
	Perform sit and reach. Measure how far forward you can reach.
	[students to enter their score in centimetres]

	Storm balance with catch
	Balance
	Balancing on one leg, record how many catches you can make and return in the time given.
	[student to enter the number of catches]

	Alternate hand wall toss
	Coordination
	Count successful alternating hand wall tosses in the time given.
	[students to enter successful catches]

	Running a single
	Speed
	Time how long it takes you to sprint a single.
	[students to record time in seconds]

	Power hitting
	Power
	Hit the ball at as far as you can. Measure the distance.
	[students to record distance in metres]

	Agility to catch
	Agility
	Complete the agility test. Record how long it takes.
	[students to record time in seconds]

	Classic catches
	Reaction time
	Record how many catches you make in the time given.
	[students to record number of catches]

	Challenge card
	Body composition
	Record how many repetitions of each activity you complete.
	[students to record number of repetitions]




[bookmark: _Appendix_3_–][bookmark: _Toc201048916]Appendix 3 – biomechanical skills linked to cricket
Students record responses in the following table.
	Biomechanical type
	Definition
	Cricket example
	Cricket movement or skill to improve biomechanical type

	Power
	[students to add]
	[students to add]
	[students to add]

	Accuracy
	[students to add]
	[students to add]
	[students to add]

	Balance
	[students to add]
	[students to add]
	[students to add]


Sample responses are in the following table.
	Biomechanical type
	Definition
	Cricket example
	Cricket movement or skill to improve biomechanical type

	Power
	The ability to produce a strong, explosive movement quickly. In sport, it’s a combination of strength (how much force you can produce) and speed (how fast you can move).
	Hitting a 6 with a powerful swing.
A powerful bowler can deliver the ball quickly and forcefully toward the stumps.
Performing strong, fast actions like sprinting to the ball, jumping for a catch, throwing the ball at the stumps.
	Stepping forward towards the ball or target.
Taking a back swing and swinging through the shot.
Pointing at the target and rotate body through as you throw or bowl.
Absorb force or power by ‘giving’ with the ball.

	Accuracy
	The ability to perform a movement or action exactly as intended. It means hitting a target or reaching a goal with precision and control.
	A bowler landing the ball in the right spot on the pitch such as aiming for the stumps or a tricky area for the batter.
A batter placing the ball between 2 fielders to score runs.
A fielder throwing the ball directly at the stumps to get a run-out.
	Watch the ball onto the bat, into hands.
Following through the shot while batting or towards batter if bowling.
Point at the target with the opposite hand and follow-through to target.

	Balance
	The ability to maintain control of body position, whether stationary or moving.
In cricket, a batter needs balance when playing a shot, so they don’t fall over while swinging the bat. A bowler needs stability in their landing foot to deliver the ball accurately and powerfully. A fielder needs both when catching a fast-moving ball or changing direction quickly.
	A batter being balanced to stay upright and controlled while playing shots.
A bowler being balanced and stable through their delivery stride.
A fielder needs both balance and stability when catching a fast-moving ball or changing direction quickly.
	Balanced stance (shoulder width apart while batting).
Stepping towards the ball.
When bowling, the non-bowling arm is high.
When bowling, step towards the target with the opposite foot.




[bookmark: _Appendix_4_–][bookmark: _Toc201048917]Appendix 4 – power, accuracy and balance sport links
Students record responses in the following table.
	Sport
	Power
	Accuracy
	Balance

	[students to add]
	[students to add]
	[students to add]
	[students to add]

	[students to add]
	[students to add]
	[students to add]
	[students to add]

	[students to add]
	[students to add]
	[students to add]
	[students to add]

	[students to add]
	[students to add]
	[students to add]
	[students to add]


Sample responses are in the following table.
	Sport
	Power
	Accuracy
	Balance

	Cricket
	Hitting a 6 with a strong, fast swing
	Bowling at the stumps or aiming for a specific fielding zone
	Maintaining a stable stance when batting or bowling

	Soccer
	A powerful goal kick or penalty shot
	Passing the ball directly to a teammate or scoring in the corner of the goal
	Being balanced when jumping up for a header

	Basketball
	Jumping explosively for a dunk or block
	Aiming a shot into the hoop from the free-throw line
Making a pinpoint pass
	Maintaining body control while dribbling, landing or defending

	Athletics
	Throwing a javelin or shot put
Sprinting out of the blocks, long jump take-off
	Planting a relay baton in the next runner’s hand
Javelin throw landing within the marked sector
	Maintaining form in high jump or in the discus spin

	Tennis
	Powerful serve
Jumping up for a smash
	Aiming shots down the line or into the corner
	Staying balanced during a wide lunge to return a shot

	Netball
	Jumping for a rebound
Explosive leap to catch or intercept a pass
	Aiming accurately during a goal shot
Throwing a good pass to a goal shooter
	Keeping balance while pivoting or passing under pressure

	Gymnastics
	Complete a vault
	Precise hand placement on bars or during a vault
	Performing a skill on the balance beam

	Surfing
	Paddling hard to catch a wave
Popping up on the board
	Timing and placing a manoeuvre on the wave face
	Staying upright on the board while riding a wave




[bookmark: _Appendix_5_–][bookmark: _Toc201048918]Appendix 5 – cricket skills video analysis
Students record their observations in the following tables.
[bookmark: _Toc201048919]Bowling
Students are to take screenshots and record observations for each phase: preparation, execution and follow-through.
[bookmark: _Toc201048920]Preparation phase
Actions in the phase include:
take-off
side positions
front arm extended.


	Take-off
	Side on position
	Front arm extended

	Ellyse Perry video timestamp: 1:27
	Ellyse Perry video timestamp: 2:10
	Ellyse Perry video timestamp: 2:12

	[Insert screenshot]
	[Insert screenshot]
	[Insert screenshot]

	Observations:
	Observations:
	Observations:

	My video timestamp:
	My video timestamp:
	My video timestamp:

	[Insert screenshot]
	[Insert screenshot]
	[Insert screenshot]

	Strengths and areas for improvement:
	Strengths and areas for improvement:
	Strengths and areas for improvement:


[bookmark: _Toc201048921]Execution phase
Actions in the phase include:
pull-down of back arm
weight transfer
energy direction.
	Pull-down of back arm
	Weight transfer
	Energy direction

	Ellyse Perry video timestamp: 2:14
	Ellyse Perry video timestamp: 2:15
	Ellyse Perry video timestamp: 2:15

	[Insert screenshot]
	[Insert screenshot]
	[Insert screenshot]

	Observations:
	Observations:
	Observations:

	My video timestamp:
	My video timestamp:
	My video timestamp:

	[Insert screenshot]
	[Insert screenshot]
	[Insert screenshot]

	Strengths and areas for improvement:
	Strengths and areas for improvement:
	Strengths and areas for improvement:


[bookmark: _Toc201048922]Follow-through phase
Actions in the phase include:
ball release
follow-through.


	Ball release
	Follow-through

	Ellyse Perry video timestamp: 2:16
	Ellyse Perry video timestamp: 2:21

	[Insert screenshot]
	[Insert screenshot]

	Observations:
	Observations:

	My video timestamp:
	My video timestamp:

	[Insert screenshot]
	[Insert screenshot]

	Strengths and areas for improvement:
	Strengths and areas for improvement:


[bookmark: _Toc201048923]Batting
Students are to take screenshots and record observations for each phase: preparation, execution and follow-through.
[bookmark: _Toc201048924]Preparation phase
Actions in the phase include:
grip and stance
head position
back-lift.
	Grip and stance
	Head position
	Back-lift

	Steve Smith video timestamp: during 0:59
	Steve Smith video timestamp: during 0:59
	Steve Smith video timestamp: during 0:59

	[Insert screenshot]
	[Insert screenshot]
	[Insert screenshot]

	Observations:
	Observations:
	Observations:

	My video timestamp:
	My video timestamp:
	My video timestamp:

	[Insert screenshot]
	[Insert screenshot]
	[Insert screenshot]

	Strengths and areas for improvement:
	Strengths and areas for improvement:
	Strengths and areas for improvement:


[bookmark: _Toc201048925]Execution phase
Actions in the phase include:
footwork
bat swing
contact.


	Footwork
	Bat swing
	Contact

	Steve Smith video timestamp: during 1:00
	Steve Smith video timestamp: during 1:00
	Steve Smith video timestamp: during 1:00

	[Insert screenshot]
	[Insert screenshot]
	[Insert screenshot]

	Observations:
	Observations:
	Observations:

	My video timestamp:
	My video timestamp:
	My video timestamp:

	[Insert screenshot]
	[Insert screenshot]
	[Insert screenshot]

	Strengths and areas for improvement:
	Strengths and areas for improvement:
	Strengths and areas for improvement:


[bookmark: _Toc201048926]Follow-through phase
Actions in the phase include:
bat swing completion
head and body balance.
	Bat swing completion
	Head and body balance

	Steve Smith video timestamp: during 1:01
	Steve Smith video timestamp: during 1:01

	[Insert screenshot]
	[Insert screenshot]

	Observations:
	Observations:

	My video timestamp:
	My video timestamp:

	[Insert screenshot]
	[Insert screenshot]

	Strengths and areas for improvement:
	Strengths and areas for improvement:




[bookmark: _Appendix_6_–][bookmark: _Toc201048927]Appendix 6 – cricket fielding throwing model
To create a model of the elbow joint, students follow these steps:
1. Use a piece of cardboard or paper to place the diagram on.
With a brown elastic band, attach 2 objects (such as craft sticks, wooden sticks or straws) to represent the humerus (upper arm) and the radius or ulna (lower arm).
Use one red elastic band to represent the biceps muscle (flexor) and one yellow elastic band to represent the triceps muscle (extensor).
Secure the elastic bands across the joint area to simulate muscle contraction and relaxation when the model moves.
[image: Two white sticks with red and yellow rubber bands to represent an elbow joint.]

[bookmark: _Appendix_7_–][bookmark: _Toc201048928]Appendix 7 – biomechanics lab
[bookmark: _Toc201048929]Station 1 – creating force – vertical jump challenge
Students record results in the following table.
	Jump type
	Description
	Results (cm)

	Reach up – standing flat
	Reach up as high as possible with one hand and mark the height.
	

	One leg hop – straight knees
	Hop off one leg with straight knees to reach up and touch the wall.
	

	One leg hop – bent knees
	Hop off one leg with a bent knee to reach up and touch the wall.
	

	Two legs jump – straight knees
	Jump off 2 legs with straight knees to reach up and touch the wall.
	

	Two legs jump – bent knees
	Jump off 2 legs with a bent knee to touch the wall.
	

	Run-up jump – 2 legs
	Run, then jump off 2 legs.
	


[bookmark: _Toc201048930]Station 2 – absorbing force – catching challenge
Students record results in the following table.
	Object
	Furthest distance caught (m)

	Water balloon
	

	Cricket ball
	


[bookmark: _Toc201048931]Station 3 – force and trajectory – hitting
Students record results in the following table.
	Hit Attempt
	Force rating (one to 5)
	Distance hit (m)

	Attempt 1
	
	

	Attempt 2
	
	

	Attempt 3
	
	

	Attempt 4
	
	


[bookmark: _Toc201048932]Station 4 – balance, stability and accuracy – throwing
Students record results in the following table.
	Throwing position
	Balance rating (one to 5)
	Force rating (one to 5)
	Accuracy (out of 3)

	Standing on one leg
	
	
	

	Two legs – feet together
	
	
	

	Two legs – one foot in front of the other
	
	
	

	Two legs – feet shoulder width apart
	
	
	

	Side on stance
	
	
	




[bookmark: _Appendix_8_–][bookmark: _Toc201048933]Appendix 8 – student selected skill video analysis
Students record their observations in the following tables.
[bookmark: _Toc201048934]Student selected skill
Students are to take screenshots and record observations for each phase: preparation, execution and follow-through.
[bookmark: _Toc201048935]Preparation phase
Students select up to 3 actions within the preparation phase for their chosen skill.
	Action 1
	Action 2
	Action 3

	Professional athlete video timestamp:
	Professional athlete video timestamp:
	Professional athlete video timestamp:

	[Insert screenshot]
	[Insert screenshot]
	[Insert screenshot]

	Observations:
	Observations:
	Observations:

	My video timestamp:
	My video timestamp:
	My video timestamp:

	[Insert screenshot]
	[Insert screenshot]
	[Insert screenshot]

	Strengths and areas for improvement:
	Strengths and areas for improvement:
	Strengths and areas for improvement:


[bookmark: _Toc201048936]Execution phase
Students select up to 3 actions within the execution phase for their chosen skill.
	Action 1
	Action 2
	Action 3

	Professional athlete video timestamp:
	Professional athlete video timestamp:
	Professional athlete video timestamp:

	[Insert screenshot]
	[Insert screenshot]
	[Insert screenshot]

	Observations:
	Observations:
	Observations:

	My video timestamp:
	My video timestamp:
	My video timestamp:

	[Insert screenshot]
	[Insert screenshot]
	[Insert screenshot]

	Strengths and areas for improvement:
	Strengths and areas for improvement:
	Strengths and areas for improvement:


[bookmark: _Toc201048937]Follow-through phase
Students select up to 3 actions within the follow-through phase for their chosen skill.
	Action 1
	Action 2
	Action 3

	Professional athlete video timestamp:
	Professional athlete video timestamp:
	Professional athlete video timestamp:

	[Insert screenshot]
	[Insert screenshot]
	[Insert screenshot]

	Observations:
	Observations:
	Observations:

	My video timestamp:
	My video timestamp:
	My video timestamp:

	[Insert screenshot]
	[Insert screenshot]
	[Insert screenshot]

	Strengths and areas for improvement:
	Strengths and areas for improvement:
	Strengths and areas for improvement:




[bookmark: _Appendix_9_–][bookmark: _Toc201048938]Appendix 9 – identifying strengths and areas for growth
Students record their observations in the following table.
	My top 5 strengths
	How the strength could be of benefit to my group

	
	

	
	

	
	

	
	

	
	


Students record their observations in the following table.
	Potential area for growth
	How this can impact my group
	Ways to overcome

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	




[bookmark: _Appendix_10_–][bookmark: _Toc201048939]Appendix 10 – roles and responsibilities
Use the following table to determine roles and responsibilities for the group. This will be submitted as part of your group planning document.
	Role and responsibility
	Description of role and tasks
	Necessary attributes
	Group member allocated

	
	
	
	

	
	
	
	

	
	
	
	




[bookmark: _Capturing_student_voice][bookmark: _Toc197684720][bookmark: _Toc199933505][bookmark: _Toc201048940][image: ]Program feedback
[bookmark: _Toc149324466][bookmark: _Toc150181685][bookmark: _Toc150259391][bookmark: _Toc151447423][bookmark: _Toc151632403]We value your feedback, if you use this teaching and learning program in your faculty and school context, please complete the PDHPE 7–10 resource evaluation form. If you have further comments or suggestions, please email PDHPE.curriculum@det.nsw.edu.au.


[bookmark: _Toc201048941]Support and alignment
Resource evaluation and support: all curriculum resources are prepared through a rigorous process. Resources are periodically reviewed as part of our ongoing evaluation plan to ensure currency, relevance and effectiveness. For additional support or advice, or to provide feedback, contact the PDHPE Secondary Curriculum team by emailing PDHPEcurriculum@det.nsw.edu.au.
Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with a disability and/or additional needs and high potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage. This includes the Inclusion and differentiation advice 7–10 webpage.
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage. This includes the Classroom assessment advice 7–10. For summative assessment tasks, the Assessment task advice 7–10 webpage is available.
Explicit teaching: further advice to support explicit teaching is available on the Explicit teaching webpage. This includes the CESE Explicit teaching – Driving learning and engagement webpage.
Consulted with: Curriculum and subject matter experts
Alignment to system priorities and/or needs: School Excellence Policy, Our Plan for NSW Public Education
Alignment to the School Excellence Framework: this resource supports the School Excellence Framework elements of curriculum (curriculum provision) and effective classroom practice (lesson planning, explicit teaching).
Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 3.1.2, 3.2.2, 3.3.2. 3.4.2, 5.1.2.
[bookmark: _Toc145666063]Creation date: 17 April 2025
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