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[bookmark: _Toc145666031][bookmark: _Toc151447406][bookmark: _Toc151632386][bookmark: _Toc200030349]About this resource
[bookmark: _Toc145666044][bookmark: _Toc151447410][bookmark: _Toc151632390]This sample teaching and learning program has been developed to assist teachers in NSW Department of Education schools to create learning experiences that are contextualised to their students’ needs, interests and abilities for the Personal Development, Health and Physical Education 7–10 Syllabus (NESA 2024). It provides an example of one way to approach programming through a conceptual lens. Teachers are encouraged to take an adopt and adapt approach to the learning activities outlined in this sample program.
[bookmark: _Toc200030350]Overview
Description: this teaching and learning program introduces students to a variety of territory games with a strong focus on developing attacking and defending strategies. Students will learn how to create and exploit space, make effective passes, and work as a team both in offense and defence. Through small-sided games and structured activities, students will build game sense, communication skills and tactical awareness while refining their movement skills.
Duration: approximately 9 hours.
Explicit teaching: suggested learning intentions and success criteria are available for each learning sequence. Learning intentions and success criteria are most effective when they are contextualised to meet the needs of students in the class. The examples provided in this document are generalised to demonstrate how learning intentions and success criteria could be created.
Assessment: suggested formative and summative assessments have been outlined within this teaching and learning program, including using a checklist created from the physical literacy continuum to regularly formatively assess students throughout the program.

[bookmark: _Toc200030351]Syllabus outcomes
A student:
transfers movement skills and concepts for use in a range of dynamic movement environments PH4-MSS-01
demonstrates how strategies and actions can be transferred to solve movement challenges PH4-MSS-02
refines and applies self-management and interpersonal skills to manage complex situations PH4-SMI-01
Personal Development, Health and Physical Education 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
[bookmark: _Toc167277269][bookmark: _Toc200030352][bookmark: _Toc145666051][bookmark: _Toc151447417][bookmark: _Toc151632397]Content
[bookmark: _Toc180660987][bookmark: _Toc200030353]Focus area – Movement skills and strategies
Enhancing and valuing movement
Practise and refine fundamental and specialised movement skills in predictable and dynamic situations
Demonstrate how to enhance balance, power and accuracy in movement contexts
Participate in movement activities that demonstrate and transfer similar skills and strategies to different forms of gameplay, including target, net and court, striking and fielding, and territory games
Apply and transfer movement concepts in a range of movement contexts
Create and perform movement sequences that solve movement problems, including creating, using and defending space, and achieving and retaining possession
Implement attacking and defending strategies and predict their effectiveness in different situations
Evaluate decisions and actions when solving movement challenges
Provide and apply feedback to improve body control, coordination, skill execution and strategy
Applying self-management and interpersonal skills to movement
Recognise and apply attitudes and behaviours that encourage enjoyable, ethical, respectful and inclusive movement experiences
Assess the effectiveness of teamwork, cooperation, problem-solving and personal responsibility when involved in team building, initiative games and other forms of physical activity
Apply strategies to enhance resilience and perseverance during physical activity to manage challenging or unfamiliar movements
Provide and respond to verbal, physical or situational cues to enhance communication, performance and team cohesion
[bookmark: _Toc200030354]Related support materials
[bookmark: _Toc145666033]This teaching and learning program aligns with the following support materials:
PDHPE Stage 4 scope and sequence.
All resources associated with this resource can be found on the Planning, programming and assessing PDHPE 7–10 webpage.
[bookmark: _Toc200030355]Teacher notes
This teaching and learning program uses a game sense approach. It is designed to provide opportunities for students to concurrently develop skills and tactical understanding of territory games through carefully sequenced and modified activities and questioning. This program encourages a student-centred approach that maximises activity through challenging, high-activity games, high equipment-to-student ratios, small team numbers, carefully considered playing areas and appropriate challenges which gradually increase in complexity. In teamwork activities, time is allocated for students to discuss tactics and devise strategies as a team prior to playing. Regular formative assessment of physical skills, tactical awareness and self-management skills is also modelled throughout the program.

[bookmark: _Toc200030356]Learning sequence 1 – introduction to territory games
Note: the duration of this learning sequence is approximately 2 hours.
Table 1 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcomes
PH4-MSS-01, PH4-MSS-02,
PH4-SMI-01
Content
Focus area – Movement skills and strategies
Enhancing and valuing movement
Practise and refine fundamental and specialised movement skills in predictable and dynamic situations
Demonstrate how to enhance balance, power and accuracy in movement contexts
Participate in movement activities that demonstrate and transfer similar skills and strategies to different forms of gameplay, including target, net and court, striking and fielding, and territory games
Apply and transfer movement concepts in a range of movement contexts
Create and perform movement sequences that solve movement problems, including creating, using and defending space, and achieving and retaining possession
Implement attacking and defending strategies and predict their effectiveness in different situations
Evaluate decisions and actions when solving movement challenges
Provide and apply feedback to improve body control, coordination, skill execution and strategy
Applying self-management and interpersonal skills to movement
Recognise and apply attitudes and behaviours that encourage enjoyable, ethical, respectful and inclusive movement experiences
Assess the effectiveness of teamwork, cooperation, problem-solving and personal responsibility when involved in team building, initiative games and other forms of physical activity
Apply strategies to enhance resilience and perseverance during physical activity to manage challenging or unfamiliar movements
Provide and respond to verbal, physical or situational cues to enhance communication, performance and team cohesion
	Learning intentions
We are learning to:
develop an understanding of how to effectively use space in offense and defence to succeed in territory games
transfer and apply territory game strategies when modifications are made to the equipment and playing area.
Success criteria
I can:
demonstrate strategies to maximise space in offence and minimise my opponent’s space in defence
select appropriate territory game strategies to succeed in games that use different forms of equipment and skills or a different-sized playing area.
Grid ball
Note: this game will be used to warm students up and it will also form the key activity for this lesson. It can be used with any round ball that can be thrown and caught safely.
Mark out 3 equal-sized playing areas (for example, the thirds of a netball court may be used).
Allocate students into 6 teams (approximately 5 students per team).
Explain the rules of the game to students:
the ball must be rolled along the ground
to win a point, players must make 5 consecutive passes to their teammates (increase this number as students improve)
once a point is scored, the ball is handed over to the other team
players must stay one metre away from the player with the ball
players cannot steal the ball out of other players’ hands
if the ball goes out, it is handed over to the other team for a ‘roll-in’ from the sideline.
Note: explicitly communicate the following safety rule – keep your eyes up when bending down to roll or receive the ball.
Allocate 2 teams per playing area. Provide each playing area with a ball and instruct students to begin play.
After 5 minutes of play, pause the game and pose the following questions:
What are the key challenges in this game?
What rules make this game more difficult?
Are there any rules you would like to add to this game? Why?
Grid ball – modification 1
Teacher introduces the following rules:
players may not run with the ball
players may hold the ball for a maximum of 5 seconds
Note: you may choose to also add in any other rules proposed by the students.
instruct students to continue to play the game with the new rules.
As students continue to play, pause each game (or the class as a whole) as the opportunity arises to engage in directed questioning about the skills and strategies they are using. For example:
What are you trying to do when your team has the ball?
What are you trying to do when the other team has the ball?
What is your team doing to help you succeed in offense or defence?
When your team has the ball, what are you doing to make sure there is enough space for a successful pass? What is space and what does it mean to be in space?
When the other team has the ball, what are you doing to try and make sure they have no space to pass the ball?
Grid ball – modification 2
Increase the challenge of the game to making 10 consecutive passes to win a point.
Instruct each team to rotate and play against other teams.
Grid ball – further modifications
Introduce one, or several, of the following modifications while keeping the same rules:
increase or decrease the size of the playing area
use a sport-specific ball and introduce the passing skill of that sport, for example, AFL ball and handballing, soccer ball and kicking (no tackling or dribbling), basketball or netball and their relevant passes, frisbees and frisbee throws.
As students continue to play, observe game play and pause each game (or the whole class) as the opportunity arises to engage in directed questioning about the skills and strategies students are using with the new playing or equipment. For example:
Who is advantaged when the playing area is smaller or larger, defence or offense?
How did you change your strategies to manage the change in playing area?
What were the challenges when the ball and skill were changed?
What skills and strategies can you use even when the ball and skill are changed?
What other sports could you transfer these skills and strategies to?
Note: teacher questioning should encourage students to develop an understanding of the principles of territory games and the skills and strategies that are transferable across sports.
[bookmark: _Hlk197679511][bookmark: _Hlk197683146]Formative assessment
Outcome
· demonstrates how strategies and actions can be transferred to solve movement challenges
PH4-MSS-02
As students participate in this lesson sequence, use a checklist to assess how well they can create and perform movement sequences that solve movement problems, including creating, using and defending space, and achieving and retaining possession.
Note: the Physical literacy continuum cluster examples resource can be used to create a checklist to formatively assess students’ competencies. See Appendix 1 for a sample.


[bookmark: _Hlk183082684]Adjustments, evaluation and registration
	[bookmark: _Hlk183081581][Classroom teacher to complete.]




[bookmark: _Toc200030357]Learning sequence 2 – end ball
Note: the duration of this learning sequence is approximately 2 hours.
Table 2 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcomes
PH4-MSS-01, PH4-MSS-02,
PH4-SMI-01
Content
Focus area – Movement skills and strategies
Enhancing and valuing movement
Practise and refine fundamental and specialised movement skills in predictable and dynamic situations
Demonstrate how to enhance balance, power and accuracy in movement contexts
Participate in movement activities that demonstrate and transfer similar skills and strategies to different forms of gameplay, including target, net and court, striking and fielding, and territory games
Apply and transfer movement concepts in a range of movement contexts
Create and perform movement sequences that solve movement problems, including creating, using and defending space, and achieving and retaining possession
Implement attacking and defending strategies and predict their effectiveness in different situations
Evaluate decisions and actions when solving movement challenges
Provide and apply feedback to improve body control, coordination, skill execution and strategy
Applying self-management and interpersonal skills to movement
Recognise and apply attitudes and behaviours that encourage enjoyable, ethical, respectful and inclusive movement experiences
Assess the effectiveness of teamwork, cooperation, problem-solving and personal responsibility when involved in team building, initiative games and other forms of physical activity
Apply strategies to enhance resilience and perseverance during physical activity to manage challenging or unfamiliar movements
Provide and respond to verbal, physical or situational cues to enhance communication, performance and team cohesion
	Learning intentions
We are learning to:
select and refine attacking and defending strategies in end ball to maximise success
use effective communication skills to enhance teamwork and success in territory games.
Success criteria
I can:
successfully select attacking strategies that maximise the use of space, and defensive strategies that minimise the opponent’s space in end ball
provide and respond to verbal and situational cues to enhance communication, performance and team cohesion.
Suggested warm-up – grid ball
Allocate students into 6 teams.
Conduct 3 simultaneous games of grid ball (refer to Learning sequence 1) with a netball or basketball.
Instruct students that they must throw and catch the ball and they may not move with the ball.
End ball
Mark out a playing area, approximately the size of a netball or basketball court, split into equal-sized thirds (a netball court is ideal for this game).
Allocate students into 2 teams.
Allocate one person from each team to stand behind the base line in the ‘end zone’ and evenly allocate the rest of the students from each team into the 3 zones. The end zone player should be periodically rotated.
Note: to maximise movement for all students, you can specify that any offensive player can step into the end zone; however, only one person can be in the end zone at a time and set a time limit of 5 seconds.
Explain the rules of end ball to students:
play begins in the middle zone
players must stay in the zone they have been allocated to
players cannot run with the ball
players must stay one metre away from the player with the ball
players cannot steal the ball out of other players’ hands
if the ball goes out, it is handed over to the other team to top throw in from the sideline
the ball cannot be passed over a zone without being touched
teams score a point by passing the ball to their end-zone player on the full
after a point, the ball is handed to the opposition who begins play from the edge of that end zone.
Note: an additional rule specifying that all team members must touch the ball before scoring may be included to promote inclusivity of all students.
Encourage teams to discuss tactics for 2 minutes before instructing students to begin play.
Observe game play and pause the game as the opportunity arises to engage in directed questioning about the skills and strategies students are using. For example:
What are you trying to do when your team has the ball?
When your team has the ball, what are you doing to make sure there is enough space for a successful pass?
What are you trying to do when you are defending?
When the other team has the ball, what are you doing to try and make sure they have no space to pass the ball?
What is your team doing to help you succeed in offense or defence?
What else can you do to ensure team success?
Play at least one more round of this game so students can apply their learning and trial new strategies.
End ball – modification 1
Introduce the following modifications:
remove the zones through the midcourt so players may now travel anywhere
the ball no longer needs to be touched in every zone.
Encourage teams to discuss tactics for 2 minutes before resuming play.
Observe game play and pause the game as the opportunity arises to engage in directed questioning about how the modifications have impacted play. For example:
What challenges have emerged now that everyone can move around the entire space?
What new strategies did your team use to try and succeed in offence or defence?
Play at least one more round of this game so students can apply their learning and trial new strategies.
End ball – modification 2
Introduce the following modifications:
begin play with one player in the end zone
when a player on the offensive team passes to the player in the end zone, they then join that person in the end zone
when there is only one person remaining in the field, they may run with the ball, but if tagged, they must hand over the ball to the opposition
the aim is to accumulate the whole team in the end zone to win.
Encourage teams to discuss tactics for 2 minutes before resuming play.
Observe game play and pause the game as the opportunity arises to engage in directed questioning about how the modifications have impacted play. For example:
What challenges have emerged with the new modification?
What new strategies did your team use to try and succeed in offence or defence?
Play at least one more round of this game so students can apply their learning and trial new strategies.
End ball – modification 3
Introduce the following modification:
players can no longer verbally communicate with one another.
Encourage teams to discuss tactics for 2 minutes before resuming play. 
Observe game play and pause the game as the opportunity arises to engage in directed questioning about how the modification has impacted play. For example:
What do you normally use verbal communication for? What words and phrases do you use in a game?
What challenges have emerged now that you are not able to verbally communicate?
What new strategies did your team use, or could they use, to succeed without being able to verbally communicate?
Play at least one more round of this game so students can apply their learning and trial new strategies.
Note: if time permits, encourage each team to come up with modifications to the game that they would like to trial and allow some time to play with the modifications. Engage in questioning to encourage students to think about how they addressed the challenges posed with the new modifications and rules.
[bookmark: _Hlk197679522]Formative assessment
Outcomes
· transfers movement skills and concepts for use in a range of dynamic movement environments
PH4-MSS-01
· demonstrates how strategies and actions can be transferred to solve movement challenges
PH4-MSS-02
· refines and applies self-management and interpersonal skills to manage complex situations
PH4-SMI-01
[bookmark: _Hlk197679592]As students participate in this lesson sequence, use a checklist to assess how well students can:
· transfer the movement skills and territory game concepts from the previous learning sequence
· create and perform movement sequences that solve movement problems, including creating, using and defending space, and achieving and retaining possession
· apply self-management and interpersonal skills during team play.
Note: the Physical literacy continuum cluster examples resource can be used to create a checklist to formatively assess students’ competencies. See Appendix 1 for a sample.


Adjustments, evaluation and registration
	[Classroom teacher to complete.]




[bookmark: _Toc200030358]Learning sequence 3 – modified football (soccer)
Note: the duration of this learning sequence is approximately 2 hours.
Table 3 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcomes
PH4-MSS-01, PH4-MSS-02,
PH4-SMI-01
Content
Focus area – Movement skills and strategies
Enhancing and valuing movement
Practise and refine fundamental and specialised movement skills in predictable and dynamic situations
Demonstrate how to enhance balance, power and accuracy in movement contexts
Participate in movement activities that demonstrate and transfer similar skills and strategies to different forms of gameplay, including target, net and court, striking and fielding, and territory games
Apply and transfer movement concepts in a range of movement contexts
Create and perform movement sequences that solve movement problems, including creating, using and defending space, and achieving and retaining possession
Implement attacking and defending strategies and predict their effectiveness in different situations
Evaluate decisions and actions when solving movement challenges
Provide and apply feedback to improve body control, coordination, skill execution and strategy
Applying self-management and interpersonal skills to movement
Recognise and apply attitudes and behaviours that encourage enjoyable, ethical, respectful and inclusive movement experiences
Assess the effectiveness of teamwork, cooperation, problem-solving and personal responsibility when involved in team building, initiative games and other forms of physical activity
Apply strategies to enhance resilience and perseverance during physical activity to manage challenging or unfamiliar movements
Provide and respond to verbal, physical or situational cues to enhance communication, performance and team cohesion
	Learning intentions
We are learning to:
transfer territory game strategies relating to creating, using and defending space and apply these in a modified football game
practise and refine kicking movement skills in predictable and dynamic situations.
Success criteria
I can:
select effective movement concepts learned in previous lessons to create, use and defend space in a modified soccer game
control a ball with my feet to effectively trap and pass it to my teammates in both a predictable and dynamic environment.
Suggested warm-up 1 – passing
Demonstrate how to pass and trap a soccer ball with the inside of students’ feet.
Allocate students into pairs to practice passing and trapping.
Suggested warm-up 2 – triangle passing drill
Allocate students into groups of 4.
Set up one 3 metre by 3 metre square for each group with a marker at each corner.
Instruct students on how to play a triangle passing drill:
three students stand at 3 of the corner markers, one student stands in the square as the defender
students at the corner markers pass the ball to one another while the defender attempts to intercept the ball
students can only receive the ball when standing at a marker
only one person can be at each marker at a time.
The teacher rotates to each group to discuss what students have learned from the triangle passing drill.
Grid ball – soccer
Allocate students into 6 teams.
Conduct 3 simultaneous games of grid ball (refer to Learning sequence 1) with a soccer ball.
Instruct students on the following rules:
only use feet to pass the ball
you may not take the ball from someone who has already trapped the ball at their feet
dribbling is not allowed.
Modified soccer
Increase the playing areas that were used for grid ball by half, if possible.
Place 2 goals at either end of each playing area.
Introduce a new rule: to score a point, you must kick the ball into a goal.
Allocate the direction of play for each team.
Encourage teams to discuss tactics for 2 minutes before playing. 
Observe game play and pause the game as the opportunity arises to engage in directed questioning about how the modifications have impacted play. For example:
What strategies have you been able to successfully transfer from end ball into this game?
What are the main challenges in this game?
How has adding goals to aim at impacted play?
How do you use space differently when there are goals to aim at?
Soccer skill relays
Note: introducing drills for dribbling at this point supports students to develop the skill of dribbling to progress in their ability to apply territory game strategies, such as moving with the ball to open up space or beating a player in a game of soccer.
Set up a relay course using 2 markers, approximately 10 metres apart, with one set of markers per team.
Line each team up behind a marker and conduct the following ball dribbling relays:
using only the inside of their feet
using only the outside of their feet
using only their toes
using only the bottom of their feet
using only their left foot
using only their right foot.
Use directed questioning to unpack the impact of using different parts of their feet when dribbling. For example:
In which relay did you find it the easiest to maintain control of the ball?
In which relay was it the hardest to maintain control of the ball? Why do you think this was the case?
Was it beneficial to use bigger or smaller kicks? Why?
Why would it be helpful to be able to use a different part of your foot when dribbling?
Where did you need to be looking to dribble the ball most effectively?
Modified soccer 2
Return to the game of modified soccer. Instruct teams to change opponents.
Introduce the following rule modifications:
players may now dribble the ball
players may take the ball from someone who is dribbling but not from someone who has just trapped a pass.
Note: this rule ensures that all students can continue to engage with the game regardless of their dribbling ability. Students are encouraged to consider if there is enough space for them to dribble without risking losing possession of the ball or if dribbling will open up another option for a pass.
Encourage teams to discuss tactics for 2 minutes before playing.
Observe game play and pause the game as the opportunity arises to engage in directed questioning about how the modifications have impacted play. For example:
How did the introduction of dribbling change how you could use space?
What were the main challenges experienced with the introduction of dribbling?
What influenced your decision-making on whether to dribble or pass the ball?
Formative assessment
Outcomes
· transfers movement skills and concepts for use in a range of dynamic movement environments
PH4-MSS-01
· demonstrates how strategies and actions can be transferred to solve movement challenges
PH4-MSS-02
· refines and applies self-management and interpersonal skills to manage complex situations
PH4-SMI-01
As students participate in this lesson sequence, use a checklist to assess how well students can:
· transfer the movement skills and territory game concepts from the previous learning sequence
· create and perform movement sequences that solve movement problems, including creating, using and defending space, and achieving and retaining possession
· apply self-management and interpersonal skills during team play.
Note: the Physical literacy continuum cluster examples resource can be used to create a checklist to formatively assess students’ competencies. See Appendix 1 for a sample.


Adjustments, evaluation and registration
	[Classroom teacher to complete.]




[bookmark: _Toc200030359]Learning sequence 4 – modified European handball
Note: the duration of this learning sequence is approximately 2 hours.
Table 4 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcomes
PH4-MSS-01, PH4-MSS-02,
PH4-SMI-01
Content
Focus area – Movement skills and strategies
Enhancing and valuing movement
Practise and refine fundamental and specialised movement skills in predictable and dynamic situations
Demonstrate how to enhance balance, power and accuracy in movement contexts
Participate in movement activities that demonstrate and transfer similar skills and strategies to different forms of gameplay, including target, net and court, striking and fielding, and territory games
Apply and transfer movement concepts in a range of movement contexts
Create and perform movement sequences that solve movement problems, including creating, using and defending space, and achieving and retaining possession
Implement attacking and defending strategies and predict their effectiveness in different situations
Evaluate decisions and actions when solving movement challenges
Provide and apply feedback to improve body control, coordination, skill execution and strategy
Applying self-management and interpersonal skills to movement
Recognise and apply attitudes and behaviours that encourage enjoyable, ethical, respectful and inclusive movement experiences
Assess the effectiveness of teamwork, cooperation, problem-solving and personal responsibility when involved in team building, initiative games and other forms of physical activity
Apply strategies to enhance resilience and perseverance during physical activity to manage challenging or unfamiliar movements
Provide and respond to verbal, physical or situational cues to enhance communication, performance and team cohesion
	Learning intentions
We are learning to:
transfer territory game strategies relating to creating, using and defending space and apply these in a modified European handball game
discuss and evaluate decisions and actions when solving movement challenges to create space and retain possession in a modified European handball game.
Success criteria
I can:
identify the advantages and disadvantages of a number of defensive structures
select the most effective defensive strategies for myself and my team in a modified European handball game.
Suggested warm-up – grid ball
Allocate students into 6 teams.
Conduct 3 simultaneous games of grid ball (refer to Learning sequence 1) using a European handball or netball.
Instruct students they must throw and catch the ball and they may not move with the ball.
Modified European handball
Demonstrate a chest, shoulder and bounce pass to students.
Conduct a class discussion on when and why you might choose to use those different passes.
Allocate students into 4 teams.
Mark out 2 playing areas, approximately the size of a netball or basketball court, with a goal at each end and a ‘goal crease’ (a semi-circle around the goal where only the goalkeeper is permitted to go). The shooting circle of a netball court can be used for this.
Explain the rules of modified European handball to students:
the game begins in the centre of the court
each team has a goalkeeper and they are the only person permitted in the goal crease
a point is scored when the ball travels through the goal
you may travel 3 steps while holding the ball, then must either bounce or pass it (you can only let the ball bounce once before holding it again)
players can hold the ball for a maximum of 5 seconds
if the ball is dropped (not a deliberate bounce), it is a turnover
if the ball goes out, the other team is awarded the ball for a throw-in from the sideline.
Encourage teams to discuss tactics for 2 minutes before playing.
Observe game play and pause the game as the opportunity arises to engage in questioning about strategies and tactics being used. For example:
What are the main challenges in this game?
What strategies and tactics are your team using to succeed in offence or defence?
Modified European handball – man-to-man defence
Explain man-to-man defence to students.
Man-to-man defence: players defend a specific player, remaining close by them when defending them in the playing area.
Match students up with a partner whom they will defend for the following period of play. Explain to students that that is the only person they are allowed to defend.
Encourage teams to discuss tactics for 2 minutes before playing.
Observe game play and pause the game as the opportunity arises to engage in directed questioning about the impact of using man-to-man defence. For example:
How did defending one person change your team’s success?
What were the benefits of man-to-man defence?
What was challenging with man-to-man defence?
What new strategies did you use to be successful in offense and defence when man-to-man defence was being used?
Modified European handball – zone defence
Explain zone defence to students.
Zone defence: players defend a space in the playing area, shutting down the space of any opponent who enters that space while playing.
Mark the playing area into thirds and explain that students will only be allowed to remain in the zone that they are allocated to.
Allow teams to decide how many players should be in each zone.
Encourage teams to discuss tactics for 2 minutes before playing.
Observe game play and pause the game as the opportunity arises to engage in directed questioning about strategies and tactics being used. For example:
How did your team set up the number of people in each zone and why? Would you change that in future?
What were the benefits of zone defence?
What was challenging with zone defence?
What new strategies did you use to be successful in offense and defence when zone defence was being used?
Remove the zoned areas and allow teams to choose their preferred defensive strategy.
Encourage teams to discuss tactics for 2 minutes before resuming play.
Observe game play and pause the game as the opportunity arises to engage in directed questioning about strategies and tactics being used. For example:
Which defensive strategy did you select as a team and why?
What attacking strategies did you try to use? How effective were they?
Instruct students to resume play.
Note: allowing students to resume play after engaging in questioning provides them with the opportunity to apply their learning and implement new and refined skills and strategies to the game.
Formative assessment
Outcomes
· transfers movement skills and concepts for use in a range of dynamic movement environments
PH4-MSS-01
· demonstrates how strategies and actions can be transferred to solve movement challenges
PH4-MSS-02
· refines and applies self-management and interpersonal skills to manage complex situations
PH4-SMI-01
As students participate in this lesson sequence, use a checklist to assess how well students can:
· transfer the movement skills and territory game concepts from the previous learning sequence
· create and perform movement sequences that solve movement problems, including creating, using and defending space, and achieving and retaining possession
· apply self-management and interpersonal skills during team play.
Note: the Physical literacy continuum cluster examples resource can be used to create a checklist to formatively assess students’ competencies. See Appendix 1 for a sample.


Adjustments, evaluation and registration
	[Classroom teacher to complete.]




[bookmark: _Toc200030360]Learning sequence 5 – speedball
Note: the duration of this learning sequence is approximately one hour.
[bookmark: _Hlk195541833]Table 5 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcomes
PH4-MSS-01, PH4-MSS-02,
PH4-SMI-01
Content
Focus area – Movement skills and strategies
Enhancing and valuing movement
Practise and refine fundamental and specialised movement skills in predictable and dynamic situations
Demonstrate how to enhance balance, power and accuracy in movement contexts
Participate in movement activities that demonstrate and transfer similar skills and strategies to different forms of gameplay, including target, net and court, striking and fielding, and territory games
Apply and transfer movement concepts in a range of movement contexts
Create and perform movement sequences that solve movement problems, including creating, using and defending space, and achieving and retaining possession
Implement attacking and defending strategies and predict their effectiveness in different situations
Evaluate decisions and actions when solving movement challenges
Provide and apply feedback to improve body control, coordination, skill execution and strategy
Applying self-management and interpersonal skills to movement
Recognise and apply attitudes and behaviours that encourage enjoyable, ethical, respectful and inclusive movement experiences
Assess the effectiveness of teamwork, cooperation, problem-solving and personal responsibility when involved in team building, initiative games and other forms of physical activity
Apply strategies to enhance resilience and perseverance during physical activity to manage challenging or unfamiliar movements
Provide and respond to verbal, physical or situational cues to enhance communication, performance and team cohesion
	Learning intentions
We are learning to:
transfer territory game strategies and skills to solve movement challenges in new territory games
implement attacking and defending strategies and predict their effectiveness in different situations.
Success criteria
I can:
select and demonstrate appropriate strategies and skills when playing territory games to create space and maintain possession in complex games
explain and apply the most effective attacking and defending strategies during game play.
Suggested warm-up – grid ball
Allocate students into 6 teams.
Conduct 3 simultaneous games of grid ball (refer to Learning sequence 1) with a soft soccer-sized ball.
Instruct students that they must throw and catch the ball and they may not move with the ball.
After 5 minutes, change the rules so students may only kick and trap the ball.
Speedball
This game is played on a netball or basketball court. If possible, run 2 to 3 games simultaneously.
Allocate students into 4 or 6 teams, depending on the number of courts available.
In addition to the basketball or netball hoop, add a futsal-sized pop-up goal or goal markers on the baseline, approximately 2 metres wide.
Explain the rules of speedball to students:
play begins with both teams standing in their defensive halves – the first play is a throw from one team and must travel into the team’s defensive half.
each team has a goalkeeper
the aim is to score by kicking the ball into one of the goals on the ground or by throwing the ball into the basketball hoop
if the ball is dropped on the ground, it must be played on the ground by dribbling or passing with the feet
the only player who can pick up the ball with their hands is the goalkeeper
if a ball becomes airborne when it is kicked, players can catch the ball and play on by throwing and catching
players cannot move with the ball when the ball is being caught and thrown
players cannot strip the ball out of another player’s hands
players cannot kick the ball up to themselves
players cannot drop kick or punt the ball from their hands
Encourage teams to discuss tactics for 2 minutes before playing.
Observe game play and pause the game as the opportunity arises to engage in directed questioning about strategies and tactics being used. For example:
What makes this game challenging?
What attacking strategies did you use to succeed? Why?
What defensive strategies did you use to succeed? Why?
What other sports could you apply these attacking and defending strategies to?
Summative assessment
Outcomes
· transfers movement skills and concepts for use in a range of dynamic movement environments
PH4-MSS-01
· demonstrates how strategies and actions can be transferred to solve movement challenges
PH4-MSS-02
· refines and applies self-management and interpersonal skills to manage complex situations
PH4-SMI-01
As students participate in this lesson sequence, use a checklist to assess how well students can:
· transfer the movement skills and territory game concepts from the previous learning sequence
· create and perform movement sequences that solve movement problems, including creating, using and defending space, and achieving and retaining possession
· apply self-management and interpersonal skills during team play.
Note: the Physical literacy continuum cluster examples resource can be used to create a checklist to assess students’ competencies.


Adjustments, evaluation and registration
	[Classroom teacher to complete.]
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Note: the following table is an example of a checklist that could be used for regular formative and/or summative assessment in this teaching and learning program. The items have been selected from the Physical literacy continuum cluster examples resource.
Table 6 – example of a checklist for formative assessment of skills and strategies in territory games
	Criteria
	Student name 1
	Student name 2
	[Teacher to insert columns for each additional student name]

	Transfers understanding of fundamental movement skills to perform specialised skills with efficiency
	
	
	

	Receives objects with and without equipment from a range of levels and pathways while under pressure from opponents
	
	
	

	Propels objects with a variety of equipment at different levels using suitable force and placement under pressure, for example, pressure from opposition or time limits
	
	
	

	Selects the correct attack or defensive option based on the situation and context
	
	
	

	Positions themself in the best place to defend space
	
	
	

	Applies pressure to take away passing options or force errors
	
	
	

	Recognises tactical similarities between games and activities
	
	
	

	Reflects on and refines their own positional play and the positional play of others
	
	
	

	Works collaboratively with others to enhance participation and enjoyment
	
	
	




[bookmark: _Toc200030362][bookmark: _Hlk198713824][image: ]Program feedback
[bookmark: _Capturing_student_voice][bookmark: _Toc149324466][bookmark: _Toc150181685][bookmark: _Toc150259391][bookmark: _Toc151447423][bookmark: _Toc151632403]We value your feedback. If you use the sample program in your faculty and school context, please complete the PDHPE 7–10 resource evaluation form. If you have further comments or suggestions, please email PDHPE.curriculum@det.nsw.edu.au.


[bookmark: _Toc200030363]Support and alignment
Resource evaluation and support: all curriculum resources are prepared through a rigorous process. Resources are periodically reviewed as part of our ongoing evaluation plan to ensure currency, relevance and effectiveness. For additional support or advice, or to provide feedback, contact the PDHPE Secondary Curriculum team by emailing PDHPEcurriculum@det.nsw.edu.au.
Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with a disability and/or additional needs and high potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage. This includes the Inclusion and differentiation advice 7–10 webpage.
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage. This includes the Classroom assessment advice 7–10. For summative assessment tasks, the Assessment task advice 7–10 webpage is available.
Explicit teaching: further advice to support explicit teaching is available on the Explicit teaching webpage. This includes the CESE Explicit teaching – Driving learning and engagement webpage.
Alignment to system priorities and/or needs: School Excellence Policy, Our Plan for NSW Public Education.
Alignment to the School Excellence Framework: this resource supports the School Excellence Framework elements of curriculum (curriculum provision) and effective classroom practice (lesson planning, explicit teaching).
Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 2.1.1, 2.1.2, 2.2.1, 2.2.2, 2.3.1, 2.3.2, 3.1.1, 3.1.2, 3.2.1, 3.2.2, 3.3.1, 3.3.2, 4.1.1, 4.2.1, 4.4.1, 4.4.2.
Consulted with: subject matter experts
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