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This resource has been developed to assist teachers in NSW Department of Education schools to create learning that is contextualised to their classroom. It can be used as a basis for the teacher’s own programs, assessments, or scope and sequences, or be used as an example of how the new curriculum could be implemented.


‘The Collaborative Classroom’ series
This document is the third resource in a 3-part series designed to provide teachers with valuable tools and insights for enhancing collaborative classroom practice in Health and movement science (11–12). Each resource in the series addresses a key aspect of collaboration in the classroom.
1. [bookmark: _Hlk210376004][bookmark: _Toc112681289][bookmark: _Hlk210376011]The Collaborative Classroom – understanding collaboration – this discussion paper focuses on what collaboration is, why it matters and the skills that support successful collaboration in the classroom. Drawing on contemporary research in education and collaborative learning, it helps teachers reflect on the nature of collaboration and the social, intellectual and emotional skills that underpin meaningful collaborative practice.
2. [bookmark: _Hlk210376111]The Collaborative Classroom – a practical approach to collaborative skill development – focuses on developing students’ collaborative abilities through syllabus-aligned teaching and learning activities that build the skills, behaviours and mindsets needed for effective collaboration. In addition, the paper offers guidance on group management protocols, including group contracts, accountability measures, conflict resolution strategies and progress tracking, ensuring that collaborative learning experiences are well-structured, equitable and productive.
3. The Collaborative Classroom – a framework for assessing collaboration – focuses on providing teachers with strategies, tools, and approaches for observing, measuring and evaluating students’ ability to collaborate. By exploring both formative and summative methods, it supports teachers in gathering meaningful evidence of student development, and in making informed decisions to foster ongoing growth in collaborative practice.
We encourage you to explore all 3 documents to gain a comprehensive understanding and make the most of the collective strategies, support and ideas shared throughout the series. The following documents can be found on the Year 11 HMS Collaborative investigation support and the Planning Programming and Assessing PDHPE 11–12 webpages.
1. [bookmark: _Hlk210376196][bookmark: _Hlk210728292]The Collaborative Classroom – understanding collaboration
2. The Collaborative Classroom – a practical approach to collaborative skill development
3. The Collaborative Classroom – a framework for assessing collaboration
[bookmark: _Toc212034731]Overview
[bookmark: _Toc212034732]What is collaboration?
Collaboration involves students working together to achieve a common purpose or goal. It provides an opportunity for students to build and use social and communication skills, including working with others, sharing ideas, discussing differences and learning to deal with conflict in ways that are positive and respectful.
Effective collaboration relies on a range of teachable skills that can be strategically developed and assessed over time. Many of these are embedded within the interpersonal and self-management skill domains of the Personal Development, Health and Physical Education 7–10 Syllabus, as well as within the 2 evidence-based educational frameworks mentioned above: ACER’s Collaboration: Skill development framework and the Cambridge Life Competencies: how to integrate Collaboration into your lessons.
Following an extensive review of contemporary research and best practice in collaboration, the NSW Department of Education’s PDHPE Curriculum team has condensed the key indicators and competencies from these contemporary sources into a list of eight essential skills for effective collaboration, which are referred to throughout this document. For a more comprehensive discussion of these skills and the evidence base which supports them, see The Collaborative Classroom – understanding collaboration on the Year 11 HMS Collaborative investigation support webpage.


[bookmark: _Toc212034733]A framework for assessing collaboration
[bookmark: _Toc112681291]The NSW Department of Education’s PDHPE Secondary Curriculum team has developed the following framework to support teachers who wish to assess outcome HM-11-05 within the scope of the Health and Movement Science 11–12 Syllabus coursework.
The framework (see Figure 1) divides collaboration into 3 interconnected elements, each closely aligned with the components of outcome HM-11-05:
Element 1 is focused on group dynamic
Element 2 is focused on mutual regulation
Element 3 is focused on shared understanding.
For each element and the associated skills, a range of collaborative actions have been identified. These collaborative actions are to be applied by students as part of effective collaborative practices. The actions are listed in order of complexity and are accompanied by examples of observable evidence of learning for teachers to make on-balanced judgements about student progress.
The collaborative skills referenced throughout this document were introduced and explored in depth in the first discussion paper The Collaborative Classroom – understanding collaboration.
Note: these collaboration actions are a guide. Teachers can determine their own collaborative actions or evidence of learning for assessment.
[bookmark: _Ref210823616]Figure 1 – the 3 elements of the collaboration framework
[image: The 3 elements of the collaboration framework: group dynamic, mutual regulation and shared understanding.]
To use the framework to teach or assess collaboration, teachers should identify a minimum of one collaborative action from each element to assess. This action could be assessed 3 or 4 times across a task through checkpoints or other formative measures to give observable and valid evidence of achievement and progress.
Teachers should make modifications and adjustments to their lesson design and delivery based on evidence of student strengths and areas for growth. A combination of assessment strategies can be used to make judgements on student collaboration and collect evidence of learning for each strategy, including peer assessment, self-assessment, teacher observation and logbooks or reflective journals.
[bookmark: _Toc148954151][bookmark: _Toc212034734]Element 1 – group dynamic
This element focuses on effective and positive interactions within the group. Group members become acquainted and oriented with each other by recognising and understanding their individual motivations, strengths, weaknesses, boundaries and needs. By acknowledging these personal factors, the group can develop a greater sense of respect and mutual understanding. This process of working together and building group cohesion creates an environment where each member feels valued, respected and supported. As a result, the group is better equipped to perform efficiently and effectively throughout the course of the investigation.
Skills which support this element include, but are not limited to:
self-awareness and reflection
emotional regulation and empathy
respect and relationship building
effective communication
decision-making and problem-solving.
Table 1 – group dynamic strategies and evidence of learning
	Collaborative action
	Evidence of learning
	Skill

	Leveraging strengths
· Communicate needs and how they can be met
· Identify and apply own strengths to participate in the group
· Assess own ability and contributions back to the group
	· Shares information about own ability and needs
· Uses strengths to contribute to the group
· Participates in the group with confidence
· Demonstrates adaptability and flexibility to promote group cohesion and task completion
	· Self-awareness and reflection

	Leveraging others’ strengths
· Assess the ability, needs and strengths of others for group success
	· Recognises the needs, strengths and/or contributions of others verbally and non-verbally
· Supports others to apply their abilities and strengths to work towards group goals
· Assesses the type of interaction needed and makes adjustments
· Encourages and supports others to communicate and contribute to discussions and/or work
	· Emotional regulation and empathy
· Respect and relationship building

	Effective communication
· Initiate communication with others suitable to the purpose of the task
· Actively listen to understand others
· Modify communication style where necessary
· Tailor explanations to different group members
· Provide constructive feedback on others’ participation and communication in the group 
	· Expresses ideas with confidence and clarity
· Asks questions for clarification
· Responds to requests or questions verbally and non-verbally
· Acts on messages received appropriately
· Uses verbal and non-verbal communication to validate or show understanding of messages received
· Adapts tone when contributing towards discussion (online or offline)
· Participates in the group, respective to their role
· Communicates respectfully during monitoring and resolution of group work
· Evaluates how others are communicating and participating in the group
· Offers feedback to maintain or improve a member’s contribution and participation in the group
	· Effective communication

	Consensus building
· Establish clear boundaries and expectations
· Discuss difference of opinion or perspective
· Come to an agreement where opinions differ or conflict arises
· Negotiate the most effective approach to completing the task for the greater good of the group
	· Establishes group and individual processes or ways of working together
· Contributes to the development of group expectations and boundaries
· Identifies differences of opinion or perspectives
· Shows respect for the differing opinion or perspectives of others
· Incorporates and addresses differences of opinion and perspectives into discussion
· Works towards compromise where conflict or disagreement occurs
· Addresses and manages conflict in the group to maintain a productive group dynamic
	· Decision-making and problem-solving
· Emotional regulation and empathy
· Effective communication


[bookmark: _Toc148954152][bookmark: _Toc212034735]Element 2 – mutual regulation
This element is centred around the principles of self-management and social management, acknowledging that for collaboration to truly be effective, each individual in the group must actively contribute to the work of the team. In addition to making meaningful contributions to the task or project at hand, members must also respect and value the input of others. Each group member must also take responsibility for completing the tasks assigned to their roles and work collaboratively within the group’s defined boundaries and expectations.
Skills which support this element include, but are not limited to:
self-awareness and reflection
initiative and responsibility
resilience and adaptability
goal setting and tracking
respect and relationship building
effective communication.
Table 2 – mutual regulation strategies and evidence of learning
	Collaborative action
	Evidence of learning
	Skill

	Shared responsibility
· Evaluate own strengths and weaknesses in relation to the group
· Share responsibility for the tasks to reach a common goal
· Match responsibilities with expertise where possible
· Monitor own and others’ contributions to the group and overall progress
	· Recognises limits of own personal knowledge or skills
· Contributes to development of role descriptions, including allocation of tasks to roles
· Nominates or adopts roles suitable to strengths and expertise
· Discusses the allocation of roles within the group
· Applies knowledge of strengths and abilities of self and others to role allocations
Encourages or supports others to adopt roles based on their expertise
Monitors and evaluates the work and contributions of self and others through self and peer assessment
· Acknowledges own and others’ successes and areas for improvement in relation to the investigation process and outcomes
	· Self-awareness and reflection
· Initiative and responsibility

	Personal responsibility
· Make quality and relevant contributions
Persist with tasks when challenged
Take personal responsibility
Perform responsibilities assigned by the collective group
Set goals based on individual responsibility and group progress
	· Makes contributions that support or progress the investigation towards the group goal or a deeper understanding of the investigation focus
· Identifies what has and has not been contributed to progress the investigation
· Adapts behaviour for task completion
· Provides constructive updates on own progress
· Monitors and evaluates the work and contributions of self and others through self and peer assessment
· Assesses the extent to which individual roles and responsibilities enhance group cohesion and the achievement of personal and group objectives
· Meets deadlines and works within the group boundaries and expectations
· Demonstrates that they are prepared for group tasks
· Performs the actions of an assigned role
· Creates and works towards individual short-term and long-term goals to complete required tasks for each role
· Contributes to the development, monitoring and achievement of group goals
	· Resilience and adaptability
Goal setting and tracking
Initiative and responsibility

	Role coordination
· Discuss individual and group responsibilities at different steps of the investigation
· Share roles between group members
· Adapt roles or group composition if necessary
	· Identifies tasks and subtasks at different points of investigation
· Contributes constructively to discussions about roles and responsibilities, including task allocation and change of roles at different points of the investigation
· Understands and communicates who does what, how, why and when in line with the group goals and investigation process
	· Respect and relationship building
· Effective communication


[bookmark: _Toc148954153][bookmark: _Toc212034736]Element 3 – shared understanding
This element places a strong emphasis on the active engagement of all group members in contributing to the collective knowledge and understanding of the group. For collaboration to be effective, it is essential that all members actively participate and share their insights as part of the desire for collaborative progression. Specifically, this element underscores the importance of each group member's actions in developing a deep and nuanced collective understanding of key health and movement concepts. By doing so, members help to ensure that the group's efforts are grounded in a solid foundation of collective knowledge that directly supports their goals and objectives.
Skills which support this element include, but are not limited to:
initiative and responsibility
effective communication
emotional regulation and empathy
self-awareness and reflection
resilience and adaptability
decision-making and problem-solving.
Table 3 – shared understanding strategies and evidence of learning
	Collaborative action
	Evidence of learning
	Skills

	Meaningful contribution
· Pool resources and information, including
tangible resources such as equipment, space, technology
primary and secondary knowledge and understanding, skills, expertise
	· Shares information and resources with others
· Contributes relevant points and ideas throughout a discussion or group task
· Asks for perspectives and input from group members
· Discusses the investigation and data to facilitate deeper analysis and understanding
· Challenges or critiques different perspectives or ways of working to advance the work or draw conclusions
	· Initiative and responsibility
· Effective communication

	Perspective building
· Acknowledge others’ perspectives
· Comprehend others’ understanding
· Enhance own understanding as a result of the perspectives, understanding or contributions of others
	· Identifies differences of opinion or perspectives in relation to the investigation process, research, findings or conclusions
· Asks relevant questions to deepen individual and group understanding of the content, findings or investigation processes
· Considers perspectives, opinions and contributions from others in relation to group goals
· Discusses different opinions and perspectives to enhance their own learning
· Makes links and connections between ideas to include the contribution of others
· Critiques perspectives, opinions and contributions from others to enhance the learning in the group
	· Emotional regulation and empathy
· Self-awareness and reflection

	Collaborative problem solving
· Identify and evaluate different options and pathways towards the common goal
	· Suggests improvements in methods used for investigations or communication of findings
· Offers solutions and either an explanation of how or why it works or the benefit or consequences of the solution for the group or the task
· Demonstrates flexibility in how they work for the benefit of the group or progress in the investigation
	· Resilience and adaptability
· Decision-making and problem-solving

	Peer support and guidance
· Support others to understand the task or perform their role
	· Directs the conversation or seeks clarification about the task or discussion
· Provides constructive feedback
· Shares ideas and solutions in ways that help group progress
	· Effective communication
· Decision-making and problem-solving




[bookmark: _Toc212034737]Assessing the nature and extent of student collaboration
A combination of assessment strategies can be used to make judgements and reflect on the nature and extent of student collaboration. These may include:
· peer and self-assessment strategies
· teacher observations in the classroom
reflective tools such as logbooks or journals.
[bookmark: _Toc1716492903][bookmark: _Toc149560395][bookmark: _Toc212034738]Student and teacher logbooks
A logbook is a tool to record and monitor collaboration in a group work context. Students can use a logbook to reflect on their learning and record observations throughout a Health and movement science 11–12 Collaborative Investigation.
By the end of the Collaborative Investigation, a logbook should be filled with reflective writing, evaluation, ideas and opinions. These could include:
responses and reflections on draft work, including research, plans and analysis in relation to a student’s role or the group’s progress
· images, diagrams, verbal responses or other ways to communicate creatively about aspects of the collaboration and group work
reflections and evaluations of group cohesion, decision-making, risks, challenges and solutions throughout the process.
A logbook is a working record of students’ reflections, evaluations, ideas and opinions. It is also a way for teachers to collect evidence and make judgements about how students are developing and applying the skills needed to positively interact with others and work together to develop their understanding of health and movement concepts.
Teachers may use structured questions, statements or sentence starters for students to respond to in their logbook at certain points throughout the Collaborative Investigation or teaching and learning activity. The best way for students to use a logbook is to contribute to it in the last 10 minutes of a lesson or as an ‘at-home’ task for later that same day.
Using a logbook allows students to:
· develop their skills in speculating, critiquing, analysing, interpreting and constructing possible meanings for their own and others’ health, physical activity levels and performance
· record and reflect on their experiences to positively interact with others and work collaboratively to reach agreements and decisions
· record and reflect on their ability to manage their own learning and to become flexible, critical thinkers, problem-solvers and decision-makers
· record and reflect on their experiences to negotiate plans and tasks, distribute leadership, and create and maintain a positive group environment
· record and reflect how they can work with others and maintain the academic integrity of their own work
· offer constructive feedback and critical analysis of their own work and the work of others
· keep track of the development of their Collaborative Investigation
· celebrate their achievements in the Collaborative Investigation product and process
· share their feelings and experiences as they progress in the Collaborative Investigation.
Logbooks can help teachers to:
· get to know how students learn and work with others
· gain insight into student contributions to the Collaborative Investigation product and process
· get another perspective on the collaborative process across and within groups
· assess strategies and actions that may not always be visible in lessons
· identify student strengths and areas for improvement in their writing and work with others
· learn from honest evaluation of the learning experiences and make adjustments
· celebrate student and group strengths – even those they may not see themselves.
The evidence collected should assist students to show their working towards outcome HM-11-05: Collaboration: demonstrates strategies to positively interact with others to develop an understanding of health and movement concepts.
Sample logbook guides for teachers and students can be accessed on the Planning, programming and assessing PDHPE 11–12 curriculum webpages.


[bookmark: _Toc212034739]Additional information
The information below can be used to support teachers when using this teaching resource for Health and movement science.
[bookmark: _Toc211353415][bookmark: _Toc212034740]Support and alignment
Resource evaluation and support: all curriculum resources are prepared through a rigorous process. Resources are periodically reviewed as part of our ongoing evaluation plan to ensure currency, relevance and effectiveness. For additional support or advice, or to provide feedback, contact the PDHPE Secondary Curriculum team by emailing PDHPEcurriculum@det.nsw.edu.au.
Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with a disability and/or additional needs and high potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage. This includes the Inclusion and differentiation advice 7–10 webpage.
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage. This includes the Classroom assessment advice 7–10. For summative assessment tasks, the Assessment task advice 7–10 webpage is available.
Explicit teaching: further advice to support explicit teaching is available on the Explicit teaching webpage. This includes the CESE Explicit teaching – Driving learning and engagement webpage.
Alignment to system priorities and/or needs: School Excellence Policy, Our Plan for NSW Public Education
Alignment to the School Excellence Framework: this resource supports the School Excellence Framework elements of curriculum (curriculum provision) and effective classroom practice (lesson planning, explicit teaching).
Alignment to Australian Professional Standards for teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 3.2.2, 3.3.2.
Creation date: 23 October 2023
Updated: 17 October 2025
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