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This resource has been developed to assist teachers in NSW Department of Education schools to create learning that is contextualised to their classroom. It can be used as a basis for the teacher’s own programs, assessments, or scope and sequences, or be used as an example of how the new curriculum could be implemented.


[bookmark: _Hlk212031239]The Collaborative Classroom series
[bookmark: _Hlk212031319]This document is the first resource in a 3-part series designed to provide teachers with valuable tools and insights for enhancing collaborative classroom practice in Health and movement science (11–12). Each resource in the series addresses a key aspect of collaboration in the classroom.
1. [bookmark: _Hlk210376004][bookmark: _Hlk212031345][bookmark: _Hlk210376011]The Collaborative Classroom – understanding collaboration – this discussion paper focuses on what collaboration is, why it matters and the skills that support successful collaboration in the classroom. Drawing on contemporary research in education and collaborative learning, it helps teachers reflect on the nature of collaboration and the social, intellectual and emotional skills that underpin meaningful collaborative practice.
2. [bookmark: _Hlk210376111]The Collaborative Classroom – a practical approach to collaborative skill development – focuses on developing students’ collaborative abilities through syllabus-aligned teaching and learning activities that build the skills, behaviours and mindsets needed for effective collaboration. In addition, the paper offers guidance on group management protocols, including group contracts, accountability measures, conflict resolution strategies and progress tracking, ensuring that collaborative learning experiences are well-structured, equitable and productive.
3. The Collaborative Classroom – a framework for assessing collaboration – focuses on providing teachers with strategies, tools, and approaches for observing, measuring and evaluating students’ ability to collaborate. By exploring both formative and summative methods, it supports teachers in gathering meaningful evidence of student development, and in making informed decisions to foster ongoing growth in collaborative practice.
We encourage you to explore all 3 documents to gain a comprehensive understanding and make the most of the collective strategies, support and ideas shared throughout the series. The following documents can be found on the Year 11 HMS Collaborative investigation support and the Planning Programming and Assessing PDHPE 11–12 webpages.
1. [bookmark: _Hlk210376196][bookmark: _Hlk210728292][bookmark: _Hlk210373639]The Collaborative Classroom – understanding collaboration
2. The Collaborative Classroom – a practical approach to collaborative skill development
3. The Collaborative Classroom – a framework for assessing collaboration


[bookmark: _Toc212034032]Overview
[bookmark: _Toc751671492][bookmark: _Toc212034033][bookmark: _Toc112681291]What is collaboration?
[bookmark: _Toc631900802]Collaboration involves students working together to achieve a common purpose or goal. It provides an opportunity for students to build and use social and communication skills, including working with others, sharing ideas, discussing differences and learning to deal with conflict in ways that are positive and respectful.
The process of effective collaboration may include: 
allocating resources and responsibilities to optimise the strengths of all group members
recognising and supporting diverse perspectives
using personal and social skills to positively interact with and influence others.
Through the NSW Education Standards Authority (NESA) Health and Movement Science 11–12 Syllabus, collaboration is seen as a skill which requires explicit teaching and assessment. As part of student learning in Health and movement science, the following outcome must be addressed:
Collaboration: demonstrates strategies to positively interact with others to develop an understanding of health and movement concepts HM-11-05
Based on this outcome, the expectation is that students can demonstrate strategies to:
interact positively with others
build a shared understanding of health and movement concepts.
Health and Movement Science 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2023.
The Australian Council for Educational Research’s (ACER) ‘Collaboration: Skill development framework’ defines collaboration as ‘the capacity of an individual to contribute effectively to a group. This involves perseverance, contributing to team knowledge, valuing contributions of others and resolving differences. Effective collaboration involves a division of labour with participants who are engaged in active discourse that results in a compilation of their efforts’ (ACER 2020:2).
[bookmark: _Toc212034034]Why is collaboration important?
Working well with others is a key feature of future employment, education and engagement in the community. Increasingly, students are expected to graduate with strong interpersonal skills, knowledge of group dynamics, the flexibility to work in teams, and the ability to lead, solve problems and communicate effectively.
The skill of collaboration is clearly visible in the PDHPE K–10 Syllabus (2018) and the new Personal Development, Health and Physical Education 7–10 Syllabus (2024) through the interpersonal skill domain. It is supported by the skills attributed to self-management, which include self-awareness, decision-making and problem-solving.
The skill of collaboration has been identified as significant for the teaching, learning and assessment of the Health and Movement Science 11–12 Syllabus. There is a strong focus on applying the skill of collaboration to Health and movement science concepts. Content delivery should provide opportunities for students to engage in practical experiences and develop the skill of collaboration in each core.

[bookmark: _Toc212034035][bookmark: _Toc1174909473]What does collaboration look like in our classrooms?
There are several well-established frameworks that unpack the concept of collaboration, breaking it down into observable, actionable elements. These frameworks serve as valuable tools for educators by offering clear guidance on what effective collaboration looks like in practice. These models help translate collaboration into concrete behaviours and interactions that we can expect to see in the classroom.
[bookmark: _Toc50589800][bookmark: _Toc212034036]Australian Council for Educational Research (ACER)
The Australian Council for Educational Research (ACER) has developed a skill development framework for collaboration. It provides a general definition of ‘collaboration’ and describes this construct as it applies in classroom-based learning. It then breaks collaboration down into its component ‘strands’ (core elements) and ‘aspects’ (sub-elements). At the level of ‘aspects’, the ACER framework describes the observable behaviours or qualities of collaboration, which can provide a focus for the explicit teaching and assessment of collaborative skills.
The 3 strands of ACER’s ‘Collaboration: Skill development framework’ are:
[bookmark: _Toc212034037]Strand 1 – Building shared understanding
Students communicate to exchange information, share perspectives and convey values. The purpose of the communication within the group is to reach a common goal. Students can ask and answer questions to facilitate learning within the group and build mutual understanding as they complete the task or activity. They pool resources such as knowledge, expertise and skills, and recognise and use the strengths of each group member. For effective collaboration, students define and negotiate roles and responsibilities based on strengths to complete the task.
[bookmark: _Toc212034038]Strand 2 – Collectively contributing
Once a shared understanding of the group, task and roles has been established, each group member needs to contribute their agreed responsibilities to the group and recognise the contributions of others for collaboration to occur. The ability to recognise and value the contributions of others and their perspectives through listening, acknowledging, understanding or critiquing is crucial to the process of collective contribution, along with being able to take responsibility for one’s actions and adhere to group aims and objectives. Proficient collaborators take responsibility for the actions determined by their role and understand the role of others in the task.
[bookmark: _Toc212034039]Strand 3 – Regulating the group
Monitoring individual contribution to the group is important for effective collaboration. Proficient collaborators will ensure their contributions are relevant and helpful to the task, as well as supporting the shared understanding of the group throughout the task. Students use a combination of peer and self-assessment to monitor individual contributions and reflect on group progress. The resolution of differences is important. This requires the use of negotiation skills to discuss differences of opinions and perspectives.
[bookmark: _Toc562067282][bookmark: _Toc212034040]Cambridge Life Competencies Framework
The Cambridge Life Competencies Framework (CLCF) is a structure developed by Cambridge University to guide the development of life skills and 21st-century skills in educational settings. This framework outlines 6 key areas of competency across the learning journey: creative thinking, critical thinking, learning to learn, communication, collaboration and social responsibilities. The framework gives a complete view of transferable skills, all detailed within one system and shows how these skills develop across different stages of the learning journey. Cambridge divides collaboration into 4 core areas (Silver 2020).
[bookmark: _Toc212034041]Core area 1 – taking personal responsibility for own contribution to a group task
Refers to a learner’s ability to participate actively in group activities through taking on a variety of roles, to share their own ideas freely with others and demonstrate a willingness to provide explanations for their own contributions as required.
[bookmark: _Toc212034042]Core area 2 – encouraging effective group interaction
This includes a learner’s ability to listen carefully to others and to acknowledge their views, even when conflicting with their own. Learners are thus able to take turns appropriately in a group task, provide constructive feedback and also put forward their own solutions and ideas in a way that helps the group progress towards completing it. It also involves groups establishing effective ways of working together and offering mutual support to one another.
[bookmark: _Toc212034043]Core area 3 – managing the sharing of tasks in a group activity
Refers to a learner’s ability to identify tasks and sub-tasks in a group activity and to share them fairly among group members.
[bookmark: _Toc212034044]Core area 4 – working towards task completion
Related to a learner’s ability to ensure the group is making progress towards their goals. This might include evaluating multiple options and points of view during a group activity and recognising the most suitable solution for the resolution of the task. It also involves effectively identifying and resolving issues that may arise during the course of an activity.
Further reading
· ACER’s Assessment of General Capabilities: Skills for the 21st Century Learner
· [bookmark: _Toc195180324][bookmark: _Toc323738888]Cambridge’s Cambridge Life Competencies: how to integrate Collaboration into your lessons


[bookmark: _Toc212034045]Which skills support successful collaboration?
Effective collaboration relies on a range of teachable skills that can be strategically developed and assessed over time.
Following an extensive review of contemporary research and best practice in collaboration, the NSW Department of Education’s PDHPE Secondary Curriculum team has condensed the key indicators and competencies from ACER’s Collaboration: Skill development framework, the Cambridge Life Competencies Framework: Collaboration and the Personal Development, Health and Physical Education 7–10 Syllabus (2024) into the following list of 8 essential skills for effective collaboration.
These skills, which are referenced throughout The Collaborative Classroom document series, provide a consistent approach to understanding what collaboration looks like in practice. They also offer a shared language and structure for assessing student progress and competency in collaborative contexts. Each skill is accompanied by a clear descriptor to guide teachers in assessing and supporting student development against outcome HM-11-05 within the Health and Movement Science 11–12 Syllabus.
[bookmark: _Hlk210311884]Resilience and adaptability
Ability to persevere through challenges, adapt to changing circumstances, and sustain motivation and effort over time.
Self-awareness and reflection
Understanding one’s own strengths, weaknesses, values, attitudes, rights and responsibilities, with the capacity for ongoing reflective practice.
Emotional regulation and empathy
Recognising and regulating emotions, understanding and respecting differences in perspectives and opinions, and appreciating the needs and circumstances of others.
Decision-making and problem-solving
Gathering and analysing information, planning and prioritising tasks, evaluating options and generating creative, practical solutions to problems.
Effective communication
Expressing ideas clearly, listening actively, using verbal and non-verbal communication, providing and receiving feedback, and managing conflict constructively.
Respect and relationship building
Building trust and inclusion, respecting diverse contributions, recognising and applying the strengths of self and others, and fostering positive group dynamics.
Goal setting and tracking
Setting clear and achievable objectives, managing time effectively, monitoring progress and ensuring, through evaluation, that contributions are constructive.
Initiative and responsibility
Actively contributing to group goals, negotiating roles and responsibilities, distributing tasks, maintaining shared understanding and pooling resources.


[bookmark: _Toc427779298][bookmark: _Toc212034046]Additional information
The information below can be used to support teachers when using this teaching resource for Health and movement science.
[bookmark: _Toc1022999069][bookmark: _Toc112409496][bookmark: _Toc212034047]Support and alignment
Resource evaluation and support: all curriculum resources are prepared through a rigorous process. Resources are periodically reviewed as part of our ongoing evaluation plan to ensure currency, relevance and effectiveness. For additional support or advice, or to provide feedback, contact the PDHPE Secondary Curriculum team by emailing PDHPEcurriculum@det.nsw.edu.au.
Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with a disability and/or additional needs and high potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage. This includes the Inclusion and differentiation advice 7–10 webpage.
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage. This includes the Classroom assessment advice 7–10. For summative assessment tasks, the Assessment task advice 7–10 webpage is available.
Explicit teaching: further advice to support explicit teaching is available on the Explicit teaching webpage. This includes the CESE Explicit teaching – Driving learning and engagement webpage.
Alignment to system priorities and/or needs: School Excellence Policy, Our Plan for NSW Public Education
Alignment to the School Excellence Framework: this resource supports the School Excellence Framework elements of curriculum (curriculum provision) and effective classroom practice (lesson planning, explicit teaching).
Alignment to Australian Professional Standards for teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 3.2.2, 3.3.2.
Creation date: 23 October 2023
Updated: 22 September 2025
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The copyright material published in this resource is subject to the Copyright Act 1968 (Cth) and is owned by the NSW Department of Education or, where indicated, by a party other than the NSW Department of Education (third-party material).
Copyright material available in this resource and owned by the NSW Department of Education is licensed under a Creative Commons Attribution 4.0 International (CC BY 4.0) license.
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This license allows you to share and adapt the material for any purpose, even commercially.
Attribution should be given to © State of New South Wales (Department of Education), 2023.
Material in this resource not available under a Creative Commons license:
the NSW Department of Education logo, other logos and trademark-protected material
material owned by a third party that has been reproduced with permission. You will need to obtain permission from the third party to reuse its material.
Links to third-party material and websites
Please note that the provided (reading/viewing material/list/links/texts) are a suggestion only and implies no endorsement, by the New South Wales Department of Education, of any author, publisher, or book title. School principals and teachers are best placed to assess the suitability of resources that would complement the curriculum and reflect the needs and interests of their students.
If you use the links provided in this document to access a third-party's website, you acknowledge that the terms of use, including licence terms set out on the third-party's website apply to the use which may be made of the materials on that third-party website or where permitted by the Copyright Act 1968 (Cth). The department accepts no responsibility for content on third-party websites.
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