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[bookmark: _Toc233810798]Introduction
This guide provides advice for teachers delivering the Languages Extension Stage 6 course for:
Arabic Extension
Chinese Extension
French Extension 
German Extension
Indonesian Extension 
Italian Extension
Japanese Extension 
Modern Greek Extension
Spanish Extension.
It supports teachers by outlining:
the structure and requirements of the Extension course
approaches to teaching prescribed issues, prescribed texts and related texts
sample sequences for programming and teaching the course
strategies for developing students’ responses in the target language
considerations for assessment and oral monologue preparation.
This guide should be read alongside the relevant Extension Stage 6 syllabus and examination specifications on the 11–12 Languages Extension NESA website.
Note: this document provides advice only. It is the responsibility of individual school executive and teaching staff to ensure record keeping is compliant with both NSW Education Standards Authority (NESA) and departmental requirements and policies.
[bookmark: _Toc233810799]Support materials
The department has developed support materials for the Languages Extension 2025–2030 course prescriptions (2026–2030 for Chinese Extension) to guide the teaching of the prescribed issues and prescribed texts for each course. These materials can be used as a basis to create teaching and learning activities specifically tailored to the needs and interests of your students. The support materials are intended for teacher use only.
[bookmark: _Toc233810800]Controversial issues in schools
In exploring the issues prescribed for the Extension Stage 6 course, teachers in NSW public schools are to adhere to the department’s policy: Controversial issues in schools procedures. The procedures provide direction for management of controversial issues in schools, whether concerning teaching and learning materials or views expressed by teachers or visiting speakers.


[bookmark: _Toc233810801]Overview of the Extension course
The Extension Stage 6 course is designed to extend students’ ability to:
analyse and evaluate texts
engage with complex contemporary issues
construct and justify arguments in the target language.
The Extension course:
is a 1-unit course
is studied in Year 12 only
requires approximately 60 indicative hours
has the Continuers HSC course as a co-requisite
develops higher-order analytical and interpretive skills.
The course moves students beyond communication towards critical interpretation and sustained argument in the target language.
[bookmark: _Toc233810802]Understanding the course structure
All Languages Extension Stage 6 courses share a common framework and syllabus structure.
The course is organised around the theme – ‘The individual and contemporary society’ – together with prescribed issues, prescribed texts and related texts. The prescribed issues and prescribed texts are known as the ‘Course prescriptions’ and change approximately every 5 years. Related texts are identified by the teacher – they may be a range of formats and modified, where required, to support student engagement.
These elements combine to provide the conceptual and textual context through which students develop the syllabus objectives and achieve the outcomes.
The theme provides the overarching conceptual focus of the course. The issues explore different perspectives related to the theme. The prescribed text provides the primary context through which the issues are examined, while related texts deepen and extend students’ understanding by introducing additional viewpoints and representations.
Table 1 – prescribed texts and issues 2025–2030 (or 2026–2030 for Chinese)
	Extension
	Prescribed text
	Prescribed issues
	Type of text

	Arabic
	The hidden fire by Rose Ghraib
The woman in 17 stories by Emily Nasrallah
	Acceptance
Impact of change
Relationships
	Short stories

	Chinese
	Nice view 奇迹·笨小孩 directed by Wen Muye
	Pursuit of personal goals
Relationships
Social inequality
	Film

	French
	La fille by Louane (2022)
Carmen by Stromae (2013)
Pour la vie by Patrick Bruel (1999)
Santé by Stromae (2022)
Les Restos du Cœur by Jean-Jacques Goldman (1985)
Le bon côté de la charité by Michèle Bernard (1982)
Lève-toi by Barbara Pravi (2023)
Ma France à moi by Diam’s (2006)
Né en 17 à Leidenstadt by Jean-Jacques Goldman, Michael Jones and Carole Fredericks (1990)
J’y suis j’y reste by Zebda (2002)
	Connectedness
Empathy
Cultural diversity
	Songs

	German
	Amelie rennt directed by Tobias Wiemann
	Identity
Relationships
Wellbeing
	Film

	Indonesian
	Sang Pemimpi directed by Riri Riza
	Personal growth
Relationships
Education
	Film

	Italian
	Il Campione directed by Leonardo D’Agostini
	Education
Relationships
Journeys
	Film

	Japanese
	Like father, like son そして父になる directed by Hirokazu Koreeda
	Connectedness
Journeys
Diversity of values
	Film

	Modern Greek
	Roza of Smyrna directed by George Kordellas
	Impact of the past
Relationships
Identity
	Film

	Spanish
	El último vagón by Ángeles Doñate
	Quest for identity
Relationships
Role of education
	Novel




Through engagement with the prescribed text and related texts, students develop their ability to:
present and justify opinions, ideas and points of view in the target language
analyse, evaluate and respond to texts that reflect the culture of relevant language-speaking communities.
A key principle for teachers is that the Extension course is not centred solely on the study of a text. Rather, teaching focuses on how the prescribed text represents and explores the prescribed issues within the broader theme of ‘The individual and contemporary society’. Students should be supported to analyse how issues are represented, compare perspectives across texts and evaluate how meaning is shaped through language, form and context.
Figure 1 – conceptual framework of the Extension courses 
[image: Conceptual framework with Theme - ‘The individual and contemporary society’ in the centre.
Surrounding the theme, clockwise from top:
Prescribed issues
Prescribed texts
Related texts
Syllabus objectives.]

[bookmark: _Toc233810803]Unpacking the prescribed issues
Some Extension courses share the same prescribed issues, while others explore similar issues. The prescribed issues below have been grouped together to highlight connections across languages and to support the exploration of common concepts, perspectives and areas of inquiry.
[bookmark: _Toc233810804]Relationships and human connections
Table 2 – prescribed issues related to relationships and human connections
	Prescribed issue
	Extension course(s)
	Possible concepts
	Possible inquiry questions

	Relationships
	Arabic
Chinese
German
Indonesian
Modern Greek
Spanish
	belonging, trust, loyalty, conflict, responsibility, support, community, interdependence
	· How do relationships influence individual choices?
· To what extent do relationships shape identity?

	Connectedness
	French
Japanese
	belonging, community, interdependence, social connection, isolation, responsibility
	· What creates meaningful connections between people?
· How does connectedness contribute to wellbeing?

	Empathy
	French
	compassion, understanding, perspective-taking, inclusion, social responsibility
	· Why is empathy important in contemporary society?
· Can empathy overcome social divisions?


[bookmark: _Toc233810805]Identity and belonging
Table 3 – prescribed issues related to identity and belonging
	Prescribed issue
	Extension course(s)
	Possible concepts
	Possible inquiry questions

	Identity
	German
Modern Greek
	self-perception, belonging, culture, personal values, social expectations
	· How is identity shaped by personal experiences?
· Can identity change over time?

	Quest for identity
	Spanish
	self-discovery, belonging, purpose, aspiration, growth
	· What factors influence an individual's search for identity?
· How do experiences shape self-understanding?

	Acceptance
	Arabic
	inclusion, belonging, prejudice, tolerance, understanding, respect
	· Why is acceptance important in contemporary society?
· What barriers prevent acceptance?


[bookmark: _Toc233810806]Growth, change and personal development
Table 4 – prescribed issues related to growth, change and personal development
	Prescribed issue
	Extension course(s)
	Possible concepts
	Possible inquiry questions

	Impact of change
	Arabic
	adaptation, resilience, transformation, opportunity, loss, uncertainty
	· Does change always lead to growth?
· How do individuals respond to change?

	Personal growth
	Indonesian
	maturity, resilience, ambition, perseverance, self-improvement
	· What experiences contribute most to personal growth?
· How do challenges influence development?

	Journeys
	Italian
Japanese
	transformation, discovery, learning, challenge, growth
	· How do journeys shape an individual's understanding of themselves and others?

	Pursuit of personal goals
	Chinese
	aspiration, perseverance, determination, sacrifice, success
	· What obstacles do individuals face when pursuing their goals?
· Is success worth personal sacrifice?


[bookmark: _Toc233810807]Education and opportunity
Table 5 – prescribed issues related to education and opportunity
	Prescribed issue
	Extension course(s)
	Possible concepts
	Possible inquiry questions

	Education
	Indonesian
Italian
	opportunity, aspiration, achievement, empowerment, social mobility, leadership
	· How can education transform lives?
· What role does education play in shaping future opportunities?

	Role of education
	Spanish
	equality, access, opportunity, empowerment, social change
	· To what extent can education address social challenges?

	Social inequality
	Chinese
	fairness, opportunity, privilege, disadvantage, social mobility
	· How does inequality influence individual opportunities?
· Can individuals overcome social disadvantage?


[bookmark: _Toc233810808]Society, culture and values
Table 6 – prescribed issues related to society, culture and values
	Prescribed issue
	Extension course(s)
	Possible concepts
	Possible inquiry questions

	Cultural diversity
	French
	multiculturalism, inclusion, identity, coexistence, community
	· How does cultural diversity enrich society?
· What challenges can diversity present?

	Diversity of values
	Japanese
	beliefs, traditions, tolerance, conflict, understanding, change
	· Can differing values coexist successfully?
· How do values influence behaviour and decision-making?

	Impact of the past
	Modern Greek
	memory, history, tradition, legacy, identity
	· How does the past continue to influence individuals and society?

	Wellbeing
	German
	mental health, resilience, balance, belonging, support
	· What contributes to individual wellbeing?
· How does society influence wellbeing?




[bookmark: _Toc233810809]Teaching the course
Teachers often find the starting point of the Extension course challenging because the course is taught only in Year 12.
A helpful approach is to begin by establishing the conceptual foundations of the course.
Teachers may begin by:
familiarising students with the syllabus outcomes and examination task types
introducing and unpacking the theme and prescribed issues
exploring different perspectives related to the issues
developing key vocabulary needed for discussion, evaluation and formulating an argument
establishing expectations for presenting and justifying viewpoints in the target language.
At this stage, short stimulus texts, discussion activities and inquiry-based questions can support students in engaging with the prescribed issues and considering multiple perspectives before closely studying the prescribed text.
As the oral examination requires students to deliver a monologue, early activities may also focus on:
structure and voice
audience and perspective
expressing and justifying opinions.
[bookmark: _Toc233810810]Introducing the issues through inquiry
Teachers may use guiding questions to encourage conceptual thinking about the prescribed issues before studying the prescribed text.
Examples include:
Why do individuals seek connection with others?
How do personal experiences shape identity?
Can change create opportunities as well as challenges?
To what extent are individuals responsible for others?
These questions encourage students to explore multiple perspectives and begin developing the evaluative thinking required in the Extension course.
[bookmark: _Toc233810811]Teaching the prescribed text
The prescribed text provides the primary context for exploring the prescribed issues and developing students’ understanding of the theme, ‘The individual and contemporary society’. Effective teaching involves more than progressing through the text chronologically. Students should be supported to explore how the prescribed issues are represented through the perspectives, experiences and relationships presented in the text.
Teachers should focus on:
key moments, scenes, passages or songs that illustrate the prescribed issues
the perspectives presented by characters, narrators, speakers, composers or authors
how meaning is conveyed through language, structure and text-specific features
the cultural and social contexts represented in the text
connections between the prescribed text and the prescribed issues.
Students should be encouraged to consider questions such as:
Which issue is being represented in this part of the text?
What perspective is being presented?
How is meaning conveyed?
How does this representation contribute to our understanding of the issue?
While all Extension courses are organised around the prescribed issues, the nature of the prescribed text influences how it can be taught. Teachers should consider the text type when designing learning activities and selecting evidence for discussion and analysis.
Table 7 – considerations for different prescribed text types
	Text type
	Teaching considerations

	Film
	View and discuss the film as a complete text before undertaking detailed study of key scenes and sequences. Explicitly teach character development, cinematic techniques and representations of the prescribed issues. Students may revisit scenes through different issues and perspectives throughout the course.

	Songs
	Study songs individually before drawing connections across the collection. Explore lyrics, musicological features, perspectives and representations of the prescribed issues across multiple texts.

	Short stories
	Examine stories individually before comparing perspectives and representations across the collection. Explore characterisation, narrative voice, structure and recurring ideas.

	Novel
	Support students in developing an understanding of the novel as a whole while studying prescribed extracts and key passages throughout the course. Explore how characters, relationships and perspectives develop over time. Connect chapters and events to the prescribed issues and related texts.


The sequence and depth of study will vary depending on the prescribed text. For example, teachers may alternate between studying individual songs, extracts, scenes or passages and exploring the prescribed issues through discussion, related texts and response activities.
In many programs, detailed study of the prescribed text occurs throughout the course rather than as a discrete unit of work. Teachers may alternate between focusing on the prescribed text, exploration of the prescribed issues and engagement with related texts, and progressively building students’ understanding of the relationship between texts, issues and the broader theme.
[bookmark: _Toc233810812]Using related texts
Related texts support students in developing a broader and deeper understanding of the prescribed issues.
Related texts may include:
short written texts
media texts
visual or audio material
literary extracts.
Teachers should integrate related texts throughout the course rather than treating them as additional material introduced at the end of the program.
[bookmark: _Toc233810813]Selecting and evaluating related texts
When selecting related texts, teachers should consider whether the text:
connects clearly to one or more prescribed issues
presents a different perspective from the prescribed text
provides opportunities for comparison and evaluation
is linguistically and conceptually accessible to students (and whether it needs modifying)
supports discussion, analysis and critical thinking.
The following table may help students in selecting related texts.
Table 8 – related text evaluation tool
	Related text
	Prescribed issue(s)
	Perspective presented
	Why is this text valuable?

	
	
	
	

	
	
	
	


Students may compare:
perspectives and values
representations of individuals and society
cultural and social contexts
language, stylistic and structural features
responses to similar issues across texts.
[bookmark: _Toc233810814]Developing skills for Extension responses
The Extension course requires students to engage with prescribed issues and texts in a variety of ways. Throughout the course, teachers should provide opportunities for students to develop the knowledge, understanding and skills required to respond to texts critically, creatively and effectively.
The different components of the HSC examination emphasise different skills and response types.
Table 9 – response types in the Extension course
	Response type
	Focus
	Classroom emphasis
	Related HSC component

	Responding to the prescribed text
	Analyse and evaluate the prescribed text and its relationship to the prescribed issues.
	Exploring how meaning is conveyed through language, structure and text-specific features, and analysing perspectives, representations and context.
	Written examination Section I, Part A

	Responding from a specified perspective
	Demonstrate understanding of the prescribed text through an authentic response in the target language.
	Adopting the perspective of a character, narrator, composer, speaker or other individual connected to the prescribed text and responding appropriately within a specified context and text type.
	Written examination Section I, Part B

	Presenting and justifying a point of view
	Present, evaluate or justify a point of view on issues related to the prescribed issues.

	Constructing and supporting arguments, selecting relevant examples, and responding appropriately to audience, purpose and context.
	Written examination Section II

	Oral monologue
	Present and support a point of view in response to an unseen question related to the prescribed issues.
	Organising ideas, presenting a sustained argument, supporting opinions with relevant examples and communicating fluently and confidently.
	Oral examination


Teachers should provide regular opportunities for students to practise these different response types throughout the course, progressively building independence and confidence. Teachers should also plan to develop skills for the oral monologue early, as the HSC oral examination is earlier than the written examination.
[bookmark: _Toc233810815]Developing responses to texts and issues
A key challenge in the Extension course is supporting students to move beyond description and retelling towards critical engagement with texts and issues. Students should be explicitly taught how to justify opinions, support ideas with evidence, evaluate perspectives and communicate effectively in the target language.
Students often begin by describing events or recounting aspects of the prescribed text, particularly when developing understanding of characters, experiences and perspectives. While recounting can support activities such as empathy-building and perspective-taking, teachers can support deeper thinking by using questions that encourage students to move beyond retelling and explore perspectives, issues and representations.
Table 10 – sample questions to move from description to deeper engagement
	Descriptive question
	Critical and evaluative question

	What happens in this part of the text?
	How is the issue represented in this part of the text?

	What does the character do?
	What does the character’s behaviour reveal about the issue?

	What is the main idea?
	What perspective is being presented about the issue?

	What perspective is presented?
	To what extent is this perspective convincing or significant?


Students should also be encouraged to compare perspectives across texts. Comparative activities can help students broaden their understanding of the prescribed issues by examining how different texts represent similar ideas, experiences and viewpoints. Through comparison, students learn to identify similarities and differences in perspectives, evaluate the significance of these perspectives, and consider how different texts contribute to understanding the prescribed issue.
The example below illustrates how students might compare perspectives across a prescribed text and a related text.
Table 11 – example of comparing perspectives across prescribed and related texts 
	Aspect
	Prescribed text
	Related text

	Prescribed issue
	[prescribed issue]
	[prescribed issue]

	Perspective represented
	How is the issue represented in the prescribed text?
	How is the issue represented in the related text?

	Evidence and examples
	Key evidence, scenes, passages, quotes, songs or examples from the prescribed text.
	Key evidence and/or examples from the related text.

	Similarities
	What common ideas, values or perspectives are presented across both texts?
	What common ideas, values or perspectives are presented across both texts?

	Differences
	How does the prescribed text represent or develop the issue differently?
	How does the related text represent or develop the issue differently?

	Connection to the issue
	How does this text contribute to understanding the prescribed issue?
	How does this text contribute to understanding the prescribed issue?


The types of responses in the Extension course are interconnected and should be developed progressively through regular engagement with the prescribed text, prescribed issues and related texts.

[bookmark: _Toc233810816]How Extension differs from Continuers
The Extension course builds on the knowledge, skills and understandings developed in the Continuers course but requires students to engage with texts, issues and perspectives at a deeper conceptual level. While Continuers focuses on communication across a broad range of themes and topics, Extension requires students to explore prescribed issues through prescribed texts and related texts, compare perspectives and develop sustained arguments in response to complex ideas.
Teachers can support students intending to study the Extension course by progressively developing opportunities for students to justify opinions, compare perspectives and analyse how meaning is conveyed in texts.
Table 12 – progression from Continuers and Extension
	Continuers
	Skills developed across both courses
	Extension

	Communicating ideas and information
	Responding to and interpreting texts
	Justifying and evaluating ideas and perspectives

	Understanding meaning
	Analysing texts and supporting responses with evidence
	Analysing how meaning is conveyed and represented

	Expressing personal opinions
	Explaining and supporting viewpoints
	Responding critically to issues and perspectives

	Topic-based responses
	Exploring perspectives and broader issues
	Issue-based responses

	Using language to communicate effectively
	Developing accuracy, fluency and control of language
	Manipulating language to construct sustained arguments and conceptually driven responses


Students studying the Extension course focus on demonstrating:
sustained and coherent arguments
evaluation of ideas and perspectives
analysis of how meaning is constructed in texts
understanding of social and cultural contexts 
the ability to engage critically with prescribed issues and concepts.


[bookmark: _Toc233810817]Programming the Extension course
The Extension course requires approximately 60 indicative hours. Programs may be structured across 4 terms to progressively develop students’ conceptual understanding, critical and evaluative thinking and examination readiness.
Figure 2 – sample course progression
[image: Sample course progression from Term 4 (Year 11) until Term 3 (Year 12). Text reads from clockwise top right:
Term 4 (Year 11) Theme, issues and prescribed text
Term 1 (Year 12) Detailed study of the prescribed text
Term 2 (Year 12) Issues, perspectives and related texts
Term 3 (Year 12) Consolidation and examination preparation]
The following sequence illustrates one approach to structuring a Languages Extension Stage 6 course. Teachers may adapt the sequence to suit their context, the prescribed text and the learning needs of their students.
Table 13 – sample programming sequence
	Term
	Focus
	Possible learning activities
	Skills developed

	Term 4 
(Year 11)
	Introduce the theme, prescribed issues and prescribed text. Build conceptual vocabulary and establish understanding of key characters, ideas, contexts and perspectives.
	Concept discussions, issue-based inquiry questions, vocabulary building, initial study of key extracts, scenes, songs or passages, exploration of characters, contexts and perspectives.
	Conceptual understanding, text familiarity, issue awareness.

	Term 1 
(Year 12)
	Continue detailed study of the prescribed text. Explore links between the prescribed issues and the text. Introduce related texts and develop responses to the prescribed text and issues.
	Explicit teaching of extracts, scenes, songs or passages, discussion of perspectives, links between the prescribed text and issues, short response activities.
	Interpretation, understanding of perspectives, textual understanding.

	Term 2 
(Year 12)
	Extend understanding of the prescribed issues through comparative study of related texts. Develop skills in responding to texts, presenting and justifying viewpoints, and responding from specified perspectives.
	Comparative reading, viewing or listening activities, exploration of alternative perspectives, responses from specified perspectives, discussion and writing activities.
	Comparison, evaluation, justification of viewpoints.

	Term 3 
(Year 12)
	Consolidate understanding of the prescribed text and issues. Continue developing examination skills while revisiting key extracts, scenes, songs and perspectives.
	Revisiting key aspects of the prescribed text and issues, comparative activities, examination-style tasks, oral practice and independent responses.
	Synthesis, argument construction, confidence and independence.


In many programs, study of the prescribed text occurs throughout the course rather than as a discrete unit. Teachers may alternate between detailed study of the prescribed text extracts, exploration of the prescribed issues and engagement with related texts, progressively building students’ understanding of the relationship between texts, issues and the broader theme of ‘The individual and contemporary society’.
[bookmark: _Toc233810818]Programming considerations
When developing a program for the Extension course, teachers should ensure that:
the prescribed issues remain the central organising concepts
the prescribed text is explored through the lens of the prescribed issues
sufficient time is allocated for detailed study of the prescribed text
related texts are integrated throughout the course
students are provided with opportunities to analyse how meaning is conveyed in texts
students are supported to respond from a range of perspectives and contexts
opportunities to present and justify viewpoints are developed progressively
students are supported to move from guided learning to increasingly independent responses.


[bookmark: _Toc233810819] Assessment in Extension
Assessment tasks in the Extension course should align with the syllabus objectives and outcomes. Tasks should provide opportunities for students to:
engage with the prescribed issues
analyse and evaluate texts
justify opinions and perspectives
construct sustained arguments in the target language
demonstrate understanding of the prescribed text and related texts.
Assessment activities should avoid encouraging memorised responses, plot retelling or the reproduction of prepared content. Instead, students should be required to interpret, analyse and evaluate ideas, perspectives and representations.
[bookmark: _Toc233810820]Oral examination monologue
The HSC Extension oral examination requires students to respond to one of 2 unseen questions. Students are given 7 minutes to prepare before delivering a 3-minute monologue in the target language.
The monologue is a critical and evaluative response in spoken form. It requires students to engage directly with the question, construct a clear argument and support their ideas with relevant examples and perspectives.
Successful performance depends on students’ ability to:
think critically under time constraints
organise and sustain a coherent argument
justify opinions and interpretations
communicate with accuracy, fluency and control
respond independently to unseen questions.
These skills should be developed progressively throughout the course and embedded within regular classroom learning.
[bookmark: _Toc233810821]What high-range monologues look like
A successful monologue is purposeful, controlled and conceptually driven. It is important that teachers make these expectations explicit.
Table 14 – characteristics of high-range and low-range responses
	Feature
	High-range responses
	Low-range response

	Engagement with the question
	Direct, immediate, purposeful and sustained, responding specifically to the question
	Generalised, vague and off topic

	Argument structure
	A single, clear line of reasoning that progresses logically
	Provides or lists disconnected ideas or points

	Conceptual depth
	Moves beyond description to evaluation, justification and insight
	Descriptive or superficial commentary

	Language control
	Fluent, accurate and sophisticated language use, with precise vocabulary and complex structures
	Limited range, repetitive patterns and errors that impede clarity

	Organisation
	Clear, purposeful structure with effective signposting
	Repetitive, circular structure or lacks clear progression


[bookmark: _Toc233810822]Developing oral communication skills
Oral skills should be developed from the beginning of the course through regular opportunities for students to discuss issues, justify opinions and respond to unfamiliar questions.
Table 15 – sample scope and sequence for developing oral communication skills
	Term
	Teaching focus
	Classroom practice

	Term 1
	Conceptual understanding and spoken fluency
	one to 2-minute informal paired conversation
issue-based discussions
teacher modelling of thinking aloud

	Term 2
	Structuring arguments and using evidence
	2 to 3-minute monologues responding to issue-based or conceptual prompts
deconstructing multiple questions related to the same prescribed issue
explicit teaching of paragraph/section signposting

	Term 3
	Independent responses and examination preparation
	timed monologues (7 minutes preparation plus 3-minute response) under exam conditions
peer and self-assessment using marking criteria
targeted refinement of areas for improvement, for example, conclusions or transitions


[bookmark: _Toc233810823]Using the 7-minute preparation time
Students must be trained to use this time efficiently. Students should be encouraged to use preparation time to organise ideas rather than write out full responses.
Table 16 – oral preparation strategy
	Step
	Action
	Time

	1
	· Deconstruct the question
· Identify key words, verbs, concepts and ideas
	1 minute

	2
	· Formulate a clear argument
· Decide on a defensible position in response to the question
	2 minutes

	3
	· Select 2 to 3 supporting ideas linked to the prescribed issue
· Each idea should be a distinct conceptual point that supports the argument
	3 minutes

	4
	· Map the structure using some key words, dot points or brief notes only
	1 minute


[bookmark: _Toc233810824]Structuring the monologue
A simple structure can support students in organising their ideas effectively.
Table 17 – sample monologue structure
	Section 
	Duration
	Purpose and student prompt

	Opening
	15 to 20 seconds
	Respond directly to the question and establish a clear argument.

	Development
	2 minutes 20 seconds
	Prove your argument. Present 2 to 3 key ideas linked to the question.
For each idea:
give examples
explain how your examples support your argument
structure your point sequentially and logically.

	Conclusion
	15 to 20 seconds
	Reinforce your argument and bring the response to a logical conclusion. Do not introduce new ideas.


[bookmark: _Toc233810825]Embedding oral practice in the classroom
Oral skills should be developed continuously and not reserved for assessment preparation. Regular low-stakes oral activities can support the development of confidence, fluency and the ability to present and justify viewpoints.
Table 18 – classroom strategies for developing oral communication skills
	Activity
	Description
	Possible focus

	Paired discussion activities
	Provide a question, quotation, image or stimulus related to a prescribed issue. 
One student speaks for 60 seconds while the other listens and provides feedback.
	Clarity of argument, fluency, justification of ideas

	Recorded responses and self-reflection
	Students record a short response to a question or prompt and review their performance. 
Reflection questions may include: 
· Did I answer the question directly?
· Which parts of my response were unclear, repetitive or underdeveloped?
	Self-assessment, organisation of ideas, language control

	Peer feedback activities
	Students use agreed success criteria to provide feedback on a partner's response.
	Argument development, use of evidence, engagement with the question

	Timed monologue practice
	Students respond to unseen questions under timed conditions, gradually building confidence in organising and delivering independent responses.
	Examination readiness, confidence, independence




[bookmark: _Toc233810826]Conclusion
Effective teaching of the Extension course involves:
maintaining a focus on the prescribed issues
developing students’ conceptual understanding
explicitly teaching critical and evaluative thinking, writing and speaking
integrating related texts throughout the course
supporting students to compare and evaluate perspectives
gradually developing student independence and confidence.
The most effective Extension programs maintain a clear focus on the relationship between the prescribed issues, texts and the broader theme of ‘The individual and contemporary society’, supporting students to move from understanding texts to analysing and evaluating ideas.
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