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[bookmark: _Toc147483512][bookmark: _Toc237009589]Rationale
All NSW public schools need to plan curriculum and develop teaching programs consistent with the Education Act 1990 (NSW) and the NSW Education Standards Authority (NESA) syllabuses and credentialing requirements.
Scope and sequences form part of the ongoing documentation or evidence schools maintain to comply with the department’s policy, policy standards and registration requirements.
This resource has been developed to assist teachers in NSW Department of Education schools to create learning that is contextualised to their classroom. It can be used as a basis for the teacher’s own scope and sequence, or be used as an example of how the curriculum could be implemented. The resource has suggested timeframes that may need to be adjusted by the teacher to meet the needs of their students.
Developing a robust scope and sequence has many benefits and may help teachers and schools to:
plan learning activities that are inclusive, accommodating the needs of all students in their class from the beginning
promote high expectations for student learning
identify opportunities for explicit teaching
create opportunities for students to receive feedback on their learning
systematically plan for and undertake assessment
collect and use data to monitor achievements and identify gaps in learning
differentiate curriculum delivery to meet the needs of students at different levels of achievement
collaborate with other teachers to plan for quality teaching and learning.

[bookmark: _Toc176501567][bookmark: _Toc237009590][bookmark: _Toc147483513]French Beginners – sample scope and sequence
This scope and sequence is for the French Beginners Stage 6 course and includes suggested assessment tasks aligned to NESA requirements outlined in Assessment and reporting in French Beginners.
[bookmark: _Toc237009591]Year 11
Table 1 – French Beginners Year 11 sample scope and sequence
	Term and duration
	Unit title, topic, outcomes and learning overview
	Skills and language 
	Assessment

	Term 1
5 weeks
	Unit title: Introducing me
Topic: Family life, home and neighbourhood
Outcomes:
1.1, 1.2, 1.3, 1.4
2.1, 2.2, 2.3, 2.4, 2.5, 2.6
3.1, 3.2, 3.3, 3.4
Students communicate basic personal information using simple greetings for a range of contexts. 
They exchange information about themselves and others (age, nationality, home, family and pets), while developing intercultural awareness through texts from diverse French-speaking communities.
	Use greetings and farewells appropriate to different contexts, for example, bonjour; bonsoir; salut; au revoir; à plus tard/bientôt/demain.
Introduce the French alphabet, including accented letters and how they determine pronunciation, for example, café; grève; Adélaïde; Ça va ?; hôtel.
Introduce self and others, for example, Je m’appelle Anna; Je te présente mon copain, il s’appelle Philippe; Comment tu t’appelles ?
Exchange details about age using irregular verb avoir and numbers 1 to 100, for example, J’ai seize ans; Ma cousine a vingt ans; Tu as quel âge ?
Use irregular verb être to exchange information about your background and nationality with others, for example, Je suis australien/ne; Il est d’origine grecque; Ma mère est italienne; Vous êtes/Tu es de quelle nationalité ?
Use adjectives with appropriate gender and number agreement when describing people, for example, Elle est généreuse/il est généreux; Je suis sportive/tu es sportif; Ils sont grands/elles sont grandes.
Use conjugations of -er verbs with prepositions to exchange information about where you live, for example, J’habite à Sydney en Australie; Nous habitons au Canada; Ils habitent en France; Elle habite à la montagne/au centre-ville/au bord de la mer/dans une ferme; Tu habites/Vous habitez où ?
Describe family members using appropriate possessive adjectives, for example, Mon frère ainé a dix-huit ans, il est très grand et vraiment embêtant; Ma sœur cadette est petite et gentille; Mes parents sont stricts; Tes cousines sont intéressantes; Ses grands-parents sont sympas.
Discuss and describe pets using indefinite articles and the negative structure de, for example, J’ai un chien noir, des poissons rouges et une tortue verte; Je n’ai pas d’animal.
Develop intercultural understanding by accessing texts that describe family life in diverse French-speaking communities.
	No formal assessment.

	Term 1
5 weeks
	Unit title: My school life
Topic: Education and work
Outcomes:
1.1, 1.2, 1.3, 1.4
2.1, 2.2, 2.3, 2.4, 2.5, 2.6
3.1, 3.2, 3.3, 3.4
Students describe their school life including subjects, timetables and daily routines. They express preferences, strengths and weaknesses, and justify opinions using comparative and superlative structures.
Students read and create texts about school life, describing personal experiences while developing awareness of schooling systems in French-speaking communities.
	Discuss school subjects and timetables, for example, J’étudie les maths, la biologie, la chimie, la géographie, l’histoire, les sciences, l’anglais, le français, les arts plastiques, la technologie, l’EPS le théâtre; J’ai dessin le lundi/mardi/mercredi/jeudi/vendredi; J’ai musique une/deux/trois fois par semaine; À quelle heure tu as histoire ?
Explain preferences including favourites, for example, Je préfère le français parce que c’est intéressant/utile/un défi/facile; La musique ne m’intéresse pas; Les sciences ne m’intéressent pas; Ma matière préférée, c’est l’anglais parce que c’est passionnant; Je n’aime pas (du tout) l’histoire parce que c’est rasant/difficile/inutile.
Use irregular verbs sortir and partir with time phrases to describe a typical school week, for example, Je pars pour l’école à huit heures et demie/moins vingt/moins le quart; Je sors de l’école à quatre heures cinq/dix/et quart/vingt/
vingt-cinq.
Describe strengths and weaknesses in school subjects, for example, Je suis nul/nulle en maths mais je suis doué(e)/fort(e) en langues; Je comprends bien/mal les leçons d’anglais.
Use the irregular verb faire to discuss class activities, for example, En maths je fais des calculs; En sciences on fait des expériences; En EPS nous faisons de la gymnastique; En arts plastiques je fais une peinture.
Use comparative and superlative statements to give opinions about subjects, for example, À mon avis/je pense que la matière la plus utile, c’est l’anglais; La matière la moins intéressante, c’est l’histoire; Le français est plus difficile que le japonais; La géographie est moins passionnante que l’histoire; La physique est meilleure/pire que la biologie.
Express opinions about a variety of school activities using verb plus infinitive structures, for example, J’aime (beaucoup) faire des recherches; Je n’aime pas (du tout)/je déteste faire mes devoirs; Je préfère faire du sport.
Explore texts in which students in French-speaking communities describe their school and their subject and activity preferences.
Create texts to share information about yourself and your school, for example, an informal letter or email.
	No formal assessment.

	Term 2
5 weeks
	Unit title: My home and surrounds
Topic: Family life, home and neighbourhood
Outcomes:
1.1, 1.2, 1.3, 1.4
2.1, 2.2, 2.3, 2.4, 2.5, 2.6
3.1, 3.2, 3.3, 3.4
Students share information about their living space, including their favourite room in the house, and what they like to do around the home.
They describe places in their local neighbourhood, using appropriate prepositions, negation and adjectives, and express how to get there.
	· Give details about your home (real or imagined) using correct word order and adjectival agreement to describe, for example, J’habite dans une grande maison jumelée en ville/dans un vieil appartement élégant/dans une villa spacieuse et moderne.
· Describe your favourite room in the house, with reasons, for example, J’adore ma chambre parce que c’est très calme et tranquille; La salle à manger est moderne mais un peu sombre; Le salon est vraiment confortable et aussi bien éclairé et accueillant; Ma pièce préférée est [room] parce que …
· Exchange information about what you like to do around your home and where, including use 
of -ir in reflexive and irregular verb conjugations, for example, Je finis mes devoirs dans ma chambre; Je lis un roman; Je me détends/repose; Qu’est-ce que tu aimes faire pour te détendre/chez toi ?
· Identify and describe places in your neighbourhood using il y a and il n’y pas de, for example, Dans mon quartier il y a un supermarché/un stade/un parc/un hôpital/une gare/un lycée/un collège/un commissariat/une boulangerie/une pharmacie/des restaurants/des magasins/des cafés/des bars, mais il n’y a pas de cinéma; Il y a un terrain de sport moderne et aussi un ancien théâtre.
· Give and ask for directions, including prepositions of place, for example, Où se trouve le supermarché ?; Allez tout droit/tournez à gauche/tournez à droite, le supermarché se trouve à gauche, à côté de/en face de/près de la pharmacie/entre la pharmacie et le café/derrière/devant le café/à 200 mètres de la pharmacie; Prenez la première/deuxième/troisième à gauche/droite.
· Describe your neighbourhood using additional adjectives, for example, Mon quartier est tranquille/calme/petit/historique/animé/vieux/
moderne/tout près du centre commercial.
· Create a text to share information about your neighbourhood, for example, a message or note.
	Task 1 – Term 2 Week 2
Listening (20%) – outcomes 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
You will be hosting a student from a French-speaking community as part of your sister school program. The student has sent you a video recording describing themselves so that you will know some details about them before their arrival, including their likes and dislikes. The video also describes their immediate family, pets, home and typical school day. They have also asked you some questions about you, your family, home and school. Answer questions in English about the video recording.
Speaking (10%) – outcomes 1.1, 1.2, 1.3, 1.4
Record a return message to your visiting student, introducing yourself, answering any questions they have asked, and describing your home, your favourite space in your home and what you like to do there, and your neighbourhood.

	Term 2
5 weeks
	Unit title: How I spend my weekend
Topic: Friends, recreation and pastimes
Outcomes:
1.1, 1.2, 1.3, 1.4
2.1, 2.2, 2.3, 2.4, 2.5, 2.6
3.1, 3.2, 3.3, 3.4
Students express preferences and describe frequency of activities using time expressions and negative structures.
They describe what they will do in the immediate future and share information about their favourite hobbies and pastimes.
	· Exchange information about your pastimes using a variety of verb conjugations, for example, J’écoute de la musique; Je joue aux jeux vidéo/à la pétanque/au foot; Je joue de la guitare/batterie/trompette; Je fais de la gymnastique/danse/natation; Je vais à la plage/piscine; Je vais au cinéma/stade/musée; Je vais chez des amis; Je rends visite à ma famille; Qu’est-ce que tu aimes faire dans ton temps libre ?
· Express preferences regarding sporting activities, for example, Je préfère les sports d’équipe/individuels; Je n’en fais pas.
· Use negative structures when describing your sports and pastimes, for example, Je ne joue plus au foot; Je ne regarde jamais le sport à la télé; Je ne fais guère d’exercice; Je ne fais rien le weekend; Je ne vois personne après l’école.
· Use appropriate pronouns when discussing your hobbies, for example, Je joue de la guitare, j’en joue depuis deux ans; Je joue au tennis, j’y joue deux fois par semaine.
· Express what you are going to be doing in the immediate future using the structure aller plus à, for example, Demain, je vais jouer dans un concours de tennis; Le weekend prochain je vais faire de l’athlétisme avec mon club; Dans deux semaines je vais aller au stade pour jouer au foot.
· Describe how often you participate in activities using expressions of frequency, for example, Je vais souvent au cinéma; Je fais quelquefois du théâtre; D’habitude, je joue au tennis avec mon cousin; Le weekend/le lundi après-midi/le soir/tous les matins je passe du temps sur les réseaux sociaux.
· Explore the difference between pouvoir and savoir when discussing what you can do, for example, Je peux aller à la plage (je suis libre), mais je ne sais pas nager; Je sais faire de la planche à voile mais je ne peux pas parce que j’ai le bras cassé.
· Explore texts in which people from French-speaking communities describe what they like to do with their free time.
· Create a text to share information about what your favourite hobbies and pastimes are, for example an informal letter or email.
	Task 2 – Term 2 Week 9
Reading (20%) – outcomes 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
Students read posts in an online forum where teenagers from different French-speaking communities have written about their hobbies and pastimes. Students demonstrate their understanding by responding to questions in English.
Writing (10%) – outcomes 3.1, 3.2, 3.3, 3.4
Students compose their own post to contribute to the forum about their hobbies and pastimes, describing their preferences, how frequently they participate in activities and what they plan to do in their free time next weekend.

	Term 3
5 weeks
	Unit title: My regular routine
Topic: Family life, home and neighbourhood
Outcomes:
1.1, 1.2, 1.3, 1.4
2.1, 2.2, 2.3, 2.4, 2.5, 2.6
3.1, 3.2, 3.3, 3.4
Students describe their daily and weekly routines using reflexive verbs, time expressions (including 24-hour time) and sequencing expressions.
They explain household responsibilities and share information about home life and routines.
	· Describe your daily routine using reflexive verbs with time expressions, including 24-hour time, for example, Je me lève de bonne heure/tôt; Je me couche tard/à vingt-deux heures; Je me lave le matin/le soir; Je me brosse les dents avant de prendre mon petit déjeuner.
· Use sequencing expressions to describe a typical day, for example, D’abord je me réveille, puis je me lève, ensuite je me douche et après, je m’habille. Finalement je me dépêche pour prendre le bus.
· Use relative pronouns to express who helps around the home as part of the weekly routine, for example, C’est mon père qui tond la pelouse; C’est ma mère qui fait la cuisine; C’est moi qui fais la vaisselle.
· Avoid repetition when exchanging information about chores using direct object pronouns, for example, Je les lave; il la range; Tu le fais souvent ?
· Express commands or requests using the imperative mood, for example, Range ta chambre !; Descends la poubelle !; Nettoyez la salle de bains !; Remplis le lave-vaisselle !
· Identify items using possessive pronouns, for example, À qui est [item] ?; C’est/Ce sont le/la/les mien(s)/mienne(s); C’est/Ce sont le/la/les tien(s)/tienne(s); C’est/Ce sont le/la/les sien(s)/sienne(s); C’est/Ce sont le/la/les vôtre(s); C’est/Ce sont le/la/les nôtre(s); C’est/Ce sont le/la/les leur(s).
· Create texts to share information about your home life and routine, for example an informal letter, email or diary/journal entry.
	No formal assessment.

	Term 3
5 weeks
	Unit title: Where have you been?
Topic: Holidays, travel and tourism
Outcomes:
1.1, 1.2, 1.3, 1.4
2.1, 2.2, 2.3, 2.4, 2.5, 2.6
3.1, 3.2, 3.3, 3.4
Students describe recent holidays using a range of past tense structures and time expressions.
They describe the location and the activities that took place, using grammatical structures, such as pronouns, to create complex sentences describing where they have been.
	· Give an account of a recent holiday using the passé récent, for example, Je viens d’aller en Espagne; On vient de faire un tour de Vietnam; Ils viennent de rentrer de Nouvelle-Calédonie.
· Describe a holiday destination (real or imagined) using geographical terms, for example, C’est dans le nord/le sud/l’ouest/l’est/le Midi; C’est au bord de la mer/dans la forêt/à la montagne; La maison se trouve à une vingtaine de kilomètres du village; L’hôtel est trop loin de la gare.
· Describe activities in the past tense using the passé composé of être and avoir verbs, for example, Je suis allé(e) à Paris, j’ai visité le Louvre; Nous avons vu La Joconde, nous sommes arrivés(es) avant la foule; J’ai fait une randonnée autour de la montagne; On a visité des galeries d'art autochtone près d'Uluru.
Describe a holiday using the imperfect tense, for example, C’était super/rasant/intéressant/
décontracté/inoubliable/fatigant/amusant/
reposant.
Use pronouns to avoid repetition when describing holidays, for example, J’ai visité la Tour Eiffel, j’y suis allé(e) avec ma famille; On est allé à l’Île Maurice, on y a passé un mois.
Use a variety of time phrases to describe holidays, for example, J’ai voyagé à Rome il y a un an, j’y suis resté(e) pendant deux mois.
Explore texts about holiday destinations in French-speaking countries and Australia.
Create texts about past holidays, for example an informal letter, email or postcard.
	Task 3 – Term 3 Week 8
Yearly examination
Speaking (conversation) (10%) – outcomes 1.1, 1.2, 1.3, 1.4
Listening (10%) – outcomes 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
Reading (10%) – outcomes 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
Writing (10%) – outcomes 3.1, 3.2, 3.3, 3.4
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Table 2 – French Beginners Year 12 sample scope and sequence
	Term and duration 
	Unit title, topic, outcomes and learning overview
	Skills and language
	Assessment

	Term 4
5 weeks
	Unit title: What are we celebrating?
Topic: People, places and communities
Outcomes:
1.1, 1.2, 1.3, 1.4
2.1, 2.2, 2.3, 2.4, 2.5, 2.6
3.1, 3.2, 3.3, 3.4
Students discuss festivals and seasonal traditions in French-speaking communities and in their home culture(s). Students make plans for social events using weather-based si clauses, confirm details and extend invitations. They organise outings by negotiating time, transport and the acceptance or refusal of an invitation.
They express their and others’ intentions and opinions regarding cultural events and traditions.
	Discuss festivals and traditions relating to seasons in Australia and other cultures, for example, Le Nouvel An chinois a lieu en fin d’hiver; La fête nationale australienne est célébrée en été; Le Carnaval de Rio se passe à la fin de l’été; La fête de la musique a lieu en été en France; On commémore la fête de la Toussaint en automne.
Make weekend plans with friends using si clauses relating to weather, for example, S’il fait beau on va assister au défilé; S’il pleut je ne vais pas à la fête; S’il fait trop chaud, je ne viens pas au festival; S’il y a du soleil, tu viens avec moi ?
Arrange an outing including meeting time and mode of transport, for example, On se retrouve où/quand/à quelle heure ?; On y va en train/bus/taxi/moto; On y va à pied/vélo/cheval.
Make suggestions using the conditional clause structure si plus imperfect, for example, Si on allait en ville pour voir les feux d’artifice ?; Si tu venais chez moi pour fêter mon anniversaire ?; Si on prenait le train pour aller au festival ?
Extend, accept or refuse an invitation, for example, Je t’invite à la fête ce samedi/Tu viens avec moi/nous ?/J’aimerais t’inviter à …; Merci, j’accepte avec plaisir !/Je serai là/Je suis désolé(e)mais je ne peux pas venir/Je ne suis pas libre.
Use disjunctive pronouns to express opinions and intentions, for example, Moi, j’adore les feux d’artifice; Lui, il reste à la maison; Elle vient avec nous, mais eux, ils ne veulent pas y aller.
Apply indirect object pronouns in conversations about upcoming and past events, for example, Elle nous offre des billets pour le concert; Nous lui envoyons une invitation pour la fête; Je lui ai raconté comment c’était la fête; Vous leur avez parlé du festival; On vous a réservé une place pour le spectacle.
Explore texts about traditional holidays and customs in French-speaking communities.
Create a text that describes a traditional celebration in your home culture, for example an article or a script of a talk.
	No formal assessment.

	Term 4 
5 weeks
	Unit title: Let’s do some shopping!
Topic: People, places and communities
Outcomes:
1.1, 1.2, 1.3, 1.4
2.1, 2.2, 2.3, 2.4, 2.5, 2.6
3.1, 3.2, 3.3, 3.4
Students express their wants and needs, and identify and describe items using appropriate structures when shopping.
Students negotiate and express their intentions when making a purchase and ask clarifying questions to seek additional information.
	Use avoir expressions to express wants and needs, for example, J’ai soif/faim/besoin de/envie de …
Make suggestions using the imperative, for example, Allons faire du shopping/au centre commercial/au café !; Achetons des fruits et légumes au marché !; Cherchons de bonnes affaires pendant les soldes !
Use demonstrative adjectives to identify and describe items of clothing when shopping, for example, Je préfère cette robe bleu-marine/
rayée/à pois/unie; Ces chaussures sont trop chères/grandes/petites; Ce jean est très/trop/un peu serré/élégant/confortable/à la mode/
démodé; Cet imperméable est long.
Use shopping expressions to make a purchase, including asking questions to gain additional information, for example, Je le/la/les prends; Puis-je essayer/payer par carte ?; Combien ça coûte ?; Il y a une remise ?; Est-ce que c’est en solde ?; la taille; la pointure; Je fais du [size].
Express strong opinions using exclamations, for example, Quelles belles chaussures !; Comme c’est cher !
Use quantitative expressions with conditional phrases when making purchases, for example, Je voudrais/J’aimerais/Pourrais-je avoir un kilo de pommes/fraises/oranges/kiwis/une tranche de fromage/jambon/un (demi) litre de vin (rouge)/jus/lait/une bouteille d’eau/un morceau de fromage/poulet/gâteau au chocolat.
Express intentions when making a purchase using the pronoun en, for example, J’en prends une douzaine; Vous en voulez combien ?
	Task 1 – Term 4 Week 7
Reading (10%) – outcomes 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
Read a text from a website about a celebration in a French-speaking community. The article outlines the traditions and activities that take place at the celebration. Answer questions about the celebration in English.

	Term 1
5 weeks
	Unit title: Let’s take a break!
Topic: Holidays, travel and tourism
Outcomes:
1.1, 1.2, 1.3, 1.4
2.1, 2.2, 2.3, 2.4, 2.5, 2.6
3.1, 3.2, 3.3, 3.4
Students discuss holiday plans using the future tense. They make reservations, ask questions to arrange activities, and explain what they want to do and are able to do at different holiday destinations.
	Use the future tense to discuss holiday plans, for example, Je partirai en février pour la Nouvelle Calédonie; Nous irons à l’étranger dans un mois; Où est-ce que tu passeras les vacances de Pâques ?; Je ferai un tour des Alpes pendant les vacances.
Make arrangements at a hotel or restaurant, for example, Je voudrais réserver une chambre/une table pour une nuit/deux semaines; Le petit déjeuner est inclus ?; Puis-je annuler ma réservation ?; À quelle heure est le check-in ?
Use context to understand the distinction between the verbs partir, laisser and quitter, for example, Je pars pour les Caraïbes, je laisse les clés dans la boîte aux lettres et je quitte la maison.
Use the irregular verbs pouvoir and vouloir to discuss what you want and are able to do at holiday destinations, for example, Je veux passer mes vacances dans la montagne, mais je ne peux pas parce que la route est fermée; On veut venir te rendre visite, mais on ne peut pas à cause de la grève.
Create a text to describe a holiday (real or imagined) that you plan to take, for example, a diary/journal entry or an email.
	No formal assessment.

	Term 1
5 weeks
	Unit title: My misadventures!
Topic: holidays, travel and tourism
Outcomes:
1.1, 1.2, 1.3, 1.4
2.1, 2.2, 2.3, 2.4, 2.5, 2.6
3.1, 3.2, 3.3, 3.4
Students share information about illness symptoms, injuries and misadventures, describing what occurred and when.
They give advice and express complaints or dissatisfaction about situations.
	Discuss symptoms of ill health and injury, for example, J’ai mal à la tête/le nez qui coule/la nausée/de la fièvre/mal au cœur.
Describe symptoms using expressions of time, for example, J’ai commencé à avoir des vomissements il y a deux jours; J’ai la tête qui tourne depuis hier; Je n’ai pas toussé cette nuit.
Describe an accident using reflexive verbs in the passé composé, for example, Je me suis blessé(e) en tombant de cheval; Je me suis cassé le bras/la cheville; Je me suis fait mal à la tête/au dos; Je me suis tordu le poignet; Je me suis perdu(e).
Relate a misadventure using the passé composé, for example, J’ai perdu mon passeport/mes bagages; On a raté le vol; On a eu du mauvais temps; Nous avons eu un accident de voiture; Ils ont été victimes d’un vol; On m’a volé le portable; Elle est tombée malade; J’ai eu un coup de soleil.
Give advice using the imperative form of reflexive verbs, for example, Lave-toi les mains !; Couvre-toi bien !; Habille-toi bien !; Protège-toi !; Repose-toi !; Ne te fatigue pas !; Ne te couche pas trop tard !
Express discontent or complain about an event or incident in the past using the imperfect tense, for example, Il y avait trop de bruit; Le repas n’était pas chaud/était de mauvaise qualité; La connexion Wi-Fi ne marchait pas; Le lit/la chambre n’était pas confortable; Le service était lent.
Access texts about health statistics and medical care in French-speaking communities.
Create a text giving advice to a friend about avoiding illness, injury or misadventure while on a holiday, for example a note or message.
	Task 2 – Term 1 Week 8
Listening (20%) – outcomes 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
Listen to a news report about tourists on holiday in France who experience a number of unfortunate incidents. Answer questions about the recording in English.
Speaking (15%) – outcomes 1.1, 1.2, 1.3, 1.4
Have a conversation with your teacher about a holiday that you will be taking (real or imagined) in the future. In your conversation discuss where you will be going, who will be going with you and what you will be doing there.

	Term 2
5 weeks
	Unit title: Off to work
Topic: Education and work
Outcomes:
1.1, 1.2, 1.3, 1.4
2.1, 2.2, 2.3, 2.4, 2.5, 2.6
3.1, 3.2, 3.3, 3.4
Students describe their current work and/or study routines, and responsibilities, explaining how they manage their time and the tasks they perform.
They express different professions and areas of study and share their intentions or plans for future employment or education.
	Describe current employment and/or responsibilities, for example, Je travaille à temps partiel; Je suis vendeur/vendeuse/serveur/
serveuse; Je m’occupe des clients/animaux/
enfants/jardins/de la caisse; Je gagne de l’argent de poche en aidant à la maison/en gardant mes frères et sœurs; Je gère mon temps entre études et travail.
Describe work/study routines using expressions of time, for example, Après l’école, je pars pour le travail; Avant de partir au travail, je finis mes devoirs; Dès que je rentre à la maison je prends mon goûter.
Identify a variety of professions and fields of study, for example, Mon père est ingénieur; Ma mère est professeur; Mon frère étudie la médicine; Ma sœur fait des études de droit; Mon ami prépare un diplôme; Je m’intéresse à un métier manuel; Mon oncle est au chômage/à la retraite.
Express intentions about future employment and/or study, for example, J’ai l’intention de suivre un programme en informatique; J’espère/souhaite/pense/vais plus infinitive, for example, dans le domaine de …/une entreprise qui …
Access texts about employment and tertiary education in France and French-speaking communities.
· Create a text describing what you hope to do in the future, for example a diary/journal entry.
	No formal assessment.

	Term 2
5 weeks
	Unit title: What lies ahead?
Topic: Future plans and aspirations
Outcomes:
1.1, 1.2, 1.3, 1.4
2.1, 2.2, 2.3, 2.4, 2.5, 2.6
3.1, 3.2, 3.3, 3.4
Students describe how they plan to mark the end of their schooling and share their feelings and concerns about the future.
They discuss what is important to succeed and reflect on possibilities, certainties and doubts regarding their next steps.
	Describe plans to mark the end of schooling, for example, Je vais à ‘Schoolies’ avec mes copains; Je fête la fin de ma vie scolaire en famille; Je vais participer à ma cérémonie de graduation; Je vais prendre une année sabbatique avant de recommencer mes études.
Express feelings about the future, for example, Je suis content(e) de compléter mes études/quitter l’école; Je m’inquiète pour l’avenir; J’ai peur de ne pas trouver un bon travail/perdre contact avec des amis; Je me fais du souci pour l’environnement/les jeunes/à propos de la technologie et l’intelligence artificielle; Je n’y pense pas.
Use the impersonal structure il faut plus infinitive to express what one must do to succeed, for example, Il faut bien préparer pour les examens/dormir assez/travailler dur/bien organiser son temps/étudier régulièrement/se concentrer.
Express possibility, certainty and doubt about the future, for example, Il est possible de plus infinitive; Je suis sûr(e) que/Je sais que/Sans aucun doute plus future tense; Je doute plus infinitive/il est nécessaire que je fasse des études supplémentaires/que j’aie du succès/je sache quoi faire après le lycée (subjunctive structures are for receptive use only).
Explore a variety of text types in French that reflect global concerns for the future and identify possible factors that may have an impact on the future.
Create texts that explore concerns for the future, for example a diary/journal entry, informal letter or article.
	Task 3 – Term 2 Week 8
Reading (10%) – outcomes 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
Students read a series of short posts about young people in French-speaking communities and how they mark the end of the school years, including family and community traditions and customs. They also express their aspirations and hopes for the future.
Students demonstrate their understanding by responding to a series of questions in English.
Writing (15%) – outcomes 3.1, 3.2, 3.3, 3.4
Students write the script for a talk to deliver to their host school at the end of their exchange program. The talk includes what they plan to do upon their return to Australia and their hopes and concerns for their own future.

	Term 3
4 weeks 
	Preparation for Trial HSC examination and HSC oral examination
Outcomes:
1.1, 1.2, 1.3, 1.4
 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
3.1, 3.2, 3.3, 3.4
	Compose written texts using a range of vocabulary and structures.
Apply all major tenses (present, preterite, imperfect, perfect, future, conditional, as well as subjunctive in set phrases).
Sequence ideas and information clearly.
Apply comprehension strategies to interpret and analyse authentic texts.
Refine pronunciation, intonation and fluency in oral interactions.
Practise giving coherent, timely responses using a broad range of appropriate vocabulary and structures.
	Task 4 – Term 3 Week 3
Trial HSC examination
Listening (10%) – outcomes 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
Reading (10%) – 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
Writing (5%) – outcomes 3.1, 3.2, 3.3, 3.4
Speaking (5%) – outcomes 1.1, 1.2, 1.3, 1.4
Note – external HSC oral examination takes place in Term 3.

	Term 3
3 weeks
	Unit title: Green living
Topic: People, places and communities
Students explore current environmental issues in France and Australia and reflect on how they can make changes in their everyday lives for a positive impact on the environment.
	Explore texts that address environmental concerns such as renewable resources, pollution and habitat destruction.
Use imperative structures with direct object pronouns to advise others on taking measures to reduce environmental impacts, for example, Ne les jette pas, trie-les; Recyclons-les, ne la pollue pas.
Make comparative statements to compare actions and consequences, for example, Le pire est que …; La meilleure solution est …; Le plus facile/difficile est …
Access texts that offer suggestions for reducing environmental impacts that include il faut/il ne faut pas statements (subjunctive structures are for receptive use only).
Access texts that describe changes in behaviour to improve environmental outcomes, for example, Je ne jette plus les biodéchets à la poubelle; Je n’utilise jamais de sacs en plastique.
	No formal assessment.

	Term 3
3 weeks
	Revision of all topics prior to written HSC examination
Outcomes:
1.1, 1.2, 1.3, 1.4
 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
3.1, 3.2, 3.3, 3.4
	Complete practice HSC tasks and submit for teacher and peer feedback.
Revise vocabulary and language structures.
Revise the features of text types in French.
Discuss and reflect on exam strategies and techniques.
	No formal assessment.
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Resource evaluation and support: all curriculum resources are prepared through a rigorous process. Resources are periodically reviewed as part of our ongoing evaluation plan to ensure currency, relevance and effectiveness. For additional support or advice, or to provide feedback, contact the Languages and Culture team by emailing LanguagesandCulture@det.nsw.edu.au. 
Explicit teaching: further advice to support explicit teaching is available on the Explicit teaching webpage. This includes the CESE Explicit teaching – Driving learning and engagement webpage.
Alignment to system priorities and/or needs: School excellence policy, Our Plan for NSW Public Education
Alignment to the School Excellence Framework: this resource supports the School Excellence Framework elements of curriculum (curriculum provision, teaching and learning programs) and effective classroom practice (lesson planning).
Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 2.2.2, 3.2.2.
NSW syllabus: French Beginners Stage 6 Syllabus (2009) 
Syllabus outcomes: 1.1, 1.2, 1.3, 1.4, 2.1, 2.2, 2.3, 2.4, 2.5, 2.6, 3.1, 3.2, 3.3, 3.4
Author: Languages and Culture
Publisher: State of NSW, Department of Education
Resource: French Beginners Stage 6 – sample scope and sequence
[bookmark: _Hlk112245591]Related resources: further resources to support Modern Languages Stage 6 can be found on the Languages curriculum page.
Professional learning: relevant professional learning is available through the Languages statewide staffroom (staff only).
Universal Design for Learning: support the diverse learning needs of students using inclusive teaching and learning strategies. Some students may require more specific adjustments to allow them to participate on the same basis as their peers. For further advice see Universal Design for Learning.
Differentiation: when using these resources in the classroom, it is important for teachers to consider the needs of all students in their class, including:
· Aboriginal and/or Torres Strait Islander students. Targeted strategies can be used to achieve outcomes for Aboriginal and/or Torres Strait Islander students in K–12 and increase knowledge and understanding of Aboriginal and/or Torres Strait Islander histories and cultures. Teachers should use students’ Personalised Learning Pathways to support individual student needs and goals.
· EAL/D learners. EAL/D learners may require scaffolding to support them to gain content knowledge, while providing extra time and assistance to master the English language required to engage with texts or complete classroom tasks. View some samples of differentiating through scaffolding.
· [bookmark: _Hlk136354526]students with disability. Learning adjustments enable students with disability to access syllabus outcomes and content on the same basis as their peers. Teachers can use a range of adjustments to ensure a personalised approach to student learning. Examples of differentiated and personalised adjustments are provided on the Inclusive Practice hub. Students may respond to tasks using their preferred mode of communication. Teachers can complete the Curriculum planning for every student in every classroom microlearning series to plan for the diversity of student need. For Stage 6, eligible students may apply for NESA disability provisions. 
· high potential and gifted learners. Assessing and identifying high potential and gifted learners will help teachers decide which students may benefit from extension and additional challenge. In addition, the Differentiation Adjustment Tool can be used to support the specific learning needs of high potential and gifted students.
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This resource contains NSW Curriculum and syllabus content. The NSW Curriculum is developed by the NSW Education Standards Authority (NESA). This content is prepared by NESA for and on behalf of the Crown in right of the State of New South Wales. The material is protected by Crown copyright.
Please refer to the NESA Copyright Disclaimer for more information https://www.nsw.gov.au/education-and-training/nesa/copyright.
NESA holds the only official and up-to-date versions of the NSW Curriculum and syllabus documents. Please visit NESA https://www.nsw.gov.au/education-and-training/nesa and NSW Curriculum https://curriculum.nsw.edu.au.
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