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This resource has been developed to assist teachers in NSW Department of Education schools to create learning that is contextualised to their classroom. It can be used as a basis for the teacher’s own program, assessment, or scope and sequence, or be used as an example of how the new curriculum could be implemented. The resource has suggested timeframes that may need to be adjusted by the teacher to meet the needs of their students.


[bookmark: _Toc112681289]Overview
Description: this learning sequence addresses law reform in action and is the fifth sequence in a series addressing the Core Part 1: The Legal System within the Preliminary Legal Studies course. The lessons and sequences in this program of learning are designed to allow students to develop an understanding of the nature and functions of law through the examination of examples of law reform processes. Students engage with the following themes and challenges:
· the need for law in the operation of society
· the importance of the rule of law for society
· the relationship between different legal institutions and jurisdictions
· the development of law as a reflection of society
· influences on the Australian legal system.
Duration: this program of learning is designed to be completed in approximately 4 hours. EAL/D learners may need additional time to be able to learn, practise and consolidate new language, knowledge and skills.
This resource includes topics that may be considered controversial or sensitive. Teachers are to respect the diverse views and experiences of all students and approach discussions in a manner that is impartial, free from harassment and discrimination, supportive of students’ wellbeing needs and aligned with the department’s Code of conduct, Anti-racism policy, Controversial issues in schools procedures, and values in NSW public schools. Teachers should facilitate rational discourse and objective study while tailoring the content to meet the unique needs of their students. Where possible, teachers should consult with the school’s wellbeing team before using contexts that may be sensitive for some students.


Outcomes
A student:
P1 – identifies and applies legal concepts and terminology 
[bookmark: _Hlk176248534]P2 – describes the key features of Australian and international law
P3 – describes the operation of domestic and international legal systems
P4 – discusses the effectiveness of the legal system in addressing issues
P5 – describes the role of law in encouraging cooperation and resolving conflict, as well as initiating and responding to change
P6 – explains the nature of the interrelationship between the legal system and society
P7 – evaluates the effectiveness of the law in achieving justice
P8 – locates, selects and organises legal information from a variety of sources including legislation, cases, media, international instruments and documents
P9 – communicates legal information using well-structured responses
P10 – accounts for differing perspectives and interpretations of legal information and issues.
Legal Studies Stage 6 Syllabus © 2009 NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
Note: the outcomes above are fully addressed when all learning sequences associated with Core Part 1 are taught. Individual learning sequences may not address all outcomes.


Learning sequence 5 – law reform in action
This sequence is designed to take 4 hours. Students will draw on knowledge from previous content in learning sequences 1, 2, 3 and 4, which address basic legal concepts, sources of contemporary Australian law, the classification of law and the principles of law reform. An understanding of key terms such as native title, terra nullius, legislation, the High Court and parliament is needed. This learning sequence is designed to support the development of student language and literacy skills in reading and writing including using text structure and vocabulary effectively in context. This sequence should be taught with awareness of the Controversial Issues in Schools policy.
Consider the following when adapting this learning sequence to your school context:
· The appropriateness of individual sources and content given the age and maturity level of your students.
· The presence of students with close links to the events discussed in the learning sequence. This is particularly important when referencing the impact of the legal system and laws upon Aboriginal and Torres Strait Islanders People. Resources from the Healing Foundation are included in the reference list to support teachers to address Intergenerational Trauma.
· The literacy needs of students, especially in relation to reading and understanding legal sources.
· The opportunities to further differentiate the content to better support your students.

[bookmark: _Toc178673902]Syllabus content
Table 1 – excerpt of Legal Studies Stage 6 Syllabus 2009
	Students learn about:
	Students learn to:

	A) Native title
terra nullius
the roles of the High Court and federal parliament
major native title decisions
legislation
B) A contemporary law reform issue    (examples of topics that may be studied):
young drivers and the law
sport and the law
animal welfare
drug use and the law
	· explain why terra nullius was an obstacle to achieving native title
· examine the roles of the High Court and federal parliament in recognising native title
· examine major Australian native title decisions
· assess the effectiveness of the law reform process in achieving just outcomes in regard to native title

· identify and investigate a contemporary law reform issue
· examine the conditions that give rise to the need for law reform, the agencies of reform and mechanisms of reform 
· assess the effectiveness of law reform in achieving just outcomes with regard to a contemporary law reform issue.


Two examples of law reform must be studied. Law reform in relation to native title is mandatory. Another example may be taken from list B or may be a topic of the student’s choice.



[bookmark: _Toc164852830][bookmark: _Toc178673903][bookmark: _Toc112681291]Vocabulary
Note: this part of the syllabus introduces a large amount of subject-specific vocabulary. Use Table 2 with students as new terms are introduced to support student growth in using legal terminology. Legal Dictionary and Legal Speak Explained provide simple definitions of key terms. The table is referred to throughout the sequence.
Add new terms that you learn while completing this learning sequence to the template labelled Table 2.
[bookmark: _Ref176155999]Table 2 – vocabulary tracker
	Word or phrase
	Definition
	Synonyms
	Antonyms
	Home language translation
	Use in a sentence

	
	
	
	
	
	

	
	
	
	
	
	


[bookmark: _Toc164852831]Differentiation: encourage EAL/D students including Aboriginal English speakers to complete the home language column using their dominant language. Teachers should be aware that students may not know or understand the terms in their home language and that some English-language terms may not have an equivalent translation in a student’s home language. Alternative strategies to support EAL/D students to understand complex or technical vocabulary include the use of visuals, verbal explanations and demonstrations. Consider displaying a group vocabulary table in the room for students to refer to as the learning sequence is taught.

[bookmark: _Toc178673904]Native Title – terra nullius
[bookmark: _Toc178673905]Learning intentions and success criteria
Note: these learning intentions and success criteria are general and should be contextualised to suit your school and students’ needs. Success criteria can be differentiated to depending on the starting point of diverse students. 
Learning intention
I will learn: 
· to understand the legal meaning of the term terra nullius and its historical usage in Australia
Success criteria
I can:
· recount the history of the legal usage of the term terra nullius to a peer
· write a 1-paragraph explanation of why terra nullius was a barrier to native title
Note: teachers should consider the Controversial Issues in Schools policy and ensure all material used is appropriate for individual classroom and school context. The syllabus strongly recommends that students have opportunity to observe the operation of courts or tribunals during this learning sequence (accessible at Rule of Law Education Centre).
Defining terra nullius
The Latin term ‘terra nullius’ literally means ‘no one’s land’ or land belonging to no-one. When used in a legal context, terra nullius meant ‘land over which sovereignty is not exercised’ (Rule of Law Education Centre) and has its origins in European customary international law. ‘Terra nullius’ has been used retroactively to describe the opinion of British colonial administrators regarding the legal status of the territory now known as Australia at the point of first contact in 1770 and throughout the process of colonisation. 
Draw on your prior knowledge from 7-10 History and earlier in the Legal Studies course to brainstorm the definitions of the below terms related to the land rights of Aboriginal and Torres Strait Islander peoples.
· terra nullius
· native title
· law reform
· sovereignty
· legislation
· colonisation
Note: This activity may also be completed as a Yarning/Sharing Circle where students share their stories of how they know this knowledge and what it may mean to them.
Work in in small groups to construct joint definitions of each of the above terms. Students who feel comfortable may wish to share their joint definitions with the class. 
Note: teachers may use the above activity to assess student preparedness to engage with the concepts of terra nullius and native title, given the level of complexity of the definitions. For EAL/D students, consider using visuals to support this language-dependent activity to help build conceptual understanding and to connect students with their prior learning. EAL/D students who speak the same home language an opportunity to discuss the definitions in their own language first. Teachers should use gradual release of responsibility throughout the activity, including moving between modelled, guided and independent practice.
Watch Video 5 Terra Nullius and Native Title (10:00). Create a flowchart or learning map representing the process of law reform in relation to the legal principle of terra nullius as a class by drawing on the content in the video and prior knowledge from learning sequences 1-4.
Note: the above video contains the term ‘Aborigines’ at 4:25 which is not culturally appropriate. Teachers should remind students of the need for sensitivity prior to screening the video.
Engage with European Settlement and Terra Nullius then respond to the following prompts:
· Rewrite your definition of terra nullius using the new information on the webpage.
· Describe the three legal justifications within European customary international law during the 18th century for gaining sovereignty over a territory.
· Identify which of the legal justifications above was applied by the British in Australia.
· Explain why British colonisers wrongly assumed that the territory of Australia was unclaimed.
Note: Students may need to be reminded of the meaning of instructional verbs throughout the activity above. Consider sharing the NESA Glossary of Terms with students. Teachers may also consider using the the Aboriginal Pedagogy process of Deconstruct/Reconstruct to support student learning.
Engage with Defining moments: Mabo Decision then respond to the following prompts:
· Create a graphic organiser such as a timeline to represent the legal changes that occurred with regard to native title from the beginning of British colonisation in 1770 until the passing of the Native Title Act (Cth) in 1993.
· Compare your timeline with that of a peer. Identify the similarities and differences. Discuss the history of terra nullius with reference to the Defining moments: Mabo Decision and correct any inconsistencies in your timeline.
· Write 1-paragraph responses to the following questions:
· How consistently was the concept of terra nullius applied in the period between 1770 and 1870? Identify evidence of the concept being applied and not applied. 
· What institutions were involved in resolving the challenge to terra nullius made by Meriam people from the Eastern Torres Strait?
· Write a 1-paragraph explanation why terra nullius was a barrier to native title.
· Revisit the vocabulary tracker (Table 2) and include any new legal terminology you have learned so far.
Differentiation: students should be encouraged to use the terminology in Table 2 as a supporting resource when writing an ordered paragraph comparing the outcomes of the associated cases. This may include using the type of law or courts involved in the case as the basis for paragraph structure in a short response. The teacher should explicitly teach students how to develop logical structures in legal writing and explain the way that these structures enable the generation of ordered and cohesive texts. The teacher could also provide a model paragraph to support students’ writing and consider discussion of cohesive devices. Teachers should use gradual release of responsibility throughout the activity, including moving between modelled, guided and independent practice.


[bookmark: _Toc178673906]Native Title – major native title decisions
[bookmark: _Toc178673907]Learning intentions and success criteria
Note: these learning intentions and success criteria are general and should be contextualised to suit your school and students’ needs. Success criteria can be differentiated to depending on the starting point of diverse students. For more information on this explicit teaching strategy, see Sharing success criteria.
Learning intention
I will learn:
· to examine the legal reasoning underpinning major native title decisions
Success criteria
I can:
· recount the names, dates, contents of and precedent set by major native title decisions 
· write a multi-paragraph response comparing the legal reasoning in the Wik, Mabo No. 1 and Mabo No. 2 cases
Note: students should be supported to generate structured, multi-paragraph responses through the explicit teaching of sentence-level, paragraph-level and response level structures, which may include the use of writing scaffolds.
Watch Understanding Native Title (04:12). Discuss the principle of native title as a class by drawing on the content in the video and prior knowledge from previous lessons in this sequence before working individually to answer the question below:
· How has non-recognition of native title impacted Aboriginal and Torres Strait Islander peoples’ connection to Country?
Use the graphic organiser (timeline) created in the previous lesson to revise the history of terra nullius and native title with a peer.
Note: the following activity can be converted to a jigsaw activity with groups allocated to specific cases to suit student ability level and prior knowledge. It can also be completed as a Venn diagram to help students to focus on the comparative aspect of the task. Teachers should model the desired response as a part of their explanation of the task. EAL/D students will require support to access and understand the text in order to work through the different stages of the jigsaw activity.
Break into groups of 3 to 4 students and explore each of the major native title decisions in Table 3 using the links provided. Complete each column of the table by identifying the parties in the case, the court in which the case was heard, the legal issue and the decision that was made by the court.
[bookmark: _Ref176160184]Table 3 – case analysis scaffold
	Case
	Parties
	Legal issue
	Decision

	Mabo v Queensland (No 1) [1988] HCA 69


	
	
	

	Mabo v Queensland (No 2) [1992] HCA 23


	
	
	

	The Wik Peoples v The State of Queensland & Ors; The Thayorre People v The State of Queensland & Ors [1996] HCA 40
	
	
	


Note: teachers should use writing scaffolds to support students in completing the activity below.
Use your completed tables to individually write a multi-paragraph response comparing the legal reasoning in the Mabo No. 1, Mabo No. 2 and Wik cases. In your response consider the following:
· What was the accepted legal reasoning regarding native title prior to the Mabo No. 1 case?
· How did each of the 3 cases change legal reasoning regarding native title?
· To what extent did the decision in the Mabo No. 2 case rely on the decision in the Mabo No. 1 case?
· To what extent did the decision in the Wik case rely on the decisions in the Mabo No. 1 and Mabo No. 2 cases?
· To what extent are the Mabo No. 1, Mabo No. 2 and Wik cases evidence for the efficacy of law reform via the courts and common law precedent?
Revisit the vocabulary tracker (Table 2) and include any new legal terminology you have learned so far.
[bookmark: _Toc178673908]Differentiation: students should be encouraged to use the terminology in Table 2 as a supporting resource when writing an ordered paragraph comparing the outcomes of the associated cases. This may include using the type of law or courts involved in the case as the basis for paragraph structure in a short response. The teacher should explicitly teach students how to develop logical structures in legal writing and explain the way that these structures enable the generation of ordered and cohesive texts. The teacher should also provide a model paragraph to support students’ writing and consider discussion of cohesive devices. Teachers should use gradual release of responsibility throughout the activity, including moving between modelled, guided and independent practice.
Native title – the role of the High Court, parliament and legislation
[bookmark: _Toc178673909]Learning intentions and success criteria
Note: these learning intentions and success criteria are general and should be contextualised to suit your school and students’ needs. Success criteria can be differentiated to depending on the starting point of diverse students. For more information on this explicit teaching strategy, see Sharing success criteria.
Learning intention
I will learn:
· to understand and examine the role of the High Court, parliament and legislation in reform to native title
Success criteria
I can:
· complete a table on the role of either the High Court or parliament in reform to native title
· write a 3-paragraph explanation of how legislative changes consolidated the legal precedents established in major native title decisions
Note: it is important for students to have a clear understanding of the relationship between the High Court, parliament and law reform prior to beginning this sequence. Teachers may wish to refer students back to learning sequences 1 and 4 to remind them of the roles of key institutions within the Australian legal system and the contribution of these institutions to law reform. A KWLH chart may be used to support assessment of student prior knowledge. 
Engage with About native title. Discuss the content of the Native Title Act via a Think-Pair-Share routine with attention to the strengths and weaknesses of the act. Respond to the following questions and prompts:
· What are the objectives of the Native Title Act 1993? How is native title managed?
· To what extent does the Native Title Act 1993 achieve its objectives?
Note: teachers should explicitly teach students how to take notes prior to viewing the video below and support student note-taking by summarising key elements of the video on the whiteboard.
Watch Native Title Act purpose-built for Australia (07:37). Discuss the evolution of the Native Title Act as a class by drawing on the content in the video and prior knowledge from previous lessons in this sequence before working individually to answer the question below:
· How has the Native Title Act 1993 been reformed in response to legal challenges?
Access Case summary: Yorta Yorta v Victoria. Read the information on the page and in the attachment. Respond to the following questions and prompts:
· Identify the parties involved in the case and the court in which the case was heard.
· Describe the key legal question being asked in the case.
· Explain the outcome of the case.
· Describe the impact of the case on the interpretation of the Native Title Act 1993.
Note: the teacher should provide students with at least 3 hardcopies of Table 4 prior to completing the activity below. The following activity can be converted to a jigsaw activity with groups allocated to one institution to suit student ability level and prior knowledge. Teachers should model the desired response as a part of their explanation of the task. EAL/D students will require support to access and understand the text in order to work through the different stages of the jigsaw activity.
Break into groups of 2 to 3 students and select one of the institutions listed below that is involved in law reform relating to native title. Each group should address a different institution.
· Parliament of Australia
· Parliament of Queensland
· High Court of Australia
· Supreme Court of Queensland
Access The Mabo Case website. Read the content on the page that refers to your chosen institution and engage with the links to ‘further reading and sources’. This information is also provided in greater detail at Case summary: Mabo v Queensland.
Complete the table below for your chosen institution in hard copy. Be sure to carefully consider the type of institution that you are examining and its place in the separation of powers as these apply to the institution’s role in reform of law relating to native title. 
Table 4 – institution of native title reform analysis scaffold
	Attribute
	Research

	Name of institution
	

	Date of formation
	

	Type of institution (government or court)

	

	Place in separation of powers (legislature or judiciary)

	

	Role in major native title decisions


	

	Contribution to reforms to native title 


	


Note: additional institutions that may be studied by students in the context of law reform related to Native Title include: the Native Title Tribunal, the NSW Aboriginal Land Council and the National Indigenous Australians Agency. 
Ensure that each member of your group has a completed copy of the table for the group’s chosen agency of law reform. 
Move in your group to one part of the classroom, away from other groups, to display your table. 
Conduct a gallery walk to examine the tables created by other groups in the class. While conducting your gallery walk, complete the 2 remaining hardcopy tables for institutions of law reform that are different to your group’s institution. Ensure that you complete the table for at least 1 government and 1 court.
Use 1 of your completed tables to individually write a 3-paragraph response explaining how legislative changes consolidated the legal precedents established in major native title decisions.
Revisit the vocabulary tracker (Table 2) and include any new legal terminology you have learned so far.
Differentiation: students should be encouraged to use the terminology in Table 2 as a supporting resource when writing an ordered paragraph comparing the outcomes of the associated cases. This may include using the type of law or courts involved in the case as the basis for paragraph structure in a short response. The teacher should explicitly teach students how to develop logical structures in legal writing and explain the way that these structures enable the generation of ordered and cohesive texts. The teacher could also provide a model paragraph to support students’ writing and consider discussion of cohesive devices. Teachers should use gradual release of responsibility throughout the activity, including moving between modelled, guided and independent practice.
[bookmark: _Toc178673910]

A contemporary law reform issue
Note: this section of the learning sequence is designed as a framework for teachers to explore one of the contemporary law reform issues identified in the syllabus or support students to investigate a contemporary law reform issue that is of interest to them. The syllabus identifies the following issues as contemporary law reform issues that could be studied: young drivers and the law, sport and the law, animal welfare and drug use and the law. 
[bookmark: _Toc178673911]Learning intentions and success criteria
Note: these learning intentions and success criteria are general and should be contextualised to suit your school and students’ needs. Contextualisation of learning intentions and success criteria is especially important in this section of the learning sequence because it forms a framework for teachers and students to explore contemporary law reform issues that are of interest to them. Success criteria can be differentiated to depending on the starting point of diverse students. For more information on this explicit teaching strategy, see Sharing success criteria. 
Learning intention
I will learn:
· to identify a contemporary law reform issue that is of interest to me
· to investigate a contemporary law reform issue that is of interest to me
Success criteria
I can:
· discuss the conditions that created a need for law reform in relation to my chosen contemporary issue
· create a graphic organiser representing the process of law reform for my chosen contemporary issue 
· write a multi-paragraph response assess the effectiveness of law reform in achieving just outcomes with regard to my chosen contemporary issue
Defining law reform
Law reform is the process by which the law is changed. It takes place through a variety of mechanisms including the establishment of common law precedents, amendments to statutes in parliament and ratification of international law. Law reform may occur for one or more reasons including changing social values, new concepts of justice or the development of new technologies that require regulation.
Rewatch Why is law reform important (1:52). Revise the conditions that cause law reform as a class by drawing on the content in the video and prior knowledge from learning sequence 4.
Work as a class to construct joint definitions for the following key terms by brainstorming possible definitions and recording them on a concept map:
· justice
· technology
· social values
Note: teachers may elect to teach one of the syllabus-identified contemporary law reform issues or a school-developed study at this point. The activities below may be adapted to support the teaching of the syllabus-identified or school-developed issue. In contexts where students are investigating a self-selected contemporary law reform issue, they may be guided in their selection by completing the activity below.
Examine the lists of contemporary law reform issues being considered by the Australian Law Reform Commission and the NSW Law Reform Commission:
Australian Law Reform Commission: Current Inquiries
NSW Law Reform Commission: Current Projects
Note: the teacher should provide each student with 1 hardcopy of Table 5 prior to completing the activity below.
Work individually to complete Table 5 for 2 issues under investigation by the Australian Law Reform Commission and 2 issues under investigation by the NSW Law Reform Commission.
Table 5 – contemporary law reform issues analysis scaffold
	Review title
	Commission
	Key issue
	Key questions
	Rank

	



	
	
	
	

	



	
	
	
	

	



	
	
	
	

	



	
	
	
	


After completing the above table, rank each issue from 1 to 4 in order of your personal interest in learning more about the contemporary law reform issue, with 1 being most interested and 4 being least interested.  
Engage in a think-pair-share routine with a peer and justify your selection of contemporary law reform issue with specific reference to the key issue and questions under consideration.
Note: the activities below are structured such that students can conduct a more detailed investigation of the contemporary law reform issue that was selected through the initial research completed above. Students must have a clearly defined contemporary law reform issue and background knowledge of that issue before completing the investigation below. 
Return to the webpage associated with your contemporary law reform issue by navigating to it from the relevant page below:
Australian Law Reform Commission: Current Inquiries
NSW Law Reform Commission: Current Projects
Conduct independent research on the conditions that gave rise to the need for law reform in relation to your chosen contemporary law reform issue. Consider the extent to which the following factors influenced the need for law reform:
· new concepts of justice
· new technology
· changing social values
Create an affinity diagram to organise your findings regarding the conditions that gave rise to the need for law reform in relation to your chosen contemporary law reform issue. Identify on your diagram the factor that you think was most influential in prompting law reform.
Conduct a gallery walk to examine the diagrams created by the class. Create a tally on your diagram during the walk of factors that were identified as most influential in prompting law reform.
Engage in a think-pair-share routine with a peer. Compare your tallies and discuss why certain conditions were more influential in prompting law reform than others given the topics selected by the class.
Differentiation: Students who prefer to use a language other than English should be given opportunities throughout this lesson to develop oral as well as written language. This may include using subtitles when viewing the video, working with peers as they complete the Think-Pair-Share routine or responding to the above questions in verbal rather than written form. Teachers should integrate Universal Design for Learning principles into their delivery of lesson content.
Return to the webpage associated with your contemporary law reform issue by navigating to it from the relevant page below:
Australian Law Reform Commission: Current Inquiries
NSW Law Reform Commission: Current Projects
Conduct independent research to determine the process that the commission recommends using to achieve law reform in relation to your contemporary law reform issue. 
Note: the teacher should be familiar with and familiarise students with research protocols for engaging with content that may affect Aboriginal and Torres Strait Islander Peoples. 
Create a graphic organiser such as a flow chart to represent the process that the commission recommends using to achieve law reform in relation to your contemporary law reform issue.
Create a PMI Chart about the strengths and weaknesses of legal and non-legal measures for prompting law reform in relation to contemporary law reform issues and use it as the basis for a class discussion on the topic.
Note: teachers may wish to use writing scaffolds to support students in completing the activity below.
Return to the webpage associated with your contemporary law reform issue by navigating to it from the relevant page below:
Australian Law Reform Commission: Current Inquiries
NSW Law Reform Commission: Current Projects
· Conduct independent research to analyse the commission’s assessment of how effective proposed law reform will be in achieving just outcomes for those impacted by the chosen contemporary issue.  
· Write a multi-paragraph response assess the effectiveness of law reform in achieving just outcomes referencing your chosen contemporary issue. 
· Revisit the vocabulary tracker (Table 2) at the end of this learning sequence and include any new legal terminology you have learnt so far.
Differentiation: students should be encouraged to use the terminology in Table 2 as a supporting resource when writing an structured response on the effectiveness of law reform. 

Additional information
The information below can be used to support teachers when using this teaching resource for Stage 6 legal studies.
[bookmark: _Toc1022999069][bookmark: _Toc112409496][bookmark: _Toc178673912]Support and alignment
Resource evaluation and support: all curriculum resources are prepared through a rigorous process. Resources are periodically reviewed as part of our ongoing evaluation plan to ensure currency, relevance and effectiveness. For additional support or advice, or to provide feedback, contact the HSIE Curriculum team by emailing hsie@det.nsw.edu.au.
[bookmark: _Hlk148105154]Differentiation: further advice to support Aboriginal and Torres Strait Islander students, EALD students, students with a disability and/or additional needs and High Potential and gifted students can be found on the Planning programming and assessing 7-12 webpage. This includes the Inclusion and differentiation 7–10 advice webpage.
Assessment: further advice to support formative assessment is available on the Planning programming and assessing 7-12 webpage. This includes the Classroom assessment advice 7-10. For summative assessment tasks, the assessment task advice 7-10 webpage is available.
Explicit teaching: further advice to support explicit teaching is available on the Explicit teaching webpage. This includes the CESE Explicit teaching – Driving learning and engagement webpage.
Consulted with: Curriculum and Reform, Aboriginal Education and Communities Directorate, High Potential and Gifted Education, Literacy and Numeracy, Multicultural Education and Explicit Teaching.
Alignment to system priorities and/or needs: School Excellence Policy, Our Plan for NSW Public Education.
Alignment to the School Excellence Framework: this resource supports the School Excellence Framework elements of curriculum (curriculum provision) and effective classroom practice (lesson planning, explicit teaching).
Alignment to Australian Professional Teaching Standards: this resource supports teachers to address Australian Professional Teaching Standards [3.2.2, 3.3.2].
Creation date: October 2024.
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Please note that the provided (reading/viewing material/list/links/texts) are a suggestion only and implies no endorsement, by the New South Wales Department of Education, of any author, publisher, or book title. School principals and teachers are best placed to assess the suitability of resources that would complement the curriculum and reflect the needs and interests of their students.
If you use the links provided in this document to access a third-party's website, you acknowledge that the terms of use, including licence terms set out on the third-party's website apply to the use which may be made of the materials on that third-party website or where permitted by the Copyright Act 1968 (Cth). The department accepts no responsibility for content on third-party websites.
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