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The NSW Department of Education publishes a range of curriculum support materials, including samples of lesson sequences, scope and sequences, assessment tasks, examinations, student and teacher resource booklets, and curriculum planning and curriculum evaluation templates. The samples are not exhaustive and do not represent the only way to complete or engage in each of these processes. Curriculum design and implementation is a dynamic and contextually-specific process. While mandatory components of syllabus implementation must be met by all schools, it is important the approach taken by teachers is reflective of their needs, and faculty or school processes.

[bookmark: _Toc112681289][bookmark: _Toc200528601]Overview
[bookmark: _Toc112681290]This sample program of learning addresses the focus area Core study: Power and Authority in the Modern World 1919–1946. Through a focus on the nature of power and authority 1919–1946, and a broader transnational perspective, students investigate the rise of fascist, totalitarian and militarist movements after World War I with a focus on Germany; what drew people to these movements; the regimes that emerged, and ongoing international efforts to achieve collective security. This provides students with insights that contribute to a critical perspective on power and authority in the modern world. The lessons and sequences in this program of learning are designed to allow students to develop and apply their knowledge and skills to understand different types of sources and relevant historiographical issues. Historical concepts and skills are to be integrated as appropriate.
The sample program is not a standalone document and should be used in conjunction with the resource booklet. The activities in this sample program of learning are designed to allow students to develop their skills in creating written texts in history while deepening their understanding of the forces and factors that have shaped the modern world.
[bookmark: _Toc194588091][bookmark: _Toc200528602][bookmark: _Toc168398232]Planning considerations
Consider the Universal Design for Learning principles of engagement, representation and expression in conjunction with this sample program of learning when planning for teaching and learning.
Suggested learning intentions and success criteria have been provided to demonstrate how they may be written. They are carefully designed using syllabus outcomes and content. Learning intentions and success criteria are both an explicit teaching and formative assessment strategy.
Registration and evaluation of teaching and learning activities are useful to enhance student outcomes. Ensure registrations and evaluations are in line with school procedures, department policies and NESA requirements. Overall program evaluation advice is provided at the end of the sample program of learning.
This resource includes topics that might be considered controversial or sensitive. Teachers are to respect the diverse views and experiences of all students and approach discussions in a manner that is impartial, free from harassment and discrimination, supportive of students’ wellbeing needs and aligned with the department’s Code of conduct, Anti-racism policy, Controversial issues in schools procedures and values in NSW public schools. Teachers should facilitate rational discourse and objective study while tailoring the content to meet the unique needs of their students. Where possible, teachers should consult with the school’s wellbeing team before using contexts that might be sensitive for some students.
[bookmark: _Toc194588092][bookmark: _Toc200528603]Suggested timeframe
This sample program of learning is designed to be completed over a period of approximately 30 hours. This duration can be adapted to suit the school context.
[bookmark: _Toc200528604]Outcomes
A student:
MH12-1 accounts for the nature of continuity and change in the modern world
MH12-2 proposes arguments about the varying causes and effects of events and developments
MH12-3 evaluates the role of historical features, individuals, groups and ideas in shaping the past
MH12-4 analyses the different perspectives of individuals and groups in their historical context
MH12-5 assesses the significance of historical features, people, ideas, movements, events and developments of the modern world
MH12-6 analyses and interprets different types of sources for evidence to support an historical account or argument
MH12-7 discusses and evaluates differing interpretations and representations of the past
MH12-8 plans and conducts historical investigations and presents reasoned conclusions, using relevant evidence from a range of sources
MH12-9 communicates historical understanding, using historical knowledge, concepts and terms, in appropriate and well-structured forms
Modern History Stage 6 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2017.


[bookmark: _Toc200528605]Learning sequence 1 – Survey
The following learning sequence is designed to be completed in approximately 4 hours.
Table 1 – Learning sequence 1 details
	Outcomes and content
	Teaching and learning activities
	Registration

	Outcome(s)
MH12-1, MH12-2, MH12-3, MH12-6, MH12-9
Content
An overview of the peace treaties which ended World War I
The consequences of the peace treaties which ended World War I
	Learning intentions
Students learn about:
· the origin, purpose and content of the peace treaties which ended World War I
· the consequences of the peace treaties which ended World War I.
Success criteria
Students will be able to:
· analyse the events leading to the armistice of 11 November 1918
· write a one-paragraph outline of each peace treaty which ended World War I including a list of the key consequences of each treaty and its relationship to internationalism.
Core question
· How did experience of war and internationalism shape the return to peace, 1918 to 1923?
Teaching and learning activities – the end of World War I
Check for understanding: students can identify key elements of the inquiry question and when World War I took place (1914–18). Students can describe experiences of war (violence, limited food, poor sanitation, extremes of heat, fear, uncertainty, experiences of soldiers, diverse experiences of women and non-European combatants). Students can define ‘internationalism’ as the idea that peaceful cooperation between peoples around the world will best serve the interests of those peoples.
Teacher provides a brief overview of World War I using Resource 1 in the resource booklet for key background knowledge that should inform discussion. Students participate in a class brainstorm once prior knowledge has been activated by the teacher to share their background knowledge.
Note: all resources referred to in this document can be found in the Modern History (Year 12) – teaching support resource – Core study: Power and Authority in the Modern World 1919–1946.
Students create a scaled timeline to organise events leading to the 11 November 1918 armistice. A blank timeline is provided in Resource 18 in the resource booklet.
· These events include: American entry to war (6 April 1917), failure of the German spring offensive including Operation Michael (March–July 1917), publication of President Woodrow Wilson’s ‘14-points’ (8 January 1918), success of the Allied Hundred Days Offensive (August–November 1918), withdrawal of Bulgaria from the war (29 September 1918), withdrawal of the Ottoman Empire from the war (30 October 1918), collapse of the Austro-Hungarian Empire (November 1918) and the German Revolution (November 1918). 
· Students use background knowledge to add other significant events during World War I to the timeline and might also watch Crash Course World History: World War I (11:45).
Note: English as an additional language or dialect (EAL/D) learners are still developing aural comprehension skills. When using audio-visual texts, consider the pace, volume, accent of the speaker(s) and noise, music or special effects that could hinder comprehension. EAL/D students might need a scaffold to support their listening skills when listening to lengthy texts (and note taking) or have the text ‘chunked’ into sections.
Connecting learning: the creation of a timeline using student background knowledge is an opportunity for the teacher to support students to connect their learning in modern history 11–12 to prior learning about World War I in the history 7–10 course. Teachers should explicitly define the term ‘significance’ for students and ensure submission of the timeline to assist in checking for student understanding.
Students use a ranking strategy to rank the events on their timeline in terms of their perceived significance of the contribution of the event to the end of World War I and then conduct a gallery walk to compare rankings with that of their peers, share justifications for their ranking and adjust as needed.
Students use their timeline and final rankings to write a one-paragraph description of the events leading to the armistice of 11 November 1918 including a comment on the significance of the events.
Writing strategy: teachers should explicitly teach students how to write a structured paragraph before building towards teaching students how to develop a structured essay. The Digital Learning Selector has templates for Writing scaffolds. EAL/D learners would benefit from exemplar models that can be deconstructed line by line to show them how effective paragraphs are structured.
Note: students might also engage with Prof. David Stevenson’s retrospective (49:42) on the end of World War I as an extension activity that is completed at home. Transcript and PDF presentation are under the ‘downloads’ tab on the above page. The material associated with the lecture might also be useful for teacher planning and preparation.
Teaching and learning activities – the treaties of Brest-Litovsk and Versailles
Check for understanding: use an all-student response mechanism, such as a Google Form, to collect responses from students to the following questions. If students struggle to identify the correct answers, they should be provided with a list of correct responses to learn and the check for understanding should be conducted again in the following lesson.
1. Why did hostilities between Germany and Russia end in 1917?
2. What were the most significance factors leading to the armistice of 11 November 1918?
Teacher presents the key provisions of the Treaty of Brest-Litovsk (1918) to students while students take notes using a note-taking strategy. The teacher should highlight the significance of the Bolshevik party’s promises to the Russian people; namely, ‘peace, land and bread’, in Russian capitulation.
Note: explain to students that they will now be examining an historical map (Resource 2). Present the map to students and explain how to interpret the data on the map.
Students should examine the map of territorial concessions made by Russia under the Treaty of Brest-Litovsk. Students should enter place names into Google Maps or mapping software to orientate themselves with Eastern Europe’s geography. The teacher could provide this information on the whiteboard.
Students conduct a Think-Pair-Share routine to answer the following question: ‘Which modern day countries were impacted by the territorial concessions made under the Treaty of Brest-Litovsk? Approximately how large an area was ceded by Russia to Germany?’
Students participate in a class brainstorm to consider why Germany sought significant territorial concessions from Russia and why Russia agreed to those concessions.
Check for understanding: students write a 2-paragraph outline of the provisions and significance of the Treaty of Brest-Litovsk. Students provide peer feedback using the Two stars and a wish strategy while the teacher circulates around the room to examine each paragraph and confirm understanding. The content should be re-taught if understanding is not evident. Teachers should use Section 1 of HSC Modern History – annotated sample examination materials as a WAGOLL for paragraph-length responses.
Students watch this introduction to Woodrow Wilson’s vision for postwar Europe, Woodrow Wilson & America’s Role After World War I (7:50), and use a note-taking strategy to support active listening.
Students should organise their notes to generate 3 to 4 statements that define Wilson’s vision for postwar Europe (so-called ‘Wilsonian Internationalism’). Students then examine President Woodrow Wilson’s Fourteen Points and match each point to one of their statements defining Wilson’s vision for postwar Europe. Teachers should define key terms in the 14 points.
Adjustment: Wilson’s 14 points is a complex piece of legal and political writing. Teachers should consider using the summary of the provisions of the Treaty of Versailles (1919) at The Fourteen Points | The National WWI Museum and Memorial instead of the text of the points itself to familiarise students with the document.
Teacher presents the key provisions of the Treaty of Versailles (1919) to students while students take notes using a note-taking strategy (see Resource 3). Alternatively, the teacher might wish to use the summary of the treaty in the resource booklet. The teacher should emphasise that the Treaty of Versailles reflects some but not all of Wilson’s priorities for European reconstruction in his 14 points (see matching activity below). Teachers should also highlight that the Treaty of Versailles (1919) was one part of the much larger Paris Peace Conference, which took place from 18 January 1919 until its functions were transferred to the League of Nations on 10 January 1920.
Adjustment: the Treaty of Versailles (1919) is a long and complex piece of international law. Teachers should consider using the summary of the provisions of the Treaty of Versailles (1919) in the resource booklet instead of the text of the treaty itself to familiarise students with the document.
Note: the following activity will require students to analyse and interpret primary sources. Teachers should explicitly teach and regularly remind students about how to analyse sources throughout the lesson. About 30 minutes should be allocated for this exercise.
Students should colour-code a hardcopy of the summary of the provisions of the Treaty of Versailles (Resource 3) to identify which provisions are political, military, territorial and economic in nature. Students should also match provisions in the Treaty of Versailles to Wilson’s Fourteen points and discuss the extent to which these points informed the final treaty using a class discussion strategy. Literacy support might be provided by directing students to use the summary of the 14 points at The Fourteen Points | The National WWI Museum and Memorial instead of the original text of the points, which has higher literacy demands.
Students complete a Six thinking hats activity to consider how stakeholders in the development of the Treaty of Versailles responded to the provisions of the treaty. Students consider perspectives of the representatives of Britain, France, Italy, the United States, Germany and Russia.
Check for understanding: students write a 3-paragraph analysis of the provisions and significance of the Treaty of Versailles. Students provide peer feedback using the Two stars and a wish strategy while the teacher circulates around the room to examine each paragraph and confirm understanding. The content should be re-taught if understanding is not evident. Teachers should use Section 1 of HSC Modern History – annotated sample examination materials as a WAGOLL for paragraph-length responses.
Teaching and learning activities – the minor post-war treaties
Check for understanding: ask students to complete a KWLH chart to reflect on their learning about the end of World War I throughout the first half of Learning sequence 1. This allows teachers to differentiate and actively engage students in learning. Students should retain the KWLH chart until the end of the program of learning and check whether they have answered the questions that they have developed.
The teacher should remind students that the Treaty of Versailles was one part of the much larger Paris Peace Conference, which was informed by Woodrow Wilson’s 14 points, and took place from 18 January 1919 until its functions were transferred to the League of Nations on 10 January 1920.
Note: the treaties of Saint-Germain-en-Laye (1919), Neuilly-sur-Seine (1919), Trianon (1920) and Sèvres (1920) were each signed during the conference, were subject to similar negotiating processes and are named after places near the palace of Versailles. In contrast, the US-German Peace Treaty (1921), Treaty of Rapallo (1922) and Treaty of Lausanne (1923) were signed after the Versailles Peace Conference.
Explicit teaching of definitions: students should be reminded of the definition of internationalism (‘the idea that peaceful cooperation between peoples around the world will best serve the interests of those peoples’) prior to completing the activities below.
Teacher distributes Resource 4, the minor post-war treaties summary table and models how to complete the table for the Treaty of Saint-Germain-en-Laye (1919). Students work with teacher guidance to complete the table for the Treaty of Neuilly-sur-Seine (1919).
Note: this jigsaw activity requires students to have access to an electronic or hardcopy of Resource 4 the minor post-war treaties summary table. Students should be reminded to ensure that they retain the information on the summary table for the purpose of revision. EAL/D learners would benefit from working in smaller groups so that they can better engage with their English-speaking peers.
Students complete a jigsaw exercise to enter information into the remainder of the table. Students should be divided into 5 groups and each group should work together to conduct research using their own devices and complete the table for an allocated treaty. After a period of approximately 20 minutes, the groups should reorganise such that every student is in a group with peers who each conducted research on different minor postwar treaties. Each student then has 2 minutes to verbally guide their group in completing the relevant row in the table.
Note: the teacher should ensure that all students have completed the entirety of the table prior to beginning the task below. Students should receive guidance to complete the table as required.
Students should use their completed table (Resource 4) to support a peer conference answering the question: ‘To what extent were Wilson’s internationalist aspirations and the articles in the Treaty of Versailles that established the League of Nations upheld in the minor postwar treaties?’.
Check for understanding: ask students to write a one-paragraph analysis of the provisions and significance of each of the minor postwar treaties. Students should provide peer feedback using the Two stars and a wish strategy while the teacher circulates around the room to confirm understanding. The content should be re-taught if understanding is not evident. Teachers should use Section 1 of HSC Modern History – annotated sample examination materials as a WAGOLL for paragraph-length responses.
Teaching and learning activities – the consequences of the return of peace
Check for understanding: complete a Quick response activity where all students respond with true (T) or false (F) to the following questions using a mini whiteboard or response cards. If students struggle to identify the correct answers, they should be provided with a list of correct responses to learn and the check for understanding should be conducted again in the following lesson.
1. Article 231 of the Treaty of Versailles is often called the ‘war guilt clause’ (T).
2. The Paris Peace Conference enabled multiple treaties to be signed (T).
3. The United States signed a separate peace treaty with Germany in 1921 (T).
4. The Treaty of Lausanne (1923) addressed the failures of the Treaty of Saint-Germain-en-Laye (1919) (F). Note: the treaty addressed Ottoman non-compliance with the Treaty of Sèvres (1920).
5. Peace-making at the end of World War I was a process rather than an event (T).
6. The treaty system built at the Paris Peace Conference was not adopted by the League of Nations (F). Note: the League of Nations inherited responsibility for the treaty system built at the Peace Conference.
Teacher reminds students of the concept of ‘historiography’ and explicitly defines the term, asking students to record the definition. Teacher explains how historians have long debated the significance of the Versailles Peace Conference in the transition from war to peace.
Note: historiography is the study of the writing of history. This includes study of the form of composition of the historical record and debates over historical interpretation.
Students engage with Prof. Margaret Macmillan’s retrospective (31:09–43:38) on the consequences of the Paris Peace Conference using a note-taking strategy. A transcript is available on the above page. Students then conduct a Think-Pair-Share routine using the notes created above to answer the question: ‘To what extent did the Treaty of Versailles contribute to the return to peace after World War I?’.
Note: students need to be explicitly taught and re-taught how to write a structured paragraph and have the process modelled for them by the teacher. This should be done prior to completing the above activity if students are not yet proficient in paragraph writing.
Check for understanding: ask students to write a 3-paragraph response to the following question: ‘To what extent did the Treaty of Versailles contribute to the return to peace after World War I?’. Students should provide peer feedback using the Two stars and a wish strategy while the teacher circulates to examine each paragraph and confirm understanding. The content should be re-taught if understanding is not evident. Teachers should use Section 1 of HSC Modern History – annotated sample examination materials as a WAGOLL for paragraph-length responses.
Note: students need to be explicitly taught and re-taught how to write a structured paragraph (such as a PEEL paragraph) and have the process modelled for them by the teacher. This should be done prior to completing the above activity if students are not yet proficient in paragraph writing.
Teacher explains to students while students use a note-taking strategy that a key consequence of the return to peace via the Paris Peace Conference was heightened awareness among participants in the conference that proactive measures to ensure the maintenance of international order were necessary to prevent war. This was to occur under the auspices of the League of Nations (established on 21 January 1920 via Part 1, Articles 1–26 of the Treaty of Versailles).
Teacher highlights to students while students use a note-taking strategy how the League of Nations assumed responsibility for supervising the implementation of the treaties signed during the Paris Peace Conference, strengthening collective security and finalising those treaties that were yet to be signed (the treaties of Trianon and Sèvres). Consequently, the 1919–23 period was critical to institutionalisation of diplomacy and attempts to establish the norm of global governance.
Students generate an affinity diagram using the information provided by the Bodleian Library Libguide on the League of Nations to represent the structure of the League of Nations. Students should include the Assembly, the Secretariat and the Council, including reference to its 4 permanent members (Britain, France, Italy and Japan). Teacher leads a class brainstorm of possible problems associated with the structure of the League of Nations with a particular emphasis on the operation of the Council. Students then use their diagram and notes to generate a PMI Chart analysing the strengths and weaknesses of the structure used by the League of Nations. Teacher prompts students to consider who is included and who is excluded from the League of Nations system.
Formative assessment: students complete a quick write answering the question: ‘How did experiences of war and the idea of internationalism shape the return to peace from 1918 to 1923?’
	


[bookmark: _Toc112681291]

[bookmark: _Toc200528606]Learning sequence 2 – The rise of dictatorships after World War I
The following learning sequence is designed to be completed in approximately 10 hours.
Table 2 – Learning sequence 2 details
	Outcomes and content
	Teaching and learning activities
	Registration

	Outcome (s)
MH12-1, MH12-4, MH12-5, MH12-7, MH12-9
Content
The intentions and authority of the League of Nations
	Note: the content below is integrated into Learning sequence 2 from the content group ‘an overview of the search for peace and security 1919–1946 to maintain the chronology and cohesion of the teaching and learning program. It might also be taught as a separate unit at the end of the program.
Learning intentions
Students learn about:
· the intended function of the League of Nations
· the authority of the League of Nations to resolve conflicts, through examples.
Success criteria
Students will be able to:
· describe the intended function of the League of Nations
· write a 3-paragraph evidenced analysis of the authority of the League of Nations, using examples.
Core question
· To what extent was the League of Nations an effective mechanism for preserving international order through collective security?
Teaching and learning activities – the League of Nations
Check for understanding: students can identify key elements of the inquiry question and correctly identify what the League of Nations was (an international organisation established under the Treaty of Versailles). Students can describe the structure of the League of Nations (Assembly, Secretariat and Council). Students can define ‘collective security’ as the idea that all nations are responsible for ensuring compliance with international law and maintaining international order.
Students take notes while the teacher explains to them that the intention of the League of Nations was to: promote international co-operation and to achieve international peace and security by (1) the acceptance of obligations not to resort to war, (2) the prescription of open, just and honourable relations between nations, (3) the firm establishment of the understandings of international law as the actual rule of conduct among Governments, and (4) the maintenance of justice and a scrupulous respect for all treaty obligations in the dealings of organised peoples with one another.
Students work individually to categorise the 26 articles of The Covenant of the League of Nations (1920–1924) according to the 4 intentions outlined above.
Differentiation: the Covenant of the League of Nations is a piece of international law that imposes significant literacy demands on students. Teachers should consider referring students to a summary of the intentions of the League of Nations provided by the Churchill Archive for Schools.
Students conduct a Think-Pair-Share routine to compare their categorisation to that of a peer. The teacher should provide corrections and lead a quick response activity to check for understanding.
Students connect their understanding of the intentions of The Covenant of the League of Nations to their study of the behaviour of states in the early 20th Century to predict which articles of the Covenant would states have likely complied with and which would they have breached. Students will test these predictions when examining the authority of the League of Nations.
Check for understanding: ask students to write a 2-paragraph response to the following instruction: ‘Describe the intended function of the League of Nations using evidence from Wilson’s 14-points, the Treaty of Versailles and the Covenant of the League of Nations’. Students should provide peer feedback using the Two stars and a wish strategy while the teacher circulates to examine each paragraph and confirm understanding. The content should be re-taught if understanding is not evident. Teachers should use Section 1 of HSC Modern History – annotated sample examination materials as a WAGOLL for paragraph-length responses.
Note: students need to be regularly reminded how to write a structured paragraph (such as a PEEL paragraph) and have the process modelled for them by the teacher. This should be done prior to completing the above activity if students are not yet proficient in paragraph writing.
Teacher explains that students will use sources to assess the authority of the League of Nations.
Note: this activity uses sources provided by the Churchill Archive for Schools. Teachers should refer to the Notes for Teachers page prior to the activity and make copies of the table in Activity 1 for each student. Ensure that EAL/D students know that simplified transcripts are provided for each of the documents.
Teacher demonstrates how to access the Churchill Archive for Schools and The Sources page then models how to interpret source 1 (CHAR 2/120/107) and complete the provided table. Teachers and students co-interpret sources 2 (CHAR 2/136/95) and 3 (CHAR 7/2) and work together to complete the provided table, with a view to gradual release of responsibility. Students work in groups of 2 to co-interpret sources 4 (CHAR 22/28) and 5 (CHAR 18/9) and work together to complete the provided table for those sources with the teacher providing support. Students work individually to interpret sources 6 (CHAR 22/38), 7 (CHAR 22/195/30) and 8 (CHAR 22/240/107) and complete the provided table.
Students conduct a Think-Pair-Share routine to consider the following question: ‘How well-respected was the authority of the League of Nations?’ This routine should transition into a discussion of the assertions provided by the Churchill Archive for Schools in Activity 2.
Note: this activity uses sources provided by the Churchill Archive for Schools. Teachers should again refer to the Notes for Teachers page and facilitate class discussion using the statements in Activity 2.
Check for understanding: use an all-student response mechanism, such as mini whiteboards, or a Google Form to collect responses from students to the following questions:
1. Identify the 4 key intentions of the League of Nations.
2. Rate the extent to which the authority of the League of Nations was respected by states with 0 being no respect and 10 being complete respect.
Students take notes while the teacher highlights successes and failures of the League of Nations on the periphery of its mandate including: successful oversight of protectorates (Danzig and Saar), successful currency stabilisation in Austria and Hungary, successful establishment of the International Labour Organisation, failure of consensus on self-determination for minorities, failure to regulate the behaviour of non-member and major powers (Germany, Japan and USSR).
Check for understanding: ask students to write a 3-paragraph response to the following question: ‘To what extent was the League of Nations an effective mechanism for preserving international order through collective security? Answer by referring to key sources and case studies’. Students provide peer feedback using the Two stars and a wish strategy. The content should be re-taught if understanding is not evident. Teachers should use Section 1 of HSC Modern History – annotated sample examination materials as a WAGOLL for paragraph-length responses. Additional scaffolding might be required for EAL/D learners due to the task’s language and literacy demands.
	

	Outcome(s)
MH12-1, MH12-2, MH12-3, MH12-5, MH12-9
Content
· The conditions that enabled dictators to rise to power in the interwar period
economic instability
political polarisation
mass politics
modernity
emergence of new technologies
· An overview of the features of the dictatorships that emerged in Russia, Italy, Japan
Note: consider introducing Germany here on the same basis as the above states to support comparison.
	Learning intentions
Students learn about:
· how and why dictatorships emerged between World War I and World War II
· what the dictatorships that emerged between World War I and World War II were like.
Success criteria
Students will be able to:
· write a structured, logical and coherent 2-paragraph summary assessing how and why dictatorships emerged between World War I and World War II using key terms and evidence
· categorise and analyse the common and differing features of dictatorships using a table or similar graphic organiser.
Core questions
· How did the conditions in the interwar period shape the priorities and behaviour of dictatorships in Europe and Asia?
· To what extent was the behaviour of dictatorships a departure from the intentions of the League of Nations for the conduct of international relations?
Teaching and learning activities – the conditions in Europe during the interwar period
Check for understanding: students identify elements of the inquiry questions and list consequences of the Treaty of Brest-Litovsk for the Soviet Union and the Treaty of Versailles for Germany, Italy, Japan and the Soviet Union. Students can describe the relationship between the League of Nations and Germany, Italy, Japan and the Soviet Union. Students can define ‘dictatorship’ as a political structure directed by a single individual or small group of individuals with limited general political participation.
Students use a note-taking strategy while the teacher introduces the key themes of the interwar period. These themes include economic instability, limited support for veterans of World War I, political polarisation, the emergence of mass politics, the emergence of new technologies, the growth of the middle class, urbanisation and innovation and reaction against innovation in the arts.
Students create a scaled timeline to temporally locate key events (Resource 5) during World War I and the interwar period or extend on the timeline developed to note key events leading to the end of World War I. Students should retain their timeline for use in subsequent lessons.
Note: the student-developed timeline forms the basis for future work, so it is important for the teacher to check the accuracy of each student’s timeline during the lesson and provide corrections as needed.
Students watch Crash Course European History: Post-World War I Recovery (14:47) and add to their timeline throughout.
Note: students might wish to also engage with Prof. Richard Evans’ retrospective (55:48) on Weimar Germany in the Gresham Lectures as an extension activity. Students can consult the transcript and associated PDF available under the ‘downloads’ tab on the above page. The material associated with the lecture might also be useful for teacher planning and preparation.
Teacher explains that students are going to conduct online research on events on their timeline and teach relevant research skills, including use of a concept map. Allow EAL/D students to conduct their research in their home languages, if needed, to support their comprehension. Students then work in groups of 3 to 4 to conduct research on and generate a concept map for one of the following moments of crisis: Soviet Union, the Russian Civil War (1918–21); Germany, November Revolutions (1918–19); Italy, Biennio Rosso (1919–20); Soviet Union, the Scissors Crisis (1920); Germany, hyperinflation (1921–23); Italy, March on Rome (1922); Japan, Shōwa financial crisis (1927); Japan, military coup d'état (1932).
Students include evidence in their concept map for each of the following themes: economic instability, limited support for veterans of World War I, political polarisation, the emergence of mass politics, the emergence of new technologies, the growth of the middle class, urbanisation and innovation and reaction against innovation in the arts.
Students conduct a gallery walk to examine the concept maps of crises that their peers conducted research on and create notes to record key evidence associated with each crisis. Teacher then facilitates a class discussion for students to compare their findings.
Check for understanding: ask students to complete a KWLH chart to reflect on their learning about the conditions in Europe during the interwar period. This allows teachers to differentiate and actively engage students in learning. Students should retain the KWLH chart until the end of the sequence and check whether they have fully answered the questions that they have developed.
Teaching and learning activities – the challenge of defining dictatorship
Check for understanding: the teacher asks students to define ‘dictatorship’ using a quick response tool. The students should be able to define dictatorship as a political structure directed by a single individual or small group of individuals with limited general political participation. If students struggle to provide the correct answers, they should be provided with a list of correct responses to learn and the check for understanding should be repeated in the following lesson.
The teacher provides definitions for the following key terms for students: authoritarianism, totalitarianism, militarism, imperialism and nationalism. Students record one-sentence definitions of the terms while the teacher checks to ensure that students have definitions recorded for the above terms.
Note: explicitly teaching definitions is important for supporting students to conduct meaningful research when completing the task below. A glossary of terminology, provided in advance, allows EAL/D learners to prepare for future learning, draw on prior learning and make connections to new learning.
The teacher models creating a Frayer diagram by completing a diagram for the known term ‘dictatorship’ before students complete a Frayer diagram for each of the 2 terms ‘authoritarianism’ and ‘totalitarianism’. This will deepen their awareness of unfamiliar concepts associated with dictatorship through defining the term and identifying examples and non-examples. Students then colour-code their 3 complete Frayer diagrams to highlight similarities between dictatorship, authoritarianism and totalitarianism.
Students conduct a Think-Pair-Share activity to communicate their findings to the class before the teacher facilitates a structured peer discussion to explore why different definitions of similar phenomena emerged and how differences help to account for the nuances of state structures in the interwar period.
Note: the teacher might wish to extend students by asking them to read and summarise the introduction to Hannah Arendt, The Origins of Totalitarianism (1951) or take notes from the summary of Arendt’s work on totalitarianism in the Stanford Encyclopaedia of Philosophy. Please be aware that this is a lengthy, dense and challenging piece of writing for students to engage with. Explicit teaching of comprehension strategies might be required throughout the activity.
Check for understanding: ask students to write a 3-sentence response to the following question: ‘Why might it be hard to define the term ‘dictatorship’?’ Students should provide peer feedback using the Two stars and a wish strategy while the teacher circulates throughout the room to briefly examine each paragraph and confirm understanding. The content should be re-taught if understanding is not evident. Teachers should use Section 1 of HSC Modern History – annotated sample examination materials as a WAGOLL for paragraph-length responses.
Teaching and learning activities – the emergence of dictatorship
The teacher directs students to open to the timeline of key events in the interwar period that they created at the start of the unit. Students take notes while the teacher explains the cause and effect relationships between the key events in the timeline (listed at the start of the unit). Students should colour-code their timeline to identify events in each state (Germany, Japan, the USSR and Italy) and annotate their timeline to highlight causal relationships that are identified by the teacher.
Note: the teacher should teach the emergence of dictatorship using comparative history. The objective of the learning is to highlight how dictatorship emerges as a result of specific historical conditions but that these conditions are not exclusively tied to particular locations, time periods or people groups. The teacher should consider framing the emergence of dictatorship as a challenge to the principles of democracy and self-determination in the Charter of the League of Nations. Students will need access to accurate timelines. If students have not corrected inaccuracies from the initial activity or were absent, ensure that timelines are available to allow students to engage with this task.
Students engage with parts 1 and 2 of Prof. Richard Evans’ lecture: The Age of Dictatorship: Europe 1918-1989 - Mussolini (00:00–28:38) on the emergence of dictatorship in Europe. Students should use a note-taking strategy to document commonalities between experiences of dictatorship in the lecture using the transcript for support (available under the ‘downloads’ tab on the lecture page).
Note: care should be taken not to significantly duplicate content that is in other studies within the modern history syllabus that students will engage with throughout their HSC course. This is a particular risk for content addressing Japan and the Soviet Union.
Teachers should use pauses to manage student cognitive load when engaging with the recording. Note-taking cues or scaffolds can be developed to support student understanding, if required. For example, prior to listening to 0:00–2:56, direct students to note 3 examples of an apparent decline in democracy provided by Professor Evans. EAL/D students might benefit from having access to the transcript in their home language.
Students complete Circle of Viewpoints activity to respond to the statement: ‘The emergence of dictatorship in Europe was the result of World War 1’.
Check for understanding: use an all-student response mechanism, such as mini whiteboards, or a Google Form to collect responses from students to the following questions. If students struggle to provide the correct answers, they should be provided with a list of correct responses to learn and the check for understanding should be repeated in the following lesson.
1. Identify 3 common factors in the emergence of dictatorships in Europe.
2. How did political polarisation contribute to the emergence of dictatorships?
Teaching and learning activities – the features of dictatorship
Teacher distributes Resource 6, the key features of dictatorships table. The teacher should lead a discussion explaining the features to students. Students complete a PMI Chart to support reflection on the strengths and weaknesses of using a list of indicators to assess the extent to which societies might be a ‘dictatorship’. Students should keep this chart for use at the end of the activity below.
The teacher models how to complete the table for the first row (the ‘political purges’ indicator of dictatorship). The teacher should include reference to specific evidence of the presence of a cult of personality for each of the noted dictatorships or enter ‘N/A’ if the indicator is not applicable.
Note: the teacher should teach students the definitions of key terms in the table including ‘cult of personality’, ‘nationalisation’, ‘centralisation’, ‘industrialisation’ and ‘irredentism’, and encourage students to use the terms in filling out the table. The teacher should regularly remind students to include specific evidence of the indicator of dictatorship or proactively note if that indicator is not present.
Students work with teacher guidance to complete the table for the second row (the ‘cult of personality’ indicator of dictatorship) in Resource 6.
Students complete a jigsaw exercise to enter information into the remainder of the table. Students should be divided into 8 groups and each group should work together to conduct research and complete the table for the allocated dictatorship (working down the columns). After a period of approximately 50 minutes, the groups should reorganise such that every student is in a group with peers who each conducted research on different dictatorships. Each student then has 5 minutes to guide their group in completing the row in the table for the conflict that they researched.
Note: this activity is likely to take approximately 1.5 hours in total to complete.
Students should adjust their PMI Chart to update their reflections on the strengths and weaknesses of using a list of indicators to assess whether societies might be considered a ‘dictatorship’. The teacher should support a peer discussion on the challenges of defining and identifying dictatorship.
Formative assessment: students complete a quick write task answering the following question: ‘To what extent did the dictatorships that emerged in the interwar period share similar features?’
Note: students might wish to also engage with Prof. Richard Evans’ series of lectures addressing The Age of Dictatorship: Europe 1918-1989 as an extension activity. Students can consult the transcript and PDF available under the ‘downloads’ tab on each of the lecture homepages. The material associated with the lecture might also be useful for teacher planning and preparation.
	

	Outcome(s)
MH12-3, MH12-5, MH12-6, MH12-9
Content
· The ambitions of Germany in Europe and Japan in the Asia-Pacific
	Note: the content below is integrated into Learning sequence 2 from the content group ‘an overview of the search for peace and security 1919–1946’ to maintain the chronology and cohesion of the teaching and learning program. It might also be taught as a separate unit at the end of the program.
Learning intentions
Students learn about:
· the territorial ambitions of Germany in Europe
· the territorial ambitions of Japan in the Asia-Pacific.
Success criteria
Students will be able to:
· use maps to identify the territories that Germany and Japan sought to control
· write a 3-paragraph explanation of the relationship between German and Japanese territorial ambitions and each state’s respective foreign policies.
Core question
· How did the territorial ambitions of Germany in Europe and Japan in the Asia-Pacific represent a challenge to the intentions and authority of the League of Nations?
Teaching and learning activities – the territorial ambitions of Japan
Check for understanding: students can identify key elements of the inquiry question. Students can summarise the intentions and authority of the League of Nations with respect to its mandate to support self-determination and the peaceful relations between states. Students can define ‘irredentism’ as a word coming from the Italian ‘irredenta’, meaning ‘unredeemed’, and referencing a movement or aspiration to recover ‘lost’ territories for ethnic or linguistic reasons and associated with dictatorship.
[bookmark: _Hlk176255872]Note: the teacher should consider framing the territorial ambitions of dictatorship as a challenge to the principles of collective security and international order in the Charter of the League of Nations.
Teacher distributes hard copies of Resource 7 to students. Students read Japan’s Territorial Expansion 1931-1942 (more accessible) or Japan’s Quest for Empire 1931-1945 (more challenging) and mark the extent of the Japanese territorial ambitions on the world map in Resource 7.
Students develop a concept map outlining the reasons for Japan’s territorial ambitions based on the readings that they have completed in the previous exercise. These reasons could include: irredentism, population growth, increased demand for raw materials such as coal and iron, racism, Soviet neglect of security needs of the Far East, power vacuum created by the Chinese Civil War, competition with European powers, American isolationism in the wake of the 1929 economic crisis, preoccupation of European powers with Nazi Germany.
Students access Shishido Sagyo’s satirical map of the world, produced in 1932. Students select the map, zoom in on the map and explore its features.
Note: teachers should consider the ability level and maturity level of their students when deciding whether to explore the Shishido Sagyo map as well as issues of cultural sensitivity and safety. The map contains a range of images that reinforce racial stereotypes and this might cause distress for some students. Teachers should be familiar with the Controversial issues in schools policy. Teachers, consistent with the Anti-racism policy, must address any racist behaviour. Teachers might wish to explicitly teach the contents of the map to students rather than completing the task below and should inform students prior to introducing the map that this learning activity is about to occur.
Students generate an affinity diagram, listing the stereotypes used in the map to represent the following countries: the United States of America, Australia, China, India and Singapore.
Check for understanding: students should use their diagram to support them to complete a quick write activity. In the activity, students should write one paragraph in response to the statement: ‘Racism drove Japanese territorial ambitions prior to World War II’. Students should provide peer feedback using the Two stars and a wish strategy while the teacher circulates throughout the room. Once the responses are edited in response to feedback, they should be submitted to the teacher and inform the decision about whether to conclude the lesson on the territorial ambitions of Japan.
Teaching and learning activities – the territorial ambitions of Germany
Check for understanding: ask students to complete a KWLH chart to reflect on their learning about the rise of dictatorships. This allows teachers to differentiate and actively engage students in learning. Students should retain the KWLH chart, refer back to it throughout sequence 2 and check whether they have fully answered the questions that they have developed.
Note: the teacher should consider framing the territorial ambitions of dictatorship as a challenge to the principles of collective security and international order in the Charter of the League of Nations.
Teacher distributes another hard copy of Resource 7 to students. Students watch Key Historical Concepts in Holocaust Education: Lebensraum (“Living Spcae”) (1:05) and read German Prewar Expansion (more accessible) or Germany: Territorial Expansion (1935-1939) (more challenging) and mark the extent of the German territorial ambitions on the world map in Resource 7. Students might also wish to access the maps tab hosted by German History in Documents and Images to identify German territorial ambitions.
Students develop a concept map outlining reasons for Germany’s territorial ambitions using readings that they completed in the previous exercise. Reasons could include: irredentism, principle of ‘lebensraum’, demand for raw materials such as coal and wheat, anti-Semitism, anti-Bolshevism, racism, signing of Nazi-Soviet Non-aggression Treaty (1939), un- and under-opposed expansion in 1935 (Saarland), 1936 (Rhineland), 1938 (Sudetenland) and 1939 (Bohemia and Moravia), American isolationism after the 1929 economic crisis, British and French appeasement of German demands.
Students access this hand-drawn, hand-coloured sketch-map, produced in 1943 to illustrate Germany’s territorial ambition to create ‘Grossdeutschland’ (Greater Germany). Students select the map, zoom in on the map and explore its features. Students compare this map to the territorial ambitions of Germany prior to World War II, documented in the map created using Resource 7.
Note: teachers should consider the ability level and maturity level of their students as well as issues of cultural sensitivity and safety when deciding whether to explore the German sketch map. The map contains a range of images that reinforce racial stereotypes and this might cause distress for some students. Teachers should be familiar with the Controversial issues in schools policy. Teachers, consistent with the Anti-racism policy, must address any racist behaviour. Teachers might wish to explicitly teach the contents of the map to students rather than completing the activity below and should inform students prior to introducing the map that this activity is about to occur.
Students generate an affinity diagram, interpreting the images used in the map to represent German intentions for territories in Eastern Europe. Compare the representations of the ‘Reichsraum’ (Greater Germany, red), the ‘Vorfeld’ (occupied buffer territories, orange) and non-German territories (white). Students consider the non-German people groups that might be living in the ‘Reichsraum’.
Teacher leads a class brainstorm to compare Japanese and German territorial ambitions while students use a graphic organiser to represent the relationships between the territorial ambitions of Japan and Germany. Students should write a description of the relationships represented in the diagram beneath it.
Check for understanding: ask students to write a 3-paragraph response to the following question: ‘How did the territorial ambitions of Germany and Japan relate to each state’s foreign policy?’ Alternatively, teachers might prefer students to write an essay length response to the question: ‘To what extent did the territorial ambitions of dictatorship represent a challenge to the principles of collective security and international order within the Charter of the League of Nations’. Students should provide peer feedback using the Two stars and a wish strategy while the teacher circulates throughout the room to briefly examine each paragraph and confirm understanding. The content should be re-taught if understanding is not evident. Teachers should use Section 1 of HSC Modern History – annotated sample examination materials as a WAGOLL for paragraph-length responses.
	




[bookmark: _Toc200528607]Learning sequence 3 – The Nazi regime to 1939
The following learning sequence is designed to be completed in approximately 16 hours.
Table 3 – Learning sequence 3 details
	Outcomes and content
	Teaching and learning activities
	Registration

	Outcome(s)
MH12-2, MH12-3, MH12-5, MH12-7, MH12-8, MH12-9
Content
· The rise of the Nazi party and Hitler in Germany and the collapse of the Weimar Republic
· The initial consolidation of Nazi power 1933–1934
· The nature of Nazi ideology
· The role of prominent individuals in the Nazi state
· The various methods used by the Nazi regime to exercise control, including laws, censorship, repression, terror, propaganda, cult of personality
· The impact of the Nazi regime on life in Germany, including cultural expression, religion, workers, youth, women, minorities including Jews
· Opposition to the Nazi regime
	Learning intentions
Students learn about:
· Nazism in Germany to 1939 including rise to power, ideology and repression
· consequences of Nazism for cultural life, persecution and growth of opposition.
Success criteria
Students will be able to:
· use sources to analyse the nature and effects of Nazism in Germany to 1939
· write a 3-paragraph, evidenced evaluation of the consequences of Nazism.
Core question
· How and why did Nazism emerge and develop in Germany to 1939?
Note: teachers should consider the appropriateness of each of the sources suggested in this part of the program for their students and substitute more appropriate sources where necessary. All content should be taught in a manner consistent with the Controversial issues in schools policy.
Teaching and learning activities – the rise of the Nazi party to 1933
Check for understanding: ask students complete a KWLH chart to reflect on their understanding of Weimar Germany and the experiences of Germans during the interwar period. Students should retain the KWLH chart, refer back to it throughout sequence 3 and check whether they have fully answered the questions that they have developed. Teachers might also ask students to complete the online Weimar Germany multiple-choice quiz provided by BBC Bitesize to check for prior knowledge of the history of Weimar Germany.
Note: if students lack knowledge of the history of Weimar Germany, teachers are strongly encouraged to use the activities below to develop the essential understanding required to study Nazi Germany.
Check for understanding: students identify elements of the inquiry question. Students summarise the conditions leading to the emergence of dictatorship in Europe during the interwar period: economic instability, political polarisation, mass politics, modernity and the emergence of new technologies. Students explain how the territorial ambitions of Germany under Nazism presented a threat to the principles of collective security and self-determination that underpinned the League of Nations.
Teacher prompts students to recall background knowledge of the emergence of dictatorships in Europe and the collapse of the Weimar Republic through a class brainstorm. This should include revision of long- and short-term causes including economic instability, political polarisation, mass politics, modernity and the emergence of new technologies. Students should record summarised findings from the class brainstorm in the challenges to the Weimar Republic table (Resource 8).
Students consolidate knowledge of the emergence of dictatorship in Germany by watching the video provided by the United States Holocaust Memorial Museum entitled Aftermath of World War I and the Rise of Nazism, 1918–1933 (13:18) while taking notes. Teacher highlights to students the significance of the Nazi Party 25 Point Program (1920) as evidence of Nazi intent to take power as early as 1920.
Students review the ‘Germany’ column in their completed copy of Resource 6, the key features of dictatorships table. Students use entries to create a scaled timeline that organises the events leading to the Nazi party coming to power in Germany. Students add additional events to their timeline by:
· consulting the resources below
BBC Bitesize: Nazi rise to power (more accessible)
United States Holocaust Memorial Museum: The Nazi rise to power (more challenging)
· watching Crash Course European History: Economic Depression and Dictators (16:33).
Connecting learning: the generation of a timeline using student background knowledge is an opportunity for the teacher to support students to connect their learning in sequence 3 to prior learning in sequences 1 and 2. Teachers should explicitly teach students how to enter information onto the and check for student understanding prior to completing the activities below.
Students use a ranking strategy to rank the events on their timeline in terms of their contribution to the Nazi party coming to power in Germany in January 1933. Students then conduct a gallery walk to compare their rankings with those of their peers and share justifications of their ranking.
Students use their timeline and final rankings to write a 2-paragraph description of the events leading to the Nazi party coming to power in Germany. Students should be encouraged to comment on the significance of each event that they describe and justify their choice regarding significance.
Note: the following activity will require students to analyse and interpret primary sources. Teachers should explicitly teach and remind students about how to analyse sources throughout the lesson.
Students select one document and one image from German History in Documents and Images.
Documents
Images
Students develop a Venn diagram (Resource 9) to record observations from the 2 sources that they have chosen, highlighting commonalities between the sources in the overlap between the 2 circles of the diagram. Students then engage in a Think-Pair-Share routine to answer the following question: ‘To what extent did the Nazi party use the conditions in Germany arising from defeat in World War I to rise to power?’
Check for understanding: students write a one-paragraph response to the question that they discussed with a peer: ‘To what extent did the Nazi party exploit the conditions in Germany arising from defeat in World War I to rise to power?’ Students provide peer feedback using the Two stars and a wish strategy and confirm understanding. The content should be re-taught if understanding is not evident. Teachers should use Section 1 of HSC Modern History – annotated sample examination materials as a WAGOLL for paragraph-length responses.
Teaching and learning activities– the collapse of the Weimar Republic
Note: teachers should try to use this lesson to highlight to students the way that the rise of the Nazi party and the collapse of the Weimar Republic were mutually dependent and reinforcing processes. This is an opportunity to explain to students how political polarisation driven by growing distrust in democratic institutions creates scope for the emergence of dictatorship.
Check for understanding: all students complete a Quick Response activity by responding true (T) or false (F) to the following statements:
1. The Weimar Republic experienced economic crises in 1923 and 1930–32 (T).
2. Political polarisation is the process whereby voters support parties with revolutionary programs to address the perceived failure of traditional parties to deliver improvements (T).
3. The Weimar Republic represents a highly conservative period of German history (F). Note: the Weimar Republic saw measured increase in policies directed towards social liberalisation and a mix of revolutionary and reactionary politics.
4. The emergence of mass politics contributed to the rise of Nazism (T).
5. The Nazi party rejected all forms of technological innovation in their campaigning (F). Note: the Nazi party frequently used technology in the service of political goals, including having party members elected to the Reichstag.
Students complete a quick write with the intention of recalling everything that they can about the rise of Nazism in Germany during the period from 1923 to 1933. Students then check their understanding and add to the text that they developed during the above activity by engaging with:
BBC Bitesize: Impact of the First World War
BBC Bitesize: Recovery of Weimar
BBC Bitesize: End of the Weimar Republic.
Students complete a peer discussion in response to the statement: ‘The Nazi party was deliberately trying to seize power in Germany from 1923 onwards’. Students engage in note taking throughout the discussion to record their and their peers’ ideas. The teacher then extends on peer discussion by highlighting how the rise of the Nazi party and the collapse of the Weimar Republic were mutually dependent and reinforcing processes. The teacher explains to students how political polarisation driven by growing distrust in democratic institutions created scope for the emergence of dictatorship. This discussion might be supported by engagement with the TED-Ed video How did Hitler rise to power? (5:36).
The teacher should then illustrate the interdependence of the rise of Nazism and the collapse of the Weimar Republic through detailed exposition of and analysis of the results of elections to the Weimar German parliament (the Reichstag). Consider using the resources below to support your explanation:
· Deutscher Bundestag – Elections in the Weimar Republic (PDF 171 KB) (more accessible)
· University of Rome – Loose Cannons: War Veterans and the Erosion of Democracy in Weimar Germany (PDF 1970 KB) (more challenging)
· London School of Economics – Power Distribution in the Weimar Reichstag in 1919-1933 (PDF 588 KB) (more challenging).
Check for understanding: teachers might ask students to complete the online End of the Weimar Republic multiple-choice quiz provided by BBC Bitesize to verify student learning throughout the above lesson. A Google Form or similar technology might be used to allow students to privately report their result to the teacher.
Note: the following activity will require students to analyse and interpret primary sources. Teachers should explicitly teach and regularly remind students about how to analyse sources throughout the lesson. About 30 minutes should be allocated for this exercise.
Students select 2 written sources from sources numbered 1 to 10 in the holdings of German History in Documents and Images: The Destruction of the Weimar Republic (writings).
Students select 2 visual sources from sources numbered 1 to 18 in the holdings of German History in Documents and Images: The Destruction of the Weimar Republic (images).
Students develop a Frayer diagram in which they note down observations from the sources that they have chosen using the source’s title as the heading in each part of the diagram. Students then engage in a Think-Pair-Share routine to consider and answer the following question: ‘How significant was the collapse of the Weimar Republic for the rise of Nazism?’
Check for understanding: students write a 2-paragraph response to question that they discussed with a peer: ‘How significant was the collapse of the Weimar Republic for the rise of Nazism?’ Students provide peer feedback using the Two stars and a wish strategy and confirm understanding. The content should be re-taught if understanding is not evident. Teachers should use Section 1 of HSC Modern History – annotated sample examination materials as a WAGOLL for paragraph-length responses.
Teaching and learning activities – Nazi consolidation of power, 1933–1934
Check for understanding: students return to the KWLH chart that they created at the start of Lesson 3 to reflect on their understanding of Weimar Germany. Students should use the KWLH chart to check the extent to which they have fully answered the questions that they have developed. Unanswered questions should be highlighted and guide the planning of future lessons.
Teacher explains how the Nazi Party consolidated power in Germany during the 1933–1943 period using the overview Hitler Comes to Power provided by the United States Holocaust Memorial Museum as the basis for the explanation. The explanation should be structured around the following categories of consolidation: political, economic, social and cultural. Students should be reminded throughout the explanation to engage in note taking and that these notes will be used to complete the subsequent activity. Students refer to Nazi rise to power – BBC Bitesize for a simple summary of the information under discussion.
The teacher models to students how to complete a Frayer diagram using their notes by completing one quadrant of the diagram for the ‘political’ category. The quadrant of the diagram should include a definition of the aspect of consolidation as well as examples and non-examples. The teacher then works with students to complete the Frayer diagram for the ‘economic’ category. Students complete the Frayer diagram for each of the social and cultural aspects of Nazi consolidation.
Students conduct a Think-Pair-Share activity to communicate their findings to the class before the teacher facilitates a structured peer discussion to explore why the Nazi party sought to control all aspects of life in Germany and thus establish a totalitarian state.
Students watch Key Historical Concepts in Holocaust Education: The Totalitarian Regime (1:33) while note taking. Students complete a quick write answering the question: ‘To what extent had the Nazi Party established a totalitarian state in Germany by the end of 1934?’
Check for understanding: teachers might ask students to complete the online Nazi rise to power multiple-choice quiz provided by BBC Bitesize to verify student learning. A Google Form or similar technology might be used to allow students to privately report their result to the teacher. If students struggle to provide the correct answers, they should be provided with a list of correct responses to learn and the check for understanding should be repeated in the following lesson.
Note: the following activity will require students to reconstruct the history of 2 key moments in the Nazi consolidation of power using sources. About 30 minutes should be allocated for this exercise.
Teacher explains that students are going to reconstruct the history of 2 key moments in the Nazi consolidation of power using sources: namely, the passing of the Enabling Act (24 March 1933) and the so-called Röhm Putsch and Night of Long Knives purge (3 July 1934). The teacher explicitly highlights that the purpose of the activity is to understand how the Nazi Party appropriated and manipulated legal processes in Germany to legitimise the creation of a single-party state. The teacher models the practice in relation to the Enabling Act and then supports students to copy the practice in relation to the Röhm Putsch. The teacher explicitly uses, explains and applies the terms ‘value’, ‘limitations’ and ‘significance’ throughout the modelling process.
Enabling Act: teacher accesses and instructs students to access the following sources. The teacher should explicitly define and explain the vocabulary used in the sources.
· Social Democratic Delegate Otto Wels Speaks out against the ‘Enabling Act’ (March 23, 1933)
· The Enabling Act (March 24, 1933)
· Enabling Act Adopted: Front Page of the Deutsche Allgemeine Zeitung (March 24, 1933)
· Carl Schmitt, “The Legal Basis of the Total State” (1933)
Teacher models how to analyse each source using the 4-circle Venn diagram (Resource 10) in terms of the focus question: ‘How did the Nazi Party appropriate and manipulate legal processes in Germany to legitimise the creation of a single-party state?’ Teacher explicitly uses, explains and applies the terms ‘value’, ‘limitations’ and ‘significance’ in relation to the usefulness of sources throughout the analysis.
Teacher reminds students how to use a graphic organiser, such as a 4-circle Venn diagram (Resource 10), to represent the relationships between the sources and highlight aspects of the sources that make similar claims. This should include explicit explanation of the meaning of the term ‘corroboration’ and illustration of how the Venn diagram represents corroboration.
Teacher models how to use the content in the Venn diagram (Resource 10) to generate a structured one-paragraph response to the question: ‘How did the Nazi Party appropriate and manipulate legal processes in Germany to legitimise the creation of a single-party state?’
Check for understanding: teacher asks students to create a simple flow chart from memory that represents the process that they have just completed using a quick response tool. If students struggle to provide the correct answers, they should be provided with a list of correct responses to learn and the check for understanding should be repeated in the following lesson.
Röhm Putsch: students access the following sources:
· SA Chief of Staff Ernst Röhm (1934) [image]
· Hotel Hanslbauer in Bad Wiessee: Scene of the Arrest of Ernst Röhm and his Followers (June 30, 1934) [image].
Note: the following source contains content that might cause distress for some students. Teachers should be familiar with the Controversial issues in schools policy and must address any racist behaviour in line with the Anti-racism policy.
· Erich Kempka’s Eyewitness Description of “Operation Hummingbird” on June 30, 1934 (Retrospective Account, 1954)
· The Völkischer Beobachter Justifies the Purge in Response to the “Röhm Putsch” (July 3, 1934)
Students analyse each source in terms of the focus question: ‘How did the Nazi Party appropriate and manipulate legal processes in Germany to legitimise the creation of a single-party state?’ Teacher circulates throughout the room providing individualised support and asking students questions about their source-work which require them to use the terms ‘value’, ‘limitations’ and ‘significance’.
Students create a graphic organiser, such as a 4-circle Venn diagram (Resource 10), to represent the relationships between the sources and highlight aspects of the sources that make similar claims. The teacher should ask students about the extent to which the sources corroborate one another to check understanding.
Students use the Venn diagram (Resource 10) to create a one-paragraph answer to the question: ‘How did the Nazi Party appropriate and manipulate legal processes in Germany to legitimise the creation of a one-party state?’
Formative assessment: students complete 2 quick write tasks choosing from the following questions:
1. To what extent was the Nazi consolidation of power premeditated?
2. How similar was the Nazi consolidation of power to the emergence of other dictatorships during the interwar period?
3. To what extent did the Nazi party establish a totalitarian state in Germany to 1934?
4. How do we explain the Röhm Putsch and subsequent Night of Long Knives purge in terms of the Nazi consolidation of power?
Teaching and learning activities – the nature of Nazi ideology
Note: teachers should ensure that students are able to provide English-language translations of and define key German-language terms that reflect key principles within Nazi ideology. Request that students generate a glossary of terms that relate to Nazi ideology.
Teacher introduces students to the practice of generating a glossary of terms that relate to Nazi ideology. Teacher reminds students of the definitions of the terms ‘ideology’ and ‘fascism’, and encourages students to record the definitions in their glossary.
Check for understanding: complete a quick response activity where all students respond with true (T) or false (F) to the following questions using a mini whiteboard, response cards or a Google Form. If students struggle to provide the correct answers, they should be provided with a list of correct responses to learn and the check for understanding should be repeated in the following lesson.
1. Hitler’s political treatise Mein Kampf underpinned Nazi party ideology (T).
2. Irredentism characterised Nazi ideology (T).
3. Members of the Nazi party self-identified as fascists (F).
4. ‘Nazi’ represents an English-language contraction of NSDAP (T).
5. NSDAP is an acronym for National Socialist German Workers Party (T).
Teacher provides an overview of the features of Nazi ideology, using the summary of Nazi ideology provided by Nazi economic, social and racial policy - WJEC – BBC Bitesize and glossaries provided by the United States Holocaust Memorial Museum and Alpha History. Teacher provides students with definitions for the following terms using the resources above: Anschluss, anti-Bolshevism, anti-Semitism, autarky, Blut und Boden, Dolchstosslegende, Endlösung der Judenfrage, Fuhrerprinzip, Gleichschaltung, ‘Kinder, Kuche, Kirche’, Kraft durche Freude, Lebensborn, Lebensraum, Lebensunwertes leben, Mein Kampf, Sonderweg, Ubermensch, Untermensch, Volkisch, Volksgemeinschaft. Students record the terms and definitions in their glossary.
Students watch Yad Vashem: Roots of Nazi Ideology (11:00) with their glossary open while note taking. Students should develop their definitions based on the explanation of the roots of Nazi ideology.
Note: the video above contains an image of Aboriginal and/or Torres Strait Islander peoples at (4:26) who are likely deceased. Teacher might wish to skip this portion of the video depending on their school and community context.
Teacher provides students with a copy of the Nazi Party 25 Point Program (1920), highlights the early date of the program and asks students to use coloured pens or highlighters to code the program against the terms in their glossary to identify evidence of the development of Nazi ideology.
Students complete a Think-Pair-Share routine to consider the distribution of ideological concepts in the Nazi Party 25 Point Program. Students examine which concepts are present and absent in 1920 before the teacher facilitates a peer discussion on the basis of the student findings during the previous activity.
Teacher directs students to watch Yad Vashem: The Main Principles of Nazi Ideology (8:57) with attention to the development of Nazi Ideology between 1920 and 1939. Students engage in note taking.
Note: in settings with higher-ability students, teachers should consider introducing and discussing the Sonderweg Thesis. This thesis stipulates that German models of political organisation and participation distinctly differed to that of its European neighbours and so created unique conditions in which Nazism could emerge. However, comparative studies of totalitarianism suggest that Nazi ideology represents an extreme version of beliefs that were common to regimes in Germany, Italy, the Soviet Union and Spain during the 1930s. Teachers can use the Sonderweg Thesis to highlight changing historical interpretation and the need for ongoing scrutiny of historians’ sources, approaches, methods and conclusions.
Check for understanding: use a Google Form or similar quick response activity to enable students to record their definitions of the terms that were added to their glossary. These definitions play a critical role in a student’s ability to articulate the key principles underpinning Nazi ideology. If students struggle to provide the correct answers, they should be provided with a list of correct responses to learn and the check for understanding should be repeated in the following lesson.
Note: the following activity requires students to have a hard copy of Resource 11 – evidence of Nazi ideology in sources. Students can record more detailed responses when Resource 11 is printed on A3 paper. Students should also have access to the glossary that they developed in the previous lesson.
Teacher distributes a hard copy of Resource 11 to students and indicates that they will use the glossary developed in the previous lesson to explain how the visual source shown to them by their teacher is evidence for one or more aspects of Nazi ideology. Students will record their explanation on Resource 11.
Teacher models how to complete the first row of Resource 11 for the source below. The teacher explicitly uses, explains and applies the terms ‘value’, ‘limitations’ and ‘significance’ in the modelling process.
· Propaganda Poster: “Führer We Will Follow You! Everyone Votes Yes!” (1934)
Teacher guides students to complete the second row of Resource 11 for the source below.
· Film Poster: Victory over Versailles (1939)
Teacher shows the sources below to students and prompts them to complete the next 3 rows in Resource 11. The teacher circulates throughout the room to support students as they complete the task.
· Cheering Austrians Greet Adolf Hitler in his Hometown of Braunau am Inn (March 12, 1938)
· Germany: Territorial Expansion (1935-1939)
· “For Aryans Only”: Official Inscription on Park Benches (1935)
Students are directed to the catalogue of sources representing Nazi ideology provided by German History in Documents and Images. Students work individually to select one visual source from each of the categories below to complete the final 3 rows in Resource 11.
· Party and State
· Racism and Biopolitics
· Arts and Culture
· Propaganda
Check for understanding: teacher might ask students to complete the online Nazi economic, social and racial policy - WJEC multiple-choice quiz provided by BBC Bitesize to verify student learning. A Google Form or similar technology might be used to allow students to privately report their result to the teacher. If students struggle to provide the correct answers, they should be provided with a list of correct responses to learn and the check for understanding should be repeated in the following lesson.
Teaching and learning activities – the role of prominent individuals in the Nazi state
Note: teachers should ensure that students have a strong understanding of the role of multiple prominent individuals within the Nazi state beyond Hitler’s so-called ‘inner circle’.
Check for understanding: complete a quick response activity where all students respond to the following statements using a mini whiteboard, response cards or a Google Form.
1. Define ‘fuhrerprinzip’.
2. Draw the shape that you think best represents the power structure in Nazi Germany.
Teacher explains the organisational structure of the Nazi Party with reference to the support materials at GHDI The Organizational Structure of the NSDAP and GHDI Administrative Structure under National Socialism (1941) while students engage in note taking. Students then use the source below to create an organisational chart of the Nazi Party in the form of a tree diagram (hierarchical organisational chart).
· The Organizational Structure of the NSDAP
Students access biographies of Nazi leaders provided by the University of Kentucky at Nazi Leadership and the Holocaust and correctly place the name of each Nazi leader on their organisational chart.
Check for understanding: students complete a new KWLH chart to reflect on their understanding of Nazi Germany and the experiences of Germans under Nazism. Students should use the KWLH chart to check the extent to which they have fully answered the questions that they have developed. Unanswered questions should be highlighted and guide the planning of future lessons.
Note: teachers might wish to provide lower-ability students with excerpts of a supporting text, such as Richard Evans’ Hitler’s People: The Faces of the Third Reich, to aid them in completing a profile of a key figure.
Teacher models how to create a biographical profile for Adolf Hitler before inviting students to select an additional figure to research. It is important that the following figures are evenly distributed among the students: Joseph Goebbels, Heinrich Himmler, Joachim von Ribbentrop, Leni Riefenstahl, Julius Streicher, Robert Ley, Albert Speer, Gertrud Scholtz-Klink, Adolf Eichmann, Luise Solmitz. Students emulate the model provided by the teacher and complete a biographical profile for their chosen figure.
Students conduct a gallery walk to examine the profiles of Nazi figures that their peers developed and create notes to record the information associated with at least 2 extra figures.
Students complete a Think-Pair-Share routine to consider the following question: ‘To what extent did specific individuals shape the Nazi state during the period from 1933–1939?’
Note: teachers might wish to extend the above Think-Pair-Share activity for higher-ability students by introducing the structure-agency debate as it applies to the Nazi state.
Check for understanding: ask students to write a one-paragraph response answering the question: ‘To what extent did specific individuals shape the Nazi state during the period from 1933–1939?’ Students provide peer feedback using the Two stars and a wish strategy and confirm understanding. The content should be re-taught if understanding is not evident. Teachers should use Section 1 of HSC Modern History – annotated sample examination materials as a WAGOLL for paragraph-length responses.
Teaching and learning activities – control under Nazism – laws
Check for understanding: students use a quick response strategy, such as mini whiteboards, to record what they believe the following terms to mean: ‘laws’, ‘censorship’, ‘repression’, ‘terror’, ‘propaganda’ and ‘cult of personality’. If students struggle to provide the correct answers, they should be provided with a list of correct responses to learn and the check for understanding should be repeated in the following lesson.
Teacher explains the definition of the following terms to students: ‘laws’, ‘censorship’, ‘repression’, ‘terror’, ‘propaganda’ and ‘cult of personality’. Students record the definitions in their glossary.
Students create a scaled timeline with brief annotations tracking the evolution of Nazi control and place legal reforms conducted during the period from 1933–1939 in Nazi Germany onto their timeline.
· The teacher should support students to develop their timeline by teaching from and sharing the Laws and Decrees Cards provided by the United States Holocaust Memorial Museum.
· Students should watch the following video from the United States Holocaust Memorial Museum What Were the Nuremberg Race Laws? (2:35) and add to their timeline.
· Students use their background knowledge to add other significant events in Germany during the 1933–1939 period to their timeline. Students should retain their timeline.
Check for understanding: teachers should consider submission of the timeline to assist in checking for understanding and should explicitly define the term ‘significance’ prior to completing the activities below.
Students use a ranking strategy to rank the events on their timeline in terms of their significance in the establishment of Nazi control. Students then conduct a gallery walk to compare their rankings with those of their peers, share justifications of their ranking and adjust their rankings as appropriate.
Students watch a video by the United States Holocaust Memorial Museum Fritz Gluckstein Reflects on the Nuremberg Race Laws (2:35) while note taking to understand lived experience of Nazi law reform. Students then use their timeline, final rankings and notes from the activity above to generate one structured paragraph describing how the Nazi state used laws to control the population.
Teaching and learning activities – control under Nazism – censorship and propaganda
Check for understanding: students use a quick response strategy, such as mini whiteboards, to once again record what they believe the following terms to mean: ‘laws’, ‘censorship’, ‘repression’, ‘terror’, ‘propaganda’ and ‘cult of personality’. If students struggle to provide the correct answers, they should be provided with a list of correct responses to learn and the check for understanding should be repeated in the following lesson.
Teacher reminds students of the definitions of ‘censorship’ and ‘propaganda’ based on the check for understanding above before explaining the interdependency of censorship and propaganda in silencing dissent and building a cohesive national mythology. This should be informed by the examples provided by the United States Holocaust Memorial Museum on its Nazi Propaganda and Censorship page.
Students watch the following 2 videos from the United States Holocaust Memorial Museum Nazi Book Burning (from 00:00–04:48) and What Was Nazi Propaganda? (2:49) while note taking.
Note: teachers might show students a more extensive analysis of book burning in Nazi Germany: Deutsche Welle History and Culture, How the Nazis first burned books and then people (22:17) and United States Holocaust Memorial Museum, Fires of Hate: How the Nazis Targeted Books and Free Thinking (53:03). Teachers should always consider the appropriateness of each video for their students with reference to the Controversial issues in schools policy.
Teacher highlights the explicit and implicit forms that propaganda could take in Nazi Germany using the examples provided by the United States Holocaust Memorial Museum on its Culture in the Third Reich: Overview page. Teacher then provides examples of propaganda in sport through a British news report (2:41) of the opening ceremony of the 1936 Berlin Olympic Games. This might be supported by teacher-led discussion of the sources provided by the Imperial War Museum on its The 1936 Berlin Olympics page. Teachers should explicitly use, explain and apply the terms ‘value’, ‘limitations’ and ‘significance’ for students.
Note: the following activity requires students to have a hard copy of Resource 13 – evidence of Nazi propaganda in sources. Students can record more detailed responses when Resource 13 is printed on A3 paper. Students should also refer to the glossary that they have previously developed.
Teacher distributes a hard copy of Resource 13 to students and indicates that they will be required to use the knowledge developed in studying censorship and propaganda to interpret sources as evidence of Nazi propaganda. Students will document their analysis on Resource 13. The teacher then models how to complete the first row of Resource 13 for the source below. The teacher explicitly uses, explains and applies the terms ‘value’, ‘limitations’ and ‘significance’ throughout the modelling process.
· The Führer and Youth (Adolf Hitler with a Little Girl), Postcard (1933)
Teacher guides students to complete the second row of Resource 13 for the source below.
· Joseph Goebbels: Two Speeches on the Tasks of the Reich Ministry for Public Enlightenment and Propaganda (March 15 and 25, 1933)
Teacher shows the sources below to students and prompts them to complete the next 2 rows in Resource 13 independently. The teacher supports students during the task.
· Every Member of the Nation—a Radio Listener! (before 1936)
· Hitler’s Decree Outlining Competencies in “External Propaganda” (September 8, 1939)
Students complete a Think-Pair-Share routine to consider the following question: ‘How effective was propaganda and censorship for strengthening Nazi control over German life?’
Note: teachers might wish to extend the above Think-Pair-Share activity for higher-ability students by introducing the issue of opportunism and complicity among artists in Germany.
Check for understanding: ask students to write a 3-paragraph response answering the question: ‘How effective was propaganda and censorship for strengthening Nazi control over German life?’. Students should provide peer feedback using the Two stars and a wish strategy while the teacher examines the paragraphs to confirm understanding. The content should be re-taught if understanding is not evident. Teachers should use Section 1 of HSC Modern History – annotated sample examination materials as a WAGOLL for paragraph-length responses.
Teaching and learning activities – control under Nazism – terror and repression
Note: the content that is addressed in this section of the teaching and learning program might be distressing for some students. Teachers should use caution when engaging with issues of terror and repression in Nazi Germany. Teachers should ensure that they are familiar with the Controversial issues in schools policy and adjust the learning experiences below to suit their students and school community. Teachers, consistent with the Anti-racism policy, will address any racist behaviour.
Check for understanding: students use a quick response strategy, such as mini whiteboards, to once again record what they believe the following terms to mean: ‘laws’, ‘censorship’, ‘repression’, ‘terror’, ‘propaganda’ and ‘cult of personality’. If students struggle to provide the correct answers, they should be provided with a list of correct responses to learn and the check for understanding should be repeated in the following lesson.
Teacher reminds students of the definitions of terror and repression based on the check for understanding above before explaining the interdependency of terror and repression in generating a culture of fear among minorities and silence among Germans. This should be informed by the examples provided by the United States Holocaust Memorial Museum on its Nazi Terror Begins page and BBC Bitesize on its Fear and state terrorism page. The teacher should highlight that German Jews were a minority group that was particularly targeted by the Nazi party through acts of terror and repression.
Students watch the following video from Yad Vashem, The Life of the Jews in Germany After the Nazi Rise to Power (5:18) while note taking to document examples of terror and repression.
Teacher uses the United States Holocaust Memorial Museum Concentration Camps, 1933–39 page and the resources below to explain how the concentration and deportation system developed in Germany. This is an opportunity to highlight the variety of minority groups that were persecuted under Nazism, including: Jews, Roma, Sinti, LGBTQIA+ people, Jehovah’s Witnesses, communists and socialists.
· Concentration and Extermination Camps and Major “Euthanasia” Centers
· Polish Jews Assemble in the Center of Nuremberg for Evacuation to the Polish Border (October 28, 1938)
Teacher explains the events of Kristallnacht (The Night of Broken Glass) and uses it as a case study of Nazi terror and repression. This should be informed by the examples on the United States Holocaust Memorial Museum’s Kristallnacht page. The teacher then models analysis of the sources below linking to student prior knowledge of concentration camps to highlight systemic nature of repression, including explicit use of the terms ‘value’, ‘limitations’ and ‘significance’ throughout.
· The Morning after the Night of Broken Glass [Kristallnacht] in Regensburg: Jews are Led to the Train Station (November 10, 1938)
Students watch a video from the United States Holocaust Memorial Museum, Survivors Remember Kristallnacht: Susan (Hilsenrath) Warsinger (8:33), and complete a Think-Pair-Share routine to ask: ‘What are the strengths and weaknesses of individual testimony as evidence for Kristallnacht?’
Check for understanding: ask students to access the KWLH chart that they developed earlier in the sequence to reflect on their understanding of Nazi Germany and the experiences of Germans under Nazism. Students should update the questions in their chart, retain the KWLH chart, refer back to it throughout the remainder of sequence 3 and check whether they have answered the questions that they have developed.
Teaching and learning activities – control under Nazism – cult of personality
Check for understanding: students use a quick response strategy, such as mini whiteboards, to record what they believe the following terms to mean: ‘laws’, ‘censorship’, ‘repression’, ‘terror’, ‘propaganda’ and ‘cult of personality’. Teacher uses responses to gauge learning and determine if re-teaching is required.
Teacher reminds students of the definition of ‘cult of personality’ based on the check for understanding above before explaining the role of the cult of personality in populism and generating the so-called Hitler or Fuhrer-myth of infallibility. This should be supported by discussion of the sources provided by the United States Holocaust Memorial Museum on its Making a Leader page.
Note: teachers might wish to extend the above discussion for higher-ability students through the use of the Der Spiegel article How Hitler Won Over the German people by Ian Kershaw.
Students watch the following video from BBC Select Hitler: A Life in Pictures (1:37) while note taking to document key strategies that Hitler used to develop his public image. The teacher then explains that the class will watch another video about the strategies that Hitler used to develop his public image as an example of corroborating secondary sources. The teacher should define ‘corroboration’ for students.
Students watch the following video from Channel 4 Documentaries How Hitler Manufactured His Own Image | Hitler: Rise and Fall (4:05) while note taking to cross-reference key strategies that were identified in the BBC Select video Hitler: A Life in Pictures (1:37), before developing a concept map from their notes to identify and disaggregate the elements of the cult of personality.
Students conduct a Think-Pair-Share routine to consider the following question: ‘How did Hitler exploit the cult of personality to consolidate his control of Nazi Germany?’
Check for understanding: students write a one-paragraph response answering the question: ‘How did Hitler exploit the cult of personality to consolidate his control of Nazi Germany?’ Students should provide peer feedback using the Two stars and a wish strategy while the teacher examines the paragraphs to confirm understanding. The content should be re-taught if understanding is not evident. Teachers should use Section 1 of HSC Modern History – annotated sample examination materials as a WAGOLL for paragraph-length responses.
Teaching and learning activities – life in Germany under Nazism
Note: the content that is addressed in this section of the teaching and learning program might be distressing for some students. Teachers should use caution when engaging with issues of terror and repression in Nazi Germany. Teachers should ensure that they are familiar with the Controversial issues in schools policy and adjust the learning experiences below to suit their students and school community.
Check for understanding: students use a quick response strategy, such as mini whiteboards, to record a list of the groups that they believe were persecuted under Nazism. Teacher uses this as a guide to breadth of student understanding.
Teacher explains the interconnection of censorship, propaganda, terror, repression and limitations on freedom of expression, faith, political association and identity. This should be supported by discussion of total culture addressed by the United States Holocaust Memorial Museum on its Culture in the Third Reich: Disseminating the Nazi Worldview page.
Teacher highlights centrality of culture in Nazi thought using the official sources below. The teacher explicitly uses, explains and applies the terms ‘value’, ‘limitations’ and ‘significance’ throughout.
· Adolf Hitler, Mein Kampf, Excerpts about Culture (1925-26)
· Extracts from the Manual of the Reich Chamber of Culture (1937)
Teacher explains to students that they are now going to examine the application of the above thought on culture through a case study; namely, the so-called ‘Degenerate Art’ exhibition of 1937. Students then examine the sources below held by German History in Documents and Images.
· Guide to the “Degenerate Art” Exhibition (1937)
· Degenerate Art: Exhibition Guide (1937)
· Degenerate Art: “German Peasants – From a Jewish Perspective” (1937)
Students develop a 3-circle Venn diagram (Resource 12) in which they note down their observations from the 3 sources, highlighting commonalities between the sources in the overlap of the 3 circles of the diagram. Students then engage in a Think-Pair-Share routine to consider and answer the following question: ‘How did the Nazi party transform German artistic culture?’
Check for understanding: ask students to write a one-paragraph response answering the question: ‘How did the Nazi party transform German artistic culture?’ Students should provide peer feedback using the Two stars and a wish strategy while the teacher moves around the room examining each paragraph and confirming understanding. The content should be re-taught if understanding is not evident. Teachers should use Section 1 of HSC Modern History – annotated sample examination materials as a WAGOLL for paragraph-length responses.
Teacher explains that students will now examine the impact of Nazism on the Christian and Jewish religions in Germany. This should be supported by discussion of the differing approaches that the Nazi Party took to religion, addressed by the United States Holocaust Memorial Museum on its The German Churches and the Nazi State page and in the following video: The Path to Nazi Genocide, Chapter 3/4: From Citizens to Outcasts, 1933–1938 (7:28). Students should be engaged in note taking throughout.
Teacher explains that students will complete a jigsaw activity to examine the impacts of Nazism on key groups in German society: workers, youth, women, LGBTQIA+ people and Roma and Sinti people.
Students are divided into 5 groups (or a multiple of 5) to complete a jigsaw exercise to examine the history of the impacts of Nazism on: workers, youth, women, LGBTQIA+ people and Roma and Sinti people. Each group should conduct online research to answer the following question: ‘How did Nazism impact the life experiences of your chosen group?’. Each group should generate a 5-minute PowerPoint or similar presentation answering the question in relation to their chosen group.
Check for understanding: the teacher should ask each group to submit their presentation through Google Classroom or a similar platform to support a check for understanding. If students struggle to provide the correct answers in their presentation, they should be provided with a list of correct responses to learn and the check for understanding should be repeated in the following lesson.
After a period of approximately 50 minutes, the groups should reorganise such that every student is with peers who each conducted research on different groups. Each student then has 5 minutes to share their presentation while the group engages in note taking throughout.
Note: the teacher should ensure that all students have taken notes on all of the groups listed above. The teacher should consider having notes already prepared for any EAL/D learners for whom accurate and relevant note taking is a challenge.
Teaching and learning activities – opposition to the Nazi regime
Note: most of the opposition to Nazism is concentrated in the 1939–1945 period, which sits beyond the 1933–1939 timeframe of inquiry envisaged in the syllabus. Teachers should highlight the importance of understanding a wide range of examples of resistance to Nazism and link post-1939 resistance to pre-1939 grievances to highlight their relevance in the context of the course.
Check for understanding: complete a quick response activity where all students respond with true (T) or false (F) to the following questions using a mini whiteboard, response cards or a Google Form. If students struggle to provide the correct answers, they should be provided with a list of correct responses to learn and the check for understanding should be repeated in the following lesson.
1. The Nazi party only repressed German Jews (F).
2. Propaganda and censorship worked together to limit freedom of expression (T).
3. The Nazi party distrusted private life (T).
4. The cult of personality was all about Germans improving their personalities (F).
5. Nazi laws were one way that the party implemented the policy of Gleichschaltung (T).
Teacher defines the following terms for students: ‘opposition’, ‘resistance’ and ‘nonconformity’. Students record the definitions in the glossary that they developed when studying Nazi ideology.
Teacher explains to students the nature, extent and characteristics of opposition to Nazism within Germany including the role of resistance in the German military, student movements and among German Jews. This should be supported by the resources provided by the United States Holocaust Memorial Museum on its German Resistance to Hitler page.
Teacher highlights the White Rose movement as a case study in student resistance to Nazism. This should be supported by the resources provided by the United States Holocaust Memorial Museum on its The White Rose Opposition Movement page.
Students watch the following video from TED-Ed, The secret student resistance to Hitler - Iseult Gillespie (5:32) (more accessible) or from the University of Oxford, Dr Alex Lloyd – Defying Hitler: The White Rose Resistance (12:44) (more challenging) while note taking on the movement’s key figures, reasons for opposition to Nazism, strategies used to oppose Nazism and the outcome of opposition.
Note: teachers might consider showing students a more extensive treatment of the role of opposition in United States Holocaust Memorial Museum, The White Rose Young Germans Who Took on the Nazis (39:00). Likewise, teachers might support higher-ability students to explore the White Rose Project as an example of research on German opposition to Nazism. Teachers should always consider the appropriateness of each activity for their students.
Teacher leads students in an analysis of a source (pamphlet) distributed by the White Rose Movement in opposition to Nazism to remind students of the source analysis process.
Teacher distributes 2 copies of Resource 14 to all students and explains that students are now going to select 2 of the groups listed below and individually complete the comparison table by recording the key figures, reasons for opposition to Nazim, strategies used to oppose Nazism and the outcome of opposition for an additional opposition group by using the linked resources.
Resistance from workers’ movement
Resistance out of Christian faith
Resistance by artists and intellectuals
Resistance by young people
Resistance by Jews
Resistance by Sinti and Roma
Resistance from exile
Resistance within the military
Students conduct a gallery walk to compare their tables with those of their peers and create an additional table for 2 further opposition groups that they have not studied.
Students engage in a Think-Pair-Share routine to consider and answer the following question: ‘How successful were opposition groups in opposing Nazism?’
Check for understanding: ask students to use their 2 tables and notes from their study of the White Rose Movement to write a 2-paragraph response answering the question: ‘How successful were opposition groups in opposing Nazism?’. Students should provide peer feedback using the Two stars and a wish strategy while the teacher moves around the room examining each paragraph and confirming understanding. The content should be re-taught if understanding is not evident. Teachers should use Section 1 of HSC Modern History – annotated sample examination materials as a WAGOLL for paragraph-length responses.
Summative activity: ask students to examine the following sources:
· The Enabling Act (March 24, 1933)
· Social Democratic Delegate Otto Wels Speaks out against the “Enabling Act” (March 23, 1933).
Students should use a 2-circle Venn diagram (Resource 9) to synthesise information from the sources. Students should then be instructed to write a 3-paragraph response to the following prompt: ‘How did the Nazi Party establish a dictatorship in Germany? Answer drawing on your own knowledge and the provided sources.’ Students should provide peer feedback using the Two stars and a wish strategy while the teacher moves around the room examining each response and confirming understanding. The content should be re-taught if understanding is not evident. Teachers should use Section 1 of HSC Modern History – annotated sample examination materials as a WAGOLL for paragraph-length responses.
	

	Outcome(s)
MH12-1, MH12-4, MH12-5, MH12-7, MH12-9
Content
The intentions and authority of the United Nations
	Note: the content below is integrated into Learning sequence 3 from the content group ‘an overview of the search for peace and security 1919–1946’ to maintain the chronology and cohesion of the teaching and learning program. It might also be taught as a separate unit at the end of the program.
Learning intentions
Students learn about:
· the intended function of the United Nations
· the authority of the United Nations to resolve conflicts, through examples.
Success criteria
Students will be able to:
· describe the intended function of the United Nations
· write a one-paragraph evidenced analysis of the authority of the United Nations, using examples.
Core question
· To what extent was the United Nations an effective mechanism for preserving international order through collective security?
Teaching and learning activities – the United Nations
Note: students might wish to also engage with Prof. Richard Evans’ retrospective (1:03:31) on Nazi Germany as an extension activity that is completed at home. Transcript and PDF presentation are under the ‘downloads’ tab on the above page. The material associated with the lecture might also be useful for teacher planning and preparation.
Check for understanding: use an all-student response mechanism, such as mini whiteboards, or a Google Form to collect responses from students to the following questions:
1. Define ‘collective security’, ‘international law’ and ‘international order’.
2. Identify the 4 key intentions of the League of Nations.
3. Rate the extent to which the authority of the League of Nations was respected by states with 0 being no respect and 10 being complete respect.
Teacher reminds students about the definitions of collective security, international law and international order based on the check for understanding above.
Students watch the video What is the United Nations? (2:29) while note taking to orientate themselves to the history of the founding of the organisation.
Students take notes while the teacher explains to them that the intention of the United Nations was to: promote international co-operation and to achieve international peace and security by (1) maintaining international peace and security, (2) to develop friendly relations among nations, (3) to solve international problems of an economic, social, cultural or humanitarian character, and (4) to be a centre for harmonising the actions of nations.
Teacher supports students to examine evidence of the intentions of the United Nations in Article 1, Chapter 1 of the United Nations Charter. Students might also wish to consult The Three Pillars of the United Nations and BBC Bitesize which uses more accessible language.
Students access their notes on the League of Nations and United Nations to create a table or graphic organiser to compare the 4 intentions of the League of Nations to the 4 intentions of the United Nations. Students then conduct a Think-Pair-Share routine to compare their graphic organiser to that of a peer. The teacher should provide corrections and conduct a quick response activity to check understanding.
Students connect their understanding of the intentions of The United Nations Charter to their study of the behaviour of states in the early 20th Century to predict which intentions of the Charter states are likely to comply with and which intentions of the Charter states might ignore. Students will test these predictions in examining the authority of the United Nations.
Check for understanding: students use a quick response strategy, such as mini whiteboards, to record a summary of the intentions of the United Nations. If students struggle to provide the correct answers, they should be provided with the correct response to learn and the check for understanding should be repeated in the following lesson.
Note: the majority of evidence of the authority of the United Nations is concentrated in the post-1945 period, which sits beyond the nominal timeframe of inquiry envisaged in the syllabus. Teaches should highlight the importance of understanding a wide range of examples of resistance to Nazism and link examples of the authority of the United Nations to ongoing challenges of establishing international order to highlight their relevance in the context of the course.
Teacher distributes Resource 15, the success and failures of the United Nations summary table and models how to complete the table for the Chinese Civil War.
Note: the teacher should connect the analysis of case studies to the intentions of the United Nations examined in the previous lesson. The teacher should also remind students about the definitions of key terms including ‘collective security’, ‘international law’ and ‘international’ order and encourage them to use those terms in filling out the table.
Students work with teacher guidance to complete the table in Resource 15 for the Indonesian Revolution.
Note: the teacher should remind students to make a clear judgement about the extent to which the intervention of the United Nations in each dispute was a success or a failure.
Students participate in a jigsaw exercise to complete the remainder of the table in Resource 15. Students should be divided into 8 groups (of 3 to 4 students) and each group should work together to conduct research and complete the table for the allocated conflict. After 20 minutes, the groups reorganise so that every student is grouped with peers who each researched different conflicts. Each student then has 2 minutes to lead the group in completing the row for the conflict that they researched.
Check for understanding: ask students to write a 2-paragraph response to the following question: ‘To what extent was the United Nations an effective mechanism for preserving international order through collective security in the immediate postwar period?’ Students should provide peer feedback using the Two stars and a wish strategy while the teacher moves around the room examining each response and confirming understanding. The content should be re-taught if understanding is not evident. Teachers should use Section 1 of HSC Modern History – annotated sample examination materials as a WAGOLL for paragraph-length responses.
	




[bookmark: _Toc200528608][bookmark: _Toc146805877][bookmark: _Toc147481174]Learning sequence 4 – The search for peace and security in the world
Note: activities that address this content group are integrated throughout the sample program to maintain the chronology and cohesion of learning. These sections are identified by a grey background and support teaching of the following content point:
· an overview of the search for peace and security 1919–1946:
· the ambitions of Germany in Europe and Japan in the Asia-Pacific
· the intentions and authority of the League of Nations and the UN.
The content group might also be taught as a separate learning sequence at the end of the sample program.
[bookmark: _Toc168398243][bookmark: _Toc148102528][bookmark: _Hlk148102399]Information addressing the evidence base and references for this teaching and learning program are available in the resource booklet.
[bookmark: _Toc177971936][bookmark: _Toc194588098]

[bookmark: _Toc200528609]Overall program evaluation
This section has been provided for teacher evaluation notes. Evaluating teaching and learning programs for HSIE 7–12 provides advice to support this process.
[bookmark: _Toc194588099][bookmark: _Toc200528610]Support and alignment
[bookmark: _Hlk148105035]Resource evaluation and support: all curriculum resources are prepared through a rigorous process. Resources are periodically reviewed as part of our ongoing evaluation plan to ensure currency, relevance and effectiveness. For additional support or advice, or to provide feedback, contact the HSIE Curriculum team by emailing hsie@det.nsw.edu.au.
[bookmark: _Hlk148105154]Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D, students with a disability and/or additional needs and high potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage. This includes the Inclusion and differentiation advice 7–10 webpage.
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage.
Explicit teaching: further advice to support explicit teaching is available on the Explicit teaching webpage. This includes the CESE Explicit teaching – Driving learning and engagement webpage.
Alignment to system priorities and/or needs: School Excellence Policy, Our Plan for NSW Public Education.
Alignment to the School Excellence Framework: this resource supports the School Excellence Framework elements of curriculum (curriculum provision) and effective classroom practice (lesson planning, explicit teaching).
Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 3.2.2, 3.3.2.
Consulted with: Curriculum and Reform, Inclusive Education, Multicultural Education, Explicit Teaching and subject matter experts.
Author: Secondary Curriculum
Publisher: State of NSW, Department of Education
Resource: learning program
Related resources: further resources to support modern history 11–12 can be found on the Planning, programming and assessing modern history (2024) webpage.
Professional learning: relevant professional learning is available through MyPL and the HSIE statewide staffroom.
Creation date: April 2025

[bookmark: _Toc168398245][bookmark: _Toc177971937][bookmark: _Toc194588100][bookmark: _Toc200528611]References
This resource contains NSW Curriculum and syllabus content. The NSW Curriculum is developed by the NSW Education Standards Authority. This content is prepared by NESA for and on behalf of the Crown in right of the State of New South Wales. The material is protected by Crown copyright.
Please refer to the NESA Copyright Disclaimer for more information https://educationstandards.nsw.edu.au/wps/portal/nesa/mini-footer/copyright.
NESA holds the only official and up-to-date versions of the NSW Curriculum and syllabus documents. Please visit the NSW Education Standards Authority (NESA) website https://educationstandards.nsw.edu.au and the NSW Curriculum website https://curriculum.nsw.edu.au.
Modern History Stage 6 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2017.
Note: a full list of references associated with this program of learning can be found in the associated resource booklet.
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