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[bookmark: _Toc112681289][bookmark: _Toc208843096]Overview
[bookmark: _Toc168398232]This sample program of learning addresses the option study ‘List B: Persepolis’ in the focus area ‘Investigating ancient history – Case studies’. It also integrates select content from the option study ‘The investigation of ancient sites and sources’ in the focus area ‘Investigating ancient history – The nature of ancient history’. It is designed to follow The investigation of ancient sites and sources sample program. The activities are designed to develop student understanding of the ways historians and archaeologists investigate and construct the past. Students analyse and interpret archaeological and written sources, propose ideas and evaluate contemporary theories and explanations about the history of Persepolis. Additional support for this program, including the Investigating Persepolis teaching support resource, is available on Planning, programming and assessing ancient history (2024).
Note: this resource includes topics that might be considered controversial or sensitive. Teachers are to respect the diverse views and experiences of all students and approach discussions in a manner that is impartial, free from harassment and discrimination, supportive of students’ wellbeing needs and aligned with the department’s Professional and ethical standards, Anti-racism policy, Controversial issues in schools procedures and Values in NSW public schools. Teachers should facilitate rational discourse and objective study while tailoring the content to meet the unique needs of their students. Where possible, teachers should consult with the school’s wellbeing team before using contexts that might be sensitive for some students.
[bookmark: _Toc208843097]Planning considerations
[bookmark: _Hlk168414142]Consider the Universal Design for Learning principles of engagement, representation and expression in conjunction with this sample program of learning when planning for teaching and learning.
[bookmark: _Hlk208494748]Suggested learning intentions and success criteria have been provided to demonstrate how they may be written. They are carefully designed using syllabus outcomes and content. Learning intentions and success criteria are both an explicit teaching and formative assessment strategy.
Program registration and evaluation supports enhanced student outcomes. Evaluation is an important, ongoing part of the programming cycle and must be considered before program implementation. Evaluating teaching and learning programs for HSIE 7–12 provides advice to support this process. Ensure registrations and evaluations are in line with school procedures, department policies and NESA requirements.
This sample program includes heavy use of visual source material. Students with visual impairment can be supported to engage in these activities through use of 3D printed replicas and collaborative group work with sighted peers in a way that promotes equal participation with clearly defined, rotating roles. If the student is supported by an Itinerant Support Teacher Vision (ISTV) they will have access to Braille and Large Print Services (BLPS). BLPS have a range of 3D prints that can support curriculum access. Schools can also download free or low-cost 3D designs to print at school. More information can be found on the Inclusive Practice hub.
[bookmark: _Toc208843098]Suggested timeframe
This sample program of learning is designed to be completed over a period of approximately 15 hours. It aligns to Term 1 in Scope and sequence – Ancient history, Year 11. This duration can be adapted to suit the school context.
[bookmark: _Toc112681290][bookmark: _Toc208843099]Outcomes
A student:
AH-11-01 explains continuity and change in the ancient world
AH-11-02 proposes ideas about the varying causes and effects of events and developments
AH-11-03 explains the role and significance of forces, features, events, individuals and groups in shaping the past
AH-11-05 analyses different types of sources for evidence to support a historical account or argument
AH-11-06 explains differing interpretations and representations of the past
AH-11-07 communicates historical understanding, applying historical knowledge, terms and concepts
Ancient History 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.

[bookmark: _Toc208843100]Learning sequence 1 – the context of Persepolis
The following learning sequence is designed to be completed in approximately 4 hours. It aligns to Term 1 in Scope and sequence – Ancient history, Year 11. Resources and advice to support this sequence are available in the Teaching support resource.
Table 1 – Learning sequence 1 details
	Outcomes and content
	Teaching and learning activities
	Registration

	Outcome
AH-11-02, AH-11-03
Content
An overview of the Persian Empire from Cyrus the Great to Darius I and the early capital cities of Ecbatana and Pasargadae
The significance of the site’s geographical location
Concepts: causation, significance
Skills: identify and analyse the varying causes and effects of events and developments to construct historical arguments; form judgements about historical significance, recognising that significance may be attributed for different purposes
	Learning intentions
Students learn:
about the role and significance of features and individuals in shaping the past
to propose ideas about the varying causes and effects of developments in the ancient past.
Success criteria
Students will be able to:
identify significant events and developments in the Persian Empire from Cyrus the Great to Darius I
write an explanation about the significance of the site’s geographical location
propose ideas about the purpose of Persepolis for the Persian Empire.
Teaching and learning activity
Note: individual devices with internet connectivity are required for the following activity.
Investigating Persepolis vocabulary pre-test (staff only) is only accessible to HSIE Statewide Staffroom members. Join the statewide staffroom if you are not a member. The form is based on Vocabulary knowledge scale for assessment (staff only) and addresses the vocabulary: appropriation, antiquities, power, image, pioneer, topography, ornamentation, implications, administration, construction, iconography, evident, purpose, ideology, diplomatic.
Some students learning English as an additional language or dialect (EAL/D) may require Tier 1 vocabulary to develop a foundational understanding of key terms. Encourage EAL/D learners to use their home languages to translate and record important vocabulary and ensure they have opportunities to use the new terms.
Students complete the vocabulary self-assessment Investigating Persepolis vocabulary pre-test (staff only).
Formative assessment: use self-assessment data to identify unfamiliar vocabulary that needs to be explicitly taught during the unit. HSC minimum standard – Vocabulary provides a range of vocabulary teaching strategies that can be used to explicitly teach unfamiliar vocabulary throughout this program. See Advice 4 – vocabulary in the Teaching support resource for additional resources and support.
Note: use rich, vivid descriptions of the visuals in the video to support visually impaired learners. To support EAL/D learners when watching videos, use regular pauses and provide a transcript in their home language. See EAL/D learners and reading vocabulary (staff only) for additional advice.
Conduct a See, Think, Wonder while watching Joanna Lumley’s Silk Road Adventure – Discovery The Ruins of Persepolis (4:43) (see Resource 1 – See, Think, Wonder template in the Teaching support resource). Students share their responses with a partner then engage in class discussion responding to the question: What questions would you have as an archaeologist investigating this site?
Note: it is recommended the following part of the activity is delivered using teacher exposition. Only include class discussion to identify locations and features if it is known all students have engaged in prior learning about Near East ancient societies and modern Middle Eastern locations.
Display the location of the site on Google Earth to provide modern context, identifying the country, nearby cities and geographical features and proximity to the Mediterranean and regions within ancient civilisations.
Students engage with maps of the Achaemenid Empire and respond to questions in Resource 2 – geographical context (see the Teaching support resource).
Use gesture voting for students to respond to the following true/false questions, with one finger for true and 2 fingers for false.
Persepolis was located near a major river.
Persepolis was closer to Pasargadae than Ecbatana.
Persepolis was shielded by mountains.
The region of Persepolis was naturally fertile land.
Persepolis was centrally located within the Achaemenid Empire.
Answers: False; True; True; False; True.
Conduct a class discussion addressing the following questions:
1. What geographical features were beneficial for Persepolis?
1. What geographical feature could have been an issue for Persepolis?
1. How might these issues have been overcome?
Suggested responses: 1. Mountain range provided a naturally defensive barrier, Persian Gulf gave protected access to the Arabian Sea for trade, centrally located in the empire made it easier to access the empire while providing a defensive buffer on all sides in case of invasion; 2. Lack of close major rivers could have impacted on fresh water supplies; 3. Wells, human-built canals and water channels.
Present The Persian Qanat (from 3:41–4:45). Class discusses how important qanats would have been for Persepolis and the rest of the Persian Empire.
Suggested responses: qanats allowed the construction of Persepolis at a convenient location to administer the empire regardless of natural water supply. This allowed the other factors to be considered when selecting a site for the capital, such as defence and centrality.
Using their knowledge of the geography of the region, students write a short answer response to the prompt: Briefly explain the significance of the geographical location of Persepolis.
Note: the video may need to be re-watched to support students writing effective statements. It can also be watched at a slower playback speed.
Present The History of the Middle East: Every Year (from 0:10–2:21). Students write 3 statements on continuity and change in the Middle East between 2500–320 BCE then share the statements in a class discussion.
Suggested responses: there were periods with large empires, such as Assyrian and Achaemenid, and periods with smaller kingdoms. The Achaemenid Empire spread quickly, covered a large area and maintained their empire for a relatively long time compared to the other empires shown. The fall of the Achaemenid Empire was rapid. The Macedonian Empire did not last long after conquering the Achaemenid Empire.
Display Resource 3 – Achaemenid Empire timeline. Students write 3 observations they make from the timeline. Use the following prompts to support student observations:
Consider how long the different kings ruled for. What could the length of a reign indicate about the empire at that time?
Consider the names of the kings. Do you notice anything interesting? What could this mean?
Students share their observations with a partner and select one to share in a class discussion.
Explain the class will focus on the first kings in the empire to understand the background of Persepolis’ construction. Present Engineering an Empire - E10 The Persians (from 5:44–28:04) to introduce Cyrus the Great and Darius the Great. Students add information to Resource 4 – early Achaemenid kings summary scaffold while watching the video (see the Teaching support resource). Students then engage with the following sources to complete Resource 4:
Persian Empire Timeline
How Cyrus the Great Turned Ancient Persia Into a Superpower
Cambyses II
Bardiya
Darius I.
Students use gesture voting to show their answer to a series of ‘Who am I?’ questions. The response options are:
Cyrus II – one finger
Cambyses II – 2 fingers
Bardiya – 3 fingers
Darius I – 4 fingers.
Who am I statements:
I established the Achaemenid Empire.
I initiated construction of Persepolis.
I was accused of being an imposter.
I conquered Egypt.
I ordered the construction of the Royal Road.
I ordered construction of Pasargadae.
I was king when the Achaemenid Empire was at its peak.
Check for understanding answers: 1 – Cyrus II (one finger); 2 – Darius I (4 fingers); 3 – Bardiya (3 fingers); 4 – Cambyses II (2 fingers); 5 – Darius I (4 fingers); 6 – Cyrus II (one finger); 7 – Darius I (4 fingers). Reteach specific kings if students do not demonstrate understanding in this activity.
Note: the following activity provides an opportunity to develop EAL/D learners’ understanding of causal conjunctions.
Students select 5 key events from the Achaemenid Empire from Cyrus II to Darius I and identify the cause and effect of the event in Resource 5 – cause and effect scaffold (see the Teaching support resource). Students share one cause and effect relationship with the class.
Place markers for each king in different places in the classroom. Students move to the marker for the king they find most intriguing. Each group discusses why they selected the king and formulates a 30-second pitch for why their king is the most intriguing. Groups present their pitch to the rest of the class.
Present the following videos to introduce the 3 key capitals:
Persepolis: An Immersive View (5:07)
Ecbatana: Unveiling the Ancient Capital of the Medes (1:38)
Pasargadae recreated (from 1:25–2:55).
Students engage with sources on Persepolis, Ecbatana and Pasargadae and use prior learning in this learning sequence to compare the capitals in Resource 6 – capitals analysis (see the Teaching support resource).
Conduct a Think-Pair-Share on the multiple capitals:
Why was there more than one capital in the Persian Empire?
Why might Persepolis have been built when other capitals already existed?
Which capital was the most important for the Persian Empire? Why?
Students write one sentence as an exit slip on the stimulus: Based on the historical and geographical context, what may have been the purpose of Persepolis?
Note: keep the exit slips to use for reflection later in Learning sequence 2.
	

	Outcome
AH-11-07
Content
The discovery of Persepolis and the nature of archaeological excavation over time
The investigation of ancient sites and sources
· The changing nature of archaeological excavation, recording techniques and methods of analysis
Concepts: continuity and change
Skills: identify and analyse problems relating to sources in the investigation of the past
	Learning intentions
Students learn:
about continuity and change in the investigation of ancient sites and sources
to effectively communicate historical understanding.
Success criteria
Students will be able to:
explain the changing nature of archaeology at the site of Persepolis
participate in group discussions about archaeological methods at Persepolis
create a written response about the influence of modern events on the investigation of the site.
Teaching and learning activity
Note: the activities in this section draw on prior learning about archaeological methods. If students haven’t engaged with this learning in previous units, adjust the activities to explicitly teach archaeological methods.
Students label Resource 7 – steps in archaeology to activate prior knowledge (see Teaching support resource). Display Advice 1 – steps in archaeology for students to self-mark their work.
Display AE256 Persepolis, Iran. Students turn and talk to respond to the question: Would you consider excavating this site? Why or why not? Brief explain that the photograph was taken at the site of Persepolis early in its archaeological excavation and that the use of aerial photography on archaeological sites was pioneered at Persepolis.
Activate prior learning using choral response for the question: Now we’ve identified a site, what is our next step as archaeologists?
Answer: excavate the site. If students cannot respond, reteach the steps in archaeology (see activities in The investigation of ancient sites and sources program).
Provide students with Resource 8 – timeline template (see the Teaching support resource). Conduct class discussion on the following questions:
Why do we use timelines?
Why is scale important?
Use mini whiteboards for students to respond to the following questions. Provide thinking time before students display their answers.
1. How many centimetres are there between the first and last date on the timeline?
How many years are between these 2 dates?
How many years does each centimetre represent on this timeline?
Answers: 1 – 20 centimetres; 2 – 100 years; 3 – 5 years (100 [years] divided by 20 [centimetres]). If students do not demonstrate understanding of timeline measurements from prior learning, modelling and co-construction with a partner should be used in the following activity to support effective timeline construction.
Students read Resource 9 – brief history of archaeology at Persepolis (see the Teaching support resource). Students use the information in the text to create a timeline of archaeological excavation at the site on Resource 8 – timeline template.
Note: provide sufficient thinking time before asking students to respond in the class discussion. See Key questioning strategies for additional advice on effective class discussions. Virtual Archaeology: Understanding the Past through a virtual reality? (13:09) and Virtual reality brings the past to life are useful resources to inform the teacher exposition on the use of virtual reconstructions.
Teacher exposition about the use of virtual reconstructions by archaeologists to investigate ancient sites, such as Persepolis Recreated. Present Virtual Reconstruction of Persepolis, Part 1 (2:05). Students consider the current site images in comparison to the reconstructions. Conduct a class discussion using the following questions:
In what ways does the virtual reconstruction affect your perceptions of the site?
In what ways might virtual reconstructions such as these help archaeologists make interpretations about Persepolis?
How could we determine the accuracy of the virtual reconstruction?
What impacts might an inaccurate virtual reconstruction have on our interpretations of Persepolis?
Is field archaeology still needed, or can it be replaced with archaeologists exploring sites virtually using technology such as drones and AI (artificial intelligence)?
Students identify continuity and change in archaeology at Persepolis using their timeline and ideas from the class discussion. Students record findings in Resource 10 – T chart and share with a partner (see the Teaching support resource). Conduct class discussion on continuity and change using the prompting questions:
How has administration of the site changed over time?
What has been the role of the Iranian government in site administration since the 1930s?
What connections are there between the changing archaeological methods at this site to those we have studied previously?
Note: the following activity addresses topics that might be considered controversial or sensitive. Teachers are to respect the diverse views and experiences of all students and approach discussions in a manner that is impartial, free from harassment and discrimination, supportive of students’ wellbeing needs and aligned with the department’s Professional and ethical standards, Anti-racism policy, Controversial issues in schools procedures and Values in NSW public schools. Teachers should facilitate rational discourse and objective study while tailoring the content to meet the unique needs of their students. Where possible, teachers should consult with the school’s wellbeing team before implementing the activity.
Students add the following events to their timeline:
1935 – Iran adopted as the country’s official name
1939 – World War II began
1941 – Russian occupation of Iran. The Shah (king of kings) was deposed and replaced by his son
1980 – start of the Iran–Iraq War
1988 – end of the Iran–Iraq War
1990 – major earthquake in Iran, killing approximately 40,000 people.
Conduct a Conver-stations discussion addressing:
1. What potential impacts could modern events have had on the administration of the archaeological site at Persepolis?
How might the availability of sources about the Persian Empire be impacted by modern events and administration at Persepolis?
How can modern issues, such as war and politics, shape archaeological investigations?
What implications could modern issues have for our interpretations of the ancient past?
Suggested responses:
1. The pauses in excavation at the site coincided with the onset of World War II and the Iran–Iraq War.
2. Renewed archaeological efforts at the site during periods of political rebuilding and national pride.
3. Potential bias in archaeological approaches because of modern political goals.
4. The impact of destruction of sites and artefacts and slowing down of excavations due to conflicts. Impacts include gaps in evidence and reduced ability to draw evidence-based conclusions about the ancient past.
Note: modelling and use of a scaffold, such as PEEL paragraph structure, may be needed to suit student level of paragraph writing competency.
Students write a one-paragraph response to the question: Which modern event most significantly impacted archaeology at Persepolis? Justify your response.
	


[bookmark: _Toc112681291]

[bookmark: _Toc208843101]Learning sequence 2 – analysing Persepolis
The following learning sequence is designed to be completed in approximately 7 hours. It aligns to Term 1 in Scope and sequence – Ancient history, Year 11. Resources and advice to support this sequence are available in the Teaching support resource.
Table 2 – Learning sequence 2 details
	Outcomes and content
	Teaching and learning activities
	Registration

	Outcomes
AH-11-01, AH-11-05
Content
The layout and features of the city of Persepolis
Archaeological sources, such as the Apadana, the Hall of a Hundred Columns (Throne Hall), glazed brick panels and wall reliefs at the site
Concepts: continuity and change
Skills: use evidence from a range of sources to inform investigation and research
	Learning intentions
Students learn:
to explain change in the ancient world
to engage with a range of sources to investigate an ancient site
how to use evidence from sources to support a historical account or argument.
Success criteria
Students will be able to:
investigate the layout, features and range of sources at Persepolis through a virtual tour
write an historical account about change at Persepolis supported by evidence from sources.
Teaching and learning activity
Note: students require computer access for the following activity. Use a mouse to scroll or the up and down arrows on the keyboard to navigate through the Persepolis Reimagined virtual tour. In the virtual tour students can select circles that appear during the virtual tour to see more sources and information. Headphones are recommended as the virtual tour contains sound. Example annotations and descriptions are provided in Resource 11 – Persepolis Reimagined note-taking.
Students explore the virtual site study Persepolis Reimagined, looking closely at the digital recreations of buildings, inscriptions and art. Students use Resource 11 – Persepolis Reimagined note-taking to create brief annotations for each building and develop brief descriptions of key sources shown in the virtual tour (see the Teaching support resource).
Students select 2 sources they find most interesting from the virtual tour to discuss with a partner. They share for each source:
why they find it interesting
what they learned about the source
what interpretations they could make about the Achaemenid Empire using evidence from the source.
Note: use flexible and purposeful grouping in the following activity. See Implement – Grouping for advice on grouping practices and strategies. Students require internet access for the activity. The following links are provided in the tables in Resource 12 – key buildings for students to access, Persepolis:
· Stairs of all Nations
· Gate of all Nations
· Apadana
· Palace of Darius
· Palace of Artaxerxes
· Palace of Xerxes
· Tripylon
· Queen’s Quarters
· Treasury
· Hall of 100 Columns
· Hall of 32 Columns
· Tomb of Artaxerxes II
· Tomb of Artaxerxes III.
Sentence starters could be added to the tables to support EAL/D learners.
Conduct a Jigsaw activity for students to complete Resource 12 – key buildings (see the Teaching support resource).
1. Form 6 groups of students.
3. Assign each group 2 different buildings in Resource 12.
4. Groups complete the tables for their assigned buildings using the links provided in the tables.
5. Form new groups of at least 6 students per group. New groups to have at least one student from each of the original groups.
6. Students share their findings in the new group and complete all tables in Resource 12.
Co-construct a timeline of site construction under different Persian rulers on the board (see Advice 2 – construction timeline in the Teaching support resource). Conduct a brief class discussion on how and why the site changed over time.
Students use mini whiteboards to display answers to questions about the key buildings (see Advice 3 – key buildings questions in the Teaching support resource).
Check for understanding: answers are provided in Advice 3. Reteach specific buildings if students do not demonstrate appropriate understanding in the mini whiteboard activity.
Note: the following activity supports improving student writing through planning for writing. See Writing in Stage 6 HSIE for additional strategies and advice.
Unpack the question in Resource 13 – sample written response, identifying the link to syllabus content and the directive term definition in Glossary of key words. Read the introduction and first paragraph as a class. Model using Resource 14 – peer marking scaffold to identify the features of effective writing and ways the response could be improved, making annotations on the response (see the Teaching support resource). Students work in pairs to mark and annotate the rest of the sample written response.
Students select a building to write a paragraph about to include in the essay, such as the Treasury, and use their annotations to support their writing. Students share the paragraph with their partner for feedback using a copy of Resource 14 – peer marking scaffold.
	

	Outcomes
AH-11-03, AH-11-05, AH-11-07
Content
Archaeological sources, such as the Apadana, the Hall of a Hundred Columns (Throne Hall), glazed brick panels and wall reliefs at the site
The design and ornamentation of the Achaemenid period
The evidence for the role of Persepolis as a centre of Persian power
The investigation of ancient sites and sources
· Challenges associated with reconstructing the past using archaeological sources
Concepts: significance
Skills: analyse and synthesise evidence from different types of sources to develop reasoned claims; form judgements about historical significance, recognising that significance may be attributed for different purposes
	Learning intentions
Students learn:
about the role and significance of features in shaping the past
to use evidence from sources to support an historical account or argument
to effectively communicate historical understanding.
Success criteria
Students will be able to:
use evidence from different sources to make reasoned claims about Persepolis
form a judgement about the purpose of Persepolis for the Persian Empire
develop an essay plan to communicate an historical argument about Persepolis as a centre of Persian power.
Teaching and learning activity
Students undertake the following steps to re-create the text in Resource 15 – design and ornamentation (see the Teaching support resource). Teacher models the strategy for the first section of the text. Move to independent practice when students demonstrate competency.
1. Read the text and highlight key words.
8. Write the highlighted words on a blank page, adding appropriate synonyms where possible.
9. Turn over the original text so it cannot be seen.
10. Using the highlighted words and synonyms, re-create the text in your own words.
Compare your recreation to the original. Make changes if needed to ensure all key points are addressed.
To check student understanding of the strategy, use thumbs up, thumbs down for students to demonstrate:
if a selected word from the text should be highlighted
if a selected word is appropriate to use next in the text recreation.
Note: activities on iconography in The investigation of ancient sites and sources sample program need to be delivered prior to this activity. If this program has not been delivered to the class, the activities can be accessed in Learning sequence 2 of the sample program for delivery to the class prior to this activity.
Additional teacher modelling using a think aloud and providing a source analysis scaffold can be used to support student analysis of Resource 16 – sources from Persepolis if students are still developing competency in source analysis. See Gradual release of responsibility for additional support.
Model using evidence from multiple sources to draw conclusions using the Synthesising evidence PowerPoint. Students annotate the first 2 sources in Resource 16 – sources from Persepolis and reflect back on Resource 30 – Persian Empire iconography from The investigation of ancient sites and sources – Teaching support resource during the PowerPoint presentation. Following the presentation, students respond to the questions in Resource 16 – sources from Persepolis, drawing on knowledge from Resource 15 – design and ornamentation, the Sythesising evidence PowerPoint presentation and Resource 30 – Persian Empire iconography from The investigation of ancient sites and sources – Teaching support resource. Students discuss their answers with a peer, then share in a class discussion.
Assign students to groups of 3 and allocate each student a different option to respond to from the question below.
Question: examine the evidence that suggests Persepolis was used as:
a royal residence
an administrative centre
a ceremonial centre.
Unpack the question by identifying the link to the syllabus, the directive verb and what the question is asking. Students independently create an essay plan in Resource 17 – essay plan scaffold using appropriate evidence from Resource 12 – key buildings and Resource 16 – sources from Persepolis (see the Teaching support resource). Students discuss their essay plan with their group and receive peer feedback using Two stars and a wish. Students write one paragraph from their essay plan. Students share responses in their groups for peer feedback using a copy of Resource 14 – peer marking scaffold. Students reflect on the feedback and complete Resource 18 – writing self-reflection exit slip. Students submit their paragraph and exit slip for teacher feedback.
Formative assessment: analyse the student paragraph and exit slip to identify student understanding of syllabus content, writing skills and confidence in writing. Use this to determine if any content needs to be retaught and to make instructional decisions in future writing activities.
Return the exit slip from the final activity in Learning Sequence 1 to students. Students reflect on their sentence about the purpose of Persepolis then complete Resource 19 – interpretation reflection. Think-Pair-Share the challenges in interpreting the purpose of Persepolis using archaeological sources.
Note: it is recommended students begin working on the assessment task at this stage in the program. Some class time should be spent drawing connections between the sources analysed in previous activities and their potential usefulness for the assessment task. Teacher modelling of technology to create a video is also recommended.
Class co-constructs a Frayer diagram for the terms ‘power’ and ‘image’ using the definitions:
· Power – the ability to control, influence, lead or have an impact on the lives of others.
· Image – an impression of a person and/or nation held by others.
Form 8 student groups. Each group is assigned a source from Resource 16 – sources from Persepolis. Groups discuss:
how the power of the empire is portrayed in the source
the image of the empire portrayed by the source.
Groups co-construct a statement for each discussion question and present this to the class. Conduct a Snowball Activity using the following questions:
How was the power of the Persian Empire portrayed via Persepolis?
What image of the Persian Empire is portrayed by Persepolis?
Why might portraying power and this image of the Persian Empire have been important at Persepolis?
In what ways does the evidence suggest Persepolis was a centre of Persian power?
Note: students are only expected to plan 4 body paragraphs in the following activity. As students strengthen their essay writing skills, they can be extended to include more paragraphs in their essays.
Unpack the question: ‘Explain the role of Persepolis as a centre of Persian power. Use sources to support your response.’ Identify the link to the syllabus, the directive verb and what the question is asking. Using ideas from the Snowball Activity, the class creates a list of possible paragraph points. Students select from this list to independently create an essay plan in Resource 17 – essay plan scaffold (see the Teaching support resource). Students share their essay plan with a peer for feedback using Two stars and a wish.
Students select and write 2 paragraphs from their essay scaffold. In pairs peers mark the paragraphs using Resource 14 – peer marking scaffold (see the Teaching support resource). Students use the feedback to refine their paragraphs.
	




[bookmark: _Toc208843102]Learning sequence 3 – interpreting Persepolis
The following learning sequence is designed to be completed in approximately 4 hours. It aligns to Term 1 in Scope and sequence – Ancient history, Year 11. Resources and advice to support this sequence are available in the Teaching support resource.
Table 3 – Learning sequence 3 details
	Outcomes and content
	Teaching and learning activities
	Registration

	Outcomes
AH-11-02, AH-11-03, AH-11-05, AH-11-06, AH-11-07
Content
Debate over the role of Alexander the Great in the destruction of Persepolis
Differing interpretations and representations of Persepolis
Concepts: contestability, perspectives
Skills: analyse sources to identify and account for the different perspectives of individuals and groups in the past; analyse and evaluate contested interpretations and representations of the past, develop texts, particularly historical accounts and arguments, supported by relevant evidence from sources
	Learning intentions
Students learn:
about the role and significance of individuals and groups in shaping past events
to investigate contested interpretations of the past using a range of sources
to account for different perspectives when investigating interpretations and representations of the past.
Success criteria
Students will be able to:
assess the role of Alexander the Great in the destruction of Persepolis in group discussions
use evidence from sources to support an historical account of the destruction of Persepolis
construct an essay on the different interpretations and representations of Persepolis.
Teaching and learning activity
Note: the opening of What Led to the Destruction of Persepolis? (12:17) provides a summary of the reasons for Alexander’s invasion and the internal struggles that supported his success. The activities in this sequence have been purposefully designed to provide the background knowledge students require to address the content in this option while minimising overlap with Year 12 content.
Present What Led to the Destruction of Persepolis? (12:17). Students refer to Resource 3 – Achaemenid Empire timeline while watching the video and annotate key events discussed.
Form 4 student groups. Assign each group a position on the destruction of Persepolis to represent in a class debate.
Persepolis was destroyed by Alexander the Great as revenge for the burning of Athens during the Second Persian War.
Persepolis was destroyed by Alexander the Great to symbolise his power as the conqueror of the Persian Empire.
The destruction of Persepolis was ordered by an intoxicated Alexander the Great, who regretted the act once sober. Thais was later accused of instigating the destruction to remove blame from Alexander.
Alexander the Great was coerced by Thais to destroy Persepolis.
Note: vocabulary used in sources in Resource 20 – destruction of Persepolis sources may be unfamiliar to students. Teachers should identify and teach the unfamiliar vocabulary for their students when delivering this activity. Advice 4 – vocabulary provides sample definitions for some of these terms. See Vocabulary for teaching strategies and additional support.
Some sources address topics that might be considered controversial or sensitive. Follow school protocols and Controversial issues in schools procedures when using these sources.
Groups analyse Resource 20 – destruction of Persepolis sources and use the evidence provided to develop statements in Resource 21 – Claim, Support, Question (see the Teaching support resource). Groups use these statements to develop a 1 to 2-minute opening statement supporting their assigned position and at least one rebuttal statement for the other positions. Conduct the class debate:
Groups present their opening statements.
A group member raises their hand to indicate they would like to contribute next to the debate.
When called on, one representative from the group presents one rebuttal statement against another group’s position (one minute).
One representative from the group identified in the rebuttal statement is provided one minute to consider and respond to the rebuttal.
The next group with their hand raised presents a rebuttal statement. Continue this cycle until all rebuttal statements have been addressed or the time allocated for the activity has been reached.
After the debate, conduct a class continuum line on the role of Alexander the Great in the destruction of Persepolis.
Make a line in an open space, along a piece of string or tape on the ground. Place a sign stating ‘Alexander the Great was solely responsible’ at one end of the line and a sign stating ‘Alexander the Great was not at all responsible’ at the other.
Students stand along the line to show their response to the question: To what extent was Alexander the Great responsible for the destruction of Persepolis?
Students justify their position in a class discussion. Students can move if they change their mind during this discussion.
Note: students need an understanding of the terms ‘interpretation’ and ‘representation’ to engage in the following activity. Frayer diagrams from The investigation of ancient sites and sources – Teaching support resource can be used to explicitly teach this vocabulary.
Teachers could provide students with interpretations by modern historians in the activity.
Students engage with Persian ancient sources, non-Persian ancient sources and modern sources to complete Resource 22 – different representations and interpretations (see the Teaching support resource, support for sources is provided in Advice 5 – source suggestions). Think-Pair-Share:
the representation of Persepolis in Persian and non-Persian sources
the challenges caused by of the lack of existing ancient written texts for modern historians interpreting the site
the importance of a range of sources when conducting an historical inquiry
how interpretations and representations of Persepolis could change as additional ancient sources are found.
Students develop an essay for the question: Explain the different interpretations and representations of Persepolis.
Ask students to identify the directive verb and what the verb requires for a response to the question.
Conduct a think aloud unpacking the rest of the question (see Modelling (I do, we do, you do) – technique guide for advice). Class co-constructs criteria for a good response to the question.
Use a think aloud to demonstrate developing a thesis related to the question. Refer to sources used in Resource 22 – different representations and interpretations and demonstrate how to use the questions from that activity to develop a thesis.
Conduct a class discussion to co-construct an essay plan with 3 body paragraphs, referring back to Resource 22 – different representations and interpretations to support development of effective paragraph points and selection of evidence (see Resource 17 – essay plan scaffold in the Teaching support resource).
Use a think aloud to model writing an introduction for the essay.
Students independently write the 3 body paragraphs using the co-constructed essay plan.
Use a think aloud to model writing a conclusion.
Students independently write a conclusion based on their interpretation. Students share their essay with a peer for marking using a copy of Resource 14 – peer marking scaffold.
Students enact feedback then complete a self-assessment of their learning using a copy of Resource 18 – writing self-reflection exit slip.
Differentiation: to increase complexity and abstraction for HPGE learners, give students the choice to compare and contrast Persepolis to one or more other significant archaeological sites. Complexity and abstraction are 2 adjustments from the Differentiation Adjustment Tool.
Note: Investigating Persepolis vocabulary post-test (staff only) is only accessible to HSIE Statewide Staffroom members. Join the statewide staffroom if you are not a member.
Students complete vocabulary self-assessment Investigating Persepolis vocabulary post-test (staff only).
Formative assessment: compare data from both vocabulary self-assessments to support identifying vocabulary requiring reteaching in the following unit.
Students reflect on the opening See, Think, Wonder activity in Learning sequence 1. Students share with the class:
any ‘I think’ statements that were supported or refuted by their learning in this unit
any ‘I wonder’ statements that have been answered or clarified
any questions about the site they would like to explore in the future.
	




[bookmark: _Toc208843103]Overall program evaluation
This section has been provided for teacher evaluation notes. Evaluating teaching and learning programs for HSIE 7–12 provides advice to support this process.
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