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[bookmark: _Toc112681289][bookmark: _Toc197427613]Overview
This sample program of learning addresses Investigating ancient history – The nature of ancient history: The investigation of ancient sites and sources. The activities are designed to introduce students to the methods used by historians and archaeologists to analyse sites and sources from the ancient past. Students explore historiographical issues of availability, condition, reliability and authenticity of sources. Through this, they learn to assess the value and limitations of sources. Additional support for this program, including The investigation of ancient sites and sources – teaching support resource, is available on Planning, programming and assessing – ancient history (2024).
Note: this program was developed to align with the Scope and sequence – ancient history 11–12: Ancient history (Year 11). Some outcomes and content from The investigation of ancient sites and sources option are also integrated in the next unit in the scope and sequence, Investigating Persepolis.
[bookmark: _Toc177971931][bookmark: _Toc197427614]Planning considerations
[bookmark: _Hlk168414142]Consider the Universal Design for Learning principles of engagement, representation and expression in conjunction with this sample program of learning when planning for teaching and learning.
Suggested learning intentions and success criteria have been provided to demonstrate how they may be written. They are carefully designed using syllabus outcomes and content. Learning intentions and success criteria are both an explicit teaching and formative assessment strategy.
Program registration and evaluation supports enhanced student outcomes. Evaluation is an important, ongoing part of the programming cycle and must be considered before program implementation. Evaluating teaching and learning programs for HSIE 7–12 provides advice to support this process. Ensure registrations and evaluations are in line with school procedures, department policies and NESA requirements.
This sample program includes heavy use of visual source material. Students with visual impairment can be supported to engage in these activities through use of 3D printed replicas and collaborative group work with sighted peers in a way that promotes equal participation with clearly defined rotating roles. If the student is supported by an Itinerant Support Teacher Vision (ISTV) they will have access to Braille and Large Print Services (BLPS). BLPS have a range of 3D prints that can support curriculum access. Schools can also download free or low-cost 3D designs to print at school. More information can be found on the Inclusive Practice hub.
[bookmark: _Toc177971932][bookmark: _Toc197427615]Suggested timeframe
This sample program of learning is designed to be completed over approximately 15 hours. It aligns to Term 1 in the Scope and sequence – ancient history 11–12: Ancient history (Year 11). This duration can be adapted to suit the school context.
[bookmark: _Toc112681290][bookmark: _Toc197427616]Outcomes
A student:
· AH-11-05 analyses different types of sources for evidence to support a historical account or argument
· AH-11-06 explains differing interpretations and representations of the past
· AH-11-07 communicates historical understanding, applying historical knowledge, terms and concepts
Ancient History 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.

[bookmark: _Toc177971934][bookmark: _Toc197427617]Learning sequence 1 – ancient history and archaeology
The following learning sequence is designed to be completed in approximately 7 hours. It aligns to Term 1 in the Scope and sequence – ancient history 11–12: Ancient history (Year 11). Resources and advice to support this sequence are available in the Teaching support resource.
Table 1 – Learning sequence 1 details
	Outcomes and content
	Teaching and learning activities
	Registration

	Outcomes
AH-11-06, AH-11-07
Content
The changing nature of archaeological excavation, recording techniques and methods of analysis
Concepts: continuity and change
Skills: communicate historical understanding, using historical knowledge, terms and concepts, in forms appropriate to the purpose and audience
	Learning intentions
Students learn:
about continuity and change in the investigation of ancient sites and sources
to effectively communicate historical understanding.
Success criteria
Students will be able to:
explain the changing nature of archaeology
identify the role of archaeology in the development of differing interpretations and representations of the past
participate in group discussions to identify the way archaeology helps us see and think about the past in different ways.
Teaching and learning activities – introduction to ancient history
Note: individual devices with internet connectivity are required for the following activity. A duplication link has been provided for the vocabulary self-assessment; use this to create a copy of the Microsoft Form to distribute to students. The form is based on Vocabulary knowledge scale for assessment (staff only) and addresses the vocabulary: interpretation, representation, artefact, inquiry, perspective, methodology, context, systematic, reconstruction, chronological, authentic, replica, bias, significance and contestability.
Students complete vocabulary self-assessment The investigation of ancient sites and sources vocabulary pre-test (staff only).
Formative assessment: use self-assessment data to identify unfamiliar vocabulary that needs to be explicitly taught during the unit. HSC minimum standard – Vocabulary provides a range of vocabulary teaching strategies that can be used to explicitly teach unfamiliar vocabulary throughout this program. See Advice 1 – vocabulary in the Teaching support resource for additional resources and support.
Note: the following activity requires a response tool for each student, such as quick response cards (double-sided print-out) with ‘history’ on one side and ‘archaeology’ on the other, or mini whiteboards.
Connecting learning: activate prior learning by presenting statements about history or archaeology one at a time (see Resource 1 – activate prior learning in the Teaching support resource). Students use quick response cards (one labelled ‘history’, the other labelled ‘archaeology’) to indicate whether the statement refers to history or archaeology. Provide the correct answer after each statement.
Check for understanding: explicitly teach definitions for history and archaeology if students do not demonstrate sufficient understanding. Sample definitions are provided in Advice 2 – definitions (see Teaching support resource).
Note: some sources in the next activity use American spelling, such as ‘artifact’ (artefact). Engage in a brief class discussion about this spelling to support student understanding.
Students read Resource 2 – changing archaeological perspectives (see the Teaching support resource). Remind students how a source can be used to gain evidence and model highlighting key features of archaeology for Source 1. Class co-highlights for Source 2, then students independently highlight the remaining sources. Think-Pair-Share the following questions:
What purpose of archaeology is presented in each source?
What archaeological methods are mentioned in each quote?
Using these quotes, briefly explain how archaeology has changed over time.
Students write a response to the question: ‘How has archaeology changed over time?’, using evidence from the sources to submit as an exit slip.
Formative assessment: check students understand the concept of change and can extract and use appropriate evidence from the sources. Reteach these concepts and skills if required.
Students categorise the list of procedures in Resource 3 – archaeological procedures as either historical or archaeological procedures (see the Teaching support resource). Students record responses in Table 2 – procedures table template.
Create a Venn diagram as a class for ‘History’ and ‘Archaeology’ (see Advice 3 – sample Venn diagram in the Teaching support resource). Discussion points:
What is the difference between history and archaeology?
How might the methodologies of both differ?
What sources of information would each require?
Working in pairs, students individually write a response to a different question, then share their response with their partner for feedback. Students collaboratively refine the responses then share in a class discussion.
If only archaeological sources were used to study a topic, what would be missing?
If only written sources were to be used, what would be missing?
[bookmark: _Toc195109117]Students use quick response cards labelled ‘history’ and ‘archaeology’ to respond to a series of statements (see Resource 4 – history or archaeology in the Teaching support resource). When students think the answer is both, they keep their card down.
Check for understanding: reteaching may be required if students do not demonstrate understanding in the above activity.
	

	Outcomes
AH-11-06, AH-11-07
Content
The changing nature of archaeological excavation, recording techniques and methods of analysis
Concepts: continuity and change
Skills: communicate historical understanding, using historical knowledge, terms and concepts, in forms appropriate to the purpose and audience
	Learning intentions
Students learn:
about continuity and change in the investigation of ancient sites and sources
to explain reasons for differing interpretations and representations of the past
to effectively communicate historical understanding.
Success criteria
Students will be able to:
explain changes in archaeological excavation, recording techniques and methods of analysis over time
apply archaeological methods in the investigation of a site and sources
create a short, written analysis of how archaeological methods contribute to differing interpretations and representations of the past
participate in group discussions to explain how archaeological findings shape our understanding of the past.
Teaching and learning activities – archaeology in practice
[bookmark: _Toc195109120]Introduce ‘steps in archaeology’ (see Resource 5 – steps in archaeology in the Teaching support resource). Students design a diagram to represent the steps (example provided in Advice 4 – sample graphic representation in the Teaching support resource).
Note: students convert this diagram into a learning map (similar to a concept map) by annotating key learning in the following activities. This is best done across 2 pages or digitally.
Students read Resource 6 – identifying a site (see the Teaching support resource). Model a response for the archaeological method that could be most appropriate to detect an ancient Mesoamerican temple in a densely forested area, then ask the class to identify an appropriate method to identify buried Viking treasure in a modern farming area. Students then Think-Pair-Share the following examples:
the foundations of a Roman fort in a mountainous area
a sunken ancient Greek ship
an Old Kingdom Egyptian tomb
a Neolithic village in an area recently exposed by a landslip
an ancient burial site in a British car park.
Formative assessment: monitor student responses during the share portion of the above activity. Discuss additional examples if needed to support student understanding.
Students add an annotation to their learning map using key learning from the identifying a site activity.
Read the first paragraph of Resource 7 – excavating a site, as a class, highlighting key words (see the Teaching support resource). Write key words on the board and discuss appropriate synonyms that could be used to replace some words. Use the key words and synonyms list to co-construct a summary of the paragraph. Students repeat this independently for the remaining paragraphs and share their summaries with a partner for peer feedback.
Display Resource 8 – excavation example (see the Teaching support resource). Use choral response to check for understanding of the excavation method shown. Reteach site excavation practices if needed.
Students add an annotation to their learning map using key learning from the excavating a site activity.
Formative assessment: monitor peer feedback during summarising activity to identify student understanding of content as well as reading comprehension and writing skills. Review student learning map after each annotation to assess student understanding.
Explain that the class will watch a series of videos about processing and recording artefacts.
Watch Introduction to Archaeology: Recording Methods (2:41). Rewatch to 0:12 and model note taking key words rather than full sentences. Students re-watch remainder of video, taking key word notes using Resource 9 – processing and recording artefacts (see the Teaching support resource). Students share key words with a partner then use these as stimulus to write a paragraph summary of the video.
Conduct a class discussion about the impact of emerging technologies on the recording process.
Watch Inside the Archaeology Lab: Washing Artifacts (3:11). Conduct a class discussion for students to share what they found interesting about the washing process. Watch Inside the Archaeology Lab: Cataloging the Artifacts (3:46). While watching the video, ask students to list the information that is recorded when an artefact is catalogued. Pause if needed to support note taking. Pause at 2:00 and discuss why each artefact needs a project number, catalogue number and artefact number.
Watch Inside the Archaeology Lab: Labeling Artifacts (3:08). Discuss as a class:
Why is it important to label artefacts?
How can labelling negatively impact an artefact?
Suggest ways the processing and recording methods presented in the videos could be improved.
Students add an annotation to their learning map using key learning from the processing and recording artefacts activities.
Formative assessment: check for student understanding in the class discussions and steps in archaeology concept map. Reteach processing and recording methods if students do not demonstrate appropriate understanding.
Students read Resource 10 – dating methods and complete Table 6 – dating methods PCQ chart (see the Teaching support resource). Students share their questions in a class discussion to clarify their understanding.
Differentiation: to adjust higher-order thinking for HPGE students, students draw a stratigraphy diagram with at least 6 levels for a fictional site. Each layer needs to contain artefacts revealing different settlements and gradual technological advancement (see Resource 11 – stratigraphy activity in the Teaching support resource). Students share drawings with the class, justifying placement of different sources.
[bookmark: _Toc195109126]Note: students will need a printed copy of Resource 12 – Speed dating (see the Teaching support resource) to support the following activity.
Class participates in a Speed dating game. Students sit in pairs facing each other. Read out a scenario (see Advice 5 – sample scenarios in Teaching support resource). 
Students have one minute thinking time to consider which dating method should be used and why. They record this on their note card.
One student justifies their selected dating method to their partner.
The partner asks clarifying questions, then provides feedback on the selected dating method and justifies their own selection.
Brief open discussion. Students add additional notes to their note card.
Students rotate to a new partner and repeat for another scenario. Repeat for each planned scenario (recommended to complete at least 4 scenarios). Students use their note cards to support writing a reflection addressing the question: ‘Explain how dating method selection can impact analysis of archaeological sources’. In the reflection students:
discuss at least 2 scenarios
identify different methods that could be used for each scenario
explain how using alternative methods could change how a source is analysed.
Read out statements in Resource 13 – dating methods check for understanding (see the Teaching support resource). Students use mini whiteboards to display their answers.
[bookmark: _Toc195109128]Present Analysing archaeological sources PowerPoint. This includes modelling analysis of an archaeological source. The class then co-analyses the second source in the PowerPoint using Resource 14 – archaeological source analysis (see the Teaching support resource).
Check for understanding: if students do not demonstrate understanding of analysing an archaeological source during class analysis, repeat co-analysis with another source.
Note: replicas of ancient artefacts are useful for the following activity if available.
Students identify potential evidence archaeologists could gain from the archaeological source types in Resource 15 – evidence from sources (see the Teaching support resource). Model completion of first source type ‘coins’, then move to class co-construction for the next. Move to independent practice when students demonstrate success without teacher support.
Students add an annotation to their learning map using key learning from the analysing and interpreting sources activities.
Note: digital devices and headphones are recommended to support the following activity.
Students complete a jigsaw activity to investigate different formats for communicating findings.
Separate the class into 6 groups (expert group).
[bookmark: _Toc195109129]Each group examines a different example of a communication medium used by archaeologists (see Advice 6 – communicating findings in the Teaching support resource).
Students engage with the example and collaboratively complete Resource 16 – PMI chart for 15 minutes (see the Teaching support resource).
Move students to new groups (home group), ensuring a person from each expert group is in each home group.
Students share learning from their expert group using their PMI chart. They can use the example materials during the discussion to support other group member’s understanding. The group determines which communication method they found most effective.
Groups share and justify their selection with the class.
Students add an annotation to their learning map using key learning from the analysing and interpreting sources activities.
[bookmark: _Toc195109130]Students engage with Resource 17 – Frayer models for ‘interpretations’ and ‘representations’ (see the Teaching support resource). Think-Pair-Share additional examples and non-examples for each term.
Students use their learning map as stimulus to support writing a response to the question: ‘To what extent can archaeological methods and technologies change interpretations and representations of the past?’
Note: the following activity is best conducted as a variation of routine following the Excursions and variations of routine procedures.
[bookmark: _Toc195109131]Students conduct a mock excavation in small groups (see Advice 7 – mock excavation teacher guide in the Teaching support resource). Provide each group with a ‘site’ and basic excavation tools. Student groups:
Plan their excavation: determine whether they will use a grid system or open-area excavation method; establish how they will process and record findings.
Formative assessment: discuss the excavation plan with students before they attempt the excavation. Responsively teach steps in the archaeological process as required.
Undertake the excavation following their plan.
Analyse the artefacts and draw conclusions about what they were used for and why they were found at the site.
Develop a narrative for each strata at their site based on the evidence.
Present the artefacts and narratives to the class.
Lead a class discussion to identify alternative interpretations and perspectives of the artefacts.
Conduct a class discussion about why different interpretations can be made about artefacts based on student experience in this activity.
Exit ticket – students write a short reflection of what they learned about archaeology from their mock excavation.
	




[bookmark: _Toc177971935][bookmark: _Toc197427618]Learning sequence 2 – challenges with archaeological sources
The following learning sequence is designed to be completed in approximately 5 hours. It aligns to Term 1 in the Scope and sequence – ancient history 11–12: Ancient history (Year 11). Resources and advice to support this sequence are available in the Teaching support resource.
Table 2 – Learning sequence 2 details
	Outcomes and content
	Teaching and learning activities
	Registration

	Outcome
AH-11-05, AH-11-06
Content
Problems of authenticity and methods of authentication
Concepts: contestability
Skills: identify and analyse problems relating to sources in the investigation of the past, frame questions to guide historical inquiry and develop a coherent research plan
	Learning intentions
Students learn:
to identify and analyse problems of authenticity when analysing artefacts
about differing interpretations and representations of the past.
Success criteria
Students will be able to:
communicate problems determining source authenticity in group discussions
present how methods of authentication can be used to address the authenticity of a source
create a short, written analysis of how contested source authenticity can lead to differing interpretations and representations.
Teaching and learning activities – source authenticity
Note: review data from the vocabulary self-assessment in Learning sequence 1 before implementing the following activity. Students may need to be provided with additional words and definitions to complete the word cline depending on their literacy level.
[bookmark: _Toc195109134][bookmark: _Toc195109136]Provide definitions for ‘authentic’ and ‘fake’. Students use these terms and 4 others to create a word cline (see Advice 8 – vocabulary building in the Teaching support resource).
Brief teacher exposition on authenticity of sources (see Advice 9 – authenticity of sources in the Teaching support resource). Conduct a class discussion addressing:
Why might fakes and forgeries be made?
What impacts could fakes and forgeries have on our understanding of the past?
Note: Aboriginal and/or Torres Strait Islander peoples should be aware that links in this activity may contain images, voices and names of deceased persons. The teaching advice provided for this activity needs to be followed to support appropriate delivery.
The opinions provided by the Aboriginal people in the video Ancient Aliens: Ancient Egyptians in Australia (Season 11) | History (5:06) do not reflect the positions of the Darkinjung Aboriginal Land Council, responsible for the country that the site is located on. Teachers and students are encouraged to consider the contributions in the video in the context of selective editing for the purposes of promoting an opinion by someone representing a certain perspective. It does not provide a legitimate account of Aboriginal oral history.
Introduce the Gosford Glyphs, stating it is a contested source and students will explore different interpretations of the site. Watch Ancient Aliens: Ancient Egyptians in Australia (Season 11) | History (5:06). Provide 3 minutes thinking time for students to write a response to the following questions:
What information was presented in the video?
What evidence was used to support the arguments made?
How would you check the authenticity of the evidence provided?
Teacher exposition on the video addressing:
Evan Strong, referred to as ancient astronaut theorist, has a background in sociology and psychology. He does not have a background in Egyptology and is not a recognised historian.
Neither Aboriginal person’s connection to the country of the site is indicated in the video.
Uncle Gavi Duncan’s wording is quite short, meaning it is difficult to understand in what context his words were originally spoken. He was a heritage officer on Darkinjung Land Council at the time of recording. The land council’s unofficial position is that of the NSW Park and Wildlife; that the site does not reflect Egyptian visitation and is likely a hoax.
Garry Simon Jagamarra doesn’t have or claim to have a connection to the local area or language group and therefore his opinions don’t follow Aboriginal protocols. These protocols highlight certain Aboriginal people are responsible for sharing knowledge as knowledge holders of that information.
Contributions of both Aboriginal people are surmising in nature and don’t reflect local Aboriginal oral histories.
Teacher exposition about Aboriginal protocols:
Aboriginal oral history(ies) would be shared by a respected knowledge holder, would have verified connection to local culture and would be supported by cultural practices such as songs, dance, art and storytelling. Some cultural knowledge is public and some kept secret for cultural reasons.
Oral histories would also be supported by representative bodies, such as Aboriginal Land Councils or Aboriginal Corporations.
Note: carefully manage the following class discussion. Reinforce with students that questions on the legitimacy of the Gosford Glyphs and the style and use of the stories shared by Aboriginal people in the video should not discount both the legitimacy of nearby Kariong Aboriginal petroglyphs nor other oral histories of Aboriginal knowledge holders.
Class discussion on the questions:
Does this contextual information about the video change your perspective of what was presented? Why or why not?
How does this example illustrate the importance of respecting cultural protocols when researching Ancient Australia?
Watch Did Ancient Egyptians Come To Australia? The Gosford Hieroglyphs (6:06). Conduct a class discussion addressing:
How is the information presented in a different way in this video?
Which video seems more reliable? Why?
What questions need to be answered to determine the authenticity of the Gosford Glyphs?
Students read the following articles:
Egyptian Hieroglyphs in Australia: A Voyage to the Ends of the Earth?
Egyptologist debunks new claims about 'Gosford glyphs'
Aboriginal boomerangs and King Tutankhamun
Class discussion on the question: ‘How has accessing additional sources enhanced your understanding of the arguments surrounding the authenticity of the Gosford Glyphs?’
Conduct a class barometer:
Describe how the barometer works and encourage a safe space.
Ask the question: ‘Are the Gosford Glyphs authentic or a forgery?’. Explain that students need to consider their position regarding the question and there is no right or wrong response.
Provide one-minute silent thinking time.
Ask students to stand along a line to show their perspective on the question, with ‘authentic’ at one end of the line and ‘forgery’ at the other.
Teacher cold calls students to justify their position on the barometer. Students can change their position during the discussion.
Check for understanding: if students cannot justify their position using evidence from the activities, model possible justifications for authentic and forgery.
[bookmark: _Toc195109138]Co-construct a concept map of methods to assess the authenticity of artefacts (see Advice 10 – methods of authenticity concept map in the Teaching support resource)
Activate prior learning by asking students for a choral response to:
When studying history, what type of key question starting with the letter ‘I’ do we develop to guide my research?
Yes or no: A key inquiry question is what you plan to know, understand or be able to answer after undertaking historical research?
Yes or no: A good inquiry question is a closed question that can be answered with a yes or no?
When writing an inquiry question is it better to start with ‘Does’ or ‘Explain’?
Answers:
1. Inquiry.
2. Yes.
3. No. Teacher explanation: open-ended questions should be used to allow for exploration and discovery.
4. Explain. Teacher explanation: good inquiry questions start with an interrogative word, such as which, why and how, or a directive verb, such as assess or explain.
Students form 5 groups. Assign each group an artefact from the following list:
the Turin Shroud
the Piltdown Skull
the Cardiff Giant
the Crystal skull of Mesoamerica
the Amarna princess.
Teacher models framing questions and developing a coherent research plan addressing problems of authenticity and methods of authentication using the Etruscan terracotta warriors as an example (see Advice 11 – historical inquiry group task in the Teaching support resource for additional support with modelling):
Teacher thinks aloud to develop a key inquiry question: ‘Investigate the potential impacts of the Etruscan terracotta warriors on interpretations of the past if their authenticity had not been contested.’
Student groups develop an inquiry question for their source and share with the class.
Note: students must be able to address methods of authentication and issues using fakes and forgeries through their inquiry question. Support students to reframe their question if required.
Teacher thinks aloud creating sub-questions to support research. Student groups develop 3 sub-questions and write them in Resource 18 – research scaffold (see the Teaching support resource).
Teacher presents Conducting online research PowerPoint. Student groups develop search strings and share one with the class for feedback.
Student groups undertake online research and record findings in the scaffold.
Student groups present findings to the class.
Conduct a rapid writing activity on the question: ‘How can fakes and forgeries lead to differing interpretations and representations of the past? Use relevant sources to support your response.’ Student instructions:
1 minute: Quiet thought about the question. No writing.
3 minutes: Write a response to the question. Do not stop writing during this time.
1 minute: Read your writing and circle 3 main ideas.
2 minutes: Write again, expanding on the 3 ideas you circled.
30 seconds: Read your writing. Draw a rectangle around one key idea.
1 minute: Write again.
Formative assessment: review student written responses and reteach if students do not demonstrate appropriate understanding.
	

	Outcome
AH-11-05, AH-11-06, AH-11-07
Content
Challenges associated with reconstructing the past using archaeological sources
Concepts: perspective, contestability
Skills: identify and analyse problems relating to sources in the investigation of the past
	Learning intentions
Students learn:
to investigate challenges reconstructing the past using archaeological sources
about differing interpretations and representations of the past
to effectively communicate historical understanding.
Success criteria
Students will be able to:
analyse archaeological sources to support reconstruction of the past
explain in small group discussions how different interpretations and representations of the past can occur
write multiple paragraphs communicating the challenges reconstructing the past using archaeological sources.
Teaching and learning activities – challenges reconstructing the past
Students complete a jigsaw activity to investigate challenges with reconstructing the past using archaeological sources. Students form 4 expert groups. Each group completes one of the following activities:
1. Resource 19 – availability of sources (see the Teaching support resource): Students independently read information then list the artefacts provided from most to least likely to survive. Students share their lists with the group and justify their decisions. Group discussion using the following conversation starters:
How are interpretations and representations of the past limited by the different rates of survival?
In what ways could interpretations and representations change if all artefacts survived?
Resource 20 – incomplete or broken sources (see the Teaching support resource): Students read information then piece together an image of a broken artefact. Group discussion using the following conversation starters:
How do you know your reconstruction is accurate?
Could it be reconstructed in a different way?
How confident can we be interpreting this artefact?
Note: Resource 21 – bias contains a source from Pompeii. Ensure the source is only used for the bias activity outlined and not for source analysis purposes to prevent overlap with the Year 12 course.
Resource 21 – bias (see the Teaching support resource): Students engage with the fresco image on A still life with xenia from the excavation of house IX 10.1 in Pompeii and identify the food they see. Students then read the information page and engage in a group discussion using the following conversation starters:
How can modern bias change our interpretations of the past?
Can we detect bias when analysing archaeological sources?
· How can we prevent our own bias when conducting an historical inquiry?
Resource 22 – lack of literary sources (see the Teaching support resource): Students inspect sources from Çatalhöyük and write a brief interpretation using the sentence starters provided. They then read the information page and engage in a group discussion using the following conversation starters:
Were you confident in your interpretations of the sources?
Did reading about Çatalhöyük change your interpretation of any sources?
If literary evidence was discovered at the site, what more could we learn about life in this prehistoric settlement?
What might we never know about Çatalhöyük given there are no primary literary sources?
Expert groups collectively complete their row in the key findings table (see Resource 23 – jigsaw activity in the Teaching support resource) to share with their home group.
Formative assessment: discuss responses in the key findings table with each expert group before moving to home groups. Reteach if misconceptions are identified.
Move students into home groups, ensuring home groups contain at least one student from each expert group. Students share their findings with their home group. Students record key notes from each expert in their key findings table.
Write a series of paragraphs explaining challenges associated with reconstructing the past using archaeological sources.
Teacher demonstrates writing a paragraph about the challenge of deteriorating sources using PEEL paragraph structure, modelling Think aloud strategies (see Advice 12 – paragraph writing in the Teaching support resource).
Class co-constructs a paragraph on the challenge of lack of literary sources.
Students independently write paragraphs on the challenges of incomplete and broken artefacts, and bias.
Students share paragraphs with a partner and provide peer feedback using Resource 24 – TAG feedback (see the Teaching support resource).
Class discussion addressing the following questions:
What might archaeological evidence reveal that literary evidence cannot?
Why is our understanding of the past limited if we only have archaeological evidence?
Formative assessment: use effective questioning strategies in class discussions to deepen student understanding. This includes giving wait time before asking for responses to the questions. Respond to student answers by redirecting, probing and/or reinforcing to support learning.
	




[bookmark: _Toc197427619]Learning sequence 3 – value and limitations of sources
The following learning sequence is designed to be completed in approximately 3 hours. It aligns to Term 1 in the Scope and sequence – ancient history 11–12: Ancient history (Year 11). Resources and advice to support this sequence are available in the Teaching support resource.
Table 3 – Learning sequence 3 details
	Outcomes and content
	Teaching and learning activities
	Registration

	Outcome
AH-11-05, AH-11-06, AH-11-07
Content
The value and limitations of ancient texts, inscriptions, petroglyphs and iconography to an understanding of the ancient past
Concepts: perspectives, significance
Skills:
· explain the meaning and value of sources for a historical inquiry
· analyse sources to identify and account for the different perspectives of individuals and groups in the past
· identify and analyse problems relating to sources in the investigation of the past
	Learning intentions
Students learn:
about the meaning and value of sources for historical inquiry
about the limitations of different source types
about differing interpretations and representations of the past.
Success criteria
Students will be able to:
analyse ancient texts, inscriptions, petroglyphs and iconography for evidence to support arguments about the value and limitations of different source types
identify and account for different perspectives when analysing sources
create a short, written response explaining the importance of using a range of source types in an historical inquiry.
Teaching and learning activities – introduction to value and limitations
[bookmark: _Toc195109151]Introduce Resource 25 – value and limitations of sources (see the Teaching support resource). Students complete the first row ‘Archaeological sources’, using prior knowledge from Learning sequence 2. Explain that students will add to the table throughout this learning sequence.
Students engage with Resource 26 – literary and epigraphic sources (see the Teaching support resource). Check for understanding using gesture voting:
1 finger – ancient texts
2 fingers – inscriptions
3 fingers – petroglyphs
4 fingers – iconography.
Identify the type of source for the following examples:
details about a politician carved into a foundation stone of a building
a papyrus manuscript
an image of a snake used as a warning about danger on the entrance of a tomb
an image of people hunting carved into a rock.
Check for understanding: answers are inscription, ancient text, iconography and petroglyph. Reteach source types by creating a concept map as a class showing the types of sources and examples for each if students do not demonstrate understanding.
Teaching and learning activities – ancient texts
Watch Troy Story: The Iliad (1/2) (2:26) and Did ancient Troy really exist? - Einav Zamir Dembin (4:37). Think-Pair-Share the following sentence starters:
The Iliad was written by … in …
The Iliad was considered a myth because …
The potential site of Troy is located …
This site is thought to be Troy because …
An issue with Schliemann’s excavation was …
This has impacted our ability to validate The Iliad as an historical account because …
Troy VII is considered the potential site of the Trojan war because …
Note: allow students to re-watch the video to support sentence writing.
Conduct a class discussion on the following questions, using cold calling to encourage responses from all students. Prompting questions are provided to support discussion.
What was the value of the ancient text The Iliad to the modern discovery and interpretation of the Hisarlik site?
Prompt: Would the site have been discovered if not for The Iliad?
Prompt: How might interpretations of the site and its artefacts be different if we didn’t have The Iliad as a source?
Suggested response: The Iliad described the location of the city of Troy. The survival of this written text, while considered a myth or fictional work by many over time, provided evidence that inspired 19th Century archaeologists to seek out the site. The interpretation of artefacts, such as the large defensive walls and Priam’s treasure, was based on evidence in The Iliad.
How did archaeological evidence at Hisarlik change interpretations of The Iliad?
Prompt: Did any archaeological evidence match descriptions in The Iliad?
Prompt: Do all people think The Iliad is a fictional text?
Suggested response: archaeological evidence in Troy VII, such as the large defensive wall, weapons and human remains with battle wounds, support descriptions in The Iliad. While this evidence does not prove Homer’s description of events, it does indicate there was a city matching the geographic location and features which was involved in a battle that led to the site being abandoned for a period of time before a new settlement appeared. This has sparked debate among historians about whether The Iliad should be considered a fictional story or an historical account that includes mythology.
What does this tell us about the interaction of ancient texts and archaeological sources?
Prompt: How can ancient texts and archaeological sources be used together?
Prompt: How did the use of both source types change interpretations of the history of Troy?
Suggested response: ancient texts and archaeological sources can verify or challenge the individual interpretations of the sources when used together, providing a fuller historical understanding. For example, the ancient text The Iliad guided archaeologists to Hisarlik, thought to be Troy, linking literary evidence to a physical site. Archaeological discoveries at Troy VII, including defensive walls and signs of battle, supported elements of Homer’s narrative, prompting historians to reconsider the text as partly historical. Thus, interpretations of Troy’s history significantly changed, demonstrating how combining these source types can lead to deeper and more accurate interpretations of the past.
Note: Resource 27 – Suetonius’ account of Nero contains vocabulary that may be unfamiliar for students. This vocabulary should be explicitly unpacked to build student understanding. Advice 13 – vocabulary support for Resource 27 provides definitions, synonyms and antonyms that can be used to support this unpacking.
Students read Resource 27 – Suetonius’ account of Nero, highlighting emotive words in the extracts (see the Teaching support resource). Students turn and talk to a partner to share their highlighted words and discuss synonyms for these words that could make the extracts less emotive.
Ask students to respond to the question: ‘Which limitation of sources is most evident in these extracts? Bias, lack of evidence or propaganda?’ using choral response.
Check for understanding: answer is ‘bias’. Responsively teach the historiographical issue of bias if students cannot identify this as the appropriate response.
Students complete Resource 28 – Suetonius source analysis to identify fact and opinions in the extracts (see the Teaching support resource). Students then compare the extracts to the Statuette of Nero. Using these considerations, students write their own description of Nero. Students swap responses with a partner and provide feedback, focusing on the connection with evidence and any potential bias in the description.
Use gesture voting for the question: ‘Which is more reliable: Suetonius’ account, the Statuette of Nero or neither?’ Use cold calling for students to justify their response.
Facilitate class discussion on the following questions:
How would we determine what Nero was like if we only had this ancient text for evidence?
Can we ever truly remove bias?
Are biased sources useful for historical inquiries?
Check for understanding: incorporate cold calling in the discussion to allow all students to share their understanding.
Conduct a class brainstorm of the values and limitations of ancient texts, recording ideas in row 2 ‘Ancient texts’ in Resource 25 – value and limitations of sources (see the Teaching support resource).
Check for understanding: use cold calling during the class brainstorm to check understanding. Reteach value and limitations of ancient texts if students do not demonstrate understanding.
Teaching and learning activities – inscriptions
Students examine a range of inscriptions in Resource 29 – types of inscriptions, working in pairs (see the Teaching support resource). They determine:
what evidence is provided by the source
what more they would like to know that isn’t provided by the source
why the source may have been created
how reliable the source is based on the source itself
what other information would be needed to determine the reliability of the source.
Discuss the value and limitations of each source as a class.
Conduct a class brainstorm of the values and limitations of inscriptions, recording ideas in row 3 ‘Inscriptions’ in Resource 25 – value and limitations of sources (see the Teaching support resource).
Check for understanding: use cold calling during the class brainstorm to check understanding. Reteach value and limitations of inscriptions if students do not demonstrate understanding.
Teaching and learning activities – petroglyphs
Watch Is It Possible To Decipher Prehistoric Rock Art? (12:52) (from 0:00–5:44). Think-Pair-Share to write a summary of the video using the sentence starters below. Provide students the opportunity to re-watch the video segment individually or as a class to support sentence development.
Similar rock art designs found across different locations could suggest …
We think rock art has meaning because …
Rock art can give us insight into …
Possible reasons for rock art being made include …
Interpreting rock art as a form of communication suggests …
Note: Aboriginal and/or Torres Strait Islander Peoples should be aware that links in this activity may contain images, voices and names of deceased persons. Massive outback rock art site reveals ancient narrative, Marra Wonga’s Seven Sisters story and Marra Wonga: Archaeological and contemporary First Nations interpretations of one of central Queensland’s largest rock art sites are useful pre-reading for teachers to support expositions in the activity.
Teacher exposition about the petroglyphs and pictographs found in Marra Wonga. Watch the video Interpreting the story (1:24) as a class using 0.5 playback speed. Ask students if they were the lead archaeologist on this site, how would they start to analyse these sources. Teacher exposition about the meaning provided to archaeologists by the Iningai Traditional Owners. Conduct a class discussion on the following questions:
What is the significance of Aboriginal Elders and knowledge holders in the study of ancient rock art in Australia?
How does this make the study of rock art in Australia different to other parts of the world?
How could analysis of rock art in partnership with Aboriginal Communities support interpretation of rock art in other areas of the world?
Conduct a class barometer:
Establish the routine and the importance of a safe space.
Ask the question: ‘Should petroglyphs be considered literary sources?’. Explain that students need to consider their position regarding the question and there is no right or wrong response.
Provide one-minute silent thinking time.
Ask students to stand along a line to show their perspective on the question, with ‘yes’ at one end of the line and ‘no’ at the other.
Teacher cold calls students to justify their position on the barometer. Students can change their position during the discussion.
Conduct a class brainstorm of the values and limitations of petroglyphs, recording ideas in row 4 ‘Petroglyphs’ in Resource 25 – value and limitations of sources (see the Teaching support resource).
Check for understanding: use cold calling during the class brainstorm to check understanding. Reteach value and limitations of petroglyphs if students do not demonstrate understanding.
Teaching and learning activities – iconography
Display the Statuette of Nero and read aloud the curator notes to the class. Draw attention to the iconography mentioned. Display Statuette of Alexander the Great on Horseback next to the Statuette of Nero. Students use mini whiteboards to write one similarity they see between the 2 statuettes and show the teacher.
Check for understanding: if students cannot share an appropriate similarity, use think alouds to identify the similarities to the class.
Watch Alexander the Great - King Of The Ancient Greek Kingdom Macedonia | Mini Bio | BIO (2:51). Students Think-Pair-Share:
Why would Nero want to be depicted in the same style as Alexander the Great?
How can consistent images, or iconography, influence individual’s perceptions?
Students conduct online research to complete Resource 30 – Persian Empire iconography (see the Teaching support resource).
Students Think-Pair-Share:
How can iconography make it easier for historians and archaeologists to analyse sources?
How certain can we be in these interpretations of Persian iconography?
If our interpretations are incorrect, how could this impact our understanding of Persian society?
Conduct a class brainstorm of the values and limitations of iconography, recording ideas in row 5 ‘Iconography’ in Resource 25 – value and limitations of sources (see the Teaching support resource).
Check for understanding: use cold calling during the class brainstorm to check understanding. Reteach value and limitations of iconography if students do not demonstrate understanding.
Conduct a rapid writing activity on the question: ‘Why should various types of sources be used in an historical inquiry (if available)?’:
1 minute: Quiet thought about the question. No writing.
3 minutes: Write a response to the question. Do not stop writing during this time.
1 minute: Read your writing and circle 3 main ideas.
2 minutes: Write again, expanding on the 3 ideas you circled.
30 seconds: Read your writing. Draw a rectangle around one key idea.
1 minute: Write again.
Students complete vocabulary self-assessment using The investigation of ancient sites and sources vocabulary post-test (staff only).
Formative assessment: compare data from both vocabulary self-assessments to support identifying vocabulary requiring reteaching in the following unit.
Display Resource 31 – using archaeological sources. Discuss the source as a class using the following questions, providing teacher exposition after discussion on each question (see Advice 14 – suggested teacher expositions in the Teaching support resource):
1. What initial questions would you ask to support your analysis of this source?
Suggested responses: students should identify questions regarding provenance, such as: ‘Where was this source found?’, ‘When was this source found?’, ‘Who discovered this source?’, ‘What archaeological methods were used at the site where this source was found?’, ‘What archaeological records exist for this source?’.
What problems could you face when using this source in an historical inquiry?
Suggested responses: source authenticity, the source is incomplete, need to consider any bias that might be present in the source, need to determine if any additional sources are available to support your analysis.
What can you see in the source?
Suggested responses: a female and a male figure seated near each other. They are each looking over their shoulder to view the other figure. The female appears to be holding something. The male’s left arm is missing.
What are the limitations of this source?
Suggested responses: incomplete source, limited evidence to support the interpretation of the ‘hero lovers’.
What is the value of this source?
Suggested responses: valuable for understanding Roman art, mythology, domestic life and cultural influences in the eastern provinces of the Roman Empire.
Formative assessment: monitor student engagement in class discussion and cold call students to identify student knowledge and understanding. Use this to guide decisions in future units on student readiness for independent practice in analysis and use of sources historical skills.
Note: this program is designed to continue into the next unit Investigating Persepolis.
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This section has been provided for teacher evaluation notes. Evaluating teaching and learning programs for HSIE 7–12 provides advice to support this process.
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