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[bookmark: _Toc112681289][bookmark: _Toc233880422]Overview
[bookmark: _Toc168398232]This sample program of learning addresses the Stage 5 case study and Stage 5 site study requirements. The activities are designed to allow students to extend their engagement with learning from Historical context 4 (core): The making of the modern world (1750–c.1945). The Case and site study – The Lambing Flat riots, 1861 enriches students’ historical knowledge related to the making of modern Australia. It supports students to understand how history is constructed through the interpretation of sources, use of historical skills and application of historical concepts. It contextualises the impact of industrialisation, imperialism and revolutions in an Australian context. The historical concepts and skills content is to be integrated as appropriate. Additional support for this program, including sample teaching resources, is available on Planning, programming and assessing History 7–10 (2024).
[bookmark: _Hlk208494654]Note: this resource includes topics that might be considered controversial or sensitive. Teachers are to respect the diverse views and experiences of all students and approach discussions in a manner that is impartial, free from harassment and discrimination, supportive of students’ wellbeing needs and aligned with the department’s Professional and ethical standards, Anti-racism policy, Controversial issues in schools procedures and Values in NSW public schools. Teachers should facilitate rational discourse and objective study while tailoring the content to meet the unique needs of their students. Where possible, teachers should consult with the school’s wellbeing team before using contexts that might be sensitive for some students.
[bookmark: _Toc233880423]Planning considerations
Consider the Universal Design for Learning principles of engagement, representation and expression in conjunction with this sample program of learning when planning for teaching and learning. 
Suggested learning intentions and success criteria have been provided to demonstrate how they may be written. They are carefully designed using syllabus outcomes and content. Learning intentions and success criteria are both an explicit teaching and formative assessment strategy.
Program registration and evaluation supports enhanced student outcomes. Evaluation is an important, ongoing part of the programming cycle and must be considered before program implementation. Evaluating teaching and learning programs for HSIE 7–12 provides advice to support this process. Ensure registrations and evaluations are in line with school procedures, department policies and NESA requirements.
[bookmark: _Toc233880424]Suggested timeframe
This sample program of learning is designed to be completed over a period of approximately 10 hours. This duration can be adapted to suit the school context.
[bookmark: _Toc112681290][bookmark: _Toc233880425]Outcomes
A student:
HI5-INQ-01 assesses the value and limitations of sources as part of a historical inquiry
History 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc233880426]Learning sequence 1 – site and sources
The following learning sequence is designed to be completed in approximately 5 hours. It aligns with Term 1–Term 2 in the History Stage 5 – sample scope and sequence. 
Table 1 – Learning sequence 1 details
	Lessons
	Teaching and learning activities
	Registration

	Lesson 1 – investigating perspectives and evidence: Lambing Flat riots (1861)
Outcome
[bookmark: _Hlk199237064]HI5-INQ-01
Content
The impact of imperialism, immigration and slavery on the movement of peoples
Skills
Analysis and use of sources 
Perspectives and interpretation
Concept
Perspectives
	Lesson overview
In this lesson, students investigate the historical context, perspectives and evidence surrounding the Lambing Flat riots of 1861. Through archaeological, visual and written sources, students build a chronological understanding of events, analyse the experiences of Chinese migrants and evaluate the value and limitations of different types of evidence. Students develop their inquiry skills by sequencing events, analysing primary and secondary sources, corroborating evidence and identifying bias and perspective.
Suggested duration: 5 hours
Prior learning: students should already understand the movement of peoples during the 19th century, including imperialism, colonisation and migration; the experiences of migrants in Australia (Historical context 3 and 4); the distinction between primary and secondary sources; basic historical inquiry skills such as questioning, note taking and interpreting simple sources; and how to work collaboratively and participate in structured discussions.
This prior knowledge supports students to engage with complex evidence and perspectives in the Lambing Flat site study.
Key vocabulary: perspective, bias, primary source, secondary source, context, interpretation, significance.
[bookmark: _Toc179272829][bookmark: _Toc201218283][bookmark: _Toc224115278]Related resources: Resources 1–6. 
Related slides: PowerPoint – Teaching the historical concept of perspectives – Case and site study – Lambing Flat riots. 
Beginning the lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intention
Students develop their ability to investigate the experiences of Chinese peoples in Australia by analysing sources, considering perspectives and evaluating their value and limitations.
Success criteria
I can:
· work with a peer to create appropriate historical questions about the experiences of Chinese migrants to Australia
· use a timeline to process historical information by chronologically organising events leading up to anti-Chinese riots at Lambing Flat
· consider the value and limitations of sources when drawing conclusions about the Lambing Flat riots. 
Core lesson
Note: the following activities support students to acquire knowledge, develop historical skills and understand values and attitudes through an analysis of the site of the Lambing Flat riots of 1861. The site study enables students to understand a specific historical environment and participate actively in an historical inquiry. Students will examine a range of sources from archaeological, visual and written evidence. As the different types of evidence are examined, the history of events will gradually unfold. The sequence will begin with archaeological evidence found at the site, followed by other physical evidence, and conclude with a selection of written sources.
Using Resource 2, instruct students that they will be establishing the context of an historical inquiry by examining the background to the Lambing Flat riots. Explain that this connects to ideas and events from the ‘Era of colonisation’ and ‘The making of the modern world’. 
Activate prior knowledge by prompting students to recall information from Historical context 3 and Historical context 4. Correct any misconceptions and encourage students to use Tier 2 and Tier 3 terms.
Differentiation: increase the complexity of the following task by directing students to access a contemporary map of Young, NSW, via Google Maps. Students work in pairs to carefully examine the names of streets, rivers or streams and other geographical features of the town. Students discuss which names reference the town’s Indigenous heritage, European heritage, non-European heritage and mining. Students consider the numerical and geographical distribution of references in their discussion. For more information about Complexity, see the Differentiation Adjustment Tool.
Background of the Lambing Flat riots
Use an online mapping site such as Google Maps to locate the town of Young, NSW.
Take notes based on teacher explanation of the historical background of the Lambing Flat riots while viewing a historical map of Young (see Appendix 1 in the teaching support resource).
Create a town profile of Young, NSW, using the ‘Young’ section of the Hilltops tourism website and answer the following questions:
Who are the traditional custodians of the lands around Young, NSW?
When did Europeans arrive in Young, NSW? 
Why did migration to Young by Europeans and non-Europeans increase rapidly in the 1860s?
Timeline of the Lambing Flat riots
To support students to process historical information, check for student understanding of the features of a timeline by watching Timelines - How to History (3:35). Use a cold calling strategy to check for understanding by asking students to identify key features of a timeline. 
Note: teachers will need to prepare and distribute one timeline checklist (see Appendix 2 in the teaching support resource) for each student before the lesson. This activity presents the opportunity to explain to students the importance of scale, labelling, headings and keys when developing timelines. Teachers should be aware of the need to explicitly teach the skill of timeline construction. If students need explicit instruction on constructing timelines, refer to the guidance in Historical context 1 (core): The ancient past.
Differentiation: increase the abstraction of the timeline activity by directing students to examine the timeline that they have each created and respond to the question: ‘How linear are the events leading to the riots at Lambing Flat in terms of cause and effect?’. For more information about abstraction, see the Differentiation Adjustment Tool.
Narrate the history of the Lambing Flat riots (see Resource 1), while students create their timeline using the student checklist (see Appendix 2 in the teaching support resource), documenting significant moments in the history of the Lambing Flat riots.
Students colour code the timeline, using highlighters, to identify key decision points and trace causal sequences. For example, the ‘Roll Up, No Chinese’ banner provided a catalyst for further anti-Chinese violence throughout 1861.
Additional resources are available at: 
· Chinese on the goldfields (overview). 
· Violence on the Goldfields (anti-Chinese violence).
· This Week in History: Lambing Flat Riots (30:12) (podcast). 
Note: the following activities align with Step 3 – Explore virtual of physical site under the ‘Site studies’ heading outlined in Teaching advice (additional): Stage 4 and 5 – Case studies and site studies.
The activities support students to develop their knowledge of the Lambing Flat riots, their understanding of archaeology and their source analysis skills. Start the lesson with Site Introduction (1:47) (see Appendix 3 in the teaching support resource). This video provides an overview of the current uses of the Lambing Flat site and the context in which the archaeological evidence of the riots is housed. 
Introduction
Using Resource 3, watch the Site Introduction (1:47) (see Appendix 3 in the teaching support resource) with students, asking them to add to the Lambing Flat riots timeline from the previous activity as the video plays. Use closed captions to support student understanding and provide EAL/D students with a transcript in their home language. Provide students with comprehension questions prior to showing each chunk of the video. The video can be paused at the end of each chunk to reduce split attention and support essential learning through discussion.
From 0:00–0:44: ‘Where did the Lambing Flat riots occur? When did the Lambing Flat riots occur?’
Formative assessment: ensure that students understand that the riots occurred on Camp Hill in the town of Young, NSW, in 1861, and that the site is now the location of Young Library and Young High School.
From 0:45–1:09: ‘Why do the Lambing Flat riots matter?’
Formative assessment: ensure that students understand that the riots were one of the most significant examples of disorder on the NSW Gold Fields, similar in significance to the Eureka Stockade in Victoria.
From 1:10–1:47: ‘What kinds of works were central to the development of the library site?’
Formative assessment: ensure that students understand that the heritage features of the land informed the design of the library, including Aboriginal and European heritage studies. 
Organise students into groups of 2 to 3 and direct them to complete a virtual walkthrough of the site (see Appendix 4 in the teaching support resource) and continue adding to their timeline. 
Formative assessment: examine students’ timelines to check for the completeness of the information on the timeline and the correctness of the organisation of the timeline. Reteach the key events of the Lambing Flat riots if the timelines are incomplete, using the information in Resource 1.
Direct students to discuss the following questions with a peer and then generate answers together. Students should record their answers.
What structures are currently located on the site of the Lambing Flat riots?
How new do the structures appear to be and why?
Did you notice any references to the Lambing Flat riots in the virtual walkthrough (see Appendix 4 in the teaching support resource)? If so, what kind of references were made? Why do you think the references are there?
Answers
1. Structures include Young High School, Young Library and the old courthouse building. 
2. The structures range in newness, highlighting the diverse usage of the site over time. 
3. Signage along the pathway and artefact cabinets in the library reference the riots to highlight the historical significance of the site.
Additional resources providing information about the site are available at: 
· Young Historical Museum (general history of the Young area). 
· Young High School and new joint use library and community facility upgrade completed project (overview of the development of the site). 
Primary sources are: ‘Objects and documents created or written during the time being investigated (e.g. artefacts; official documents such as treaties; personal documents such as diaries, photographs and film)’. 
Secondary sources are: ‘Accounts created after the time being investigated which refer to primary sources and present an interpretation (e.g. writings of historians, encyclopaedias, documentaries, textbooks and websites)’.
(ACARA 2025)
Prompt students to recall the definitions of the terms ‘primary source’ and ‘secondary source’. 
Check student recall of primary and secondary sources by presenting examples (such as those in the ACARA definitions above) and using a quick response tool such as gesture voting to enable students to identify whether the example is a primary or secondary source. 
Check for understanding by correcting any misconceptions and reteaching the distinctions between primary and secondary sources, if required, prior to starting the next activity.
Note: direct students to use the links in Appendix 5 (see the teaching support resource) to access online 3D models of sources found at the Lambing Flat site. These sources are from the time of the Lambing Flat riots and students should be encouraged to explore them before watching any of the video explainers of sources in Appendix 6 (see the teaching support resource). Each student will need access to 3 electronic or printed copies of the source analysis questions in Appendix 7 (see the teaching support resource) to participate in the gradual release of responsibility below. Regularly ask students: ‘What have we discovered so far?’ throughout the lesson to highlight the ongoing nature of the process of historical inquiry. 
When introducing students to source analysis using the provided questions, it is important to explain, demonstrate and model the process as explicitly as possible. Check for student understand during co-construction and return to modelling if required. If understanding is not evident, reteach the process before moving into independent practice.
Initial analysis of sources
Model how to access the online 3D models of sources from Lambing Flat (see Appendix 5 in the teaching support resource). Explicitly demonstrate how to rotate, zoom and focus on specific features of a source. Explain that students will use the same set of analysis questions for each source (see Appendix 7 in the teaching support resource) and that all responses must link to what the source suggests about life at Lambing Flat.
Think-aloud
I do (Explicit modelling) – ointment jar
Display the ointment jar and model analysis using a think-aloud.
The first thing I notice is that this is a small container with writing on it.
I can see the word ‘ointment’, which tells me it was used to hold medicine.
This suggests people at Lambing Flat needed treatment for illness or injury.
Because it is manufactured and labelled, it suggests access to imported or commercially made goods.
This source shows us that health and medical care were part of daily life on the goldfields.
It does not tell us who used it, how common it was or how effective the medicine was.
To understand it better, I would need more sources about health conditions at Lambing Flat.
We do (Guided practice) – Chinese porcelain
Display the porcelain fragment and co-construct responses.
Prompt students:
1. What do you notice first? 
What details suggest what this object is?
What might it have been used for?
What does this tell us about life at Lambing Flat?
Guide students towards:
recognising it as Chinese porcelain 
linking to Chinese miners at Lambing Flat 
suggesting daily life, food, trade and cultural presence. 
You do (Independent) – belt buckle
Students independently analyse the belt buckle using the same questions as above.
Prompt during circulation:
What details are you using as evidence?
What does the design or image suggest?
What might this tell us about identity, culture or beliefs at Lambing Flat?
Note: teachers should support students to develop ordered and logical paragraphs. Writing scaffolds support students to plan and effectively structure their writing and, when implemented digitally, allow for increased accessibility, with voice recording, drawing and video options. For more information on writing, see WiS Resource Hub.
Direct students to write a paragraph in response to the question: ‘What do the 3D models of sources tell us about the Lambing Flat riots?’ Students may use a range of strategies to support writing and show understanding, including the use of technology or multi-modal options.
Direct students provide peer feedback using the Two stars and a wish strategy.
Using effective feedback: support students to use the success criteria as the basis for providing peer feedback. Suggested strategies to moderate peer feedback are available from Types of feedback Reteach the content if understanding is not evident.
Note: introduce the videos (see Appendix 6 in the teaching support resource) and explain that these sources represent only a small selection of the artefacts found at the site. Students should be encouraged to be attentive to how the sources may provide clues to the actual events occurring on the site in 1861 and use the videos to test their initial interpretation of the sources, developed when engaging with the 3D models. Students will need to continue to refer to the source analysis questions (see Appendix 7 in the teaching support resource) that was used in Part 1 of this lesson. Regularly ask students: ‘What have we discovered so far?’ throughout the lesson to highlight the ongoing nature of the process of historical inquiry.
Activate prior knowledge by reminding students about how they used the source analysis questions previously. Reteach the process if understanding is not evident.
Source explanation videos
Using Resource 4, model how to access the source explanation videos (see Appendix 6 in the teaching support resource) and distributes 3 copies of the source analysis questions (see Appendix 7 in the teaching support resource) to each member of the class. The teacher instructs students to select 3 of the 8 sources featured in the videos and complete the source analysis questions for their chosen sources. The 8 videos feature a collection of sewing pins, a military button, a glass bottle, a belt buckle, a percussion cap from a rifle, the heel of a man’s boot, an ointment jar and a porcelain ginger jar. The teacher then directs students to break into small groups and select 1 of the 8 sources to discuss. Students use their knowledge of the source and notes on the source analysis questions to discuss the following questions. Students are to record their answers as they discuss the questions.
Describe your chosen source. What is it?
What do you think was its purpose or function?
What does the source tell you about the site or life at the site?
What does the source tell you about:
armaments (weapons and military equipment), law and order on the goldfields
domestic life including clothing, food and drink
movement of goods or people around NSW
the presence or absence of non-European peoples
women and/or children?
Do you think that the source is a significant find? Does it change the way that you think about the Lambing Flat riots?
Note: the following teacher-led activities are designed to support class discussion and debate. The school context may mean that it is necessary to integrate additional scaffolding into the activity to ensure that all students are able to fully engage in the discussion.
Lead a discussion focused on each of the 8 sources featured in the videos. Prompt students to answer the following question for each source: ‘Do you think the source was preserved by choice or by chance? Why?’
The teacher leads the class in a brainstorming activity to create a list of sources that might not have survived but would be likely to make a significant contribution to our understanding of the site and the Lambing Flat riots. Prompt the class to discuss any conclusions that we can draw about the Lambing Flat riots so far and the limitations of only using archaeological sources.
Using effective feedback: students create and submit a concept map in response to the question: ‘What are the limitations of only using archaeological sources to learn about the Lambing Flat riots?’ Students may use a range of strategies to support writing and show understanding, including the use of technology or multi-modal options. Students provide peer feedback using the Two stars and a wish strategy while the teacher circulates around the room to examine each concept map and confirm student understanding. Reteach the content if understanding is not evident.
Note: the next source is a banner produced in 1861 and paraded during the Lambing Flat riots (see Appendix 8 in the teaching support resource). The banner includes the words ‘Roll Up, No Chinese’ and features the Southern Cross and St Andrew’s Cross on a blue background.
This source contains explicit racist and discriminatory language. It must only be used for legitimate historical study and must not be normalised, endorsed or trivialised in any way.
Teachers are required to:
· explicitly acknowledge and address the discriminatory nature of the language before engaging with the source 
· frame the source within its historical context, including attitudes towards Chinese miners at Lambing Flat 
· reinforce that such views are harmful and unacceptable 
· ensure discussion remains respectful and focused on historical analysis. 
This source must be used in accordance with the NSW Department of Education’s Controversial issues in schools policy and procedures ensuring a safe, respectful and inclusive classroom environment at all times.
Teachers should distribute an additional copy of the source analysis questions (see Appendix 7 in the teaching support resource) and ‘Roll Up’ banner (see Appendix 8 in the teaching support resource) to each student at the beginning of the lesson. Students will also need to access the timeline that they created in Resource 2. Teachers are encouraged to ask: ‘What have we discovered so far?’ at the end of the activity to highlight the ongoing nature of the process of historical inquiry.
Teaching the concept of perspectives
Use the ‘Teaching the historical concept of perspectives’ slide deck as a structured explicit teaching sequence to develop students’ understanding of the historical concept of perspectives, using the Lambing Flat riots as a case study.
1. Follow the explicit teaching sequence.
The slides are organised using a clear gradual release model: 
I do – teacher modelling (Chinese miners). 
We do – guided practice (European miners). 
You do – independent practice (police/government). 
Maintain this sequence to ensure students understand both the process and the concept before working independently.
The central question should drive the lesson: ‘How do perspectives shape interpretations of the Lambing Flat riots?’
Revisit this question regularly to help students connect each activity to the broader historical concept. 
Teach the process explicitly.
Students must consistently apply the same thinking routine:
Start with observation (evidence). 
Move to interpretation (what it suggests). 
Link to a specific perspective. 
Make this process visible by:
modelling thinking aloud 
using sentence starters 
reinforcing that evidence stays the same, interpretation changes. 
Use the same source deliberately.
The ‘Roll Up’ banner is used repeatedly to: 
reduce cognitive load 
isolate the impact of perspective. 
Avoid introducing additional sources too early as this can dilute the conceptual focus. 
Actively check for understanding.
Use targeted questioning at key points:
What is the evidence? 
What does it suggest? 
How does the perspective change the meaning?
Ensure all students can: 
distinguish observation vs interpretation 
explain how perspective shapes meaning. 
Note: after students have completed their initial analysis of the ‘Roll Up’ banner (see Appendix 8 in the teaching support resource) and developed preliminary conclusions, direct them to view the source explanation video.
Prior to the lesson, preview the video to determine which sections are appropriate for your students and align with your learning focus.
This source and video contain explicit racist and discriminatory content. You are required to:
· explicitly acknowledge this content before viewing 
· frame the material within its historical context (attitudes towards Chinese people at Lambing Flat) 
· reinforce that these views are harmful and unacceptable 
· ensure all discussion remains respectful and focused on historical analysis. 
This activity must be conducted in line with the NSW Department of Education’s Controversial issues in schools policy.
Following the video, prompt students to reflect on their learning by asking: ‘What have we discovered so far?’
Use this to emphasise that historical understanding develops over time through the analysis and re-evaluation of sources.
Additional context
Using Resource 5, access the source explanation video and instruct students to have their responses available.
Play the video and direct students to:
Add to or refine their earlier responses based on new information 
Direct students to discuss the following in small groups:
Whose perspective is represented in the ‘Roll Up’ banner? 
What does the banner suggest about: 
law and order on the goldfields 
daily life (for example, clothing, food, movement) 
the presence or absence of non-European peoples 
women and/or children? 
Does the banner change the way we understand the Lambing Flat riots? 
Differentiation: HPGE Focus – teacher leads a class discussion in response to the following questions: ‘Do you think that the “Roll Up” banner is a significant find? How does it compare in terms of significance to the artefacts that were discovered on the Lambing Flat site?’ The teacher prompts the class to develop criteria that could be applied to sources to consistently assess their significance. 
Note: teachers may use this session as an opportunity to integrate a wider range of literacy-focused source analysis skills. Teachers will need to be familiar with the sources provided in Appendix 9 (see the teaching support resource ) and Appendix 10 (see the teaching support resource ). You may wish to print Appendix 9 and Appendix 10 for students. Tell students that we are now building on our analysis of artefacts found at the site by examining other physical evidence associated with the riots and held in museum and art gallery collections. This is an opportunity to explicitly teach the concept of ‘corroboration’ to students.
Introduction 
Using Resource 6, explain the importance of pairing historical artefacts discovered at the site of the Lambing Flat riots with other physical evidence produced immediately before, and in the aftermath of, the riots. 
Using effective feedback: students write 3 sentences in response to the question: ‘Why do historians and archaeologists need to corroborate the evidence provided by artefacts found during archaeological excavations?’ Students may use a range of strategies to support writing and show understanding, including the use of technology or multi-modal options. Students provide peer feedback using the Two stars and a wish strategy while the teacher circulates around the room to examine each paragraph and confirm student understanding. Reteach the content if understanding is not evident.
Note: teachers should support students to develop ordered and logical sentences. Types of Sentences supports teachers to understand and explicitly teach sentence structure.
Prompt students to discuss their reasons with a peer via a Think-Pair-Share routine. Students should discuss if they agree and, if not, why they might disagree about the purposes of corroboration. 
Analysing visual evidence
Introduce the idea of using visual evidence to corroborate archaeological findings. Display and model careful examination of the painting in Appendix 9 (see the teaching support resource). Present the bibliographic information associated with the painting to the class and then direct students to create a concept map describing the scene in the painting in Appendix 9. Prompt students to consider the inclusion and organisation of both the human and natural environments. 
Ask students to complete a Think-Pair-Share routine to discuss the significance of tents in the image.
Activate prior knowledge by encouraging students to refer to the timeline created in Resource 2 if they require additional context for the discussion.
Ask students to answer the following questions by writing 3 to 4 sentences in response to each question:
What appears to be happening? 
What can we now add to our understanding of events at Lambing Flat? 
What further evidence would be required to understand events of the time?
Facilitate a class discussion of the answers with an emphasis on the importance of corroboration.
Differentiation: literacy focus – consider integrating elements of visual literacy and the associated metalanguage into this section of the site and sources study. Visual literacy skills enable students to explain how meaning is made within visual sources and describe the choices that may have been made by the author of the source in the process of its creation.
Analysing written evidence
Introduce the second phase of the session where students will now examine written sources. Reinforce the importance of pairing historical artefacts discovered at the site of the Lambing Flat riots with other physical evidence produced immediately before, and in the aftermath of, the riots. 
Note: a selection of written reports of the riots in Appendix 10 (see the teaching support resource) provide further evidence of events to make our investigation more complete. Throughout the second half of 1861, the NSW Legislative Assembly received Chinese petitions for compensation. Petitions were also received from European miners to exclude Chinese people from the goldfields. Teachers may wish to provide a segue from the previous activity examining visual evidence in the form of the final question that students are responding to: ‘What further evidence would be required to understand events of the time?’
Divide the class into either 4 or 8 groups (1 to 2 groups per petition in Appendix 10 [see the teaching support resource]). Direct one student in each group to read the petition out loud to the remaining group members who follow along on their own copy of Appendix 10.
Note: older documents, particularly legal or government documents such as petitions, often include language that may be difficult for students to understand. The teacher should consider having notes already prepared for learners for whom accurate and relevant notetaking based on complex texts is a challenge.
Direct students to work in small groups to annotate the petition, rather than rewriting it.
Model how to read a short section of the petition and annotate it by:
identifying key words or phrases 
paraphrasing complex language into simpler terms 
clarifying the main idea of the section. 
Provide students with a structured approach to annotation. In groups, students:
break the petition into sections 
highlight or underline key information 
add brief notes explaining what each section is saying in their own words.
Ask students to work as a group to highlight elements of the annotated petition that provide additional evidence about the riots at Lambing Flat. Students could compare the content of the petition to the timeline that they created in Resource 2 to determine what content is additional evidence.
Note: teachers should support students to develop ordered and logical sentences. Types of Sentences supports teachers to understand and explicitly teach sentence structure.
Students work individually to answer the following questions in written form. Ask them to write 3 to 4 sentences in response to each of the following questions:
Who is the petitioner?
What is the petitioner asking for and why? 
What can we now add to our understanding about events at Lambing Flat? 
What further evidence would be required to understand events of the time?
Using effective feedback: students provide peer feedback using the Two stars and a wish strategy while the teacher circulates around the room to examine each paragraph and confirm student understanding. Reteach the content if understanding is not evident.
Concluding the lesson
Revisit the learning intention and success criteria. Facilitate reflection by asking:
What is one limitation of archaeological evidence?
How did corroboration change your understanding of the riots?
Summarise key ideas:
Evidence must be corroborated.
Perspectives shape historical interpretation.
Sources have value and limitations.
The Lambing Flat riots reflect broader tensions in 19th‑century Australia.
Evidence of learning
Completed timeline.
Source analysis questions.
Concept maps.
Rewritten petitions.
Structured paragraphs.
Contributions to class and group discussions.
	


[bookmark: _Toc112681291]

[bookmark: _Toc233880427]Learning sequence 2 – site interpretation
The following learning sequence is designed to be completed in approximately 5 hours. It aligns to Term 1–Term 2 in the History Stage 5 – sample scope and sequence. 
Table 2 – Learning sequence 2 details
	Lessons
	Teaching and learning activities
	Registration

	Lesson 2 – interpreting and remembering the Lambing Flat riots: perspectives, significance and memorialisation
Outcome
HI5-INQ-01
Content
The impact of imperialism, immigration and slavery on the movement of peoples
Skills 
Perspectives and interpretations 
Concepts 
Perspectives
Significance
	Lesson overview
In this lesson, students investigate how the Lambing Flat riots (1861) have been interpreted, represented and memorialised from the 19th century to the present. They analyse heritage interpretation documents, memorials, newspapers, scrolls and site features to understand how perspectives shape historical narratives. Students explore the experiences of Chinese peoples in Australia prior to 1900, examine why interpretations differ and reflect on the significance and contestability of the site. 
Suggested duration: 5 hours 
Prior learning: students should already understand historical context, Chinese migration to Australia in the 19th century, and the causes and events of the Lambing Flat riots.
Key vocabulary: perspective, interpretation, contestability, significance, omission. 
Related resources: Resource 7–8. 
Related slides: PowerPoint – Teaching the historical concept of perspectives – Case and site study – Lambing Flat riots.
Beginning the lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intention
Students develop their understanding of the historical concepts while examining how the experiences of Chinese peoples in Australia prior to the 1900s have been interpreted and memorialised at the site of the Lambing Flat riots.
Success criteria
I can:
· write a paragraph that applies historical terms and concepts to communicate why students should study the site of the Lambing Flat riots with reference to the experience of Chinese peoples in Australia
· create a Frayer diagram that applies an understanding of perspectives to recognise the differing ways that individuals and groups have memorialised the Lambing Flat riots.
Activate prior knowledge by asking:
What do we already know about the riots?
How did evidence shape our earlier interpretations?
Teacher explicitly defines:
perspective 
interpretation.
Students take notes using a structured strategy.
Core lesson
Note: the following activities support students to develop their knowledge of the Lambing Flat riots and their historical skills. Students are encouraged to consider the intended and unintended causes and consequences of the Lambing Flat riots. Students engage with the concept of perspective and consider its implications for the use of historical sources to develop interpretations of the past.
Introduction
Using Resource 7, direct students to use a note-taking strategy as they explain why perspective and interpretation matter when understanding the past. 
Note: the teacher explicitly defines the term ‘perspective’ for students as ‘A point of view from which historical events, problems and issues can be analysed, for example the perspective of an individual or group in the past.’
Teacher explicitly defines the term interpretation for students as ‘A way of understanding and explaining what has happened in the past. The discipline of History acknowledges that there is often more than one view of what happened in the past.’ 
Teacher supports students to access the B32 Heritage Interpretation Strategy (PDF 15.98 MB) (pp. 32–38). The teacher places students into 3 groups (or a multiple of 3) to complete a jigsaw activity. Each group should read and summarise information from one of the 3 key themes below that informed heritage interpretation on the Lambing Flat site using a concept map:
Deep Time, Enduring Presence.
A Rich and Prosperous Land.
‘Roll Up, No Chinese’ banner.
After each group generates their summary in a concept map, the teacher should form new groups each comprising of 3 students where each student has developed expertise on a different theme. The teacher then directs students to take 3 minutes each to share what they have learned about their focus theme. When sharing, students should explain: 
the main idea or message of the theme
key historical points or examples
how this theme helps interpret the Lambing Flat riots site
what perspective the theme highlights and why it matters for understanding the past.
Peers should use a note-taking strategy to record the key points from each theme so they can compare how the 3 interpretations connect or differ.
Interpreting the past
Direct students to write a paragraph in response to the question: ‘What happened during the Lambing Flat riots of 1861 and how do we know that it happened?’ Students may use a range of strategies to support writing and show understanding, including the use of technology or multi-modal options.
Using effective feedback: students provide peer feedback to 3 other class members using the Two stars and a wish strategy. Students should be directed to note the similarities and differences between the responses. The teacher circulates around the room to examine each paragraph and confirm student understanding. Reteach the content if understanding is not evident.
Note: teachers should support students to develop ordered and logical paragraphs. Writing scaffolds support students to plan and effectively structure their writing and, when implemented digitally, allow for increased accessibility, with voice recording, drawing and video options. 
The teacher leads a structured peer discussion about why different students came to differing conclusions about what happened during the riots or evidenced their conclusions in different ways. The teacher prompts students to consider how different types of evidence may lead to different conclusions. The teacher asks what sources, which may not have survived, would contribute to our understanding of the site?
The teacher breaks students into groups again with each group answering one of the following questions:
Based only on the archaeological evidence, what could be written about the site and its history? Which sources survived by chance or by human intervention?
Based only on the written evidence, what could be written about the site and its history? Which sources survived by chance or by human intervention?
Based only on the visual evidence, what could be written about the site and its history? Which sources survived by chance or by human intervention?
The teacher leads a structured peer discussion about why different types of evidence led to differing conclusions about what happened during the riot. The teacher prompts students to consider what might be the limitations of using only one type of evidence to understand an historical event.
The teacher directs students to use archaeological, written and visual evidence to write a one-page report of events that took place in Young from 1860 to 1862. Students should be guided to include:
a clear chronological account of key events between 1860 and 1862
specific examples of archaeological evidence, for example, artefacts and site features, and what they reveal
specific examples of written evidence, for example, newspapers, government documents and letters, and what they reveal
specific examples of visual evidence, for example, sketches, photographs and banners, and what they reveal
an explanation of how each type of evidence contributes to understanding the riots
a reflection on the limitations of each evidence type
a concluding statement about how combining multiple types of evidence strengthens historical interpretation.
Why does the site of the Lambing Flat riots matter today?
Check for understanding by asking students to write 3 sentences in response to each of the following questions: ‘What excites you about the Lambing Flat riots site?’ and ‘Why should students make it a priority to look at Lambing Flat as a site study?’ Students may use a range of strategies to support writing and show understanding, including the use of technology or multi-modal options. The teacher should circulate around the room to examine each paragraph to confirm student understanding. Reteach the content if understanding is not evident.
Note: teachers should support students to develop ordered and logical sentences. Types of Sentences supports teachers to understand and explicitly teach sentence structure.
The teacher then directs students to watch the panel discussion (see Appendix 13 in the teaching support resource) between:
Dr Bec Parkes, lead archaeologist during the excavation of the Lambing Flat site and director of Lantern Heritage
Dr Jennifer Lawless, consultant historian and educational lead for the Lambing Flat riots site and source study
Dr Simon Graham, HSIE curriculum advisor and project lead for the Lambing Flat riots site and source study.
Lead a structured peer discussion comparing students’ responses with those of Dr Parkes and Dr Lawless. Provide students with explicit prompts to guide discussion:
What is similar between your answers and those of Dr Parkes and Dr Lawless? 
What is different? 
What evidence or ideas did they include that you did not? 
How would you improve your answer based on what you have seen?
Direct students to complete a Think-Pair-Share routine to explore how different perspectives can lead people to approach and value historical sources and sites differently. 
Note: the following activities support students to develop their knowledge of the Lambing Flat riots and their historical skills. Students are encouraged to consider how the Lambing Flat riots have been remembered by different groups of people and in different contexts. Students develop understanding of the actions, values, attitudes and motives of people in the context of the past. Students engage with the concept of ‘perspective’ and consider its implications for the memorialisation of historical events. Explanation of the place of perspective and memorialisation in history may be supported by the following resources: Explore historical perspectives and History and memorialisation.
Activate prior knowledge by reminding students of the definition of the term ‘perspective’: ‘A point of view from which historical events, problems and issues can be analysed, for example the perspective of an individual or group in the past’.
Introduction
Using Resource 8, direct students to take notes based on teacher explanation of the role of perspective and memorialisation in efforts to understand the past. The teacher models how to access the NSW War Memorials Register and scroll down to use the ‘Search memorials by suburb or postcode’ to identify a memorial in the local area or nearby to the school.
The teacher supports students to identify a memorial in the local area or nearby to the school. The teacher prompts students to carefully examine the content of the memorial before answering the following questions:
What kind of memorial is it? Is it a statue, a plaque or a roll of honour?
Who or what does the memorial commemorate?
What is the main perspective that the memorial communicates?
Are there any stories that are missing in the memorial?
Note: teachers should support students to develop ordered and logical paragraphs. Writing scaffolds support students to plan and effectively structure their writing and, when implemented digitally, allow for increased accessibility, with voice recording, drawing and video options. 
Modelling practice: when introducing students to source analysis or new types of sources, it is important to explain, demonstrate and model the process as explicitly as possible before gradually releasing responsibility.
Examples of memorialisation of the Lambing Flat riots 
The teacher should model how to examine the newspaper article (see Appendix 11 in Supporting resources) with a view to understanding its role in memorialisation. The teacher should model noting the year the newspaper article was published and writing 3 sentences describing how the Lambing Flat riots are memorialised in the article.
Guided practice: the teacher should guide students to complete a second source analysis of a new type of source and circulate throughout the room to check student understanding. Reteach the process if understanding is not evident.
The teacher guides students in examining the memorial scroll (see Appendix 12 in Supporting resources). The teacher should remind students to note the year the memorial scroll was published and write 3 sentences describing how the Lambing Flat riots are memorialised in the scroll.
Independent practice: the teacher should release students to complete a final source analysis of a new type of source and circulate throughout the room to confirm student understanding. Reteach the process if understanding is not evident.
The teacher releases students to analyse the examples of historical memorialisation of the events that occurred at Lambing Flat in the virtual walkthrough of the Lambing Flat riots site (see Appendix 4 in Supporting resources). Students should explore the virtual walkthrough to find the following examples of memorialisation:
sign commemorating the reading of the Riot Act in Young on 14 July 1861
engravings on the footpath telling the story of the riots
information panels commemorating aspects of the riots.
The teacher directs students to individually create a pamphlet that provides an historical overview for visitors to the site, highlighting key examples of memorialisation. Students should include a section that explains the significance of at least one of the archaeological artefacts they have studied. Prompt discussion using the prompts below:
Consider how your priorities may influence representations of the site.
Ask whose stories you are telling in your pamphlet and whose stories might be omitted. How intentional are these choices?
Note: students will need access to a range of craft supplies to create the pamphlet in the activity below, including A3 paper or cardboard, pencils and a collaborative workspace. Alternatively, this activity could be completed using online platforms such as Canva. 
Concluding the lesson
Revisit the learning intention and success criteria with students.
Facilitate a whole‑class reflection using prompts such as:
How do different perspectives shape the way historical events are remembered?
What choices did you make when designing your memorial and why?
Whose stories were emphasised or omitted in your pamphlet or memorial?
Summarise key ideas:
Historical interpretations differ because evidence, values and perspectives differ.
Memorials communicate particular viewpoints and can omit others.
The Lambing Flat riots remain significant because they reveal tensions around migration, racism and identity in 19th‑century Australia.
Students complete a brief exit reflection (written or verbal) responding to: ‘What is one new insight you gained about how history is interpreted or remembered?’
Evidence of learning
Concept maps from jigsaw activity.
Paragraph explaining what happened and how we know.
Group evidence‑type interpretations.
One-page report synthesising evidence.
Pamphlet for site visitors.
Contributions to discussions.
	


[bookmark: _Toc233880428]Overall program evaluation
This section has been provided for teacher evaluation notes. Evaluating teaching and learning programs for HSIE 7–12 provides advice to support this process.
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