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[bookmark: _Toc112681289][bookmark: _Toc226623467]Overview
[bookmark: _Toc168398232]This sample program of learning addresses ‘The work environment’ (core) focus area. The activities are designed to allow students to develop the knowledge, understanding and skills to research and develop solutions to work issues. Additional support for this program, including sample teaching resources, is available on the Planning, programming and assessing commerce (2024) webpage. In the 100-hour course, a minimum of 2 core focus areas need to be delivered. All core focus areas need to be delivered in the 200-hour course. 
[bookmark: _Hlk208494654]Note: this resource includes topics that might be considered controversial or sensitive. Teachers are to respect the diverse views and experiences of all students and approach discussions in a manner that is impartial, free from harassment and discrimination, supportive of students’ wellbeing needs and aligned with the department’s Professional and ethical standards, Anti-racism policy, Controversial issues in schools procedures and Values in NSW public schools. Teachers should facilitate rational discourse and objective study while tailoring the content to meet the unique needs of their students. Where possible, teachers should consult with the school’s wellbeing team before using contexts that might be sensitive for some students.
[bookmark: _Toc226623468]Planning considerations
Consider the Universal Design for Learning principles of engagement, representation and expression in conjunction with this sample program of learning when planning for teaching and learning. Suggested learning intentions and success criteria have been provided to demonstrate how they may be written. Learning intentions and success criteria are most effective when they are contextualised to meet the needs of students. Teachers may edit those provided and can write and use additional learning intentions and success criteria. Learning intentions and success criteria are both an explicit teaching and formative assessment strategy.
Program registration and evaluation support enhanced student outcomes. Evaluation is an important, ongoing part of the programming cycle and must be considered before program implementation. Evaluating teaching and learning programs for HSIE 7–12 provides advice to support this process. Ensure registrations and evaluations are in line with school procedures, department policies and NESA requirements.
[bookmark: _Toc226623469]Suggested timeframe
This sample program of learning is designed to be completed over a period of approximately 10 weeks in 60-minute lesson sequences. This duration can be adapted to suit the school context.
[bookmark: _Toc112681290][bookmark: _Toc226623470]Outcomes
A student:
CO5-RRI-01 examines and describes the rights and responsibilities of individuals in different contexts
CO5-ECB-01 explains economic and business concepts and processes
CO5-WOR-01 explains the nature and role of work in society
CO5-GOL-01 explains the role of government and the law in society
CO5-DEC-01 investigates and assesses factors affecting decisions
CO5-PRO-01 evaluates and applies options for solving problems and addressing issues
CO5-FIN-01 applies strategies to manage financial risks and rewards in the current financial landscape
CO5-COM-01 selects and uses a range of information sources and terminology to communicate concepts and ideas
Commerce 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.

[bookmark: _Toc226623471]Learning sequence 1 – The workplace
Note: The workplace content group in this program should cover approximately 10 × 60-minute lessons. Examples included in the syllabus are provided to support delivery of course content. These examples are not mandatory and teachers may choose to use the examples provided or select appropriate alternatives.
Table 1 – Learning sequence 1 details
	Outcomes and content
	Teaching and learning activities
	Registration

	Lesson 1 – types of employees and employment
Outcome
CO5-WOR-01 explains the nature and role of work in society
Content
The workplace
The types of work and work arrangements
Concepts
Work and work futures
Resource allocation and decision-making
Skills
Decision-making and problem-solving in the context of the work environment
Working independently and collaboratively
	Lesson overview
Students explore different types of work and employment arrangements, examining how rights, responsibilities and life events shape career pathways. Through guided activities, they categorise employment types and create a timeline showing how work can change over a lifetime, building understanding of how employment meets individual and community needs.
Suggested duration: 2 hours 
Prior learning
Students have: 
previously explored the concept of work and its role in meeting individual and community needs 
been introduced to basic economic concepts such as goods, services and the workforce 
practised reading informational texts and extracting key ideas from structured documents.
Key vocabulary: employment, arrangements, rights, responsibilities, casual employment, part-time employment, full-time employment, contractor, apprentice, trainee, duty of care, workplace agreement 
Related resources: Commerce (Stage 5) sample support resource – The work environment (core), Learning Sequence 1, Lesson 1
Beginning of lesson
Welcome students and briefly recap prior learning about the purpose of work in society.
Introduce the learning intention: ‘Today we are learning about different types of work and work arrangements so we can understand how work meets individual and community needs’. 
Unpack the success criteria with students, clarifying what it means to identify, categorise and explain employment types and pathways. 
Activate prior knowledge by asking: ‘What kinds of jobs do you already know about? What do you think influences the type of work someone chooses?’
Highlight key vocabulary and ensure students understand the terms before beginning the activities.
Learning intention
Students learn about:
the different types of work and work arrangements so they can understand how work meets individual and community needs in society.
Success criteria
Students will be able to:
identify and categorise various types of employment while describing their rights, typical hours, advantages and disadvantages
create and annotate a timeline of different employment pathways over a lifetime, explaining how life events influence career choices and changes.
Core lesson
Note: depending on your context, you may need to explain the term ‘worker’s rights’ before starting the activity. 
Consider pre-teaching key vocabulary (for example, duty of care, discrimination, consultation) and using visual aids or glossaries to support understanding. As both texts may be dense and conceptually complex, you might develop a simplified resource that condenses the content into a more accessible, learner-friendly format to help students focus on relevant ideas.
Activity 1 – table activity: students use Types of employees and Types of Employment to complete Table 1 – types of employment in the student resource pack.
Potential adjustment: provide students with a table and a list of employment types, each represented by an emoji. Have students match each employment type with its definition and characteristic.
Activity 2 – timeline: students create a simple timeline that shows likely pathways between different types of employment throughout a person’s working life. Students annotate it with an explanation of how significant life events, for instance finishing high school, graduating university, getting married, having a child or retiring from full-time work can impact a person’s type of employment.
Modelled response: the following is a response to the prompt ‘Why might someone change jobs after leaving school?’
Completing school leads to a change in an individual’s work patterns. Some enter full-time work, while others pursue vocational training through trades. University pathways often involve studying full-time with part-time employment alongside. Alternatively, individuals may secure full-time work in a field unrelated to their studies, prioritising financial stability or personal circumstances. 
Teacher guides students to explain connections between life events and employment changes using prompts such as:
Why might someone change jobs after leaving school?
What kind of work might someone choose after having a child?
How does retirement impact work arrangements?
Students can share their timelines in small groups and discuss similarities or differences in pathways.
As a class, compare different employment journeys and reflect on what affects career choices.
Potential adjustment: provide a template with key life events already listed so students focus on connecting events to employment changes. Or, instead of a timeline, allow students to map out pathways using a flowchart or storyboard format.
Concluding the lesson
Revisit the learning intention and success criteria. 
Facilitate a quick whole‑class reflection: ‘What is one new thing you learned about employment types today? What life event do you think has the biggest impact on someone’s work pathway?’ 
Summarise the big ideas: 
Employment types differ in rights, hours, advantages and disadvantages.
People’s work pathways change over time due to life events, opportunities and personal circumstances.
Clarify how today’s learning connects to future lessons on workplace rights, career planning and decision‑making.
Evidence of learning
Completed employment table – demonstrates students’ ability to identify and categorise types of employment, including rights, hours, advantages and disadvantages. 
Annotated timeline or pathway map – shows students’ understanding of how life events influence employment choices and transitions. 
Class discussion contributions – provide informal evidence of students’ ability to explain employment concepts using key vocabulary. 
Teacher questioning during activities – allows monitoring of student comprehension and ability to make connections between work arrangements and life circumstances.
	

	Lesson 2 – why people work: motivations, wellbeing and contribution to society
Outcome
CO5-WOR-01 explains the nature and role of work in society
Content
The workplace
The contribution of work to the wellbeing of individuals and broader society
Concepts
Work and work futures
Resource allocation and decision-making
Skills 
Decision‑making and problem‑solving in the context of the work environment 
Working independently and collaboratively
	Lesson overview
Students investigate why people work, exploring financial and non‑financial benefits, motivations and the role of altruism. Through discussion, categorising tasks, case studies and personal reflection, students examine how work contributes to individual wellbeing and society. They consider how motivations shape career choices and how work supports personal goals and community needs.
Suggested duration: 2 hours 
Prior learning
Students should know the:
basic needs and wants, and how individuals make choices to satisfy them
concept of income and different ways people earn money
relationship between work, lifestyle and wellbeing introduced in earlier lessons
foundational ideas about community services and why governments collect tax.
Key vocabulary: wellbeing, motivation, lifestyle, work-life balance, altruism, taxation
Related resources: Commerce (Stage 5) sample support resource – The work environment (core), Learning Sequence 1, Lesson 2
Beginning of lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Define key terms such as ‘wellbeing’, ‘work‑life balance’ and ‘altruism’.
Prompt thinking: ‘Besides earning money, what are some reasons people work?’
Learning intentions
Students learn about:
financial and non-financial motivations for working, including altruistic reasons
how work contributes to individual wellbeing
the role of work in supporting the wellbeing of the broader society through income, services and social connection.
Success criteria
Students will be able to:
describe how work meets financial, emotional and social needs for individuals
explain how taxes and wages contribute to community wellbeing and public services
compare altruistic and income-driven motivations across different types of work and career paths.
Core lesson
Activity 3 – Think-Pair-Share 
Step 1: Think
Teacher poses to the class the question: ‘Besides earning an income, why do people get a job?’ Teacher encourages quiet reflection: ‘Take a moment to think about this and record at least 3 reasons in your notebook. Think about personal goals, learning opportunities or how work contributes to society.’ Teacher can support students with sentence starters such as ‘People work because …’
Step 2: Pair 
Teacher helps students engage with peers: ‘Now, turn to the person next to you and share your ideas. Compare your lists. What similarities do you see? Did your partner think of something you hadn’t considered?’ Teacher encourages deeper thinking: ‘Together, try to come up with one more reason to add to your list’.
Step 3: Share 
Teacher facilitates class discussion: ‘Let’s bring all our ideas together. As you share, I’ll write your responses on the board. We'll sort them into the following categories: personal goals, helping others or learning and growth.’ Teacher supports connections: ‘Looking at our list, what patterns do you notice? How do different reasons for working shape society?’
Potential adjustment: have students record 3 reasons why people work (besides earning an income) on sticky notes. They can then place their notes under one of 3 categories ‘Personal goals, Helping others, Learning and growth’ on the board, then review and discuss patterns as a class.
Activity 4 – direct instruction: class to discuss how work directly impacts an individual. 
Teacher explains that work allows individuals to earn an income, which helps them meet their needs (for example, food and housing) and wants (for example, holidays and hobbies). This income gives people independence and control over their lives. 
Students address the following question: 
How does earning money affect someone’s lifestyle?
Sentence starters:
When someone earns money, they can afford to …
If a person doesn’t earn enough, they might struggle to …
Having an income gives people the ability to …
Responses could be demonstrated in a cause-and-effect template. 
Teacher then explains non-financial benefits, which include gaining skills, building confidence and social connection.
Students to consider in groups how not working may impact an individual’s confidence or social life. Groups can then share their responses during a class brainstorm. 
Teacher then explains the importance of societal wellbeing by explaining that work is also about being part of a community. One way individuals contribute to society is through taxation. Teacher explains that when people earn money, they pay a portion to the government as tax. 
Teacher asks the class: ‘What does the government use our tax money for?’ Teacher to lead the discussion to public services such as hospitals, schools, roads, parks and emergency services. Teacher can also show Where your money goes to support their teaching. 
Teacher to emphasise that this is the primary way individual work benefits everyone.
Activity 5 – categorising and matching activity: teacher to define altruism as selfless concern for the wellbeing of others. 
Note: depending on your context, EAL/D learners may need visual support to grasp categories such as high salary and altruistic motivations. They may also benefit from job-related images and simplified explanations to build familiarity with unfamiliar terms.
Students to sort the following ‘motivations list’ into the 2 categories below:
High salary motivation.
Altruistic motivation.
Motivations may include:
wanting to reduce homelessness
a passion for science innovation
earning enough to retire early
protecting wildlife habitats
becoming famous
working in aged care
class-generated responses.
In the student resource pack, students to complete Table 2 – motivations by matching the altruistic motivation to a career.
Check for understanding
Students use mini whiteboards to categorise each job as either highly altruistic or a job with altruistic elements. As the teacher calls out each profession one at a time, students write their response and hold up their board. Brief discussion after each reveal encourages quick reasoning and class reflection. Jobs to classify:
· nurse
· chef
· charity worker
· volunteer worker
· engineer.
Students to discuss jobs that are highly altruistic (for example, nurses, firefighters, charity workers and so on) but also highlight that any job can have an altruistic element. Mention volunteering as a form of unpaid work that is purely altruistic.
Modelled response
Firefighters risk their lives to save others. Nurses provide critical care to patients, and charity workers dedicate time to improving community wellbeing. These jobs are deeply altruistic, however, most jobs can have an element of altruism. For example, a chef ensures people are fed, and a taxi driver helps others travel safely. 
Activity 6 – group case profile activity: teacher to divide students in small groups of 3–4, then:
provide each group case study profiles (see student resource pack) 
instruct groups to read their assigned profile and respond to the following: 
How does their work help them achieve personal and financial goals?
What skills or personal growth might the worker gain from their job? 
How does their work contribute to the wellbeing of society? 
Is there an element of altruism in their work? Explain. 
Have each group share their responses for their case studies with the class.
Sentence starters that students could use:
This job helps them achieve personal goals because …
One financial benefit of this work is …
A skill they might gain from this job is …
This work contributes to society by …
An altruistic aspect of this job is …
Potential adjustment: allow advanced learners to create additional discussion questions for deeper analysis.
Activity 7 – personal reflection: students imagine their ideal job in 10 years’ time. Students to select a job title (for example, accountant) and describe what the roles involves. Students then address how the role might help them achieve:
financial goals – for example, buying a home, travelling
personal growth – for example, skills, confidence
happiness – for example, pride, work-life balance.
Sentence starters:
This job would allow me to …
I would feel fulfilled because …
Pair-and-Compare 
Students discuss responses with a partner, noting similarities and differences.
Volunteer share.
2–3 students share insights with the class.
Potential adjustments: provide pre-selected career examples to guide student reflections. Consider how EAL/D learners can be encouraged to participate in these types of classroom interactions and how their speaking skills can be supported. For example, providing thinking time, questioning techniques, recasting and so on.
Concluding the lesson
Revisit the learning intentions and success criteria, highlighting how students explored motivations, wellbeing and societal contribution.
Quick reflection:
What is one non‑financial benefit of working?
How does work help both individuals and the community?
Summarise key ideas: work supports financial needs, personal growth, wellbeing and community functioning through services and altruistic contributions.
Evidence of learning
Think‑Pair‑Share responses – show students’ understanding of diverse motivations for work.
Categorising and matching tasks – demonstrate students’ ability to distinguish between high‑salary and altruistic motivations.
Case profile group responses – provide evidence of students analysing how work supports personal goals, financial needs and societal wellbeing.
Mini whiteboard classification activity – offers quick formative evidence of students’ ability to identify altruistic and non‑altruistic work.
Personal reflection task – shows students applying concepts to their own future aspirations and understanding how work contributes to wellbeing.
	

	Lesson 3 – stakeholders in the workplace: interests, conflict and cooperation
Outcome
CO5-RRI-01 examines and describes the rights and responsibilities of individuals in different contexts
Content
The workplace
· The types of stakeholders and their roles in relation to the workplace
Concepts
Resource allocation and decision-making
Work and work futures
Skills 
Decision‑making and problem‑solving in the context of the work environment
Working independently and collaboratively
	Lesson overview
Students learn who the key workplace stakeholders are and how their interests shape workplace decisions. Through definition tasks, matching activities and scenario-based group work, students explore conflict, cooperation and negotiation between stakeholders. They analyse how different perspectives influence workplace outcomes and reflect on the complexity of balancing competing interests.
Suggested duration: 2 hours 
Prior learning
Students:
have previously explored why people work and how work contributes to individual and community wellbeing
understand basic workplace concepts such as employee, employer and work roles
have practised group discussion, categorising information and interpreting short texts
have been introduced to the idea that different people have different motivations and interests.
Key vocabulary: stakeholder, negotiation, conflict, industrial relations, union, employer association, government, redundancy 
Related resources: Commerce (Stage 5) sample support resource – The work environment (core), Learning Sequence 1, Lesson 3
Beginning of lesson
Welcome students and recap prior learning about motivations for work and how work affects individuals and society.
Introduce the learning intentions: ‘Today we are learning about workplace stakeholders and how their interests can lead to cooperation or conflict.’
Unpack the success criteria so students understand they will: 
define key stakeholder terms 
identify stakeholder interests 
analyse conflict and cooperation in workplace scenarios.
Pre-teach essential vocabulary such as ‘stakeholder’, ‘industrial relations’, ‘negotiation’, ‘conflict’ and ‘cooperation’. 
Prompt thinking: ‘Who do you think is affected when a workplace makes a big decision?’
Learning intentions
Students learn about:
the roles and perspectives of key stakeholders in workplace scenarios
key concepts in industrial relations including negotiation, conflict and cooperation
how communication and collaboration influence decision-making among stakeholders.
Success criteria
Students will be able to:
identify and describe workplace stakeholders and use industrial relations terminology in context
explain each stakeholder’s main interests in a workplace issue
present stakeholder perspectives and describe points of conflict and cooperation.
Core lesson
Note: encourage EAL/D learners to use a bilingual dictionary as well. Translating new vocabulary into students' home languages is useful but remember that EAL/D learners may not be literate in their home language or be able to understand all the terms in their home language. Teacher-led explanations remain essential for building accurate understanding.
Activity 8 – definition and matching activities: students use dictionary.com to define the term ‘stakeholder’.
In the student resource pack, students use Table 3 – matching activity to match the terms with their correct definition. Terms to be matched – ‘employee’, ‘employer’, ‘union’, ’employer association’, ‘government’.
Students to define the following terms:
industrial relations
negotiation
conflict
cooperation.
In the student resource pack, students use Table 4 – stakeholders to match the primary interest to the stakeholder. 
Potential adjustments: provide simplified definitions of stakeholder terms with visual cues. 
Note: the following activity contains some complex terms within the scenarios. For example, ‘logistics’, ‘parcel’, ‘redundant’, ‘processing plant’ and ‘production line’. Depending on your context, it may be worthwhile to define and explain these terms. 
Activity 9 – group stakeholder scenario activity: teacher to divide the class into groups of 4. Assign each student in the group to take on the role of one stakeholder: 
employer 
employee 
union representative 
employer association adviser
government official.
Teacher to assign each group a Workplace Scenario Card (see student resource pack). The scenarios present a common workplace issue.
Groups must discuss the scenario from the perspective of their assigned role. They should consider:
what their main goal or interest is in this situation
their ideal outcome
their relationship with the other stakeholders. Do they need to cooperate with them? Are they in conflict with them?
what action they would take.
Groups should record their key discussion points on a large sheet of paper, summarising each stakeholder's position.
Teacher to select students or students volunteer to share their scenario and the different stakeholder perspectives they discussed. In small groups, students listen and talk through the questions below. Once ideas are shared, students write down their main points in their workbook.
For each scenario, name the stakeholders who were in conflict. 
Why were they in conflict?
Where did they need to cooperate?
Was a 'win-win' situation possible?
Students to reflect on what they learned from exploring different stakeholder views by answering the following questions:
What surprised you about trying to make all stakeholders happy? For example, conflicting priorities, power imbalances. 
How might this help you understand real business or economic decisions in the future? 
Potential adjustments: offer a structured worksheet with the 4 scenario questions and space to write sentence-by-sentence. To ensure all students can meaningfully engage, identify the language and cultural knowledge required for the activity. Provide necessary background through visuals, pre-teaching or shared examples. Structure the activity to allow flexible participation such as Think-Pair-Share, sentence starters or scaffolded group roles so every student has an equal and supported opportunity to contribute.
Concluding the lesson
Revisit the learning intentions and success criteria, highlighting how students explored stakeholder roles, interests, conflict and cooperation. 
Quick reflection: 
Which stakeholder role was hardest to understand and why? 
Why is it difficult to make all stakeholders happy?
Invite a few groups to share one insight from their scenario discussion. 
Summarise key ideas: workplaces involve multiple stakeholders with competing interests, and cooperation or negotiation is often needed to reach workable outcomes.
Evidence of learning
Definition and matching tables – show students’ understanding of stakeholder terms and industrial relations vocabulary. 
Stakeholder interest matching task – demonstrates students’ ability to identify and connect interests to stakeholder groups. 
Group scenario discussions – provide evidence of students analysing conflict, cooperation and differing perspectives. 
Recorded group summaries – show students’ ability to articulate stakeholder goals and actions. 
Reflection questions – reveal students’ understanding of the complexity of balancing stakeholder needs.
	

	Lesson 4 – how work changes over time: past, present and future industries
Outcome
CO5-WOR-01 explains the nature and role of work in society
Content
The workplace
Examine how the nature of work has changed and how it is likely to change in the future
Concepts
Work and work futures 
Resource allocation and decision‑making 
Skills 
Decision‑making and problem‑solving in the context of the work environment 
Working independently and collaboratively
	Lesson overview
Students explore how work in different industries has changed over the past century and predict what future work may look like. Through modelling and a gallery walk activity, students analyse technological, social and economic influences on work. They examine patterns in workforce participation and consider how demographic factors shape work choices.
Suggested duration: 2 hours 
Prior learning
Students:
have previously explored why people work and how work contributes to wellbeing and society
understand basic workplace concepts, motivations and stakeholder perspectives
have practised interpreting images, timelines and short texts
have experience working collaboratively in small groups.
Key vocabulary: trend, innovation, technological change
Related resources: Commerce (Stage 5) sample support resource – The work environment (core), Learning Sequence 1, Lesson 4
Beginning of lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Welcome students and recap prior learning about workplace motivations and stakeholder perspectives.
Pre‑teach key vocabulary such as ‘innovation’, ‘trend’ and ‘technological change’.
Prompt thinking: ‘How has work changed in your lifetime or your parents’ lifetime?’
Explain that students will analyse industry change and create a gallery walk.
Learning intention
Students learn about:
how work in different industries has changed over time, what future work may look like and how social, economic and technological factors influence work choices.
Success criteria
Students will be able to:
analyse how an industry has changed and predict future trends
explain how global events and innovations influence work decisions
assess how demographic and economic factors shape work opportunities
create a gallery walk showing past, present and future industry work.
Core lesson
Note: gallery walk images must be displayed clearly around the room and may include posters on the walls, models or other examples on tables, and printouts of any computer-based work. Ensure there is sufficient space between and around each piece of work to allow for ease of movement and close inspection of each work. Provide students with sticky notes and pens. Set a time limit for the first round of the gallery walk. Allow time for participants to view each piece of work and give written feedback on the response.
To support students in developing their gallery walk, model the task using a familiar teaching example. For instance, use the evolution of classroom technology as a mini gallery:
· Blackboard (1920s–1950s) – show an image of a traditional chalkboard and explain how it was used for whole-class instruction. Share how the change occurred due to mass production and standardisation and that it led to limited interaction as it was labour intensive. 
· Overhead projectors (1950s–1980s) – Show an image of a classic overhead projector and explain how teachers used transparent sheets to display notes and diagrams. Share how this change occurred due to the need for more visual, reusable teaching materials. It allowed teachers to face the class while presenting and increased opportunities for visual learning and class discussion.
· Whiteboard (1980s–2000s) – display an image of a whiteboard and discuss how it allowed for quicker, cleaner writing and more interaction. Share how the change occurred due to health concerns and cleaner technology. Writing on whiteboards was more efficient and less physically demanding than the blackboard. 
· Digital projectors (2000s–2010s) – include an image of an overhead or digital projector and explain how it introduced multimedia into lessons. Share how this change occurred with the rise of multimedia, and the impact on teachers include improvement in technological skills and incorporating multimedia into lessons. 
· Smartboard (2010s–present) – show a modern smartboard and describe how it allows for interactive, digital learning experiences. Share how smartboards were a result of combining computer and projector capabilities while allowing students to engage with content in real time. This required teachers to further enhance their technological skills while increasing classroom interactivity.
· Future classroom (student-created) – invite students to sketch or digitally design what they think future classroom technology might look like (for example, holograms, AI tutors, virtual reality learning).
Use this example to demonstrate how to:
· select meaningful images that show change over time
· label each image with a short description and date
· create a future-focused image using drawing tools or digital apps.
Encourage students to follow this structure when exploring their chosen industry. Remind them to think about how work has changed due to technology, social needs or economic shifts.
Activity 10 – gallery walk: as a class, students develop a gallery walk of images from different industries over the last 100 years. Working in groups of 2–3, students find images to show the nature of the work and a timeline of the changes in their chosen industry. Students will also need to create their own images of what their chosen industry might look like in the future (see student resource pack for activity scaffold). They may pick any of the following industries:
health
financial services
consumer products and services
logistics and transportation
business products and services
construction
real estate
retail.
Potential adjustments: provide starter image sets for Activity 10 to reduce cognitive load. Allow students to participate by creating a digital version (for example, Google Slides) if they’re uncomfortable presenting or moving around.
Concluding the lesson
Revisit the learning intention and success criteria.
Quick reflection:
What was the biggest change in your industry?
What factors will shape future work the most?
Invite groups to share one insight from their gallery walk.
Summarise: work changes due to technology, social needs, global events and economic pressures.
Evidence of learning
Gallery walk images and timelines – show understanding of past, present and future work trends.
Written descriptions and labels – demonstrate understanding of technological, social and economic influences.
Group discussion and collaboration – show students explaining why industries change.
Future industry prediction image – shows application of trend analysis.
Sticky‑note feedback – provides insight into students’ ability to evaluate industry change.
	

	Lesson 5 – reading and interpreting workforce change data (1979–2019)
Outcome
CO5‑WOR‑01 explains the nature and role of work in society 
Content
The workplace
· Examine how the nature of work has changed and how it is likely to change in the future
Concepts
Work and work futures 
Resource allocation and decision‑making
Skills 
Decision‑making and problem‑solving in the context of the work environment 
Working independently and collaboratively
	Lesson overview
This lesson introduces students to long‑term changes in workforce participation using selected data from Families Then & Now: How we worked. Students interpret graphs, compare gender participation trends and explore how social, economic and technological factors influence work patterns. They also examine how technology and COVID‑19 accelerated working‑from‑home practices through discussion and a fishbone diagram.
Suggested duration: one hour 
Prior learning
Students:
have previously explored why people work and how work contributes to wellbeing
understand basic demographic concepts such as age, gender and family roles
have practised Think‑Pair‑Share and interpreting simple graphs.
Key vocabulary: participation, societal norms, working from home, demographic shift
Related resources: Commerce (Stage 5) sample support resource – The work environment (core), Learning Sequence 1, Lesson 5
Beginning of lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Recap prior learning about how work changes over time.
Briefly explain how to read long‑term trend graphs (x‑axis, y‑axis, categories).
Prompt thinking: ‘What factors might change how much people work over decades?’
Learning intention
Students learn about:
how workforce participation has changed over time and how social, economic and technological factors influence these trends.
Success criteria
Students will be able to:
interpret graphs showing workforce participation over time
explain reasons for changes in men’s and women’s participation
infer social and economic influences on family work patterns
show how technology and events such as COVID‑19 changed working from home.
Core lesson
Note: it may be worthwhile directing students only to the relevant sections of the article Families Then & Now: How we worked. Additionally complex terms such as ‘flexible working arrangements’, ‘contraception’ and so on could be defined and explained to the class to make the work more accessible. Additionally, it may be beneficial to interpret some of the figures together as a class before commencing the questions.  
Activity 11 – research report reading comprehension activity: students use Figure 1, Figure 6 and the ‘Working from home’ section from Families Then & Now: How we worked to complete the following. 
Using Figure 1, describe the overall changes in the workforce between 1979 and 2019.
· What is being measured?
· Who is being compared?
· What time periods are covered?
In Figure 1, the overall trend for men has not changed nearly as much as for women. What may be a reason for this?
· How might societal norms have influenced men’s consistent participation?
· If men were already participating at high levels, was there much room for change?
· Does a stable trend mean there was less transformation in men’s roles?
Use Figure 6 to compare the percentage of ‘both working’ parents in 2016 (66%) with 1991 (54%). What could you infer about changes in society over this time (think about the cost of housing)?
Read the ‘But some things stay the same’ section of Families Then & Now: How we worked and consider why the percentage of stay-at-home dads has not changed much over this period? Show your response in a Think-Pair-Share.
Read the ‘Working from home’ section of Families Then & Now: How we worked. Show how technology helped more people work from home over time and how COVID-19 sped up this change. Use a fishbone diagram with the following 4 parts: technological change, social factors, workplace culture and health events.
Potential adjustments: provide or offer sentence starters for interpreting graphs. Provide a fill-in-the-blanks worksheet with parts of the graphs already labelled to reduce processing load.
Concluding the lesson
Revisit the learning intention and success criteria.
Quick reflection:
What was the biggest change you noticed in the data?
What social or economic factors might explain these changes?
Summarise: workforce participation shifts reflect changing norms, technology, costs of living and major events. 
Evidence of learning
Graph interpretations (Figure 1 and Figure 6).
Think‑Pair‑Share responses.
Fishbone diagram explaining working‑from‑home trends.
Written explanations of societal influences on participation.
	

	Lesson 6 – how the gig economy evolved over time
Outcome
CO5‑WOR‑01 explains the nature and role of work in society
CO5‑DEC‑01 investigates and assesses factors affecting decisions
Content
The workplace
· Examine how the nature of work has changed and how it is likely to change in the future
Concepts
Work and work futures
Resource allocation and decision‑making
Entrepreneurship
Skills 
Decision‑making and problem‑solving in the context of the work environment 
Working independently and collaboratively 
	Lesson overview
This lesson introduces students to how the gig economy has evolved over time. After reading Rise of the gig economy in Australia, students identify key events and platforms that shaped gig work and explain their significance. They then evaluate the opportunities and risks created by gig work and consider whether it is likely to grow in the future, demonstrating understanding through a timeline and analytical responses.
Suggested duration: one hour 
Prior learning
Students:
have explored how work changes over time and how technology influences work
understand basic concepts of workplace roles and decision‑making
have practised reading informational texts and summarising key ideas.
Key vocabulary: shift, gig economy, on-demand work, digital platforms, independent contractor
Related resources: Commerce (Stage 5) sample support resource – The work environment (core), Learning Sequence 1, Lesson 6
Beginning of lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Introduce the concept of gig work using a simple definition and examples. 
Activate prior knowledge: ‘Where have you seen gig work in everyday life?’ 
Explain that students will track the development of the gig economy over time.
Learning intention
Students learn about:
how the gig economy developed and how major events, platforms and technologies have shaped modern work.
Success criteria
Students will be able to:
identify key events in the development of the gig economy 
explain why each event or platform was significant 
evaluate opportunities and risks created by gig work 
make a justified judgement about whether gig work is likely to grow in the future, using evidence from key events and trends.
Core lesson
Activity 12 – gig economy activity: students read Rise of the gig economy in Australia. Students identity 5 key moments in the development of the gig economy based on what they’ve read. This can include events, major platforms or global events that caused a shift in gig work.
For each event, include:
the year or decade
the name of the event or platform – for example, Menulog app launch, COVID-19, Upwork launch
a brief explanation of its significance.
Students complete the following:
What is one opportunity and one risk the gig economy creates for workers and businesses today?
Using evidence from the article and the 5 events you identified, write a short paragraph assessing whether gig work is likely to grow in the future. Your answer must include:
a judgement (grow, decline or stay the same)
at least 2 reasons
evidence from the events or trends you identified.
Potential adjustment: annotated version of the ‘Rise of the Gig Economy’ article for Activity 16 with key events marked.
Concluding the lesson
Revisit the learning intention and success criteria.
Quick reflection:
Which event had the biggest impact on gig work?
Do you think gig work will grow or decline?
What evidence best supports your judgement about the future of gig work?
Summarise: gig work expands when technology, consumer demand and global events align.
Evidence of learning
Timeline of 5 key gig‑economy events. 
Written explanations of each event’s significance. 
Responses to opportunity/risk questions.
Evaluative paragraph assessing whether gig work will grow in the future, with justification.
	


[bookmark: _Toc112681291]

[bookmark: _Toc226623472]Learning sequence 2 – The law at work
Note: The law at work content group in this program should cover approximately 6 x 60-minute lessons. Examples included in the syllabus are provided to support delivery of course content. These examples are not mandatory and teachers may choose to use the examples provided or select appropriate alternatives.
Table 2 – Learning sequence 2 details
	Outcomes and content
	Teaching and learning activities
	Registration

	Lesson 7 – employee and employer rights, responsibilities & legal protections
Outcome
CO5-RRI-01 examines and describes the rights and responsibilities of individuals in different contexts
Content
The law at work
The legal rights and responsibilities of employers
The legal rights and responsibilities of employees, including safety and protection from discrimination and harassment
Concepts
Resource allocation and decision-making
Entrepreneurship
Work and work futures
Skills 
Decision-making and problem-solving in the context of the work environment.
Effective research and communication.
Working independently and collaboratively.
	Lesson overview
Students learn about the legal rights and responsibilities of employees, employers and workplace visitors. Through short texts and workplace scenarios, they identify key terms, examine how rights and responsibilities operate in real situations, and consider actions individuals can take when workplace laws are not upheld. By the end of the lesson, students can describe key workplace protections and apply them to practical examples.
Suggested duration: one hour 
Prior learning
Students:
have explored basic workplace concepts such as roles, safety and expectations
understand that workplaces are regulated by rules and laws 
have practised interpreting short texts and working collaboratively
have been introduced to the idea that individuals have responsibilities in shared environments.
Key vocabulary: responsibility, obligation, lawful discrimination, duty of care
Related resources: Commerce (Stage 5) sample support resource – The work environment (core), Learning Sequence 2, Lesson 7
Beginning of lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Review key terms: responsibility, obligation, lawful discrimination, duty of care.
Prompt thinking: ‘Why do workplaces need rules to protect both employees and employers?’ 
Explain that students will explore rights, responsibilities and legal protections through texts and scenarios.
Learning intention
Students learn about:
the legal rights and responsibilities of employees and employers in workplace settings.
Success criteria
Students will be able to:
define key workplace terms 
identify appropriate actions individuals can take when their rights are not upheld.
describe the rights and responsibilities of employees, employers and visitors using evidence from texts 
examine workplace scenarios to identify roles, rights, responsibilities and legal protections.
Core lesson
Note: before exploring the following texts, consider reviewing with your class the following terms, ‘duty of care’, ‘workplace health and safety’, ‘due diligence’, ‘reasonable adjustments’, ‘discrimination’, ‘consultation’, ‘risk management’, ‘supervision’ and ‘personal protective equipment’. 
Activity 13 – employee and employer rights and responsibilities activity: students use the ‘Your rights’ section of Legal obligations and rights, Employer responsibilities, Worker rights and responsibilities and Worker obligations to complete Table 5 – rights and responsibilities (see student resource pack). 
Once students have completed the table, they can use Legal obligations to:
investigate the legislative obligations of employers, employees and visitors in the workplace by reading the ‘Employer and business obligations’, ‘Worker obligations’ and ‘Visitor obligations’ sections. Following this, students describe:
· what employers must do to keep workers and visitors safe
· what employees must do to follow safety rules
· what visitors need to be aware of when entering a workplace.
discuss as a class the importance of both business operators and employees being aware of their rights and responsibilities. Sentence starters that they can use include:
· When business operators understand their responsibilities, it helps to …
· Employees need to know their rights so they can …
· One reason it’s important for employees and employers to know the rules is …
Potential adjustment: read one source as a class aloud and work through the table responses for that source.
Activity 14 – scenario-based group activity: students work in pairs or small groups to complete the following for each scenario (see student resource pack):
identify who (employee or employer) the role belongs to
name the right being exercised
identify the corresponding responsibility the other party has.
Modelled response 
Scenario: a barista refuses to clean an espresso machine that’s leaking and sparking.
Who: worker.
Right: to refuse unsafe work.
Corresponding responsibility: employer must ensure safe equipment and a hazard-free environment.
Potential adjustment: let students who need more time deeply focus on just one scenario and explain it to the class.
Note: for Activity 3, dependent on your context, you may work through one scenario as a class, explicitly modelling how to identify the role, right and relevant legal protection. There is a list of protected attributes in the Workplace discrimination fact sheet. Some examples include race, colour and sex. These attributes could be explained to students prior to them completing the activity.
Activity 15 – scenario-based activity: students read the Workplace discrimination fact sheet to address the scenarios presented. For each scenario (see student resource pack):
decide if it’s unlawful discrimination, harassment or fair/legal treatment
highlight which protected attribute (if any) is relevant
suggest what the employee could do next. For example, raise a complaint, contact Fair Work.
Concluding the lesson
Revisit the learning intention and success criteria. 
Whole‑class reflection prompts:
Which right or responsibility is the most important for keeping workplaces safe and fair?  
How do legal protections help employees, employers and visitors?
What could someone do if their rights were not upheld in a workplace?
Students complete a short exit slip:
One right an employee has
One responsibility an employer must follow
One action an individual could take if a workplace law is breached (e.g., report a hazard, raise a complaint, contact Fair Work)
Summarise key message - workplaces function safely and fairly when everyone understands their rights, follows their responsibilities, and uses legal protections when things go wrong.
Evidence of learning
Completed comparison table.
Written responses demonstrating understanding of government regulation. 
True/false check for understanding.
Class discussion contributions and ability to explain the role of the Fair Work Commission and minimum standards.
	

	Lesson 8 – types of employment contracts and the role of government
Outcome
CO5-GOL-01 explains the role of government and the law in society
Content
The law at work
· The types of employment contracts, including awards, enterprise agreements and common law contracts
Concepts
Government and the law
Rights and responsibilities 
Skills 
Decision‑making and problem‑solving in workplace contexts
Working independently and collaboratively
	Lesson overview
Suggested duration: one hour 
Prior learning
Students:
have explored basic workplace concepts such as roles, rights and responsibilities
understand that workplaces operate within legal frameworks
have practised reading informational texts and completing structured tables
have been introduced to the idea that government regulates workplace safety and fairness.
Key vocabulary: regulate, negotiate, conditions, award, enterprise agreement, common law contract
Related resources: Commerce (Stage 5) sample support resource – The work environment (core), Learning Sequence 2, Lesson 8
Beginning of lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Review key terms: regulate, negotiate, conditions, award, enterprise agreement, common law contract.
Prompt thinking: ‘Why do you think the government needs to be involved in employment contracts?’
Explain that students will use 3 sources to compare contract types and understand how government ensures fairness.
Learning intention
Students learn about:
how different types of employment contracts are created, regulated and enforced by government and the law.
Success criteria
Students will be able to:
identify and describe awards, enterprise agreements and common law contracts 
compare who creates each contract type, what they include and how they are enforced
explain how laws and government bodies ensure fairness in workplace agreements 
apply their understanding by responding to analysis questions using source materials.
Core lesson
Activity 16 – source-based table and written reflection activity: students complete Table 6 – types of employment contracts in the student resource pack, using the 3 sources below:
About awards
What is an Enterprise Agreement 
Australian contract law
Students answer the following questions in their workbook:
Which contract type do you think offers the most tailored conditions to individual businesses? Why?
How does the Fair Work Commission help ensure fairness in workplace agreements?
Why must common law contracts still comply with awards or minimum standards?
What role does the government play in shaping employment contracts and protecting workers’ rights? Consider
government influence on employment contracts
protection of workers’ rights
legal oversight and fairness.
Adjustment: provide a partially completed table with sentence starters or keyword banks for students to select from. Read one article aloud with the class, highlighting key features and modelling how to summarise.
Check for understanding
True or False 
1. The government decides how much every worker gets paid.
2. Employers must follow safety laws set by the government.
3. Workers can’t take leave unless their employer allows it.
4. The Fair Work Commission helps solve workplace disputes.
5. Employment contracts don’t need to follow any legal rules.
Answers
1. F, 2. T, 3. F, 4. T, 5. F
Concluding the lesson
Revisit the learning intention and success criteria. 
Quick reflection: 
Which contract type surprised you the most?
Why is government involvement important for fairness?
Summarise: employment contracts differ, but all must follow laws that protect workers and ensure fair conditions.
Evidence of learning
Completed comparison table. 
Written responses demonstrating understanding of government regulation. 
True/false check for understanding. 
Class discussion contributions. 
Ability to explain the role of the Fair Work Commission and minimum standards.
	

	Lesson 9 – workplace disputes, legal protections and the role of government
Outcome
CO5-RRI-01 examines and describes the rights and responsibilities of individuals in different contexts
CO5-GOL-01 explains the role of government and the law in society
Content
The law at work
· Reasons for employment disputes, including remuneration, discrimination, harassment and unfair dismissal
Concepts
Rights and responsibilities 
Government and the law
Skills 
Decision‑making and problem‑solving in workplace contexts
Working independently and collaboratively
	Lesson overview
This lesson introduces students to common workplace disputes, such as underpayment, bullying and unfair dismissal, and how laws and government bodies protect workers. Through a jigsaw‑style group activity using Fair Work case examples, students examine rights, responsibilities and legal processes, then share their learning and reflect on key ideas.
Suggested duration: 2 hours 
Prior learning
Students:
have explored basic workplace rights and responsibilities
understand that government regulates employment conditions 
have practised reading informational texts and summarising key ideas
have been introduced to legal protections in the workplace.
Key vocabulary: dispute, conflict, resolution, stakeholder, legal protection, Fair Work Ombudsman, Fair Work Commission, underpayment, bullying, unfair dismissal
Related resources: Commerce (Stage 5) sample support resource – The work environment (core), Learning Sequence 2, Lesson 9
Beginning of lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals. Explain the learning intentions and success criteria, linking to prior learning about workplace rights and legal protections. 
Introduce the 3 dispute types: pay issues, bullying and unfair dismissal. 
Prompt thinking: ‘What kinds of problems do you think happen in workplaces?’ 
Briefly explain how government bodies help resolve disputes. 
Model reading strategies if needed (think‑aloud, highlighting key ideas, identifying stakeholders).
Learning intentions
Students learn about:
the causes of common workplace disputes, including pay, discrimination, harassment and dismissal 
how laws and government bodies support employee rights and resolve conflict.
Success criteria
Students will be able to:
describe different types of workplace disputes using examples 
examine the rights and responsibilities of employees and employers in those situations
explain how the law protects individuals and the role of institutions such as the Fair Work Ombudsman and Fair Work Commission.
Core lesson
Note: dependent on your context, you may choose to pre-highlight key sections in the Fair Work articles to guide learners towards relevant information. You could also model the first article as a whole-class read, using a think-aloud strategytto show how to extract key ideas and interpret legal language. Additionally, you can pause after each paragraph to ask: ‘What’s the issue here?’ or ‘Who’s responsible in this situation?’
Activity 17 – group-based scenario activity: divide the class into 3 groups and assign each group one of the following Fair Work articles:
Group A – My pay doesn’t seem right
Group B – Bullying in the workplace
Group C – Unfair dismissal.
Each group completes a short summary addressing:
what the issue is
which stakeholders are involved
what rights are involved
the role of institutions in providing legal protections
what an employee can do.
After completing their research in groups, students form new mixed groups, ensuring that each new group includes at least one member from each of the original topics. In these new groups, each student takes turns teaching the others about the issue their original group explored.
Students to reflect after sharing their stakeholder scenario in mixed groups. Students to think about what they’ve learned from the discussion, especially about workplace rights and responsibilities. On a sticky note, students write:
‘One thing I learned about workplace rights or responsibilities today is …’
Students then hand their completed sticky note to their teacher who optionally displays or uses them to prompt further discussion.
Note: provide each student with a sticky note. Ask them to write: ‘One thing I learned about workplace rights or responsibilities today is …’ Students then hand their note to you or place it on a designated reflection wall or board. As students submit their sticky note, take a moment to read a few aloud or ask follow-up questions to prompt deeper thinking. You might group similar responses together to highlight common themes (for example, fairness, safety, legal protection). These notes can also be used to inform future lessons, display student learning or guide informal assessment.
Concluding the lesson
Revisit the learning intentions and success criteria. 
Quick reflection:
Which dispute did you find most surprising?
Why is it important that government bodies exist to resolve workplace issues?
Summarise: laws and institutions protect workers, ensure fairness and resolve disputes.
Evidence of learning
Completed expert group summaries. 
Jigsaw group explanations. 
Sticky note reflections. 
Ability to identify rights, responsibilities and legal protections. 
Understanding of the role of Fair Work institutions.
	

	Lesson 10 – resolving workplace disputes: negotiation, mediation and arbitration
Outcome
CO5‑PRO‑01 evaluates and applies options for solving problems and addressing issues
Content
The law at work
· The importance of grievance procedures, negotiation, mediation and arbitration in resolving employment disputes
Concepts
Rights and responsibilities 
Government and the law
Decision-making and problem-solving
Skills 
Decision‑making and problem‑solving in the context of the work environment 
Working independently and collaboratively 
	Lesson overview
This lesson introduces students to key dispute‑resolution methods, negotiation, mediation and arbitration and how they support fair and lawful outcomes in workplace conflicts. Students analyse a real Fair Work case, evaluate the actions of employers and employees, and apply appropriate dispute‑resolution strategies to improve the situation.
Suggested duration: 2 hours 
Prior learning
Students:
have explored workplace rights, responsibilities and common disputes 
understand that government bodies regulate workplace behaviour
have practised reading informational texts and summarising key ideas
have been introduced to Fair Work processes and legal protections.
Key vocabulary: grievance, negotiation, mediation, arbitration, conflict resolution, stakeholder, adverse action, legal remedy
Related resources: Commerce (Stage 5) sample support resource – The work environment (core), Learning Sequence 2, Lesson 10
Beginning of lesson
Explain the learning intention and success criteria, linking to prior learning about workplace disputes and legal protections. 
Introduce negotiation, mediation and arbitration with simple definitions or visuals. 
Prompt thinking: ‘What makes a conflict easier or harder to resolve? 
Explain that students will analyse a real Fair Work case and evaluate dispute‑resolution options.
Learning intention
Students learn about:
the importance of effective grievance procedures and legal dispute resolution methods including negotiation, mediation and arbitration in addressing workplace issues.
Success criteria
Students will be able to:
define and distinguish negotiation, mediation and arbitration using real-world sources
evaluate the strengths and limitations of each method in resolving employment disputes
apply appropriate dispute resolution strategies to a workplace conflict scenario
evaluate employer and employee actions using criteria such as fairness, legality, respect and timeliness, and justify their judgements with evidence.
Core lesson
Note: for the following activity it may be useful to provide definitions and visuals for terms such as ‘grievance’, ‘negotiation’ and ‘arbitration’ using icons or real-world examples. You may supplement the activity using a worksheet with headings and sentence starters.
Activity 18 – dispute resolution activity: students read Dispute resolution and write definitions for:
negotiation
mediation
arbitration.
Students read Employee wins almost $100,000 in compensation and penalties following unlawful adverse action by employer and discuss, as a class, an alternative dispute resolution process for the employer to manage this dispute.
· Create a timeline of the key events in the case:
· What happened?
· What action did the employer take?
· How did the employee respond?
· When did legal action occur?
· What was the outcome?
Identify the stakeholders:
· Who was involved?
· What were their roles and responsibilities?
What caused the dispute?
Students evaluate the employer's approach to conflict resolution: 
· Was the employer’s approach fair? Explain your judgement using evidence from the scenario.
· Did the employer follow workplace laws and obligations? Justify your answer with an example from the scenario.
· In what ways was the employer respectful or disrespectful during the conflict? Support your answer with evidence. 
· Did the employer act promptly or did they delay taking action? Explain how this affected the situation.
Overall, was the employer’s approach to resolving the conflict effective? Make a judgement and justify it using at least 2 of the criteria above.
Students to then complete Table 7 – PMI chart (see student resource pack) to explore the employer’s actions more deeply.
Students assess the employee’s response. Was it: 
professional – did they stay calm and follow workplace rules?
productive – did they try to solve the problem or improve things?
provocative – did they act in a way that made the conflict worse?
Students provide a reason for their stance.
· Students use Table 8 – employee response (see student resource pack) to assess the employee’s actions throughout the dispute. 
· Students apply what they know about dispute resolution: 
· What would have been a more effective way for the employer to address the issue?
· Which method (negotiation, mediation, arbitration) could have been used? Why?
Concluding the lesson
Revisit the learning intention and success criteria. 
Quick reflection 
Which dispute‑resolution method seems most effective in this case?
How could better communication have changed the outcome?
Summarise: effective dispute resolution relies on fair processes, clear communication and choosing the right method for the situation.
Evidence of learning
Definitions of ‘negotiation’, ‘mediation’ and ‘arbitration’. 
Completed case‑study timeline. 
Stakeholder analysis. 
PMI chart evaluating employer actions. 
Evaluation of employee responses.
Written justification of appropriate dispute‑resolution strategies.
Written evaluation of the employer’s conflict‑resolution approach, including a justified judgement using evidence from the case.
	




[bookmark: _Toc226623473]Learning sequence 3 – Getting paid for work and paying tax
Note: the Getting paid for work and paying tax content group in this program should cover approximately 5 × 60-minute lessons.
Examples included in the syllabus are provided to support delivery of course content. These examples are not mandatory and teachers may choose to use the examples provided or select appropriate alternatives.
Table 3 – Learning sequence 3 details
	Outcomes and content
	Teaching and learning activities
	Registration

	Lesson 11 – understanding income types and managing financial risks and rewards
Outcome
CO5‑FIN‑01 applies strategies to manage financial risks and rewards in the current financial landscape
Content
Getting paid for work and paying tax
· The different ways in which people are paid for work
Concepts
Work and work futures
Resource allocation and decision‑making
Skills 
Decision‑making and problem‑solving in the context of the work environment
Working independently and collaboratively
	Lesson overview
This lesson introduces students to the different ways people earn income, such as wages, salaries, commission, profits and piece rates, and how these income types relate to financial risks and rewards. Students define key terms, analyse real-job examples using SEEK, and apply financial strategies to evaluate and manage income‑related risks.
Suggested duration: one hour 
Prior learning
Students:
have explored why people work and how work contributes to wellbeing
understand basic financial concepts such as saving, spending and budgeting
have practised reading informational texts and defining key terms.
Key vocabulary: salary, wage, commission, piece rate, profit, financial risk, financial reward, financial landscape
Related resources: Commerce (Stage 5) sample support resource – The work environment (core), Learning Sequence 3, Lesson 11
Beginning of lesson
Explain the learning intention and success criteria, linking to prior learning about financial wellbeing. 
Explicitly teach the terms ‘risk’, ‘reward’ and ‘financial landscape’. 
Students complete a PMI chart for each term.
Quick check for understanding using thumbs up/down or cards for scenarios such as:
investing in cryptocurrency 
saving money in a high‑interest account 
buying groceries during inflation.
Learning intention
Students learn about:
the different ways individuals and households earn income including wages, salaries, commission, profits and piece rates, and how this understanding informs strategies for managing financial wellbeing.
Success criteria
Students will be able to:
define and distinguish key types of income 
apply knowledge of different income types to real‑world job examples using SEEK 
apply financial strategies to evaluate risks and rewards in managing income.
Core lesson
Note: before students engage with financial strategies, consider explicitly teaching the terms ‘risk’, ‘reward’ and ‘financial landscape’. These concepts are foundational to Outcome CO5-FIN-01 and may require unpacking, especially for students with limited exposure to financial language. Have students complete a PMI chart for the terms ‘risk’, ‘reward’ and ‘financial landscape’. 
Check for understanding 
Ask students to give a thumbs up/down or hold up cards to show whether a scenario involves high risk, low reward or reflects the current financial landscape.
Example scenarios:
1. Putting all your money into cryptocurrency.
2. Saving money in a high-interest account.
3. Buying groceries during a time of rising inflation.
Activity 19 – sources of income: students use an online dictionary to define the following terms:
salary
wage
commission
piece rate
profit.
Students to research (using an online tool such as SEEK) and choose a preferred income type and complete a short, written response that includes:
two financial risks of the chosen income type
two financial rewards
one strategy to manage risks and maximise rewards.
Modelled response 
Chosen income type: piece rate (paid per item produced)
Two financial risks
1. Income is unpredictable – depends on how much work is completed.
2. No guaranteed minimum wage or paid leave.
Two financial rewards
1. Potential to earn more if highly productive.
2. Flexible work pace and hours.
One strategy to manage risks and maximise rewards
Track average output over time to estimate earnings and create a budget that accounts for slower periods.
Concluding the lesson
Revisit the learning intention and success criteria. 
Quick reflection: 
Which income type seems most stable?
Which income type carries the most risk?
Summarise: understanding income types helps individuals make informed financial decisions and manage risks effectively.
Evidence of learning
Definitions of income types. 
Completed PMI charts.
SEEK‑based job example. 
Written analysis of risks, rewards and financial strategies.
	

	Lesson 12 – understanding payslips, payment summaries and financial record‑keeping
Outcome
CO5‑FIN‑01 applies strategies to manage financial risks and rewards in the current financial landscape
Content
Getting paid for work and paying tax
· Methods used to communicate earnings, including payslips and an end‑of‑year payment summary
Concepts
Work and work futures
Resource allocation and decision‑making
Skills 
Decision‑making and problem‑solving in the context of the work environment
Working independently and collaboratively  
	Lesson overview
This lesson introduces students to how earnings are communicated through payslips and end‑of‑year payment summaries. Students learn to identify key components such as gross pay, net pay, deductions, superannuation and Year to Date (YTD) totals, and explore how reviewing income documents helps manage financial risks and protect financial wellbeing. Through guided analysis of Jamie Singh’s payslip and payment summary, students apply financial strategies and demonstrate understanding through written explanations and an exit card reflection.
Suggested duration: one hour 
Prior learning
Students:
have explored how paid work contributes to society through taxation
understand basic financial concepts such as income, tax and budgeting
have practised reading informational texts and interpreting financial terms
may have limited or no experience with real payslips.
Key vocabulary: gross pay, net pay, deductions, income tax, superannuation, Year to Date, payment summary, financial risk, financial reward
Related resources: Commerce (Stage 5) sample support resource – The work environment (core), Learning Sequence 3, Lesson 12
Beginning of lesson
Explain the learning intention and success criteria, linking to prior learning about taxation and financial wellbeing. 
Explicitly teach key terms: gross pay, net pay, deductions, YTD, payment summary.
Reconnect to earlier learning about how taxation supports society.
Clarify that many students may not have seen a payslip before. 
Introduce the purpose of income documents and why accuracy matters.
Learning intention
Students learn about:
the structure and purpose of payslips and payment summaries, and how reviewing income documents can help manage financial risks and support informed money decisions.
Success criteria
Students will be able to:
define and identify key elements of payslips and payment summaries
apply strategies to identify financial risks and rewards related to inaccurate income records
demonstrate how reviewing income documents can protect financial wellbeing and maximise financial outcomes.
Core lesson
Note: remind students that in Learning sequence 1, they learned how paid work contributes to society through taxation. Reconnect this prior learning by showing how these contributions are documented in real income records such as payslips and payment summaries. Explicit teaching of key terminology supports student comprehension, particularly for those whom these terms are unfamiliar and who may have never worked or seen a payslip before. 
Extension: use What is the Medicare levy? to explain the purpose and use of the Medicare levy. For simplicity, the Medicare levy will not be included in the payslips. 
Activity 20 – payslip activity: students to view Jamie Singh’s payslip (see student resource pack) and highlight:
gross pay
income tax
net pay (weekly).
Students then use dictionary.com to define and discuss: 
gross versus net pay
deductions (tax)
superannuation
YTD totals.
Question prompts
How much tax was taken?
What percentage of Jamie’s income is tax?
Potential adjustments: provide a visual reference sheet that defines gross pay, net pay and income tax. Model the process with a sample payslip before students attempt their own. Include think-aloud strategies to show how to identify each item. 
Note: this activity introduces students to the concept of a payment summary. Explain to students that payment summaries are a key financial document issued by employers at the end of the financial year. It provides a record of total income earned, tax withheld, and any allowances or deductions. Payment summaries are used to complete a tax return and are different from regular payslips. Before students begin the task, take time to explicitly explain the purpose and structure of a payment summary. You may wish to:
1. define what a payment summary is and when it’s issued.
2. compare it to a weekly payslip (for example, a payslip shows earnings per pay period; a payment summary shows total earnings for the year).
3. highlight key sections: gross income, tax withheld, employer details, employee details and any allowances.
Use a simplified version of Jamie Singh’s payment summary to model this explanation. Walk students through each section, prompting discussion with questions such as:
· What does ‘gross payments’ mean?
· Why is tax withheld listed here?
· How might this document help someone at tax time?
Encourage students to notice what’s included and how it differs from a payslip. Clarify that while payslips help track weekly earnings and entitlements, payment summaries are used for reporting total income to the ATO.
Activity 21 – payment summary task: students write a PEEL paragraph explaining what a payment summary is and why it matters. Use the simplified payment summary for Jamie Singh to support your explanation. Provide students with the following scaffold to support in their response. 
Point – start by stating what a payment summary is.
Evidence – refer to Jamie Singh’s payment summary to describe what it includes.
Explanation – explain why this document is important and how it’s different from a payslip.
Link – connect the idea to why someone might need both documents.
Activity 22 – exit card activity: students reflect on what they’ve learned about payslips, payment summaries and taxation. Students complete an exit card to show how this knowledge can help them manage their own money. For example: 
One thing I now know about how earnings are shown is that net pay is the money I receive, not my total earnings.
One financial risk I could face if I don’t check my payslip or payment summary is being underpaid or missing superannuation contributions.
One strategy I could use to protect myself financially is to track my YTD totals and make sure they match my payment summary.
Potential adjustment: students respond verbally in pairs using a guided card deck. For example, say one risk from not checking your payslip. 
Concluding the lesson
Revisit the learning intention and success criteria. 
Quick reflection: 
Why is it important to check your payslip?
How can a payment summary help at tax time?
Summarise: accurate income records help individuals track earnings, identify errors and manage financial risks.
Evidence of learning
Highlighted payslip with identified components. 
Definitions of key income‑related terms. 
PEEL paragraph explaining the purpose of a payment summary exit card demonstrating understanding of financial risks and strategies.
	

	Lesson 13 – the purpose and importance of taxation
Outcome
CO5‑ECB‑01 explains economic and business concepts and processes
Content
Getting paid for work and paying tax
· The purpose and importance of taxation
Concepts
Work and work futures
Resource allocation and decision‑making
Skills 
Working independently and collaboratively
Decision‑making and problem‑solving in the context of the work environment
	Lesson overview
This lesson introduces students to taxation as an essential economic process that funds public services and supports the functioning of society. Using a Claim, Evidence, Reasoning scaffold, students explain how taxation operates in Australia, who benefits from it and why it is vital for economic stability. Students then exchange responses with a partner, provide constructive feedback and revise their work to strengthen clarity and understanding.
Suggested duration: one hour 
Prior learning
Students:
have explored how paid work contributes to society through taxation
understand basic economic concepts such as government services and public goods
have practised writing structured explanations
have experience giving and receiving constructive peer feedback.
Key vocabulary: taxation, revenue, public services, government spending, economic stability, contribution, public goods
Related resources: Commerce (Stage 5) sample support resource – The work environment (core), Learning Sequence 3, Lesson 13
Beginning of lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Introduce taxation as an economic process. 
Discuss examples of public services funded by tax (schools, hospitals, transport). 
Model respectful peer feedback language. 
Learning intention
Students learn about:
the purpose and importance of taxation as an economic process that funds public services and supports societal needs.
Success criteria
Students will be able to:
explain how taxation operates within the Australian economy
identify who benefits from taxation
describe how taxation supports government services and economic stability.
Core lesson
Note: consider whether this is an appropriate strategy with your cohort. Remind students to give respectful, constructive feedback. Model this with a sample exchange if needed. 
Activity 23 – role of taxation: students use Taxation in Australia (4:59) to explain in their own words how taxation operates as part of Australia’s economy using the Claim, Evidence, Reasoning scaffold. 
Why is it essential? 
Who benefits from it? 
How does it support the way our society functions?
Students to exchange their response with a classmate and read their explanation of taxation in Australia.
Use the Two stars and a wish strategy to give your partner feedback on how clearly they explained taxation, its purpose, who benefits and how it supports society. 
Students use the feedback they receive to revise and improve their original response. 
Adjustments: Students complete a structured worksheet with sentence starters:
· Tax is important because …
· One way the government uses tax money is …
· We all benefit from tax when …
Support: visual prompts included next to each stem. For example, school, hospital and bus.
Concluding the lesson
Revisit the learning intention and success criteria.
Quick reflection:
What is one public service you rely on that is funded by tax?
Why would society struggle without taxation?
Summarise: taxation is essential for funding services, supporting communities and maintaining economic stability.
Evidence of learning
Completed Claim, Evidence, Reasoning explanation of taxation. 
Peer feedback notes. 
Revised written response demonstrating improved clarity and understanding.
	

	Lesson 14 – tax obligations: applying for a TFN and lodging a tax return
Outcome
CO5‑ECB‑01 explains economic and business concepts and processes
Content
Getting paid for work and paying tax
· Tax obligations when working, including applying for a TFN and lodging a tax return
Concepts
Work and work futures
Resource allocation and decision‑making
Skills 
Working independently and collaboratively
Decision‑making and problem‑solving in the context of the work environment
	Lesson overview 
This lesson introduces students to the tax obligations involved in working in Australia, including applying for a Tax File Number (TFN) and lodging a tax return. Students explore how government systems regulate identity, income reporting and deductions, and how these processes shape everyday financial responsibilities. Through an incursion‑based TFN activity and a structured PEEL writing task, students explain the role of law and government in financial life. They then categorise income and deductions and complete a tax‑return activity to deepen their understanding of how the tax system operates.
Suggested duration: 2 hours 
Prior learning
Students:
have explored the purpose of taxation and how it funds public services
understand basic financial documents such as payslips and payment summaries
have practised writing structured explanations (for example, PEEL)
have been introduced to government systems such as myGov.
Key vocabulary: Tax File Number, digital identity, myGov, income, deductions, tax return, ATO, eligibility, government regulation
Related resources: Commerce (Stage 5) sample support resource – The work environment (core), Learning Sequence 3, Lesson 14
Beginning of lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Introduce the TFN as a legal requirement for working in Australia. 
Discuss why the government regulates identity verification and income reporting.
Explain that students will explore both the TFN application process and how tax returns work.
Learning intention
Students learn about:
the government‑regulated processes involved in applying for a TFN, the role of taxation in everyday life and how government systems regulate employment‑related documentation.
Success criteria
Students will be able to:
describe and interpret the processes involved in applying for a TFN, including eligibility and digital identity requirements
categorise income and deductions accurately and describe how to lodge a tax return using ATO tools
explain how laws and government systems shape everyday financial decisions related to work, tax and official documentation.
Core lesson
Activity 24 – tax file number activity 
Activity 24 is suggested to be delivered as an incursion led by the school’s careers adviser, who will guide students through the government-regulated process for applying for a TFN. Parental permission may be required depending on school policy and student age.
For Activity 25 ensure you heavily scaffold the task and guide students in their responses. 
Activity 25 – PEEL paragraph activity: students write a PEEL paragraph response to the following question:
How does applying for a TFN online show the role of law and government in everyday life?
Sample response – applying for a TFN online shows how the government and laws are part of everyday life. The government uses the TFN system to keep track of how much money people earn and how much tax they need to pay. When someone applies for a TFN, they must follow rules such as proving who they are and agreeing to use their myGov account. This shows how laws help make sure things are fair and safe, such as making sure people don’t get paid without records or avoid paying tax. It also shows how the government uses online systems to help people do important things such as start a job or get paid properly.
Note: the cafe uniform does not qualify unless it’s registered and compulsory, a great point for class discussion.
Activity 26 – lodging a tax return activity: students read Lodging a tax return to complete the matching activity. Students then categorise each of the following as income they must declare or as a tax deduction they can claim.
interest from your bank account
buying a new work laptop
government payment (Youth allowance)
donation to a registered charity
earning from Uber on weekends
rent from your investment property
steel-capped boots for a construction job
salary from your part-time job
subscription to an investment magazine
uniform for your job at a cafe (not compulsory).
Students answer the following questions:
When does the tax year start and end in Australia?
What is the deadline for lodging your own tax return using myTax?
What tool do you use to lodge a tax return online?
What is one reason your tax return may already have some information filled in?
What’s the name of the ATO feature that helps you check on your super?
Complete The 3 Whys thinking routine on why lodging a tax return is necessary.
Concluding the lesson
Quick reflection: 
What surprised you about the TFN or tax return process?
How do government systems help protect your financial information?
Summarise: tax obligations ensure accurate income reporting, support public services and shape everyday financial decisions.
Evidence of learning
Participation in the TFN incursion. 
PEEL paragraph explaining the role of law and government. 
Categorised income and deduction list. 
Completed tax‑return questions. 
3 Whys thinking routine demonstrating understanding of tax obligations.
	


[bookmark: _Toc226623474]Learning sequence 4 – Thinking, researching and communicating
Note: the Thinking, researching and communicating content group in this program should cover approximately 4 × 60-minute lessons.
Examples included in the syllabus are provided to support delivery of course content. These examples are not mandatory and teachers may choose to use the examples provided or select appropriate alternatives.
Table 4 – Learning sequence 4 details
	Outcomes and content
	Teaching and learning activities
	Registration

	Lesson 15 – investigating a current workplace issue
Outcome
CO5‑COM‑01 selects and uses a range of information sources and terminology to communicate concepts and ideas 
CO5‑FIN‑01 applies strategies to manage financial risks and rewards in the current financial landscape
Content
Thinking, researching and communicating
· Investigate a current issue in relation to the work environment and communicate findings using relevant subject-specific terminology in written, oral, visual or multimodal form
· Create written texts to explain and analyse aspects of the work environment
Concepts
Work and work futures
Resource allocation and decision‑making
Entrepreneurship 
Skills 
Effective research and communication
Working independently and collaboratively
Decision‑making and problem‑solving in the context of the work environment
	Lesson overview
This lesson teaches students how to investigate a significant current workplace issue using multiple credible sources and how to communicate their findings using appropriate terminology and formats. Students analyse financial, emotional and structural impacts on workers and employers, gather evidence from diverse media types and create a written or multimodal response that explains why the issue is important right now.
Suggested duration: 4 hours 
Prior learning
Students:
have explored workplace rights, responsibilities and economic influences
have practised summarising information from multiple sources
have used subject‑specific terminology in previous lessons
have been introduced to financial and emotional impacts of work.
Key vocabulary: stakeholder, job security, financial stability, wellbeing, industry trends, workforce, productivity, legislation, contemporary issue
Related resources: Commerce (Stage 5) sample support resource – The work environment (core), Learning Sequence 3, Lesson 15
Beginning of lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Introduce the 6 suggested workplace issues. 
Model how to analyse one article as a class (identifying stakeholders, impacts, terminology). 
Explain expectations for source types and evidence gathering.
Provide access to reliable sources and optional graphic organisers.
Learning intention
Students learn about:
a current work‑related issue using multiple source types and communicate findings using appropriate structure, terminology and formats.
Success criteria
Students will be able to:
investigate a current workplace issue using at least 3 different source types 
record relevant terminology, statistics and stakeholder perspectives 
analyse financial and emotional impacts on workers and employers 
create a written or multimodal response explaining the significance of the issue using clear structure and subject‑specific language.
Core lesson
Note: the gig economy has been used as a modelled example for the following sequence. Students may select an alternative issue in relation to the work environment. Suggested options are provided in Activity 27 and can include:
1. the role of workplaces in promoting employee wellbeing
2. the importance of work-life balance
3. working from home and its impact on productivity
4. how changes in income tax rates affect the motivation of people to work
5. the trend of the ageing population and possible future effects on the workforce
6. artificial intelligence (AI) and its impact on the workforce.
To support students with the task:
· provide direct links or access to reliable sources for all students
· model how to identify stakeholder impact using one article as a class
· allow class time for source gathering and discussion
· support students in choosing a format that suits their strengths
· use graphic organisers or scaffolds for notetaking (optional).
Activity 27 – current issues task: students will investigate a significant current workplace issue in Australia, focusing on how contemporary work issues impact job security, financial stability, and wellbeing. 
Step 1: students may choose one of the 6 issues contained in the teachers note, be assigned one by the teacher or have one approved by their teachers. 
Step 2: students read a relevant article or report provided by the teacher and then gather at least 3 credible online/media sources, drawing from at least 3 different source types. Source types may include:
news articles
expert blogs
podcasts
YouTube panels
government or industry reports.
For each source, students must:
identify key words related to their chosen issue
record full source details (author, title, date, URL/platform)
extract key statistics, quotes or examples that relate to financial, emotional or structural impacts
explain why their selected issue is important right now based on the source.
Step 3: students explore how their chosen issue affects workers.
Financially – How does the issue impact income stability, career progression or financial planning?
Socially and emotionally – How does the issue affect stress, anxiety or work-life balance?
Students explore how their chosen issue affects employers or industry sectors.
How does the issue influence traditional employment models, recruitment or competition within the sector?
How do potential changes in laws or workplace expectations affect business models, costs or operations?
Step 4: after completing their research, students provide a response that answers the question: Why is this workplace issue crucial and important right now? Students then plan how to use their evidence to support this central argument in a compelling way. Students communicate their response in a chosen format.
Article – include a catchy headline, clear introduction, evidence-backed body paragraphs and a concluding summary.
PowerPoint – keep it visually engaging, use concise bullet points and include speaking notes for a persuasive presentation.
Podcast script – written for 2 or more 'voices' (a host and an expert) with clear sound cues and a strong, conversational tone.
Mini documentary – include visual descriptions (storyboard or script notes), interview snippets (quotes from sources) and a voice-over script that explains the issue.
Step 5: student to complete Table 11 – checklist (see student resource pack) to ensure they have completed all elements of the task.
Modelled task
The task is focused on the gig economy. Students may, however, be guided in addressing other issues. You will need to ensure students have access to relevant sources for other issues. 
Activity 27 – step 1: current issues task: students focus on the rise of the gig economy and how short-term contracts impact job security as an example. 
Step 2: students read Digital platform workers in Australia and then use at least 3 credible online/media sources, drawing from at least 3 different source types, to gather context. Source types may include news articles, expert blogs, podcasts or YouTube panels and so on. For each source, students need to complete the following tasks.
· Identify key words. For example, ‘gig economy’, ‘job security’, ‘right to disconnect laws’ and so on. 
· Record full source details (author, title, date, URL/platform).
· Record key statistics, quotes or examples that relate to job security, financial impact or emotional impact. 
Examples of sources students can use: 
· Impact of Australia's Gig Economy On Its Workers (3:37)
· More Australians are turning to the gig economy to make ends meet (2:29)
· Delivery drivers demand workers’ rights after legal win (6:08)
· Regulating the ‘gig’ economy as a form of employment
· What the gig economy reforms means for employers and employees
· The Rise of the Gig Economy: Navigating the Trends and Challenges in Australia
· Gig economy workers can take on employers under new laws allowing the 'right to disconnect'
· Gap in work conditions between gig workers and white-collar professions widens
· Closing gig economy and casual loopholes in 2024
Write a pitch to explain why the gig economy is important right now.
Step 3: students focus on how this issue affects workers. 
· Financially – How does lack of job security affect workers’ income stability and financial planning? 
· Emotionally/mentally – How does the pressure of short-term contracts affect workers’ stress, anxiety or sense of work life balance?
Students focus on how this issue affects employers or industry sectors.
· How does the gig economy affect traditional employment models or competition within the sector (for example, transport, delivery)? 
· How do potential changes in laws (such as the 'right to disconnect' or minimum pay) affect an employer’s business model and costs?
Step 4: students to provide a response that answers the question: Why is the gig economy a crucial and important issue right now? They then plan how to use their evidence and response from Step 2 and Step 3 to support this central argument in a compelling way. Students communicate their response in a chosen format.
· Article – include a catchy headline, clear introduction, evidence-backed body paragraphs and a concluding summary.
· PowerPoint – keep it visually engaging, use concise bullet points and include speaking notes for a persuasive presentation.
· Podcast script – written for 2 or more 'voices' (a host and an expert) with clear sound cues and a strong, conversational tone.
· Mini documentary – include visual descriptions (storyboard or script notes), interview snippets (quotes from sources) and a voice-over script that explains the issue.
Step 5: students to complete Table 11 – checklist (see student resource pack) to ensure they have completed all elements of the task. 
Concluding the lesson
Revisit the learning intention and success criteria. 
Quick reflection: 
What did you learn about how workplace issues affect people differently?
Which source type gave you the most useful information? 
Summarise: investigating workplace issues helps us understand how economic, social and technological changes shape work and financial wellbeing.
Evidence of learning
Completed source list with terminology, statistics and perspectives. 
Analysis of financial and emotional impacts. 
Written or multimodal response explaining the significance of the issue. 
Completed checklist demonstrating task completion.
	




[bookmark: _Toc226623475]Overall program evaluation
This section has been provided for teacher evaluation notes. Evaluating teaching and learning programs for HSIE 7–12 provides advice to support this process.
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