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[bookmark: _Toc112681289][bookmark: _Toc201219933]Overview
[bookmark: _Toc168398232]This sample program of learning addresses the focus area The consumer and financial environment. The activities are designed to allow students to develop the knowledge, understanding and skills to research and develop solutions to consumer and financial issues. Additional support for this program, including sample teaching resources, is available on the Planning, programming and assessing commerce webpage.
[bookmark: _Toc201219934]Planning considerations
[bookmark: _Hlk168414142]Consider the Universal Design for Learning principles of engagement, representation and expression in conjunction with this sample program of learning when planning for teaching and learning.
Suggested learning intentions and success criteria have been provided to demonstrate how they may be written. Learning intentions and success criteria are most effective when they are contextualised to meet the needs of students. Teachers may edit those provided and can write and use additional learning intentions and success criteria. Learning intentions and success criteria are both an explicit teaching and formative assessment strategy.
Program registration and evaluation supports enhanced student outcomes. Evaluation is an important, ongoing part of the programming cycle and must be considered before program implementation. Evaluating teaching and learning programs for HSIE 7–12 provides advice to support this process. Ensure registrations and evaluations are in line with school procedures, department policies and NESA requirements.
[bookmark: _Toc201219935]Suggested timeframe
This sample program of learning is designed to be completed over a period of approximately 10 weeks in 60-minute lesson sequences. This duration can be adapted to suit the school context.
[bookmark: _Toc112681290][bookmark: _Toc201219936]Outcomes
A student:
CO5-RRI-01 examines and describes the rights and responsibilities of individuals in different contexts
CO5-ECB-01 explains economic and business concepts and processes
CO5-WOR-01 explains the nature and role of work in society
CO5-GOL-01 explains the role of government and the law in society
CO5-DEC-01 investigates and assesses factors affecting decisions
CO5-PRO-01 evaluates and applies options for solving problems and addressing issues
CO5-FIN-01 applies strategies to manage financial risks and rewards in the current financial landscape
CO5-COM-01 selects and uses a range of information sources and terminology to communicate concepts and ideas
Commerce 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.

[bookmark: _Toc201219937][bookmark: _Hlk200724568]Learning sequence 1 – Consumer decisions
Note: examples included in the syllabus are provided to support delivery of course content. These examples are not mandatory, and teachers may choose to use the examples provided or select appropriate alternatives.
The following learning sequence is designed to be completed in approximately 5 hours. It aligns to the Commerce Stage 5 100-hour and 200-hour scope and sequences.
Table 1 – Learning sequence 1 details
	Outcomes and content
	Teaching and learning activities
	Registration

	Outcome
CO5-ECB-01
Content
Consumer decisions:
The role of consumers
	Learning intention
Students learn about:
the role and importance of consumers in society.
Success criteria
Students will be able to:
identify and explain the role of consumers in the Australian economy
describe how consumer choices impact the economy.
Teaching and learning activities
Teacher introduces the learning sequence and gives an overview of the semester, outlining the sequence of activities and assessments.
Teacher leads a discussion in the form of a concept map defining what consumers are.
Students complete a variety of activities on the role of consumers in society.
Activity 1: define the term ‘consumers’ as a class.
Activity 2: students engage in a Think-Pair-Share.
How can consumer feedback influence the quality and features of products and services?
How do cultural and social trends influence consumer behaviour?
What role do consumers play in shaping norms through their purchases?
Note: websites students can use to complete the following activities include, but are not limited to, producers and consumers, The effects of living in a consumer society and Consumerism. The text Consumerism contains some difficult vocabulary and may best be read as a class.
Activity 3: research task – have students research the economic, social and environmental impact of consumers in society.
Students summarise their findings in a table that describes each impact (economic, social and environmental), providing examples and an assessment of their significance.
Students engage in a group discussion addressing the following questions:
What insights did you gain about the impacts (economic, social or environmental) on consumer behaviour?
Which impact do you believe is the most significant? Why?
How can consumers make more informed choices to positively influence these impacts?
Note: divide the class into 2 main debate teams. Assign 3 teams to argue that consumers are more vital and 3 teams to argue that businesses are more vital. Within each team, assign specific roles to students to ensure balanced participation:
· Researchers – gather data and evidence.
· Speakers – present the arguments.
· Rebuttal specialists – focus on counterarguments.
· Note-takers – record key points during the debate.
· Timekeeper or manager – ensure the team stays on track and manages time during preparation. Aim for 3 to 5 minutes per team per round.
Organise the debate in rounds, allowing each team to present and rebut:
· Round 1 – teams 1 and 2 debate
· Round 2 – teams 3 and 4 debate
· Round 3 – teams 5 and 6 debate.
Encourage non-speaking team members to actively support speakers by providing notes or prompting during the debate. After all rounds are completed, hold a class discussion to reflect on the arguments presented. Provide constructive feedback to each team, highlighting strengths and areas for improvement. Allow short huddles between rounds for teams to regroup and refine their arguments.
Activity 4: class debate – consumers are more vital for an economy than businesses.
Activity 5: PEEL paragraph – students write a PEEL paragraph explaining the importance of consumers’ decisions on the economy.
Differentiation: suggested adjusted activities. This section is also for use in schools when making adjustments to support all students to achieve in their learning.
Strategies and scenarios for Activities 1 to 5 should be based on student interest.
Activity 1: provide visual aids to support understanding of key term or the use of bilingual dictionaries.
Activity 2: pair students with different learning styles.
Activity 3: provide scaffolding for the activity, templates or starter reading material.
Activity 4: offer structured debating outlines.
Activity 5: modelled, guided and independent practice in paragraph writing.
	

	Outcome
CO5-DEC-01
Content
Consumer decisions:
Factors influencing consumer decisions
	Learning intention
Students learn about:
the factors that influence and affect consumer decisions.
Success criteria
Students will be able to:
investigate and assess how social, cultural, psychological, economic and marketing factors impact consumer decision making.
Teaching and learning activities
Students to complete a variety of activities addressing factors that influence consumer decisions.
Activity 6: students to define the terms ‘marketing’, ‘consumer behaviour’, ‘investigate’ and ‘assess’.
Activity 7: students complete the key factors influencing consumer behaviour table which requires them to:
define the factor (social, psychological and economical)
provide a clear example of how each factor influences consumer behaviour
explain the importance of the factor in determining consumer and financial decisions.
Activity 8: check for understanding.
Use student response systems, such as mini whiteboards, gesture voting, response cards, cold calling and/or choral response, to check the understanding of all students for one or more of the following questions:
True or false: ‘social factors always involve peer pressure?’
Note: ask students to explain why the statement is true or false based on their understanding of social factors and provide an example to support their response.
Answer: false – social factors involve a broader range of influences beyond peer pressure, such as trends, social status and cultural norms.
Multiple-choice question – Which of the following is an example of a psychological factor influencing consumer decisions?
A company offers a 20% discount on a product.
A person buys a product because it makes them feel successful.
A person buys a product because all their friends have it.
A person buys a product because it supports an environmental cause.
Answer: b) A person buys a product because it makes them feel successful.
Activity 9: teacher provides a problem with a worked solution. Read the following scenario and answer the questions.
Identify the factors influencing consumer decision-making.
Choose ONE factor and explain how it influences consumer decision making.
Scenario – TechX Smartwatches
You are watching an advertisement for ‘TechX Smartwatches’. The ad highlights the smartwatch’s advanced features, including health tracking, message notifications and a sleek, customisable design. It shows young professionals and fitness enthusiasts using the watch to stay connected and track their fitness goals. The ad also mentions a special bundle offer where you can get free wireless earbuds with every purchase. The tagline reads: ‘Stay ahead of the game with TechX – the ultimate smartwatch for busy, health-conscious people.’
Worked solution:
Identify the factors influencing consumer decision-making.
1. Social factors: the ad targets young professionals and fitness enthusiasts, appealing to their desire to stay trendy and connected.
2. Psychological factors: it emphasises personal health and convenience, tapping into the desire for efficiency and a healthy lifestyle.
3. Economic factors: the special bundle offer (free wireless earbuds) makes the deal more attractive financially.
Choose ONE factor and assess how it is influencing consumer decision making.
1. Social factors: the ad appeals to social factors by showing young professionals and fitness enthusiasts using the smartwatch. It suggests that owning the TechX Smartwatch is a status symbol for those who are part of this active, modern and tech-savvy group. Consumers may feel pressure to purchase the product to fit in with their peers or to be seen as trendy and forward-thinking. This social influence drives consumers to buy the smartwatch not just for its functionality, but to align with the lifestyle of the group it represents.
2. Psychological factors: the ad appeals to consumers’ desire for a healthy, balanced lifestyle by showing the smartwatch’s health tracking features. By portraying fit, busy individuals using the watch to achieve their goals, the ad influences consumers to associate the product with personal success and well-being. This psychological appeal motivates consumers to buy the smartwatch as a tool for self-improvement.
3. Economic factors: the economic factor influencing consumer decisions in this ad is the special bundle offer, which provides free wireless earbuds with every purchase of the smartwatch. This added value makes the deal more financially appealing, as consumers feel they are getting more for their money. The offer creates a sense of urgency to take advantage of the bundle, appealing to those who want to maximise the benefits of their purchase while feeling like they are saving money.
Note: teachers model how to solve this problem by using think alouds to call out tricky aspects, and how they would approach it. Teachers can model the following:
1. Breaking down the question ‘What do “identify” and “explain” mean?’ show how particular words can be used to connect cause and effect, such as ‘because’.
2. Distinguishing between some factors (such as social and psychological).
3. Selecting the most relevant factor to assess. Guide students by asking questions like, ‘Which of these factors do you think would make someone more likely to buy the product? Why?’ This will help them prioritise factors and justify their reasoning.
Engage students in independent practice.
Students read the following scenario and answer the questions.
Identify the factors that might be influencing consumer decision-making in the scenario above.
Choose ONE factor and explain how it influences consumer decision making.
Scenario – EcoBreeze Air Conditioners
You are watching a new advertisement for ‘EcoBreeze Air Conditioners’. The ad highlights the product’s energy efficiency and eco-friendly features, showing a family enjoying cool air on a hot summer day. It emphasises how using an EcoBreeze air conditioner reduces energy bills and has a lower carbon footprint, helping to protect the environment. The ad also mentions a limited-time discount for purchases made online and features a famous environmental activist endorsing the product.
Activity 10: journal entry – students write a real or hypothetical journal entry detailing a recent purchase they have made. Students will need to identify at least 2 of the 3 factors that influenced their decision.
Worked solution:
Last week I bought a TechX Smartwatch. This has been something I wanted to have for some time because I wanted to keep track of my health. My decision was impacted by social, psychological and economic factors.
Social factors: one of the main reasons I bought the watch was because of my friends. Many of them have smartwatches and I have seen how much they enjoy its features, such as tracking steps, sleep and workouts. Also, some of the influencers I know also post about their fitness journey using their smartwatches.
Psychological factors: the smartwatch has features that can improve my daily life as I have been trying to be more active and become healthier. It helps keep track of my progress through the step tracking and heart rate features.
Economic factors: this smartwatch is generally outside of my budget, however due to the Black Friday sales I was able to grab a good deal.
So, my decision to buy this smartwatch was influenced by friends having them, my desire to become healthier and the fact that it was on sale.
Differentiation: strategies and scenarios for Activities 6 to 10 should be based on student interest.
Activity 6: scaffolded support – provide sentence starters or graphic organisers to help students structure their definitions and assessments.
Activity 7: guided questions – offer guiding questions or prompts for students who may struggle with open-ended questions, helping them focus their analysis on identifying factors and their impacts. For example, ‘What specific factors can you identify in the scenario that might influence a consumer’s decision?’ Or ‘Can you provide an example from the scenario that illustrates this factor in action?’
Activity 8: provide visual aids for true or false questions or ask students to justify their reasoning. For multiple-choice questions, you can remove 2 options, add visual cues or ask for an explanation of choice response.
Activity 9: provide sentence starters, partial responses or heavily scaffold task with cues and prompts.
Activity 10: provide a modelled response, work on a guided response, then have students work independently while also chunking the process of the journal entry on a sentence-by-sentence basis through heavy scaffolding.
	

	Outcome
CO5-PRO-01
Content
Consumer decisions:
Payment methods and their advantages and disadvantages
	Learning intention
Students learn about:
evaluating different payment methods to solve financial problems and address consumer needs.
Success criteria
Students will be able to:
compare various payment methods
use examples to address which payments are most applicable for various purchases
justify use of payment methods for different scenarios.
Teaching and learning activities
Students to complete a variety of activities on payment methods, their advantages and disadvantages.
Activity 11: students use A Cost Comparison of Payment Methods in Australia to investigate the advantages and disadvantages of payment options, such as cash, EFTPOS, one credit card option and 2 methods of their own choosing.
Activity 12: students to complete the scenarios choosing an effective method for each transaction. For each scenario they will need to justify their choice of method.
Scenario 1 – John visited the local corner shop to purchase some milk.
Scenario 2 – Wendy bought a washing machine but did not want to withdraw cash to carry as the washing machine was worth $3,000.
Scenario 3 – Sarah does not get paid until Wednesday but wants to book some flights to go overseas as the prices are currently very competitive.
Activity 13: students write a short reflection on which payment method they prefer and why.
Modelled reflection:
Scenario 1 – John bought a 1 Litre carton of milk for $3.
In my own experience, I prefer using my debit card because it’s simple and convenient, I don’t have to worry about carrying cash or waiting for change. However, I also try to be mindful of my spending, so I sometimes use cash for smaller purchases to avoid swiping my card too often. Reflecting on this, I realise that the best payment method depends on what I value most in that moment, speed and ease or careful budgeting.
Differentiation: this section is also for use in school when making adjustments to support all students to achieve in their learning. Strategies and scenarios for Activities 11 to 13 should be based on student interest.
Activity 11: A Cost Comparison of Payment Methods in Australia could be read as a class. One payment option could be modelled. Some could be worked on in pairs, guided practice could be provided and responses could be presented in a table.
Activity 12: this could be presented in a table; activity could be completed as a class discussion or a Think-Pair-Share. Justification could be provided in a PEEL paragraph or a Four Corners activity.
Activity 13: pre-teach relevant vocabulary related to payment methods and financial transactions to support students learning English as an additional language or dialect (EAL/D) and learning difficulties, providing them with the necessary language skills to engage in the activity.
Allow for varied response formats, such as drawing, writing or verbal explanations, to accommodate different learning styles and communication preferences.
Extend: have students research other emerging payment options, including their benefits and challenges.
	


[bookmark: _Toc112681291]

[bookmark: _Toc201219938][bookmark: _Hlk200724649]Learning sequence 2 – Consumer protection
Note: examples included in the syllabus are provided to support delivery of course content. These examples are not mandatory, and teachers may choose to use the examples provided or select appropriate alternatives.
The following learning sequence is designed to be completed in approximately 7 to 8 hours. It aligns to the Commerce Stage 5 100-hour and 200-hour scope and sequences.
Table 2 – Learning sequence 2 details
	Outcomes and content
	Teaching and learning activities
	Registration

	Outcome
CO5-RRI-01, CO5-GOL-01
Content
Consumer protection:
The need for consumer protection
Identifying and managing risks as a consumer, including scams and identity theft
The legal rights of consumers
	Learning intentions
Students learn about:
the need for consumer protection
the rights and responsibilities of individuals in the context of consumer protection
the risks associated with being a consumer
the role of the government and the law in protecting consumers and regulating business practices
the impact of legal regulation on consumer rights and responsibilities.
Success criteria
Students will be able to:
identify and explain the need for consumer protection
identify and classify common scams
explain the potential consequences of scams and management of scams to mitigate risk
examine and describe the rights and responsibilities of consumers legally and non-legally
explain the role of government and the law in addressing consumer risks.
Teaching and learning activities
Students to complete a variety of activities on the need for consumer protection and identifying and managing risks associated with being a consumer.
Note: depending on your cohort use Consumer Protection to define the term ‘consumer protection’.
Activity 1: students engage in a class discussion using The 3 Whys Harvard thinking routine to explain why knowledge of consumer protection is important.
Why is consumer protection important to me?
Why is consumer protection important to people around me?
Why might consumer protection be important to the world?
Note: the article ‘What are consumer rights and responsibilities in Australia’ may have some challenging words for Stage 5 students. It would be helpful to explain terms like ‘warranty’, ‘refund’, ‘consumer rights’ and ‘consumer guarantees’ before reading. Encourage students to ask questions about any unfamiliar words to improve their understanding of the material.
Activity 2: read and summarise the key points in What are consumer rights and responsibilities in Australia? 
Activity 3: have students work in groups to address a consumer rights scenario. Assign students one of the scenarios listed below. Have them research consumer rights and responsibilities, identify violations and then develop solutions to resolve the issue. Potential scenarios could include:
buying a faulty appliance online
receiving a damaged product in the mail
hidden fees on a service.
For each scenario, students address:
the consumer rights that may have been violated
consumer responsibilities 
solutions to resolve the issue.
Present solutions and scenarios with the class.
Activity 4: students research common types of scams, including product and service scams and investment scams. Using this information, students create an informative visual presentation (for example, infographic, table, diagram, short slideshow or poster) that clearly explains:
the most common types of scams targeting Australians today (for example, product and service scams, investment scams and so on)
the impacts of these scams, such as financial loss or identity theft
ways individuals can protect themselves from being scammed.
Students can use the following sources to support their research:
ScamWatch
AusPayNet – Fraud Statistics
Office of the Australian Information Commissioner – Identity fraud
Moneysmart.gov.au – Banking and credit scams
Student responses should:
clearly identify and describe at least 4 common scams
be visually engaging and suitable for educating others (for example, classmates, family, community)
include a source list or references.
Presentation format options (student to choose one):
[bookmark: _Hlk200725601]infographic (Canva, PowerPoint, Google Slides and so on)
table or diagram with explanations
short slideshow presentation (3 to 5 slides)
poster (digital or hand-drawn).
Activity 5: students work in groups to research and explain one of the following legislations:
Australian Consumer Law part of Competition and Consumer Act 2010 (Cth)
Fair trading Act 1987 (NSW)
Privacy Act 1988 (Cth).
Students will examine and address the following:
What are the goals and desired results of the legislation?
How well does the legislation protect consumer rights and responsibilities?
Create a real-life scenario where the legislation could protect consumers.
How could the legislation be improved?
Modelled response:
Australian Consumer Law (ACL), part of the Competition and Consumer Act 2010 (Cth)
What are the goals and desired results of the legislation?
The ACL aims to:
· protect consumers from unfair trading practices
· ensure products and services are safe
· promote fair competition
· provide clear rights to consumers (for example, refunds, warranties).
How well does the legislation protect consumer rights and responsibilities?
The ACL is effective in protecting consumers because it ensures:
· consumers are entitled to a refund or replacement if a product is faulty
· businesses cannot mislead or deceive customers
· contracts must be fair (for example, no unfair terms in fine print)
· it also gives the ACCC (Australian Competition and Consumer Commission) power to investigate and act against businesses that break the rules.
Real-life scenario where this legislation protects consumers:
A customer buys a new washing machine for $900. After 3 months, the machine stops working and cannot be repaired. The store says the customer should contact the manufacturer.
· Under the ACL, the store must offer a repair, replacement or refund; the consumer does not need to deal with the manufacturer directly.
How could the legislation be improved?
· Make consumer protections more well-known– many individuals do not realise what rights they have.
· Faster and more accessible complaint systems – long delays can discourage people from acting.
· Extend protection to digital goods and subscriptions more clearly.
Activity 6: students will inquire into product recalls for unsafe toys. Using PREP framework, students are to create an impromptu speech or presentation (1 to 2 minutes) on why it is important that products are safe for consumers.
PREP
Point – introduce your speech with your main point. Focus on one point only, so it’s easier for your audience to comprehend.
Reasons – tell your audience why you think the point is true. Back this up with research and statistics to add credibility if you have these on hand. If not, simply speak from the heart.
Example – highlight an example (or several) that supports your main point and your reasons. Again, back this up with data if appropriate.
Point – wrap up your mini-speech by reiterating your main point so that it sticks in people’s minds.
Differentiation: this section is also for use in school when making adjustments to support all students to achieve in their learning. Strategies and scenarios for Activities 1 to 6 should be based on student interest.
Activity 1: provide a glossary and allow the use of bilingual dictionaries for uncommon terms such as ‘consumer protection’ in this context. Provide alternative options when using thinking activities and graphic organisers for brainstorming. Provide opportunities for independent or paired work for students who find working in groups challenging.
Activity 2: provide writing scaffolds for students who need assistance with summarising. For students with visual learning preferences, provide the option to create visual summary boards using drawings, images and diagrams to represent key concepts. This approach supports visual learners in organising and summarising information in a way that aligns with their strengths. Offer graphic organisers, such as mind maps, flowcharts or concept maps, to assist students with learning difficulties in structuring their summaries and visually connecting related information. Allow for verbal explanations if needed.
Activity 3: provide additional support for students who find working in groups challenging or offer alternatives such as working independently or in pairs.
Activity 4: offer alternative ways for students to present their work, such as through oral or digital presentations.
Activity 5: provide additional support for students who find working in groups challenging or offer alternatives like working independently or in pairs. Provide writing scaffolds for students who need assistance with paragraph structure. Allow for various modes of presentation – PPT, video, report and so on.
Activity 6: use graphic organisers or mind maps, to assist students with learning difficulties in brainstorming and organising their points, reasons and examples before structuring their written responses. Provide modelled examples of the ‘Point, Reasons, Examples, Point’ structure. Offer clear demonstrations and explanations to guide students in understanding and applying the framework. Encourage peer collaboration and peer support, allowing students to work in pairs or small groups to discuss and formulate their points, reasons and examples together, fostering collaborative learning and idea generation.
	

	Outcome
CO5-GOL-01
Content
Consumer protection:
The role and importance of organisations that assist consumers
	Learning intention
Students learn about:
the importance and role of organisations that assist consumers from independent bodies, organisations and government agencies.
Success criteria
Students will be able to:
work in groups to successfully highlight the importance of various entities that assist consumers
identify and categorise the right support entity based on given scenarios
write a well-structured paragraph that provides a detailed explanation of how one organisation supports customers.
Teaching and learning activities
Students to complete a variety of activities on understanding the importance and role of organisations that assist consumers.
Examples of independent bodies, organisations and government agencies include the following:
Small claims tribunal
Industry Ombudsman and dispute resolution
Australian Competition and Consumer Commission (ACCC)
Legal advice – Legal Aid'
NSW Department of Fair Trading – contracts
Airline Customer Advocate
Activity 7: students work in groups of 3 to complete a Take Note Harvard thinking routine for 3 independent bodies, organisations or government agencies each. Students address:
the most important point
challenging concepts
questions they would like to discuss
something they found interesting
Students then share their responses with their group.
Activity 8: students match the scenario to the organisation best suited to addressing the issue.
Scenario 1 – Tony is refusing to pay his internet bills, claiming that the telecommunication provider charged him for a modem he did not request.
Scenario 2 – Sarah was fined by the local council for disposing rubbish that was not suited for the recycling bin. Sarah denies this and has provided proof that she was not responsible for the unsuitable rubbish. The council ignores her correspondence and does not revoke the fine.
Scenario 3 – Alina has changed her mind on a shirt she had purchased. When returning to the store, the owner claimed that they do not provide refunds or exchanges.
Scenario 4 – Sam and her neighbour, Brett, have had an ongoing dispute about the fence in their backyard, Sam wants to know what legal options are available to her to resolve the issue.
Scenario 5 – Ayden has bought a phone online, however when it was delivered the phone was damaged.
Scenario 6 – Amir has had a flight cancelled without notice, he is frustrated with this outcome and would like to lodge a complaint.
Activity 9: students write a PEEL paragraph advocating for the work of one organisation that assists customers.
Modelled response:
P: The Small Claims Tribunal plays an important role in supporting customers by providing a simple and accessible way to resolve disputes.
E: It offers a straightforward process for customers to seek justice without the need for complex legal procedures or high costs.
E: For example, if a customer has a dispute over a faulty product or service, they can file a claim with the tribunal, which then facilitates a fair resolution without the need for expensive legal representation.
L: By offering an accessible and cost-effective platform for dispute resolution, the Small Claims Tribunal ensures customers can effectively seek justice and protect their rights.
Differentiation: this section is also for use in school when making adjustments to support all students to achieve in their learning. Strategies and scenarios for Activities 7 to 9 should be based on student interest.
Activity 7: provide visual prompts or graphic organisers to support students with diverse learning needs in structuring their responses and organising their thoughts.
Activity 8: this could be presented in a table; activity could be completed as a class discussion or as a Think-Pair-Share.
Activity 9: modelled, guided and independent practice in paragraph writing.
	

	Outcome
CO5-GOL-01
Content
Consumer protection
Options for consumer redress, including refunds, repairs and replacements
	Learning intentions
Students learn about:
the legal rights and responsibilities of consumers and consumer redress
developing a plan of action for addressing a faulty product or service
key steps and actions required when addressing a faulty product or service
consumer rights when purchasing a product.
Success criteria
Students will be able to:
identify and explain key consumer rights and guarantees outlined by the ACCC
clearly explain the legal responsibilities of consumers and businesses in relation to consumer redress
demonstrate a clear explanation of consumer rights when purchasing a product.
Teaching and learning activities
Students to complete a variety of activities on understanding the processes for consumer redress.
Terminology that students need to be familiar with to effectively complete the lesson sequence includes ‘acceptable quality’, ‘caveat emptor’, ‘consumer rights’, ‘consumer protection’, ‘contract’ and ‘consumer redress’.
Note: teacher to define the term ‘consumer redress’ with students prior to completing this activity.
Activity 10: students use ACCC Consumer rights and guarantees and the video Consumer guarantees: in detail (6:28) to gain an understanding of the legal rights and responsibilities of consumers and consumer redress. After completing the reading and watching the video, students provide a brief response summarising what they learned about consumer rights, responsibilities and the process for seeking redress (including any personal insights or questions they may have regarding the material).
Activity 11: students use ACCC Consumer rights and guarantees and the video Consumer guarantees – in detail (6:28) to develop a plan of action for when a product purchased is not fit for purpose or of acceptable quality. This can be illustrated as a series of steps to ‘make things right’ when a product or service is faulty. Students can present this work as a video, role play, presentation or information poster.
Activity 12: students use their knowledge of consumer rights and visit the Mobile phone rights for consumers webpage to understand their rights when purchasing a mobile phone or signing up for a mobile plan.
Students:
summarise the key rights consumers have when purchasing a mobile phone or plan
describe what happens if a phone is faulty, misrepresented or the service doesn’t meet expectations
create a short response or role-play showing how a consumer might use these rights in a real-life scenario (for example, returning a faulty phone, cancelling a plan or resolving a billing issue).
Deliverables (students choose one):
a brief written summary (dot points or paragraph)
a role-play or dialogue script
a short presentation slide or video explanation.
Differentiation: this section is also for use in school when making adjustments to support all students to achieve in their learning. Strategies and scenarios for Activities 10 to 12 should be based on student interest.
Activity 10: provide a scaffolded framework or template to guide students in structuring their understanding of legal rights and responsibilities, assisting them in organising their thoughts and responses.
Activity 11: use closed captions and provide a transcript when using videos.
Offer alternative ways for students to present their work, such as through oral or digital presentations.
Activity 12: Mobile phone rights for consumers could be read as a class. This could be completed through guided instruction.
	




[bookmark: _Toc201219939][bookmark: _Hlk200724663]Learning sequence 3 – Financial decisions
Note: examples included in the syllabus are provided to support delivery of course content. These examples are not mandatory, and teachers may choose to use the examples provided or select appropriate alternatives.
The following learning sequence is designed to be completed in approximately 7 to 8 hours. It aligns to the Commerce Stage 5 100-hour and 200-hour scope and sequences.
Table 3 – Learning sequence 3 details
	Outcomes and content
	Teaching and learning activities
	Registration

	Outcome
CO5-FIN-01, CO5-ECB-01, CO5-WOR-01
Content
Financial decisions:
The implications of decisions related to earning, saving, spending and investing money
	Learning intentions
Students learn about:
developing financial decision-making skills by analysing and justifying money allocation in a scenario to create a balanced budget
researching and comparing various consumer purchasing options to understand their advantages and disadvantages
engaging in a structured discussion to explain the evolving trends in consumer purchasing behaviour.
Success criteria
Students will be able to:
analyse each dilemma and determine the most financially viable decision
justify the recommended spending decisions for each dilemma
demonstrate an understanding of the economic concept of financial responsibility and the implications of different choices on an overall budget
determine spending across a scenario and allocate funds accordingly
develop a budget that outlines expenses and savings
provide clear and logical justification for allocation of funds
research and identify multiple consumer purchasing options
analyse and evaluate the advantages and disadvantages of purchasing options
create a presentation that effectively communicates the researched information and highlights the features of each option
participate in structured discussion by sharing insights on changing trends in consumer purchasing behaviour, considering factors such as job stability and income levels
analyse changing consumer purchasing trends and their impact on traditional retail models
write a response discussing how the nature of work, such as job types, income disparities and work-life balance, affects consumer decision-making, particularly regarding convenience and personalisation in purchasing.
Teaching and learning activities
Students to complete a variety of activities on understanding the implications of decisions related to saving or spending money.
Activity 1: students read the following scenario and determine how Julie should spend her money.
Scenario – Julie’s dilemmas
Julie has earned $70 from doing chores, babysitting and other odd jobs. She currently has $130 in her savings account, and she received an additional $100 for her birthday last week. There are many ways that Julie can use her money, however, she will need to spend it wisely. In the list below, Julie has 10 money dilemmas: How should she spend her money? Note: the total amount of money Julie has is $300.
Dilemma 1 – Julie wants to purchase her lunch from the canteen each day. Julie plans to do this for 2 weeks. This will cost $7.50 each day. Should Julie buy her lunch from the canteen?
Dilemma 2 – Julie has been given a last-minute invitation to a classmate’s birthday party. She will need to buy a birthday present. Should Julie go to the birthday party? If so, how much should she spend on a present?
Dilemma 3 – Julie’s best friend is having a birthday party. Julie will need to buy her best friend a special gift. How much should Julie spend on the present?
Dilemma 4 – Julie wants to buy online credits for a computer game. The $30 credit package is on sale and will only cost $25. Should she purchase the game credits?
Dilemma 5 – Julie wants to get her hair cut and coloured for the parties she has been invited to. Her local hairdresser will cost $100. Should Julie spend her money at the hairdresser?
Dilemma 6 – Julie’s favourite online clothes shop is having a promotion. The promotion is ‘buy 2 pairs of jeans, get the second pair half price’. One pair of jeans will cost $80. The promotion will total $120 for the 2 pairs of jeans. Should Julie take advantage of the promotion?
Dilemma 7 – Julie wants to go to the movies with her friends. The movie ticket costs $15. Julie wants to buy a drink and popcorn. This will cost $10. Should Julie buy the drink and popcorn?
Dilemma 8 – Julie wants to buy a new phone case for her phone. She can purchase a case at her local shop for $35 or buy a case online for $25. The online case will take 3 weeks to get to her house. Julie really wants to have her new phone case for the parties she has been invited to this weekend. Should she wait the 3 weeks or buy at a higher price from her local store? Why?
Dilemma 9 – Julie’s family is going on a vacation in the summer holidays which is 8 weeks away. Her parents said they would give her a dollar for every dollar she saves. Should Julie save some of her money?
Dilemma 10 – Julie has accidently lost her school calculator. Julie will get in trouble from her mathematics teacher if she does not have her calculator in class. A new calculator will cost $35 from the local shop or $32.95 online. Should she buy the calculator and where should she purchase it from?
Note: the budget table can be completed in the resource booklet or you may create your own spreadsheet.
Students to complete the table to support them in answering the following questions.
What would you do if you were Julie?
How would you spend your money and where would you spend it?
How much money would you save?
Work out a budget for Julie determining what she should spend and save. Justify your choices.
Activity 2: students create a presentation (for example, a brochure, poster, visual presentation, website, oral presentation or Prezi) which includes the different options where consumers can buy products and the advantages and/or disadvantages of each. Have students choose at least 2 options for non-store retail, retail stores and locations.
Activity 3: students to consider the changing trends of the purchase of goods and services from Activity 2. Students to then write a response discussing how the nature of work (job types, income disparities and work-life balance) affects consumer decision making, particularly regarding convenience and personalisation in purchasing. Provide students with sentence starters such as:
Job types (ongoing, casual) can impact purchasing decisions because …
People with higher incomes spend differently to people with lower incomes because …
Work-life balance influences convenience by …
Suggested response:
The way people work is constantly changing. For example, people working from home often shop online for convenience. Casual workers may be more price conscious as their income is not consistent. On the other hand, people with steady, higher-paying jobs might spend more on things like subscription boxes that feel more personal and unique, because they can afford it. Also, people who are generally time poor often may also choose convenience, like home delivery, instead of worrying about price.
Differentiation: this section is also for use in school when making adjustments to support all students to achieve in their learning. Strategies and scenarios for Activities 1 to 3 should be based on student interest.
Activity 1: provide a scaffolded budget or template of a budget for students to complete.
Activity 2: options in presentation format.
Activity 3: modelled, guided and independent teaching of PEEL paragraph writing.
	

	Outcome
CO5-DEC-01
Content
Financial decisions:
Borrowing money to meet needs and wants, including the conditions of loans from a financial institution
	Learning intentions
Students learn about:
the concepts of ‘needs’ and ‘wants’ in the context of personal finance
the difference between needs and wants
various borrowing options and their implications
their personal views regarding borrowing money.
Success criteria
Students will be able to:
define the key terms ‘needs’ and ‘wants’ and participate in a classroom discussion to share thoughts
categorise items as ‘needs’ or ‘wants’
write a PEEL paragraph that explains the circumstances under which ‘needs’ may be considered ‘wants’
complete a table that outlines types of borrowing, their descriptions, advantages, disadvantages and examples
participate in a Four Corners activity to discuss and evaluate viewpoints on borrowing money
write a reflective paragraph expressing personal opinions on borrowing money.
Teaching and learning activities
Students to complete a variety of activities, exploring the concepts of ‘needs’ and ‘wants’.
Activity 4: students use a dictionary to define the key terms ‘needs’ and ‘wants’.
Activity 5: students engage in a Think-Pair-Share for both terms (‘needs’ and ‘wants’).
Activity 6: students to categorise the following into either needs or wants: food, shelter, clothing, healthcare, safety, mental health, love and affection, employment, gadgets, holidays, entertainment, hobbies, designer clothing.
Activity 7: students to write a PEEL paragraph to explain how some items, such as cars or higher education, shift between being classified as needs or wants depending on an individual’s circumstances or the societal context. Students will need to provide examples to support their reasoning. When responding students to consider the following:
How do individual circumstances (for example, income, location or job requirements) affect whether something is a need or a want?
Students may use sentence starters in their response such as:
The classification of cars as a need or a want can depend on factors such as ...
An individual might see a car as a need if they ...
Higher education may be viewed as a want in some cases, but as a need when ...
Activity 8: students use What are the best ways to borrow money?, Credit and debt, What are the different types of personal loans? and Payday loans to complete the types of borrowing table.
Activity 9: students engage in a Four Corners activity around the following:
It is acceptable to borrow money for a want.
The cost of borrowing is not relevant when purchasing something you want.
Are there situations where the benefits of borrowing money for a need outweigh the long-term costs?
Credit cards are great if you pay off your limits on time.
Loans only benefit the lender.
Activity 10: students write a reflection paragraph, sharing their personal views on borrowing money. Using the insights and perspectives gained from Activity 9 to shape their reflection, students address topics like:
borrowing for a want
borrowing for a need
the cost of borrowing
overall thoughts on borrowing.
Students reflect on how the Four Corners activity influenced their viewpoints and any new understanding they gained.
Differentiation: this section is also for use in school when making adjustments to support all students to achieve in their learning. Strategies and scenarios for Activities 4 to 10 should be based on student interest.
[bookmark: _Hlk201142150]Activity 4: provide students with both terms and definitions and have them match the term to the correct definition.
Activity 5: provide sentence starters.
Activity 6: use a T-chart to sort items into needs or wants.
Activities 7 and 10: provide sentence starters and guided practice for writing activities.
Activity 8: read the selected text as a class.
Activity 9: for class discussion activities, have the activity conducted in smaller groups. Or adjust discussion format to a more open Socratic seminar discussion. Have students share their responses in an anonymous word cloud or poll.
	

	Outcome
CO5-PRO-01, CO5-ECB-01
Content
Financial decisions:
The importance of personal financial management strategies, including budgeting and superannuation
	Learning intentions
Students learn about:
creating and managing a simple budget, including identifying income, expenses and savings goals
exploring strategies to address financial challenges and unexpected expenses
understanding superannuation, its importance in financial planning for retirement, employer obligations, personal contributions and how to manage and enhance superannuation funds.
Success criteria
Students will be able to:
create and manage a simple budget by identifying income, expenses and savings goals
evaluate strategies to handle unexpected costs and understand the importance of budgeting for financial planning
demonstrate an understanding of superannuation concepts by engaging with resources and participating in a class discussion.
Teaching and learning activities
Students to complete a variety of activities on the importance of long-term personal financial management strategies.
Activity 11: students to read How to do a budget and the scenario below to complete the activities.
Scenario – John’s budgeting
John is a high school student who earns $50 a week helping his neighbour walk their dog. He enjoys spending money on snacks, going to the movies with friends and is saving up for a new pair of sneakers he really wants.
John decides to create a budget to manage his spending better. Here's how he breaks it down:
Income
$50 per week from dog walking
Expenses
Snacks – $10 per week
Entertainment – $15 per week (movies or games with friends)
Transportation – $5 per week (bus fares)
Savings goal
John sets aside $20 a week for his new sneakers, which cost $100. John starts following his budget but soon faces a challenge. His friend invites him to a concert, and the ticket costs $40. He must decide whether to dip into his savings, cut back on his weekly expenses or explore ways to increase his income.
He also realises that some weeks, he might have extra expenses, like buying gifts for birthdays or contributing to school events, which could put more strain on his budget.
Students work through the following questions.
How could John earn extra money occasionally?
Prompt: selling unwanted items, take on more customers for dog walking, chores around the house.
What strategies could John use to handle unexpected costs?
Why is budgeting important, especially as a teenager? How can it prepare you for managing money as an adult? 
Choose one of the challenges John faces (for example, unexpected concert, gift-buying or saving struggle). Propose 2 different solutions, then evaluate the pros and cons of each. Finally, justify the best option for John and explain why.
Activity 12: students use the Moneysmart webpage article How super works and the video Understanding superannuation (1:12) to complete the following:
What is superannuation?
Why is superannuation important in Australia?
What should you look for when choosing a super fund?
How can you make contributions to your super fund?
[bookmark: _Hlk200726597]Students read the following scenario and answer the related questions.
‘John is 15 and just got his first part-time job at a local café. His employer has asked him to choose a super fund or they will put his super into their default fund.’
What are 2 things John should consider when choosing a fund?
Choose 2 super fund options (for example, Hostplus and AustralianSuper). List one benefit of each.
Which one do you recommend for John and why?
Use the following websites to complete your responses:
Choosing a super fund
Finder
Compare super funds.
Activity 13: students use the Moneysmart website and read the information on Super contributions to answer the following questions:
When must an employer pay a percentage of the value of ‘ordinary time earnings’ into an employee’s super fund?
What are the rules to be eligible to receive super from an employer?
Where can individuals check to ensure that super payments are correct and are being deposited into a super fund?
What can individuals do when an employer is not paying super?
List the ways individuals can boost their super.
Note: the text Unpaid super from your employer and Managing your super would best be approached as a class. A teacher-guided approach will help clarify key points and support understanding.
Students use the websites below to learn what to do if their employer hasn’t paid their super. Students then answer the previous questions and write a short response based on the scenario below.
Websites to use:
ATO – Unpaid super from your employer
Managing your super.
[bookmark: _Hlk200627103]Scenario – Jill’s superannuation
Jill has been working part-time for 6 months and notices her super balance hasn’t changed. What should she do?
Modelled response:
Jill should first check her payslips to see if super was meant to be paid. If it hasn’t, she can contact her employer to ask about it. If nothing changes, she can report it to the ATO using her myGov account. The ATO can investigate and help recover the unpaid super. It’s important because super is part of her future retirement savings.
Differentiation: this section is also for use in school when making adjustments to support all students to achieve in their learning. Strategies and scenarios for Activities 11 to 13 should be based on student interest.
[bookmark: _Hlk201143525]Activities 11 to 13: clarifiy technical terms.
Activities 11 to 13: provide visual aids, such as diagrams or images, to support students’ understanding of the concepts.
	

	Outcome
CO5-PRO-01, CO5-ECB-01
Content
Financial decisions:
Options available to consumers to address financial difficulties
	Learning intentions
Students learn about:
comparing the support services offered for seeking assistance
exploring and evaluating strategies for managing financial difficulty.
Success criteria
Students will be able to:
use resources to compile information aimed at reducing financial difficulty
explain the range of support options offered by financial institutions to customers seeking financial assistance
investigate and compare financial support services to understand available options, assess their effectiveness and determine the best solutions for different financial situations.
Teaching and learning activities
Students to complete a variety of activities evaluating different options for addressing financial difficulties.
Activity 14: students use the National Debt Helpline website to create a hints and tips sheet to reduce financial difficulty.
Students use the sites below to find 5 practical tips for managing debt. Students then present their tips in a short, easy-to-read sheet or poster.
Websites to use:
Moneysmart – Managing debt
National Debt Helpline
Services Australia – Dealing with debt.
Modelled tips sheet response:
Top 5 Tips for Managing Debt
1.	Make a budget and stick to it.
2.	Talk to your lender if you’re struggling.
3.	Pay off high-interest debt first.
4.	Avoid taking on more loans.
5.	Get help from a free financial counsellor.
Have students imagine they’re advising someone with $2,000 in credit card debt and limited income. Students to choose 2 tips from their list and explain how each one could help, including what trade-offs or challenges might come with each strategy.
Explanation example:
Tip 2 helps because if you tell your lender early, they might pause your repayments or reduce them. Tip 5 is useful because financial counsellors have a grasp of what to do, their advice is free and confidential.
Activity 15: students investigate Australia’s major bank websites (National Australia Bank (NAB), Australia and New Zealand Banking Group (ANZ), Westpac Banking Corporation (WBC) and Commonwealth Bank of Australia (CBA)) and conduct a comparison of the ways individuals can seek support from their financial institution. Examples could include loans, financial counselling and educational resources. For each, consider the:
benefits
drawbacks
eligibility criteria
suitability of the option for different financial situations.
Students explore how different banks help people in financial difficulty. They then choose 2 banks and compare their support options. Students then recommend which they’d choose if they were struggling, and why.
Websites to use:
ANZ – Financial hardship assistance
CBA – Financial hardship
NAB – Financial assistance.
Modelled response:
Commonwealth Bank offers help like pausing loan repayments and reducing credit card limits. NAB also lets customers adjust repayments and gives extra time to catch up. I would choose Commonwealth Bank because they have an easy online form and more support types listed. It seems simple and fast to get help.
Activity 16: students explain the options available to consumers to address financial difficulties.
Students look at the support options for people in financial trouble. Students then read the websites below and match the best support option to each scenario, explaining their choice.
Websites to use:
Moneysmart – Financial hardship and Moneysmart – Urgent help with money
The Salvation Army – Financial assistance
AFCA – Financial hardship complaints.
Scenarios and modelled response:
1. Sam lost his job and can’t pay rent.
	The Salvation Army – they offer emergency help with food and rent.
2. Mia has a loan she can’t repay but the bank refuses to help.
	AFCA – she can complain and ask them to step in.
3. Leo can’t afford his bills and doesn’t know where to start.
	Moneysmart – he can get information on talking to providers and making a plan.
Differentiation: this section is also for use in school when making adjustments to support all students to achieve in their learning. Strategies and scenarios for Activities 14 to 16 should be based on student interest.
[bookmark: _Hlk201143610]Activity 14: sentence starters.
Activity 15: research and read information as a class.
Activity 16: work on written response sentence by sentence.
	

	Outcome
CO5-FIN-01
Content
Financial decisions:
Money management tools to monitor achievement of financial goals, including financial records, spreadsheets, budgeting apps and bank statements
	Learning intention
Students learn about:
the components of a bank statement, how to interpret bank statements and the importance of bank statements as a money management tool.
Success criteria
Students will be able to:
identify and define the key components of a bank statement, including codes, opening balance, credits, debits and the balance following each transaction
interpret and analyse a provided bank statement to identify and explain the transactions, changes in balance and overall financial activity during the statement period
recognise the significance of bank statements as a fundamental tool for managing personal finances, including tracking income, expenses and overall financial position
apply knowledge of bank statements as a money management tool to make informed decisions about personal financial planning and budgeting.
Teaching and learning activities
Students to complete a variety of activities using bank statements as money management tools and interpreting them.
Note: activities 17 to 21 will require a free teacher subscription to the Australian Government – Australian Taxation Office webpage. The resource where the activities stem from is titled Interpreting bank statements.
Activity 17: teacher to use the visualiser to explain the following components of a bank statement:
codes
opening balance
amount of money that was deposited, which is called a ‘credit’
amount of money that was withdrawn, which is called a ‘debit’
balance following each transaction.
Activity 18: teacher to use the visualiser to explain the person’s net financial position for the month of June, including the closing balance.
Activity 19: students to discuss the scenario on the visualiser and elicit responses about this person’s income and spending patterns. Prompts may include:
Did this person have more money or less money at the end of the month?
What did they spend most of their money on?
Are they living within their means, that is, spending what they earn, or less than what they earn?
What advice would you give to this person to support them to save money or at least live within their means?
Note: you may want to print a copy of What does a bank statement tell you? for each student to complete.
Activity 20: use What does a bank statement tell you? to:
interpret bank statements
use bank statements as financial tools
calculate using credit and debit.
Activity 21: students to research a budgeting app of their own choice and address the following:
What features does the app offer (for example, tracking expenses, setting savings goals)?
How does the app help users manage risks, such as overspending or unexpected expenses?
How does the app support rewards, such as achieving financial goals or saving money?
Scenario – high school student school trip
A high school student wants to save for a school trip while balancing weekly expenses for snacks, transportation and entertainment.
Ask students to explain how their assigned app could help the student manage money, avoid overspending and track progress towards the savings goal.
Activity 22: as a class, discuss the importance of using bank statements and budgeting apps as money management tools. Some prompts for the activity could include:
Why is it important to regularly check your bank statements?
How can bank statements and budgeting apps help you monitor your spending habits?
Can bank statements help you identify mistakes or risks in your financial accounts? How?
What features in a budgeting app make money management easier or more efficient?
How do you think budgeting apps can assist in setting and achieving financial goals?
In what ways could budgeting apps help someone avoid financial risks, like overspending?
Differentiation: this section is also for use in school when making adjustments to support all students to achieve in their learning. Strategies and scenarios for Activities 17 to 22 should be based on student interest.
[bookmark: _Hlk201143734]Activities 17 to 21: ensure all students understand technical terms. Message abundancy may be useful when introducing new terminology. The word is spoken, written on the board, represented by visuals. Support students with interpreting the components of statements with guided questions. Assign students with budgeting apps to research. Provide modelled responses.
	




[bookmark: _Toc201219940][bookmark: _Hlk200724682]Learning sequence 4 – Thinking, researching and communicating
Note: examples included in the syllabus are provided to support delivery of course content. These examples are not mandatory, and teachers may choose to use the examples provided or select appropriate alternatives.
The following learning sequence is designed to be completed in approximately 5 hours. It aligns to the Commerce Stage 5 100-hour and 200-hour scope and sequences.
Table 4 – Learning sequence 4 details
	Outcomes and content
	Teaching and learning activities
	Registration

	Outcome
CO5-COM-01
Content
Thinking, researching and communicating
Investigate a current issue in relation to the consumer and/or financial environment, and communicate findings using relevant subject-specific terminology in written, oral, visual or multimodal form
Create written texts to explain and analyse aspects of the consumer and financial environment
	Learning intentions
Students learn about:
investigating and analysing a current issue in the financial or consumer environment
identifying stakeholders, impacts, equity, regulations, business roles, benefits, risks and strategies for adaptation
communicating findings through written texts and presentations
providing constructive feedback to their peers.
Success criteria
Students will be able to:
conduct thorough research on a current financial or consumer issue
identify and explain the roles and contributions of various stakeholders, including customers, businesses, government and activist groups, in dealing with the issue
analyse the impact of the chosen issue on individuals’ daily lives
explore strategies for adaptation to address the changes caused by the issue
examine fairness or social aspects related to the issue
evaluate the influence of fairness and social aspects on individuals’ financial decision-making and the community as a whole
investigate the effect of rules and policies on the issue and its implications for people and businesses, demonstrating an understanding of the regulatory framework
evaluate the role of businesses in addressing the issue
propose ways for businesses to ensure ethical practices and customer welfare
identify the benefits and risks associated with the chosen issue, demonstrating a comprehensive understanding of its implications on the financial and consumer environment
develop written texts, such as articles, reports or blog posts, to effectively explain and analyse specific aspects of the chosen issue, reflecting critical thinking and research skills
present their investigation using oral presentations, infographics or video presentations, effectively communicating their findings and analysis to their peers and the wider audience
provide constructive feedback to peers through the completion of a TAG feedback form, highlighting positive aspects of the presentation, asking clarifying questions and offering suggestions for improvement.
Teaching and learning activities
Students investigate a current issue in relation to the consumer and financial environment, and communicate findings using subject-specific terminology in written, oral, visual or multimodal form.
Activity 1: students work in small groups to research a current issue in the financial or consumer environment. Current issues that could be investigated could include:
the impact of technology on payment processes
housing affordability and the impact on savings
various types of scams, for example, those relating to online shopping, banking and identity theft
management of personal superannuation, for example, tracking and consolidating lost superannuation accounts
the rise of Buy Now Pay Later
sustainability and ethical investing
the rise of cryptocurrency
increase in cost of living.
For their investigation students consider the following questions:
How do different groups contribute to addressing the issue? Some examples of stakeholders include customers, businesses, governments, activist groups and so on.
What impact does the issue have on people’s daily lives, and how can individuals and families adapt to changes caused by the issue?
The role of fairness, such as income inequality, accessibility and ethical concerns, in shaping financial decisions.
How do rules and policies affect the issue, and what does it mean for people and businesses?
Evaluate how businesses respond to, adapt to and act on financial or consumer issues due to rules and policies.
Examine whether their responses effectively address challenges for individuals and the community.
What benefits has this issue created and what risks does it pose?
What can people and businesses do to be more prepared and make smarter choices in dealing with the issue?
Activity 2: students work in groups to create written texts, such as articles, reports or blog posts, to explain and analyse specific aspects of the consumer and financial environment.
Activity 3: students work in groups to present their investigation using the chosen communication form of an oral presentation, infographic or video presentation.
Activity 4: students work individually to complete a TAG feedback form for each presentation.
Tell something that you really liked about the presentation.
Ask a question to better understand the work presented.
Give a suggestion to help make the work presented even better.
Note: you may choose to have an extension exit activity for the focus area of your own choosing or can use the activity provided.
Extension activity: students have one minute to share their key takeaways from the topic with the person sitting next to them or in their assigned group set by the teacher. After each round, they rotate to a new person or group to continue exchanging insights.
Differentiation: this section is also for use in school when making adjustments to support all students to achieve in their learning. Strategies and scenarios for Activities 1 to 4 should be based on student interest.
Teachers should discuss any specific needs and make appropriate accommodations to ensure all students can participate effectively in the activities. This could include providing additional time for research, using assistive technology or modifying the task to suit different learning abilities.
	


[bookmark: _Toc201219941]Overall program evaluation
This section has been provided for teacher evaluation notes. Evaluating teaching and learning programs for HSIE 7–12 provides advice to support this process.
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