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Overview

Making intentional connections between prior learning 
and new knowledge is critical in helping students 
develop, integrate and strengthen their schemas. 
Effective class discussions support students to 
integrate new learning, through purposeful talk, 
combined with clear documentation of key information 
and connections (Cottingham 2023). Students articulate 
and clarify their thinking prompted by carefully crafted 
questions, which aim to build connections (Sherrington 
2019; Lovell 2020; Hattie 2023). 
Recording and organising key information in a concept 
map makes connections clear and visible (Ritchhart et 
al. 2009), providing students with a model of how 
information can be organised and integrated into long 
term memory (Sherrington 2019; Caviglioli and Goodwin 
2021; AERO 2023).

Key considerations
	• Pre-plan essential knowledge and connections 

to ensure discussion structures and supports are 
most effective.

	• Craft questions which facilitate deep understanding 
and connections.

	• Familiar talk-routines encourage thinking and 
participation from all students.

	• Support thinking by displaying sentence stems and 
key vocabulary and documenting ideas.

	• Actively facilitate the discussion, drawing out 
connections and clarifying misunderstandings.

	• Summarise and organise thinking to make 
connections clear.

Relevant  
existing  
knowledge

New  
meaning

New  
information

(Teachers) need to remember that meaning is made 
in the mind of their students and that just because 
the teacher has made the link, this doesn’t mean 
the students have.

(Cottingham 2023:91)

Classroom application

Stage 4 English 
Students have been learning to describe the language features of poetry. The teacher has 
crafted a series of focused questions to help students make connections between various 
features and their effect. These focused questions support students to engage in a talk-
routine, such as a Think-Pair-Share. The talk-routine has been made more effective because 
the teacher has provided scaffolded language with discussion stems, such as, ‘...the use of 
metaphor creates the effect of... because...’ and ‘I agree/disagree because...’. The teacher 
selects students to share back with the class, probing for depth of understanding and 
clarification while recording key words on the board. This allows students to make a clear 
connection between the language features of poetry and their effect.



Classroom application

Stage 1 PDHPE
Students are learning to identify the connection 
between feelings, words and body language and 
describe the impact on themselves and others. In 
previous lessons, students have explored ‘joy’ as 
a feeling and recorded related words and body 
language. They have learned that body language 
and words have an impact on others. They are 
using a concept map to connect these ideas.
The teacher starts with a retrieval activity related to the 
words and body language for joy, using choral response. 
They move to asking questions about the impact these 
words and body language could have on others, ‘how 
could this response to the emotion make others feel 
(wait), Mai?’
The teacher introduces the new feeling that the 
students will focus on, ‘anger’ and uses a range of 
examples and non-examples of people expressing this 
emotion. The different examples include visuals of facial 
expressions and written descriptions of body language.

‘Body language’ and ‘words’ are recorded on the board. 
The teacher poses the question: “When we feel angry, 
how does our body respond?” Student thinking is 
modelled using sentence stems such as, ‘when we feel 
angry, our body responds by’, include ‘when we feel 
angry, we might say’.
After a brief wait time, students turn and talk while the 
teacher circulates to listen. Students are selected to 
share insights, with the teacher asking probing 
questions. The teacher summarises and organises 
thinking visually. The teacher poses an additional 
question, ‘How would these reactions impact others?’ 
and models a sample response, ‘when someone is 
shouting with clenched fists, it can make others feel 
scared and have hurt feelings.’ Students use the 
concept map responses to turn and talk about how the 
reactions would make others feel. The teacher guides 
the discussion and asks probing questions 
to record on the concept map. When students are 
learning about other emotions, they will continue 
to add to this concept map.

How do we
respond to
emotions?

Joy

Body language
smile, eyes shining,

laughing, hands
clapping, hugs, jump,

skip, bounce,
confident, bright,

energetic, talkative

Words
kind, giggles, excited,

shouting, singing,
humming, positive,

‘woohoo’, ,‘of course’,
‘would you like to play?

What would I see or feel?

How does this impact others?

smile, happy or excited, included, improves
mood, good friends, want to be around them,
laughing, positive, fun, feel loved, supported

Anger

Body language
clenched fists, red face,
tight lips/jaws, shaking
body/hands, stomping

feet, frowning, shoulders
braced, crossed arms,

fight/punch/kick/hit/bite

Words
shouting/loud voice,

mean, unkind,
swearing, ‘go away’,

‘leave me alone’,
‘you’re not my friend’

What would I see or feel?

How does this impact others?

feel scared, hide, want to fight,
cry, hurt feelings, hurt body, lose
trust, lose friendship, excluded

Connecting learning resources

https://edu.nsw.link/explicit-teaching-connecting-learning

https://edu.nsw.link/explicit-teaching-connecting-learning
https://edu.nsw.link/explicit-teaching-connecting-learning


More resources
AERO (2023) – How students learn best 
https://www.edresearch.edu.au/research/research-reports/how-students-learn-best-overview-evidence

AERO (2023) – Knowledge is central to learning 
https://www.edresearch.edu.au/summaries-explainers/explainers/knowledge-central-learning

AERO (2024) – Monitor progress 
https://www.edresearch.edu.au/guides-resources/practice-guides/monitor-progress

Explicit teaching – Checking for understanding 
https://education.nsw.gov.au/teaching-and-learning/curriculum/explicit-teaching/explicit-teaching-strategies/checking-for-
understanding

Explicit teaching – Using effective questioning 
https://education.nsw.gov.au/teaching-and-learning/curriculum/explicit-teaching/explicit-teaching-strategies/using-effective-
questioning

Explicit teaching – Using effective feedback 
https://education.nsw.gov.au/teaching-and-learning/curriculum/explicit-teaching/explicit-teaching-strategies/using-effective-
feedback
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