
English Studies (Year 11) – core formative tasks
11.1 – ‘Reading to write: Transition to English Studies’
This document contains the core formative tasks that accompany the teaching and learning program, ‘Reading to write: Transition to English Studies’ – Year 11, Term 1.
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Updating the table of contents
Want to update the table? Have you added content to the document and noticed the page numbers have changed? As you add content to this report, you can update the table of contents to accurately reflect the page numbers within the resource. To update the table:
· Right click on the table and select ‘Update table of contents’ (in the browser version) or ‘Update field’ (in the desktop app). In the browser version, it will automatically update the entire table.
· In the desktop app, you will then need to select ‘Update entire table’. Your table numbers should then update to reflect your changes.

[bookmark: _Toc151622421][bookmark: _Toc147228330][bookmark: _Toc206489495][bookmark: _Toc147228331][bookmark: _Toc151622422]About this resource
This core formative tasks booklet has been developed to assist teachers in NSW Department of Education schools to create and deliver assessment practices that are contextualised to their classroom. It is designed as an example of how the English Studies 11–12 Syllabus (NESA 2024) could be used in programming and assessment practice. More information is available via How to use the English 11–12 sample assessments.
[bookmark: _Toc206489496]Purpose of this resource
[bookmark: _Toc145666033]This core formative tasks booklet is not a standalone resource and aligns with the following support materials for the Year 11 program ‘Reading to write: Transition to English Studies’:
Assessment resources: Assessment – 11.1; Student assessment samples – 11.1; Student assessment sample – 11.1
Programming resources: Program – 11.1
Resources and activities support in Word: Resources and activities – 11.1: Core texts – 11.1
[bookmark: _Hlk205198958]Resources and activities in PowerPoint: Phase 1 – understanding the English Studies course – 11.1; Phase 2 – punctuation in poetry – 11.1; Phase 3 – visual metalanguage revision – 11.1; Phase 3 – hybrid texts – 11.1; Phase 3 – literal and figurative representation – 11.1; Phase 3 – sentence variation – 11.1; Phase 3 – subject–verb agreement and use of tense – 11.1; Phase 4 – text annotations – Norton-Lodge – 11.1; Phase 6 – supporting editing – 11.1
Scope and sequence: English Studies Year 11–12
Assessment schedule: English Studies Year 11–12.
All documents associated with this resource can be found on the Planning, programming and assessing English 11–12 webpage.
[bookmark: _Toc147228332][bookmark: _Toc151622423][bookmark: _Toc206489497]Target audience
[bookmark: _Toc147228333][bookmark: _Toc151622424]The core formative tasks are intended to guide interpretation of the syllabus and provide a model of syllabus-aligned assessment practice. The content provided is educative and is intended to support the teacher and their practice as they design assessment tasks for their students. The structure and content is influenced by the department’s Effective assessment practices – a guide for teachers and leaders and the Strengthening assessment advice. The tasks provided also align with NESA’s Assessment Principles and their advice on Formative Assessment. These tasks provide opportunities for teachers to gather evidence about student achievement in relation to syllabus outcomes.
[bookmark: _Toc206489498]When and how to use
The core formative tasks are intended to guide students as they gradually work towards their formal assessment for the program, ‘Reading to write: Transition to English Studies’. Students will develop their literacy skills and understanding of the writing process. They will also develop their conceptual understanding of representation, perspective and context as they experiment with language codes and conventions in their own compositions. The core formative tasks are written specifically about the core texts used in the program. If different texts are selected for study, the core formative tasks could serve as a model for the design of formative tasks aligned to your chosen texts.
The tasks have been created to allow entry points for students across a range of abilities. Each core formative task focuses on one or more of the key skills needed to successfully complete the responses required by the formal assessment. A short description of each task is provided. This description is written in plain English. If the tasks are modified, the description should include a clear outline of the audience, purpose and context of the task. This helps students and teachers plan for the style, form and the necessary language forms and features required.
[bookmark: _Toc147228334][bookmark: _Toc151622425][bookmark: _Toc206489499]Opportunities for collaboration
The English 11–12 programs overview page provides an outline of some of the ways the core formative tasks can be used with colleagues.
[bookmark: _Toc147228335][bookmark: _Toc151622427]

[bookmark: _Toc206489500]Reading to write: Transition to English Studies – core formative tasks
Teacher note: a short description of each task is provided. This description is written in plain English. If the tasks are modified, the description should include a clear outline of the audience, purpose and context of the task. This helps students and teachers plan for the style, form and the necessary language, forms and features required.
Supplementary information can be provided later in the document or listed within the ‘Relevant resources’ heading provided for each task. This reduces the cognitive load experienced while using the overviews and provides easy reference points for teachers as they navigate the multiple documents connected to this program.
The tasks provided align with the Department of Education’s effective assessment advice, NESA’s Assessment Principles as well as NESA’s advice on Formative Assessment. These provide clear opportunities for teachers to gather evidence about student achievement in relation to syllabus outcomes.
[bookmark: _Toc126938999][bookmark: _Toc140045571][bookmark: _Toc147228336]In this program, students will engage with 3 short core texts. They focus on how identity is represented and how perspective and context influences the representations. The core texts are used as models to inspire students’ own compositions as they experiment with language forms and features from these core texts in the core formative tasks.
The formal assessment is a portfolio of writing and reflection. The core formative tasks build students’ capacity to demonstrate their understanding in the formal assessment task. This includes composing a performance poem, a hybrid text, a narrative, and a reflection on the writing process.


[bookmark: _Toc151622428][bookmark: _Toc206489501]Core formative task 1 – developing a personal metaphor
Teacher note: Core formative task 1 – developing a personal metaphor can be found in Phase 2. Relevant activities and resources can be found below.
Phases 1, and 2 and Core formative task 1 – developing a personal metaphor are designed to support students to articulate a personal response to their own wide reading. The purpose of this task is to provide an opportunity to experiment with metaphor and performance poetry. The feedback they receive for this task will inform the editing process as they develop their work later in the program.
Students revisit the performance poem ‘I run’ by Melanie Mununggurr. The video Melanie Mununggurr - Australian Poetry Slam Champion 2018 "I run" (2:31) can be used to support students to engage with this text.
Using the scaffold completed in Phase 2, activity 7 – experimenting with metaphor students record ideas about an aspect of their identity.
Students complete one of the activities below that best reflects the highest level of achievable challenge. They may
create a collage, illustration or image sequence with words and visual text that represents an aspect of their identity
compose and perform a short video or audio text that uses a metaphor to represent an aspect of their identity
compose 2 stanzas of a performance poem, or 2 paragraphs of a personal extended response that begins with a literal description of an aspect of their identity and moves towards a metaphorical representation. They should use Core text 1 – ‘I run’ by Melanie Mununggurr and the scaffold completed in Phase 2, activity 7 – experimenting with metaphor for inspiration.
[bookmark: _Toc206489502]Relevant resources
Core formative task 1– developing a personal metaphor
Phase 1, activity 1 – using reading strategies
Phase 2, activity 3 – applying punctuation to the core text
Phase 2, activity 4 – ‘I run’ 3-level guide
Phase 2, activity 7– experimenting with metaphor
Teacher note: students will use the stages of the writing process to develop their own composition inspired by Core text 1 – ‘I run’ by Melanie Mununggurr.
ESD-11-01 uses strategies to explain information and ideas in a variety of texts
ESD-11-04 composes critical and creative texts that structure information and ideas for particular purposes
Understanding
· Explicit and implicit meaning in texts
Responding
· Plan, draft and edit language and ideas in their own texts for a range of audiences and purposes
· Compose critical and creative texts that represent a range of perspectives
· Compose texts using appropriate language and textual forms for audience, purpose and context
Note: bold outcome content is not addressed in task.
English Studies 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc206489503][bookmark: _Toc148105389][bookmark: _Toc151622433][bookmark: _Toc121386306][bookmark: _Toc140045577][bookmark: _Toc148528734][bookmark: _Toc105492476][bookmark: _Toc107484354][bookmark: _Hlk125363347][bookmark: _Toc105492479][bookmark: _Toc107484357][bookmark: _Toc124964503]Core formative task 2 – drafting a hybrid text
Teacher note: Core formative task 2 – drafting a hybrid text can be found in Phase 3. Relevant activities and resources can be found below.
Phase 3 and Core formative task 2 – drafting a hybrid text are designed to support students to understand the stages of the writing process and to experiment with textual form. They use Core text 2 – What the doctor recommended by Queenie Chan as inspiration for their own composition. Students will develop a hybrid text about someone who has significantly influenced their identity.
Planning to write
1. Students use an adapted WWWWWH chart to generate ideas for their composition. A model and template are provided in Core formative task 2 – drafting a hybrid text in the resources and activities booklet.
Students use the content in their table to develop their hybrid text. The writing style should be personal and informative like Core text 2 – What the doctor recommended by Queenie Chan. To make your text hybrid, you could enhance the meaning of the text by
1. incorporating 4 to 6 frames of visual text
incorporating 6 to 8 lines of poetry.
Students should be encouraged to apply the learning from the program by paying close attention to the use of
1. punctuation for effect
1. sentence variation
1. subject–verb agreement
1. tense.
[bookmark: _Toc206489504]Relevant resources
· Phase 3, activity 2 – using visual text to enhance written text
· Phase 3, activity 4 – my identity
· Phase 3, activity 5 – experimenting with sentence structure
· Phase 3, activity 6 – editing checklist
· Core formative task 2 – drafting a hybrid text
· Phase 2 – punctuation in poetry – 11.1 (PowerPoint)
· Phase 3 – subject–verb agreement and use of tense – 11.1 (PowerPoint)
· Phase 3 – sentence variation – 11.1 (PowerPoint)
· Phase 3 – literal and figurative representation – 11.1 (PowerPoint)
Teacher note: students will use the planning and drafting stages of the writing process to draft a hybrid text inspired by Core text 2 – What the doctor recommended by Queenie Chan.
ESD-11-04 composes critical and creative texts that structure information and ideas for particular purposes
Understanding
· The ways textual forms and language features represent ideas and perspectives
Responding
· Plan, draft and edit language and ideas in their own texts for a range of audiences and purposes
· Compose texts using appropriate language and textual forms for audience, purpose and context
Note: bold outcome content is not addressed in task.
English Studies 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc206489505]Core formative task 3 – narrative plan and extract
Teacher note: Core formative task 3 – narrative plan and extract can be found in Phase 4. Relevant activities and resources can be found below.
Phase 4 and Core formative task 3 – narrative plan and extract are designed to support students to draw on the language forms and features in the core texts to create their own narrative. The task serves as a starting point for a narrative that will be developed later in the program.
Planning to write
1. Students revisit Core text 3 – ‘The Marron’ by Zoe Norton-Lodge to identify the key moments or events in the text. Use the ‘narrative pyramid’ scaffold from the Writing scaffolds (Imaginative) in the Digital Learning Selector to support this activity.
Students use the blank narrative pyramid provided in Core formative task 3 – narrative plan and extract to plan their own narrative about a simple but extraordinary event in an ordinary setting that has a significant impact on the identity of a character.
Drafting a response
Students write an extract from a narrative based on the plan. They should aim to write 150 to 200 words. Space is provided in Core formative task 3 – narrative plan and extract.
Editing and revising
Students revise their writing paying particular attention to their use of noun groups. They should look for opportunities to develop a personal voice by incorporating interesting noun groups as they did in Phase 4, activity 5 – editing nouns and noun groups.
Students should use the Venn diagram provided in Core formative task 3 – narrative plan and extract to support them revise their use of succinct and elaborated noun groups. They should aim for a combination of both.
[bookmark: _Toc172122768][bookmark: _Toc206489506]Relevant resources
Core formative task 3 – narrative plan and extract
Phase 3, activity 5 – experimenting with sentence structure
Phase 4, activity 4 – creating succinct and elaborated noun groups
Phase 4, activity 5 – editing nouns and noun groups
Phase 4 – text annotations – Norton Lodge – 11.1 (PowerPoint)
Teacher note: students will use the planning and drafting stages of the writing process to draft a narrative inspired by Core text 3 – ‘The Marron’ by Zoe Norton-Lodge.
ESD-11-04 composes critical and creative texts that structure information and ideas for particular purposes
Understanding
· The ways textual forms and language features represent ideas and perspectives
Responding
· Compose critical and creative texts that represent a range of perspectives
· Plan, draft and edit language and ideas in their own texts for a range of audiences and purposes
· Compose texts using appropriate language and textual forms for audience, purpose and context
Note: bold outcome content is not addressed in task.
English Studies 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc206489507]Core formative task 4 – reflecting on and responding to feedback
Teacher note: Core formative task 4 – reflecting on and responding to feedback can be found in Phase 5. Relevant activities and resources can be found below.
Phase 6 and Core formative task 4 – reflecting on and responding to feedback are designed to support students to prepare the assessment task. The task presents an opportunity for students to receive feedback on their writing to inform the refinement of the work prior to submission of the portfolio of writing.
1. Students select one of their pieces of writing (from Core formative task 1, 2 or 3) to use for this task.
1. Students use the Two stars and a wish protocol to provide feedback on the work of their peers. They should select an aspect of the learning from the program that they would like their peers to focus on in their feedback. For example, they may ask them to comment on the use of noun groups, the effectiveness of the use of metaphor, the use of textual hybridity or narrative elements.
1. As students engage in discussion about their work with their peers, they annotate their draft to record the feedback provided.
1. Students complete an entry in their writing journal documenting the changes they have made to their draft based on the feedback provided by their peers. If students choose not to action feedback provided, they indicate the reason(s).
[bookmark: _Toc206489508]Relevant resources
Core formative task 4 – reflecting on and responding to feedback
Teacher note: students will use the feedback provided by their peers to refine their compositions prior to the submission of the portfolio of writing.
ESD-11-05 communicates ideas and perspectives using accurate terminology, grammar and textual evidence
Understanding
· The ways textual forms and language features represent ideas and perspectives
Responding
· Compose critical and creative texts that represent a range of perspectives
Note: bold outcome content is not addressed in task.
English Studies 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc206489509]Core formative task 5 – sharing writing
Teacher note: Core formative task 5 – sharing writing can be found in Phase 6. Relevant activities and resources can be found below.
Phase 6 and Core formative task 5 – sharing writing are designed to support students to develop skills that can be transferred to other areas of their learning. This task provides students with an opportunity to strengthen their understanding of their peers and celebrate their achievements in the first term of Year 11 English Studies.
1. Students share with their peers the piece of writing from their portfolio they nominated for marking. Ideally, students will have the opportunity to read work composed by each of their peers for this core formative task. If class size or time does not allow for this, assign work from at least 6 peers to each student to read.
1. Students read the work of their peers.
1. On each piece of writing that they read, students indicate
1. one aspect of the writing they liked
1. one question they have about the writing or the content
1. one thing they notice about how it has been written
1. one connection to a core text that they can see.
Students nominate one piece of writing that they have read for publication in the school newsletter.
1. Students provide an explanation in a final entry in their writing journal as to why they have nominated that piece. The following questions should be used to guide students’ explanation for their nomination
1. What makes the main idea(s) of this piece engaging and relevant for the target audience?
How does the piece demonstrate originality or creativity?
How does the writer use language to connect with their audience?
Why did this piece resonate with you personally?
What specific aspects of the text made you want to nominate it?
Why do you think others in the school community would enjoy reading this text?
[bookmark: _Toc206489510]Relevant resources
Core formative task 5 – sharing writing
Teacher note: students will use the feedback provided by their peers to refine their compositions prior to the submission of the portfolio of writing.
ESD-11-01 uses strategies to explain information and ideas in a variety of texts
ESD-11-02 explains how authors shape meaning and influence audiences through context, textual form and features in a range of modes and mediums
Understanding
· Use comprehension strategies to identify main ideas, information and purposes of texts
Responding
· Use appropriate language to make connections between ideas and perspectives in a variety of texts
English Studies 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc206489511]The English curriculum 7–12 team
The English curriculum 7–12 team provides support for the delivery of the English curriculum 7–12 in NSW Department of Education high schools. If you have any questions regarding the use of material available or would like additional support, please contact the English curriculum team by emailing english.curriculum@det.nsw.edu.au.
[bookmark: _Toc151622435][bookmark: _Toc206489512]Support and alignment
Alignment to system priorities and/or needs: this resource is evidence-based, as outlined below and supports English curriculum leaders to advance equitable outcomes, opportunities and experiences for their students. It also provides guidance that enhances the delivery of outstanding leadership and supports the planning of explicit teaching practices as per the goals of the Plan for NSW Public Education. It is an example of Universal Design for Learning and aligns to the School Excellence policy. It is designed to support school and curriculum leaders as they plan syllabus implementation. It can be used during the design and delivery of collaborative curriculum planning, monitoring and evaluation.
Alignment to the School Excellence Framework: this resource aligns with the School Excellence Framework Leading domain – Educational leadership and the Learning domain – Curriculum as it models syllabus-aligned programming and assessment planning. It provides strategies for engaging in collaborative curriculum planning.
[bookmark: _Hlk205201026][bookmark: _Hlk181000363]Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 5.1.2, 5.2.2
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage.
Consulted with: Secondary Curriculum subject matter experts, teachers and head teachers from across NSW.
Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with disability and/or additional needs and High Potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage.
[bookmark: _Hlk178077995]NSW Syllabus: English Studies 11–12 Syllabus (NESA 2024)
Author: English curriculum 7–12 team
Publisher: State of NSW, Department of Education
Resource: core formative tasks booklet
Related resources: further resources to support programming and assessment can be found on the Planning, programming and assessing English 11–12 webpage.
Professional Learning: relevant Professional Learning is available on the English curriculum 11–12 professional learning SharePoint page (DoE staff only) and through the English curriculum professional learning calendar.
Creation date: 24 July 2025
Review date: 24 July 2027
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