
English Studies (Year 11) – assessment
11.1 – ‘Reading to write: Transition to English Studies’
This document contains a sample assessment notification. It accompanies the teaching and learning program for ‘Reading to write: Transition to English Studies’ – Year 11, Term 1.
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Updating the table of contents
Want to update the table? Have you added content to the document and noticed the page numbers have changed? As you add content to this report, you can update the table of contents to accurately reflect the page numbers within the resource. To update the table:
· [bookmark: _Toc140045565]Right click on the table and select ‘Update table of contents’ (in the browser version) or ‘Update field’ (in the desktop app). In the browser version, it will automatically update the entire table.
· In the desktop app, you will then need to select ‘Update entire table’. Your table numbers should then update to reflect your changes.


[bookmark: _Toc206490338]About this resource
This sample assessment notification has been developed to assist teachers in NSW Department of Education schools to create and deliver assessment practices that are contextualised to their classroom. It is designed as an example of how the English Studies 11–12 Syllabus (NESA 2024) could be used in programming and assessment practice. More information is available via How to use English 11–12 sample assessments.
Many schools have their own resource and assessment templates. Teachers can adapt the material provided to suit their context.
[bookmark: _Toc140045566][bookmark: _Toc206490339]Purpose of this resource
[bookmark: _Toc145666033][bookmark: _Toc140045567]This sample assessment notification is not a standalone resource and aligns with the following support materials for the Year 11 program ‘Reading to write: Transition to English Studies’:
· Assessment resources: Student assessment samples – 11.1; Core formative tasks – 11.1
· Programming resources: Program – 11.1
· Resource and activities support in Word: Resources and activities – 11.1; Core texts – 11.1
· Resource and activities in PowerPoint: Phase 1 – understanding the English Studies course – 11.1; Phase 2 – punctuation in poetry – 11.1; Phase 3 – visual metalanguage revision – 11.1; Phase 3 – hybrid texts – 11.1; Phase 3 – literal and figurative representation – 11.1; Phase 3 – sentence variation – 11.1; Phase 3 – subject–verb agreement and use of tense – 11.1; Phase 4 – text annotations – Norton-Lodge – 11.1; Phase 6 – supporting editing – 11.1
· Scope and sequence: English Studies Year 11–12
· Assessment schedule: English Studies Year 11–12.
All documents associated with this resource can be found on the Planning, programming and assessing English 11–12 webpage.
[bookmark: _Toc206490340]Target audience
A combination of teacher and student information is contained in this resource. The purpose of the content intended for teachers is educative. This is intended to support the teacher and their practice as they design formal assessment task notifications.
[bookmark: _Toc140045568][bookmark: _Toc206490341]When and how to use
[bookmark: _Toc140045569]This sample assessment notification has been designed for Term 1 of Year 11. It provides information to students about what to expect in the formal assessment task for this program, which is a portfolio of writing and reflection. Students are provided with the opportunity to experiment with various forms of writing inspired by the core text. These are developed and refined in class. Their portfolio of writing and reflection demonstrate their understanding of how language codes and conventions are used to create representations in texts.
Students will submit 3 compositions inspired by the core texts for their portfolio of writing. They will nominate one of these to be marked by the teacher. They will also submit a completed scaffold that guides their reflection on the writing process. Students develop their skills in written expression through the core formative tasks in the teaching and learning program.
Teacher note: the blue feature boxes include instructions for the classroom teacher engaging with the resource. These are to be deleted by the teacher before issuing the assessment to students.
[bookmark: _Toc206490342]Opportunities for collaboration
The How to use the English 11–12 sample assessments page provides an outline of some of the ways this sample assessment notification can be used with colleagues.


[bookmark: _Toc206490343]Reading to write: Transition to English Studies – portfolio of writing and reflection
Teacher note: building strong connections between the students, their peers and their teacher is crucial for success in English Studies. This first assessment task has been designed to support students to share aspects of themselves so that the teacher and their peers can get to know them better. It is recommended that the teacher also participates in the writing activities and shares their work with students to foster a trusting and sharing classroom.
[bookmark: _Toc126938999][bookmark: _Toc140045571]In this program, ‘Reading to write: Transition to English Studies’ you will read a range of literary and non-literary texts and use the knowledge gained from your reading to develop your skills as writers. You will use comprehension strategies to improve your understanding and knowledge of texts’ forms and language features to inspire thoughtful discussion and imaginative responses. Engaging with a range of texts provides opportunities to develop your research, critical thinking and written communication skills.
[bookmark: _Toc206490344]Task overview
Teacher note: the annotations column has been provided to assist assessment design. This column is for the teacher only and should be deleted prior to distributing the assessment notification to students.
The task overview provides a concise description of key information about the assessment.
Table 1 – overview of the assessment task
	Year 11 – English Studies
	Task details
	Annotations

	Task number
	1
	[Task number – ensure this reflects the chronological order outlined within the scope and sequence and the assessment schedule.]

	Issue date
	Term 1, Week 2
(last lesson of the week – indicative only)
	[Issue and date – state the day and date the assessment is issued.]
Teacher note: issue date – ACE rule 2.1.1.13 (Preliminary) states that schools must provide students with sufficient written notice, typically 14 calendar days, of an upcoming assessment task.

	Due date
	Term 1, Week 8 (first lesson of the week – indicative only)
	[Due date – state the day and date the assessment is due. The timing, frequency and nature of assessment processes should be time efficient and manageable for teachers and students. Issue the task early in the program so students can make connections and seek clarification as they progress through their learning. The NESA Developing formal school-based assessment programs in Stage 6 information provides useful guidance for schools implementing formal assessment procedures.]
Teacher note: ACE rule 2.1.1.13d (Preliminary) mandates that task notifications must include the scheduled date and time for attempting or submitting a task.

	Outcomes being assessed
	A student:
ESD-11-01 uses strategies to explain information and ideas in a variety of texts
ESD-11-04 composes critical and creative texts that structure information and ideas for particular purposes
ESD-11-05 communicates ideas and perspectives using accurate terminology, grammar and textual evidence
	[Ensure details align with the scope and sequence, assessment schedule and any details that have been provided to students in the school’s assessment handbook.]
Teacher note: ACE rule 2.1.1.13b (Preliminary) mandates that task notifications must include the syllabus outcomes assessed.

	Weighting
	30% (indicative only)
Part A – portfolio of writing: 20%
Part B – reflection: 10%
	[Where applicable, ensure details align with the scope and sequence, assessment schedule and any details that have been provided to students in the school’s assessment handbook.]

	Course component weighting
	Knowledge and understanding of course content: 50%
Skills in responding to texts and communication of ideas appropriate to audience, purpose and context across all modes: 50%
	[Ensure details align with the scope and sequence, assessment schedule and any details provided to students in the school’s assessment handbook.]
Teacher note: ACE rule is 2.1.1.13a (Preliminary) mandates that task notifications must include components and weightings, as per the assessment schedule.

	Submission details
	The portfolio of writing and reflection will be submitted on the classroom LMS (Google classroom, Canva, MS Teams).
For Part A: portfolio of writing, students submit 3 compositions and nominate one piece for marking. The word range for this task, inclusive of the 3 portfolio pieces, is 600 to 800 words. The word count for the nominated text is dependent on form, audience and purpose.
Students submit a completed scaffold for Part B: reflection. The space provided in the scaffold should guide students on the expected length of the response, however students should aim for 300 to 500 words.
	[Be specific about the process for submission and parameters for the task. This includes:
· where the task will be submitted
· word and time limits
· any additional information in accordance with school assessment policy.]


English Studies 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
[bookmark: _Toc176529682]

[bookmark: _Toc206490345]Task description
[bookmark: _Toc176529681][bookmark: _Toc140045572]Teacher note: when transferring this task into your school’s assessment template, provide a short description of the task. This description should be written in plain English. It should include a clear outline of the audience, purpose and context of the task. This helps students understand appropriate style, form, and the necessary language, forms and features required. This advice and the purpose, audience and context of the task can be customised at a school level.
Supplementary information can be provided later in the document. This reduces the cognitive load experienced while using the notification. The assessment should align with the Department of Education’s Effective assessment advice as well as NESA’s Assessment Principles. It should provide clear opportunities for teachers to gather evidence about student achievement in relation to syllabus outcomes.
In this program, students, will contribute their chosen portfolio piece to a class anthology Voices Shared and Heard: Stories of Us. They will also submit a reflection on the writing process. It is recommended that teachers write alongside students and contribute a piece for the anthology. This will help to foster strong classroom connections. 
Students will be required to engage with the work of their peers during the post-submission period. Providing this real-world experience creates an authentic assessment task that supports students to understand the purpose, audience and context of the task.
[bookmark: _Toc206490346]The context of the task
Teacher note: the class anthology Voices Shared and Heard: Stories of Us is designed to foster supportive relationships in the English Studies classroom. The task provides an authentic audience and purpose. Teachers may adjust this audience and purpose as necessary to suit their context.
This is designed to be a response that is developed throughout the term and submitted on the due date at the end of the program. The core formative tasks are designed to provide students with a starting point for their compositions. Students develop and submit all 3 pieces. They will nominate one of their compositions for marking. Drafting and feedback processes are included in the program to ensure that the response is authentically composed by students. However, this task could be adjusted to a timed response completed in-class. 
The word limit for this task could also be adjusted to suit the individual needs of students in each school context. The number of words in the piece nominated for marking should not influence the marks awarded. A performance poem of 250 words may be as likely to achieve an A as a 500-word short story if it satisfies the marking descriptors for the A-range. It is important to explain this to students. The student work samples can be used to help illustrate this idea.
Building strong connections in the classroom is essential for success in senior high school. This first assessment task has been designed to support you to share aspects of your identity so that the teacher and your peers can get to know you better.
In this program, you have used a range of core texts to inspire experimentation with your own compositions. You have completed 3 core formative tasks and spent time developing these into complete texts. You will submit all 3 compositions but nominate 1 to be marked. This piece will be your contribution to a class anthology called Voices Shared and Heard: Stories of Us. You should aim to write 600 to 800 words for your portfolio pieces – some texts will have fewer words, such as the performance poetry. The word count of the piece nominated for marking is dependent on form, audience and purpose. Any concerns about the word count should be discussed with your teacher.
Part A – portfolio of writing
Use the core texts explored in class and the experimentation from the core formative tasks to inspire your own compositions – a performance poem, a hybrid text and a narrative.
In your compositions, you should:
explore aspects of your identity appropriate to audience, purpose and context
use the codes and conventions in core texts to inspire the creative choices that you make in your own work
refine and revise your work through the drafting process, considering peer feedback.
Part B – reflection
Use the scaffold provided to guide your reflection on the writing process. You should:
explain how the different stages of the writing process supported you as you composed your texts
explain how and why you chose the text for marking and contributing to the class anthology.
[bookmark: _Hlk205194595][bookmark: _Hlk205194596][bookmark: _Hlk205194624][bookmark: _Hlk205194625]NSW Department of Education	
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[bookmark: _Hlk205195684][bookmark: _Hlk205195685]© NSW Department of Education, Aug-25	[image: Creative Commons Attribution license logo.]
[bookmark: _Toc206490347]What is the teacher looking for in this assessment task?
Teacher note: this outline uses the criteria points from the marking guidelines to articulate the skills and knowledge required to meet the requirements of this task. It highlights to students what is expected of the response. Note that content in bold will not be assessed in the task.
Part A – portfolio of writing
Table 2 – Part A – outline of what the teacher is looking for
	The teacher is looking to see how well you
	Outcomes
	Understanding
	Responding

	compose a meaningful text representing complex ideas for a purpose and audience – compose a text that represents understanding of and ideas about your identity, perspective or context
	ESD-11-04 composes critical and creative texts that structure information and ideas for particular purposes
	The ways textual forms and language features represent ideas and perspectives
	Compose creative texts that represent a range of perspectives

	demonstrate the connection between reading and writing – adapt the codes and conventions used in the core texts appropriate to the audience, purpose and form of the creative response
	ESD-11-01 uses strategies to explain information and ideas in a variety of texts
	Explicit and implicit meaning in texts
	Compose texts using appropriate language and textual forms for audience, purpose and context

	use language accurately and effectively – communicate ideas using accurate grammar, spelling and punctuation appropriate to audience and purpose
	ESD-11-05 communicates ideas and perspectives using accurate terminology, grammar and textual evidence
	The ways textual forms and language features represent ideas and perspectives
	Plan, draft and edit language and ideas in their own texts for a range of audiences and purposes


Part B – reflection
Table 3 – Part B – outline of what the teacher is looking for
	The teacher is looking to see how well you
	Outcomes
	Understanding
	Responding

	demonstrate understanding of the writing process – reflect on how the different stages of the writing process shaped your composition
	ESD-11-01 uses strategies to explain information and ideas in a variety of texts
	The ways textual forms and language features represent ideas and perspectives
	Plan, draft and edit language and ideas in their own texts for a range of audiences and purposes

	demonstrate understanding of the process of reflection – use reflective language to communicate experience of composition
	ESD-11-05 communicates ideas and perspectives using accurate terminology, grammar and textual evidence
	The ways textual forms and language features represent ideas and perspectives
	Compose texts that use accurate spelling, grammar and punctuation to communicate ideas
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[bookmark: _Toc206490348]Steps to success
Teacher note: this schedule is designed to support students to successfully complete the task and to support teachers in their monitoring of student progress. The list should be adjusted to reflect the resources and materials provided to the class. The list provided below, reflects the resources, activities and core formative tasks provided within the resource booklet that would be useful for students as they refine their assessment submission. This schedule is not for the purposes of compliance and students should not be penalised for not meeting interim times. The second column could be:
· determined and refined by the teacher based on school context
· used to feed forward
· co-constructed with students.
Implementing the steps to success will support you to demonstrate your knowledge, skills and understanding and prompt you to seek support as it is needed. These steps also provide you with opportunities to receive feedback throughout the drafting and refining process. You should refer to the following resources and activities to help you prepare for the assessment task.
Table 4 – assessment preparation schedule
	Steps
	What I need to do

	Engage in the learning activities and complete the core formative tasks 
	Use the planning stage of the writing process in each core formative task to support you to generate ideas for your compositions. To provide a starting point for the development of your compositions for Part A: portfolio of writing complete:
Phase 2, activity 7 – experimenting with metaphor
Core formative task 1 – developing a personal metaphor
Phase 3, activity 4 – my identity
Core formative task 2 – drafting a hybrid text
Core formative task 3 – narrative plan and extract

	Use feedback from core formative tasks to support you to develop your portfolio of writing compositions
	There are frequent opportunities to receive feedback on your ideas and work in this task. Action this feedback before your final submission. In addition to engaging with the feedback provided by your teacher, use:
Phase 3, activity 6 – editing checklist
Core formative task 4 – reflecting on and responding to feedback
Phase 5, activity 1 – using the marking criteria to evaluate own work
Phase 6, activity 3 – reflection scaffold
Phase 6 – supporting editing – 11.1 (PowerPoint)

	Continue drafting and refining the pieces started for the core formative tasks 
	In Phase 5 of the program, time will be dedicated to developing and refining the compositions you created for:
Core formative task 1 – developing a personal metaphor
Core formative task 2 – drafting a hybrid text
Core formative task 3 – narrative plan and extract
Develop and refine these pieces using:
Phase 3, activity 6 – editing checklist
Phase 4, activity 5 – editing nouns and noun groups
Phase 6, activity 2 – using the marking guidelines and annotations to refine a work sample

	Using the scaffold provided, reflect on the writing process and your experiences composing your texts for this task. Critically consider each of your compositions and select the piece that reflects your best work
	Complete Phase 6, activity 3 – reflection scaffold to support the composition of Part B of the task. Use Phase 5, activity 1 – using the marking criteria to evaluate own work in addition to a checklist to support self-feedback for your reflective writing. Your writing journal will also be useful in this process to support you to comment on the development of your portfolio of writing compositions.




[bookmark: _Toc206490349]Marking guidelines
[bookmark: _Toc126939003]Teacher note: the structure of the marking criteria depends on the requirements of the assessment task. Two marking criteria templates have been provided. This demonstrates the various approaches to marking criteria. The following marking criteria table contains language that may be useful in the composition of criteria for each grade. Each criterion has been refined to reflect the requirements of the outcomes. The language is reflective of the Common Grade Scale for Preliminary Courses, syllabus outcomes and the Year 11 English Studies Understanding and Responding focus area content.
The Common Grade Scale for Preliminary Courses can be used to report student achievement in Year 11 in all NSW schools. Teachers may find the language helpful when composing their own marking criteria.
The English Stage 6 – Year 11 Record of School Achievement Common Grade Scale for Preliminary Courses is used to award grades ‘based on student achievement in their assessment work’ (NESA 2024). The scale provides generic, holistic descriptions of performance that should be used to determine overall student achievement.
ACE rule 2.1.1.13e (Preliminary) mandates task notifications to include the marking criteria (where appropriate).
[bookmark: _Toc206490350]Marking criteria
Teacher note: please see the ‘What is the teacher looking for’ section of this document for details on the Understanding and Responding focus area content.
[bookmark: _Toc206490351]Part A – portfolio of writing
The following table features the marking guidelines for Part A.
Table 5 – teacher-facing criteria for Part A
	[bookmark: _Toc126939004]Grade
	Marking guideline descriptors

	A
	Composes an engaging text that effectively represents complex ideas about identity, perspective or context (ESD-11-04)
Effectively adapts and uses a wide range of language codes and conventions appropriate to audience, purpose and form (ESD-11-01)
Demonstrates highly-developed control of language forms and structures appropriate to audience and purpose (ESD-11-05)

	B
	Composes an engaging text that clearly represents complex ideas about identity, perspective or context (ESD-11-04)
Adapts and uses a range of language codes and conventions appropriate to audience, purpose and form (ESD-11-01)
Demonstrates well-developed control of language forms and structures appropriate to audience and purpose (ESD-11-05)

	C
	Composes a text that represents relevant ideas about identity, perspective and context (ESD-11-04)
Uses language codes and conventions appropriate to audience, purpose and form (ESD-11-01)
Demonstrates control of language forms and structures appropriate to audience and purpose (ESD-11-05)

	D
	Composes texts that describe some ideas about identity and/or perspective and context (ESD-11-04)
Attempts to use some language codes and conventions (ESD-11-01)
Demonstrates some control of language forms and structures (ESD-11-05)

	E
	Composes texts that attempt to explore a relevant idea (ESD-11-04)
Demonstrates elementary ability to use language codes and conventions (ESD-11-01)
Demonstrates limited control of language forms and structures (ESD-11-05)


[bookmark: _Toc206490352]Part B – reflection
The following table features the marking guidelines for Part B.
Table 6 – teacher-facing criteria for Part B
	Grade
	Marking guideline descriptors

	A
	Demonstrates well-developed understanding of the writing process (ESD-11-01)
Uses reflective language to effectively communicate the experience of composition (ESD-11-04)

	B
	Demonstrates a thorough understanding of the writing process (ESD-11-01)
Uses reflective language to competently communicate the experience of composition (ESD-11-04)

	C
	Demonstrates a sound understanding of the writing process (ESD-11-01)
Uses reflective language to communicate the experience of composition (ESD-11-04)

	D
	Demonstrates a basic understanding of the writing process (ESD-11-01)
Attempts to use reflective language to describe the experience of composition (ESD-11-04)

	E
	Demonstrates limited understanding of the writing process (ESD-11-01)
Attempts to use aspects of reflective language (ESD-11-04)




[bookmark: _Toc206490353]Student-facing rubric
Teacher note: the student-facing rubric is designed to provide context-specific explanations of the assessment marking criteria. This rubric uses student-friendly language and unpacks the specific knowledge, skills and understanding required when composing each component of the assessment. When teachers are providing feedback, they may make comments on the specific knowledge, skills or understanding that need further development and methods for improvement.
[bookmark: _Toc206490354]Part A – portfolio of writing
Below are the student-facing guidelines for Part A.
Table 7 – student facing rubric for Part A
	Criteria
	Extensive
	Thorough
	Sound
	Basic
	Elementary

	Compose a text that represents complex ideas about an aspect of identity, perspective and context
You could do this by:
exploring multiple aspects of your identity, perspective and context such as your values, interests, skills and how these influence the way you see the world
developing a personal voice in your writing by using language features such as first person, conversational tone, elaborated noun groups, purposeful selection of images and figurative language
engaging the reader through language forms and features such as metaphor, textual hybridity or through the representation of events.
	Your composition nominated for marking is a highly developed text that effectively represents an aspect of your identity, perspective or context. You establish and sustain a strong personal voice. Your use of language forms and features effectively enhances reader engagement.
	Your composition nominated for marking is a well-developed text that clearly represents an aspect of your identity, perspective or context. You maintain a clear personal voice. Your use of language forms and features enhances reader engagement.
	Your composition nominated for marking explores an aspect of your identity, perspective or context. You maintain a personal voice. Your use of language forms and features supports the reader to understand your ideas.
	Your composition nominated for marking describes aspect of your identity, perspective or context. You use a personal voice that can be inconsistent. At times, you interest the reader with some language choices.
	Your composition nominated for marking contains a relevant idea.

	Demonstrate skill in adapting and using the language codes and conventions explored in core text(s) to enhance own composition
You could do this by:
adopting the structural features of the core texts in your own writing such as the purposeful use of punctuation, sentence structure and (or) the structure of visual texts
incorporating language devices used in the core texts in your own composition
selecting appropriate language and textual forms for the specified audience, purpose and context.
	You effectively adapt and use a wide range of language codes and conventions explored in the core text(s) to enrich your writing. You effectively incorporate language and structural features of the core text into your own writing. The language choices you make are effective for the audience, purpose and context of the portfolio of writing.
	You adapt and use a range of language codes and conventions explored in the core text(s) to enhance your writing. You incorporate language and structural features of the core text into your own writing. The language choices you make are appropriate for the audience, purpose and context of the portfolio of writing.
	You use some of the language codes and conventions explored in the core text(s) in your writing. You incorporate some language and (or) structural features of the core text into your own writing. The language choices you make demonstrate an awareness of the audience, purpose and context of the portfolio of writing.
	You attempt to use language codes and conventions explored in the core text(s) in your writing. You attempt to incorporate some language and (or) structural features of the core text into your own writing. The language choices you make demonstrate basic awareness of the audience, purpose and context of the portfolio of writing.
	You use the texts studied in class in a limited way to connect to your own composition(s).

	Uses language accurately for the specific audience and purpose
You could do this by:
demonstrating understanding of purpose and context
expressing thoughts and ideas with clarity and precision
purposefully using a variety of sentences (simple, compound and complex)
using punctuation accurately and for effect
spelling accurately.
	You use grammar and punctuation to express thoughts and ideas with clarity and precision. You use a variety of sentence structures purposefully and effectively. You demonstrate effective and consistent control of spelling and punctuation.
	You use grammar and punctuation to express thoughts and ideas clearly. You use a range of sentence structures effectively. You demonstrate consistent control of spelling and punctuation.
	You use grammar and punctuation to express thoughts and ideas with variable clarity. You use sentence structures mostly accurately. You demonstrate control of spelling and punctuation.
	You express thoughts and ideas with variable clarity. You use basic sentence structures accurately. You demonstrate some control of spelling and punctuation.
	You express thoughts and ideas with limited clarity. You attempt to use basic sentence structures. You demonstrate limited control of spelling and punctuation.


[bookmark: _Toc206490355][bookmark: _Toc126939005][bookmark: _Toc140045575]Part B – reflection
Below are the student-facing guidelines for Part B.
Table 8 – student-facing rubric for Part B
	Criteria
	Extensive
	Thorough
	Sound
	Basic
	Elementary

	Demonstrate understanding of the writing process
You could do this by:
explaining the strategies used to generate ideas
reflecting on how your composition nominated for marking developed through the drafting process
discussing how self, peer and teacher feedback improved your composition(s)
evaluating the impact of each stage of the writing process.
	You effectively explain the strategies used to generate ideas and support this with well-chosen examples from your composition. You provide a detailed explanation of how your composition developed throughout the writing process and support this explanation with references to the impact of feedback. You present a well-developed evaluation of each stage of the writing process.
	You thoroughly explain the strategies used to generate ideas and support this with relevant examples from your composition. You provide a clear explanation of how your composition developed throughout the writing process and refer to the impact of feedback. You present a thoughtful evaluation of each stage of the writing process.
	You explain the strategies used to generate ideas and support this with examples from your composition. You provide an explanation of how your composition developed throughout the writing process and refer to the impact of feedback. You present a reflection on each stage of the writing process.
	You identify some strategies used to generate ideas and provide at least one example from your composition. You provide a description of how your composition developed throughout the writing process with reference to feedback. You describe each stage of the writing process.
	You identify some strategies used to generate ideas. You attempt to describe how your composition developed throughout the writing process. You attempt to describe each stage of the writing process.

	Demonstrate understanding of the language of reflection
You could do this by:
responding to the guiding questions provided in the scaffold in Phase 6, activity 3 – reflection scaffold
using evaluative verbs and adverbs to discuss your composition
using first-person reflective language in your responses
using accurate grammar conventions.
	You respond effectively to the guiding questions with detailed supporting examples. You use evaluative verbs and adverbs to effectively explore specific experiences that have significantly influenced your composition. The language of reflection is used effectively and consistently.
	You respond thoroughly to the guiding questions with supporting examples. You use evaluative verbs and adverbs to explore specific experiences that have significantly influenced your composition. The language of reflection is used consistently.
	You respond to the guiding questions. You discuss the experience of composition. The language of reflection is used in a sound manner.
	You attempt to respond to the guiding questions. You describe the experience of composition. The language of reflection is used in a variable manner.
	You attempt to respond to some of the guiding questions. You make reference to at least one aspect of the experience of composition. There is some awareness of the language of reflection.
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[bookmark: _Toc206490356]Assessment policy
Teacher note: for Year 11, the ACE Rule 2.1.1.7 (Preliminary) mandates that schools must provide students with written advice about the school’s policies and procedures for school-based assessment. This includes malpractice policies, administrative requirements, illness/misadventure procedures, protocols for invalid or unreliable assessment tasks and final grade appeal processes. Schools may also choose to provide this information on individual assessment task notifications.
[bookmark: _Toc206490357][bookmark: _Toc176529689]Student support material 
[bookmark: _Toc148105389][bookmark: _Toc121386306][bookmark: _Toc140045577][bookmark: _Toc105492476][bookmark: _Toc107484354][bookmark: _Hlk125363347][bookmark: _Toc105492479][bookmark: _Toc107484357][bookmark: _Toc124964503]Annotated student work samples are provided in Student assessment samples – ‘Reading to write: Transition to English Studies’ – 11.1.


[bookmark: _Toc206490358]The English curriculum 7–12 team
The English curriculum 7–12 team provides support for the delivery of the English curriculum 7–12 in NSW Department of Education high schools. If you have any questions regarding the use of material available or would like additional support, please contact the English curriculum team by emailing english.curriculum@det.nsw.edu.au.
[bookmark: _Toc206490359][bookmark: _Toc140045581]Support and alignment
Alignment to system priorities and/or needs: this resource is evidence-based, as outlined below and supports English curriculum leaders to advance equitable outcomes, opportunities and experiences for their students. It also provides guidance that enhances the delivery of outstanding leadership and supports the planning of explicit teaching practices as per the goals of the Plan for NSW Public Education. It is an example of Universal Design for Learning and aligns to the School Excellence policy. It is designed to support school and curriculum leaders as they plan syllabus implementation. It can be used during the design and delivery of collaborative curriculum planning, monitoring and evaluation.
Alignment to the School Excellence Framework: this resource aligns with the School Excellence Framework Leading domain – Educational leadership and the Learning domain – Curriculum as it models syllabus-aligned programming and assessment planning. It provides strategies for engaging in collaborative curriculum planning.
[bookmark: _Hlk205201026][bookmark: _Hlk181000363]Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 5.1.2, 5.2.2.
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage.
Consulted with: Secondary Curriculum subject matter experts, teachers and head teachers from across NSW.
Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with disability and/or additional needs and High Potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage.
[bookmark: _Hlk178077995]NSW Syllabus: English Studies 11–12 Syllabus (NESA 2024)
Author: English curriculum 7–12 team
Publisher: State of NSW, Department of Education
Resource: assessment task notification
Related resources: further resources to support programming and assessment can be found on the Planning, programming and assessing English 11–12 webpage.
Professional Learning: relevant Professional Learning is available on the English curriculum 11–12 professional learning SharePoint page (DoE staff only) and through the English curriculum professional learning calendar.
Creation date: 24 July 2025
Review date: 24 July 2027
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