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Updating the table of contents
Want to update the table? Have you added content to the document and noticed the page numbers have changed? As you add content to this report, you can update the table of contents to accurately reflect the page numbers within the resource. To update the table:
· [bookmark: _Toc140045565]Right click on the table and select ‘Update table of contents’ (in the browser version) or ‘Update field’ (in the desktop app). In the browser version, it will automatically update the entire table.
· In the desktop app, you will then need to select ‘Update entire table’. Your table numbers should then update to reflect your changes.

[bookmark: _Toc206490676]About this resource
The student assessment samples are aligned to the sample assessment task. This resource is intended to support teachers to provide a model of syllabus-aligned programming and assessment practice. They have been developed to assist teachers in NSW Department of Education schools to create and deliver assessment practices that are contextualised to their classroom. The assessment samples support students to understand the requirements of the formal assessment task. They can also be used by teachers to support collaborative marking practices and the development of consistent teacher judgement. This document is designed as an example of how the English Studies 11–12 Syllabus (NESA 2024) could be implemented. More information is available via How to use the English 11–12 sample assessments.
Teachers adapt the samples provided in this resource to their own school context.
The content has been prepared by the English curriculum team 7–12, unless otherwise credited.
[bookmark: _Toc140045566][bookmark: _Toc206490677]Purpose of resource
[bookmark: _Toc145666033][bookmark: _Toc140045567]This sample student assessment document is not a standalone resource and aligns with the following support materials for the Year 11 program ‘Reading to write: Transition to English Studies’:
Assessment resources: Assessment – 11.1; Core formative tasks – 11.1
Programming resources: Program – 11.1
Resources and activities support in Word: Resources and activities – 11.1; Core texts – 11. 1
Resources and activities in PowerPoint: Phase 1 – understanding the English Studies course – 11.1; Phase 2 – punctuation in poetry – 11.1; Phase 3 – visual metalanguage revision – 11.1; Phase 3 – hybrid texts – 11.1; Phase 3 – literal and figurative representation – 11.1; Phase 3 – sentence variation – 11.1; Phase 3 – subject–verb agreement and use of tense – 11.1; Phase 4 – text annotations – Norton-Lodge – 11.1; Phase 6 – supporting editing – 11.1
Scope and sequence: English Studies Year 11–12
Assessment schedule: English Studies Year 11–12.
All documents associated with this resource can be found on the Planning, programming and assessing English 11–12 webpage.
[bookmark: _Toc206490678]Target audience
A combination of teacher and student information is contained in this resource. The purpose of the content intended for teachers is educative. Teachers must ensure they omit or delete information that is not relevant to students prior to distribution. Instructions have been provided throughout this resource to indicate where this may be necessary.
[bookmark: _Toc140045568][bookmark: _Toc206490679]When and how to use
Teacher note: the blue feature boxes include instructions for the classroom teacher engaging with the resource. These are to be deleted by the teacher before issuing to students.
[bookmark: _Toc140045569]These student assessment samples have been designed for Term 1 of Year 11. Student assessment samples support students in understanding expectations and preparing for assessment tasks by providing concrete examples of work that clarify assessment criteria. These samples model effective writing techniques and diverse approaches, encouraging students to explore various ideas in their own writing. They facilitate self-assessment, allowing students to identify strengths and areas for improvement, while also reducing anxiety by demystifying the assessment process. Additionally, samples serve as a reference for feedback, helping students understand how to enhance their work based on demonstrated successful elements.
[bookmark: _Toc206490680]Opportunities for collaboration
[bookmark: _Toc138846988]The How to use the English 11–12 sample assessments page provides an outline of some of the ways this sample assessment notification can be used with colleagues.

[bookmark: _Toc206490681]Student work sample 1
Teacher note: the following work sample is designed to provide one example of a completed composition that aligns with the assessment task requirements. It is not designed to be an example of exemplary student work.
[bookmark: _Toc206490682]Part A – performance poem ‘I game’
I game,
and the screen are glowing,
where different worlds meet,
and pixels turn my dreams real.
My fingers tapped the keys,
making sounds,
where I was
the one who decides what happens.
I game,
with the friends online,
we talking through headsets,
laughing and making plans,
as we beat levels,
build our teams,
and face tough challenges.
I game,
in my quiet room,
the noise outside fades away,
lost in adventures and battles,
every win feels good,
every lossed teaches me,
shapes who I am,
like the characters I played.
I game, 
when I was feeling unsure,
when life felt tough,
I escape to places where I’m strong,
where I can fly,
where I can be,
who I want to be,
even if it’s just for a little while.
I game,
and in this space,
I find bits of meself,
the thinker, the fighter,
the friend, the dreamer,
I’m more than just a player,
I am alive,
I am here,
I game.
[bookmark: _Toc206490683]Part B – reflection
Writing my poem, I Game, was a journey for me. At first, I wasnt sure how to begin. I thought about what gaming meant to me and how it connects to my life. I brainstormed by listing things I feel when I play games such as feeling powerful when I win or happy when Im with friends online this helped me decide what ideas I wanted to include in my poem.
Once I had my ideas, I started writing. I wanted to explore different feelings I have while gaming, like feeling like a hero or escaping stress. I look at Melanie Mununggurr’s poem I Run for ideas because I liked how short lines and repeated phrases were used. I decide to try something similar to make my poem feel more powerful.
I asked for feedback. They liked the parts where I talked about playing with friends and how gaming helps me escape. They said it was relatable which made me feel good. They also suggested I add more detail about my feelings so i went back and expanded on how I feel when I game like when I feel strong or when I learn from losing.
Throughout the process, I learned how important it is to revise my work. My sentences were a bit unclear at first. I am no good at grammer. After getting feedback I worked on making my thoughts clearer and fixing spelling mistakes. I reread my poem a few times and changed some lines to make it sound better. For example, I ajusted the line about being lost in adventures to make it stand out more. 
In the end I was proud of my poem. It reflects my experiences with gaming and how it shapes who I am. Writing about something I enjoy made it easy to express my thoughts. This process taught me that writing is a way to share my voice and connect with others, even when its hard. I hope my poem shows that gaming is more than just a hobby for me; it’s part of who I am. I chose this poem to be marked because it was the only one I had actually finished.
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[bookmark: _Toc206490684]Annotated student work sample – Part A
Teacher note: the following annotated work sample is designed to provide one example of a completed composition that aligns with Part A assessment task requirements. It is not designed to be an example of exemplary student work. It is indicative of a C-range response.
Table 1 – student work sample annotations for Part A – performance poem ‘I game’
	Student work sample
	Annotations in relation to the marking criteria
	Suggestions for feedforward and skill development

	I game
I game,
and the screen are glowing,
where different worlds meet,
and pixels turn my dreams real.
My fingers tapped the keys,
making sounds like music,
where I was the hero,
the one who decides what happens.
	The core text structure has been used to influence the composition of the text.
Accurate use of spelling.
Figurative language used for effect such as the metaphor ‘I was the hero’ and simile ‘sounds like music’ – descriptive verb (glowing) and auditory imagery devices (tapped) demonstrate an awareness of the audience for the writing. The language is accessible for the writer’s peers.
Personal voice is established in this opening stanza through the use of first-person narrative voice.
	Experiment with more precise language choices to explore your perspective. For example, ‘my fingers rhythmically tap the keys’ would connect to the simile of ‘music’ in the following line.
Apply consistent verb agreement – ‘are glowing’.
Maintain consistent tense – the narrative changes from present to past tense.
Use punctuation for effect – consider where commas could be left out of your composition or where other punctuation types such as a dash, may affect the delivery of the text with greater purpose.

	I game,
with the friends online,
we talking through headsets,
laughing and making plans,
as we beat levels,
build our teams,
and face tough challenges.
	The purpose and context of gaming is identified here through the listing of events.
The writer’s perspective that gaming brings people together is reflected through recounting ‘laughing and making plans as we beat levels …’
	Clearer connection of how these activities (‘beat levels, build our teams’) shape the composer’ identity would improve this stanza.
Use consistent verb-agreement – ‘was talking’.
Experiment with language features to create a sense of connection in this stanza. For example, the composer could extend the music image and use the metaphor ‘we beat in time, build our band and conquer the most challenging of symphonies’.

	I game,
in my quiet room,
the noise outside fades away,
lost in adventures and battles,
every win feels good,
every lossed teaches me,
shapes who I am,
like the characters I played.
	The structural feature of beginning stanzas with ‘I game’ is maintained and demonstrates a clear connection to the core text.
The lines ‘every win feels good, every lossed teaches me, shapes who I am,’ make clear connections to the composer’s identity and values.
The use of the metaphor ‘lost in adventures and battles,’ allows the responder to consider the irony of gaming being an activity that is considered as being ‘isolating’ with the idea of adventure which is considered ‘daring’ and ‘brave’. The phrase ‘lost in adventure’ evokes a sense of immersion or disappearance in the act of gaming.
	Maintain consistent tense – ‘lost’ and ‘lossed’ and ‘played’.
Consider incorporating language features from other core texts in your composition to extend your ideas and use of stylistic features.
Incorporating more elaborated noun groups to improve clarity and precision in expression would strengthen the personal voice and further engage the reader. For example, ‘the relentless noise’ or ‘fast-paced battles between rival clans’.

	I game, 
when I was feeling unsure,
when life felt tough,
I escape to places where I’m strong,
where I can fly,
where I can be,
who I want to be,
even if it’s just for a little while.
	The stylistic and structural features of the core text is reflected in the composition through the purpose use of simple sentences. 
Personal voice is evident in the first-person narrative.
A variety of sentence structures used in this stanza to outline the benefits of gaming.
	Experiment with high modal vocabulary choices to add strength to the representation of perspective. For example, the use of ‘feeling lost’ rather than ‘feeling unsure’ provides a stronger connotation to the importance of gaming to the composer.
Revising the punctuation and using full stops after the sequence of simple sentences (‘where I can fly’) would add emphasis to these sentences. 

	I game,
and in this space,
I finds bits of myself,
the thinker, the fighter,
the friend, the dreamer,
I’m more than just a player,
I am alive,
I am here,
I game.
	The composition explores the key idea of the effect of gaming on the composer.
The use of rhyme at the end of the middle lines (fighter, dreamer, player) uses the rule of 3 language feature to persuade the responder that gaming is a positive experience. 
The use of 3 short statements is used in the final 3 lines to stress a clear point about the composer.
Personal voice is evident here through the first-person narrative that links back to the first stanza.
	Apply consistent verb agreement ‘I finds bits of myself’.
Experiment with a wider range of punctuation to highlight the importance of the effect of gaming. Enjambment at the end of lines 2 and 3 would increase the impact of the final 3 lines which could be punctuated with full stops.


[bookmark: _Toc206490685]Annotated student work sample – Part B
Teacher note: the following annotated work sample is designed to provide one example of a completed composition that aligns with Part B assessment task requirements. It is not designed to be an example of exemplary student work. It is indicative of a C-range response.
Table 2 – student work sample annotations for Part B – reflection
	Student work sample
	Annotations in relation to the marking criteria
	Suggestions for feedforward and skill development

	Writing my poem, I Game, was a journey for me. At first, I wasnt sure how to begin. I thought about what gaming meant to me and how it connects to my life. I brainstormed by listing things I feel when I play games such as feeling powerful when I win or happy when Im with friends online this helped me decide what ideas I wanted to include in my poem.
	First-person language used – ‘I’.
Use of language such as ‘journey’ creates a sense of a recursive writing process being used to create the poem.
Identified a strategy used to generate ideas – brainstorming. Identified how this impacted on the writing process.
Clarity of expression is variable – the first 3 sentences are accurately structured simple and compound sentences, but the final sentence is a run-on sentence and requires revision to improve the clarity.
	Incorporate a wider range of text connectives to explore your actions. For example, rather than ‘such as’ use ‘for example’ or ‘including’ to allude to the fact that these are just some examples.
Vary sentence starters by experimenting with sentence structures. For example, start sentences with dependent clauses or prepositional phrases.
Use the editing stage of the writing process to refine the use of punctuation. Attention should be given to the use of apostrophes for contraction and commas.

	Once I had my ideas, I started writing. I wanted to explore different feelings I have while gaming, like feeling like a hero or escaping stress. I look at Melanie Mununggurr’s poem I Run for ideas because I liked how short lines and repeated phrases were used. I decide to try something similar to make my poem feel more powerful.
	Explains which parts of the core text provided ideas for own writing.
Identifies the stimulus text used to write own composition.
Uses the guiding questions provided in the scaffold to frame the reflection – How did you use the core text to guide your own creation?
	Extend the reflection to explain why certain actions were taken or ideas were used. This will provide greater depth of reflection and would extend this response into the B grade criteria.
Expand the emotional connection to your text by using evaluative verbs and adverbs.

	I asked for feedback. They liked the parts where I talked about playing with friends and how gaming helps me escape. They said it was relatable, which made me feel good. They also suggested I add more detail about my feelings. So, I went back and expanded on how I feel when I game, like when I feel strong or when I learn from losing.
	First-person language used – ‘I’, ‘me’.
Identified how feedback was used to improve the composition.
Some reflection on how the composition developed through the drafting process.
	Expand on how the feedback was useful in improving the work to further develop the response.
Experiment with a variety of sentence structures to express your ideas.
Work on improving cohesion. In the first sentence, it is not made clear who was ‘asked for feedback’ so it is unclear to whom ‘they’ in the following sentence refers.

	Throughout the process, I learned how important it is to revise my work. My sentences were a bit unclear at first. I am no good at grammar. After getting feedback, I worked on making my thoughts clearer and fixing spelling mistakes. I reread my poem a few times and changed some lines to make it sound better. For example, I adjusted the line about being lost in adventures to make it stand out more.
	First-person language used – ‘I’, ‘my’.
Describes the impact of the revising stage of the writing process to identify the improvements made.
A larger variety of sentence structures used in this paragraph including the use of prepositions of time – throughout, after, at first.
	Further explain how the composition was improved by applying the feedback.
Consider more evaluative vocabulary choices such as ‘refined’, ‘clarifying’, ‘applying’.
Use explicit examples from the text to explain your authorial decisions, for example ‘my sentences were a bit unclear at first’.
Selecting examples of changes that were made that move beyond grammar and spelling could have provided more opportunity to evaluate the impact of the editing stage of the writing process. 

	In the end, I was proud of my poem. It reflects my experiences with gaming and how it shapes who I am. Writing about something I enjoy made it easy to express my thoughts. This process taught me that writing is a way to share my voice and connect with others, even when it's hard. I hope my poem shows that gaming is more than just a hobby for me; it’s part of who I am. I chose this poem to be marked because it was the only one I had actually finished.
	Uses first-person reflective language.
Uses the guiding questions to summarise the importance of writing to share personal voice.
Summarises the personal importance of the composition with a clear positional statement.
	The phrase ‘even when it is hard’ could have been supported earlier in the reflection to indicate the challenges experienced. This would have provided a clearer connection to it being used in the conclusion.
Effective use of conjunctions could improve the clarity of expression and confidence with complex sentence structure. For example, ‘In the end, I was proud of my poem as it reflects my experiences with gaming and how it shapes who I am’.
A justified explanation of why this was the best piece to submit for final submission needed. This should come at the beginning of the reflection and identify the strengths and areas for improvement in your other portfolio of writing pieces.


Feedback comment
The composition ‘I game’ has clear connections to the core text through the use of similar structure and language features. The theme of the importance of gaming to shape oneself is interconnected in the text, however, these ideas could have been strengthened by using a wider range of emotive and evocative vocabulary choices to enhance reader engagement. Personal voice is beginning to emerge in the text but could have been developed further through selective language choices. There is inconsistent use of verb agreement and tense, which could have been identified through a more thorough feedback and refining process. The purposeful use of punctuation in this composition would have added greater depth to the ideas and the effect of gaming on the composer.
The reflection has clearly made connections to the personal composition and the core text used to stimulate its construction. There is minimal reflection made on why this particular piece was selected for the final submission. This would have provided an opportunity to critique the other portfolio of writing pieces. A clear indication of choice and justification was required to extend this reflection into the B grade range. First person has been used in the reflection to discuss authorial choices. The inclusion of more evaluative language would have enhanced the reflection to explore the recursive writing process. Explicit examples from both the core text as well as the personal composition would have extended this piece into the B grade range. Final proofreading for spelling, punctuation and sentence structure development is essential prior to submission.

[bookmark: _Toc206490686]Student work sample 2
Teacher note: the following work sample is designed to provide one example of a completed composition that aligns with the assessment task requirements. It is not designed to be an example of exemplary student work.
[bookmark: _Toc206490687]Part A – hybrid text ‘Lamar and me’
Figure 1 – influential rapper comic
[image: Comic style collage of Kendrick Lamar, in a recording studio and in concert.]
This work was generated using ChatGPT. Any copyright subsisting in this work is owned by © State of New South Wales (Department of Education), 2024.
‘If I’m scared, be scared. Allow it. But don’t let it stop you.’ – Kendrick Lamar
I don’t care if he the best rapper or not. A lot of singers talk about hard stuff: violence, paine, $$$, survival. Kendrick talks about why those things hurt. ‘FEAR.’ and ‘Mother I Sober’ says things I didn’t even know I was feeling until I heard them. Kendrick raps about being scared, being broken, messing up. Famous people are never being real never pointing out they in therapy or and got trauma like the rest of us 
He be spitting facts bout racism poverty violence mental health in his music. Or what he did at the Super Bowl. That takes guts. I dont know what a pullitzer is but he was the first rapper to get one that actually made good music.
Kendrick is out here reminding me that I don’t have to follow what everyone else do. ing just for be liked. That feeling in my gut when someone makes a joke that crosses a line. I’m calling them out, I’m done putting up with it. I’m going to stand up even if I'm the only one. I no they hate me. They not like us!!!
[bookmark: _Toc206490688]Part B – reflection
The structure of the hybrid text really inspired my composition ‘Lamar and me’ because I found it easy follow the structure of choosing someone that I look up to and that has had an impact on my life to make the centre of my text. In the core text it was the author’s Cousin Munn and in my text it was Kendrick Lamar.
The author of the ‘What the Doctor recommended’ was grateful to her Cousin for challenging her to read something different.
Once I had decided to write about Kendrick Lamar, as part of my research, I listened to Kendrick Lamar’s lyrics. Hearing someone like Kendrick Lamar rap about fear what he is scare of helps me because I feel the same – he gets it because we have the same experiences. I wrote down all the things he said that I connected with. I then wrote about these in my text using an angry and powerful tone.
We were paired up in class and my partner and I swapped feedback. It was suggested that I add more information about Lamar, so, I went back and included that he won the Pulitzer prize.
I learned that drafting is really important in my writing process and getting input from other people to help me improve. I added the suggestions and changed some words to make it sound better. Writing takes a lot of time and makes me frustrated when I think I have finished and someone says make changes.

[bookmark: _Toc206490689]Annotated work sample – Part A
Teacher note: the following annotated work sample is designed to provide one example of a completed composition that aligns with Part A assessment task requirements. It is not designed to be an example of exemplary student work. It is indicative of a C-range response.
Table 3 – student work sample annotations for Part A – hybrid text
	Student work sample
	Annotations in relation to the marking criteria
	Suggestions for feedforward and skill development

	Figure 2 – influential rapper comic
[image: Comic style collage of Kendrick Lamar, in a recording studio and in concert.]
This work was generated using ChatGPT. Any copyright subsisting in this work is owned by © State of New South Wales (Department of Education), 2024.
	The collage captures representations of Kendrick Lamar centred on music.
The visual text is not effectively integrated with the written text and therefore does not reflect the codes and conventions of a hybrid text.
	Integrating the visual and written text more consistently could have more clearly demonstrated the influence of the core text. 
Work towards using visual text in a more metaphorical and symbolic way to enhance reader engagement. For example, using the image in the bottom-right corner that looks torn could enhance the written text about how Lamar ‘talks about why those things hurt’ by representing the ‘hurt’ symbolically through the torn paper. 

	‘If I’m scared, be scared. Allow it. But don’t let it stop you.’ - Kendrick Lamar
	This quote establishes the focus on identity that will be explored in the text. It demonstrates a connection between reading and writing as the quotation is used as a stimulus for the ideas in the text.
	A stronger link between the quote and the opening sentence could reveal and build the exploration of identity. The composer could open with a reflection on how overcoming fear has shaped their identity.

	I don’t care if he the best rapper or not. A lot of singers talk about hard stuff: violence, paine, $$$, survival. Kendrick talks about why those things hurt. ‘FEAR.’ and ‘Mother I Sober’ says things I didn’t even know I was feeling until I heard them. Kendrick raps about being scared, being broken, messing up. Famous people are never being real never pointing out they in therapy or and got trauma like the rest of us
	The core text structure and features such as the personal voice and reflective tone have been used to influence the composition of the text, reflected in referencing a key person who influenced and shaped the composer’s identity. 
A demonstrated understanding of the text form through the inclusion of symbols instead of the word money.
Language choices reflect an awareness of the audience in terms of the writer’s peers.
	Clearer expression in sentence structure: Missing verb in the first sentence ‘I don’t care if he ‘is’ the best rapper or not’.
Focus on editing processes to identify incorrect spelling. (‘paine’).
Apply consistent subject-verb agreement (plural subject with singular verb) ‘say’ instead of ‘says’.
Apply correct punctuation. A comma is needed between independent ideas ‘...are never being real’ and ‘never pointing out ...’. This would demonstrate a stronger understanding of the context of the task – a written contribution to a published anthology. 
Clearer expression in sentence structure and using tense and removing awkward phrasing such as: ‘are never real’ instead of ‘are never being real’, ‘they’re in therapy’ instead of ‘they in therapy’ and ‘have trauma’ or ‘have got trauma’ instead of ‘got trauma’.

	He be spitting facts bout racism poverty violence mental health in his music. Or what he did at the Super Bowl. That takes guts. I dont know what a pullitzer is but he was the first rapper to get one that actually made good music.
	The use of the precise word ‘spitting’ captures the emotion and passion with which the song lyrics are delivered.
This paragraph tries to make connections to what the composer identities with and values they respect.
The stylistic and structural features of the core text are reflected in the composition through character description and allusion to admiration of achievement.
A clear, personal voice is evident.
Simple sentence, ‘That takes guts’ is used purposefully and mimics structural choices evident in the core text.
	Experiment with more precise language choices to explore your perspective. For example, ‘he was the first rapper to get one who made innovative music that broke boundaries’.
Create a more effective balance between the personal voice and the correct use the codes and conventions of language.
Develop this paragraph further by expanding thoughts and providing details of how these points shape or represent ideas of identity.
Clearer grammatical expression in sentence structure as well as use of punctuation. ‘He be spitting’ is grammatically incorrect. Commas are in the list, ’bout’ is informal slang and the sentence ‘Or what he did at the Super Bowl’ is fragmented and needs to be connected to the sentence before or rephrased.

	Kendrick is out here reminding me that I don’t have to follow what everyone else doing just for be liked. That feeling in my gut when someone makes a joke that crosses a line. I’m calling them out, I’m done putting up with it. I’m going to stand up even if I'm the only one. I no they hate me. They not like us!!!
	Personal voice is evident here through the first-person statements using a tone of empowered defiance and emotional authenticity.
The use of imagery in the sentence ‘That feeling in my gut when someone makes a joke that crosses a line’. continues the deeply personal and emotive tone of the composition.
Complex sentence structures are used.
	Clearer grammatical expression in sentence structure applying verb agreement: ‘what everyone else do’.
Avoid fragmented sentences and comma splices by applying correct punctuation such as ‘I’m calling them out, I’m done putting up with it’. Here, 2 independent clauses are joined by a comma.


[bookmark: _Toc206490690]Annotated work sample – Part B
Teacher note: the following annotated work sample is designed to provide one example of a completed composition that aligns with Part B assessment task requirements. It is not designed to be an example of exemplary student work. It is indicative of a C-range response.
Table 4 – student work sample annotations for Part B – reflection
	Student work sample
	Annotations in relation to the marking criteria
	Suggestions for feedforward and skill development

	The structure of the hybrid text really inspired my composition ‘Lamar and me’ because I found it easy follow the structure of choosing someone that I look up to and that has had an impact on my life to make the centre of my text. In the core text it was the author’s Cousin Munn and in my text it was Kendrick Lamar.
	First-person language used – ‘I’.
Use of language such as ‘choosing’ creates a sense of a purpose and ownership.
Identifies the stimulus text used to write own composition.
	Although appropriate and important to reflect personally, stronger responses will acknowledge steps and process as universal that all effective writers adopt and apply and responses will rely less on personal language.  

	The author of the ‘What the Doctor recommended’ was grateful to her Cousin for challenging her to read something different.
	Structurally a disconnected sentence although valid information. 
A demonstration of the knowledge and understanding of the content of the core text.
	Exploring the theme of the text beyond the content will create a deeper understanding of the author’s meaning. This example can be interpreted as a metaphor for the author stepping outside their comfort zone. Metaphor could therefore be applied in assessment task.

	Once I had decided to write about Kendrick Lamar, as part of my research, I listened to Kendrick Lamar’s lyrics. Hearing someone like Kendrick Lamar rap openly about fear or trauma helps me feel less alone in my struggles with the world – he gets it because he has experienced what I have. I wrote down all the things he said that I connected with. I then wrote about these in my text using an angry and powerful tone.
	Identified a strategy used to generate ideas – research. Identified how this impacted on the writing process.
Explained which parts of the core text provided ideas for own writing.
	Vary sentence starters by experimenting with sentence structures. For example, start sentences with dependent clauses or prepositional phrases.
Expand the emotional connection to your text by using evaluative verbs and adverbs in specific examples. For example, ‘listening to the lyrics was instrumental in developing the direction for my writing. It highlighted that Lamar and I share the same strength and this is what I decided to share about my identity’.

	We were paired up in class and my partner and I swapped feedback. It was suggested that I add more information about Lamar, so, I went back and included that he won the Pulitzer prize.
	Acknowledges feedback structures and identified how peer feedback was accessed and how it was used to improve the composition.
	Expand the explanation of your process by including an analysis of how the inclusion of feedback suggestions improved the writing.

	I learned that drafting is really important in my writing process and getting input from other people to help me improve. I added the suggestions and changed some words to make it sound better. Writing takes a lot of time and makes me frustrated when I think I have finished and someone says make changes.
	Summarises the personal importance of the writing process and final edition. 
Some reflection on how the composition developed through the drafting process.
	Use explicit examples from the text to explain your authorial decisions. For example, include the words that were changed as a result of the feedback and reasons for this decision. 
A larger variety of sentence structures used in this paragraph including the use of prepositions of time – ‘throughout’, ‘after’, ‘at first’ would enhance the response.


Feedback comment
The composition ‘Lamar and me’ has adopted a very personal voice to demonstrate an understanding of how to represent different aspects of identity, perspective and context. This voice is beginning to emerge in the composition but could have been developed further through selective language choices to convey ideas of identity in greater depth. There is inconsistent use of verb agreement and fragmented sentence structure which interrupts authorial voice. Experimentation and correction could have been identified through more thorough feedback and editing processes. Similarly, avoidable spelling and punctuation errors could have been eliminated in these refining processes.
Connections to the core text through the adoption of a central character of influence and admiration can be clearly identified. The theme of the importance of the values to shape oneself is interconnected in the text, however, these ideas could have been strengthened by a deeper analysis of these values and how they ‘speak’ to the composer and how they ‘playout’ in the composer’s life. Greater elaboration of details and discussions of the examples presented using a wider range of emotive and evocative vocabulary choices would increase the representation of ideas of identity.

[bookmark: _Toc206490691]Student work sample 3
Teacher note: the following annotated work sample is designed to provide one example of a completed composition that aligns with the assessment task requirements. It is not designed to be an example of exemplary student work.
[bookmark: _Toc206490692]Part A – narrative ‘A meat pie and an identity crisis’
It started with a meat pie. It ended with an identity crisis. Not a full-on meltdown or anything. Just one of those moments where u stop and go… wait, who even am I?
Anyway. It was a Saturday arvo, the usual – everyone is at footy. We had already played, and I was getting a feed before the seniors went on. All the seats were heaps uncomfortable. It was really hot. There were flies everywhere. Kids were being annoying. I was lined up at the canteen, starving. I get the usual a steaming hot, probably nuclear after a few rounds in the microwave pie, grabbed one of those dumb little tomato sauce packets, and went to squirt it on top like a normal person.
But nah.
The thing exploded. Not just a little splatter on the finger. I’m talking full-blown sauce eruption. It went in my eye, down me shirt, even got some in my ear. Legit looked like I’d just copped it. Some kid yelled ‘he’s bleeding!’ and everyone cracked up.
Normally I’d wanna leg it, just vanish. A younger version of myself would’ve stood there crying till Ma came and helped. But I dunno, somethin shifted. This girl came up to me and goes, ‘better than ruining a pie – you’ll be ok’ then walked off laughing.
And that stuck in my head.
I mean, it was just sauce, right? But it kinda made me realise I had been trying to be invisible for a few years. Always worrying about lookin dumb or stuffing things up. But that moment? I looked like a total mess and it was kinda… fine.
Since then I’ve been a bit more chill. Wore two different shoes to school once just for fun (Mum wasn’t impressed). Last week even put my hand up for the first time since Year 7. Didn’t care.
Reckon I’m still figurin out who I am but that sauce moment cracked something flicked a switch let me laugh at meself honestly I reckon that’s a pretty good place to start.
[bookmark: _Toc206490693]Part B – reflection
In this personal narritive, I aimed to explore different aspects of my identity, including how I deal with embarassment and how I have grown more confident over time. I used the core text’s idea of focusing on a childhood memory as inspiration, and use my own imagined version that allowed me to show personal change in a relatable and humorous way. The context is based on a day at footy, which is a normal place for me, and helps me show how I used to be more shy.
I tried to use a strong personal voice. Make the story sound like how I would actually talk. I also used short sentence like when I wrote ‘who even am I?’ or ‘but nah’ to sound more real and repeated stuff like in the core text to copy that style. The character sounds like me, or how I would think back then. 
One thing I did good was showing how a funny, everyday moment—spilling sauce—became something more meeningful. It showed how I started to feel more okay with not being perfect or invisible. However, the peer feedback suggested, I need to improve how I explain emotions and key ideas more clearly. Some parts of my language were to general and could be more specific. In future writing, I want to work on making my descriptions stronger and using sentence structure more effectively. I also want to keep developing my personal voice so that the reader can really understand how I see things.

[bookmark: _Toc206490694]Annotated student work sample – Part A
Teacher note: the following annotated work sample is designed to provide one example of a completed composition that aligns with Part A assessment task requirements. It is not designed to be an example of exemplary student work. It is indicative of a B-range response.
Table 5 – student work sample annotations for Part A – narrative
	Student work sample
	Annotations in relation to the marking criteria
	Suggestions for feedforward and skill development

	It started with a meat pie. It ended with an identity crisis. Not a full-on meltdown or anything. Just one of those moments where u stop and go… wait, who even am I?
	An engaging opening with a strong personal voice. The use of precision language ‘crisis’ exemplifies the intensity of the narrator’s emotions.
Effective use of ellipsis to reflect a hesitation in thought flow of the author.
The use of a rhetorical question in the hook establishes an introspective tone that makes the narrative more relatable and engaging while adding humour and personality in authorial voice.
	Greater sentence variation in the opening paragraph would be more engaging for readers such as a compound and a complex combination ‘It started with a meat pie and ended with a bit of an identity crisis. While it wasn’t a full-on meltdown or anything, it was one of those moments where u stop and go … wait, who even am I?
Experimentation with sentence structure in the second sentence would improve the rhythm by removing the run on sentence.
Apply correct use of ‘you’ instead of ‘u’ to comply with purpose and audience of the composition.

	Anyway. It was a Saturday arvo, the usual – everyone is at footy. We had already played, and I was getting a feed before the seniors went on. All the seats were heaps uncomfortable. It was really hot. There were flies everywhere. Kids were being annoying. I was lined up at the canteen, starving. I get the usual a steaming hot, probably nuclear after a few rounds in the microwave pie, grabbed one of those dumb little tomato sauce packets, and went to squirt it on top like a normal person.
	A conversation style is developing in this paragraph through the use of colloquialisms of ‘arvo’ and ‘footy’ demonstrating an understanding of audience.
‘Getting a feed’ is vivid and establishes a strong sense of the character’s identity.
Effective use of sensory imagery to create environment and setting.
	Greater specification of what ‘we’ played to anchor readers in the setting.
Apply precise language in opportunities such as ‘It was really hot’ and ‘kids were being annoying’.
Repetitive sentence structure (‘It was… There were…’) could be varied for rhythm and flow. Consider combining or reordering for impact.
Consider sentence structure of last sentence in this paragraph. The sentence is long and can be broken into several sentences for clarity.

	But nah.
	Short and punchy. Maintains a strong personal voice and builds tension. Effective use of sentence structure.
The use of colloquial language and humour is appropriate for the audience, purpose and context for the portfolio of writing.
	

	The thing exploded. Not just a little splatter on the finger. I’m talking full-blown sauce eruption. It went in my eye, down me shirt, even got some in my ear. Legit looked like I’d just copped it. Some kid yelled ‘he’s bleeding!’ and everyone cracked up.
	Effective imagery and humour enhances reader engagement. Consistent authorial voice. ‘Me shirt’ instead of ‘my shirt’ is informal and colloquial.
Dialogue is effective and humorous.
	Restructuring the dialogue format slightly will improve clarity and impact of this feature for example, ‘He’s bleeding!’ some kid yelled.
Opportunity for precise language in ‘some kid yelled’ such as ‘some freckle-faced, cheeky 10-year-old in a faded hoodie yelled’.

	Normally I’d wanna leg it, just vanish. A younger version of myself would’ve stood there crying till Ma came and helped. But I dunno, somethin shifted. This girl came up to me and goes, ‘better than ruining a pie – you’ll be ok’ then walked off laughing.
	Honest self-reflection adds depth to the composition and demonstrates growth in the protagonist’s identity.
Character development through detail and dialogue.
	Apply correct punctuation by adding a comma after ‘ok’ for clarity. Capitalise ‘Better’ as it is the start of dialogue.
Opportunity for precise language in ‘This girl’ such as ‘This tiny girl dressed in a fairy costume’.

	And that stuck in my head.
	Simple and effective. Emphasises the moment’s importance
	Consider expanding just slightly to show how or why.

	I mean, it was just sauce, right? But it kinda made me realise I had been trying to be invisible for a few years. Always worrying about lookin dumb or stuffing things up. But that moment? I looked like a total mess and it was kinda … fine.
	Strong reflection using punctuation of the rhetorical question and the sentence structure mimics thought process effectively.
	Vary word choice and avoid repetition of the word ‘kinda’ for greater effect.

	Since then I’ve been a bit more chill. Wore two different shoes to school once just for fun (Mum wasn’t impressed). Last week even put my hand up for the first time since Year 7. Didn’t care.
	Content of this paragraph builds well on the earlier realisation. The perspective that we should embrace and celebrate our flaws as indicators of individuality is represented clearly. 
	Sentence fragments work stylistically here, however consider variation incorporating one full sentence for contrast.

	Reckon I’m still figurin out who I am but that sauce moment cracked something flicked a switch let me laugh at meself honestly I reckon that’s a pretty good place to start.
	Effective use of metaphor and voice. ‘Figurin’ and ‘meself’ fit the character and builds characterisation.
Reflective and optimistic tone ends the composition effectively.
	The final paragraph consists of one run-on sentence in which the meaning could be clarified with more accurate use of punctuation.


[bookmark: _Toc206490695]Annotated student work sample – Part B
Teacher note: the following annotated work sample is designed to provide one example of a completed composition that aligns with Part B assessment task requirements. It is not designed to be an example of exemplary student work. It is indicative of a B-range response.
Table 6 – student work sample annotations for Part B – reflection
	Student work sample
	Annotations in relation to the marking criteria
	Suggestions for feedforward and skill development

	In this personal narritive, I aimed to explore different aspects of my identity, including how I deal with embarassment and how I have grown more confident over time. I used the core text’s idea of focusing on a childhood memory as inspiration, and use my own imagined version that allowed me to show personal change in a relatable and humorous way. The context is based on a day at footy, which is a normal place for me, and helps me show how I used to be more shy.
	First-person language used – ‘I’.
Makes clear connections to the core text and how the content inspired the composition.
Demonstrated reflection on own identity that emerged through the writing process such as ‘how I have grown more confident over time’.
	Explain how the language forms and features of the core text have been adapted and used in the composition. The ‘humorous way’ could be more closely connected to the use of humour in the core text, for example.
Experiment with word variation to avoid repetition for example; ‘used’.
Aim for a clearer connection to and evaluation of the stages of the writing process such as ‘In the planning stage, I brainstormed some memorable experiences from my own childhood’.
Apply correct sentence structure removing run on sentences for example ‘the context was based on a day at footy, which is a normal place for me, and helped me show how I used to be more shy’.
Revise the use of tense during the editing stage of the writing process to ensure consistency.

	I tried to use a strong personal voice. Make the story sound like how I would actually talk. I also used short sentence like when I wrote ‘who even am I?’ or ‘but nah’ to sound more real and repeated stuff like in the core text to copy that style.
	Evaluates the impact of thoughtful word choice for deliberate effect.
Demonstrates understanding of audience.
	The sentence fragment ‘make the story sound like how I would actually talk’ should be connected to previous sentence with the conjunction ‘and’ or reworded to clarify meaning.
Revise subject verb agreement during the editing stage of the writing process to minimise errors such as – ‘sentence’ instead of the correct plural ‘sentences’.

	One thing I did good was showing how a funny, everyday moment—spilling sauce—became something more meeningful. It showed how I started to feel more okay with not being perfect or invisible. However, the peer feedback suggested, I need to improve how I explain emotions and key ideas more clearly. Some parts of my language were to general and could be more specific. In future writing, I want to work on making my descriptions stronger and using sentence structure more effectively. I also want to keep developing my personal voice so that the reader can really understand how I see things.
	Acknowledges feedback structures and identified how peer feedback was applied to improve the composition.
Summarises the personal importance of the composition with a clear positional statement.
Uses reflective language effectively.
	Apply editing processes to avoid spelling error for example, ‘meaningful’.
Apply editing processes to avoid word errors for example ‘to’.
Further discussion of the value of how each stage of the writing process was used to shape response would strengthen this reflection.


Feedback comment
The narrative composition explored personal identity through a relatable setting of a ‘footy’ game to show growth in confidence. Deliberate and thoughtful application of narrative devices, such as conversational tone, colloquialisms and rhetorical devices, contribute to an emerging personal voice. The use of humour to highlight self-awareness helps engage the reader. The narrative touches on personal change, linking somewhat to themes in the core text. The narrative follows an anecdotal structure and incorporates informal voice, reflecting the core text. There is some adaptation of devices such the reflective tone.
In places, the narrative would be improved by experimentation with sentence structure. Variation on sentences starts and length as well as application of precision language to build setting and characterisation. This could be achieved by cohesive devices and punctuation to make thematic clarity. Structural refinement and clearer transitions through the feedback and editing processes would assist in the fluency of the composition and deepen the impact on the reader.
The reflection offers some thoughtful observations on the value of peer feedback. Applying the learning from the program on consistent use of tense, subject-verb agreement and sentence structure could support more effective communication.
composer’s life. Greater elaboration of details and discussions of the examples presented using a wider range of emotive and evocative vocabulary choices would increase the representation of ideas of identity.

[bookmark: _Toc148105389][bookmark: _Toc206490696][bookmark: _Toc121386306][bookmark: _Toc140045577][bookmark: _Toc105492476][bookmark: _Toc107484354][bookmark: _Hlk125363347][bookmark: _Toc105492479][bookmark: _Toc107484357][bookmark: _Toc124964503]The English curriculum 7–12 team
The English curriculum 7–12 team provides support for the delivery of the English curriculum 7–12 in NSW Department of Education high schools. If you have any questions regarding the use of material available or would like additional support, please contact the English curriculum team by emailing english.curriculum@det.nsw.edu.au.
[bookmark: _Toc206490697]Support and alignment
Alignment to system priorities and/or needs: this resource is evidence-based, as outlined below and supports English curriculum leaders to advance equitable outcomes, opportunities and experiences for their students. It also provides guidance that enhances the delivery of outstanding leadership and supports the planning of explicit teaching practices as per the goals of the Plan for NSW Public Education. It is an example of Universal Design for Learning and aligns to the School Excellence policy. It is designed to support school and curriculum leaders as they plan syllabus implementation. It can be used during the design and delivery of collaborative curriculum planning, monitoring and evaluation.
Alignment to the School Excellence Framework: this resource aligns with the School Excellence Framework Leading domain – Educational leadership and the Learning domain – Curriculum as it models syllabus-aligned programming and assessment planning. It provides strategies for engaging in collaborative curriculum planning.
[bookmark: _Hlk205201026][bookmark: _Hlk181000363]Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 5.1.2, 3.3.2
[bookmark: _Hlk206156332]Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage.
Consulted with: Secondary Curriculum subject matter experts, teachers and head teachers from across NSW.
Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with disability and/or additional needs and High Potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage.
[bookmark: _Hlk178077995]NSW Syllabus: English Studies 11–12 Syllabus (NESA 2024)
Author: English curriculum 7–12 team
Publisher: State of NSW, Department of Education
Resource: student assessment samples
[bookmark: _Hlk206156350]Related resources: further resources to support programming and assessment can be found on the Planning, programming and assessing English 11–12 webpage.
Professional Learning: relevant Professional Learning is available on the English curriculum 11–12 professional learning SharePoint page (DoE staff only) and through the English curriculum professional learning calendar.
Creation date: 24 July 2025
Review date: 24 July 2027
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