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This document contains the student work samples. This accompanies the teaching and learning program for ‘Reading to write: Transition to English Standard’ – Year 11, Term 1.
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Updating the table of contents
Want to update the table? Have you added content to the document and noticed the page numbers have changed? As you add content to this report, you can update the table of contents to accurately reflect the page numbers within the resource. To update the table:
· Right click on the table and select ‘Update table of contents’ (in the browser version)
· ‘Update field’ (in the desktop app). In the browser version, it will automatically update the entire table. In the desktop app, you will then need to select ‘Update entire table’. Your table numbers should then update to reflect your changes.


[bookmark: _Toc140045565][bookmark: _Toc210123677]About this resource
The student assessment samples are aligned to the sample assessment task. This resource is intended to support teachers to provide a model of syllabus-aligned programming and assessment practice. They have been developed to assist teachers in NSW Department of Education schools to create and deliver assessment practices that are contextualised to their classroom. The assessment samples support students to understand the requirements of the formal assessment task. They can also be used by teachers to support collaborative marking practices and the development of consistent teacher judgement. This document is designed as an example of how the English Standard 11–12 Syllabus (NESA 2024) could be implemented. More information is available via How to use the English 11–12 sample assessments.
Teachers adapt the samples provided in this resource to their own school context.
The content has been prepared by the English curriculum 7–12 team, unless otherwise credited.
[bookmark: _Toc140045566][bookmark: _Toc210123678]Purpose of this resource
[bookmark: _Toc145666033][bookmark: _Toc140045567]This student assessment samples booklet is not a standalone resource and aligns with the following support materials for the program ‘Reading to write: Transition to English Standard’:
· Assessment resources: Assessment – 11.1; Core formative tasks – 11.1
· Programming resources: Program – 11.1
· Resources and activities support in Word: Resources and activities – 11.1; Core texts – 11.1
· Resources and activities in PowerPoint: Phase 2 – reflective writing – 11.1; Phase 2 – In conversation – Dalton – discursive – 11.1; Phase 3a – text annotations – Dalton – 11.1; Phase 3b – text annotations – O’Neill – 11.1; Phase 3b – O’Neill – lyric, persuasive and hybrid writing – 11.1; Phase 3b – In conversation – O’Neill – paradox – 11.1
· Scope and sequence: English Standard Year 11–12
· Assessment schedule: English Standard Year 11–12.
All documents associated with this resource can be found on the Planning, programming and assessing English 11–12 webpage.
[bookmark: _Toc210123679]Target audience
[bookmark: _Toc140045568]A combination of teacher and student information is contained in this resource. The purpose of the content intended for teachers is educative. Teachers must ensure they omit or delete information that is not relevant to students prior to distribution. Instructions have been provided throughout this resource to indicate where this may be necessary.
[bookmark: _Toc210123680]When and how to use
[bookmark: _Toc140045569]Teacher note: the blue feature boxes include instructions for the classroom teacher engaging with the resource. These are to be deleted by the teacher before issuing to students.
These student assessment samples have been designed for Term 1 of Year 11. Student assessment samples support students in understanding expectations and preparing for assessment tasks by providing concrete examples of work that clarify assessment criteria. These samples model effective writing techniques and diverse approaches, encouraging students to explore various ideas in their own writing. They facilitate self-assessment, allowing students to identify strengths and areas for improvement, while also reducing anxiety by demystifying the assessment process. Additionally, samples serve as a reference for feedback, helping students understand how to enhance their work based on demonstrated successful elements.
[bookmark: _Toc210123681]Opportunities for collaboration
The How to use the English 11–12 sample assessments page provides an outline of some of the ways this student assessment samples booklet can be used with colleagues.
[bookmark: _Toc138846988]

[bookmark: _Toc210123682]Student work sample 1
Teacher note: the following work sample is designed to provide one example of a completed composition that aligns with the assessment task requirements. It is not designed to be an example of exemplary student work.
[bookmark: _Toc210123683]Part A – discursive response
Prompt
Choose a specific person who has profoundly impacted your life. Write a letter of gratitude to them, emphasising how their support has not only helped you achieve a significant milestone but has also shaped who you are today.
Include a symbol or extended metaphor that represents your relationship with this person – it could be a gift they have given you or something that reflects the way the relationship has grown or shaped you.
Dear Grandma,
I hope you are doing well. I want to take a moment to write this letter to you and say thank you for everything you have done for me. Your support means a lot to me, especially this year when I am working hard on my HSC. I really could not have done it without you. Your encouragement has been a big help during this stressful time.
When I think about our relationship, I picture the quilt you made for me. Each square of that quilt tells a story, just like our time together. This quilt is a symbol of the love and care you have given me throughout my life. It reminds me of all the good memories we share. The quilt is warm, just like our memories. When I wrap myself in it, I feel safe and loved, as if you are there with me.
You have always been there for me. When I had trouble reading or studying, you helped me understand. Your patience was endless, and you never gave up on me. Your belief in me gave me confidence. Because of you, I learned to believe in myself and to dream big, even when things got tough. You taught me that hard work and determination can help me overcome challenges.
Your stories have shown me how important language is. You have a special way with words that inspires me. Listening to your stories taught me that language connects us all. It is not just about talking or writing. It is about understanding each other. You showed me that the words we use can bring people together or keep them apart. I want to remember this lesson as I grow up. It is a valuable lesson that I will carry with me throughout my life.
Today, it is very important to listen to other people’s opinions. Your lessons about understanding different points of view are so valuable. You taught me to approach conversations with an open heart and mind. This has helped me connect with others and understand their feelings better. It has made me a more compassionate and empathetic person.
As I continue my journey in life, I will carry your teachings with me. I want to use language to connect with others, just like you have connected with me. I hope to create my own quilt of relationships, woven with kindness, understanding and support. I want to build strong connections with people from different backgrounds and experiences, just as you have taught me.
Thank you, Grandma, for being my guiding light. Your influence has helped shape who I am today. I am incredibly grateful for your love and support. I will always remember your lessons about the power of language and the importance of making connections with others. You have inspired me to be a better person.
With much love,
Your granddaughter
[bookmark: _Toc210123684]Part B – reflection
Prompt
How do the texts we read influence our understanding and use of language and form?
Select one of the core texts explored in class. In 500 words, explain how the core text has influenced your own use of language and form in your portfolio submission.
In writing my letter, I wanted to show appreciation for my grandmother while focusing on the theme of ‘Harnessing the power of language to make connections’. I chose to write a letter because it feels personal and allows me to express my feelings.
I was inspired by Trent Dalton’s letter, ‘Dear Kath’. His letter expresses deep gratitude and connection. I wanted to do the same. Dalton uses strong imagery and personal stories to make his writing meaningful, and I aimed to do the same. For example, I wrote about the quilt my grandmother made for me. This quilt is a symbol of our relationship, with each square representing different memories we have shared. This helps to show how our bond has grown over time just like Dalton’s bond with Kath.
I included personal stories in my letter, like my struggles in school, to show how my grandmother has supported me. These stories make my letter relatable and demonstrate how language can connect us through shared experiences. I tried to copy how Dalton used storytelling to convey emotions. By talking about my challenges, I wanted to show how my grandma’s support helped me through really difficult times.
I organised my letter to flow naturally, starting with my gratitude and then moving into the lessons I learned from my grandmother. This clear structure helps the reader follow my thoughts easily and understand my message. I wanted to create a smooth progression, similar to Dalton’s letter. I did this so my grandma could understand the connection between how she helped me and what I learned from her.
To improve my writing, I asked my classmates for feedback. They suggested adding more details and making my imagery stronger. This helped me improve my letter and make it more engaging for the reader. Their input was valuable, and I appreciated their suggestions. Their feedback helped me see the positives and negatives in my writing and how I can improve.
Overall, this writing task allowed me to explore how language can create connections, inspired by Trent Dalton’s heartfelt style. Through my letter, I wanted to show my grandmother’s positive impact and show how important it is to use language to help people understand each other. I hope that by sharing my experiences that others will recognise the power of their words and the connections they can create in their lives, just like Dalton inspired me.
Writing this letter was meaningful for me. It reminded me that it can be easy to forget to tell people how much they mean to you. It reminded me that it is important to use language to make connections, express emotions and build relationships. I hope my grandmother feels my appreciation and understands how much she means to me through the words I chose.
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[bookmark: _Toc210123685]Annotated student work sample – Part A
Teacher note: the following annotated work sample is designed to provide one example of a completed transcript that aligns with the Part A assessment task requirements. It is not designed to be an example of exemplary student work. This annotation is reflective of a C-grade response.
The table below contains an annotation of Part A – discursive response.
Table 1 – student work sample annotations for Part A –discursive response
	Student work sample
	Annotations in relation to the marking criteria
	Suggestions for feedforward and skill development

	Dear Grandma,
I hope you are doing well. I want to take a moment to write this letter to you and say thank you for everything you have done for me. Your support means a lot to me, especially this year when I am working hard on my HSC. I really could not have done it without you. Your encouragement has been a big help during this stressful time.
	Applies features of a letter such as layout, paragraphing and key textual features. Formal letter conventions are maintained – salutation and paragraphing are appropriate. Simple, direct language creates a personal connection.
The modality of ‘really could not’ establishes personal voice and reveals the value placed on this relationship.
	Explore more vivid or specific language choices, for example: ‘… your constant encouragement has kept me anchored this year …’
Experiment with how punctuation could be used to create emotional impact, for example, an exclamation mark at the end of the paragraph.

	When I think about our relationship, I picture the quilt you made for me. Each square of that quilt tells a story, just like our time together. This quilt is a symbol of the love and care you have given me throughout my life. It reminds me of all the good memories we share. The quilt is warm, just like our memories. When I wrap myself in it, I feel safe and loved, as if you are there with me.
You have always been there for me. When I had trouble reading or studying, you helped me understand. Your patience was endless, and you never gave up on me. Your belief in me gave me confidence. Because of you, I learned to believe in myself and to dream big, even when things got tough. You taught me that hard work and determination can help me overcome challenges.
	Introduces the metaphor of the quilt as a symbol of connection, reflecting a sound understanding of how language creates meaning. Most sentences follow a simple or compound structure, which helps communicate ideas clearly.
This section highlights the support received from the grandmother. It conveys a deep understanding of the emotional bond and lessons learned.
	Sustain the metaphor of the quilt throughout the letter to explore the idea of language and connections and elicit feelings from the reader. Try varying the length of sentences to create a more dynamic flow in your writing. Refine repeated ideas, ‘believe in me’ and ‘believe in myself’ repeat the same emotional outcome and would benefit from elaboration, like including a specific memory.
To improve this section, include a specific anecdote of a time when your grandmother helped you overcome a challenge. This will add depth to and personalise your reflections.

	Your stories have shown me how important language is. You have a special way with words that inspires me. Listening to your stories taught me that language connects us all. It is not just about talking or writing; it is about understanding each other. You showed me that the words we use can bring people together or keep them apart. I want to remember this lesson as I grow up. It is a valuable lesson that I will carry with me throughout my life.
Today, it is very important to listen to other people’s opinions. Your lessons about understanding different points of view are so valuable. You taught me to approach conversations with an open heart and mind. This has helped me connect with others and understand their feelings better. It has made me a more compassionate and empathetic person.
	Sustains engagement with the idea of language as a tool for connection.
Semi-colon used to create contrast demonstrates control of language.
‘I want to remember …’ creates a reflective tone conveying the writer’s personal connection to the concept.
Progresses from general reflection to the imagery of the quilt, tying the piece together thematically. The concept of language creating connection is revisited effectively.
	Vary sentence openings to control the pace of your writing and improve rhythm in your sentences.
Experiment with using more figurative language, including sustaining the extended metaphor of the quilt to create reader engagement. For example: ‘Your stories, like the quilt your stitched together piece by piece, have wrapped me in warmth and understanding.’
Vary punctuation – a dash or colon – to introduce reflection or emphasis, for example: ‘Listening to your stories has taught me something important: language is not just about talking or writing’ you could also include a dash in: ‘You showed me that the words we use can bring people together – or keep them apart – and that’s a lesson I will carry with me as throughout my life.’

	As I continue my journey in life, I will carry your teachings with me. I want to use language to connect with others, just like you have connected with me. I hope to create my own quilt of relationships, woven with kindness, understanding and support.
	Progresses from general reflection to the imagery of the quilt and this ties the piece together thematically.
Personal voice is maintained through the expression of values ‘woven with kindness, understanding and support’.
The concept of language creating connection is revisited.
	Vary sentence openings to create a more engaging personal voice. Make the ending more unique to your relationship by mentioning a particular moment, anecdote or lesson that you remember. Use a figurative language device to emphasise the impact of the moment, anecdote or lesson.

	Thank you, Grandma, for being my guiding light. Your influence has helped shape who I am today. I am incredibly grateful for your love and support. I will always remember your lessons about the power of language and the importance of making connections with others.
With much love,
Your granddaughter
	Sustains the personal letter form throughout, including the sign off.
Reiterates the lessons learned from the grandmother.
Uses a metaphor.
Uses a heartfelt and respectful tone.
	Instead of starting 2 sentences with ‘I’, vary your sentences with phrases like ‘Because of you’, ‘Thanks to your guidance’ or ‘One of the most important things you taught me …’ This helps to strengthen personal voice in the response.
Replace cliches such as ‘guiding light’ with more original expressions, like: ‘the thread that ties my values together’ or a more personal touch, such as: ‘… yours is the gentle voice I carry with me …’


[bookmark: _Toc210123686]Annotated student work sample – Part B
Teacher note: the following annotated work sample is designed to provide one example of a completed composition that aligns with the Part B assessment task requirements. It is not designed to be an example of exemplary student work. It is indicative of a C-range response.
The table below contains an annotation of Part B – reflection.
Table 2 – student work sample annotations for Part B – reflection
	Student work sample
	Annotations in relation to the marking criteria
	Suggestions for feedforward and skill development

	In writing my letter, I wanted to show appreciation for my grandmother while focusing on the theme of ‘Harnessing the power of language to make connections’. I chose to write a letter because it feels personal and allows me to express my feelings.
I was inspired by Trent Dalton’s letter, ‘Dear Kath’. His letter expresses deep gratitude and connection. I wanted to do the same. Dalton uses strong imagery and personal stories to make his writing meaningful, and I aimed to do the same. For example, I wrote about the quilt my grandmother made for me. This quilt is a symbol of our relationship, with each square representing different memories we have shared. This helps to show how our bond has grown over time, just like Dalton’s bond with Kath.
	Introduces the form and purpose of the letter.
Uses appropriate paragraphing.
Identifies Dalton’s letter as the core text.
Provides some evidence to support ideas.
Links purpose of the letter to the power of language to make connections.
Outlines the purpose of the quilt in the letter as a metaphor for connection/stories.
	Refine your evaluation of Dalton’s letter, consider providing a more detailed evaluation of a particular structural, stylistic or language feature of Dalton’s text that inspired you.
Provide a more specific example of imagery from Dalton’s letter that inspired you – this could be in the form of a quote or a reference to a figurative device.
Include more specific examples or quotes from your letter and evaluate how you used this figurative language to achieve a particular purpose.

	I included personal stories in my letter, like my struggles in school, to show how my grandmother has supported me. These stories make my letter relatable and demonstrate how language can connect us through shared experiences. I tried to copy how Dalton used storytelling to convey emotions. By talking about my challenges, I wanted to show how my grandma’s support helped me through really difficult times.
I organised my letter to flow naturally, starting with my gratitude and then moving into the lessons I learned from my grandmother. This clear structure helps the reader follow my thoughts easily and understand my message. I wanted to create a smooth progression, similar to Dalton’s letter. I did this so my grandma could understand the connection between how she helped me and what I learned from her.
	Connects personal stories to connections between people.
Creates an appropriately organised response.
Clearly states the emotional support received from the grandmother but lacks use of complex sentences to expand on ideas and feelings.
Demonstrates understanding of how storytelling can convey emotions.
Makes appropriate vocabulary choices when explaining the response.
	Reflect critically on the effect you were trying to create by including these stories. Think more critically about the emotional response you were aiming to elicit from your reader, why and how did you try to do this?

	To improve my writing, I asked my classmates for feedback. They suggested adding more details and making my imagery stronger. This helped me improve my letter and make it more engaging for the reader. Their input was valuable, and I appreciated their suggestions. Their feedback helped me see the positives and negatives in my writing and how I can improve.
Overall, this writing task allowed me to explore how language can create connections, inspired by Trent Dalton’s heartfelt style. Through my letter, I wanted to show my grandmother’s positive impact and show how important it is to use language to help people understand each other. I hope that by sharing my experiences, others will recognise the power of their words and the connections they can create in their lives, just like Dalton inspired me. Writing this letter was meaningful for me. It reminded me that it can be easy to forget to tell people how much they mean to you. It reminded me that it is important to use language to make connections, express emotions and build relationships. I hope my grandmother feels my appreciation and understands how much she means to me through the words I chose.
	Describes the process of seeking feedback and its impact on the writing. Acknowledges the importance of peer review.
Reflects on the overall purpose of the writing task and its personal significance.
Highlights the importance of language in building connections and expressing emotions.
	Provide examples of specific details or imagery you added based on feedback.
Analyse the effect of the figurative devices you used in your letter. For example, the metaphor of the quilt aims to show how everyday items can be full of personal memories, prompting readers to reflect on the objects in their own lives that are full of meaning.
Expand on your personal reflections by including a specific moment or lesson that your grandmother taught you. This would add depth to your concluding thoughts.
You could also explore how this experience has changed your perspective on communication and relationships.


Feedback comment: this letter demonstrates a sound understanding of how language fosters connection. You use an appropriate personal tone and follow the form of a personal letter throughout. Your use of the quilt as metaphor for connection and the longevity of the grandma’s stories is a lovely imaginative touch. You can improve this response by varying your sentence structure and refining your paragraphs to lessen repetition. The metaphor, which you return to at the end of the letter, could have been maintained throughout the piece for better effect. Additionally, to get closer to the 500-word limit, consider expanding your ideas with more examples and details. Your reflection uses appropriate language and structure. You identified your core text and attempted to describe how you used it to inform your response. You could improve this reflection by including and analysing more specific examples from your letter to show how the core text has influenced how you have used language effectively to achieve your purpose.
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[bookmark: _Toc210123687]Student work sample 2
Teacher note: the following work sample is designed to provide one example of a completed composition that aligns with the assessment task requirements. It is not designed to be an example of exemplary student work. 
[bookmark: _Toc210123688]Part A – persuasive response
Prompt
‘Home is an experience—home is a human feeling, not a quality that belongs to every dwelling’ (O’Neill 2024).
Write a persuasive piece that explores the complexities of belonging to a community.
When we think of home, many people picture a house with walls and a roof. However, O’Neill reminds us that home is not just a physical place; it is an experience and a feeling. The complexities of belonging to a community show us that home is about connection, understanding and shared experiences, not just the building we live in.
Belonging to a community is important for everyone. It gives us a sense of identity and belonging that is crucial for our well-being. When we are part of a community, we feel supported and accepted. This connection makes us feel secure and comfortable. For example, when we get to know our neighbours or participate in local events, we create bonds that make us feel more rooted in our community.
However, belonging is not always easy. Some people face challenges that prevent them from feeling at home in their communities. Things like cultural differences, language barriers and economic issues can create divisions. For example, immigrants might struggle to fit in and feel isolated even when they are surrounded by others. This shows that communities need to be more inclusive and understanding, so everyone can feel welcome.
Moreover, the idea of belonging can change over time. As we grow and experience different stages in life, our connection to our community may shift. A young person might feel a strong sense of belonging while growing up in a neighbourhood, but when they move away for school or work, they might feel disconnected. It’s essential for communities to find ways to keep these connections alive, like through social media, community events or programs to help people stay connected.
The power of language is also important for creating connections within a community. Words can bring people together and help us understand one another. When we communicate openly and respectfully, we can break down barriers and build relationships. Community leaders and individuals can use language to promote conversations, encourage inclusivity and strengthen ties among different groups.
In conclusion, home is not just a physical place; it is an experience shaped by our connections to others. The complexities of belonging to a community highlight the importance of building relationships, recognising challenges and embracing diversity. By using the power of language to connect, we can create communities where everyone feels at home. These human experiences and feelings truly define what it means to belong and live in a supportive environment. We must work to make our communities places where everyone can feel secure, valued and connected.
[bookmark: _Toc210123689]Part B – reflection
Prompt
How do the texts we read influence our understanding and use of language and form?
Select one of the core texts explored in class. In 500 words, explain how the core text has influenced your own use of language and form in your portfolio submission.
In writing my persuasive piece, I wanted to show how important it is to connect with others in a community. I focused on the theme of ‘Harnessing the power of language to make connection’ while discussing the complexities of belonging.
I used a clear structure with an introduction, body paragraphs and a conclusion. This helped me present my ideas in a logical way. I started with a strong opening about how home is more than just a place, using O’Neill’s quote to support my argument. This quote helped to grab the reader’s attention.
Throughout the piece, I tried to use descriptive language to create emotions and a sense of connection. I used phrases like ‘sense of identity’ and ‘feel supported’ to help readers relate to the idea of belonging. I also included examples, like the challenges faced by immigrants, to show how some people may find it hard to feel at home in their communities. This made my argument more relatable and real.
I highlighted the role of language in creating connections. By discussing how talking openly can help break down barriers, I wanted to show that language is a powerful tool for building relationships. This connects to the theme of the Emerging Writers Summit, as it emphasises the importance of using language to connect with others.
To improve my writing, I asked friends for feedback. They suggested adding more examples and making some points clearer, which helped me refine my argument. I revised my piece to ensure that each paragraph supported my main idea and that my language was clear.
Overall, this writing task allowed me to explore the complexities of belonging to a community while showing the power of language. Through my persuasive piece, I wanted to express that home is not just a physical space but an experience shaped by relationships. I hope readers think about their own experiences of belonging and how they can use language to create understanding and connection in their communities.


[bookmark: _Toc210123690]Annotated student work sample – Part A
Teacher note: the following annotated work sample is designed to provide one example of a completed composition that aligns with the Part A assessment task requirements. It is not designed to be an example of exemplary student work. It is indicative of a C-grade response.
The table below contains an annotation of Part A – persuasive response.
Table 3 – student work sample annotations for Part A – persuasive response
	Student work sample
	Annotations in relation to the marking criteria
	Suggestions for feedforward and skill development

	When we think of home, many people picture a house with walls and a roof. However, O’Neill reminds us that home is not just a physical place; it is an experience and a feeling. The complexities of belonging to a community show us that home is about connection, understanding and shared experiences, not just the building we live in.
Belonging to a community is important for everyone. It gives us a sense of identity and belonging that is crucial for our well-being. When we are part of a community, we feel supported and accepted. This connection makes us feel secure and comfortable. For example, when we get to know our neighbours or participate in local events, we create bonds that make us feel more rooted in our community.
	Outlines an interpretation of the concept that ‘home’ means more than just a physical place.
Engages with the core text.
Applies codes and conventions of a persuasive text – inclusive language, rule of 3, figurative language – ‘… we create bonds that make us feel more rooted in our community’.
Includes relevant evidence and examples to support the thesis.
Personal voice is established from the outset through the use of inclusive first person and personalised context.
	Varying your sentence structure adds impact, for example you could use a combination of questions (you could begin with a rhetorical question – ‘What truly makes a place feel like home?’), shorter impactful lines and longer reflections to create interest and rhythm in your piece.
Experiment with using more figurative language, inventive punctuation and a more assertive tone, to add depth to your persuasive piece: ‘Belonging to a community is not just comforting – it’s essential.’
Make a more detailed reference to the core text – or a brief outline of how this is done in the core text, for example: ‘Through her recount of the experiences of the people who live in the tent village, O’Neill urges readers to consider their perceptions of “home” …’

	However, belonging is not always easy. Some people face challenges that prevent them from feeling at home in their communities. Things like cultural differences, language barriers and economic issues can create divisions. For example, immigrants might struggle to fit in and feel isolated even when they are surrounded by others. This shows that communities need to be more inclusive and understanding, so everyone can feel welcome.
The idea of belonging can change over time. As we grow and experience different stages in life, our connection to our community may shift. A young person might feel a strong sense of belonging while growing up in a neighbourhood, but when they move away for school or work, they might feel disconnected. It’s essential for communities to find ways to keep these connections alive, like through social media, community events or programs to help people stay connected.
	Makes sound use of codes and conventions of persuasive writing – rule of 3, examples to support the thesis, inclusive language, a call for action – ‘Things like cultural differences, language barriers and economic issues can create divisions.’
The use of causal connectors, ‘that’, ‘for example’ and ‘shows that’ allow for appropriate progression of ideas.
	Explore how you could include more vivid, engaging and figurative language to create emotional appeal, for example: ‘Cultural differences, language barriers and economic hardships can create invisible walls between us.’
Vary sentence structure to control the pace of your piece: use shorter, impactful sentences mixed with longer reflective ones for dramatic effect.
Using more inclusive and imperative language in the second paragraph strengthens your call to action: ‘We must find ways …’ or ‘It is critical that our communities act now …’
Make more explicit reference to the features of the core text.

	The power of language is also important for creating connections within a community. Words can bring people together and help us understand one another. When we communicate openly and respectfully, we can break down barriers and build relationships. Community leaders and individuals can use language to promote conversations, encourage inclusivity and strengthen ties among different groups.
In conclusion, home is not just a physical place; it is an experience shaped by our connections to others. The complexities of belonging to a community highlight the importance of building relationships, recognising challenges and embracing diversity. By using the power of language to connect, we can create communities where everyone feels at home. These human experiences and feelings truly define what it means to belong and live in a supportive environment. We must work to make our communities places where everyone can feel secure, valued and connected.
	There is evidence of sound progression of the thesis.
Sound use of some of the codes and conventions of persuasive writing – inclusive language, call to action.
Personal voice is maintained throughout the response, through the use of high modality ‘truly define’ and ‘must work’.
Conclusion links appropriately back to the thesis.
	Explore ways to place a stronger emphasis on action. Using higher modality language increases the effectiveness of an argument: ‘We must take decisive action now …’
Using stronger, more emotive language to increase the emotional appeal in your conclusion is a more effective way of communicating persuasively, for example, replace ‘… these human experiences …’ with ‘… the deep, personal connections we form …’
Revisiting a rhetorical question posed in the opening of this piece acts as a coda and brings the audience full circle. It allows the audience to reflect on how their understanding of the issue has shifted.
Close with a stronger call to action that incorporates the thesis: ‘It is our responsibility to take bold steps and transform our communities so that everyone can feel secure, valued and at home.’


[bookmark: _Toc210123691]Annotated student work sample – Part B
Teacher note: the following annotated work sample is designed to provide one example of a completed composition that aligns with the Part B assessment task requirements. It is not designed to be an example of exemplary student work. It is indicative of a C-range response.
The table below contains an annotation of Part B – reflection.
Table 4 – student work sample annotations for Part B – reflection
	Student work sample
	Annotations in relation to the marking criteria
	Suggestions for feedforward and skill development

	In writing my persuasive piece, I wanted to show how important it is to connect with others in a community. I focused on the theme of ‘Harnessing the power of language to make connection’ while discussing the complexities of belonging.
I used a clear structure with an introduction, body paragraphs and a conclusion. This helped me present my ideas in a logical way. I started with a strong opening about how home is more than just a place, using O’Neill’s quote to support my argument. This quote helped to grab the reader’s attention.
	Makes reference to the O’Neill prompt and identifies the core text.
Uses personal first-person voice to establish how own understanding of theme has grown. This is maintained appropriately throughout the reflection.
Identifies the purpose of the persuasive piece.
Response is organised into appropriately structured paragraphs.
	Provide more detailed, specific analysis of how descriptive language contributed to the persuasive effect or reader engagement, for example: … descriptive phrases like ‘sense of identity’ appeals to readers emotions.
Elaborate on why this quote grabs the reader’s attention, include O’Neill’s quote to make this clearer.

	Throughout the piece, I tried to use descriptive language to create emotions and a sense of connection. I used phrases like ‘sense of identity’ and ‘feel supported’ to help readers relate to the idea of belonging. I also included examples, like the challenges faced by immigrants, to show how some people may find it hard to feel at home in their communities. This made my argument more relatable and real.
I highlighted the role of language in creating connections. By discussing how talking openly can help break down barriers, I wanted to show that language is a powerful tool for building relationships. This connects to the theme of the Emerging Writers Summit, as it emphasises the importance of using language to connect with others.
	Identifies language features, such as descriptive language, from the persuasive response and outlines how using these lines created connections with the reader.
Includes appropriate examples to support development of ideas.
Uses evaluative language, such as ‘emphasises’, that identifies how successful the persuasive response was in connecting to the theme of the Emerging Writers Summit.
Appropriate links are made to the Emerging Writers Summit – purpose and audience.
	Analysing specific language devices that have been used in your piece, for example: metaphors and inclusive language, will show a more developed understanding of how choices have been used to shape the text’s impact.

	To improve my writing, I asked friends for feedback. They suggested adding more examples and making some points clearer, which helped me refine my argument. I revised my piece to ensure that each paragraph supported my main idea and that my language was clear.
Overall, this writing task allowed me to explore the complexities of belonging to a community while showing the power of language. Through my persuasive piece, I wanted to express that home is not just a physical space but an experience shaped by relationships. I hope readers think about their own experiences of belonging and how they can use language to create understanding and connection in their communities.
	Outlines how the revision process has informed improvements made in the persuasive response.
Concluding paragraph reiterates the theme of the Emerging Writers Summit and clearly summarises thesis of persuasive response.
Reflects appropriately on how the process of engaging with the theme of the summit and composing the persuasive response has developed their understanding of both the theme and the writing process.
	Providing an example of at least one specific revision or change that you made: what examples you added and how these strengthened your argument, or how you refined your argument.
Linking back to specific language choices you made and how these supported your argument strengthens your closing statements.


Feedback comment: your persuasive piece demonstrates a sound understanding of how language can create connections. Your response is appropriately organised, and you have used some of the codes and conventions of the reflective form in your response, including a personal first-person voice and language of evaluation. You can improve this persuasive piece by including more figurative language, varying sentence lengths and strengthening the emotional appeal of your writing to increase the engagement of your audience. You could improve this reflection by including specific examples from your writing, a more detailed analysis of your language choices and their specific effects on the reader. Your reflection statement references your understanding of the power of language to create connections and how this has been expanded by the core text.
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Alignment to system priorities and/or needs: this resource is evidence-based, as outlined below and supports English curriculum leaders to advance equitable outcomes, opportunities and experiences for their students. It also provides guidance that enhances the delivery of outstanding leadership and supports the planning of explicit teaching practices as per the goals of the Plan for NSW Public Education. It is an example of Universal Design for Learning and aligns to the School Excellence policy. It is designed to support school and curriculum leaders as they plan syllabus implementation. It can be used during the design and delivery of collaborative curriculum planning, monitoring and evaluation.
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NSW Syllabus: English Standard 11–12 Syllabus (NESA 2024)
Author: English curriculum 7–12 team
Publisher: State of NSW, Department of Education
Resource: student assessment samples
Related resources: further resources to support programming and assessment can be found on the Planning, programming and assessing English 11–12 webpage.
Professional Learning: relevant Professional Learning is available on the English curriculum 11–12 professional learning SharePoint page (DoE staff only) and through the English curriculum professional learning calendar.
Creation date: 30 July 2025
Review date: 30 July 2027


[bookmark: _Toc140045581][bookmark: _Toc210123694]References
[bookmark: _Hlk150412961][bookmark: _Hlk150250750]This resource contains NSW Curriculum and syllabus content. The NSW Curriculum is developed by the NSW Education Standards Authority. This content is prepared by NESA for and on behalf of the Crown in right of the State of New South Wales. The material is protected by Crown copyright.
Please refer to the NESA Copyright Disclaimer for more information https://educationstandards.nsw.edu.au/wps/portal/nesa/mini-footer/copyright.
NESA holds the only official and up-to-date versions of the NSW Curriculum and syllabus documents. Please visit the NSW Education Standards Authority (NESA) website https://educationstandards.nsw.edu.au and the NSW Curriculum website https://curriculum.nsw.edu.au.
English Standard 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
NESA (NSW Education Standards Authority) (2024) ‘Assessment Principles’, NSW Curriculum, NESA website, accessed 10 June 2025.
NESA (2025) ‘Common Grade Scale for Preliminary courses’, English Standard 11–12 Syllabus, NESA website, accessed 17 June 2025.
State of New South Wales (Department of Education) (n.d.) ‘School excellence’, Policy library, NSW Department of Education website, accessed 10 June 2025.
––––(2023) ‘Curriculum planning and programming, assessing and reporting to parents K-12’, Policy library, NSW Department of Education website, accessed 10 June 2025.
——(2023) ‘School Excellence Framework’, School Excellence, NSW Department of Education website, accessed 10 June 2025.
——(2024) ‘Consistent teacher judgement’, Planning, programming and assessing K–12, NSW Department of Education website, accessed 10 June 2025.
––––(2024) Effective assessment advice, NSW Department of Education website, accessed 10 June 2025.
——(2024) Our Plan for NSW Public Education, NSW Department of Education website, accessed 10 June 2025.
——(2024) ‘’, Planning programming and assessing K–12, NSW Department of Education website, accessed 10 June 2025.
——(2025) ‘Planning, programming and assessing English 11–12’, English K–12, NSW Department of Education website, accessed 10 June 2025.




© NSW Department of Education, Oct-25	2	

© State of New South Wales (Department of Education), 2025
The copyright material published in this resource is subject to the Copyright Act 1968 (Cth) and is owned by the NSW Department of Education or, where indicated, by a party other than the NSW Department of Education (third-party material).
Copyright material available in this resource and owned by the NSW Department of Education is licensed under a Creative Commons Attribution 4.0 International (CC BY 4.0) license.
[image: Creative Commons Attribution license logo.]
This license allows you to share and adapt the material for any purpose, even commercially.
Attribution should be given to © State of New South Wales (Department of Education), 2025.
Material in this resource not available under a Creative Commons license:
the NSW Department of Education logo, other logos and trademark-protected material
material owned by a third party that has been reproduced with permission. You will need to obtain permission from the third party to reuse its material.
Links to third-party material and websites
Please note that the provided (reading/viewing material/list/links/texts) are a suggestion only and implies no endorsement, by the New South Wales Department of Education, of any author, publisher, or book title. School principals and teachers are best placed to assess the suitability of resources that would complement the curriculum and reflect the needs and interests of their students.
If you use the links provided in this document to access a third-party's website, you acknowledge that the terms of use, including licence terms set out on the third-party's website apply to the use which may be made of the materials on that third-party website or where permitted by the Copyright Act 1968 (Cth). The department accepts no responsibility for content on third-party websites.

image1.png




image2.png




image3.png
NSW

GOVERNMENT





image4.svg
                              


