
English Standard (Year 11) – assessment
11.1 – ‘Reading to write: Transition to English Standard’
This document contains a sample assessment notification. It accompanies the teaching and learning program for ‘Reading to write: Transition to English Standard’ – Year 11, Term 1.
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Updating the table of contents
[bookmark: _Toc140045565]Want to update the table? Have you added content to the document and noticed the page numbers have changed? As you add content to this report, you can update the table of contents to accurately reflect the page numbers within the resource. To update the table:
· Right click on the table and select ‘Update table of contents’ (in the browser version) or ‘Update field’ (in the desktop app). In the browser version, it will automatically update the entire table.
· In the desktop app, you will then need to select ‘Update entire table’. Your table numbers should then update to reflect your changes.


[bookmark: _Toc210121826]About this resource
This sample assessment notification has been developed to assist teachers in NSW Department of Education schools to create and deliver assessment practices that are contextualised to their classroom. It is designed as an example of how the English Standard 11–12 Syllabus (NESA 2024) could be implemented. More information is available via How to use the English 11–12 sample assessments.
[bookmark: _Toc140045566]Many schools have their own resource and assessment templates. Teachers can adapt the material provided to suit their context.
[bookmark: _Toc210121827]Purpose of resource
[bookmark: _Toc145666033][bookmark: _Toc140045567]This sample assessment notification is not a standalone resource and aligns with the following support materials for the program ‘Reading to write: Transition to English Standard’:
Assessment resources: Student assessment samples – 11.1; Core formative tasks – 11.1
Programming resources: Program – 11.1
Resource and activities support in Word: Resources and activities – 11.1; Core texts – 11.1
Resources and activities in PowerPoint: Phase 2 – reflective writing – 11.1; Phase 2 – In conversation – Dalton – discursive – 11.1; Phase 3a – text annotations – Dalton – 11.1; Phase 3b – text annotations – O’Neill – 11.1; Phase 3b – O’Neill – lyric, persuasive and hybrid writing – 11.1; Phase 3b – In conversation – O’Neill – paradox – 11.1
Scope and sequence: English Standard Year 11–12
Assessment schedule: English Standard Year 11–12.
[bookmark: _Hlk205452749]All documents associated with this resource can be found on the Planning, programming and assessing English 11–12 webpage.
This resource is intended to support teachers to provide a core of syllabus-aligned programming and assessment practice.
[bookmark: _Toc210121828]Target audience
[bookmark: _Toc140045568]A combination of teacher and student information is contained in this resource. The purpose of the content intended for teachers is educative. This is intended to support the teacher and their practice as they design formal assessment task notifications.
[bookmark: _Toc210121829]When and how to use
[bookmark: _Toc140045569]This sample assessment notification has been designed for Term 1 of Year 11. It provides information to students about what to expect in the formal assessment task for this program, ‘Reading to write: Transition to English Standard’ – writing portfolio. Students are provided with the opportunity to express an informed and personal response to a range of core texts, demonstrating their understanding of the stylistic features of discursive, persuasive and reflective writing.
As part of the writing portfolio, students will select either the discursive or persuasive pieces they have composed over the course of the unit, refining one to submit as part of the portfolio. Students will also complete an in-class reflection on their chosen piece and how their writing process has been influenced by one of the core texts studied in class.
Teacher note: the blue feature boxes include instructions for the classroom teacher engaging with the resource. These are to be deleted by the teacher before issuing the assessment to students.
[bookmark: _Toc210121830]Opportunities for collaboration
The How to use the English 11–12 sample assessments page provides an outline of some of the ways this sample assessment notification can be used with colleagues.


[bookmark: _Toc210121831]Reading to write: Transition to English Standard – writing portfolio
Teacher note: change the tense of these instructions if you are issuing the assessment later in the program when students have engaged in this learning.
In this program, ‘Reading to write: Transition to English Standard’, you will engage with a variety of quality short imaginative, discursive and persuasive texts. This study will enhance your ability to select and apply reading strategies and expand your vocabulary. The core texts have been selected as a source of inspiration that will guide you to respond critically and creatively. Your study will provide you with opportunities to develop a strong understanding of form and structure in your writing. By analysing and experimenting with language forms and text features, you will refine your own compositions and learn to shape your language for different audiences, purposes and contexts. This exploration is designed to foster your appreciation of texts and strengthen your personal voice as a writer and support you to plan and refine your written responses.
This writing portfolio is intended to assess your ability to compose a range of texts. You will use the codes and conventions of the selected forms and explore how language can be harnessed to create connections. The in-class reflection will assess your ability to explain the influence of the language and form of the chosen core text on your writing.
[bookmark: _Toc126938999][bookmark: _Toc140045571][bookmark: _Toc210121832]Task overview
Teacher note: the annotations column has been provided to assist assessment design. This column is for the teacher only and should be deleted prior to distributing the assessment notification to students.
The task overview provides a concise description of key information about the assessment.
Table 1 – overview of the assessment task
	Year 11 – English Standard
	Task details
	Annotations

	Task number
	1
	[Task number – ensure this reflects the chronological order outlined within the scope and sequence and the assessment schedule.]

	Issue date
	Term 1, Week 3 (last lesson of the week – indicative only)
	[Issue and date – state the day and date the assessment is issued.]
Teacher note: issue date – ACE rule 2.1.1.13 (Preliminary) states that schools must provide students with sufficient written notice, typically 14 calendar days, of an upcoming assessment task.

	Due date
	Term 1, Week 10 (first lesson of the week – indicative only)
	[Due date – state the day and date the assessment is due. The timing, frequency and nature of assessment processes should be time efficient and manageable for teachers and students. Issue the task early in the program so students can make connections and seek clarification as they progress through their learning. The NESA Developing formal school-based assessment programs in Stage 6 information provides useful guidance for schools implementing formal assessment procedures in Stage 4 and Stage 5.]
Teacher note: ACE rule 2.1.1.13d (Preliminary) mandates that task notifications must include the scheduled date and time for attempting or submitting a task.

	Outcomes being assessed
	A student:
EST-11-02 explains the relationships between texts through context, form and language
EST-11-04 composes texts, using language forms and features in new and different contexts
EST-11-05 composes critical and creative texts for a range of audiences and purposes
EST-11-06 explains own compositional processes and the ways choices of language, form and structure can shape meaning
	[Ensure details align with the scope and sequence, assessment schedule and any details that have been provided to students in the school’s assessment handbook.]
Teacher note: ACE rule 2.1.1.13b (Preliminary) mandates that task notifications must include the syllabus outcomes assessed.

	Weighting
	30% (indicative only)
Writing portfolio submission piece: 20%
In-class reflection: 10%
	[Where applicable, ensure details align with the scope and sequence, assessment schedule and any details that have been provided to students in the school’s assessment handbook.]

	Course component weighting
	Knowledge and understanding of course content: 50%
Skills in responding to texts and communication of ideas appropriate to audience, purpose and context across all modes: 50%
	[Ensure details align with the scope and sequence, assessment schedule and any details provided to students in the school’s assessment handbook.]
Teacher note: ACE rule is 2.2.1.13a (Preliminary) mandates that task notifications must include components and weightings, as per the assessment schedule.

	Submission details
	Part A – writing portfolio – submitted on the due date
Part B – reflection – in class on the due date in an English lesson allocated by the teacher
Teacher note: the written reflection should be completed within a single lesson. It is advised that 45 to 60 minutes should be allocated to the completion of this part. Students should aim to write between 300 and 500 words.
	[Be specific about the process for submission and parameters for the task. This includes:
· where the task will be submitted
· word and time limits
· any additional information in accordance with school assessment policy.]
Teacher note: ACE Rule 2.1.1.12 mandates that a task that has parts, with multiple due dates spanning weeks or months, is not a single formal assessment task.
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[bookmark: _Toc176529682]

[bookmark: _Toc210121833]Task description
[bookmark: _Toc176529681][bookmark: _Toc140045572]Teacher note: when transferring this task into your school’s assessment template, provide a short description of the task. This description should be written in plain English. It should include a clear outline of the audience, purpose and context of the task. This helps students understand appropriate style, form, and the necessary language, forms and features required. This advice can be customised at a school level.
Supplementary information can be provided later in the document. This reduces the cognitive load experienced while using the notification. The assessment should align with the Department of Education’s Effective assessment advice as well as NESA’s Assessment Principles. It should provide clear opportunities for teachers to gather evidence about student achievement in relation to syllabus outcomes.
In this task, you will refine a discursive or persuasive piece that you have been working on as part of a writing portfolio. You will refine your piece for a writing summit and complete an in-class reflection. Your reflection should explain the inspiration for your piece and discuss the compositional process.
[bookmark: _Toc210121834]The context of the task
Teacher note: the ‘Harnessing the power of language to make connections’ Emerging Writers Summit for Part A is fictional. The task provides an authentic audience, purpose and context. Teachers may adjust as necessary to suit their school context. If you choose to change this aspect of the assessment, the description should be written in plain English. It should include a clear outline of the audience, purpose and context of the task. This helps students understand appropriate style, form, and the necessary language, form and features required.
This is designed to be a response that is developed throughout the term and submitted on the due date at the end of the program. Drafting and feedback processes are included in the program to ensure that the response is authentically composed by students. However, this task could be adjusted to a timed response completed in-class.
The word limit for this task could also be adjusted to suit the individual needs of students in each school context. In-class completion of Part B – reflection should take place within the timeframe of a single lesson.
The Emerging Writers Summit (EWS) is hosting its annual 2-day writing workshop. This summit focuses on supporting young writers to come together, share their work and develop their writing skills. The theme for this year is ‘Harnessing the power of language to make connections’.
The EWS has invited young writers to submit a piece of persuasive or discursive writing based on this year’s theme, ‘Harnessing the power of language to make connections’ (500 words).
To support your compositional process and reflection on writing, your teacher wants you to compose a reflection explaining how you have used language features and text structures to shape your ideas and represent certain perspectives in your writing (500 words).
Part A – compose a persuasive or discursive text (500 words)
Select ONE of the following core formative tasks you have worked on throughout the term. Refine this composition in preparation to submit it as part of your writing portfolio.
Table 2 – Part A – core formative tasks
	Core formative task
	Brief description and prompt

	Core formative task 2 – discursive response – letter of gratitude
	Choose a specific person who has impacted your life. Use a symbol or extended metaphor to represent your relationship with this person – it could be a gift they have given you or something that reflects the way the relationship has helped you grow or shaped or influenced the way you see the world.
Consider how this person may have:
expanded your understanding of the world
challenged your thinking
led you to align with or challenge certain perspectives or ideas
influenced the way you approach particular parts of your life.
Write a letter of gratitude to them, emphasising how they have shaped or influenced you as a person.

	Core formative task 3 – persuasive response – complexities of community
	‘Home is an experience—home is a human feeling, not a quality that belongs to every dwelling’ (O’Neill 2024).
Write a persuasive piece that explores the complexities of belonging to a community.


For your response, you should:
create an engaging and relevant text that explores the concept ‘Harnessing the power of language to make connections’
consider how your selected core text has influenced your understanding of how language can be harnessed to make connections
use the codes and conventions of your chosen form
compose a piece that aligns with the audience, purpose and context of your piece of writing, the Emerging Writers Summit for young writers
refine and revise your work through the drafting, editing and monitoring process, applying self and peer feedback.
Part B – reflection (500 words)
How do the texts we read influence our understanding and use of language and form?
Select ONE of the core texts explored in class. In 500 words, explain how the core text has influenced your own use of language and form in your portfolio submission.
For your reflection, you should:
explain the influence on your submitted piece of writing, of the language and form of the core text, from which your Part A prompt comes
support your understanding and ideas with textual references from your own text and the selected core text
show how the core text influenced your own composition
show how you have used language forms and features and text structures to shape ideas and convey perspectives
explain how you have shaped your Part A response for the audience, purpose and context
use the codes and conventions of reflective writing.
NSW Department of Education
English Standard (Year 11) – assessment – 11.1 – ‘Reading to write: Transition to English Standard’ | 1
[bookmark: _Toc126939001][bookmark: _Toc140045573]
[image: NSW Government logo.]
© NSW Department of Education, Oct-25	2	
© NSW Department of Education, Sep-25	[image: Creative Commons Attribution license logo.]
[bookmark: _Toc210121835]What is the teacher looking for in this assessment task?
Teacher note: this outline uses the criteria points from the marking guidelines to articulate the skills and knowledge required to meet the requirements of this task. It highlights to students what is expected of the response. The content in bold is not assessed and there are student notes explaining this to avoid confusion.
Part A – compose a persuasive or discursive text (500 words)
Table 3 – Part A – outline of what the teacher is looking for
	The teacher is looking to see how well you
	Outcomes
	Understanding
	Responding

	compose a persuasive or discursive text that explores how texts can harness the power of language to make connections
	EST-11-04 composes texts, using language forms and features in new and different contexts
	The power of language to shape and influence meaning
	Compose persuasive, discursive and imaginative texts that explore increasingly complex ideas
Student note: you are not required to compose an imaginative response for this assessment.

	use the codes and conventions of your chosen form to shape meaning
	EST-11-04 composes texts, using language forms and features in new and different contexts
	The ways mode, medium and context shape meaning
	Use accurate spelling, punctuation, syntax and metalanguage in creating critical and creative texts

	make compositional choices appropriate to the audience and purpose of your piece, the audience of the Emerging Writers Summit (EWS)
	EST-11-05 composes critical and creative texts for a range of audiences and purpose
	The ways various language features, including figurative elements, shape ideas, perspectives and experiences
	Compose texts that integrate different modes and mediums for a range of purposes and audiences
Draft, edit, revise and refine texts for a range of purposes and audiences


[bookmark: _Toc126939002][bookmark: _Toc140045574][bookmark: _Toc176529684]Part B – reflection (500 words)
Table 4 – Part B – outline of what the teacher is looking for
	The teacher is looking to see how well you
	Outcomes
	Understanding
	Responding

	explain the influence of the language and form of the core text on your text
	EST-11-02 explains the relationships between texts through context, form and language
EST-11-06 explains own compositional processes and the ways choices of language, form and structure can shape meaning
	The power of language to shape and influence meaning
The similarities and differences in language forms, features and structures within and between texts
	Use appropriate metalanguage to assess and reflect on the value of writing

	support your response with textual references that show how the language, form and structure of the core text has influenced the ideas and perspectives in your text
	EST-11-02 explains the relationships between texts through context, form and language
EST-11-06 explains own compositional processes and the ways choices of language, form and structure can shape meaning
	The ways mode, medium and context shape meaning
The similarities and differences in language forms, features and structures within and between texts
	Compose texts that make thematic and stylistic connections with other texts

	use the codes and conventions of reflective writing to explain your creative and compositional choices
	EST-11-04 composes texts, using language forms and features in new and different contexts
	The ways various language features, including figurative elements, shape ideas, perspectives and experiences
	Compose texts that integrate different modes and mediums for a range of purposes and audiences
Use accurate spelling, punctuation, syntax and metalanguage in creating critical and creative texts
Student note: you are not required to compose a creative response for this part of the assessment.
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[bookmark: _Toc210121836]Steps to success
Teacher note: this task is designed to allow students to authentically engage with their writing while responding to the theme of the Emerging Writers Summit (EWS). Changes can be made to the audience, purpose, context and word limit as necessary to suit the school context. This schedule is designed to support students to successfully complete the task and to support teachers in their monitoring of student progress. The list should be refined to reflect the resources and materials provided to the class. The list provided below reflects the resources, activities and core formative tasks provided to the class. The list provided below reflects the resources, activities and core formative tasks that would be useful for students as they refine their assessment submission. This schedule is not for the purposes of compliance and students should not be penalised for not meeting interim times. The second column could be:
· determined and refined by the teacher based on school context
· used to feed forward
· co-constructed with students.
Implementing the steps to success will support you to demonstrate your knowledge, skills and understanding and prompt you to seek support as it is needed. These steps also provide you with opportunities to receive feedback throughout the drafting and refining process. You should refer to the following resources and activities to help you prepare for the assessment task.
Table 5 – assessment preparation schedule
	Steps
	What I need to do

	Understand the task requirements
	Familiarise yourself with the Emerging Writers Summit theme, ‘Harnessing the power of language to make connection’. Review the expectations for both the persuasive and discursive text and the reflective piece.
Use:
Phase 2, resource 5 – deconstruction of key terms in the assessment notification
Phase 2, activity 7 – understanding the assessment task
Phase 2, resource 6 – how to isolate and deconstruct key terms of a question or prompt
Phase 2, activity 8 – marking criteria word clines

	Choose your writing form
	Select and refine one of the core formative tasks identified below. Review class materials and the associated core formative task. Research the conventions of your chosen form to ensure your writing aligns with its structure and purpose. Use the core texts studied in class to inform your understanding of these features.
Use:
Core formative task 2 – discursive response – letter of gratitude
Core formative task 3 – persuasive response – complexities of community
Phase 6, activity 2 – selecting a core formative task for refinement

	Edit and refine your discursive text (Part A)
	As you edit and refine your response, ensure you have:
created an engaging introduction that captures the audience’s attention
developed a clear thesis with supporting evidence
used language features of the form that resonate with the audience. These could include
emotive language
anecdotes or personal stories
humour
ensured your writing is coherent and adheres to the conventions of the discursive form. These include
different points of view
personal reflection with universal ideas
invitation to the audience to consider the ideas explored.
Use:
Phase 2 – In conversation – Dalton – discursive – 11.1 (PowerPoint)
Phase 3a, activity 4 – admiration Frayer diagram
Phase 3a, resource 6 – Dalton’s discursive choices
Core formative task 2 – discursive response – letter of gratitude
Phase 3a, resource 7 – Core formative task 2 support material menu

	Edit and refine your persuasive text (Part A)
	As you edit and refine your response, ensure you have:
created an engaging introduction that captures the audience’s attention
developed a clear thesis or arguments with supporting evidence
incorporated elements of the lyric essay form. These could include
figurative language
complex themes and ideas
non-linear structure
used language features of the persuasive form that resonate with the audience. These could include
anaphora
high modality words
rhetorical questions
ensured your writing is coherent and adheres to the conventions of the persuasive form. These could include
statistics, or other forms of evidence
logical development of ideas
invitation to the audience to consider the ideas explored.
Use:
Core formative task 3 – persuasive response – complexities of community
Phase 3b, resource 4 – Core formative task 3 support material menu
Phase 3b, resource 5 – persuasive language devices
Phase 3b – In conversation – O’Neill – lyric, persuasive and hybrid writing – 11.1 (PowerPoint)
Phase 3b – text annotations – O’Neill – paradox – 11.1 (PowerPoint)

	Peer review and feedback
	Share your draft with peers for feedback. Use the feedback to identify areas for improvement.
Use:
Phase 6, activity 1 – using the Part A marking guidelines and annotations to refine a work sample
Phase 6, activity 3 – using the Part B marking guidelines and annotations to refine a reflective work sample
Phase 6, activity 6 – using the marking criteria to evaluate own work

	Revise your text
	Refine your draft based on peer feedback. Focus on enhancing clarity, coherence and engagement. Ensure your language choices effectively convey your intended purpose.
Use:
Phase 6, activity 6 – using the marking criteria to evaluate own work

	Reflect on how the core text has informed your response (Part B)
	Identify how the core text referred to in Part A has influenced your writing. Reflect on and record how this text has impacted your choice of language and form in your own writing.
Assess the text’s influence using specific examples from and references to the core text.
Identify and discuss how you have applied language, form and features of the core text in your own work.
Revisit your notes. Use these to determine the specific resources explored in class that will inform your reflection. These could include:
Phase 3a – text annotations – Dalton – 11.1 (PowerPoint)
Phase 3a, resource 6 – Dalton’s discursive choices
Phase 3a, resource 7 – Core formative task 2 support material menu
Phase 3b – text annotations – O’Neill – 11.1 (PowerPoint)
Phase 3b, resource 4 – Core formative task 3 support material menu
Phase 3b, resource 5 – persuasive language devices

	Reflect on your writing process and draft your reflection
	Select a core text studied in class that has influenced your writing. In 500 words, reflect on how this text had an impact on your language and form choices in your own writing.
Evaluate the influence with specific examples from and references to the core text and your own composition.
Discuss how you have applied language features and text structures from the core text in your own work.
Write your reflection using the conventions of reflective writing. Review class materials. Ensure your reflection is coherent, insightful and directly addresses the influence of the core text on your writing.
Use:
Phase 2 – reflective writing – 11.1 (PowerPoint)
Phase 3a, activity 3 – writing reflectively about reading experiences
Phase 6, activity 3 – using the Part B marking guidelines and annotations to refine a reflective work sample
Phase 6, activity 4 – reflective writing assessment scaffold

	Final edits and submission
	Review your chosen piece and reflection for spelling, grammar and adherence to the word limits. Submit your completed work by the due date.
Use:
Phase 6, activity 2 – selecting a core formative task for refinement
Phase 6, activity 3 – using the Part B marking guidelines and annotations to refine a reflective work sample
Phase 6, activity 6 – using the marking criteria to evaluate own work




[bookmark: _Toc210121837]Marking guidelines
[bookmark: _Toc126939003]Teacher note: the structure of the marking criteria depends on the requirements of the assessment task. Two marking criteria templates have been provided. This demonstrates the various approaches to marking criteria. The following marking criteria table contains language that may be useful in the composition of criteria for each grade. Each criterion has been refined to reflect the requirements of the outcomes. The language is reflective of the Common Grade Scale for Preliminary Courses, syllabus outcomes and the Year 11 English Standard Understanding and Responding focus area content.
The Common Grade Scale for Preliminary Courses can be used to report student achievement in Year 11 in all NSW schools. Teachers may find the language helpful when composing their own marking criteria.
The English Stage 6 – Year 11 Record of School Achievement Common Grade Scale for Preliminary Courses is used to award grades ‘based on student achievement in their assessment work’ (NESA 2024). The scale provides generic, holistic descriptions of performance that should be used to determine overall student achievement.
ACE rule 2.1.1.13e (Preliminary) mandates task notifications to include the marking criteria (where appropriate).

[bookmark: _Toc210121838]Marking criteria
Teacher note: please see the ‘What is the teacher looking for’ section of this document for details on the Understanding and Responding focus area content.
[bookmark: _Toc210121839]Part A – compose a persuasive or discursive text
The following table features the marking guidelines for Part A.
Table 6 –teacher-facing criteria for Part A
	Grade
	Marking guideline descriptors

	A
	Composes a highly developed piece of writing that demonstrates a perceptive understanding of how language can be harnessed to create connections (EST-11-04)
Effectively uses the codes and conventions of the chosen form to articulate how powerful language can create connections (EST-11-04)
Demonstrates highly developed control of language and structure appropriate to audience, purpose and context (EST-11-05)

	B
	Composes a well-developed piece of writing that demonstrates a thorough understanding of how language can be harnessed to create connections (EST-11-04)
Clearly uses the codes and conventions of the chosen form to convey an understanding of how powerful language can create connections (EST-11-04)
Demonstrates well-developed control of language and structure appropriate to audience, purpose and context (EST-11-05)

	C
	Composes a piece of writing that demonstrates a sound understanding of how language can be harnessed to create connections (EST-11-04)
Applies the codes and conventions of the chosen form to identify how language can create connections (EST-11-04)
Demonstrates appropriate control of language and structure for audience, purpose and context (EST-11-05)

	D
	Composes a basic piece of writing that may describe how language can be harnessed to create connections (EST-11-04)
Attempts to use codes and conventions of the chosen form to describe the use of language (EST-11-04)
Demonstrates some control of language and structure (EST-11-05)

	E
	Composes an elementary piece of writing that attempts to engage with the prompt (EST-11-04)
Demonstrates elementary control of language (EST-11-05)


[bookmark: _Toc210121840]Part B – reflection
The following table features the marking guidelines for Part B.
Table 7 – teacher-facing criteria for Part B
	Grade
	Marking guideline descriptors

	A
	Perceptively explains how the language and form of the core text has influenced own work in Part A (EST-11-02, EST-11-06)
Supports explanation with effective textual references (EST-11-02, EST-11-06)
Demonstrates effective control of reflective language appropriate to audience, purpose and context (EST-11-04)

	B
	Thoroughly explains how the language and form of the core text has influenced own work in Part A (EST-11-02, EST-11-06)
Supports explanation with relevant textual references (EST-11-02, EST-11-06)
Demonstrates well-developed control of reflective language appropriate to audience, purpose and context (EST-11-04)

	C
	Explains connections between the language and form of the core text and their own work in Part A (EST-11-02, EST-11-06)
Supports explanation with appropriate textual references (EST-11-02, EST-11-06)
Demonstrates sound control of reflective language appropriate to audience, purpose and context (EST-11-04)

	D
	Describes some language features used in their core text and/or their own work in Part A description (EST-11-02, EST-11-06)
Provides a basic description about how they have used language (EST-11-02, EST-11-06)
Demonstrates variable control of language (EST-11-04)

	E
	Provides some information about their writing (EST-11-02, EST-11-06)
Attempts to compose a response (EST-11-04)


[bookmark: _Toc126939004]
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[bookmark: _Toc210121841]Student-facing rubric
Teacher note: the student-facing rubric is designed to provide context-specific explanations of the assessment marking criteria. This rubric uses student-friendly language and unpacks the specific knowledge, skills and understanding required when composing each component of the assessment. When teachers are providing feedback, they may make comments on the specific knowledge, skills or understanding that need further development and methods for improvement.
[bookmark: _Toc210121842]Part A – compose a persuasive or discursive text
Below are the student-facing guidelines for Part A
Table 8 – student-facing rubric for Part A
	Criteria
	Extensive
	Thorough
	Sound
	Basic
	Elementary

	Compose a relevant response exploring ‘Harnessing the power of language to make connections’ for the Emerging Writers Summit.
You could do this by:
developing a sustained thesis that explores how the power of language can be harnessed to create connections
supporting your thesis with relevant examples and/or anecdotes that illustrate how language fosters connections
showing an understanding of the connection between audience and purpose by directly addressing the audience, using the collective ‘we’, making connections between the experiences of the audience and those explored in the core text.
	Your response has developed an effective thesis that perceptively explores the complexities of how language can foster deep connections between individuals and communities.
Your response has extensively supported your thesis through effective use of well-selected examples and/or anecdotes.
Your response demonstrates an effective understanding of the audience and purpose, tailoring the message to effectively engage and resonate with audiences.
	Your response has developed a clear thesis that thoroughly explores how language can create connections, addressing various aspects of the theme effectively.
Your response has thoroughly supported your thesis through clear use of relevant examples and/or anecdotes.
Your response demonstrates a thorough understanding of the audience and purpose, using language and examples that clearly connect with audiences.
	Your response has presented a sound thesis that explores the idea of language creating connections, but it may lack depth in certain areas.
Your response has supported your thesis through the use of appropriate examples or anecdotes.
Your response demonstrates a sound understanding of the audience and purpose, using language and examples that connect with audiences.
	Your response has attempted to explore an idea about language and connection, but it lacks clarity and depth.
Your response has attempted to support your idea.
Your response demonstrates minimal understanding of the audience and purpose.
	Your response has identified the theme of language and connection.

	Compose a discursive or persuasive response that uses the codes and conventions of the form to engage the audience.
You could do this by:
controlling structure and form using the codes and conventions of your chosen type of text to explore the prompt. These could include:
persuasive – a sustained line of argument, logical development of argument, a conclusion that draws your argument together
discursive – a sustained thesis, logical development of ideas, a sustained personal voice
using language features that are relevant to your chosen textual form
persuasive – consider using inclusive language, high modality language, rhetorical questions, evidence and statistics
discursive – consider using causal connectors, balanced arguments and anecdotes.
	Your response makes effective use of the codes and conventions of your chosen form (persuasive or discursive) to sustain reader engagement.
Your persuasive response effectively uses the language features of the form. This may include employing emotive language strategically to elicit strong feelings from the reader, the incorporation of rhetorical questions to provoke thought, and provides compelling evidence or statistics to support claims.
Your discursive response effectively develops a highly engaging personal voice. It demonstrates effective use of causal connectors to enhance the flow of ideas. It includes well-selected examples, including anecdotal evidence that enriches the discussion.
	Your response makes thorough use of the codes and conventions of your chosen form (persuasive or discursive) to engage the reader.
Your persuasive response makes clear use of the language features of the form. This may include employing emotive language successfully to elicit feelings from the reader, the considered use of rhetorical questions that provoke thought, and provides appropriate evidence or statistics to support claims.
Your discursive response clearly develops an engaging personal voice. It demonstrates thorough use of causal connectors to create a flow of ideas. It includes well-selected examples, including anecdotal evidence that build the discussion.
	Your response has made sound use of the codes and conventions of your chosen form (persuasive or discursive) and attempts to engage the reader.
Your persuasive response makes relevant use of the language features of the form. This may include using emotive language appropriately to elicit feelings from the reader, the use of rhetorical questions to introduce ideas, and provides evidence or statistics to support claims.
Your discursive response develops a personal voice. It demonstrates appropriate use of causal connectors to establish ideas. It includes sound examples, including anecdotal evidence that support the discussion.
	Your response makes a basic attempt to use the codes and conventions of your chosen form (persuasive or discursive).
Your persuasive response makes some attempt to use the language features of the form.
Your discursive response attempts to develop a sense of voice. There is some use of connectors. It includes an attempt to use examples to support the discussion.
	There has been an attempt to compose a response.

	Demonstrate control of language and structure appropriate to the audience and context of the summit.
You can do this by:
organising your ideas in a clear and logical order
using linking words and phrases to connect your thoughts
choosing appropriate vocabulary to express your ideas effectively
varying your sentence structure to maintain audience interest.
	Your response is highly developed and sustained. Its structure allows your ideas to progress authentically.
Your response has made perceptive vocabulary and sentence-level choices which communicate your ideas effectively to the audience of the summit.
Your response demonstrates effective and consistent control of language throughout your response.
	Your response is well-developed and detailed. Its structure allows your ideas to progress logically.
Your response has made clear vocabulary and sentence-level choices which communicate your ideas clearly to the audience of the summit.
Your response demonstrates consistent control of language throughout your response.
	Your response is sound. Its structure allows your ideas to progress in an appropriate manner.
Your response has applied vocabulary and sentence-level choices which communicate your ideas to the audience of the summit.
Your response demonstrates sound control of language throughout your response.
	Your response demonstrates a basic attempt to use some structural features.
Your response has made some vocabulary and sentence-level choices to communicate ideas.
Your response demonstrates varying control of language throughout your response.
	Your response demonstrates an attempt to use language and/or structural features with very limited control.


[bookmark: _Toc210121843]Part B – reflection
Below are the student-facing guidelines for Part B.
Table 9 – student-facing rubric for Part B
	Criteria
	Extensive
	Thorough
	Sound
	Basic
	Elementary

	Compose a reflection explaining the influence of the language and form of the core text on your piece of writing.
You could do this by:
exploring the influence of the core text on your submitted piece by
explaining how your understanding of the power of language to create connections has changed
explaining how the language and form of the core text has informed your growing understanding of the power of language.
	Your response makes extensive reference to how your understanding of the power of language to create connections has been expanded and challenged by the core text.
Your response effectively combines explanation and reflection.
	Your response makes thorough references to how your understanding of the power of language to create connections has been expanded and challenged by the core text.
Your response clearly combines explanation and reflection.
	Your response makes sound references to how your understanding of the power of language to create connections has been expanded and challenged by the core text.
Your response combines elements of explanation and reflection in an appropriate manner.
	Your response describes or attempts to explain how the power of language can create connections.
Your response uses some features of explanation or analysis.
	Your response has attempted to compose a limited reflection.

	Compose a reflection that clearly identifies how aspects of the core text have influenced your approach to Part A.
You could do this by:
explaining in detail how this core text inspired your writing
explaining how you used elements of the core text to inform your composition in an original way
including textual evidence from both your own and the core text to support your growing understanding.
	Your response effectively identifies the aspects of the core text that influenced your approach to Part A.
Your response effectively details how you used the language, form and structure of the core text to inform your composition. Well-selected textual evidence from both Part A and selected core text is used purposefully to support your ideas.
	Your response clearly identifies the aspects of the core text that influenced your approach to Part A.
Your response clearly details how you used the language, form and structure of the core text to inform your composition. Relevant textual evidence from both Part A and selected core text is used to support your ideas.
	Your response identifies a core text and explains how the core text was used to inform your own composition. Appropriate textual evidence from Part A or relevant core text is used to support your ideas.
	Your response identifies a core text and describes how you used it to inform your own response. There is a description of how the core text was used to inform your ideas.
	Your response attempts to identify language or stylistic elements.

	Use features of reflective writing appropriate to audience, purpose and context.
You could do this by:
explaining how the text(s) challenged and expanded your thinking and informed the way you used language in a powerful way
using reflective language to assess the effectiveness of your discursive or persuasive response in exploring how powerful language can create connections. This could include using
first person pronouns
past and present tense to show how your understanding has grown
sequencing words and phrases to organise your response
reflecting upon and explaining the influence of your selected core text in informing your own perspective and response.
	Your reflection is extensive and cohesive. There is an effective use of reflective language to reflect upon how your understanding of the power of language has been explored in your own composition in a perceptive manner. You have made specific vocabulary choices with accuracy to effectively explain the crafting of Part A.
	Your reflection is organised clearly. There is a thorough use of reflective language to reflect upon how your understanding of the power of language has been explored in your composition in a clear manner. You have made consistent vocabulary choices to clearly explain the crafting of Part A.
	Your reflection is organised appropriately. There is sound use of reflective language to reflect upon how your understanding of the power of language has been explored in your composition in an appropriate manner. Sound vocabulary choices explain the crafting of Part A.
	Your reflection describes your process. There is an attempt to describe the language choices you have made.
	Your response attempts to identify your crafting decisions with very limited control.
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[bookmark: _Toc210121844]Assessment policy
Teacher note: for Year 11 the ACE Rule 2.1.1.7 (Preliminary) mandates that schools must provide students with written advice about the school’s policies and procedures for school-based assessment. This includes malpractice policies, administrative requirements, illness/misadventure procedures, protocols for invalid or unreliable assessment tasks and final grade appeal processes. Schools may also choose to provide this information on individual assessment task notifications.
[bookmark: _Toc176529689][bookmark: _Toc210121845]Student support material
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[bookmark: _Toc210121846]The English curriculum 7–12 team
[bookmark: _Toc138846993][bookmark: _Toc149324465][bookmark: _Toc150181684][bookmark: _Toc150259390][bookmark: _Toc151447422][bookmark: _Toc151632402]The English curriculum 7–12 team provides support for the delivery of the English curriculum 7–12 in NSW Department of Education high schools. If you have any questions regarding the use of material available or would like additional support, please contact the English curriculum team by emailing English.curriculum@det.nsw.edu.au.
[bookmark: _Toc210121847]Support and alignment
Alignment to system priorities and/or needs: this resource is evidence-based, as outlined below and supports English curriculum leaders to advance equitable outcomes, opportunities and experiences for their students. It also provides guidance that enhances the delivery of outstanding leadership and supports the planning of explicit teaching practices as per the goals of the Plan for NSW Public Education. It is an example of Universal Design for Learning and aligns to the School Excellence policy. It is designed to support school and curriculum leaders as they plan syllabus implementation. It can be used during the design and delivery of collaborative curriculum planning, monitoring and evaluation.
Alignment to the School Excellence Framework: this resource aligns with the School Excellence Framework Leading domain – Educational leadership and the Learning domain – Curriculum as it models syllabus-aligned programming and assessment planning. It provides strategies for engaging in collaborative curriculum planning.
[bookmark: _Hlk205201026][bookmark: _Hlk181000363]Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 5.1.2, 5.2.2, 5.3.2.
Consulted with: Secondary Curriculum subject matter experts, teachers and head teachers from across NSW.
Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with disability and/or additional needs and High Potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage.
NSW Syllabus: English Standard 11–12 Syllabus (NESA 2024)
Author: English curriculum 7–12 team
Publisher: State of NSW, Department of Education
Resource: assessment task notification
Related resources: further resources to support programming and assessment can be found on the Planning, programming and assessing English 11–12 webpage.
Professional Learning: relevant Professional Learning is available on the English curriculum 11–12 professional learning SharePoint page (DoE staff only) and through the English curriculum professional learning calendar.
Creation date: 6 June 2025
Review date: 6 June 2027
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