

English Life Skills 11–12 – sample formative assessment schedule
This is a sample formative assessment schedule for English Life Skills 11–12 and it is aligned to the English Life Skills 11–12 Syllabus (NESA 2024).
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[bookmark: _Toc205209577]Rationale
[bookmark: _Hlk201737481]This sample formative assessment schedule will be useful during the engage and enact Phases of the curriculum implementation cycle. It is not a standalone resource, and should be used in consultation with the English Life Skills 11–12 Syllabus (NESA 2024) and its assessment requirements. This formative assessment schedule sample is designed to be used in conjunction with the English Life Skills 11–12 sample scope and sequences and course requirements planner published on the Planning, programming and assessing English 11–12 webpage.
[bookmark: _Toc205209578]Purpose, audience and suggested timeframes
Many schools will have their own assessment schedule templates. The layout of this document is intended to support faculty communication, professional learning and collaborative planning which should be completed for each stage and course. The document is also designed to support schools to meet the requirements outlined in the ACE Rules. See also sections on ‘Reporting on learning outcomes for students with disability’ and ‘Students with a personalised learning program’ in the department’s Curriculum policy standards.
[bookmark: _Toc205209579]Life Skills eligibility
Life Skills courses are designed for students with intellectual disability in Years 7 to 12 who cannot access stage or prior stage outcomes with or without adjustments, as determined through Collaborative curriculum planning involving the student, parents or carers, and teachers. They are not suitable for students without intellectual disability or students who could meet outcomes with adjustments.
[bookmark: _Toc205209580]Assessment of Life Skills outcomes
Students must demonstrate achievement of one or more Life Skills outcomes. Assessments can be flexible using various options, for example written, spoken, visual and assistive technologies, and may be implemented in different learning environments. Formal assessment of Life Skills outcomes is not required.
NESA has provided assessment advice on the Assessment of Life Skills outcomes webpage. NESA identifies that:
Students are required to demonstrate achievement of one or more Life Skills outcomes. Assessment should provide opportunities for students to demonstrate achievement in relation to the selected outcomes. Assessment can occur in a range of situations or environments, such as the school and the wider community. Evidence of achievement can be based on:
formative assessment opportunities
summative assessment opportunities.
There is no requirement for formal assessment of Life Skills outcomes. Stage 6 Life Skills courses do not have external examinations or mandatory projects.
The assessments in this assessment schedule align with the sample materials that have been published on the Planning, programming and assessing English 11–12 webpage. Each program is supported by a series of formative assessments that build towards an optional formal assessment. Life Skills notes are provided to identify the ways that assessments could be adjusted, or where an alternate task could be provided, where appropriate.
[bookmark: _Toc205209581]Text selection
Each school is responsible for selecting texts appropriate for the learning needs of their students and their community context. This is reflective of the guidelines within the NSW Department of Education’s Curriculum planning and programming, assessing and reporting to parents K-12 policy standards and the Controversial issues in schools policy. The texts suggested in this sample formative assessment schedule provide one way to approach the text considerations for the English Life Skills 11–12 Syllabus, specifically the advice found in the Course structure, and provide examples of informing text selections alongside the Teaching advice found in the focus areas.
[bookmark: _Toc205209582]Opportunities for collaboration
The Planning, programming and assessing English 11–12 page provides an outline of some of the ways this sample formative assessment schedule could be used with colleagues as part of the professional learning cycle.
The information for each syllabus assessment schedule comes from the relevant NESA information. It is important all collaborators re-read and cross reference the relevant syllabus and assessment and reporting information on the NESA English syllabuses website. This ensures your practice is an accurate reflection of all requirements. Links contained within this resource were correct as of 22 May 2025.

[bookmark: _Toc205209583]Sample formative assessment schedule for Year 11
The following table provides an indicative guide to possible assessment opportunities for Year 11 English Life Skills. The assessment tasks are examples only and are intended to support planning and programming. They do not represent a formal assessment schedule. Teachers are encouraged to adapt, modify or replace tasks based on student needs, interests and school-based decisions.
The examples align with the outcomes from the English Life Skills 11–12 Syllabus and may support the development of portfolio-style evidence over time.
Table 1 – an overview of core formative tasks for Year 11 English Life Skills
	Assessment details
	Connection to place
	Love, hate and everything in between
	What if?

	Core knowledge and skills
	Knowledge – language, visual elements and text structure, diverse range of texts, and Aboriginal culture, importance of Country and identity, how composers represent personal connections and experiences.
Skills – expressing ideas and experiences using a range of forms and comparing personal experiences with those portrayed in texts.
	Knowledge – different types of relationships, the impact of linguistic elements upon audiences, respectful and safe relationships, identifying purpose of a text.
Skills – identifying and interpreting emotional responses and communication strategies, expressing opinions and emotions, composing texts for different audiences and purposes.
	Knowledge – of how texts construct, persuade and influence, purposes of texts and identifying when texts may be misleading an intended audience.
Skills – identifying perspective and bias, expressing opinions and making meaning in multimodal texts, recognising and communicating credibility and personal responses to texts.

	Suggested timeline
	Weeks 2, 4, 6, 8, 10
	Weeks 2, 4, 6, 8, 10
	Weeks 2, 4, 6, 8, 10

	Assessment examples
[Indicative only – teachers should use examples of appropriate formative tasks. The final core formative task in each column could be used as a concluding, summative or formal assessment that informs decisions on teaching and learning adjustments for future programs.]
	Core formative task 1 – plan for an excursion
Students plan a ‘guided place discovery’, or an on-Country excursion to a place of cultural significance. Students use their communication strategies to plan a safe and interesting excursion demonstrating skills and strategies appropriate to their individual prior learning, interest, needs, goals and strengths. This experience will be facilitated by local Aboriginal community members and Knowledge Holders, who will share insights in accordance with cultural protocols, respecting what can and cannot be shared.
Core formative task 2 – personal response to text
Students explore short extracts that represent diverse relationships with Country, culture or home. Students create a visual representation of a meaningful place from one text. Alternatively, students could complete sentence frames to identify how a composer’s experience is similar and/or different to their own.
Core formative task 3 – group work
Students share personal responses to one of the texts in a collaborative document. Teachers will decide, based on the needs of their students, which medium or form to use.
Core formative task 4 – representing place
Students represent a special place in their lives using a chosen medium. They plan the display of their work for a chosen audience or occasion.
Core formative task 5 – class anthology or portfolio (this could be used as a concluding, summative or formal assessment)
If used, students reflect on their connection to place and collect 3 pieces of work from the term into an anthology or portfolio.
	Core formative task 1 – visual response
Students create a visual map showing characters from Heartstopper and Disconnected and their relationships.
Core formative task 2 – text annotation
After viewing a text, students match emotion words with images, or quotes that reflect those feelings.
Core formative task 3 – safe communication poster
Students compose a poster showing what makes a safe and respectful relationship.
Core formative task 4 – representation of relationships
Students compare 2 of the texts to identify how composers represent emotions and connection in relationships. Students share their perspective on what makes a relationship feel safe or meaningful.
Core formative task 5 – reflection on learning (this could be used as a concluding, summative or formal assessment)
If used, students reflect on how the ideas in a selected text align or conflict with their own thinking, and how the text shaped their viewpoint.
	Core formative task 1 – persuasive language annotation
Students identify and annotate examples of persuasive language, structural choices and visual elements used in a media or multimodal text to influence audiences.
Core formative task 2 – comparison of perspectives
Students compare how 2 or more texts present different perspectives on the same mystery or conspiracy.
Core formative task 3 – multimodal presentation
Students create and present their own mystery or conspiracy using visuals, symbols, narration or media, showcasing their understanding of how meaning is constructed for an audience.
Core formative task 4 – evaluation of bias and credibility
Students evaluate a text for credibility, using a scaffold to identify bias, purpose and reliability of information.
Core formative task 5 – reflection on learning journey (this could be used as a concluding, summative or formal assessment)
If used, students compose a response reflecting on how the ideas in a selected text align or conflict with their own thinking, and how the text shaped their viewpoint.

	Relevant outcomes
	A student:
· EN-LS-01 communicates in a range of everyday contexts for familiar purposes and audiences
· EN-LS-02 uses strategies to communicate for different purposes in different contexts
· EN-LS-03 reads, views, represents or responds to texts in familiar contexts
EN-LS-09 composes texts for a variety of purposes and audiences
	A student:
· EN-LS-01 communicates in a range of everyday contexts for familiar purposes and audiences
· EN-LS-05 identifies ways language forms and features of texts create meaning
· EN-LS-06 responds to a range of ideas and experiences in texts
EN-LS-08 recognises the relationships between texts
	A student:
· EN-LS-04 uses a range of strategies to engage with texts
· EN-LS-05 identifies ways language forms and features of texts create meaning
· EN-LS-06 responds to a range of ideas and experiences in texts
EN-LS-10 uses language forms and features to compose texts

	Suggested text(s)
	A range of short texts and extracts from:
Greenwood M (2023) Giinagay Gaagal, Hello Ocean [picture book], HarperCollins
Greenwood M (2023) Giinagay Juluum, Hello Mountain [picture book], HarperCollins
Eveleigh Stories (n.d.) Eveleigh Stories [website]
Wharton H (1999) Yumba Days [prose fiction], University of Queensland Press, Brisbane.
	A range of short texts and extracts from:
Ferguson H (2024) ‘Friendships are more powerful than romantic relationships’ [nonfiction], in Taboo, Affirm Press
Hughes D (2017) Disconnected, [drama], Australian Script Centre
Nijkamp M (2024) ‘Strange new worlds and other love languages’ [nonfiction], in Wong A (ed) Disability Intimacy: Essays on Love, Care, and Desire, Knopf US
Oseman A (2019) Heartstopper: Volume 2 [prose fiction], Hachette UK
Swift T (2024) ‘The tortured poet’s department’ [song], on The tortured poets department [album], Republic Records.
	A range of short texts and extracts from:
Small Wardour (2023) ‘The Loch Ness Monster’ [podcast], Bust or Trust: A Kids’ Mystery Podcast
Thompson VC (2022) ‘The Earth Is Flat’, in Conspiracy Theories: DEBUNKED (pp 1–32) [nonfiction], 45th Parallel Press
Thompson VC (2022) ‘The Moon Landing was Fake’, in Conspiracy Theories: DEBUNKED (pp 1–32) [nonfiction], 45th Parallel Press
Thompson VC (2022) ‘The Simpsons Predict the Future’, in Conspiracy Theories: DEBUNKED (pp 1–32) [nonfiction], 45th Parallel Press.




[bookmark: _Toc205209584]Sample formative assessment schedule for Year 12
The following table provides a sample formal assessment schedule for Year 12 English Life Skills. The assessments outlined in this document align with the assessment details included in the English Life Skills Year 12 – sample scope and sequence document published on the Planning, programming and assessing English 11–12 webpage.
Table 2 – an overview of core formative tasks for Year 12 English Life Skills
	Assessment details
	Navigating the healthcare system
	Reflecting on the schooling experience
	Sharing our interests
	Sharing our feelings

	Core knowledge and skills
	Knowledge – features of non-fiction texts, identifying purpose, healthcare rights, safety information and how information is presented in written, visual and digital texts.
Skills – functional communication, self-advocacy, organisation strategies and interpreting or completing forms.
	Knowledge – narrative elements, different perspectives and experiences, concepts of identity and belonging.
Skills – expressive language, composing personal texts, sequencing and multimodal tools to share experiences.
	Knowledge – features of fiction texts, including genre, structure and audience. Recognising preference, opinion and emotional response to texts.
Skills – expressing opinions respectfully about shared and differing interests. Comparing ideas and making connections between texts and ideas.
	Knowledge – identifying audience and context, emotional literacy and identifying how feelings are communicated in language, facial expression, tone and behaviour.
Skills – emotional awareness, using appropriate language and tone to express feelings, and communicating personal experiences respectfully.

	Suggested timeline
	Weeks 2, 5, 7, 9
	Weeks 2, 5, 7, 9
	Weeks 2, 5, 7, 9
	Weeks 2, 5, 7, 9

	Assessment examples
[indicative only – teachers should use examples of appropriate formative tasks. The final core formative task in each column could be used as a concluding, summative or formal assessment that informs decisions on teaching and learning adjustments for future programs.]
	Core formative task 1 – response to informative texts
Students explore how health information is presented across different formats. They engage with a selection of accessible healthcare texts and identify how each one communicates key information. This could include students matching healthcare related terms to images and meanings, locating symbols and layout features in texts, and identifying the purpose of a text.
Core formative task 2 – preparing for an appointment
Students apply their learning to prepare for a real or simulated healthcare appointment. Students could create a ‘what I need to remember’ checklist or visual planner, choose how they want to communicate during the appointment, identify self-regulation strategies they may need during the appointment and role-play the interaction with a staff member or peer, using their chosen communication tools and support strategies.
Core formative task 3 – communication role-play
Students practise communication strategies they could use in a healthcare setting, such as introducing themselves, asking questions or expressing needs clearly and respectfully. Students are supported to role-play a common interaction such as checking in at reception, identifying different roles in a healthcare setting and how they might communicate with each one, and participating in a group activity, such as recognising respectful versus inappropriate communication in different scenarios.
Core formative task 4 – form and explanation (this could be used as a concluding, summative or formal assessment)
If used, students could complete a healthcare-related form and a short written or verbal explanation of their needs in a healthcare context.
	Core formative task 1 – personal reflection
Students respond to school-related prompts or sentence stems using their preferred mode of communication to share a connected memory or feeling, for example, ‘a time I felt proud’, ‘a time I made a friend’, ‘a class I liked’ and ‘a time school made me sad’. These could then be used to engage in a whole class discussion with peers and staff.
Core formative task 2 – narrative composition
Students engage with selected short texts and identify parts of the text that relate to their own school experience. Students then create a short personal response to show what they understood, felt or connected with. This could take the form of using colour-coding, stickers or emoji reactions to annotate a text, using sentence starters, or recording a voice or video diary as a personal reflection.
Core formative task 3 – informative guide
Students compose a short personal informative text to share an aspect of their school experience, with a focus on expressing identity, belonging and personal growth. Compositions may be based on real events, imagined experiences or developed collaboratively with a peer or teacher. Students may choose from a range of formats, such as a digital story, zine-style booklet, voice over with images or a short-written response. They write to an audience of peers to advise them on their school experience.
Core formative task 4 – autobiography (this could be used as a concluding, summative or formal assessment)
If used, students could create an autobiographical response in any form (including a family tree or slideshow) reflecting on their school journey, emotions and personal growth, drawing on connections to the texts.
	Core formative task 1 – book talk
Students engage with a self-selected text (or one supported by the teacher), to participate in a structured ‘book talk’. Students may respond by speaking, or using Augmentative and alternative communication (AAC), visual or sentence starters or interactive supports (for example talking mats).
Core formative task 2 – comparison
Students explore 2 texts they have read, viewed or listened to and express a preference, providing a reason for their choice. They complete a series of activities designed to assess their understanding of key textual features as well as their decision-making, and expressive communication skills.
Adjustments for this task may include the use of tactile voting tools, simplified comparison templates, symbol-supported criteria, and visual aids such as a ranking system, for example, a medal podium, to support students in communicating their preferences and justifying their responses.
Core formative task 3 – reading response portfolio
Students compile a collection of reading logs, reflections and responses that show their engagement with a variety of texts over the term. This may include book reviews, recommendations, a reading timeline that uses numeracy to track their progress or a reflection on their favourite book or character.
Core formative task 4 – reflection (this could be used as a concluding, summative or formal assessment)
If used, students will be supported to compose a reflection in their learning journey as captured by the portfolio.
	Core formative task 1 – viewing journal
Students explore short scenes or excerpts from texts such as, Inside Out, Bluey: The Creek, or I Love Me, and identify the emotions expressed by characters. The task includes recognising emotions and matching characters with corresponding emotions using visuals, and emotion cards.
Core formative task 2 – gallery walk or display
Students reflect on a moment in a selected text that reminded them of a personal experience or emotion. They may choose from a range of response formats, including collage, drawing, sentence frames, voice recording or AAC-supported communication. These responses will be collated into a gallery walk or display, providing students with the opportunity to share their learning and engage in supported discussions with both familiar and unfamiliar peers, staff or community members. Students have the opportunity to engage with individuals familiar and unfamiliar to them, about their learning journey.
Core formative task 3 – multimodal presentation
Students create a short text-based ‘feeling story’ that communicates their understanding of emotion regulation and social awareness, drawing on learning from the texts studied throughout the unit. Students could select to complete this as a storyboard, social script, multimodal digital story or comic, demonstrating how characters (or themselves) experience and manage big emotions.
Core formative task 4 – visual match and reflection (this could be used as a concluding, summative or formal assessment)
If used, students could match visual extracts from the texts to emotion words, colours or symbols. They then reflect on how these texts have contributed to their learning journey.
This task is designed to assess how students apply their learning in personal, creative or comparative ways, and may be included in a learning portfolio to demonstrate their growth in communication, emotional literacy and self-expression.

	Relevant outcomes
	A student:
· EN-LS-03 reads, views, represents or responds to texts in familiar contexts
· EN-LS-06 responds to a range of ideas and experiences in texts
· EN-LS-09 composes texts for a variety of purposes and audiences
EN-LS-10 uses language forms and features to compose texts
	A student: 
· EN-LS-01 communicates in a range of everyday contexts for familiar purposes and audiences
· EN-LS-09 composes texts for a variety of purposes and audiences
· EN-LS-10 uses language forms and features to compose texts
EN-LS-11 plans, reflects on and revises the composition of texts
	A student:
· EN-LS-03 reads, views, represents or responds to texts in familiar contexts
· EN-LS-04 uses a range of strategies to engage with texts
· EN-LS-05 identifies ways language forms and features of texts create meaning
EN-LS-08 recognises the relationships between texts
	A student:
· EN-LS-01 communicates in a range of everyday contexts for familiar purposes and audiences
· EN-LS-02 uses strategies to communicate for different purposes in different contexts
· EN-LS-03 reads, views, represents or responds to texts in familiar contexts
EN-LS-04 uses a range of strategies to engage with texts

	Suggested text(s)
	A range of short texts and extracts from:
· Australian Commission on Safety and Quality in Health Care (2020) Australian charter of healthcare rights (2nd edn) [nonfiction]
· Australian Government Department of Health, Disability and Ageing(2023) Your right to good health care – Easy Read [nonfiction]
· Blue Knot Foundation (2023) Trauma Response – Plain English Fact Sheet [nonfiction]
· Council for Intellectual Disability (2024) My Health Worker Guide [nonfiction]
· Council for Intellectual Disability (2023) My Health Appointment Form [nonfiction]
· Findlay C (2021) Growing Up Disabled in Australia [nonfiction], Black Inc.
· NSW Health (2025) Keep cool, healthy and safe this summer [poster]
Sims J (director) (2021) ‘The Vortex’ [television program] RFDS: Royal Flying Doctor Service (season 2, episode 1), Seven Network, Australia.
	A range of short texts and extracts from:
· Hawkes S (2023) What School Never Taught Me [poetry], Red Room Poetry
· Hayward KJ (2023) Ode to teachers [poetry], Australian Poetry Slam
· Minchin T and Kelly D (2011) Matilda the Musical, The Royal Shakespeare Company (RSC) & The Roald Dahl Story Company [musical]
· Sophie W (2018) It’s Not Goodbye Forever, it’s Farewell For Now [poetry], Red Room Poetry
Warchus M (director) (2022) Roald Dahl’s Matilda the Musical [motion picture], TriStar Pictures, Working Title Films and The Roald Dahl Story Company.
	A wide range of Hi-Lo texts appropriate for Stage 6 students, for example:
Browning Wroe J (2022) The Bench (Hopgood K illus) [prose fiction], HarperCollins, GB
McGowan A (2013) Brock (Gnosspelius S illus) [prose fiction], HarperCollins, GB
Thomas J (2023) Uncle XBox [prose fiction], Magabala Books, Australia
Tompsett CL (2002) Lion on the Loose (Marks A illus) [prose fiction], HarperCollins, GB.
	A range of texts and extracts from:
· Docter P (director) (2015) Inside Out [motion picture], Pixar Animation Studios and Walt Disney Pictures
· Ludo Studio (2019) ‘The Creek’ [television program], Bluey (season 1, episode 29), Australian Broadcasting Corporation
· Mann K (director) (2024) Inside Out 2 [motion picture], Pixar Animation Studios and Walt Disney Pictures
· Morgan S (2019) I Love Me (Kwaymullina A illus) [picture book], Fremantle Press, Australia
· Thorne T (director) (2017) ‘Nothing scares me’ [television program] Little J & Big Cuz (season 1, episode 11), Ned Lander Media and Old Dog Pictures
Thomson B (2010) Chalk [picture book], Marshall Cavendish Children, NY.




[bookmark: _Toc205209585]The English curriculum 7–12 team
The English curriculum 7–12 team provides support for the delivery of the English curriculum 7–12 in NSW Department of Education high schools. If you have any questions regarding the use of material available or would like additional support, please contact the English curriculum team by emailing English.curriculum@det.nsw.edu.au.
[bookmark: _Toc205209586]Support and alignment
[bookmark: _Hlk193877024][bookmark: _Hlk193361211]Alignment to system priorities and/or needs: this resource is evidence-based, as outlined below and supports English curriculum leaders to advance equitable outcomes, opportunities and experiences for their students. It also provides guidance that enhances the delivery of outstanding leadership and supports the planning of explicit teaching practices as per the goals of the Plan for NSW Public Education. It is an example of Universal Design for Learning and aligns to the School Excellence policy. It is designed to support school and curriculum leaders as they plan syllabus implementation. It can be used during the design and delivery of collaborative curriculum planning, monitoring and evaluation.
Alignment to the School Excellence Framework: this resource aligns with the School Excellence Framework Leading domain – Educational leadership and the Learning domain – Curriculum as it models syllabus-aligned programming and assessment planning. It provides strategies for engaging in collaborative curriculum planning.
[bookmark: _Hlk193878925]Alignment to Australian Professional Standards for teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 5.1.2, 7.2.2 as it provides an example of how to use syllabus requirements in the planning, design, implementation and review of coherent and well-sequenced programming and assessment plans.
[bookmark: _Hlk193877046]Consulted with: Secondary Curriculum subject matter experts and teachers and head teachers from across NSW; the Inclusion and Wellbeing team, Inclusive Education.
[bookmark: _Hlk193877079]Differentiation: further advice relevant to curriculum can be found on the Planning, programming and assessing 7–12 webpage. Further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with disability and/or additional needs and High potential and gifted students is available on these department webpages.
NSW Syllabus: English Life Skills 11–12 Syllabus (NESA 2024)
Author: English curriculum 7–12 team
Publisher: State of NSW, Department of Education
[bookmark: _Hlk193361256]Resource: English Life Skills 11–12 sample formative assessment schedule
Related resources: further resources to support programming and assessment can be found on the NSW Department of Education curriculum website.
Professional learning: relevant Professional Learning is available on the English statewide staffroom and through the English curriculum professional learning calendar.
Creation date: 5 June 2025
Review date: 5 June 2027
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