

Stage 6 English EAL/D syllabus requirements planning template
This sample syllabus requirements planner is aligned to the English EAL/D Stage 6 Syllabus (NESA 2017). This planner identifies key requirements for planning and implementing the EAL/D Stage 6 English Syllabus.
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Updating the table of contents
Want to update the table? Have you added content to the document and noticed the page numbers have changed? As you add content to this booklet, you can update the table of contents table to accurately reflect the page numbers within the resource. To update the table:
· Right-click on the table and select ‘Update table of contents’ (in the browser version) or ‘Update field’ (in the desktop app). In the browser version, it will automatically update the entire table.
· In the desktop app, you will then need to select ‘Update entire table’. Your table numbers should then update to reflect your changes.


[bookmark: _Toc176424512] Rationale
[bookmark: _Hlk174433733]This document sets out key requirements for planning the Stage 6 English EAL/D course at your school. The document supports backward mapping from Year 12 to ensure that both Year 11 and 12 courses cover NSW Education Standards Authority (NESA) requirements for timing, assessment, prescribed text and textual form choices and prepares students for HSC examination requirements. This can help schools ensure that the entire Stage 6 program meets requirements as mandated by NESA and the NSW Department of Education (DoE). 
[bookmark: _Toc105947953]NESA is responsible for the following: the syllabus (outcomes, content and text requirements), mandatory hours, and assessment and reporting. The DoE is responsible for the sector-specific requirements related to assessment and reporting, mandatory hours, and various policies and guidelines. These are referenced throughout the planner and should be consulted to ensure scope and sequence, assessment plans, and teaching and learning materials reflect syllabus and department requirements for each grade and the stage overall. 
[bookmark: _Int_gTbSXe2Z]The NSW Department of Education provides a range of resources that aim to build the capacity of schools to achieve the best possible outcomes for students learning English as an additional language, including those who are newly arrived and from refugee backgrounds. Key resources include: EAL/D NSW statewide staffroom, EALD effective school practices school resource , EALD advice for schools , EAL/D literacy and numeracy, EAL/D enhanced teaching and learning cycle, EAL/D What works best , EAL/D Resources and EALD School Evaluation Framework.
The English EAL/D resources webpage provided by the department contains a range of curriculum support materials, including samples of lesson sequences, scope and sequences, assessment tasks, examinations and student and teacher resource booklets. The Leading English 7–12 page contains curriculum planning and curriculum evaluation templates. These support materials are not exhaustive and do not represent the only way to complete or engage in each of these processes. This planning template provides instructions for the numerous ways it can be used by English EAL/D teachers and faculties. This is to reinforce that curriculum design and implementation is a dynamic and contextually specific process. While the mandatory components of syllabus implementation must be met by all schools, it is important that the approach taken by English teachers is reflective of their needs and faculty/school processes.

[bookmark: _Toc176424513]Introduction
[bookmark: _Toc176424514]Purpose, audience and suggested timeframes
The layout of this document is intended to support faculty level communication, professional learning and collaborative planning. To ensure a consistent implementation of policy and faculty requirements, as well as a shared vision for the scope of subject English, this planner can be used to facilitate the effective long-term design of teaching and learning activities and programs.
This planning template contains an outline of how to use it as a support in the planning and evaluation process and provides direct links to useful resources. Utilising tools that support a collaborative approach to planning and implementation of teaching and learning is supported by extensive research, including CESE’s research and explored within the What works best 2020 update.
This template can be used in several ways:
Complete the planning as a faculty or course/stage coordination team.
Upload the document to Google Docs or MS Teams as a ‘live’ document and evaluate the plans at key points throughout the year.
Cross-reference the plans against the content within teaching and learning programs, scope and sequences, assessment schedules, assessment notifications and student resources.
Keep a copy of this document in the organisational material for each stage/course.
The information in this template is from relevant NESA and DoE documentation. It is important that all collaborators re-read and cross-reference the relevant syllabus and assessment and reporting information hyperlinked below. This ensures faculty practice is an accurate reflection of all requirements. Links contained within this resource were correct as of 12 August 2024.
[bookmark: _Toc176424515]Building upon Stage 5
It is important to build upon learning in Stage 5 when planning the program of learning for Stage 6. An effective program of learning takes the texts, knowledge, understanding and skills developed in each stage into consideration. When planning the texts and learning experiences for Stage 6, consult the English Stage 5 – syllabus requirements planner. This understanding can also ensure students are appropriately challenged and prior learning is expanded upon within Stage 6. EAL/D students may need additional explicit instruction in types of texts, concepts and/or skills to fill gaps in knowledge. Planning must also incorporate the explicit teaching of all background skills and knowledge assumed across Stage 6.
[bookmark: _Toc176424516]Suggested collaborative structure
A colour coding system has been provided below. This is an optional system and has been designed to make actioning requirements easier to understand and monitor. 
When writing the name of texts, always include the following full details so a teacher new to the text can locate it accurately and easily: name of the text and its composer, the publication date, textual form, hyperlink to the text/publication details.
Writing in black indicates the requirement is currently being met. State the name of the text and program in which this requirement is currently being addressed.
Highlight in red where the requirement is not currently being addressed. This needs to be actioned immediately by an allocated member of your team.
[bookmark: _Hlk105509849]Highlight in yellow when the team believes a requirement is being addressed in a specific program. An allocated person on your team confirms whether the requirement is met and communicates with the faculty within a specified timeframe. If the requirement is not met, change this to red and communicate with your team. This is then actioned by an allocated member of your team.
Highlight in green and outline where a text would be appropriate for a program. The allocated person embeds this within a specified timeframe.
[bookmark: _Toc176424517]Stage 6 EAL/D course structure and text requirements
[bookmark: _Hlk105509819]The text requirements tables provide an opportunity to map and outline the way syllabus text requirements are currently being met in the program of learning for Year 11 and Year 12. If areas of need are identified, the Year 11 or Year 12 planning templates would be used to collaboratively plan how to address this area of need. 
[bookmark: _Toc176424518]Year 12 English EAL/D
As outlined by NESA within the Course structure and requirements, for the English EAL/D Year 12 course students are required to:
complete the Year 11 course as a prerequisite, complete 120 indicative hours 
complete Module A first
complete Modules B and C over the course of the year
 complete the Focus on Writing module concurrently with Modules A, B and C throughout the year
[bookmark: _Hlk174349684] engage in speaking and listening components in each module. 
[bookmark: _Hlk174433108]The modes of speaking and listening are integral to the development of students’ language skills for students who are developing in their acquisition of the English language. For some students with disability, teachers will need to consider relevant and appropriate adjustments to speaking, listening and communication experiences within the context of the English EAL/D Stage 6 Syllabus.
[bookmark: _Hlk106364172]The NSW Syllabus for the Australian Curriculum English EAL/D Stage 6 Syllabus contains course structure and requirements. In selecting specific texts for study in English, teachers should consider the needs, interests and abilities of their students, and the ethos of the school and its local community. They should also consult the Controversial Issues in Schools policy, the texts used in classrooms advice, Classification ratings information and the Support for controversial issues in English information document. 
[bookmark: _Toc120266978]Table 1 – Year 12 English EAL/D text requirements 
	Stage 6 requirements
	Indicative hours
	Text requirements
	Prescribed text
	Other requirements
	Assessed component and weighting, and outcomes

	Module A: Texts and Human Experiences
	30
	Study one text chosen from the list of prescribed texts and students examine one related text during the module.
	Pre-filled list of Module A texts: select the arrow on the right to select your prescribed texts.	Must be completed first. 
	

	Module B: Language, Identity and Culture
	30
	Study one text chosen from the list of prescribed texts. 
	Pre-filled list of Module B texts: select the arrow on the right to select your prescribed texts.	
	

	Module C: Close Study of Text
	30
	Study one text chosen from the list of prescribed texts.
	Pre-filled list of Module C texts: select the arrow on the right to select your prescribed texts.	
	

	Focus on Writing (studied concurrently)
	30
	Examine a range of texts from a range of forms. 
	There is no prescribed text for this module.
	Students design and present a range of texts for different purposes, audiences and contexts.
	Minimum weighting of 25%


[bookmark: _Toc176424519]Text requirements for Year 12 English EAL/D
Students are required to closely study 3 types of prescribed texts, one drawn from each of the following categories: 
prose fiction
poetry or drama
film or media or nonfiction. 
The selections of texts for the Focus on Writing module do not contribute to the required pattern of prescribed texts for the course.
There are mandatory assessment components and weightings for Year 12 English EAL/D including: 
a maximum of 4 assessment tasks
the minimum weighting for an individual task is 10%
the maximum weighting for an individual task is 40%
only one task may be a formal written examination with a maximum weighting of 30%
one task must be a multimodal presentation enabling students to demonstrate their knowledge, understanding and skills across a range of modes, one of which must be listening
one task must focus on the concurrent module, Module D – Focus on Writing with a minimum weighting of 25%
students must study one related text in Module A: Texts and Human Experiences. However, there is no requirement to assess this within an internal assessment and it is not an assessment within the HSC examination. 
Consult NESA’s definition of multimodal presentation and explanation regarding formal written examination.
Consult NESA’s English EAL/D Course structure and requirements and Assessment and reporting in English EAL/D Stage 6 and the English Stage 6 Prescriptions: Modules, Electives and Texts 2019–2026 documents to ensure you are familiar with all requirements.
[bookmark: _Toc176424520]Year 11 English EAL/D
As outlined by NESA within the Course structure and requirements, the Year 11 course modules are prescribed with flexible hours, providing scope for teachers to design a fourth module to cater to the particular needs, interests and abilities of their students if required. Students are required to complete Modules A, B and C. 
[bookmark: _Toc120266979]Table 2 – Year 11 English EAL/D text requirements 
	Stage 6 requirements 
	Indicative hours 
	Text requirements 
	Selected text/s
	Other requirements 
	Assessed component and weighting, and outcomes

	Module A: Language and Texts in Context
	30–40
	
	
	
	

	Module B: Close Study of Text
	30–40
	
	
	
	

	Module C: Texts and Society
	30–40
	
	
	
	

	Optional teacher-developed module 
	Up to 30 
	
	
	
	


[bookmark: _Toc176424521]Text requirements for Year 11 English EAL/D
As outlined by NESA within the Course structure and requirements, there are no prescribed texts for Year 11. Students are required to study one substantial literary text, for example film, prose fiction, drama or a poetry text, which may constitute a selection of poems from the work of one poet. Students must study a range of types of texts drawn from prose fiction, drama, poetry, nonfiction, film, media and digital texts.
Students must engage in regular wide reading connected to, and described in, each of the modules and engage in speaking and listening components in each module. The modes of speaking and listening are integral to the development of students’ language skills for students who are developing in their acquisition of the English language. For some students with disability, teachers will need to consider relevant and appropriate adjustments to speaking, listening and communication experiences within the context of the English EAL/D Stage 6 Syllabus.


[bookmark: _Toc176424522]Across Stage 6 English EAL/D course and text requirements
[bookmark: _Hlk105509986]This table is used to map and outline the way syllabus text requirements are currently being met in the program of learning for Stage 6. Please note, the same texts may appear in numerous categories. The purpose here is not necessarily to have a different text for every category, but to make sure these mandated categories have been explored and met. Across Stage 6, the selection of texts must give students experience of the following requirements.
[bookmark: _Toc120266980]Table 3 – text requirements across Stage 6 English EAL/D 
	Stage 6 English EAL/D requirements 
	Year 11 (state the title and identify if it is a spoken, print, visual, media, multimedia or digital text)
	Year 12 (state the title and identify if it is a spoken, print, visual, media, multimedia or digital text)

	Prose fiction
	
	

	Drama
	
	

	Poetry
	
	

	Nonfiction
	
	

	Film
	
	

	Media and digital texts
	
	

	Quality literature, including a range of literary texts written about intercultural experiences
	
	

	Quality literature, including a range of literary texts written about the peoples and cultures of Asia
	
	

	A range of Australian texts, including texts by Aboriginal and/or Torres Strait Islander authors and those that give insights into diverse experiences of Aboriginal and/or Torres Strait Islander Peoples
	
	

	Texts with a wide range of cultural, social and gender perspectives
	Cultural:
Social:
Gender:
	Cultural:
Social:
Gender:

	Integrated modes of speaking and listening (speaking and listening are especially important in development of English language skills. Support for these modes should be carefully planned and this should involve some examination practice for listening)
	Speaking:
Listening:
	Speaking:
Listening:

	Integrated modes of reading, writing, viewing and representing 
	Reading: 
Writing:
Viewing:
Representing:
	Reading: 
Writing:
Viewing:
Representing:


[bookmark: _Toc176424523]
Year 12 English EAL/D planning template
This planning template contains an outline of how to use this as a support in the planning and evaluation process for Stage 6 English EAL/D. The guidelines contained are one way collaborative planning can occur. Utilising tools that support a collaborative approach to planning and implementation of teaching and learning is supported by extensive research including CESE’s research What works best: 2020 update. This research is well worth exploring.
[bookmark: _Toc120266981]Table 4 – Year 12 assessment, reporting, and teaching and learning plans
	[bookmark: _Hlk174438207]Planning requirements
	Module A: Texts and Human Experiences (completed first)
	Module B: Language, Identity and Culture
	Module C: Close Study of Text
	Focus on Writing (studied concurrently)

	Title, learning overview and driving questions

	
	
	
	

	Program timing 
Identify the timing of the teaching and learning content and include the school weeks and the term.
The total hours dedicated to the study of English EAL/D should reach 240 hours at the conclusion of Stage 6 (Course structure and requirements).
	
	
	
	

	Texts and textual form as per syllabus requirements
Consult the course structure and requirements information and state the full name and the textual form of the text/s being taught within the program. Check the NESA English Stage 6 – Prescriptions: Modules, Electives and Texts (2019–2026) and the Drama Stage 6 prescriptions to make sure you are not using a text set for study in Year 12. This is not recommended for Stage 5 and is not permitted in Stage 6, as ACE 8063 outlines. State what aspect of the text requirements the texts meet. This does not need to be lengthy, and you can use the language from the text requirements information.
Ensure choices align with the DoE Controversial Issues in Schools policy and follow both the Controversial Issues in Schools – Procedures and the Audiovisual Materials in Schools – Procedures for use.
The English curriculum team has also provided sample permission notes in the texts used in classrooms advice to support the parent/carer communication process.
	
	
	
	

	Key language skills for English EAL/D
The key language skills described within the syllabus provide a focus for language instruction at students’ point of need and should be taught in context and where relevant. Based on student needs, map where and how students will be given the opportunity to develop and demonstrate these skills in a variety of contexts. The table provided by NESA is not an exhaustive list; rather, it is a guide to focus teachers on some essential skills that students should develop. 
	Writing skills

Reading skills

Speaking skills

Listening skills

Vocabulary 

English KLA metalanguage

Type of texts knowledge

Textual concepts knowledge

Assumed background knowledge in the text
	
	
	

	Catering to student needs, interests, and cultural and linguistic diversity
Design teaching and learning sequences through the Universal Design for Learning principles. As part of designed-in scaffolding, the WAGOLL teaching strategy should be utilised to provide appropriate sample responses. Consult a range of internal and external data in order to identify student needs and interests and plan for ways to meet the needs of students for whom English is an additional language or dialect. The EAL/D advice for schools guide and the EAL/D School Evaluation Framework can be found on the English as an additional language or dialect department webpage and should be consulted during this process. This includes differentiating learning for all students. The Differentiation Adjustment Tool and the EAL/D enhanced teaching and learning cycle are useful resources provided by the department.
	
	
	
	

	Assessment title and timing
State the title of the assessment, the issue date and the due date (day, date, term and year).
	
	
	
	

	Assessment outline (include the modes assessed)
Provide a brief outline of the core components of the formal assessment task. This should be written in plain English, as should the assessment task itself, and be easy for a student, parent or carer to understand. The department’s Assessing EAL/D learners webpage contains helpful information.
	
	
	
	

	Assessment outcomes
Briefly justify why the outcomes have been selected for the assessment. Use the syllabus code and aim for 3 to 4 outcomes. The knowledge, skills and understanding required within the outcomes should inform the language used within the marking guidelines for the task. This provides colleagues with an opportunity to cross-reference knowledge, skills and understanding in relation to purpose and product.
	
	
	
	

	Important information for the teaching and learning program 
Record important notes for the program writer/s. You might explain essential activities, resources or evaluation notes and so on. You may refer to previous unit evaluation information.
	
	
	
	

	Staff responsible
State the names of the staff responsible for writing, reviewing and/or refining the program and associated assessment materials. Include the associated timeline and due dates.
	
	
	
	

	Modes addressed throughout teaching and learning program
Outline where and how the modes will be addressed within the program. This must align with the selected outcomes and the assessment. This helps ensure tasks involving modes such as speaking, representation or listening have adequate formative assessment embedded within the program. See Approaches to assessment and NESA’s Assessment for, Assessment as, Assessment of Learning for advice.
	
	
	
	

	School or faculty learning priorities
Identify the relevant learning priorities. These may be related to literacy, creativity, communication, technology or another area. The intention is to ensure a clear connection between school/faculty learning goals and teaching and learning programs. The particular cohort needs should be considered when determining faculty or class priorities to ensure appropriate differentiation based on the EAL/D learning progressions.
	
	
	
	

	Learning across the curriculum
Identify the learning across the curriculum that will be addressed through the texts selected, teaching strategies, and learning experiences planned for each program.
	
	
	
	

	Evaluation results and plans for the next iteration
Evaluate the unit in consultation with students and staff. Record the evaluations and implement them prior to the next teaching cycle. You may wish to use student feedback and evaluations.
	
	
	
	




[bookmark: _Toc176424524]Year 11 English EAL/D planning template
Guidance for using this table is provided above within the Year 12 English EAL/D planning template. 
[bookmark: _Toc120266982]Table 5 – Year 11 assessment, reporting and teaching and learning plans
	Planning requirements
	Module A: Language and Texts in Context
	Module B: Close Study of Text 
	Module C: Texts and Society
	Optional teacher-developed module

	Title, learning overview and driving questions
Identify the title of the program and provide an explanation of the key learning. This is an opportunity to outline high level learning and assessment intentions.
	
	
	
	

	Program timing
Identify the timing of the teaching and learning content and include the school weeks and the term. The total hours dedicated to the study of English EAL/D should reach 240 hours at the conclusion of Stage 6 (Course structure and requirements).
	
	
	
	

	Texts and textual form as per syllabus requirements
Consult the Stage 6 English EAL/D course structure and requirements information and state the full name and the textual form of the text/s being taught within the program. Check the NESA English Stage 6 – Prescriptions: Modules, Electives and Texts (2019–2026) and the Drama Stage 6 prescriptions to make sure you are not using a text set for study in Year 12. This is not recommended for Stage 5 and is not permitted in Stage 6, as ACE 8063 outlines. State what aspect of the text requirements the texts meet. This does not need to be lengthy, and you can use the language from the text requirements information.
Ensure choices align with the DoE Controversial Issues in Schools policy and follow both the Controversial Issues in Schools – Procedures and the Audiovisual Materials in Schools – Procedures for use.
[bookmark: _Hlk176417565]The English curriculum team has also provided sample permission notes in the texts used in classrooms advice to support the parent/carer communication process.
	
	
	
	

	Key language skills for English EAL/D
The key language skills described within the syllabus provide a focus for language instruction at students’ point of need and should be taught in context and where relevant. Based on student need, map where and how students will be given the opportunity to develop and demonstrate these skills in a variety of contexts. The table provided by NESA is not an exhaustive list; rather, it is a guide to focus teachers on some essential skills that students should develop.
	
	
	
	

	Catering to student needs, interests, and cultural and linguistic diversity
Design teaching and learning sequences through the Universal Design for Learning principles. Consult a range of internal and external data in order to identify student needs and interests and plan for ways to meet the needs of students for whom English is an additional language or dialect. The EAL/D advice for schools guide and the EAL/D School Evaluation Framework can be found on the English as an additional language or dialect department webpage and should be consulted during this process. This includes differentiating learning for all students and the Differentiation Adjustment Tool is a useful resource provided by the department.
	
	
	
	

	Assessment title and timing
State the title of the assessment, the issue date and the due date (day, date, term and year).
	
	
	
	

	Assessment outline (include the modes assessed)
Provide a brief outline of the core components of the formal assessment task. This should be written in plain English, as should the assessment task itself, and be easy for a student, parent or carer to understand.
	
	
	
	

	Assessment outcomes
Briefly justify why the outcomes have been selected for the assessment. Use the syllabus code and aim for 3 to 4 outcomes. The knowledge, skills and understanding required within the outcomes should inform the language used within the marking guidelines for the task. This provides colleagues with an opportunity to cross-reference knowledge, skills and understanding in relation to purpose and product.
	
	
	
	

	Important information for the teaching and learning program
Record important notes for the program writer/s. You might explain essential activities, resources, or evaluation notes and so on. You may refer to previous unit evaluation information. 
	
	
	
	

	Staff responsible
State the names of the staff responsible for writing, reviewing and/or refining the program and associated assessment materials. Include the associated timeline and due dates.
	
	
	
	

	Modes addressed throughout teaching and learning program
Outline where and how the modes will be addressed within the program. This must align with the selected outcomes and the assessment. This helps ensure tasks involving modes such as speaking, representation or listening have adequate formative assessment embedded within the program. See Approaches to assessment and NESA’s Assessment for, Assessment as, Assessment of Learning for advice.
	
	
	
	

	School or faculty learning priorities
Identify the relevant learning priorities. These may be related to literacy, creativity, communication, technology or another area. The intention is to ensure a clear connection between school/faculty learning goals and teaching and learning programs.
	
	
	
	

	Learning across the curriculum
Identify the learning across the curriculum that will be addressed through the texts selected, teaching strategies, and learning experiences planned for each program.
	
	
	
	

	Evaluation results and plans for the next iteration
Evaluate the unit in consultation with students and staff. Record the evaluations and implement them prior to the next teaching cycle. You may wish to use student feedback and evaluations.
	
	
	
	




[bookmark: _Toc176424525]Important resources for teaching English EAL/D
This list is not exhaustive. It is designed to provide an outline of essential and useful support materials.
[bookmark: _Toc120266983]Table 6 – important resources for the teaching of Stage 6 English EAL/D
	Title and link 
	Relevant to English teaching 

	NESA – NSW Syllabus for the Australian Curriculum English EAL/D Stage 6 Syllabus
	The Stage 6 English EAL/D syllabus should be accessed as a first source for all teaching and learning information related to the course. The NSW Education Standards Authority (NESA) is responsible for the syllabus materials used to teach in NSW. The syllabus reflects NSW and nationally agreed educational goals. It provides broad learning outcomes that summarise the knowledge, understanding, skills, values and attitudes important for students. 
Syllabuses are aligned to the Australian Core Skills Framework (ACSF) and include the content of the Australian Curriculum as well as additional descriptions that clarify the scope and depth of learning. NESA syllabuses support a standards-referenced approach to assessment by detailing the important knowledge, understanding, skills, values and attitudes students will develop and outlining clear standards of what students are expected to know and be able to do.

	NESA – Assessment and reporting in English EAL/D Stage 6
	Schools are required to develop an assessment program for each Year 11 and Year 12 course. NESA’s Assessment and reporting in English EAL/D Stage 6 webpage provides information about the responsibilities of schools in developing assessment programs in course-specific assessment and reporting requirements and in Assessment Certification Examination (ACE).

	NESA – Performance band descriptions for English EAL/D
	The performance band descriptions outline the characteristics of student responses typical of performance in each band at the conclusion of the HSC course. The performance band descriptions are used by NESA as part of the HSC marking process and should not be used by schools as marking criteria. However, teachers can use these to provide feedback to students about the qualities that they are demonstrating in their writing and what students need to do to elevate their responses further.

	NESA – Assessment in Stage 6
	This information informs school policies, practices and procedures for implementing Stage 6 school-based assessment. The Assessment checklist for Teachers is a useful resource to consult during the cyclical evaluation of internal assessment practices.

	NESA – English Stage 6 – Prescriptions: Modules, Electives and Texts (2019–2026) 
NESA – Course prescriptions for Drama Stage 6 2019–2024
NESA – ACE – 8063 – Study of Preliminary and HSC courses

	It is best practice to avoid the study of any HSC prescribed texts in Years 7 to 11. Assessment Certification Examination (ACE) provides current, easily accessible information to principals, teachers, parents and students about the rules and procedures set by NESA for secondary education in New South Wales. Commencement of study of prescribed texts: the study of prescribed texts (in any medium) for the Higher School Certificate must not commence until the relevant Preliminary course has been completed. The document English Stage 6 Prescriptions: Modules, Electives and Texts 2019–2026 provides essential information about texts prescribed for HSC study for all English courses. This should be consulted when selecting texts for study in Years 7 to 11. ‘Study’ here means teacher-directed study and does not apply to attending performances in the Preliminary course of any plays prescribed as HSC texts in Australian Drama and Theatre, Studies in Drama and Theatre, or the Design list for the Individual Project. Students should not be involved in productions of any of these texts during the Preliminary year.

	EAL/D specific learner support resources 
	ESL Scales – the ESL Scales resource is used by teachers as an assessment tool. It describes the English language development of EAL/D learners in oral interaction, reading and responding, and writing.
English as an additional language or dialect (EAL/D) effective school practices - school resource - this resource supports schools to implement practical strategies and effective school practices which have been identified as being successful EAL/D education in schools. They support the creation of a learning environment where EAL/D learners are supported to achieve to their full potential.

	DoE – RoSA and HSC monitoring
	The department provides guidance for schools when developing monitoring procedures for the RoSA and HSC. This information includes eligibility requirements for student attainment of the RoSA and HSC credentials, as well as the compliance requirements for schools and comprehensive advice to support school implementation. The RoSA monitoring advice and HSC monitoring advice is updated annually and both schools and teachers should ensure that they are acting upon the most up-to-date information.

	NSW DoE – Policy library 
	The policy library contains all current operational policies in the NSW Department of Education. There are many policies that influence teaching, learning and assessment in schools. Schools and staff must ensure that they are acting in accordance with these policies when planning for effective teaching and learning. Schools should ensure that they consider the diverse and unique context of their schools and students when making these decisions and become familiar with the range of policies that affect these groups. These include the Multicultural education policy, the High Potential and Gifted Education policy, the Inclusive education for students with disability policy and the Aboriginal education policy.

	NSW DoE – Controversial Issues in Schools policy
	The Controversial Issues in Schools policy, PD-2002-0045, provides direction for the management of controversial issues in schools and contains 2 important procedures documents. 
Audiovisual Materials in Schools – Procedures for use 
Controversial Issues in Schools – Procedures
The Audiovisual Materials in Schools – Procedures for use must be followed when utilising any audiovisual material in teaching. There are specific requirements regarding principal approval and parental permissions for audiovisual material in teaching and learning, and this applies to all year groups, including Years 11 and 12. This is essential reading for all teachers and faculty leaders. 

	NSW DoE – The texts used in classrooms
	This document outlines factors that impact English faculty leaders in choosing appropriate teaching and learning materials. It explores mandatory requirements and contains permission note templates for film and text requirements.


[bookmark: _Toc104549577][bookmark: _Toc106286329][bookmark: _Toc1580401593][bookmark: _Toc101973154][bookmark: _Toc104549578]

[bookmark: _Toc176424526]English curriculum team’s resource evaluation
Need additional support? You can contact the English curriculum team by emailing English.curriculum@det.nsw.edu.au. 
[bookmark: _Toc101973156][bookmark: _Toc104549579][bookmark: _Toc176424527]Support and alignment
School Excellence Framework: This resource aligns to the School Excellence Framework elements of curriculum (curriculum provision and teaching and learning programs) and effective classroom practice (lesson planning). This planning template helps teachers plan and monitor curriculum implementation longitudinally. The template highlights opportunities to design teaching and learning programs that are dynamic, demonstrating evidence of revision based on feedback on teaching practices. This then supports the continuous tracking of student progress and achievement. Teachers are also provided a syllabus-aligned procedure for collaboratively planning for syllabus requirements and differentiation. 
Australian Professional Standards for Teachers: This resource supports teachers to address Australian Professional Standards for Teachers 2.3.2 and 3.2.2 as it helps teachers plan and implement teaching and learning programs reflective of curriculum requirements.
NSW Syllabus: English EAL/D Stage 6 Syllabus
Author: English curriculum 7–12 team
Reviewed by and/or trialled by: Multicultural education team and subject matter experts from schools across NSW
Resource: English Stage 6 EAL/D syllabus requirements planning template
Related resources: further resources to support curriculum leadership and the implementation and evaluation of course requirements can be found on the Leading English K–12 curriculum web pages
Professional Learning: join the English 7–12 statewide staffroom and explore on-demand professional sessions for ongoing professional learning opportunities.
Universal Design for Learning: support the diverse learning needs of students using inclusive teaching and learning strategies using the resources on the Universal Design for learning webpage.
Creation date: 30 August 2024 
Review date: 30 August 2025
[bookmark: _Toc101973157][bookmark: _Toc104549580]

[bookmark: _Toc176424528]References and evidence base
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