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This document contains the teacher-facing resources and activities that accompany the Year 11 teaching and learning program, ‘Reading to write: Transition to English EAL/D’ – 11.1.
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[bookmark: _Toc205909191]About this resource
This resource booklet aligns with a sample teaching and learning program. It has been developed to assist teachers in NSW Department of Education schools to create learning experiences that are contextualised to their students’ needs, interests and abilities for the English EAL/D 11–12 Syllabus (NESA 2024). It provides an example of one way to approach resource and activity development through a conceptual lens. The materials have been created by the English curriculum 7–12 team unless otherwise attributed.
[bookmark: _Toc205909192]Purpose of resource
This resources and activities booklet is not a standalone resource and aligns with the following support materials for the Year 11 program ‘Reading to write: Transition to English EAL/D’:
Assessment resources: Assessment – 11.1; Student assessment samples – 11.1; Core formative tasks – 11.1
Programming resources: Program – 11.1
Resource and activities support in Word: Core texts – 11.1
Resources and activities in PowerPoint: Phase 2 – reflective writing – 11.1; Phase 2 – in conversation – Dalton – discursive – 11.1; Phase 3a – text annotations – Dalton – 11.1; Phase 3b – text annotations – O’Neill – 11.1; Phase 3b – O’Neill – lyric, persuasive and hybrid writing – 11.1; Phase 3b – in conversation – O’Neill – paradox – 11.1
Scope and sequence: English EAL/D Year 11–12
Assessment schedule: English EAL/D Year 11–12.
All documents associated with this resource can be found on the English EAL/D webpage of Planning, programming and assessing English 11–12.
[bookmark: _Toc205909193]Target audience
[bookmark: _Toc145666042]This resource booklet is intended to support teachers and curriculum leaders as they develop contextually appropriate teaching and learning resources for the English EAL/D 11–12 Syllabus (NESA 2024). Teacher-facing material has been included as a ‘resource’, while student-facing material has been labelled ‘activity’ in this booklet.
[bookmark: _Toc205909194]When and how to use
These resources have been designed for Term 1 of Year 11. This resource booklet provides opportunities for the teacher to develop rapport with their class while getting to know their needs, interests and abilities. The program and associated materials can be used as a basis for the teacher’s own program, assessment or scope and sequence, or be used as an example of how the English EAL/D 11–12 Syllabus (NESA 2024) can be implemented.
The program and associated resources are not intended to be taught exactly as is presented in their current format. Teachers using this program and the associated materials should adapt these to suit their students’ needs, interests, abilities and the texts selected. The resources should be used with timeframes that are created by the teacher to meet the overall assessment schedules.
Some of the information is collated from relevant NESA and department documentation. It is important that all users re-read and cross-reference the relevant syllabus, assessment and reporting information hyperlinked throughout. This ensures the content is an accurate reflection of the most up-to-date syllabus content.
Teacher note: the blue feature boxes include instructions for the classroom teacher engaging with the activities and resources. They provide suggestions for how content could be delivered and links to additional resources. These notes should be removed before distributing activities and resources to students.
Student note: the pink feature boxes include information for students to develop and clarify their understanding about why they are engaging with specific activities. These notes could be edited or modified to suit the needs of students within your context.
[bookmark: _Toc145666048][bookmark: _Toc151447414][bookmark: _Toc151632394][bookmark: _Toc171679719][bookmark: _Toc205909195]Core texts and text requirements
[bookmark: _Toc166768190][bookmark: _Toc169692689]The core texts and their alignment to the text requirements are provided in their entirety or as the licensed extracts in the Core texts booklet. The name and details of each text, the syllabus requirement being addressed, points of note and a succinct overview of the texts and the reasons for their use in the teaching and learning program is provided.
[bookmark: _Toc205909196]Pre-reading – supporting all learners
[bookmark: _Toc166768191][bookmark: _Toc169692690]The resources contained in this section are designed to support teachers in preparing for this teaching and learning program.
[bookmark: _Toc205909197]Approach to conceptual programming
The conceptual programming diagram has been included for teacher reference to showcase one approach to conceptual programming. There is a lead concept – style and 2 supporting concepts – code and convention and context. The conceptual understanding is at the heart of the program and guides the teaching and learning experiences and formative and formal assessment. In this program, students are supported to engage with a variety of quality short texts, enhancing their reading strategies and expanding their vocabulary through imaginative, discursive and persuasive works. They are inspired to respond critically and creatively while developing a strong understanding of form and structure in their writing. The choice of concepts here does not mean the program, resources and activities do not connect to other concepts. It means these are your driving force from which the teacher will build towards conceptual understanding and deep knowledge. The guiding questions and conceptual programming questions align with the concepts and represent the ideas that matter to subject English. This structure helps teachers move away from topic and text-based programs and towards conceptual, transferrable learning.
Figure 1 – conceptual programming outline ‘Reading to write: Transition to English EAL/D’
[image: Conceptual programming triangle showing the lead concept, supporting concepts and assessment in focus.]
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[bookmark: _Toc205909198]Listening skills
This program offers a range of listening activities, including engaging author interviews, designed to enhance students’ listening skills. Draw from this resource to adapt the listening tasks to meet the diverse needs of your students.
The table below outlines a range of pre-listening strategies. While some of these have been integrated into the program, adapt as needed to meet the specific needs of your students and to align with your chosen approach for the listening activities.
Table 1 – pre-listening strategies
	Pre-listening
	Description
	How to use

	Provide a transcript
	Ensure that the transcript of the audio or video is accurate. Annotate it with definitions and visuals to enhance understanding. This serves as a reference for students as they engage with the content.
	Distribute the annotated transcript to students before the task begins, allowing students to follow along and refer back to it as needed.

	Pre-teach key vocabulary
	Introduce and explain important vocabulary that will be encountered in the listening task.
The Guide for selecting vocabulary for explicit instruction resource on the Universal Resources Hub contains useful information around selecting high value words to support reading comprehension.
	Select key terms and provide definitions, examples and visuals. Engage students in activities to practise using the vocabulary before students listen.

	Prepare visual supports
	Create visual aids that can be shared with students before the listening/viewing task or integrated into the transcript. These supports can include images, diagrams or infographics that relate to the content.
Explore What is message abundancy for EAL/D learners? on the Universal Resources Hub for more information.
	Present these visuals prior to the task to help students build context and clarify concepts, either as handouts or projected images.

	Build field knowledge
	Activate students’ prior knowledge related to the listening task by discussing relevant topics. This approach helps students connect their experiences to the material.
Explore What is building the field for EAL/D learners? on the Universal Resources Hub for more information.
	Lead a discussion or brainstorming session to draw out students’ existing knowledge about the topic before starting the audio or video.

	Explicitly teach oral discourse
	Take time to discuss the purpose of the text. For example, the roles of the interviewer and interviewee, as well as the question-and-answer dynamics that occur in interviews.
	Provide a brief overview of the interview process and its components, possibly using role-play to illustrate these dynamics.

	Clarify listening objectives
	Ensure that students understand what they are listening for and how they will approach the task.
	Clearly outline the specific objectives and tasks associated with the listening activity, using guiding questions to focus their listening.

	Contextualise the content
	Facilitate a brief discussion where students share what they already know about the topic.
	Encourage students to express their thoughts and knowledge related to the topic, fostering a deeper engagement with the material.

	Prediction activity
	Encourage students to make predictions about the content based on the title or visuals provided.
	Have students jot down their predictions or discuss them in pairs, setting a purpose for their listening and enhancing engagement.

	Gist listening
	For shorter audio clips, focus on understanding the general idea rather than every detail. The Main idea and theme teaching strategies for years 9 to 10 resource on the Universal Resources Hub contains a section related to teaching GIST with a useful template.
	During the task, prompt students to listen for the main ideas and themes, discussing these as a class afterwards to reinforce comprehension.


The table below presents various strategies to enhance engagement and comprehension during listening activities. While some of these strategies are incorporated into the program, modify them to better suit your students’ needs and your preferred implementation of the listening tasks.
Table 2 – during listening strategies
	During listening
	Description
	How to use

	Use note-taking frameworks
	Model various note-taking methods on the board during the activity.
	Introduce the Cornell note-taking method, mind mapping, charting, keyword method, annotation, question and answer method, summarisation and visuals. Provide examples and practise opportunities for each method.

	Pause and replay key segments
	Pause the audio or video to allow students to process information and replay important sections as needed.
	Identify key points or complex segments in advance, and prompt students to discuss or note down their thoughts after replays. Provide timestamps as needed to support and guide students to relevant content.

	Rephrase key information
	After listening to a segment, paraphrase important information to reinforce understanding.
	Encourage students to practise rephrasing in pairs or small groups, allowing them to clarify their thoughts and share insights.

	Summarise key points
	After each segment, pause and have students write a brief summary of what they have heard or seen.
	Use guiding questions to help them focus on main ideas and supporting details. This can be done individually or collaboratively.

	Incorporate visuals and sketches
	Encourage students to create drawings or diagrams to represent concepts visually.
	Provide prompts for visual representations related to the content and allow students to share their visuals with the class.

	Encourage active discussion
	Foster an environment where students feel comfortable discussing their thoughts and interpretations of the content.
	Use a Think-Pair-Share or small group discussion to allow students to express their ideas and clarify concepts together.

	Develop listening comprehension questions
	Create questions that target specific details, main ideas and inferential understanding of the content.
	Distribute these questions before listening to guide students’ focus and encourage them to find answers as they engage with the material. Consider using a range of question types including, short answer, multiple choice, true or false and cloze passages. Provide timestamps as needed to support and guide students to relevant content. These will assist in focusing on comprehension rather than transcription.

	Use interactive technology
	Where appropriate, incorporate audio-visual tools or apps that allow for real-time engagement and feedback during listening tasks. Microsoft’s Immersive Reader (3:17) tool may be useful in engaging with transcripts. This tool supports diverse learners by reading texts aloud and offering customisable features that enhance reading comprehension, such as adjusting layout, speed, voice and highlighting parts of speech.
	Use platforms that support quizzes, polls or interactive note taking to keep students engaged and provide immediate feedback. Additionally, integrate translation and definition tools such as Immersive Reader to assist students in understanding unfamiliar vocabulary in real time.


The table below showcases a variety of strategies to reinforce understanding and reflection post-listening activities. Although some of these strategies have been integrated into the program, adapt them to fit the specific needs of your students and the context of your post-listening discussions and tasks.
Table 3 – post-listening strategies
	Post-listening
	Description
	How to use

	Summarisation
	Have students summarise what they have heard or seen to reinforce comprehension and retention.
	Ask students to write a brief summary individually or share summaries in pairs, then discuss as a class to compare perspectives.

	Discussion and reflection
	Facilitate a class discussion to reflect on the content, encouraging students to express their thoughts and interpretations.
	Pose open-ended questions about the listening material, prompting students to share insights and engage in dialogue.

	Compare and contrast
	Encourage students to compare the content with other texts or their personal experiences to deepen understanding.
	Organise small group discussions where students draw connections between the listened material and other relevant texts or topics.

	Comprehension and question style
	Distribute comprehension questions that target key details, main ideas and inferential understanding of the content.
Consider the styles of questions that best suit the purpose of the activity. Incorporate various question styles, such as multiple-choice questions, to assess understanding and encourage critical thinking.
	Have students answer these questions individually or in groups, allowing them to refer back to their notes or transcripts as needed. Create quizzes or interactive activities that challenge students to think about the material in different formats.

	Elaborate on key points
	Ask students to elaborate on key points or themes raised in the audio or video, fostering critical thinking and analysis.
	Assign students to choose a key point and prepare a short presentation or written response discussing its significance.

	Create a follow-up task
	Design a follow-up task that requires students to apply what they learned from the listening activity in a new context.
	This could include writing a reflective piece, creating a related project or engaging in a role-play scenario based on the content.

	Use visual representations
	Have students create visual representations (for example, mind maps, charts) to illustrate their understanding of the material.
	Provide materials for students to design their visuals, which they can then present to the class to share their interpretations.

	Self-assessment
	Encourage students to assess their understanding and identify areas for further improvement based on the listening task.
	Distribute self-assessment checklists or reflection prompts to guide students in evaluating their listening skills and comprehension.

	Facilitate group discussions
	Organise small or large group discussions to allow students to discuss and reflect on their learning collectively.
	Use guided questions to promote dialogue and ensure all students contribute their thoughts and insights.

	Ensure application of information
	Challenge students to use the information gained in new and creative ways, reinforcing their understanding and application of concepts.
	Design tasks that require students to apply what they learned to real-life scenarios or new projects.

	Use notes to co-construct frameworks
	Guide students in using their notes to develop new frameworks or structures for organising the information presented.
	Facilitate a collaborative activity where students group similar ideas or concepts and create a shared visual representation.

	Model shift from notes to prose
	Demonstrate how to transform notes into cohesive written pieces, showing students how to expand their ideas into full paragraphs.
	Provide examples of turning bullet points or phrases into comprehensive sentences and paragraphs.




[bookmark: _Toc205909199]Links to prior learning
The table below provides a summary of links to prior learning resources from Planning, programming and assessing English 7–10. Should students require additional support or revision of certain skills and knowledge, you may wish to review these resources.
Table 4 – links to prior learning
	Skill or knowledge
	Link to resource

	Engaging in critical thinking – a series of critical thinking routines, including Circle of viewpoints, Gallery walks, Jigsaw, Peer discussion and conferencing, Think-Pair-Share.
	A range of resources are summarised and showcased on Engaging in critical thinking in English 7–10.

	Group tasks – including advice on effectively grouping students, facilitating group work that requires technology, managing respectful group interactions, monitoring collaboration and fairness and discussion prompts.
	An overview of information about, including resources and activities dedicated to group work can be found on Group tasks in English 7–10.

	Developing writing in English 7–10 – offers examples of key writing skills at the word-level, sentence-level and text-level.
	Visit Developing writing in English 7–10 for support for teaching grammar-in-context for students to compose tasks contained within this unit.

	Discursive writing – for composing discursive responses and providing advice to students about cohesive devices, comparing and contrasting, writing complex sentences, experimenting with tense, modality, temporal and causal connectives, use of rhetorical questions and conversational tone.
	Explore Shakespeare retold – Year 10, Term 3 – Phase 6 – features of discursive writing – 10.3 PowerPoint to assist students in the revision of key grammatical features needed for the assessment task.

	Imaginative writing – for composing short fiction, including planning for imaginative writing and preparing to compose an appropriation.
	Representation of life experiences – Year 9 Term 1 – Phase 3, activity 3 – preparing to write to explore a model adaptation of a fairytale.
Exploring the speculative – Year 9, Term4 – Phase 5, activity 3 – planning for imaginative writing.

	Hybrid writing – for composing responses that draw on a range of different forms, including planning, the use of figurative language devices in writing and reflecting on the use of hybrid elements in a response.
	Representation of life experiences – Year 9, Term 1 – Phase 2, activity 1 – hybrid texts, Phase 2, activity 2 – exploring an imaginative hybrid text and Representation of life experiences – imaginative response and reflection (assessment).

	Persuasive writing – for composing persuasive responses, including advice for how to create a personal voice, the use of language features, including analogy, rhetorical questions, modality and the rule of 3.
	Representation of life experiences – Year 9 Term 1 – Phase 1, activity 1 – exploring the effectiveness of texts, Phase 1, activity 2 – personal voice and Core formative task 3 – experimenting with language features.

	Reflective writing – for composing reflective responses, including the process of reflection and the language features of the form, including the use of verbs, modality and the use of past tense.
	Representation of life experiences – Year 9 Term 1 – Phase 5, resource 1 – the language of reflection.
Digital stories – Year 10, Term 4 – PowerPoint Phase 5 – reflective writing – 10.4, Phase 5, activity 6 – What is reflective writing? and Phase 5, activity 7 – comparing reflective writing responses.

	Tips for embedding quotations – this essential skill plays a crucial role in reinforcing student arguments and providing credibility to their perspectives.
	Text-level advice includes Embedding evidence where you can explore tips for embedding quotations such as how to use quotation marks, ellipsis and how to include longer quotations.




[bookmark: _Toc205909200][bookmark: _Toc169692694]Phase 1 – engaging with the unit, the learning community and the focus area
In the ‘engaging with the unit, the learning community and the focus area’ phase, and the introductory learning sequences, the focus is on building vocabulary and understanding of the concepts of style, code and convention and context through the exploration of metalanguage and its connection to key concepts within the English EAL/D focus area. This phase aims to engage students by establishing an understanding of the focus area requirements and promoting personal connections to the learning material.
Students begin by reflecting on the focus area description. Collaborative learning supports students to articulate their initial observations and questions. This fosters a sense of community as students engage with the texts, allowing them to identify what they will learn and the skills they will develop. Students familiarise themselves with the key vocabulary associated with the focus area, deepening their understanding of the terminology and its relevance.
The introduction of writing journals serves as a significant tool for personal reflection and expression. Students use these journals to experiment with language and document their progress as writers. Through structured activities, students articulate their thoughts, goals and concerns regarding their learning journey, setting the stage for meaningful engagement with reading and writing.
Finally, students access their prior knowledge and connect personally to the acts of reading and writing. They share insights and engage in critical thinking as they begin to engage with the focus area statement and the unit. This collaborative approach not only deepens their understanding of the relationship between reading and writing but also cultivates a supportive learning environment that encourages exploration and self-expression.
Overall, this phase is designed to pique students’ curiosity and establish a strong foundation for their ongoing learning in English EAL/D.

[bookmark: _Toc205909201]Phase 1, activity 1 – introduction to the focus area statement
Teacher note: this activity is designed to support students engage with the focus area statement of ‘Reading to write: Transition to English EAL/D. Use your professional judgement when determining if students should be grouped in pairs, or small groups of 3 or 4 students.
Read through the ‘Reading to write: Transition to English EAL/D’ focus area description. In your English book record
1. what this description makes you see
what this description makes you think
what this description makes you wonder.
Identify key terms and phrases in the focus area description you are unfamiliar with. Work with a partner to develop a definition for these terms. What do you think this term will look like in your own learning? An example has been completed in the table below.
Table 5 – example of unfamiliar terms
	Term
	Definition
	What this will look like in my learning

	Quality texts
	Written works that are considered to have some literary qualities.
	Reading and engaging with texts that are thought to be appropriate for study in senior English.


Share your list of unfamiliar terms with another pair or small group. Add to your own list any terms or definitions you did not identify.


[bookmark: _Toc205909202]Phase 1, resource 1 – introduction to the writing journal
Teacher note: this resource is intended to be used by the teacher as a reference for how to explain and establish the use of the writing journal. The form the writing journal will take depends on a range of context-specific factors such as access to devices, and whether a teacher is timetabled in a consistent room where physical books can be stored. Suggestions include:
· a small, physical exercise book for each student
· an electronic platform such as a folder in Google Drive
· uploading work to a platform such as Canva for Education or Google Classroom.
Purpose of the writing journal
The writing journal is an essential tool designed to enhance students’ language development and personal expression. It provides a dedicated space for students to reflect on their learning, experiment with new vocabulary, and engage critically with texts, ultimately helping them articulate their thoughts and feelings effectively.
Through regular journal entries throughout the program, students will enhance their writing skills, develop their unique voice, and deepen their understanding of language, empowering them to articulate their thoughts and feelings effectively in both written and spoken forms.
Introducing the writing journal
1. Explain the concept. Begin by explaining to students the purpose of the writing journal. Emphasise that it is a safe space for them to explore their ideas, document their learning journey and practise their writing skills. Make clear that the audience for this journal is themselves but that at times they may submit writing for teacher and peer feedback. Highlight the importance of personal expression and reflection in their language development.
Set expectations. Outline clear expectations for the writing journal, including
1. frequency of entries (for example, daily, weekly)
length of entries (for example, a paragraph or 2)
types of writing (for example, reflections, responses to readings, vocabulary experimentation).
Clarify purpose of entries. The writing journal will not be formally marked; however, teachers might use the journal writing process to support students when drafting and planning core formative tasks. Journal entries might be used by teachers to help them support students in refining their writing.
Using the writing journal
1. Regular writing prompts. In addition to prompts called out in the program, you may choose to introduce regular writing prompts to guide students in their journal entries. Prompts can include
1. Reflecting on a specific text read in class.
1. Exploring a new vocabulary word and using it in a sentence.
1. Responding to a discussion or group activity.
1. Model an entry. Provide a model entry to demonstrate what a journal entry might look like. Highlight how to incorporate personal thoughts, feelings and the specifics of any prompt.
Encourage experimentation. Encourage students to experiment with language in their journal. This can involve trying out new sentence structures, using descriptive language and incorporating rhetorical devices; these will need to be explicitly taught to students as needed. Remind them that the journal is a space for practise, where mistakes are part of the learning process.
Share and discuss. Create opportunities for students to share their journal entries in small groups or with the class. When asking students to share, keep in mind the content of the writing and use your professional judgement when asking students to share. This is especially important if students choose to write about a personal experience. This promotes a sense of community and allows students to learn from each other. Encourage constructive feedback and discussion around their writing.
Reflect on progress. Periodically, have students review their journal entries to reflect on their growth as writers and language learners. This can include identifying improvements in their vocabulary, sentence structures and overall writing style.

[bookmark: _Toc205909203]Phase 1, resource 2 – setting SMART reading and writing goals
Teacher note: the following resource provides guidance and a scaffold that may be edited and provided to students to support in setting SMART goals. For further information about goal setting, visit Growth goal setting – what works best in practice or ‘Individual goal setting’ in Effective assessment practices – a guide for teachers and leaders.
Preparation – before meeting with the teacher, students review their Compass Points reflections and consider potential learning goals for both reading and writing, guided by the SMART criteria (Specific, Measurable, Achievable, Relevant, Time-bound). You may choose to provide students with a scaffold such as the one in the table below.
Table 6 – SMART goal scaffold
	Goal components
	Reading goal
	Writing goal

	Specific
What exactly do you want to achieve in your reading?
	I want to improve my ability to _______________ (for example, identify themes, summarise texts).
	I want to improve my writing skills by _______________ (for example, using persuasive language devices, enhancing sentence structure).

	Measurable
How will you measure your progress?
	I will measure my progress by _______________ (for example, reading 2 novels, completing summaries).
	I will measure my progress by _______________ (for example, completing 3 assignments, incorporating new language devices).

	Achievable
Is this goal realistic for you?
	I can achieve this goal because _______________ (for example, I have time to read, I enjoy reading).
	I can achieve this goal because _______________ (for example, I have support, I can practise regularly).

	Relevant
Why is this goal important for your learning?
	This goal is important because _______________ (for example, it will help me understand texts better, it will improve my grades).
	This goal is important because _______________ (for example, it will help me express my ideas more clearly, it will improve my writing results).

	Time-bound
When do you want to achieve this goal?
	I want to achieve this goal by _______________ (for example, the end of the term, in 4 weeks).
	I want to achieve this goal by _______________ (for example, the end of the month, in 6 weeks).

	Finalised goal
	I will improve my ability to _______________ by _______________ (specific actions) and measure my progress by _______________ (how you will track progress) by _______________ (time frame).
	I will improve my writing skills by _______________ (specific actions) and measure my progress by _______________ (how you will track progress) by _______________ (time frame).

	Example
	I will improve my ability to identify themes by reading 2 novels and writing a summary of each by the end of the term.
	I will improve my writing skills by using 5 new persuasive devices in my assignments and measuring my progress by reviewing my feedback from the teacher by the end of the month.


One-on-one discussion (5 minutes per student) – discuss the student’s insights from the Compass Points routine and collaboratively refine a specific reading goal and writing goal using the SMART framework. Students write their finalised SMART goals in their writing journals, ensuring they are clear and achievable.


[bookmark: _Toc205909204]Phase 1 activity 2 – thinking about reading and writing
[bookmark: _Toc169692706]Teacher note: the Cornell note-taking method, enhances listening skills by providing a structured approach that highlights key information and promotes active engagement. Students record unfamiliar vocabulary and critical questions, while summarising helps comprehension through rephrasing. By modelling strategies like paraphrasing and reviewing notes together, students clarify misunderstandings and improve their language acquisition and communication skills.
Provide each group with a blank A3 sized Frayer diagram. At the conclusion of the activity, collect all complete Frayer diagrams and copy and distribute, so each student has a copy. Alternatively, these could be shared on a digital classroom platform.
You will be assigned a group and a video to watch. Your group will be assigned a video focused on either reading or writing.
1. Watch the assigned video and take notes using the table below. =
Table 7 – Cornell note-taking template
	Key words, comments and questions
	Topic:
Text name:

	New language and its definition (make sure the definition is relevant to the topic)
	

	Most important ideas
	

	Summary – what have I learnt?
	


Discuss the notes you took with your group and use the A3 Frayer diagram provided by your teacher to organise and consolidate your notes. Write the word ‘reading’ or ‘writing’ in the centre of the diagram and arrange your group’s notes under the appropriate headings. This completed diagram will help guide your discussion with another group that explored a different mode.
Assign each group member to present a different section of the diagram during the sharing session.
Your teacher will pair your group with another group that watched a different video. Take turns presenting your Frayer diagram to each other. This may include asking questions and answering them, which can help refine or add to your Frayer diagrams.

[bookmark: _Toc205909205]Phase 1, resource 3 – quotes and images about reading and writing
Teacher note: set up stations with quotes and images about reading and writing, some examples have been provided below.
Quotes and visual about reading
‘Reading is a passport to countless adventures.’ – Anonymous
‘A reader lives a thousand lives before he dies. The man who never reads lives only one.’ – George R. R. Martin
‘Reading is to the mind what exercise is to the body.’ – Joseph Addison
Figure 2 – silhouette of child sitting behind tree during sunset by Aaron Burden
[image: A silhouette of young person reading a book against a sunset.]
Image licensed under Unsplash License.
Quotes and visual about writing
‘Writing is the painting of the voice.’ – Voltaire
‘The first draft is just you telling yourself the story.’ – Terry Pratchett
‘Writing is an exploration. You start from nothing and learn as you go.’ – E. L. Doctorow
‘Just write with all of your heart. Like never let this betrayal of a thing called the brain in until you’ve finished your first draft. Like, like, do not let this thing in the brain. You know, writing’s got nothing to do with this thing up here. It’s all to do with the thing down in your chest, your heart, and, and it will get you through that first, I call it the muscle draft because the heart is a muscle and it’s like, you should be writing this thing.’ (Dalton 2021)
‘ But I think that’s sometimes where the magic lies for stories is that you, you know, get inspiration from these tiny little minute details. And then through your research and through, I guess experimenting and writing, then it becomes something bigger.’ (O’Neill 2024)
Figure 3 – unnamed by Gallen-Kallelan Museon
[image: A black and white image of a table with a lamp, typewriter and papers.]
Image licensed under Unsplash License.
[bookmark: _Toc205909206]Phase 1, activity 3 – quotes and images about reading and writing gallery walk
Teacher note: set up stations with different quotes and images related to reading and writing from Phase 1, resource 3 – quotes and images about reading and writing. The number of stations and combination of quotes and visuals are at teacher discretion. When using this with your class, adapt the table provided below to include the number of rows required for the activity and populate the first column with the selected quotes and visuals. Expand the size of the cells to allow space for students to record their responses.
Communicate to students the amount of time they should spend at each station and edit the instructions below to reflect this. A model for a quote has been provided, or you could view and discuss the examples provided as a class.
For this activity you will move around the different stations set up in the classroom. As you move from station to station, you will explore a range of quotes and visuals related to reading and writing.
You will have 4 minutes at each station.
1. Read the quote or view the visual.
Complete the See, Think, Wonder columns. An example row has been provided in the table below.
Table 8 – gallery walk notes
	Quote or visual
	See – write down the subject(s) of the image, the colours and the mood
	Think – What does this make you think about? Why?
	Wonder – What does this make you wonder?

	‘Reading is a passport to countless adventures.’ – Anonymous
	N/A
	Reading lets us see different cultures and times
Shows us many different stories we can explore
Reading allows us to travel to new places and meet different characters without leaving home
It makes me think about how stories can teach us about the world and different people
	What books are important to people?
What specific adventures have people experienced through books?
Which books have had the most impact on people’s lives?

	Figure 4 – unnamed by Gallen-Kallelan Museon
[image: A black and white image of a table with a lamp, typewriter and papers.]
Image licensed under Unsplash License.
	A round wooden table with a lamp casting shadows
Papers scattered everywhere, with a typewriter and pens on the table
The image is in black and white, giving it a classic and mysterious mood
	This makes me think about the process of writing and creating stories
It suggests a writer deep in thought, working late into the night
That writing is a solitary act
	What stories are being written or imagined at this table?
What inspires someone to write and create in such an environment?
Why are they not using modern technologies?
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[bookmark: _Toc205909207]Phase 2 – discovering and engaging with the conceptual heart of the focus area and the connection to the texts
[bookmark: _Toc166768201][bookmark: _Toc152189590][bookmark: _Toc169692716]In the ‘discovering and engaging with the conceptual heart of the focus area and the connection to the texts’ phase, students enhance their understanding of how different writing forms serve various audiences and contexts. Through student-centred discussions, they reflect on personal and social reasons for writing, connecting their experiences to a range of textual forms. Activities like text analysis and collaborative discussions activate prior learning and deepen understanding of the processes and features of persuasive, discursive, reflective and imaginative writing.
Students also examine their relationships with reading and writing by sharing significant works, fostering community and critical thinking. Formative tasks, such as composing a discursive response on the importance of reading and writing, help them apply their learning and reflect on their development as writers. Introducing core texts at this stage sparks interest and lays the groundwork for deeper analysis in later phases.
Students explore the requirements of the assessment task, reflecting on their strengths and establishing goals to support their success in the task.
Overall, this phase fosters critical engagement with both the conceptual and practical aspects of writing, setting the stage for students to develop their personal voice and confidence as they navigate the complexities of various text forms.


[bookmark: _Toc205909208]Phase 2, activity 1 – the purpose of writing
1. Read the information below about the common purposes for writing.
Table 9 – common purposes for writing
	Purpose
	Type of text example
	Common features
	Audience

	Persuade
	This includes opinion pieces, speeches and advertisements.
	Strong argument, rhetorical devices, emotive language, clear thesis, counter arguments, evidence-based arguments
	General public, decision-makers

	Discuss
	This includes the exploring of ideas through balanced articles, discussions and debates.
	Multiple perspectives, formal tone, logical structure
	Readers seeking information, academic audiences

	Reflect
	This is often personal and introspective, such as journal entries, personal responses and blogs.
	First person, introspective tone, personal insights, narrative style, emotional reflection, personal anecdotes
	Self, peers, educators

	Entertain
	This includes creative pieces like stories, descriptive narratives, poetry or plays.
	Descriptive language, character, setting, plot, imagery, dialogue
	General public, readers of fiction


Teacher note: edit the prompts below to ensure suitability for your context and student needs. Depending on students’ prior knowledge, there may be need to define and explain persuasive, discursive, reflective and imaginative writing. Model an example of how to complete the task below on the board. You may choose to use the example below as a think aloud.
Example – While smartphones keep us connected, their overuse in schools may actually reduce student focus and academic performance ...’
· Purpose: to persuade
· Key word or phrase: ‘keep us connected’
· Annotate – this compromise shows balance – the writer acknowledges the other side before making their argument. It’s a common persuasive technique.
· Key word or phrase: ‘overuse’, ‘reduce student focus’ and ‘academic performance’.
· Annotate – these are loaded terms that suggest a problem. ‘Overuse’ has a negative connotation, which helps persuade the reader. ‘Reduce student focus’ and ‘academic performance’ are appeals to reason and logic, showing cause and effect (if we use phones too much, we won’t do well at school). This is persuasive language that targets concern about learning.
· Talking points: the writer wants to change our opinion about smartphones in schools. The sentence shows both sides – this makes the argument seem fair. It uses emotive and logical words (‘overuse’ and ‘reduce student focus’) to make us worry about the problem.
1. Read each text extract below. Identify whether it is persuasive, discursive, reflective or imaginative. Highlight or underline key words or phrases that helped you decide, annotating these for common features.
Table 10 – identifying purpose
	Text
	Purpose
	Key words or phrases

	All students should be allowed to choose their own clothes. School uniforms stop self-expression. Young people need to learn how to make their own choices.
	
	

	The hallway was dark and cold. She moved slowly, her hand shaking as she opened the old door. Something was waiting on the other side.
	
	

	Some people believe phones should be banned in classrooms. Others say they can be helpful for learning. The best solution may be to set clear rules.
	
	

	I remember the first time I spoke English in public. My hands were shaking. But when I finished, people clapped. That moment gave me confidence.
	
	


1. Use the sentence starters to help you write about your writing experience in your writing journal.
1. One kind of writing I enjoy is … because …
One kind of writing I find difficult is … because …
This term, I want to improve my writing by …


[bookmark: _Toc205909209]Phase 2, activity 2 – influences on Dalton’s writing
Teacher note: assign groups a question each under the ‘Questions’ (a to d) headings below. Adjust table spacing if providing students a hard copy of this activity. Provide students with a copy of the podcast transcript to support completion of this task. Refer to Pre-reading – listening skills for advice on how to adapt this task.
You will listen to an extract from the In conversation with writers – Dalton – Part 3 – On inspiration (from 2:41–8:23) podcast with Trent Dalton where he talks about some of the influences on his work. In small groups, answer your assigned question to demonstrate your understanding. Follow the steps below.
1. Read your assigned question and highlight key words or phrases, you are listening for information related to these.
2. Listen to the podcast extract.
3. Listen to the podcast extract for a second time and, in your English book, take notes to support you in developing your answer. Note: you may need to listen to sections more than twice.
1. Questions
1. Dalton mentions several writers who have influenced him. Complete the table below by first researching each writer, then drawing on the interview to identify the influence they have had on Dalton. See the example below.
Table 11 – writers who have influenced Dalton
	Writer
	Who are they
	Influence on Dalton

	Ernest Hemmingway
	Ernest Hemingway was an American writer and journalist famous for his simple and direct writing style. He is known for novels like The Old Man and the Sea and A Farewell to Arms, which often tell stories about love, loss and the struggles of life, reflecting his own experiences as a soldier and traveller.
	Writing about truth
Influenced the style of his writing in the early days of his career

	Jack Kerouac
	
	

	William Burroughs
	
	

	Geraldine Brooks
	
	

	 Kurt Vonnegut
	
	

	Emily Dickinson
	
	

	Walt Whitman
	
	

	William Shakespeare
	
	

	Steve Toltz
	
	

	Marcus Zusak
	
	


What type of stories has Dalton been drawn to reading and why?
How have events in his life changed what he reads? Provide an example.
Which writers motivate Dalton the most? Why? Give an example to support your answer.
Give one, get one – once you have finalised the answer to your assigned question, communicate with your peers to collect answers for the remaining questions. Follow the steps below to do this.
1. Move around the classroom and find a peer who was not a part of your original group to interact with.
2. For each interaction, ‘give’ your answer and ‘get’ an answer you were missing in return. Ask clarifying questions as required.
3. Repeat this process until you have answers to all the questions.
4. Read the answers you have received and listen to the audio again, refining or adding to all the answers.

[bookmark: _Toc205909210]Core formative task 1 – discursive response – the significance of reading and writing
The purpose of this task is to pique your interest and encourage you to view yourself as active participants in the process of reading and writing. Complete this task in your writing journal.
Student note: to assist you in gathering your ideas for this task, draw on your annotations of the focus area description, activities completed so far and notes recorded in your writing journal.
1. Compose a 300 to 500-word response to the following statement.
Explore your understanding of the significance of reading and its relationship to writing.
10. Students use the prompts below to guide their response
1. Describe your current relationship with reading and writing. How do you think they have impacted each other and your life as a writer?
h. Reflect on specific experiences where reading has influenced your writing or sparked or stifled your creativity. Share examples of moments that stand out to you.
i. Choose one text that you have read that you feel has particularly influenced you as a writer. Explain its impact on your writing style or approach. Identify a specific element of the text that has added to, challenged or enhanced your understanding of how you can experiment with writing.
j. How do you think a more thorough understanding of the process of reading to write as a creative and critical process can support you as a Stage 6 English student?
11. Create and use a planning, drafting and revision structure provided by your teacher.
1. Submit for teacher feedback.


[bookmark: _Toc205909211]Phase 2, resource 1 – Core formative task 1 support material menu
Teacher note: you may choose to provide some or all of this support material to students. Edit and adapt to suit the needs of your students, some suggestions for implementation have been made below.
Below are some support materials and strategies to assist students in completing their compositions for Core formative task 1.
Guided brainstorming
To support students in gathering initial ideas for the task:
Facilitate a brainstorming session where students can generate ideas based on the prompt. Encourage them to think about their experiences with reading and writing.
Provide Graphic organisers to help students visually map out their thoughts and ideas.
Vocabulary support
You may consider using the table below to:
Go through the vocabulary support section with the students. Discuss each term, providing definitions and examples. Encourage students to ask questions if they need clarification.
Create flashcards or visual aids for the vocabulary words to reinforce their meanings.

Table 12 – vocabulary support for Core formative task 1
	Word/phrase
	Definition
	Example sentence
	Synonyms
	Antonyms

	anecdote
	A short, interesting story about a real incident or person.
	I shared an anecdote about my first favourite book.
	Story, tale, narrative
	Fiction, fictious

	creativity
	The ability to produce original and unusual ideas or things.
	Creativity is essential for both writing and art.
	Imagination, innovation, originality
	Uncreative

	experiment
	To try out new ideas or methods to see what works best.
	I like to experiment with different writing styles.
	Test, trial, explore
	Stagnate

	explore
	To investigate or examine something thoroughly.
	I want to explore different themes in my writing.
	Investigate, examine, discover
	Overlook, ignore, neglect, avoid

	express
	To convey thoughts or feelings in words, art or other forms.
	Writing allows me to express my emotions.
	Communicate, convey, articulate
	Supress, restrict

	influence
	The effect that one thing has on another.
	Reading has a strong influence on my writing style.
	Impact, effect, sway
	Inhibition

	language devices and style
	Specific methods or devices used in writing to convey meaning or effect.
	The author’s use of metaphors enhances the imagery.
	Literary devices, style, techniques
	

	narrative
	A spoken or written account of connected events; a story.
	The narrative explores themes of love and loss.
	Story, tale, account
	

	perspective
	A particular attitude towards or way of regarding something.
	Reading different genres gives me a new perspective.
	Viewpoint, angle, outlook
	Narrow-minded

	reflect
	To think deeply or carefully about something.
	I need to reflect on my experiences with reading.
	Contemplate, consider, ponder
	Ignore, neglect, dismiss, disregard

	relationship
	The way in which 2 or more things are connected or affect each other.
	My relationship with writing has grown stronger through reading.
	Connection, link, association
	Isolation

	significance
	The importance or meaning of something.
	The significance of reading is that it broadens our minds.
	Importance, meaning, value
	Insignificant



Writing scaffold
You may consider using the table below to:
Discuss the suggested writing structure in detail. Explain the purpose of each section (introduction, body paragraphs, conclusion) and how they contribute to a cohesive response.
Model examples of possible sentences or ideas for each part of the structure to demonstrate how to fill it out.
Table 13 – Core formative task 1 writing scaffold
	Section
	Description
	Notes

	Introduction
	Start with a sentence about why reading and writing are important to you.
Briefly mention how they are connected.
Use personal anecdotes to illustrate your points where appropriate.
	

	Body paragraph 1
	Describe your relationship with reading and writing.
Explain how they have impacted each other in your life.
	

	Body paragraph 2
	Reflect on a specific experience where reading influenced your writing.
Share a moment that stands out to you.
	

	Body paragraph 3
	Choose one text that has influenced you as a writer.
Explain how this text impacted your writing style.
Identify an element of the text that helped you understand writing better.
Mention specific language devices or styles from the text that you admire and want to emulate.
	

	Body paragraph 4
	Discuss how this understanding will help you as a Stage 6 English student.
Reflect on the skills you want to develop further based on your reading experiences.
Consider how diverse texts can enhance your writing and understanding of different perspectives.
	

	Conclusion
	Summarise your main points about the significance of reading and writing.
	


Peer feedback
Once students have completed their planning scaffold or draft composition, you might:
Pair students for peer discussions, allowing them to share their thoughts and ideas. Encourage them to ask each other questions and provide constructive feedback on their drafts.
Consider structuring peer review sessions where students can read each other’s work and offer suggestions for improvement. You may choose to draw from one of the Peer review approaches from the Digital Learning Selector.


[bookmark: _Toc205909212]Phase 2, activity 3 – identifying the features of reflective writing
Teacher note: this activity is designed to be completed in conjunction with Phase 2, resource 2 – writing reflectively about reading experiences and the PowerPoint Phase 2 – reflective writing – 11.1.
1. Read through the following reflection of a reader and their journey.
Table 14 – reflective writing sample – ‘My journey as a reader’
	My journey as a reader

	Reading has played a big role in my life and has helped shape who I am today. I still remember the first book that really caught my attention, Harry Potter and the Sorcerer’s Stone by J.K. Rowling. I was about 8 years old, and Harry’s adventures at Hogwarts took me to a magical world. That feeling of escaping into a different place sparked my love for reading and opened my eyes to the power of stories.
As I got older, I started to enjoy different kinds of books. I liked reading fantasy, science fiction and stories about real people. Each book became a window into different lives and experiences, allowing me to explore the world without leaving my room. One book that had a profound impact on me was The Happiest Refugee by Anh Do. His incredible story of courage and hope showed me the difficulties that many refugees face. It made me reflect on my own life and how I can be more understanding and compassionate towards others. Reading that book opened my heart to the struggles of people who are different from me, and it taught me the importance of empathy.
Reading has also been a source of comfort during tough times. Whenever I felt stressed with school or personal problems, a good book would always help me feel better. The characters in the stories became my friends, and their journeys reminded me that I wasn’t alone in my struggles. I remember reading Aristotle and Dante Discover the Secrets of the Universe during a hard time, and it was a relief to dive into a story that explored friendship and self-discovery. The bond between Aristotle and Dante resonated with me, and it helped me understand my own friendships better. Through their experiences, I learned that it’s okay to be different and that sharing our feelings can strengthen our connections with others.
Books have also helped me express my thoughts and feelings. They taught me how beautiful language can be and why it’s important to share my ideas. Writing became something I loved to do, as I tried to imitate the authors I admired, like J.K. Rowling and Anh Do, whose storytelling inspires me to find my own voice.
Reading has enriched my life in countless ways. It has sparked my imagination, broadened my perspective and provided comfort during difficult days. As I move into adulthood, I know that the stories I’ve read will continue to guide and inspire me on my journey ahead. I am grateful for the lessons I’ve learned and the connections I’ve made through reading, and I look forward to discovering even more stories that will shape my future.


2. Re-read the reflective piece as you complete the following questions in your English book
1. Identify 3 features of reflective writing used in this piece.
Identify the role each of these features play in expressing the author’s experience, growth or insights into their experience.
In 100 to 150 words, discuss how these features allow the author to engage the audience. How do they provide insight into their experiences as a reader?
3. 

[bookmark: _Toc205909213]Phase 2, resource 2 – writing reflectively about reading experiences
Teacher note: checklist is adapted from Dené Poth R (2023). Adapt and unpack the reflective vocabulary bank to meet student needs. When distributing to students, you may choose to only use some of the rows in the table to manage student cognitive load.
Reflective writing is writing critically and analytically about a topic and identifying how you will use your new knowledge in the future.
The benefits of reflection and reflective writing are that they:
help you identify your own strengths and areas for improvements
help you set goals and strategies for improvement
give you ownership over your own learning
help you self-reflect in everything you do.
Checklist for reflective writing
When you are writing reflectively, make sure you:
write in the first person
analyse texts and ideas to illustrate your ideas
are subjective and personal based on your informed understanding of concepts and texts
feel free to challenge assumptions and question practices.
Table 15 – reflection vocabulary bank
	Type of reflection
	Reflective words and definitions
	Antonyms

	On understanding and insight
	Insightful – something that gives a deep understanding.
Revealing – showing something that was hidden or not obvious.
Thought-provoking – making you think deeply about something.
Illuminating – helping to understand something clearly.
Perceptive – having a good understanding or insight about something.
	Unaware – not knowing
Superficial – not deep
Confusing – hard to understand
Oblivious – not noticing

	On emotional response
	Moved or moving – feeling strong emotions.
Stirred or stirring – causing strong feelings or emotions.
Touched or touching – feeling emotional or affected in a positive way.
Overwhelmed or overwhelming – feeling a lot of strong emotions at once.
Affected or affecting – having an influence on your feelings.
	Unmoved – not feeling anything
Composed – calm and in control
Unaffected – not influenced

	On connections
	Resonated or resonating – relating to something in a deep way.
Echoed or echoing – repeating or reflecting similar feelings or ideas.
Aligned or aligning – matching or being in agreement with something.
Paralleled or paralleling – similar to something else.
Intersected or intersecting – meeting or overlapping with something else.
	Dissonant – not in harmony
Unique – different from others
Misaligned – not matching
Different – not the same
Diverged – moving apart

	On appreciation and value
	Valuable – important or useful.
Meaningful – having significance or purpose.
Rewarding – giving a sense of achievement or satisfaction.
Significant – important or noteworthy.
Enlightening – providing knowledge or understanding.
	Worthless – not valuable
Meaningless – not important
Unrewarding – not satisfying
Insignificant – not important

	On complexity and depth
	Complex – having many parts or difficult to understand.
Layered – having different levels or aspects.
Nuanced – showing subtle differences or details.
Profound – very deep or serious.
Deep – having a lot of meaning or significance.
	Simple – easy to understand
Flat – not having layers
Shallow – not deep

	On personal growth and change
	Transformed or transforming – changed completely in a positive way.
Shifted or shifting – changed slightly or gradually.
Developed or developing – growing or improving over time.
Evolved or evolving – changing into a better or more advanced state.
Expanded or expanding – growing in size or scope.
	Stagnant – not growing
Fixed – not changing
Undeveloped – not improved
Regressed – going backwards

	On challenges and difficulty
	Challenging – difficult but can lead to growth.
Difficult – hard to do or understand.
Troubling – causing worry or concern.
Daunting – intimidating or scary due to difficulty.
Testing – challenging your abilities or skills.
	Easy – simple to do
Comforting – making you feel safe
Encouraging – giving support
Effortless – not needing much work

	On engagement and interaction
	Engaged – actively involved or interested.
Connected – feeling a bond or relationship with something.
Engrossed – fully focused or absorbed in something.
Immersed – deeply involved or surrounded by something.
Involved – participating in something.
	Disengaged – not involved
Disconnected – not having a relationship
Distracted – not focused
Detached – not connected



[bookmark: _Toc205909214]Phase 2, resource 3 – core text exploration stations
Teacher note: this resource supports the facilitation of both Phase 2, sequence 6a – initial exploration of Core text 1 – ‘Dear Kath’ by Trent Dalton and Phase 2, sequence 6b – initial exploration of Core text 2 – ‘The tent village at Musgrave Park’ by Lillian O’Neill.
Begin by dividing the class into groups, ensuring a mix of skills and language proficiencies within each group. Set up stations with clear instructions and materials provided. Explain that the purpose of the activity is to collaboratively explore the texts and gain deeper insights through discussion. As students spend 15 minutes at each station, encourage engagement with the clues and ensure all group members contribute. Monitor their discussions, providing support as needed, and keep track of time for smooth transitions. After the stations, reconvene the class for a whole-group discussion, allowing each group to share highlights from their exploration to reinforce understanding of the core text before transitioning to the next activity. See Group tasks in English 7–10 for advice that can be adapted to prepare students for collaborative group work.
Activity preparation
1. Prepare the core text stations with clues set up prior to the lesson.
Divide students into small groups. Assigning roles (for example, note-taker, speaker, timekeeper) within the group.
Distribute Phase 2, activity 4 – core text prediction sheet to each group.
Facilitator instructions
1. Set a timer for 15 minutes. Groups arrive at a station and work collaboratively to engage with the clues, discuss their meanings and make predictions about the text.
Groups record their predictions on Phase 2, activity 4 – core text prediction sheet, noting which clues led them to their conclusions.
After 15 minutes, prompt groups to rotate to the next station, ensuring they leave their prediction worksheets at the current station for others to see. Groups should only view another groups prediction sheet after they have completed their own.
Repeat the process so each group has engaged with clues for both core texts.
Once all groups have completed the stations, reconvene as a whole class. Ask each group to share one or 2 predictions they made about each core text. Discuss the similarities and differences in predictions, reinforcing the idea that texts can be interpreted in various ways.
Table 16 – Station 1 – Core text 1 clues
	Figure 5 – teal and black typewriter machine by Luca Onniboni
[image: Teal and black typewriter.]
Image licensed under Unsplash License.
	Figure 6 – white paper and brown envelope by Kate Macate
[image: An envelope and a piece of paper.]
Image licensed under Unsplash License.

	‘You would not believe the things people will tell you when you take the time to shut the hell up and listen’ (Dalton 2021).
‘I've been shutting up and listening to the world’ (Dalton 2021).
	Figure 7 – red rose on book sheets by Annie Spratt
[image: Red rose on book sheets.]
Image licensed under Unsplash License.


Table 17 – Station 2 – Core text 2 clues
	Figure 8 – blue tent sitting in the middle of a forest by Natalia Blauth
[image: A blue tent sitting in the middle of a forest.]
Image licensed under Unsplash License.
	Figure 9 – a row of tents sitting on the side of a road by Levi Meir Clancy
[image: A row of tents sitting on the side of a road.]
Image licensed under Unsplash License.

	‘Home is an experience—home is a human feeling, not a quality that belongs to every dwelling’ (O’Neill 2024).
	‘I’ve never agreed with the term homeless. Then again, I have never lived on the streets. To say that someone is without a house or shelter is one thing, but to be without a home implies one has no place where they belong’ (O’Neill 2024).




[bookmark: _Toc205909215]Phase 2, activity 4 – core text prediction sheet
Teacher note: use the visual clues from Phase 2, resource 3 – core text exploration stations. Edit the tables below to reflect the number of students in each group and the number of clues selected for use at each station.
Table 18 – core text
	Core text

	


Group members and roles – assign roles.
Table 19 – group work roles and responsibilities
	Student
	Role and responsibility

	All members
	Everyone is responsible for contributing to the notes to be taken.

	
	Note-taker – responsible for writing down the group’s thoughts, predictions and key points from discussions.

	
	Discussion leader – guides the conversation, encourages participation from all group members and keeps the discussion focused.

	
	Timekeeper and speaker – monitors the time at each station and ensures the group stays on track for smooth transitions. They share the group’s predictions and insights with the whole class during the group discussion.


Clue analysis – for each clue, write down your thoughts and predictions about the core text.
Table 20 – clue analysis table
	Clue number
	Clue description
	Thoughts and predictions

	
	
	

	
	
	

	
	
	

	
	
	


Overall prediction
Based on the clues you discussed, summarise your overall predictions about the core text and write an overall prediction in your English books using the prompts below. Consider what the:
main ideas of the text may be
purpose or message of the text is
connection to the focus area statement (specifically ‘reading’ and ‘writing’) is.

[bookmark: _Toc205909216]Phase 2, activity 5 – gist, analysis, synthesis, elaboration
Teacher note: the strategy for developing strategic readers is adapted from pages 170 to 171 of Closing the Reading Gap (Quigley 2020). This strategy requires students to read a section of a text 4 times, responding to it in slightly different ways after each reading. The short form nature of Trent Dalton’s ‘Dear Kath’ and Lillian O’Neill’s ‘The tent village at Musgrave Park’ provide ample opportunity to apply this strategy throughout this teaching and learning program. This strategy would be best used when exploring a significant section of the core texts in class. There is also an opportunity to experiment with different reading strategies here. For example, for the first reading, teachers may choose to read the text to the class, followed by a student-read whole-class reading for the second reading, and then individual reading for the third and fourth readings.
For this activity, you will read a section of the core text 4 times and respond to that section in 4 different ways.
1. The first reading is to support you to determine the gist of the text. After reading a section or the entire text once, fill out the first row in the table by summarising what happens.
1. The second reading is to support you to analyse the text. After reading the section or entire text for a second time, identify the main language forms and features and explain how they help to communicate meaning.
1. The third reading is to support you to synthesise the main ideas in the core text. After reading for a third time, explain what main ideas or messages are communicated through this section or text and how the language forms and features identified in your second reading support this communication.
1. The fourth reading is to support you to elaborate on the ideas that emerge in this section. After reading the text for the fourth time, elaborate on how the ideas communicated through this section build upon or connect to the ideas communicated through other parts of the text.
Table 21 – gist, analysis, synthesis, elaboration
	Reading instruction
	Student notes

	First reading – gist
After reading the text for the first time, summarise what happens.
	

	Second reading – analysis
After reading the text for the second time, identify what key language forms, features and structures are used, and explain how they impact on meaning.
	

	Third reading – synthesis
After reading the text for the third time, synthesise the information and language forms, features and structures by explain the main ideas or messages that are communicated.
	

	Fourth reading – elaboration
After reading the text for the fourth time, elaborate on how the ideas communicated through this section build upon or connect to the ideas communicated through other parts of the text.
	


[bookmark: _Toc205909217]Phase 2, activity 6 – personal response to the core texts
For this activity, you will complete the I Used to Think … Now I Think … thinking routine below. The purpose of this is to compare your thoughts about the core texts before reading them (only being exposed to clues in the text exploration stations) and after reading them. Use the language explored in Phase 2, resource 2 – writing reflectively about reading experiences in your compositions.
For I Used to Think, you will write down your initial thoughts and perceptions about the core text when you first encountered it.
For Now I Think, after reading the core text, you will write down how your thoughts and perspectives have changed. You should consider specific moments in the text that influenced your new understanding.
Follow the steps below to complete this activity.
1. Review the notes you took in the previous activity related to Core text 1 – ‘Dear Kath’ by Trent Dalton, then re-read Core text 1.
1. Use the prompts in the table below to reflect on your initial thoughts about Core text 1 compared to your thoughts post reading. Write your response in your English book.
1. Review the notes you took in the previous activity related to Core text 2 – ‘The tent village at Musgrave Park’ by Lillian O’Neill.
1. Use the prompts in the table below to reflect on your initial thoughts about Core text 2 compared to your thoughts post reading. Write your response in your English book.
Table 22 – I Used to Think… Now I Think… prompts
	Prompt
	Sentence starters

	I used to think
	I used to think that the core text was about ______ because ______.
When I first saw the core text, I thought it was ______, and this made me feel ______.
At first, I believed the main problem (conflict) in the core text would be ______, based on what I saw in the text exploration stations.
I initially thought the author’s writing style in the core text was ______ because ______.
I thought the characters in the core text were ______, and I expected them to ______.

	Now I think
	Now I think that the core text shows ______, especially after reading about ______.
After reading the core text, I see that the main idea is actually ______, which changed how I feel about ______.
I now understand that the problem in the core text is more complicated than I first thought; it involves ______ because ______.
Now I see that the author’s writing style in the core text helps to show ______ by using ______.
After reading the core text, I believe that the characters are more ______ than I first thought, especially in how they ______.




[bookmark: _Toc205909218]Phase 2, activity 7 – understanding the assessment task
Teacher note: this activity could be adapted into a Kahoot or Mentimeter to help facilitate engagement.
1. Read English EAL/D (Year 11) – assessment – ‘Reading to write: Transition to English EAL/D’ – writing portfolio.
1. Locate the information in the notification to answer the following questions.
Table 23 – assessment notification details
	Assessment detail
	Answer

	What date has the task been issued?
	

	When is the task due?
	

	What is the weighting of the task?
	

	How and where will the task be submitted?
	

	How many of your pieces of writing will you submit for this task?
	

	What is the required number of words for each part?
	

	Who is the audience for your writing for this task?
	

	Which core texts will you be drawing on for this assessment task?
	

	What do you need to do in Part A of the assessment task?
	

	What do you need to do in Part B of the assessment task?
	


1. 
[bookmark: _Toc205909219]Phase 2, resource 4 – deconstruction of key terms in the assessment notification
Teacher note: adapt and distribute this table to students to support engagement with the assessment task.
The table below contains a deconstruction of the key terms and components of the assessment notification.
Table 24 – defining key terms from the assessment prompts
	Term
	Explanation
	Synonyms
	Antonyms

	audience
	The people who will read your writing. For this task, the audience is young writers attending the Emerging Writers Summit (EWS). They are creative and thoughtful readers.
	Readers, listeners, viewers, public, group
	Authors, writers, creators

	audience-appropriate language
	Choose words, tone and examples that your audience will understand and connect with. For the summit, your tone should be thoughtful, engaging and creative.
	Suitable tone, register, correct level of formality
	

	connection
	A key idea in the theme. Think about how your writing helps people understand each other, share experiences or build empathy through language.
	Link, relationship, understanding, bond
	Disconnection, separation

	context
	The real-world situation or reason for writing. Here, you are writing for a writing summit with the theme ‘Harnessing the power of language to make connection’.
	Background, setting, event, situation
	

	convey perspectives
	How you show your own views, opinions or experiences in your writing – and how you help the reader see those ideas.
	Share, express, present, communicate
	Conceal, withhold

	core text
	A text you studied in class that helps guide your own writing. For example, ‘Dear Kath’ or ‘The tent city at Musgrave Park’. You reflect on how one of these influenced your writing.
	Example, sample, mentor text
	

	discursive
	A type of writing that explores an idea or issue in a thoughtful way without the intention of persuading the reader. It might include personal reflection, stories or examples, not just arguments.
	Reflective, thoughtful, exploratory
	One-sided, bias

	drafting and refining
	Writing a first version, then using feedback to improve it. This includes checking structure, language features and clarity. You will do this across the term.
	Editing, improving, revising, reworking
	Not reviewing, neglecting, ignoring

	language features
	Devices used in writing, like metaphor, rhetorical questions, emotive words, repetition, and so on. You should use these to shape meaning and connect with your audience.
	Techniques, tools, writing devices
	

	persuasive
	A type of writing that aims to convince the audience to agree with your opinion or point of view. It uses strong arguments, emotive language and persuasive techniques.
	Convincing, argumentative, opinion-based
	Unconvincing, neutral

	purpose
	Why you are writing. In Part A, your purpose is to share an idea or opinion in a persuasive or discursive style. In Part B, you reflect on how and why you made writing choices. Your purpose should be shaped by your intended audience and context of your piece.
	Reason, goal, aim, intention
	Aimlessness, confusion

	reflection
	A written explanation that shows how you thought about your writing. You explain your choices, show what you learned from the core texts, and how your writing developed.
	Self-assessment, personal response, analysis
	Indifference, neglect

	register
	The style or tone of your writing. For example, is it formal or informal? Emotional or logical? Your choices should suit your audience and purpose.
	Style, tone, voice, expression
	

	shape ideas
	This means how you organise, explain and present your message in your writing so it is clear and powerful.
	Express, organise, communicate, explain
	

	text structure
	The organisation or layout of your text. This includes how you open your piece, develop your ideas and conclude effectively. Reflective texts have their own structure too.
	Layout, organisation, format
	Disorder, chaos

	theme
	The central idea of the summit and your writing: ‘Harnessing the power of language to make connection’. All parts of your writing should relate to this idea in some way.
	Message, main idea, concept, topic
	

	writer summit
	This is a gathering where writers meet to share ideas and learn from each other. It includes workshops, talks and opportunities to network. These events can focus on different types of writing, helping writers improve their skills and connect with others in the industry.
	Conference, gathering, workshop
	Isolation, separation

	writing portfolio
	A collection of your written work that showcases your skills, progress and development as a writer. For this task you will submit your final refined piece of writing and complete a reflection.
	Collection, showcase, compilation
	




[bookmark: _Toc205909220]Phase 2, resource 5 – how to isolate and deconstruct key terms of a question or prompt
Teacher note: use these tables as a tool to help students understand key vocabulary in both the discursive and persuasive prompts. Adapt and distribute to students. Select the approach best suited for the needs of your students:
· Guide students through the tables by focusing on important terms like ‘gratitude’ and ‘metaphor’ in the discursive response, and ‘belonging’ and ‘community’ in the persuasive response. Explain how these terms are central to the tasks.
· Encourage students to use synonyms and antonyms by having them create sentences with these words to ensure comprehension and flexibility in language use.
· Prompt reflection on how the terms relate to the themes in the prompts, helping students make connections and use the vocabulary effectively in their writing.
The table below outlines key vocabulary for a discursive response.
Table 25 – key vocabulary for discursive response
	Term
	Explanation
	Synonyms
	Antonyms

	belonging
	The feeling of being accepted or connected to a group or community.
	Acceptance, inclusion, membership, connection, attachment
	Alienation, exclusion, isolation

	connection
	The emotional bond or relationship between individuals or ideas.
	Link, bond, relationship, tie, association
	Disconnection, separation, detachment

	experience
	The process of living through or encountering something significant.
	Event, occurrence, situation, encounter, adventure
	Inexperience, ignorance

	gratitude
	A feeling of thankfulness or appreciation for someone’s help or influence.
	Appreciation, thankfulness, recognition, indebtedness
	Ingratitude, ungratefulness, resentment

	impact
	The effect or influence that someone or something has on you.
	Influence, effect, consequence, result, outcome
	Ineffectiveness, insignificance

	influence
	The power or effect that someone or something has in shaping your thoughts, feelings or actions.
	Effect, sway, control, impact, power
	Powerlessness, impotence

	metaphor
	A figure of speech that compares one thing to another to represent a concept or idea.
	Comparison, analogy, symbol, figure of speech
	Literal meaning, fact

	personal growth
	The development of yourself as a person, through learning or experiences.
	Self-improvement, development, maturation, evolution
	Stagnation, regression

	reflection
	Thoughtful consideration or contemplation about a past event, person or experience.
	Contemplation, thought, consideration, introspection, meditation
	Indifference, neglect

	support
	The assistance or encouragement provided by someone.
	Help, aid, assistance, guidance, backing
	Hindrance, obstruction, opposition

	symbol
	An object, image or idea that represents something deeper, often an abstract concept.
	Representation, emblem, token, sign, metaphor
	Literal interpretation, reality


The table below outlines key vocabulary for a persuasive response.
Table 26 – key vocabulary for persuasive response
	Term
	Explanation
	Synonyms
	Antonyms

	argument
	A reason or set of reasons put forward to support a particular point of view or claim.
	Claim, assertion, statement, reasoning, justification
	Agreement, consensus

	belonging
	The emotional connection to a place, group or community that makes one feel accepted or part of something larger.
	Connection, membership, inclusion, attachment, identification
	Alienation, exclusion, detachment

	community
	A group of people who share common values, goals or interests, or a geographic area.
	Group, society, collective, population, network
	Individualism, isolation

	compelling
	Having the power to evoke strong feelings or persuade the reader to agree with an idea.
	Persuasive, convincing, powerful, forceful, irresistible
	Unconvincing, weak, ineffective

	complexity
	The state of having multiple interconnected parts, making something nuanced or difficult to understand.
	Intricacy, complication, depth, sophistication
	Simplicity, clarity, straightforwardness

	connection
	The emotional or social bond between individuals, groups or places that fosters belonging.
	Link, bond, relationship, association, tie
	Disconnection, separation

	cultural significance
	The importance of something within a particular cultural or social context.
	Cultural importance, societal value, cultural relevance, symbolic meaning
	Cultural irrelevance, insignificance

	emotional connection
	A bond or feeling of attachment between individuals or groups, which could affect how they view a place, person or community.
	Attachment, tie, bond, affinity, relationship
	Disconnection, detachment

	evidence
	Information, facts or examples that support a particular argument or position.
	Proof, support, confirmation, documentation, testimony
	Disproof, contradiction, denial

	home
	More than just a physical place—it is an emotional or psychological space tied to feelings of comfort, belonging and safety.
	Residence, dwelling, sanctuary, refuge, haven
	Homelessness, instability

	identity
	A person’s sense of self, which may be shaped by their relationship to a community or place.
	Selfhood, character, personality, individuality, self-concept
	Anonymity, indistinctness

	point of view
	The perspective or angle from which an idea, event or experience is perceived or presented in a text.
	Perspective, viewpoint, stance, angle, outlook
	Bias, narrow-mindedness

	position
	The stance or viewpoint a writer holds in their persuasive writing.
	Stance, viewpoint, perspective, opinion, attitude
	Indecision, neutrality



[bookmark: _Toc205909221][bookmark: _Toc165985054]Phase 2, activity 8 – marking criteria word clines
Teacher note: this task has been designed in response to the teacher-facing marking criteria of the assessment task. Depending on which criteria format you choose, you may wish to repeat the activity with the student-facing rubric. The department’s Clines and Continuums contains examples of how to adapt word cline activities. Provide this activity digitally or alternatively adjust the size of the notes table before printing.
Student note: a word cline is a list of words that are arranged in order of modality. Understanding modality in a marking criteria means recognising how the strength of your language choices can affect the clarity and effectiveness of your writing.
1. In your English books, create a word cline for each bullet in the marking criteria. The first one has been completed for you in the figure below.
Figure 10 – Part A – composition of a discursive or persuasive text teacher-facing marking criteria
[image: Word cline sample. Image depicting different steps in the word cline taken from the assessment marking guideline. 
Steps read: elementary, basic, relevant, well-developed and highly developed.]
1. What does this word cline suggest about what you need to do to achieve an ‘A’ response? Add your thoughts to the ‘Notes’ box below.
Table 27 – reflection notes (increase table size if printing)
	Notes

	


1. [bookmark: _Toc203640697]Repeat this process for each bullet point within the marking criteria.

[bookmark: _Toc205909222]Phase 3a – engaging personally, analytically and critically with texts – Core text 1 – ‘Dear Kath’ by Trent Dalton
In the ‘engaging personally, analytically and critically with texts’ phase, students enhance their vocabulary, contextual understanding and analytical skills. Through this phase, students build the capacity to appreciate, understand and analyse the core text ‘Dear Kath’ by Trent Dalton critically, creating the context for their ongoing engagement with the text and supporting their development as thoughtful readers and writers.
The core text is used to strengthen literacy skills as students collaboratively investigate the cultural and language demands of ‘Dear Kath’. Students investigate the discursive form, engage with composer interviews for insights into the text and engage with a close analysis of language and textual features specific to the form. Students are provided with various opportunities to apply their newfound understanding, which deepens their engagement and enhances their ability to interpret and analyse the text. This deepens students’ conceptual understanding of context, style and code and convention through the core text, allowing them to demonstrate their knowledge and skills through a range of personal compositions, notably through the composition of a personal discursive piece influenced by the core text for Core formative task 2.
Teacher note: this teaching and learning program has been designed for the delivery of Phase 3a to be followed by the delivery of Phase 3b. The complexity and concepts of the core texts build with the progression of the phases. If you are using different texts, please give consideration to how this will work in your context. Also note that Phase 4 – connecting critically and deepening conceptual understanding of the focus area and the texts and Phase 5 – composing critically and creatively in response to the focus area and the texts have been integrated into this Phase 3a. This is identified at the start of activity instructions using the name (Integrated Phase [number of the phase]).

[bookmark: _Toc205909223]Phase 3a, activity 1 – cultural and language demands of ‘Dear Kath’
Teacher note: set up a digital platform for students to contribute their groups’ slides to. This could be done using Microsoft PowerPoint Online, Google Slides or Canva. Edit the instructions below to reflect your chosen platform. A digital platform will allow for ease of access and presentation for the final part of the activity. Ensure student work is available post activity for revision and reference throughout the study of this program.
For this activity, you will work in small groups to develop a slide to contribute to a larger class presentation that outlines the cultural knowledge needed to understand ‘Dear Kath’. Each group will need to create a slide that contains key vocabulary and cultural knowledge related to the text.
1. Explore the prompts for your assigned slide. As a group, review your assigned slide prompts carefully. Discuss the meanings of the words and any cultural concepts presented.
2. Create your slide. Prepare a slide that explores your assigned language and/or cultural feature and develop an activity to teach the class about it. You should include
1. Definitions of key terms where appropriate.
Any relevant images or symbols that help convey meaning.
References to why your assigned language and/or cultural feature is important to your understanding of ‘Dear Kath’.
3. Teach other groups. Once your slide is ready, you will share your knowledge and activity with other groups. Each group will take turns presenting their slide to the rest of the class. Explain the meanings of the words and the cultural concepts, using your resource to support your explanation.
4. Take notes. While other groups are presenting, take notes on the vocabulary and cultural knowledge being shared. This will help you remember the information for reading the text.


[bookmark: _Toc205909224]Phase 3a, resource 1 – cultural and language demands of ‘Dear Kath’
Teacher note: refer to Facilitating groupwork that requires technology on the Group tasks in English 7–10 webpage for further advice and guidance.
Below are some suggestions of cultural and language features of ‘Dear Kath’ that may need to be unpacked for students. You may choose to assign some or all of these depending on the needs of your students. Additionally, consider the composition of your student groups and how to assign content, using your knowledge of your students to make these decisions.
Table 28 – building the field cultural and language prompts
	Language and cultural feature of text
	Content from core text
	Suggestions for slides

	Famous people
	Joni Mitchell
Whitney Houston
Frank Sinatra
Katherine Hepburn
Woody Guthrie –‘This machine kills fascists’
	Include images of each famous person.
Provide a brief outline of who they are and what they are famous for.
Explain their relevance to the ideas in ‘Dear Kath’ (why were they mentioned?).

	Historical events
	The global COVID 19 pandemic
Rwandan civil war*
Brisbane river floods
*Sensitivity is required in selecting images – avoid presenting images that may be retraumatising for students who may have experienced trauma. Review student work prior to class presentation and provide student assigned this slide advice around sensitivity.
	Present key facts about each event.
Use sensitive imagery for historical events, avoiding anything retraumatising.
Discuss how these events relate to the ideas in ‘Dear Kath’ (why were they referenced?).

	Catholic religion and funerals
	Catholic chapel
Memorial service
Funeral booklet
Photo montage
Angel
The pope
Canon law
	Include visuals of a Catholic chapel, funeral services and relevant symbols (like angels).
Explain the significance of these elements in ‘Dear Kath’, particularly in relation to cultural practices and beliefs.

	Places in Brisbane
	King George Square
Lakeview Chapel
Big W on Edward Street
Albany Street Memorial Park
The Milky Way (can be seen from Brisbane)
	Use maps or images of each location.
Provide context on why these places are referenced.
Discuss how these locations contribute to the setting and atmosphere of ‘Dear Kath’.


Below is a sample addressing the Australian idiomatic expressions used in the text that can be adapted by the teacher to the chosen presentation platform for students to follow as a model. The teacher should demonstrate how they created the content, explaining each step in the process. After this demonstration, the teacher will guide students through the lesson, demonstrating how to deliver this lesson to the class. If you choose not to use this sample, add it to the table above to be assigned to students.
Sample
Suggested talking point – the text contains colloquial language, regional slang and informal expressions that may be unfamiliar to you. Understanding these is important because it helps you connect with the culture and context of the text. It allows you to better understand the characters and how they speak, making the dialogue feel more real. Recognising these expressions helps you see deeper meanings and themes in the text. This language will likely pop up again in our study, so it is important that we start to build our understanding of these now.
Activity – run this as a matching activity, include images where appropriate to support the Australian idiom. You may choose to ask for predictions or model a think-aloud using context clues, then ask students to do the same before engaging in the activity.
Table 29 – Australian idioms
	Australian idiom
	Meaning

	They’re tough as nails.
	Resilient and strong

	It sounds cheesy as hell.
	Sentimental and unoriginal

	We sank those stubbies.
	Drank bottles of beer

	The typewriter is working like a dream.
	Functioning very well

	Dad was finally killed by the durries.
	Died because of smoking cigarettes

	Take the time to shut the hell up and listen.
	Stay silent and pay attention


Ask students to share and explain meanings of informal expressions in their home language(s). Students might then use these in writing to develop an authentic voice.


[bookmark: _Toc205909225]Phase 3a, resource 2 – strategically reading the core texts
Teacher note: the reading strategies in this resource are drawn from ‘Chapter 7: Practical strategies for closing the reading gap’ within Closing the Reading Gap (Quigley 2020). Select from this list of strategies, considering the context of the students in your class, to engage with the core texts.
Table 30 – reading strategies
	Strategy and description
	Benefits of strategy
	Suggestion for use from ‘Dear Kath’ by Trent Dalton
	Suggestion for use from ‘The tent village at Musgrave Park’ by Lillian O'Neill

	Individual, silent reading
	Students practise their reading skills, pace and fluency independently.
Independent reading at home allows for conceptual understanding development.
Teachers can assess students’ reading on an individual basis.
Supports students by allowing them to read at their own pace and use resources such as dictionaries or translation tools without pressure.
	Students can read sections such as the beginning of ‘Dear Kath’, where Dalton reflects on Kathleen’s death. They can pause to look up unfamiliar words (for example, ‘memorial’, ‘Eskie’, ‘typewriter’) and use tools to understand vocabulary in context.
After reading, students could complete comprehension questions or brief summaries in their own words to check for understanding, focusing on both vocabulary and emotional tone.
	Students can read the passage describing the growth of the tent village. Words like ‘gentrified’, ‘collateral’ and ‘trauma’ can be pre-taught or looked up using a dictionary or translation app.
After reading, students could write about what they understand from the text, summarising the growth of the village and discussing their interpretation of terms like ‘home’ vs. ‘house’ to build emotional understanding.

	Teacher-led whole-class reading
	Students engage with the text both verbally and aurally.
Teacher models fluency, intonation and reading techniques.
Beneficial for complex vocabulary and passages.
Students benefit from hearing words pronounced correctly and learning context-based meaning.
	The teacher could read the opening of ‘Dear Kath’, focusing on the emotional reflection of Dalton’s memories. Before reading, the teacher can pre-teach key vocabulary (for example, ‘funeral’, ‘grief’, ‘legacy’) and offer translations or explanations.
The teacher can pause to explain phrases, idiomatic expressions or cultural references, ensuring students fully understand the emotional depth of the text.
	The teacher can read aloud the passage describing the tent village’s formation. Key vocabulary such as ‘gentrified’, ‘abstract’, and ‘trauma’ can be defined before reading.
The teacher can explain the concepts of ‘homelessness’, ‘community’ and ‘belonging’, using visual aids or real-world examples. Students will benefit from the teacher’s guidance in understanding how trauma and displacement are presented in the text.

	Paired reading
	Students develop reading aloud skills in a supportive, less public setting.
Allows students to focus on dialogue and character voice.
Students benefit from working with a peer who can support pronunciation, fluency and comprehension in a less stressful environment.
	Students can partner up to read sections where Dalton reflects on his conversations with Greg and others about Kathleen’s legacy.
The teacher can pre-teach any challenging vocabulary in these sections and provide sentence starters to help students articulate their thoughts. For example: ‘Dalton describes Kathleen’s love for her family. I think this shows …’ This will help students structure their responses.
	Students can work in pairs to read sections about the community of the tent village. They can support each other in understanding new vocabulary like ‘collateral’, ‘trauma’ and ‘trust’.
Teachers can guide students in discussing how ‘survival’ and ‘community’ are portrayed in the text, helping them connect emotionally to the characters.




[bookmark: _Toc205909226]Phase 3a, resource 3 – writing reflectively about the core text – student sample
Teacher note: distribute this resource to students to be used in conjunction with the PowerPoint Phase 2 – reflective writing – 11.1. Edit the size of the table as needed prior to printing.
Table 31 – sample student reflective response
	Student sample
	Annotation

	When I first read ‘Dear Kath’ I think I didn’t really understand what it was about. I thought it was just a sad letter to a family member, and I didn’t feel much connection to it. But when we read it again and the teacher explained who Kath was, I started to realise it was more about the way she supported him and how much that meant.
	

	The part that said ‘You gave me the gift of being seen’ made me think a lot. The quote helped me realise how powerful it is when someone recognises your worth, even if there not a big part of your everyday life. I think people should admire quiet strength more because it’s more real than fame or success. Some people might disagree, but in my opinion, Kath’s actions prove that everyday people are just as important as celebrities.
	

	That is what I believe Dalton is trying to say. This made me remember people in my own life who do small things that actually really helped me. I try to explain that in this writing but I’m not sure if I do it properly. I want to try and write with more emotion and honesty like Dalton does, but I also feel like sometimes I’m arguing a point instead of focusing just on what I learned. I’ll keep working on that.
	




[bookmark: _Toc205909227]Phase 3a, activity 2 – writing reflectively about reading experiences
Teacher note: this may be an opportune time to revisit PowerPoint Phase 2 – reflective writing – 11.1.
In this activity, you will reflect on your recent reading of Core text 1 – ‘Dear Kath’ by Trent Dalton, focusing on how your contextual knowledge has influenced your understanding of the text.
1. Use the table below to guide your reflections on your reading experience. Make some initial notes in the second column.
Table 32 – reflection prompts
	Writing prompt reflections
	Initial thoughts

	The experience
Your expectations before re-reading.
How you approached the second reading.
Which parts were challenging or easy, surprising or enlightening (define).
	

	What you learned
How did your knowledge and understanding change?	
What new insights did you gain from vocabulary work and discussions?
	

	Plans for the future
How could you apply the lessons learned from your reading in the future?
What challenges might you face when analysing texts?	
How would you deal with those challenges?
	


1. Use the information from your completed table to write a reflective piece about your reading experience with ‘Dear Kath’ in your writing journal in response to the prompts below.
1. How has the clarification of context influenced your interpretation of the text?
1. How has your understanding of ‘admiration’ and ‘connections’ been influenced by this text?
In your response:
consider specific examples that highlight how your understanding has deepened, including any new insights gained from vocabulary work and class discussions
unpack quotes that resonate with your understanding of ‘admiration’ and ‘connection’
write in the first person
analyse your responses and use reflective vocabulary
be subjective and personal, drawing from your informed understanding of the text
challenge your assumptions and question your previous perspectives.


[bookmark: _Toc205909228]Phase 3a, activity 3 – admiration Frayer diagram
Teacher note: a Frayer diagram is a graphic organiser that can be used to unpack new vocabulary that requires in-depth analysis. Visit Developing vocabulary in English 7–10 for a summary of the strategy, outline of its benefits and examples of how a Frayer diagram can be used in the classroom. Below are some suggestions for the completion of different sections of the diagram. This could be provided to students at the end of the activity to ensure they have collected all necessary information, this activity could also be adapted as a cloze passage or it could be partially completed with sections missing for students to complete.
· Definition and synonyms – admiration (noun): a feeling of respect and approval for someone or something because of their qualities or achievements. Synonyms include respect, esteem, appreciation, adoration and reverence.
· Characteristics – respect, appreciation, positive feelings, inspiration, courage, honesty, selfless, acknowledgement of qualities and achievements.
· Examples – admiring a mentor for their guidance and support, appreciating a friend’s kindness and generosity, recognising a teammate’s effort in a game.
· Non-examples – feeling disdain for someone’s actions, showing contempt towards a peer, indifference to someone’s achievements, criticising someone’s efforts instead of acknowledging them.
[bookmark: _Hlk163467022]Student note: a Frayer diagram is a graphic organiser that can be used to determine, clarify and analyse word meaning and structures. You will develop and deepen your understanding of the word in the centre of the Frayer diagram by completing the 4 squares with prompts that surround it. You can record your notes as dot points, full sentences or images where appropriate.
1. Drawing on the class brainstorm and your own knowledge, work with your partner or group to complete the Frayer diagram below to gather and organise key ideas and develop your understanding of the term.

Figure 11 – admiration Frayer diagram
[image: A Frayer model with prompts to explore the term 'Admiration'.]


[bookmark: _Toc205909229]Phase 3a, activity 4 – exploring the imaginative features of ‘Dear Kath’
Teacher note: you may choose to play students the audio excepts from the In conversation with writers – Dalton – Part 1 – Dear Kath (12:08) podcast, the link can be found in PowerPoint Phase 3a – text annotations – Dalton – 11.1. The timestamps are as follows: 0:59–1:15 and 7:28–8:58.
Read the questions below to inform the notes you will take in the table of quotes from ‘In conversation with writers – Dalton – Part 1 – Dear Kath’. Complete the notes, see the example completed for you, then answer the questions in your English books.
Questions
1. In what ways does Trent Dalton’s reflection on the purpose of the fictionalised letter enhance the reader’s understanding of his intentions and the emotional depth he aims to convey?
How does Dalton’s characterisation of Kath influence the reader’s engagement with the ‘Dear Kath’ letter? How does it shape our emotional engagement and the overall purpose of the text?
Table 33 – Dalton on his imaginative letter
	Quote from Dalton
	Notes

	‘ I wanted to start that book with a love story and there was no better kind of tribute than, that, that piece actually writing a letter to the woman who wrote me letters, that’s what I was trying to do.’
	He sees writing a letter to Kath as a way to honour Kath.
Kath is important to him because she wrote him letters of encouragement and showed she believed in him.
The letter helps connect the theme of love stories to his relationship with Kath.
It creates a personal and warm tone for the book.
The letter invites readers to feel the depth of his gratitude for Kath and his ability to write and connect with people.

	‘ I was always wondering, how am I gonna open this book of this really strange collection of stories that I’ve got? And it was gold, Kyra. I came home with gold, like it was really, I was really surprised by what I got. And it was, how would you stitch all this together? And I, I thought, of course, I I will, I will bookend it and, and the thread will be a tribute to this incredible woman, essentially, essentially two letters. So it will open with a letter to Kath and it will sign off with a little thank you letter to Kath.’
	

	‘and so the “Dear Kath” letter was just this really, setting the scene type letter, but of course I sort of, I knew where it was going by the time I was writing it, so I knew what I had in my pocket and I could sort of set the reader up as well as, as, as me stating my intentions that “I am gonna honour you, Kath”. It was an, it was a, it was a, it was an a promise to myself as much as it was a promise to Kath that I will write with heart and truth and honesty and, no cynicism, like I will just refuse to be cynical.  So much cynicism in this world, and I was just like, Kath never believed in cynicism. You know, she was feisty and funny, and wry. But she wasn’t a cynic, you know? And, and, and I, and I love those type of people, you know, and, and so I wanted to write that letter filled with kind of Kath’s spirit.  And that’s where it all came from. And it was just the perfect sort of little grounding for the reader and for myself.’
	



[bookmark: _Toc205909230]Phase 3a, activity 5 – how connections are created in texts
Teacher note: the language devices table below may be provided to students to support their completion of this activity.
Types of connections
1. In your group, discuss and identify different types of connections that can be created within a text. Use the table below to record your ideas.
Table 34 – identifying connections
	Type of connection
	Explanation
	Examples from texts

	Emotional connection
	How does the text evoke feelings in the reader?
	

	Connections between characters/individuals
	How do characters/individuals relate to each other?
	

	Connections between events
	How are events linked or related in the text?
	

	Language devices
	What language features help create connections?
	

	Structural features
	How does the structure of the text affect these connections?
	

	Author’s perspective
	How does the author’s voice or experience connect with the subject?
	


Brainstorming connections
1. Discuss with your group how these connections can be created in a text. Use the table below to jot down your ideas.
Table 35 – how connections are created in texts
	Type of connection
	Prompt
	Notes

	Emotional
	How can an author evoke emotions? What language devices do they use?
	

	Between characters/individuals
	What language devices show relationships between characters/individuals?
	

	Between events
	How can events be linked in a text?
	

	Language devices
	What specific language devices help create connections?
	

	Structural features
	How does the organisation of the text influence connections?
	

	Author’s perspective
	How does the author’s personal connection to the subject enhance the text?
	


Sharing ideas
1. One member from your group will share your findings with the class. Prepare to present your group’s ideas on how connections can be created within a text. Make sure your response covers the type of connection, the main ideas and some examples.
Table 36 – language devices
	Language device
	Definition connected to connections
	Example related to connections

	abstraction
	Abstraction refers to concepts that are not tangible, helping to convey complex ideas about emotions and connections.
	Love and trust are essential to their friendship.

	alliteration
	Alliteration is when the same sound is repeated at the beginning of words, helping to highlight connections or themes in the text.
	Their shared secrets built strong bonds between them.

	allusion
	Allusion refers to something well-known, like a story or famous person, connecting characters to bigger ideas or themes.
	Their friendship was like that of Batman and Robin, always helping each other.

	anaphora
	Anaphora is the repetition of words at the beginning of sentences, showing the importance of shared experiences and feelings between characters/individuals.
	Together we laughed, together we cried, together we grew.

	complexity
	The state of having multiple interconnected parts, making something nuanced or difficult to understand.
	Intricacy, complication, depth, sophistication, complexity

	compound sentences
	Compound sentences connect 2 independent clauses, showing the relationship between different ideas or emotions.
	They were friends, and they understood each other well.

	conditional statement
	Conditional statements express hypothetical situations and their consequences, highlighting the complexity of choices in relationships.
	If they had communicated better, they might have avoided misunderstandings.

	cumulative sentences/listing
	Cumulative sentences build on a main idea with additional details, emphasising the richness of relationships.
	Their laughter, their secrets, their shared memories formed a bond.

	dialogue
	Dialogue represents spoken exchanges between characters, revealing their relationships and emotional states.
	“I can’t believe you did that,” she said, her voice trembling.

	emotional connection
	A bond or feeling of attachment between individuals or groups, which could affect how they view a place, person or community.
	Attachment, tie, bond, affinity, relationship

	ethos
	Ethos appeals to credibility and ethics, establishing trust in the character’s perspective and relationships.
	She spoke from experience, having faced similar challenges.

	hyperbole
	Hyperbole uses extreme exaggeration to show how strong feelings or connections are.
	Their friendship was so deep it could reach the bottom of the ocean.

	imagery
	Imagery uses descriptive language to create pictures in the reader’s mind, helping us feel the emotions and connections between characters or events.
	The sound of their laughter filled the room with warmth.

	irony
	Irony highlights contradictions between expectations and reality, often revealing deeper truths about relationships.
	He claimed to love her, yet he never made time for her.

	juxtaposition
	Juxtaposition places 2 different things next to each other to highlight their differences and the connections between them.
	In happy times and sad times, their friendship stayed strong.

	logos
	Logos appeals to logic and reason, providing rational arguments that strengthen the connections between ideas.
	The data showed that friendships improve mental health.

	metaphor
	A metaphor compares 2 different things to show how they are similar, helping us understand connections better.
	Their friendship was a bridge that brought them together.

	non-verbal cues
	Non-verbal cues refer to body language and expressions that convey meaning beyond words, highlighting emotional connections.
	She rolled her eyes, a clear sign of her frustration.

	oxymoron
	An oxymoron combines 2 opposite ideas to show the complexity of relationships.
	Their friendly argument showed how strong their connection was.

	pathos
	Pathos appeals to emotions, evoking feelings that connect the reader to the characters’ experiences.
	His heart ached as he remembered their last conversation.

	personification
	Personification gives human qualities to non-human things, showing emotional connections between characters and their feelings.
	The memories of their time together smiled in her mind.

	point of view
	The perspective or angle from which an idea, event or experience is perceived or presented in a text.
	Perspective, viewpoint, stance, angle, outlook

	repetition
	Repetition means saying the same words or phrases multiple times to emphasise important ideas or connections.
	We are friends. We are family. We are always together.

	rhetorical question
	A rhetorical question is a question that doesn’t need an answer, making us think about the strength of connections.
	What is stronger than the bond formed through shared experiences?

	short fragmented sentences
	Short, fragmented sentences create a sense of urgency or emotional tension, highlighting the complexity of relationships.
	It was unexpected. It was real.

	simile
	A simile compares 2 things using ‘like’ or ‘as’, making it easier to see their connections through familiar images.
	Their bond was like a strong rope, very difficult to break.

	symbol
	Symbolism uses symbols to represent ideas, helping to explain connections and themes in the story.
	The shared book was a symbol of their strong friendship.

	tenor
	Tenor refers to the participants involved in a communication situation and their relationships, helping to understand the connections within the text.
	The letter reveals a warm connection between Dalton and Kath, showing their deep bond.




[bookmark: _Toc205909231]Phase 3a, activity 6 – connections in Core text 1
Student note: this activity will help you identify and explore the connections within Trent Dalton’s ‘Dear Kath’ by re-reading the text, analysing how the author uses structure, language and personal voice to build these connections, and visually representing your understanding.
Re-read and annotate
1. As you re-read Core text 1, highlight the connections within the text. Look for relationships between individuals, events, emotions and language.
2. Use the table below to identify and write down the connections you find. Include specific examples and notes on how Dalton creates these connections.
Table 37 – connections in ‘Dear Kath’
	Type of connection
	Evidence from text (include the textual reference)
	How it’s created (structure, language, personal voice)

	Emotional connection
	
	

	Connections between individuals
	
	

	Connections between events
	
	

	Language devices
	
	

	Author’s voice
	
	


Concept map
1. Using the connections you noted, create a concept map in your English book that visually represents the relationships within the text.
1. Central idea – write the central theme or main idea of ‘Dear Kath’ in the centre of your concept map.
1. Branches – create branches for each connection you identified. Use lines to connect related ideas and show how they influence each other.
1. Branch annotations – make brief notes along the branch lines to identify the significance of the connection.


[bookmark: _Toc205909232]Phase 3a, activity 7 – symbolism of the typewriter
Teacher note: adjust the table cells if providing students a hard copy of this activity.
1. Highlight references to the typewriter in Core text 1 – ‘Dear Kath’ by Trent Dalton.
1. Select the 3 references you think are most significant and add them to the table below. An example has been completed.
Student note: these definitions come from the example in the table below.
· A legacy is what someone leaves behind after they are gone. It can be things like memories, values or special items that remind others of that person. A legacy can also be the positive influence or lessons someone shares with others that continue to affect people in the future.
· To advocate means to support or help something or someone. When you advocate for a cause, you speak up for it and try to make it better or help others understand it. For example, you might advocate for your friend if they need help.
· A simile is a way of comparing 2 things using the words ‘like’ or ‘as’. It helps describe something by saying it is similar to something else. Similes make descriptions more interesting and vivid.
· Nostalgia is a feeling of warmth and happiness when you remember good times from the past. It often brings back happy memories with friends or family, but it can also make you feel a little sad because those moments are gone.
Table 38 – symbolism of the typewriter
	Reference to typewriter (quote from the text)
	What the typewriter symbolises
	Language feature used
	Impact on the reader

	‘She wanted you to have it,’ he said.
‘The Olivetti is working like a dream, Kath.’
	The typewriter symbolises legacy, memory and the power of storytelling. It connects Dalton to Kath’s values and continues her mission of listening and advocating through writing.
	Symbolism
Simile: ‘The Olivetti is working like a dream, Kath.’ This compares the typewriter’s performance to a ‘dream’, meaning it works very well and smoothly.
	It creates an emotional connection and sense of continuity.
It creates a strong positive image, suggesting that the typewriter is functioning perfectly and effortlessly, which can evoke feelings of satisfaction and happiness.
It helps the reader feel the joy and nostalgia associated with the typewriter, emphasising its importance and the memories connected to it.
Readers feel the deep respect Dalton has for Kath and understand the importance of stories and connection through writing.

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


1. Discuss the contents of your table with a partner. Add additional notes to your table where you have identified the same references and add a new row with a reference from your partner.
[bookmark: _Toc205909233]Phase 3a, activity 8 – exploring perspectives on symbolism
Teacher note: follow the instructions below to facilitate this activity. This has been adapted from Perspectives (Previously Six Thinking Hats).
0. Divide the class. Organise students into small groups and assign each group one of the thinking hats.
0. Group discussion. Allow time for each group to discuss their assigned hat, encouraging them to generate insights related to the symbolism of the typewriter in Dalton’s letter and its significance as a gift. Students should record their ideas in the table below and refer to the text as needed.
0. Share insights. After discussions, reconvene as a class and have each group share their insights. This will create a comprehensive understanding of the typewriter’s symbolism and its role as a catalyst. Students should take notes to fill in the information for the remainder of the hats.
Note: the final column of the table below is completed for teacher reference. Remove the contents before distributing to students. You may choose to keep some rows as examples (consider the needs of your students when making these selections).
1. In your group, complete the row for your assigned hat in the table below. See the example that has been completed for you and use the questions below to guide the focus of your note making for the final column.
1. What does the typewriter symbolise in Dalton’s letter to Kath?
1. How does the typewriter contribute to the overall themes of memory and connection?
1. How does the typewriter, as a gift, act as a catalyst for Dalton’s reflections on his relationship with Kath?
Table 39 – six thinking hats
	Hat
	Focus
	Insights from Dalton

	White hat – focus on facts: Gather and examine the information available about the typewriter.
	What do I know?
What facts or information do I have?
What do I need to learn?
	The typewriter is an important object in Dalton’s letter.
It symbolises his connection to Kath and their shared memories.
The typewriter was a gift, which makes it even more special.
I want to find out how the typewriter represents communication and memories.

	Red hat – emotional response: Express feelings and emotions related to the typewriter.
	How do I feel about this?
What emotions do I have regarding the typewriter?
	I feel nostalgic when I think about the typewriter because it reminds me of special moments.
I like that it represents creativity and the power of words.
I also feel sad because it reminds me that Kath is gone.

	Black hat – critical thinking: Identify the potential problems or negative aspects associated with the typewriter.
	What are the problems or negative aspects?
What might go wrong with this idea?
	The typewriter may remind Dalton of his loss and the past he cannot change.
It could bring up painful memories of grief.
There is a risk that focusing on the typewriter might take away from other important themes in the letter.

	Yellow hat – positive aspects: Explore the benefits and positive meanings of the typewriter.
	What are the positive aspects?
Why is the typewriter a good symbol?
	The typewriter shows how words can keep memories alive.
As a gift from Kath, it reminds Dalton of her influence and love.
It represents the beauty of communication and how memories can live on through writing.

	Green hat – creative thinking: Generate new ideas and creative possibilities related to the typewriter.
	What new ideas can we think of?
How can the typewriter inspire us creatively?
	I can think of the typewriter as a way to keep talking to Kath through writing.
I might write letters to Kath to express my feelings and keep her memory alive.
The typewriter could inspire me to create a story about memories and connections.

	Blue hat – overall thinking process: Reflect on the thinking process and summarise where the discussion is heading.
	What is the overall thinking required?
Where are we now in our analysis?
	I need to think about how the typewriter connects to the main themes of the letter.
I should consider Dalton’s emotional journey as he talks about Kath and the typewriter as a gift.
We are currently exploring the meaning of the typewriter and how it helps Dalton reflect on his relationship with Kath.



[bookmark: _Toc205909234]Phase 3a, activity 9 – Dalton on the gift of the typewriter
Teacher note: provide students with a copy of the podcast transcript to support completion of this task. Refer to Pre-reading – listening skills for advice on how to adapt this task.
For this activity you will listen to the ‘In conversation with writers–Dalton– Part 1–Dear Kath’ podcast with Trent Dalton where he talks about the gift of the typewriter and its influence. Follow the steps below.
1. Read the questions and highlight key words or phrases, you are listening for information related to these.
1. Listen to the podcast.
1. Listen to the podcast for a second time and take notes in your English books to support you in developing your answer.
Student note: there is a vocabulary table with key terms from the interview to which you may refer. You may need to listen to sections of the audio more than once, you are encouraged to pause, rewind and re-listen.
1. Questions
1. How did Dalton receive the typewriter, and what prompted this gift?
What emotions does Dalton express regarding the typewriter and its connection to Kath?
In what ways does Dalton indicate the typewriter has influenced his writing and the stories he collects from others?
What broader significance does Dalton attribute to the act of giving the typewriter, especially regarding communication and healing?
1. Share your answers with a peer. Discuss and refine your answers.

Table 40 – interview vocabulary support
	Vocabulary term
	Definition
	Example from transcript
	Synonyms
	Antonyms

	Journalist
	A person who writes news articles for newspapers, magazines or websites.
	‘When I was starting out as a journalist in my local metro newspaper called The Courier Mail.’
	Reporter, writer
	

	Correspondence
	The act of sending and receiving letters or messages.
	‘She started her correspondence, which is such a gift, right?’
	Communication, letters
	Silence, disconnection

	Tribute
	A special gift or statement to show respect or thanks to someone.
	‘There was no better kind of tribute than writing a letter to the woman who wrote me letters.’
	Homage, acknowledgement
	Criticism, insult

	Deathbed
	A term used to describe the last moments of a person’s life, often including important wishes or requests they want to share with loved ones.
	‘It was one of her deathbed requests.’
	Final moments, last wishes
	

	Gesture
	A movement or action that shows a feeling or intention, often used to express kindness or thoughtfulness.
	‘Typewriters are beautiful instruments and it was such a great gesture of Kath’s.’
	Action, sign
	Neglect, inaction

	Prompted
	To cause someone to take action or feel a certain way.
	‘It was the gift of her Olivetti typewriter that prompted you to seek out these stories from strangers.’
	Induced, motivated
	Deterred, discouraged

	Heal
	The process of becoming healthy again, especially emotionally.
	‘I get letters from people who now have read that Love Stories book and talk about how it helped them heal.’
	Recovery, restoration
	Injury, harm


1. 
[bookmark: _Toc205909235]Phase 3a, activity 10 – imaginative writing about a gift
Teacher note: for this activity ensure that students have access to a recording device. Inform them of the preferred classroom platform for uploading their recording. Adapt elements of this activity as needed to suit your class. Like many hybrid texts, podcasts often involve imaginative or fictionalised writing as part of the larger discursive structure, use this activity to emphasise this point with students.
Students may choose to use the paragraph from this activity as part of their assessment composition. Activity 5 below is adapted from TAG (Tell, Ask, Give).
For this activity, imagine you have been asked to record a one to 2-minute segment of a discursive podcast called, ‘Gift fails and wins’. Your segment will be featured in an episode dedicated to sharing interesting stories about the experience of receiving gifts.
You will first compose an imaginative piece of writing about a fictional gift a character has received and then you will record yourself reading this aloud.
Planning your paragraph
1. Follow the steps below to plan and write your imaginative paragraph about a fictional gift.
Create a special gift. Imagine a unique gift, similar to Dalton’s typewriter in his letter to Kath. Write a paragraph describing a key moment in your story when the character receives this gift and explore its deeper meaning.
Use the table below to organise your ideas.
Table 41 – imaginative writing about a gift scaffold
	Element
	Guiding questions
	Ideas

	Gift description
	What is the gift? (for example, a magical compass, a vintage diary)
What does it look like? (for example, ornate, worn, colourful)
What materials is it made from? (for example, metal, leather, paper)
	

	Key moment
	When did the character receive this gift? (for example, a birthday, a special occasion)
Who was present during this moment? (for example, family, friends, mentors)
What was happening around the character at that time? (for example, a celebration, a quiet moment)
	

	Significance
	Who gave the gift to the character? (for example, a mentor, a friend)
Why did this person give the gift? (for example, to inspire, to remember)
What does this gift represent in the character’s relationship with the giver? (for example, guidance, support)
	

	Symbolism
	How does the gift symbolise something bigger? (for example, the compass symbolises direction in life)
What ideas, values or memories does it represent? (for example, adventure, growth)
How does this symbolism connect to the character’s feelings or experiences? (for example, reminds them of a turning point)
	

	Emotional connection
	How does this gift make the character feel? (for example, hopeful, inspired)
What memories does it bring back? (for example, past adventures, lessons learned)
How does it connect to the character’s past or present? (for example, a reminder of a pivotal moment)
	

	Imagery and descriptive language
	What vivid details can you include to create a picture in the reader’s mind? (for example, ‘The compass glimmered with a golden light.’)
What sensory details (sights, sounds, smells, and so on) can you incorporate? (for example, ‘The soft rustle of the diary pages filled the air.’)
	

	Reflections
	How does this gift shape the character’s understanding of themselves or their relationship with the giver? (for example, ‘This gift marks the beginning of a new journey.’)
	


Drafting and refining your paragraph
1. Draft your paragraph: once you have your ideas organised, select elements to focus on and use them to draft your imaginative paragraph, ensuring you elaborate on each point.
2. Providing and receiving peer feedback: use the TAG (Tell, Ask, Give) protocol to provide feedback to each other on your drafts.
1. Tell – start with something positive about the work. For example: ‘I really liked how you described the gift.’
1. Ask – pose a question to encourage deeper thinking or clarification. For example: ‘What inspired you to choose this gift?’
1. Give – offer a specific suggestion for improvement. For example: ‘You could add more sensory details to enhance the imagery.’
Table 42 – TAG peer feedback
	Peer feedback
	Tell
	Ask
	Give

	Peer 1
	
	
	

	Peer 2
	
	
	

	Peer 3
	
	
	


3. Review and revise: review the feedback from your peers and apply to your piece. Review your piece again to add more details, improve clarity and enhance emotional impact.
Preparing your recording
Once you have finalised your paragraph, think about your verbal delivery of the paragraph and your recording.
1. Consider the features of speech in the table below.
1. Determine the tone you will use that matches the message of your paragraph. You may choose a combination of: joyful, nostalgic, humorous, reflective, sarcastic, excited, disappointed, grateful, playful, sincere, wistful, amused or surprised.
z. Highlight or annotate sections of your paragraph that you will emphasise, pause for effect, shift your tone and play with your speaking volume.
Table 43 – features of speech
	Features
	Description

	Clarity
	Speak as clearly as you can. Avoid mumbling your words.

	Pacing
	Speak at a steady speed, don’t talk too fast or too slow. This helps listeners keep up.

	Tone and emotion
	Use a voice that matches the message of your paragraph. Tone is the quality or feeling in your voice that shows your emotions or attitude. It’s how you express feelings like happiness, sadness or anger when you speak. Show feelings to keep listeners interested.

	Volume
	Make sure your voice is loud enough to hear but not too loud. You may choose to change your volume depending on the message you are trying to get across.

	Pause for effect
	Take short breaks to highlight important points and give listeners time to think.

	Pronunciation
	Try your best to pronounce words as clearly as you can. You may need to hear the word spoken and practise.

	Pitch
	Pitch refers to how high or low a sound is. In speaking, it’s the level of your voice, like when you raise your voice to ask a question or lower it to make a statement.

	Inflection
	Change your pitch and tone to keep it interesting and to emphasise key ideas.

	Breathing
	Take deep breaths to stay calm and avoid running out of breath while speaking.

	Engagement
	Think about your audience and try to connect with them using clear and relatable language.

	Emphasis
	Use emphasis to highlight important words or phrases in your speech. This can help convey meaning and engage listeners more effectively.


48. Practise reading your paragraph before recording. This is where you can experiment in your application of the features you planned to use.
49. Complete your recording on the platform indicated by your teacher and upload as instructed.


[bookmark: _Toc205909236]Phase 3a, activity 11 – Dalton’s discursive choices
Student note: ‘Discursive texts are texts whose primary focus is to explore an idea or variety of topics. These texts involve the discussion of an idea(s) or opinion(s) without the direct intention of persuading the reader, listener or viewer to adopt any single point of view’ (NESA 2024).
1. Read through your assigned section of Core text 1 – ‘Dear Kath’ by Trent Dalton and complete the table below.
Table 44 – discursive features in ‘Dear Kath’
	Discursive feature
	Example from the letter
	How the feature has been used and its effect

	Personal reflection
	‘You knew the secret to it all, how the greatest gift we can give to the world is to shut up and listen to it.’
	Dalton shares a lesson he learned from Kath, about listening and understanding others. It encourages readers to think about their own relationships and how important it is to listen to others.

	
	
	

	
	
	

	
	
	



Teacher note: depending on the needs of your students you may choose to provide the table below as a support for the completion of this activity.
Table 45 – discursive features
	Discursive language device
	Definition
	Example
	Impact

	Exploring different views
	Showing different opinions about a topic.
	Some people think technology makes us lonely, while others believe it helps us connect.
	Helps readers understand the complexity of an issue.

	Reflective tone
	Writing that shares personal thoughts and feelings.
	When I think about my childhood, I see how my parents worked hard for me.
	Creates a personal connection and invites empathy.

	Contrasting ideas
	Comparing opposite opinions or situations to show differences.
	Some people give up when things get tough, but others keep trying and become stronger.
	Highlights different perspectives and encourages critical thinking.

	Using humour
	Adding funny parts to make the writing enjoyable.
	Life is funny; one moment you’re enjoying a sunny day, and the next, it’s raining without an umbrella!
	Lightens the mood and keeps the reader interested.

	Open questions
	Asking questions that encourage further thinking.
	What does it mean to really listen to someone?
	Stimulates thought and discussion among readers.

	Feeling and connection
	Writing that helps people understand each other’s emotions.
	We all know what it feels like to lose someone; it’s something that connects us.
	Fosters empathy and shared understanding among readers.

	Deep questions
	Asking important questions about life and society.
	What does it really mean to be successful in life?
	Encourages readers to reflect on their own beliefs and values.

	Using imagery
	Describing things in detail to create a picture in the reader’s mind.
	The sun set, turning the sky a beautiful orange and purple.
	Creates vivid images that enhance the reader’s experience.

	Cultural references
	Mentioning cultural ideas or stories to explain something.
	Like a phoenix rising from the ashes, we too can come back stronger after difficulties.
	Connects readers through shared cultural knowledge and experiences.

	Inclusive language
	Using words that include everyone and show respect for different backgrounds.
	Everyone has a story to share, adding to our understanding of each other.
	Promotes inclusivity and respect, making all readers feel valued.


[bookmark: _Toc205909237]Phase 3a, resource 4 – Dalton’s discursive choices
Teacher note: depending on the needs of your students you may choose to provide the table below as a support for the completion of the activity outlined in the teaching and learning program.
Table 46 – discursive features in ‘Dear Kath’ sample table
	Discursive feature
	Example from the letter
	How the feature has been used and its effect

	Different points of view
	‘Judy and Greg, those beautiful children of yours, said the most beautiful things about you.’
	Dalton writes about how Kath was loved by others, like her children, showing different views of her life. It shows that Kath was loved by many people, giving a fuller picture of her life.

	Reflecting on feelings
	‘I feel like being open and true and right flippin’ here, right flippin’ now.’
	Dalton writes about his own feelings openly, reflecting on his emotions about Kath’s death. It helps the reader understand Dalton’s personal feelings and encourages them to think about their own emotions.

	Contrasting different ideas
	‘The global market for cynical and glib has been flooded... Some four million people and counting are dead from a virus and, hell no, I don’t feel like being sarcastic.’
	Dalton compares the sadness of his personal loss with the world’s difficult situation, like the pandemic. It shows how he is feeling deeply, while also reflecting on what’s happening in the world.

	Personal reflection with universal ideas
	‘You knew the secret to it all, how the greatest gift we can give to the world is to shut up and listen to it.’
	Dalton shares a lesson he learned from Kath, about listening and understanding others. It encourages readers to think about their own relationships and how important it is to listen to others.

	Using humour to connect
	‘The cynics bob up in your cornflakes, pop out of your toaster in the morning like a burnt slice of mouldy Tip-Top.’
	Dalton uses humorous language to talk about something serious, making it easier to read. It makes the letter more relatable and lightens the mood, making it feel less sad and more personal.

	Leaving things open for reflection
	‘And now here’s another friend, a woman named Helen Clarke, standing in front of my writing desk. “I’ve got a love story,” she says.’
	Dalton doesn’t finish his story but instead moves on to listen to more love stories. It makes the reader think about the ongoing process of listening and learning from others.

	Anecdotes
	‘I told Greg some things he didn’t know about you, like how you wrote me those beautiful and tender emails when dad was finally killed by the durries.’
	Dalton shares memories of Kath to show what she meant to him and how she helped him. The reader can connect emotionally to Dalton’s personal memories, making Kath’s life feel real and important.

	Thinking about ideas
	‘I know Kath would say it sounds cheesy as hell... But do ya reckon she’d mind if I did something like that with her typewriter?’
	Dalton talks about his own ideas and the bigger meaning behind his work and life, including the impact of the pandemic. It helps readers think about their own legacies and what’s important to them in life.



[bookmark: _Toc205909238]Core formative task 2 – discursive response – letter of gratitude
The purpose of this task is to support you to express your perspective towards a relationship with a significant person in your life through written communication. You should use a symbol or extended metaphor that represents your relationship with this person in your composition.
Student note: to assist you in gathering your ideas for this task, draw on Phase 3a, activity 5 – how connections are created in texts, Phase 3a, activity 10 – imaginative writing about a gift and Phase 3a, activity 11 – Dalton’s discursive choices.
In your writing journal, you will write a 300 to 500-word letter of gratitude to a significant person in your life. The letter should emphasise how this person shaped who you are today.
For this task, choose a specific person who has:
expanded your understanding of the world
challenged your thinking
led you to align with or challenge certain perspectives or ideas
influenced the way you approach particular parts of your life.
Follow the steps below to complete this task:
1. Choose a person in your life who has made a significant impact on you. This could be a family member, friend, teacher, sportsperson, mentor or anyone you feel grateful towards. The expression of this gratitude does not need to be positive or negative. It should reflect the codes and conventions of discursive writing.
Reflect on your experience with this person and consider how this person has shaped or influenced you. You may
1. choose a specific event that you feel marked a significant moment
ab. reflect on how the person’s behaviour or actions have influenced your own personal growth.
Identify a symbol or extended metaphor that represents your relationship with this person. Examples might include
1. a gift received or given
a shared experience
something that reflects how the complexity of the relationship has evolved over time.
Plan your letter using the scaffold provided below and compose a draft.
Review and edit your work as guided by your teacher.
Refine your letter in response to peer feedback and complete a final copy for submission. You may choose to share your letter with your subject.
Table 47 – letter outline
	Section
	Guiding questions and prompts
	Sentence starters

	Greeting
	Who are you writing to?
	Dear [Name],

	Purpose
	Why are you writing this letter?
	I am writing to say thank you for …
This letter is to show how much I appreciate …

	Introduction to the person
	Who is this person? What is your relationship? Why is this person important to you?
	You are my [friend/teacher/parent/mentor] and you have always …
I admire you because …

	Describe the event, behaviour or actions that have influenced your personal growth
	What did you achieve with their help? What was difficult? How did they support you?
	With your help, I was able to …
You supported me when I …
Thanks to you, I achieved …

	Personal example or story
	What specific memory or moment shows their support?
	I remember a time when…
You were there when …
This made me feel …

	Symbol or metaphor
	What object, gift or image represents your relationship? Why?
	Our relationship is like a [tree/lighthouse/bridge] because …
The [object] you gave me reminds me of …

	Explain the symbol or metaphor
	Why did you choose this symbol? How does it reflect your relationship or experience?
	This symbol shows how …
It represents … because …

	Express gratitude
	What do you want to say to them from your heart?
	I am truly grateful for …
Thank you for always …
You have made a big difference in my life because …

	Closing
	How will you end the letter?
	With love,
Sincerely,
Forever thankful,
[Your name]




[bookmark: _Toc205909239]Phase 3a, resource 5 – Core formative task 2 support material menu
Teacher note: you may choose to provide some or all of this support material to students. Edit and adapt to suit the needs of your students, some suggestions for implementation have been made below. The Writing in Secondary Grammar Guide contains sections students can be directed towards to support their word and sentence-level skill acquisition.
1. Below are some support materials and strategies to assist students in their preparation for Core formative task 2.
Table 48 – pre-writing supports for Core formative task 2
	Pre-writing supports
	Details

	Clarify purpose and structure visually
	Provide a visual model or annotated exemplar of a gratitude letter, especially one using a symbol or metaphor (one has been provided at the end of this resource).
Create a Graphic organiser or scaffolded planning sheet with sections for: person chosen, milestone achieved, type of support given, chosen metaphor or symbol and key moments to include.

	Pre-teaching key vocabulary
	Explicitly teach target words and phrases. Provide these in a word wall, glossary or bilingual word list where appropriate.
Emotive language: grateful, appreciate, thankful, admire, touched by ...
Sentence stems: You have helped me …, This reminds me of …, Without you, I wouldn’t have …
Figurative language: metaphor, symbol, represents, reminds me of, reflects …

	Model thinking process
	Use a think-aloud or the model response to explain the choice of person, brainstorm milestones, personal impact and generate ideas for symbols and metaphors (using images if needed).


Below are some support materials and strategies to assist students in the composition stage of Core formative task 2.
Table 49 – during writing supports for Core formative task 2
	During writing supports
	Details

	Sentence starters and paragraph frames
	Provide sentence starters or writing scaffolds aligned with the suggested structure
Dear …,
I’m writing this letter to say thank you for ...
You supported me when ...
This helped me to ...
Our relationship reminds me of a … because ...

	Bilingual or visual metaphor support
	Offer a bank of metaphor ideas with images and short explanations. Below are some examples
tree – growing together, strong roots
lantern – light in dark times
bridge – connection between different points in life
compass – guidance and direction.
Where needed, encourage discussion in home language before translating ideas to English, if possible and appropriate.


Below are some support materials and strategies to assist students in the editing stage of Core formative task 2.
Table 50 – editing and revising supports for Core formative task 2
	Editing and revising supports
	Details

	Peer or teacher feedback checklist (with visuals)
	Use a simple checklist
Did I clearly explain who I’m writing to and why?
Did I describe a specific time they helped me?
Did I use a metaphor or symbol to show our relationship?
Did I check for grammar/spelling mistakes?
Does my tone sound grateful and respectful?
Provide visual icons or home language translations alongside each item as necessary.

	Grammar mini-lessons based on common needs
	You may develop lessons on past tense for recounting events; modal verbs: ‘could’, ‘would’, ‘should’ in reflective tone; sentence combining using the conjunctions ‘because’, ‘but’, ‘and’, ‘so’ effectively.




Below is vocabulary support to assist students throughout Core formative task 2.
Table 51 – vocabulary support for Core formative task 2
	Word or phrase
	Student-friendly definition
	Example sentence

	anecdote
	A short, true story about something that happened in your life.
	I included an anecdote about when my friend helped me study.

	appreciate
	To recognise and be thankful for something or someone.
	I appreciate everything you’ve done for me.

	compose
	To write or create something, like a letter or story.
	I will compose a letter of thanks for my coach.

	describe
	To give details about something so others understand it.
	I want to describe the way you helped me through school.

	emotions
	Feelings like happiness, sadness, love or gratitude.
	I want to express my emotions honestly in this letter.

	encourage
	To give someone confidence or hope.
	You always encourage me when I feel nervous.

	gratitude
	A strong feeling of being thankful.
	I want to show you my gratitude for always supporting me.

	impact
	The strong effect something or someone has on you.
	Your kindness had a big impact on my life.

	meaningful
	Important or full of meaning and emotion.
	This gift is very meaningful to me.

	metaphor
	A way of describing something by saying it is something else to show a deeper meaning.
	You are my compass – you always help me find my way.

	milestone
	An important achievement or event in your life.
	Graduating from high school was a big milestone for me.

	personal growth
	The way a person improves or changes over time.
	Her advice helped me with my personal growth.

	reflect
	To think deeply about something that happened.
	I reflected on how much my mum helped me grow as a person.

	relationship
	The way 2 people are connected or feel about each other.
	I have a close relationship with my grandfather.

	represent
	To be a sign or symbol of something.
	The tree represents our strong relationship.

	sincere
	Honest and full of real feeling.
	This letter is a sincere thank you from my heart.

	support
	Help or encouragement given to someone.
	My sister gave me emotional support during a hard time.

	symbol
	An object or image that represents a bigger idea or feeling.
	The sunflower is a symbol of our friendship.

	tone
	The feeling or attitude in your writing (for example, happy, respectful).
	The tone of the letter should be warm and thankful.



Sample letter of gratitude
Teacher note: use the student sample letter of gratitude in the Student assessment samples – 11.1. You may choose to use it in the following ways to support students’ successful completion of this task.
· Model text analysis – analyse a sample letter as a class, identifying structure, emotive language, personal anecdotes and metaphors while colour-coding components.
· Jigsaw activity – reconstruct the letter – cut the letter into paragraphs for groups to rearrange in the correct order, justifying choices based on sequencing and emotional flow.
· Sentence starter matching or cloze activity – use a cloze version of the letter for students to fill in blanks or match sentence halves to support sentence construction.
· Idea brainstorming inspired by the sample – prompt students to reflect on their relationships by asking about significant people and comfort symbols, using a graphic organiser for planning.
· Group work – create a class word bank – collaborate in pairs to identify emotional words, action verbs and gratitude phrases to create a classroom word bank for drafting letters.
· Model then write – parallel writing task – guide students in writing their own letters using the sample’s structure, providing sentence frames and allowing use of their home language for brainstorming, focused on gratitude, memories, metaphors, emotion and tone.


Peer feedback rubric
Teacher note: this peer feedback rubric may be used in the following ways to support students’ successful completion of this task.
· Introduce the rubric – explain the purpose of the peer feedback rubric and clarify expectations for each criterion and level.
· Model the process – use the sample letter to demonstrate how to use the rubric to assess it, highlight strengths and areas for improvement.
· Organise peer review groups – divide the class into small groups or pairs for peer review, ensuring each student has a copy of the rubric.
· Conduct the peer review – instruct students to read each other’s letters carefully and provide feedback using the rubric as a guide.
· Facilitate group discussions – to share insights on the feedback given and received, encouraging reflection on the process.
· Encourage reflection – have students reflect on the feedback they received and how they plan to incorporate it into their revisions.
Table 52 – peer feedback rubric
	Criteria
	Extensive
	Thorough
	Sound
	Basic
	Limited

	Purpose and audience
Is it clearly a letter of gratitude? Is the tone appropriate?
	Strong, sincere tone, clearly expresses deep gratitude and appreciation
	Mostly sincere and appropriate, expresses gratitude well
	Shows some gratitude, but not always clear or consistent
	Does not have a clear purpose or does not match the task
	There is no sense of purpose or audience awareness

	Structure and organisation
Does it follow a clear structure: greeting, intro, body, conclusion?
	Well-structured and flows smoothly, each part is clearly developed
	Structure is mostly clear with some transitions
	Structure is adequate with some inconsistency at times
	Does not have clear structure, difficult to follow
	There is no structure, very disorganised

	Use of personal anecdote
Is there a meaningful memory or example included?
	Includes a powerful and personal anecdote that adds emotion and meaning
	Includes a relevant example or anecdote
	Gives an adequate example that could benefit from further elaboration
	There is no clear personal example or memory given
	There is no attempt to include personal experience

	Symbol or metaphor
Is there a symbol/metaphor that shows the relationship?
	Creative and meaningful metaphor or symbol used effectively
	Symbol/metaphor is present and mostly explained
	Symbol is mentioned but not well explained
	There is no symbol/metaphor or its use is unclear
	There is no use of symbolism or metaphor

	Language and expression
Is the writing clear, emotional and reflective?
	Expressive and heartfelt language; uses a variety of words and phrases
	Clear language with some emotional expression
	Some effort to express feelings, but language is simple
	There is limited language use and it is hard to understand emotions
	The language is vague

	Grammar, spelling and punctuation
Is it mostly correct and easy to read?
	Very few errors; writing is polished and easy to read
	Well-developed editing, but may have some inconsistency of language use that does not affect understanding
	Frequent errors that sometimes confuse the reader
	There are many errors that make it hard to understand
	There are numerous errors that make the text unreadable


Written feedback:
One thing I really liked about your letter was ...
The metaphor of a tree was powerful!
One suggestion to make your letter stronger is ...
Maybe explain more about the memory you shared.
One sentence that stood out to me was ...
‘Your smile gave me hope’ – that was really touching!

[bookmark: _Toc197083887][bookmark: _Toc205909240]Phase 3b – engaging personally, analytically and critically with texts – Core text 2 – ‘The tent village at Musgrave Park’ by Lillian O’Neill
In the ‘engaging personally, analytically and critically with texts’ phase, students enhance their vocabulary, contextual understanding and analytical skills. Through this phase, students build the capacity to appreciate, understand and analyse the core text ‘The tent village at Musgrave Park’ by Lillian O’Neill critically, setting the stage for their ongoing engagement with the text and supporting their development as thoughtful readers and writers.
The core text is used to strengthen literacy skills as students collaboratively investigate the cultural and language demands of ‘The tent village at Musgrave Park’ by Lillian O’Neill. Students investigate the form, engage with composer interviews for insights into the text and closely analyse the language and textual features specific to persuasive and discursive forms. Through an exploration of hybrid texts, students are provided with various opportunities to apply their newfound understanding, including completion of Core formative task 3, which deepens their engagement and enhances their ability to interpret and analyse the text. This deepens students’ conceptual understanding of the focus area through the core text, allowing them to demonstrate their knowledge and skills through a range of compositions.
Teacher note: this teaching and learning program has been designed for the delivery of Phase 3b to follow the delivery of Phase 3a. The complexity and concepts of the core texts build with the progression of the phases. If you are using different texts, please give consideration to how this will work in your context. Also note that Phase 4 – connecting critically and deepening conceptual understanding of the focus area and the texts and Phase 5 – composing critically and creatively in response to the focus area and texts have been integrated into this Phase 3b. This is identified at the start of activity instructions using the name (Integrated Phase [number of the phase]).


[bookmark: _Toc205909241]Phase 3b, activity 1 – Aboriginal Tent Embassy viewing task
Teacher note: Aboriginal and/or Torres Strait Islander peoples are advised that the video below may contain references to people who have died. To support student engagement with the task, consider the strategies and advice below and adapt to suit class needs. Edit the table spacing before printing. To support engagement with the video, Australia Day: How a sun umbrella started 50 years of Aboriginal protest - BBC News (3:42):
· ensure closed captions are turned on
· allow repeat viewings or allow independent viewing where a student can view, pause and respond at their own pace
· depending on the complexity of the text and student language proficiency, it may be appropriate to provide answers to sections as models, partial answers, multiple choice options or cloze style questions
· when selecting videos and other multimodal texts with spoken elements, consider accent, tone, pace and pitch. In some instances, it may be appropriate to source an alternative text to deliver the same learning. Also consider the balance of text, visual and spoken material for cognitive load.
Before viewing
1. Read the information below before viewing the video.
Context – the Aboriginal Tent Embassy is in Canberra, the capital of Australia. It was started by Aboriginal peoples in 1972 to protest land rights and to ask for recognition of their history and culture. The embassy is a symbol of protest for Aboriginal peoples, and it still exists today.
Key vocabulary – the table below contains some important words that will help you understand the video.
Teacher note: include images as per the suggestions in the final column of the table to support student understanding. If not necessary, remove the column before distribution. You may ask students to complete this task in their English books or on this activity sheet, adjust spacing for the latter.
Table 53 – key vocabulary terms
	Word
	Simple definition
	Picture/visual example

	colonisation
	When one country takes control of another country.
	[Image of one country taking land from another]

	dispossession
	Losing land or property.
	[Image of land being taken away]

	land rights
	The right to own and care for land.
	[Image of people standing on land, or a land title document]

	protest
	To speak out against something, usually something unfair.
	[Image of people holding signs or standing together]

	sovereignty
	The right to control your own land and life.
	[Image of a flag, representing control and independence]


While viewing
1. Read through the questions below. This will help you recognise the information you are listening for as you view the video.
1. Watch the video ‘Australia Day: How a sun umbrella started 50 years of Aboriginal protest - BBC News (3:42)’, listening carefully to the information shared. Take brief notes about the important facts and ideas from the video. Try to focus on the main points. Record your ideas in the note-taking table below.
Table 54 – note-taking space
	Question
	Your notes

	What is the Aboriginal Tent Embassy?
	

	When did it start?
	

	Why was it started?
	

	What is the meaning of the Tent Embassy?
	

	Who were the people involved?
	


Post viewing
1. In a small group or with a partner, discuss the questions below. Use your notes from the video to help you.
1. Why do you think the Aboriginal Tent Embassy is important?
1. Why do people protest?
1. What can we learn from the Aboriginal Tent Embassy about community and home?
Write a reflection. Use the questions below to guide you.
1. What do you think is important about the Aboriginal Tent Embassy?
1. How does the idea of home connect to the Tent Embassy?

[bookmark: _Toc205909242]Phase 3b, activity 2 – imaginative writing about a site of significance
Teacher note: depending on the needs of the class, you may model the annotation of the sample below or complete the annotation as a joint construction to assist students in understanding the demands of the task. Provide students with a copy of the language devices table in Phase 3a, activity 5 – how connections are created in texts to assist with this activity. Depending on student need, you may draw on the 5 senses template located on Writing scaffolds (Imaginative).
For this activity, you will write a 300-word imaginative piece in your writing journal that focuses on building the setting of a site of significance.
In your response you should:
select a site that holds significance for you
use vivid descriptions that engage the 5 senses (sight, sound, smell, taste and touch) to immerse the reader in the experience
focus on ‘show, don’t tell’ to convey the importance of the site through sensory details and emotional connections
follow the steps below to plan and write your piece.
1. Read the sample response below. Annotate this response for language features that indicate the significance of the site.
The old oak tree stood in the middle of the park, like a guardian of memories. Its thick trunk was rough and gnarled, covered in patches of soft green moss. The branches stretched wide, creating a welcoming shade on hot summer days. Looking up, I saw the leaves dancing in the breeze, shimmering like emeralds against the blue sky.
Sitting under the oak, I heard children laughing and playing nearby. Their joyful shouts mixed with the rustling leaves, creating a lively symphony. Occasionally, a bird chirped a sweet song from the branches above, adding to the cheerful atmosphere. The smell of fresh grass and blooming flowers surrounded me, making the park feel alive.
This tree was not just a tree; it was a symbol of my childhood. I remembered family picnics under its branches. My mother would spread out a blanket, and we’d enjoy sandwiches and fruit, laughing together. The oak had witnessed my growth, from a child climbing its limbs to a teenager seeking comfort in its shade.
One afternoon, I felt a rush of sadness thinking about how many memories were tied to this tree. It was here I had my first kiss, leaning shyly against the trunk. It was also where I cried when I lost my dog, feeling the tree’s strong presence as I grieved.
In a way, the old oak tree represented my journey. It stood strong through change, just as I had. This place, with its beauty and memories, holds a special significance in my heart.
As the sun set, casting a golden light over the park, I promised to return to the oak tree whenever I needed to remember my roots. It was a part of me, a symbol of the past that shaped my present.
2. Complete the scaffold below. Use the guiding questions and examples to brainstorm and fill in your ideas in each section of the table.
Table 55 – imaginative writing planning scaffold
	Element
	Guiding questions and examples
	Your ideas

	Site description
	What place are you writing about? (for example, a park, a historic building, a natural area)
What does it look like? Describe the colours, shapes and structures you see.
What sounds do you hear? (for example, rustling leaves, people talking, music playing)
What smells are in the air? (for example, fresh grass, food, flowers)
What can you feel? (for example, rough bark, smooth stone, soft grass)
If there are tastes connected to this place, what are they? (for example, local foods, drinks)
	

	Key moment(s)
	What is happening at this place? Describe an event or experience that shows its importance.
Who is there? (for example, friends, family, community members)
What feelings does this place give you? (for example, happiness, sadness, hope)
	

	Symbolism
	What does this place represent? (for example, community, strength, identity)
How can you show this meaning through your descriptions of the place?
	

	Imagery and descriptive language
	How can you use detailed descriptions to create a strong sense of place?
Think about how each sense helps to create the atmosphere of the place.
	

	Conclusion
	How does this place help you understand themes of struggle or identity?
What feeling do you want to leave with the reader about this place?
	


3. Draft your piece. Once you have your ideas organised, use them to draft your imaginative piece, ensuring you elaborate on each point.
4. Providing and receiving peer feedback: use the guided feedback table to provide feedback to each other on your drafts.
Table 56 – two starts and wish guided feedback
	Me
	Peer
	Me

	I would like feedback that I receive to be focused on …
	My feedback is …
(Star 1)
(Star 2)
(Wish)
	After receiving this feedback my next steps are …


5. Review and revise. After reviewing your peer feedback, apply the feedback to edit your response, improve clarity and enhance emotional impact.


[bookmark: _Toc205909243]Phase 3b, resource 1 – connotation, allusion and anaphora gallery walk
Teacher note: adapt definitions and examples to meet your students’ needs, and include relevant visuals as needed in the ‘Visual examples’ section.
Teacher instructions for facilitation
1. Set up the stations for connotation, allusion and anaphora with the information provided below. Provide an A3 piece of paper with the ‘Peer contribution space’ question for each.
1. Organise students into small groups and explain the activity.
1. Allow students to spend 5 minutes at each station, reading the information and what their peers have written. Students add their own understanding of the term and any examples from their knowledge of texts to the A3 page, guided by the ‘Peer contribution space’ question.
1. Repeat the process until all groups have visited all stations.
Table 57 – gallery walk station content
	Station
	Simple definition
	Examples
	Visual examples
	Peer contribution space

	Connotation
	Refers to the feelings or ideas that a word brings to mind, beyond its dictionary definition.
	‘Home’ versus ‘House’.
Home – a place where you feel comfortable, safe and loved.
House – just a building with walls and a roof.
	‘Tent’ versus ‘Shelter’.
Tent – a temporary, makeshift place for living. In the text, tents in the park represent a lack of stability and security.
Shelter – a more permanent and protected space where people can feel safe.
	Think about a word you know that has strong feelings connected to it. Write it down and then explain what emotions or ideas that word makes you think of.

	Allusion
	This is when a writer refers to something famous or well-known, like a story, person or event, without explaining it in detail.
	‘David and Goliath’ – a famous story from the Bible about a small person (David) defeating a much larger opponent (Goliath), often used to describe an underdog victory.
The Hero’s Journey – a common narrative pattern in stories. For example, Tony Stark (Iron Man) in the Marvel Cinematic Universe.
	[Teacher to include image as suitable]
	Think about any well-known stories, people or events from your culture or history that you know. Write them down and explain what they represent.

	Anaphora
	This is when a word or phrase is repeated at the beginning of sentences to make a point stronger or more emotional.
	‘We will rise. We will fight. We will overcome.’ The repetition emphasises determination and unity.
	[Teacher to include image as suitable]
	Write your own sentences using anaphora. Start each sentence with the same word or phrase to emphasise your point.



[bookmark: _Toc205909244][bookmark: _Hlk195260167]Phase 3b, activity 3 – unpacking language features in ‘The tent village at Musgrave Park’
Teacher note: provide students with a copy of the language devices table from Phase 3a, activity 5 – how connections are created in texts (Dalton) to support them in completing this activity. PowerPoint Phase 3b – text annotations – O’Neill – 11.1 could be used to support this activity, see differentiation notes in the program.
1. Read through the first 2 paragraphs of Core text 2 – ‘The tent village at Musgrave Park’ by Lillian O’Neill.
2. Working with your group, identify examples of any of the language features employed. Use the table below to identify the device, where it was used and how its use begins to establish the reader’s understanding of the concerns of the text. An example has been provided.
Table 58 – annotations of opening paragraphs of Core text 2
	Paragraphs from the text
	Language device
	Annotation

	It started with two. The tents sat side-by-side along Edmondstone Street, in the corner hidden behind the Moreton Bay Fig. Two grey triangles in a sea of green. One might think it was people taking advantage of the warm days during the summer months, but by the time the rain came in February, it was clear the tents were here to stay. I thought it odd but not out of place. Strange but not shocking. The park is far enough away from the pristine streets of the city’s agreeable members of society to not cause any serious unrest.
	
	

	By April, the park’s population had grown from those two tents to more than 30. Some sat away from the majority, others bunched in groups. It was almost a twisted abstract painting, the tents and the people that occupied them placed against a backdrop of freshly gentrified buildings. I wonder if Sidney Nolan would feel the same.
	Metaphor
	The metaphor compares the scene in the park to a ‘twisted abstract painting’. This shows how the situation looks chaotic and disordered, like art that doesn’t follow traditional forms. It highlights the contrast between the messy reality of homelessness and the neat, beautiful urban development around it. This suggests that society often focuses on making places look nice while ignoring the needs of people who are struggling.


3. Class discussion question – How do the opening paragraphs of the text establish your understanding of the concerns the text will discuss?
[bookmark: _Toc205909245]Phase 3b, resource 2 – punctuation marks used in writing
Teacher note: this resource could be adapted for a matching activity, cloze passage, barrier game or memory game as revision and to determine student prior knowledge.
Table 59 – punctuation marks
	Punctuation mark
	Name
	Effect
	Example

	.
	Period or full stop
	Indicates a full stop, signalling the end of a statement.
	The sun set behind the mountains.

	,
	Comma 
	Indicates a pause, separates items in a list or connects clauses.
	I bought apples, oranges and bananas.

	?
	Question mark
	Indicates a question, prompting inquiry or curiosity.
	What time does the meeting start?

	!
	Exclamation mark
	Conveys strong feelings or emphasis; expresses excitement, surprise or urgency.
	Watch out for that car!

	;
	Semicolon 
	Connects closely related independent clauses; indicates a pause longer than a comma but shorter than a period.
	I wanted to go for a walk; however, it started to rain.

	:
	Colon 
	Introduces a list, explanation or elaboration.
	You will need the following items: a pen, paper and a ruler.

	‘ ’
	Quotation marks
	Indicates spoken dialogue or quotes from a source; highlights specific phrases.
	She said, ‘I will be there soon.’

	’
	Apostrophe
	Indicates possession or the omission of letters in contractions.
	That is Maria’s book. It’s a beautiful day.

	( )
	Parentheses or brackets
	Encloses additional information or clarifications without interrupting the main flow.
	He finally answered (after taking 5 minutes to think).

	–
	Dash
	Indicates a break in thought or adds emphasis; can also set off a list or explanation.
	I need to buy groceries—milk, bread and eggs.

	-
	Hyphen 
	Connects words or parts of words; used in compound words or to break words at the end of lines.
	She has a well-known talent.

	…
	Ellipsis 
	Indicates a pause, unfinished thought or omission of words; can create suspense or trail off.
	I was thinking ... maybe we should wait.



[bookmark: _Toc205909246]Phase 3b, activity 4 – punctuation to create meaning in the core text
Guided deconstruction – with the teacher
1. Highlight. Using different colours for each punctuation mark, highlight the punctuation in the extract below from Core text 2 – ‘The tent village at Musgrave Park’ by Lillian O’Neill.
Annotate. Draw arrows and make notes about how the punctuation gives the reader insights into O’Neill’s thoughts and evokes an emotional response from the reader.
I’ve never agreed with the term homeless. Then again, I have never lived on the streets. To say that someone is without a house or shelter is one thing, but to be without a home implies one has no place where they belong. Home is an experience—home is a human feeling, not a quality that belongs to every dwelling. Using this term to describe a group of people leaves a lot unsaid for each individual’s situation; no single word can offer a complete understanding of a lived experience. Yet, often society is content with using the term to refer to the totality of the growing housing crisis, or more specifically, the population affected by it. In his book, At Home in the World, New Zealand author Michael Jackson suggests that in the English language, many words we consider nouns should really be verbs, ‘in as much as they refer to fleeting things’. Through this lens, consider the tent village, where multiple individuals find themselves in a makeshift living arrangement, a fleeting moment—a moment that need not risk lasting a lifetime. However, if we don’t shift our view of what being ‘homeless’ actually entails, that fleeting moment may last much longer.
Pair deconstruction – working with a peer
1. Working with a peer, apply the same instructions above to the extract below.
This became a theme as I spoke to more of the tent village’s community. Some people wouldn’t speak to me. I could hear the distrust in the closing of zippers; I could see it in the turning of backs. Others talked to me only in hushed voices, wide-eyed, glancing around every few minutes to make sure no one else could hear what they were saying. I saw locks on tents. Many in the community told me of the constant distrust that runs the park. No one feels safe. And how could you? When you have together in one area a group of people who have been living on the street for the last few days, weeks, months, even years, how would one expect that to unfold?
Individual deconstruction – by yourself
1. Working individually, apply the same instructions above to the extract below.
‘Spent the saving’s account for as long as I could. I wanted it to be like a holiday for the kids. I have two little ones. But once the savings ran out, I just couldn’t focus on anything. I couldn’t survive.’ Corina told me. She reluctantly asked her ex-husband to take on the primary role of caring for her children. She knew they needed somewhere stable while she focused on getting back on her feet.
We spoke about how hard the mindset, created by being houseless, is to shake—even once one no longer lives on the streets. Corina claimed to be ‘a good country girl’ at her core, but when you need to fend for yourself living on the streets, ‘you will do what you can to survive’. She admitted to taking an unattended bag earlier that day. She hadn’t eaten in two days; I told her I understood.
[bookmark: _Toc205909247]
Phase 3b, activity 5 – O’Neill on her writing process
Teacher note: activity 3 below is adapted from the Values, Identities, Actions thinking routine. Refer to Pre-reading – listening skills for advice on how to adapt this task.
For this activity you will listen to the ‘In conversation with writers – O’Neill – Part 1 – TTVMP’ podcast with Lillian O’Neill where she discusses her writing process for ‘The tent village at Musgrave Park’, highlighting the complexities of representing community stories and the importance of vulnerability in storytelling.
1. Read the questions carefully and highlight the key words or phrases that indicate the information you need to listen for.
2. Listen to the podcast.
3. Listen for a second time and take notes in your English book to support you in developing your answer.
Student note: there is a vocabulary table with key terms from the interview that you may wish to use to support your understanding. You may need to listen to sections of the audio more than once, you are encouraged to pause, rewind and re-listen.
4. Questions
1. How does O’Neill describe the structure of her piece ‘The tent village at Musgrave Park’? What writing form does she use, and how does this help her represent the complexities of the community?
O’Neill mentions that her intentions for the piece changed during the writing process. What were her initial intentions, and how did they evolve by the end of her work?
How does O’Neill’s approach to building relationships with the people in the park influence her writing? What does she say about the importance of understanding their stories on a deeper level?
What does O’Neill say about the power of language in her writing? How does she believe language can shape readers’ perspectives on the issue of houselessness?
O’Neill talks about taking time away from her writing to gain clarity. Why does she think this is important, and how did it affect the final version of her piece?
5. Peer discussion: share your answers with a partner then complete the Values, Identities, Actions thinking routine below.
Table 60 – Values, Identities, Actions
	Element
	Suggestions for notes
	Notes

	Values – reflect on the values that are important to Lillian O’Neill as a writer. What values does she express in her discussion about writing and representing the community?
	Write down 2 or 3 values that you believe are significant to O’Neill based on the transcript. Provide a brief explanation for each value, referencing specific quotes or ideas from the text.
	

	Identities – consider how O’Neill’s identity as an emerging writer influences her work. How does her background and experiences shape her perspective on the community she writes about?
	Describe how O’Neill’s identity connects to her writing. What aspects of her identity do you think are reflected in her approach to storytelling? Write a few sentences explaining your thoughts.
	

	Actions – think about the actions that O’Neill takes in her writing process and how they relate to her values and identity. What steps does she take to ensure that the stories of the people in the park are represented authentically?
	List 2 actions O’Neill takes in her writing process. Explain how these actions reflect her values and identity, and what impact they may have on her readers’ understanding of the community.
	


[bookmark: _Toc205909248]Phase 3b, activity 6 – writing for community
Teacher note: refer to Pre-reading – listening skills for advice on how to adapt this task.
For this activity you will listen to an extract from the ‘In conversation with writers – O’Neill – Part 1 – TTVMP’ podcast with Lillian O’Neill where she discusses the complexities of writing about the community in ‘The tent village at Musgrave Park’, emphasising the power of language to connect people, illuminate issues like houselessness, and inspire change.
1. Read the questions and highlight key words or phrases that indicate the information you need to listen for.
1. Listen to the podcast.
1. Listen to the podcast for a second time and take notes in your English book to support you in developing your answer.
Student note: there is a vocabulary table with key terms that you may wish to refer to. You may need to listen to sections of the audio more than once, you are encouraged to pause, rewind and re-listen.
1. Questions
1. What different relationships and challenges does the writer show in the community of ‘The tent village at Musgrave Park’? Why are these differences important when writing about the community?
1. How does the writer think that writing can help people in the community feel connected to each other? How do stories help build friendships and support?
1. How does the writer highlight the issue of houselessness in the community? What effect does this have on how readers understand the problem?
Table 61 – O’Neill interview vocabulary
	Term
	Definition
	Example from transcript
	Synonyms
	Antonyms

	community
	A group of people living in the same area or sharing common interests.
	‘The complexities of the people within the park and their relationships with each other.’
	Group, society
	Isolation, separation

	complex
	Consisting of many different and connected parts.
	‘The complexities of the people within the park.’
	Complicated, intricate
	Simple, straightforward

	empathy
	The ability to understand and share the feelings of another person.
	‘To reflect on issues that sometimes we don’t have the time ... to really think about.’
	Compassion, understanding
	Indifference, apathy

	houselessness
	The state of not having a home or permanent place to live.
	‘The issue of houselessness within the community.’
	Homelessness, displacement
	Housing, shelter

	intent
	The purpose or goal behind an action or decision.
	‘I had to change my perspective on what the piece was about.’
	Purpose, aim
	Indecision, hesitation

	issue
	An important topic or problem that people are discussing or dealing with.
	‘How language can be used to affect change, both as a whole, and when we’re exploring this issue of houselessness.’
	Problem, concern
	Solution, resolution

	juxtaposition
	Placing 2 or more ideas or images close together to highlight differences.
	‘I wanted to show ... the juxtaposition of, you know, people’s opinion of what’s going on in Musgrave Park.’
	Contrast, comparison
	Similarity, likeness

	language
	A system of communication used by a particular community or country.
	‘The power of language is allowing space for ourselves as individuals.’
	Speech, dialect
	Silence, incomprehension

	paradox
	A situation that seems contradictory or confusing but may reveal a truth.
	‘The paradox of the park and the community itself.’
	Contradiction, puzzle
	Agreement, consistency

	perspective
	A particular attitude towards or way of regarding something.
	‘I’ve never actually thought about it in this way.’
	Viewpoint, standpoint
	Bias, prejudice


1. 
[bookmark: _Toc205909249]Core formative task 3 – persuasive response – complexities of community
The purpose of this task is to promote critical thinking and self-reflection, allowing you to express your perspectives on connection, support and exclusion within communities. Complete this task in your writing journal.
For this task, you will compose a 300 to 500-word response to the prompt below.
‘Home is an experience—home is a human feeling, not a quality that belongs to every dwelling.’ – (O’Neill 2024)
Write a persuasive piece that explores the complexities of belonging to a community.
1. Engage with the quote. Think about the implications of the quote regarding the nature of home and belonging. How does this relate to your understanding of community? Consider the emotional and experiential aspects of belonging.
2. Brainstorm ideas and record your thoughts on the complexities of belonging to a community. Consider both positive and negative aspects, such as
support and connection
exclusion and isolation
cultural and social identity
the impact of shared experiences.
3. Identify features of the lyric essay form that could be used or experimented with in your response.
4. Develop a thesis that summarises your main argument about belonging to a community. This thesis should express your position on the complexities involved.
5. Outline your persuasive piece using the scaffold provided in Phase 3b, resource 3 – Core formative task 3 support material menu.
6. Experiment with the language and structure of O’Neill’s text. Identify the ways you will experiment with features of the lyric essay, such as figurative language and structure to persuade your audience.
7. Revise and edit your composition checking for clarity, coherence and the logical flow of ideas. Look for and correct grammar and spelling errors. You should also reflect on your use and effectiveness of persuasive language devices.
8. Finalise and submit your response for teacher feedback.


[bookmark: _Toc205909250]Phase 3b, resource 3 – Core formative task 3 support material menu
Teacher note: you may choose to provide some or all of this support material to students. Edit and adapt to suit the needs of your students, some suggestions for implementation have been made below.
Below are some support materials and strategies to assist students in completing their compositions for Core formative task 3.
Understanding the task and key concepts
Clarify key vocabulary – provide definitions for complex terms like ‘belonging’, ‘community’, ‘support’, ‘exclusion’, ‘isolation’, ‘cultural identity’ and ‘persuasive language’. Consider providing visuals or simple examples alongside the definitions to make the terms more concrete.
Contextualise the quote – discuss the meaning of the quote (‘Home is an experience—home is a human feeling, not a quality that belongs to every dwelling.’) in simpler terms. Offer a brief explanation: ‘The quote suggests that home is more about feelings and connections than just a physical place. What does it mean to feel at home in a place or a group?’
Guided brainstorming
Graphic organisers – provide a Graphic organiser or mind map for brainstorming. A Venn diagram might be useful to show the similarities and differences between the positive and negative aspects of belonging to a community.
Sentence starters for brainstorming – consider providing starters such as those below.
Belonging to a community means …
I feel connected to my community when …
Exclusion from a community can cause …
A shared experience in my community is …
Group discussions – allow students time to discuss the brainstorming questions in pairs or small groups. This helps them clarify their ideas verbally before writing.
Developing a thesis
Provide examples of a thesis: show examples of a clear and focused thesis for persuasive essays. These can be used as models.
Example 1: Belonging to a community is complex because it involves both positive connections and painful exclusions.
Example 2: The feeling of belonging to a community comes from emotional connections, shared experiences and mutual support, but can also be hindered by isolation.
[bookmark: _Toc193796233]Developing a thesis – use the scaffold below for a mini lesson that guides students through drafting their thesis by asking them questions like: ‘What is your main opinion about belonging?’ and ‘What evidence can you use to support your opinion?’ Draw from ‘Analytical writing – developing an effective thesis’ located under Sentence-level of the Developing writing in English 7–10 webpage.
Table 62 – thesis statement scaffold
	Strategy
	Example

	Highlighting keywords
	Keywords – home, experience, feeling, belonging, complexities, community.
Model thesis – Belonging to a community is a complex emotional experience shaped by connection, identity and the feeling of ‘home’, rather than a physical place.
Note – passive voice + conceptual focus on ‘Belonging’ sets the tone.

	Substituting synonyms
	Belonging: connection, inclusion
Community: group, society, collective
Complexities: challenges, contradictions, tensions
Model thesis – True inclusion in a community involves navigating emotional tensions between connection and difference.

	Creating questions
	What does it mean to feel at home in a community?
What emotional and social factors affect belonging?
Can someone live in a place and still feel excluded?
Is connection enough to create a sense of belonging?
Model thesis – Belonging to a community depends not on location, but on emotional connection, shared values and mutual support.

	Use specific word limits (20 words)
	Belonging to a community is not guaranteed by proximity—it requires shared experiences, emotional safety and cultural understanding.

	Use a formula – Topic + Controlling idea
	Topic:
Belonging to a community
Controlling ideas (choose one):
is an emotional experience based on connection and inclusion
requires mutual support and shared identity, not just physical closeness
can be both comforting and alienating.
Model thesis – Belonging to a community is a deeply emotional experience that can both include and exclude, depending on shared values and understanding.


Scaffolded writing support
Teacher note: below are some suggestions for how the scaffold can be used in the classroom.
· Model writing – use it to demonstrate how to structure each section of a persuasive response. You may choose to incorporate one of the sample responses associated with the prompt provided in the assessment task.
· Differentiate support – provide step-by-step guidance.
· Collaborative planning – have students complete the scaffold in pairs or groups before drafting.
· Pre-writing tool – use during planning to help students organise ideas and arguments.
· Feedback and revision – refer back to the scaffold during editing to check structure and clarity.
Table 63 – scaffolded writing support
	Section
	Guiding questions and prompts
	Planning notes

	Introduction
	What is your thesis saying about the complexities of belonging to a community?
How can you introduce the quote and make it relevant to your argument?
What background information or context do you need to provide for your audience to understand the topic?
	

	Body paragraph 1
	What is one of the positive aspects of belonging to a community?
How does connection and support within a community create a sense of belonging?
Can you provide an example or personal anecdote that supports this idea?
	

	Body paragraph 2
	What is one of the negative aspects of belonging to a community?
How does exclusion or isolation affect an individual’s sense of belonging?
Can you provide an example or research to demonstrate how exclusion impacts people?
	

	Body paragraph 3
	How do cultural and social identities play a role in the complexities of belonging to a community?
How do shared experiences influence the feeling of belonging?
How does cultural identity shape one’s experience in a community?
	

	Conclusion
	How can you restate your thesis and summarise the key points made in the body of your essay?
What final thought or call to action can you provide to your audience?
Why is it important to understand both the positive and negative aspects of belonging to a community?
	


Persuasive language devices
1. Introduce the concept of persuasive language devices and how they help strengthen arguments. Persuasive devices are techniques used to influence or convince the reader by appealing to emotions, logic or credibility. You may provide students with a copy of the table below.
Table 64 – persuasive language devices
	Persuasive device
	Purpose
	Example

	Rhetorical questions
	To engage the reader and provoke thought.
	Can we really call it a community if people feel excluded?

	Repetition
	To emphasise a point and make it more memorable.
	Home is not just a place. Home is an experience. Home is a feeling.

	Emotive language
	To evoke emotions in the reader, making the argument more powerful.
	The loneliness of being excluded from a community is unbearable and isolating.

	Anecdotes
	To make the argument relatable and personal.
	I have experienced the warmth of community when my neighbours helped me after my family moved to a new country.

	Alliteration
	To create rhythm and make the text more engaging.
	Belonging brings beauty, bonding and balance to our lives.

	Appeal to authority
	To build credibility by referencing experts or authorities.
	As psychologist John Smith explains, ‘Humans are inherently social beings who thrive in supportive communities’.

	Contrast
	To highlight differences, often between 2 ideas or situations.
	While some communities offer support and solidarity, others breed exclusion and division.

	Inclusive language
	To make the reader feel part of the argument, often by using ‘we’ or ‘us’.
	When we stand together as a community, we strengthen the bonds that make us human.

	Statistics or facts
	To support the argument with credible evidence.
	Studies show that individuals who feel connected to a community are 40% more likely to report higher happiness levels.

	Hyperbole
	To exaggerate for emphasis and make a stronger impact.
	The pain of being excluded from a community can feel like a lifetime of loneliness.


Applying persuasive devices
Have students work in pairs or small groups to apply persuasive devices to their own persuasive response on community and belonging. They should pick at least 3 of the persuasive devices and integrate them into their drafts.
Choose devices – from the list provided, select at least 3 persuasive devices you want to use in your response.
Plan their use – for each chosen device, brainstorm where it could be used in their essay. For example
Rhetorical question – could be used in the introduction to engage the reader.
Emotive language – could be used when discussing exclusion or isolation.
Statistics or facts – could be used to back up the importance of belonging to a community.
Incorporate into writing – students should then write a short paragraph (around 100 to 150 words) where they use these devices in their argument. If they’re in a group, they can share their examples and discuss how each device strengthens their position.
Sample paragraph – this sample can be annotated as an example. Annotate for rhetorical question, emotive language, statistics or facts and inclusive language.
Home is not just a place—it’s a feeling, an experience that many of us long for. Yet, how many people truly feel at home in their own community? The pain of exclusion can be overwhelming, leaving individuals isolated and disconnected. This loneliness can lead to mental health issues, with research showing that those who lack community support are 50% more likely to suffer from depression. We must recognise that belonging to a community is not only about being physically present but emotionally supported. Together, we can create a space where everyone feels included, valued and heard.
Experimenting with language and structure
Identify ways you will experiment with features of the lyric essay, such as figurative language and structure to persuade your audience. In the table below, identify sentences from your draft persuasive response that could be made more engaging through use of lyric essay features. Note these in the relevant columns and reflect on the impact you feel this inclusion will have on audience engagement.
Table 65 – experimenting with language and structure in draft response
	Text from draft
	Feature of lyric essay
	Refection

	
	
	

	
	
	

	
	
	


Reflection and sharing
1. Have students share their examples with the class or in small groups. Encourage them to explain why they chose the particular persuasive devices and how they believe they strengthen their arguments. Questions for reflection could include
1. How did using these persuasive devices help make your argument stronger?
Were there any devices you found particularly challenging to use?
Which persuasive device do you think is most effective in this type of task, and why?
1. Students then use these reflections to refine their compositions as needed.

[bookmark: _Toc205909251]Phase 3b, activity 7 – listening to O’Neill on paradox
Teacher note: provide students with a copy of the podcast transcript to support completion of this task. Refer to Pre-reading – listening skills for advice on how to adapt this task.
For this activity you will listen the ‘In conversation with writers – O’Neill – Part 1 – TTVMP’ podcast with Lillian O’Neill where she talks about the paradoxical nature of the community at Musgrave Park and answer questions to demonstrate your understanding. Follow the steps below.
1. Read the questions and highlight key words or phrases that indicate the information you need to listen for.
2. Listen to the podcast.
3. Listen to the podcast for a second time and take notes in your English books to support you in developing your answer. Note: you may need to listen to sections more than twice.
4. Questions
1. How does the author use the structure of her writing to show the contradictions in the community?
1. What specific examples from the interview show the different stories and experiences of the people in the tent village?
1. How does the author’s view change as she learns more about the community? How does this change affect the message of her writing?
1. How does the structure of the lyric essay help convey the paradox of the community?
1. How does hybrid text such as this allow the composer to guide reader’s feelings and thoughts about community?


[bookmark: _Toc205909252]Phase 3b, activity 8 – vulnerability Frayer diagram
1. Drawing on the class brainstorm and your own knowledge, work with your partner or group to complete the Frayer diagram below to gather and organise key ideas and develop your understanding of the term.
Figure 12 – vulnerability Frayer diagram
[image: A Frayer model with prompts to explore the term 'vulnerability'.]

[bookmark: _Toc205909253]Phase 3b, activity 9 – Dalton’s perspective on the importance of vulnerability
Teacher note: provide students with a copy of the podcast transcript to support completion of this task. Refer to Pre-reading – listening skills for advice on how to adapt this task.
For this activity you will listen to an extract from ‘In conversation with writers – Dalton – Part 2 –On listening (from 6:36–14:25)’ with Trent Dalton where he discusses the importance of vulnerability and storytelling in creating deep human connections.
1. Read the questions and highlight key words or phrases that indicate the information you need to listen for.
1. Listen to the podcast extract.
1. Listen to the interview for a second time and take notes to support you in developing your answer.
Student note: there is a vocabulary table with key terms that you may wish to refer to. You may need to listen to sections of the audio more than once, you are encouraged to pause, rewind and re-listen.
1. Questions
1. What does Dalton mean by the ‘cobweb room’ in our minds? Identify the language device used and explain how this idea relates to being vulnerable and sharing personal stories in writing. Find a specific quote from the interview to support your answer.
Why do you think being vulnerable in writing is important for connecting with readers? Refer to a part of the interview where Dalton discusses the significance of vulnerability in storytelling.
How can being a good listener help writers understand the vulnerability of others? What does Dalton say about listening that illustrates how it creates a stronger connection in his writing?
Dalton talks about the freedom that comes from sharing stories with strangers. Can you find a quote that describes this freedom? How does this freedom enhance the connections made through writing?
How can writing about personal feelings and experiences help both the writer and the reader understand emotions better? Is there a specific moment in the interview where Dalton reflects on the impact of sharing stories on emotional understanding?
Table 66 – Dalton interview vocabulary
	Term
	Definition
	Transcript example
	Synonyms
	Antonyms

	connection
	A relationship or bond between people, often based on shared experiences.
	‘It’s such an honour ... to feel that insight into that, new insight into someone.’
	Relationship, link
	Disconnection, isolation

	freedom
	The power or right to act, speak or think as one wants.
	‘There’s a great freedom to that.’
	Liberty, independence
	Restriction, confinement

	insight
	A deep understanding of a person or thing.
	‘That’s a beautiful insight.’
	Understanding, perception
	Misunderstanding, ignorance

	pathos
	A quality that evokes pity or sadness, emotional appeal.
	‘That’s called pathos.’
	Emotion, sentiment
	Indifference, apathy

	revelation
	A surprising and previously unknown fact that is made known.
	‘It’s called vulnerability and it’s called revelation.’
	Disclosure, discovery
	Concealment, secret

	trust
	Firm belief in the reliability, truth or ability of someone or something.
	‘You are always trying to build that trust enough.’
	Confidence, faith
	Distrust, suspicion

	vulnerability
	The quality of being open to emotional exposure, risk or harm.
	‘That’s where you find the gold, as such.’
	Openness, sensitivity
	Shielding, defensiveness




[bookmark: _Toc205909254]Phase 3b, activity 10 – vulnerability and connections in Dalton and O’Neill Venn diagram
1. In pairs, you will read excerpts from the core texts, identifying how each author represents vulnerability and connections in their writing. Highlight and annotate your findings.
Excerpts from Dalton
You bowed out on Christmas Day. We all thought that was kinda perfect. The memorial was beautiful and true. Lakeview Chapel, Albany Creek Memorial Park. You were so loved, Kath. You must have done it right. Life, I mean. You must have known the point of it all: live a life so full and selfless that latecomers struggle to find a spare seat at your funeral.
The January heat outside the chapel broke the airconditioner and the photo montage broke me in two. All tears and no tissues. Funeral photo montages get me every time. The journey of it all. You as a kid. You as a mum. You as a grandmother to all those grandkids who did you so proud in that chapel.
…
They told the love story of you and Jim. They told the love story of you and the sixty-seven years you spent in the Jack Street house, how much you love the people in your neighbourhood, how you listen to all their stories for hours until the hours turned into years and the years turned into decades. You knew the secret to it all, how the greatest gift we can give to the world is to shut up and listen to it. (Dalton 2021)
Excerpts from O’Neill
The longer Jay and I spoke, I was struck by his depth of knowledge. He taught me about the rise and fall of Falun Dafa, a spiritual practice rooted in Buddhist tradition. He told me about his experience working in the security industry. We spoke about conspiracy theories. He explained his family’s long history of working within government associations. He had uncles in the air force, an aunty in public prosecutions, a grandparent who was a retired Vietnam veteran, and his mother was a nurse. I imagined this is why he was initially drawn to work within the public service as well; I didn’t want to ask how he felt about it now.
‘How did you get from a place of working and a roof over your head to now living in the park?’ My voice was hesitant. ‘Why am I here?’ he replied. He looked up at the sky, as if he were asking the universe. ‘Well, we’re part of the collateral of the current environment. There is no clarity of reason.’ He fell quiet for a minute. ‘Probably because of trauma. I’ve endured trauma in my life that, frankly, I don’t think anyone should have to endure.’
…
We spoke about how hard the mindset, created by being houseless, is to shake—even once one no longer lives on the streets. Corina claimed to be ‘a good country girl’ at her core, but when you need to fend for yourself living on the streets, ‘you will do what you can to survive’. She admitted to taking an unattended bag earlier that day. She hadn’t eaten in two days; I told her I understood.
This became a theme as I spoke to more of the tent village’s community. Some people wouldn’t speak to me. I could hear the distrust in the closing of zippers; I could see it in the turning of backs. Others talked to me only in hushed voices, wide-eyed, glancing around every few minutes to make sure no one else could hear what they were saying. I saw locks on tents. Many in the community told me of the constant distrust that runs the park. No one feels safe. And how could you? When you have together in one area a group of people who have been living on the street for the last few days, weeks, months, even years, how would one expect that to unfold?
…
‘Before I came here,’ Ez said, referring to the park around us, ‘I was just wandering around. It was draining. I would lose so much energy because there’s no calm. Everyone who is here has the same kind of story. We were all just trying to find something, that’s how we ended up here. This is our little space. And we look after each other. No one cares about us—so we are just trying to care about ourselves. We don’t want to get lost to the park.’
The idea of ‘getting lost to the park’ struck a chord, a greater metaphor for getting lost in the cycle of living on the street. The more I think about why it stayed with me, I realise it is the awareness. Even though the three men claimed to have each other to rely on in their shared experience of the tent village, they were conscious it was still not a place to become comfortable in. The location of the village, Musgrave Park, might have been chosen so to promote the longevity of the community. In the chapter ‘Doing the Geographical’ in her book Beside One’s Self: Homelessness Felt and Lived, Catherine Robinson writes about how ‘places of memorial and habitual connection’ disappear when one is experiencing the displacement that comes with living on the streets. But in places like Musgrave Park, isn’t it possible that a different kind of connection is being created? (O’Neill 2024)
Student note: a Venn diagram is a visual tool used to show the relationships between different groups or sets. It consists of overlapping circles, where each circle represents a set, and the overlapping areas show what the sets have in common.
1. Use your annotations to complete the Venn diagram below, identify how each author represents vulnerability in their writing and any commonalities they share. You should include examples of language, style and emotional impact.
Figure 13 – O’Neill and Dalton Venn diagram
[image: A Venn diagram with O'Neill on one side and Dalton on the other.]


[bookmark: _Toc205909255]Phase 3b, activity 11 – writing imaginatively about vulnerability and connections
Teacher note: to further support students to engage with this activity, you may draw on NESA’s Glossary definition of ‘narrative’, Writing scaffolds (Imaginative), the advice provided in ‘Imaginative writing – composing short fiction’ under Text-level of the Developing writing in English 7–10 webpage. Modelled examples and scaffolds for developing character and point of view for adaptation can be found in: Escape into the world of the novel – Year 7, Term 3: Core formative task 2 – experimenting with point of view and narrative voice, Core formative task 3 – character profile and imaginative writing and Phase 3, activity 10 – character planning template and Exploring the speculative – Year 9, Term 4: Phase 5, activity 2 – character profile.
For this activity, you will compose a short excerpt from a narrative, approximately 300 words, that explores a moment of vulnerability in a character’s life, highlighting their connections with others. Follow the steps below.
1. Brainstorm ideas and plan your composition. Use the table below.
Table 67 – imaginative writing scaffold
	Prompt
	Suggestions
	Planning space

	Contextualising your narrative – if your excerpt was part of a longer text like Dalton’s or O’Neill’s, what would that text be? (Podcast, article, lyric essay or a discursive text?)
What would your topic and argument be?
How would telling this story help you make your point?
	Identify a longer text that aligns with your narrative.
Define the main topic and argument you want to convey through your story.
Consider how the narrative illustrates your point and engages the audience.
	

	Character development – create a character who experiences a moment of vulnerability.
	Who is your character?
What situation makes them feel vulnerable?
How does their connections with others influence this moment?
	

	Setting the scene –choose a setting that complements the mood of your narrative.
	Where does the moment of vulnerability take place?
What sensory details (sights, sounds, smells) can you include to enhance the reader’s experience?
	

	Crafting the narrative – begin with a strong opening that captures the reader’s attention.
	Use dialogue to reveal your character’s emotions and relationships.
Show, don’t tell. Use actions, thoughts and feelings to convey vulnerability.
Incorporate discursive elements by providing insights or reflections on the situation.
	

	Connections between characters – explore how characters relate to one another during the moment of vulnerability.
	Who supports your character?
How do these relationships impact the character’s experience?
What language devices can you borrow from Dalton and O’Neill to convey this connection?
	

	Emotional depth – reflect on how the character feels during this moment. Use emotional language to express their thoughts and feelings.
	Consider the impact of their vulnerability on their relationships.
What language devices can you borrow from Dalton and O’Neill to do this?
	

	Conclusion – end with a resolution or reflection that ties back to the moment of vulnerability.
	What does the character learn from this experience?
How does their connections with others change or strengthen?
	


1. Compose your 300-word response in your writing journal.
Student note: Literature Circles are where small groups of students gather together to discuss a book. It can help to develop your reading comprehension and critical thinking skills. Discussions in a literature circle can support you to understand the characters and ideas in a book.
1. Literature circles. In small groups, share your narratives with your peers. Read each other’s stories and discuss how vulnerability and connections have been conveyed. Use some or all of the questions below to guide your discussion and take notes in your writing journal.
1. How is vulnerability represented in each narrative?
1. How are connections between characters highlighted?
1. Which language devices were the most effective and why?
1. How does the use of language devices to convey vulnerability and connections enhance the storytelling?
1. How did Dalton and O’Neill influence your composition?
1. Reflect on the context you chose for your narrative. Make a comment about how this contributes to the main idea of your narrative and engages audiences.

[bookmark: _Toc169692740][bookmark: _Toc205909256][bookmark: _Toc169692764]Phase 4 – connecting critically and deepening conceptual understanding of the focus area and the texts
In the ‘connecting critically and deepening conceptual understanding of the focus area and the texts’ phase, students develop insights into the world around them, enhancing their understanding of themselves and the lives of others while deepening their appreciation for reading by engaging with the core texts. This process encourages students to explore how texts can represent a range of contexts and perspectives, which is crucial for building their analytical vocabulary and comprehension skills.
Students focus on the terms ‘connection’ and ‘community’ as they experiment with reading strategies to examine language features and text structures in persuasive, discursive and hybrid texts. This critical engagement allows them to appreciate how these elements shape ideas and perspectives, refining their personal responses in preparation for completing core formative tasks. As they develop their understanding and use of form and structure, students also enhance their ability to respond critically and creatively to texts.
Throughout this phase, students will engage in comparing and contrasting the form, language and stylistic features of the core texts to deepen their analytical skills and inspire their own experimentation with written expression. The connections made will align with the overarching conceptual focus outlined in the syllabus, fostering a deeper understanding of language and its impact on shaping experiences and perspectives. Through explicit, targeted English language study, students learn to use descriptive, rhetorical and persuasive language appropriate for purpose and audience, as well as correct syntax, phrasal verbs, collocations and clause and sentence structure in their spoken and written texts.
Additionally, students develop the vocabulary necessary to appreciate, understand and analyse texts, planning, drafting and refining their own written and spoken work.
Teacher note: this phase has been integrated into Phases 3a and 3b – engaging personally, analytically and critically with texts.

[bookmark: _Toc205909257]Phase 5 – composing critically and creatively in response to the focus area and texts
In the ‘composing critically and creatively in response to the focus area and texts’ phase, students explore and experiment with a variety of texts. This phase has been integrated into Phases 3a and 3b – engaging personally, analytically and critically with texts, and it is where core formative tasks focused on experimentation are placed.
Students engage with the core texts, to develop insights into the world around them, deepening their understanding of themselves and the lives of others while enhancing their enjoyment of reading. They focus on understanding the concepts of connection and community as they experiment with reading strategies to examine language features and text structures in both persuasive and discursive texts. This critical engagement allows them to appreciate how these elements shape ideas and perspectives, allowing them to refine their personal responses in preparation for their assessment.
Throughout this phase, students will investigate how composers use codes and conventions for effect, and they will experiment with composing in imaginative, discursive, persuasive and hybrid styles, including lyric essays. Students will also focus on the features of discursive and persuasive texts, developing, consolidating and experimenting with their understanding of how punctuation and sentence structure can shape meaning. As they compare and contrast the core texts, they will deepen their analytical skills and find inspiration for their own writing. This process aligns with the overarching conceptual focus outlined in the syllabus, fostering a deeper understanding of language and its impact on shaping experiences and perspectives.
Through explicit, targeted English language study, students will build their vocabulary to appreciate, understand and analyse texts while planning, drafting and refining their own written and spoken work. By engaging with aesthetically, stylistically and conceptually rich texts, they will enhance their enjoyment of reading and strengthen their personal voice as writers.


[bookmark: _Toc205909258]Phase 6 – preparing the assessment
In the ‘preparing the assessment’ phase, students are supported to complete the formal assessment, including examination preparation. Students should be supported to collaboratively explore the audience, purpose, context and form of the task in relation to the syllabus. This ongoing assessment process can act as a wellbeing check for students. Activities associated with this phase have been integrated concurrently within Phases 2, 3a and 3b.
In addition to covering content, and refining students’ responses, strategies dedicated to assessment support must also include the delivery of the knowledge and skills associated with composing in the targeted form. Elements of this phase should include processes for ensuring equity and validity through meeting NESA’s Principles of Effective Assessment. This supports students to engage in a recursive compositional process involving planning, monitoring, revising and reflecting. This supports student ownership of the responses they compose.
This phase supports both the experimentation within formative tasks and the preparation for the formal assessment. They are not meant to be completed consecutively, nor are they a checklist. They should be introduced when required, running concurrently within the other phases. Some may take a few minutes in a once-off lesson, others will need to be repeated. Some may require an entire lesson. All will need to be adapted to suit the specific class context.
The teacher recognises students’ prior understanding of assessment practices but should use this phase as an opportunity to deepen awareness of aspects that may have challenged students during the preparation of other assessment tasks. These may include understanding instructions, being aware of the demands of marking criteria, or using samples to improve their response.


[bookmark: _Toc205909259]Phase 6, resource 1 – using an A-range response to inform understanding
Teacher note: this resource has been designed to provide students with an example of what an A-range discursive response may look like.
[bookmark: _Toc203640342][bookmark: _Toc205909260]Part A – persuasive response
The quote by O’Neill, ‘Home is an experience—home is a human feeling, not a quality that belongs to every dwelling’, captures a deep truth about belonging. Often, we equate home with physical structures, yet true belonging transcends this. It resides in the relationships we cultivate, the experiences we cherish, and the powerful connections forged through language. This understanding reveals that home is less about geography and more about the bonds we nurture and the comfort we find in each other.
As a migrant to Australia, I have witnessed the transformative power of language in forming connections. When my family and I first arrived, I felt isolated and overwhelmed, grappling with an unfamiliar language. However, during my first weeks at school, I discovered storytelling’s ability to connect us. In English class, I nervously shared my journey, and my classmates’ warm responses sparked a sense of belonging within me. I realised that sharing my story was not just communication, it was a lifeline that connected me to others. Language became the bridge that united us, promoting understanding, empathy and acceptance.
Language is not just a tool. It is the essence of community. When we share our stories, we invite others into our lives, creating a rich tapestry of experiences that enriches us all. Community events, such as storytelling nights or cultural festivals, serve as vibrant platforms for self-expression and creativity. These gatherings break down barriers and encourage acceptance, allowing us to celebrate our diverse backgrounds. Imagine a world where everyone feels valued and included—this vision can become a reality when we harness the power of language to uplift and celebrate diversity.
In times of crisis, language becomes a critical source of strength and resilience. During disasters like bushfires or floods, communities rally together, united by a common purpose and shared goals. Clear communication is essential. Neighbours share important information, while organisations mobilise volunteers with compassionate language that inspires action and hope. This collective effort illustrates unity and shows that belonging is about feeling safe and supported through the language of care and compassion.
Inclusivity is crucial to belonging, and language plays a pivotal role in creating an accepting environment. For individuals from marginalised groups, finding acceptance can be daunting and challenging. Therefore, communities must actively cultivate environments where everyone feels valued and included. Initiatives that promote multilingualism, such as language exchange programs and community workshops, help bridge gaps between diverse groups. By encouraging members to share their languages, cultures and stories, we enrich our community and ensure every voice resonates and is heard.
Belonging transcends physicality and is shaped by the connections we forge and the language we use to communicate and understand one another. As O’Neill suggests, home is a feeling that flourishes where individuals feel valued, understood and connected through language. Together, we should champion communities that celebrate diversity, strengthen relationships through compassionate communication and offer unwavering support, ensuring that everyone can truly feel they belong. By embracing the power of language, we can create a more inclusive and understanding society.
[bookmark: _Toc203640343][bookmark: _Toc205909261]Part B – reflection
In crafting my persuasive piece, I was inspired by O’Neill’s, ‘The tent village at Musgrave Park’. O’Neill’s exploration of belonging through the tent village resonated with me as a migrant in Australia. Her statement that ‘home is an experience—home is a human feeling, not a quality that belongs to every dwelling’ prompted me to reflect on my own experiences and the role of language in building connections.
O’Neill’s vivid descriptions influenced my writing style and encouraged me to delve into personal stories. I shared my journey as a migrant, aiming to evoke empathy and understanding, much like O’Neill’s individual narratives. She writes, ‘To say that someone is without a house or shelter is one thing, but to be without a home implies one has no place where they belong’. This idea inspired me to illustrate how language can create a true sense of belonging, surpassing mere physical spaces.
Reflecting on O’Neill’s language, I sought to connect emotionally with readers. By using emotive language and imagery, I highlighted the warmth I felt while sharing my story at school, ‘In that moment, I realised that sharing my story was not just an act of communication; it was a lifeline that connected me to others’. This shows how language serves as a bridge for understanding and empathy, encouraging a sense of community.
I employed persuasive language devices inspired by O’Neill’s style, such as rhetorical questions and inclusive language. By inviting readers to imagine a world where everyone feels valued, I encouraged reflection on their own experiences of belonging. This prompts consideration of how language helps form connections. O’Neill’s observation that ‘using this term to describe a group of people leaves a lot unsaid for each individual’s situation’ highlights the need to understand nuances behind concepts like ‘homelessness’, a point I aimed to convey.
I emphasised the importance of community events and storytelling, similar to O’Neill’s exploration of shared experiences. I illustrated how cultural festivals serve as platforms for expressing our diverse backgrounds and fostering belonging. O’Neill’s depiction of the tent village as a place where ‘people find themselves in a makeshift living arrangement’ inspired me to argue that these gatherings nurture connections and celebrate diversity.
Additionally, I recognised the critical role language plays during crises, a theme O’Neill subtly addresses. I highlighted how clear communication and supportive language unite communities in challenging times, such as natural disasters. This aligns with O’Neill’s assertion that ‘trauma is an uncanny thing’ affecting individuals deeply, reinforcing that belonging extends beyond physical spaces; it involves feeling safe and supported through the language of care.
Overall, this process deepened my appreciation for language as a vital tool for connection. I aimed to create a cohesive argument focusing on belonging through language, drawing from O’Neill’s insights. Varied sentence structures and persuasive language enhanced my message’s flow and impact.
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My exploration of belonging, inspired by O’Neill’s article, allowed me to engage with the power of language in creating meaningful connections. Through personal stories and reflection, I conveyed that home is not merely a physical space but a feeling cultivated through relationships and communication. This reflection reinforced my understanding of language as a unifying force, and I look forward to harnessing its power in my future writing.
[bookmark: _Toc205909262]Phase 6, activity 1 – using the Part A marking guidelines and annotations to refine an assessment sample
Teacher note: in addition to the example provided, model a row for students using a think aloud. Depending on student need, this activity may be completed individually, in pairs or small groups and you may choose to provide further examples in the columns.
1. Read the discursive student assessment sample below.
2. Use the marking guidelines or the student-facing rubric to support you to make notes on the work sample by highlighting what the student has done well and where they could improve using 2 different colours.
3. Read the annotations provided in the ‘Suggestions for improvement connected to the marking criteria’ column. Based on the feedback, determine which grade range you believe this sample would fall into and justify why.
4. Implement the suggestions provided to improve the student work sample in the table below. An example has been provided in the first row.

Table 68 – discursive student assessment sample
	Student assessment sample
	Suggestions for improvement connected to the marking criteria
	Edited assessment sample

	Dear Grandma,
I hope you are doing well. I want to take a moment to write this letter to you and say thank you for everything you have done for me. Your support means a lot to me, especially this year when I am working hard on my HSC. I really could not have done it without you. Your encouragement has been a big help during this stressful time.
	Explore more vivid/specific language choices, for example: ‘… your constant encouragement has kept me anchored this year …’
Experiment with how punctuation could be used to create emotional impact, for example, an exclamation mark at the end of the paragraph.
	Dear Grandma, I hope you are doing well. I want to take a moment to thank you for everything you have done for me. Your support means so much to me, especially this year as I work hard on my HSC. I truly could not have done it without you as your constant encouragement has kept me anchored during this stressful time!

	When I think about our relationship, I picture the quilt you made for me. Each square of that quilt tells a story, just like our time together. This quilt is a symbol of the love and care you have given me throughout my life. It reminds me of all the good memories we share. The quilt is warm, just like our memories. When I wrap myself in it, I feel safe and loved, as if you are there with me.
You have always been there for me. When I had trouble reading or studying, you helped me understand. Your patience was endless, and you never gave up on me. Your belief in me gave me confidence. Because of you, I learned to believe in myself and to dream big, even when things got tough. You taught me that hard work and determination can help me overcome challenges.
	Sustain the metaphor of the quilt throughout the letter to explore the idea of language and connections and elicit feelings from the reader. Try varying the length of sentences to create a more dynamic flow in your writing. Refine repeated ideas, ‘believe in me’ and ‘believe in myself’ repeat the same emotional outcome and would benefit from elaboration, like including a specific memory.
To improve this section, include a specific anecdote of a time when your grandmother helped you overcome a challenge. This will add depth and personalisation to your reflections.
	

	Your stories have shown me how important language is. You have a special way with words that inspires me. Listening to your stories taught me that language connects us all. It is not just about talking or writing; it is about understanding each other. You showed me that the words we use can bring people together or keep them apart. I want to remember this lesson as I grow up. It is a valuable lesson that I will carry with me throughout my life.
Today, it is very important to listen to other people’s opinions. Your lessons about understanding different points of view are so valuable. You taught me to approach conversations with an open heart and mind. This has helped me connect with others and understand their feelings better. It has made me a more compassionate and empathetic person.
	Vary sentence openings to control the pace of your writing and improve rhythm in your sentences.
Experiment with using more figurative language, including sustaining the extended metaphor of the quilt to create reader engagement. For example: ‘Your stories, like the quilt you stitched together piece by piece, have wrapped me in warmth and understanding.’
Vary punctuation – a dash or colon – to introduce reflection or emphasis, for example: ‘Listening to your stories has taught me something important: language is not just about talking or writing’ you could also include a dash in: ‘You showed me that the words we use can bring people together – or keep them apart – and that’s a lesson I will carry with me throughout my life.’
	

	As I continue my journey in life, I will carry your teachings with me. I want to use language to connect with others, just like you have connected with me. I hope to create my own quilt of relationships, woven with kindness, understanding and support.
	Vary sentence openings to create a more engaging personal voice. Make the ending more unique to your relationship by mentioning a particular moment, anecdote or lesson that you remember. Use a figurative language device to emphasise the impact of the moment, anecdote or lesson.
	

	Thank you, Grandma, for being my guiding light. Your influence has helped shape who I am today. I am incredibly grateful for your love and support. I will always remember your lessons about the power of language and the importance of making connections with others.
With much love,
Your granddaughter
	Instead of starting 2 sentences with ‘I’, vary your sentences with phrases like ‘Because of you’, ‘Thanks to your guidance’, or ‘One of the most important things you taught me …’
Replace cliches such as ‘guiding light’ with more original expressions, like: ‘the thread that ties my values together’ or a more personal touch such as: ‘… yours is the gentle voice I carry with me …’
	



[bookmark: _Toc205909263]Phase 6, activity 2 – selecting a core formative task for refinement
Reviewing compositions and class materials to make an informed choice
1. Use the table below to organise your notes as you review your compositions and class materials to make an informed choice about which core formative task you will refine for the assessment task.
Table 69 – core formative task refinement notes
	Prompts
	Core formative task 2 – discursive response – letter of gratitude
	Core formative task 3 – persuasive response – complexities of community

	Specific requirements as outlined in core formative tasks prompts
	
	

	Teacher feedback
	
	

	Peer feedback
	
	

	How I felt about composing this piece
	
	


Thinking about writing strengths
1. Complete the table below to gather your thoughts and reflections related to your writing strengths.
Table 70 – reflecting on writing strengths
	Prompt
	Explanation

	Which writing form (persuasive or discursive) do you think you are more skilled in and why?
Provide evidence where you can, this includes teacher or peer feedback.
	

	Which language devices and aspects of textual form do you feel confident in using and why? Provide examples.
	

	Consider the context of the assessment task (re-read this). Which of your core formative tasks do you think:
best addresses the specific requirements of the core formative task (for example, the use of a symbol in Core formative task 2)
best addresses Emerging Writers Summit focus and audience.
	

	Which core formative task will you choose to refine? Why?
Core formative task 2 – discursive response – letter of gratitude
Core formative task 3 – persuasive response – complexities of community
	


Making plans for refinement
Use the table below to outline your plan for refining your selected core formative task. Be specific about the areas you want to focus on and the goals you aim to achieve.
Table 71 – refinement plans
	Prompts
	Plan notes

	Selected core formative task
	

	Strengths
What do you feel you did well in your initial draft?
You may choose to include references to strengths identified in teacher and peer feedback here.
	

	Areas for improvement
What specific aspects do you want to enhance? These could include: clarity, structure, use of language devices.
	

	Set some goals for refinement
Be specific, realistic and set a deadline for each goal.
For example, ‘By the end of Week 7, I will enhance the emotional impact of my discursive composition by incorporating vivid imagery and using more precise language to convey the intended connotations effectively’.
	

	Peer feedback on plan
Record the peer feedback you received here and note how to plan to address the feedback to improve your response.
	




[bookmark: _Toc205909264]Phase 6, activity 3 – using the Part B marking guidelines and annotations to refine a reflective assessment sample
Teacher note: in addition to the example provided, model a row for students using a think aloud. Depending on student need, this activity may be completed individually, in pairs or small groups and you may choose to provide further examples in the columns.
1. Read the reflective student assessment sample below. Note that this is connected to the discursive student sample you engaged with in the previous lesson.
2. Use the marking guidelines or the student-facing rubric to support you to make notes on the assessment sample by highlighting what the student has done well and where they could improve using 2 different colours.
3. Read the annotations provided in the ‘Suggestions for improvement connected to the marking criteria’ column. Based on the feedback, determine which grade range you believe this sample would fall into and justify why.
4. Implement the suggestions provided to improve the student assessment sample in the table below. An example has been provided in the first row.

Table 72 – reflective student work sample – discursive
	Student assessment sample
	Suggestions for improvement connected to the marking criteria
	Edited assessment sample

	In writing my letter, I wanted to show appreciation for my grandmother while focusing on the theme of ‘Harnessing the power of language to make connections’. I chose to write a letter because it feels personal and allows me to express my feelings.
I was inspired by Trent Dalton’s letter, ‘Dear Kath’. His letter expresses deep gratitude and connection. I wanted to do the same. Dalton uses strong imagery and personal stories to make his writing meaningful, and I aimed to do the same. For example, I wrote about the quilt my grandmother made for me. This quilt is a symbol of our relationship, with each square representing different memories we have shared. This helps to show how our bond has grown over time, just like Dalton’s bond with Kath.
	Refine your evaluation of Dalton’s letter, consider providing a more detailed evaluation of a particular structural, stylistic or language feature of Dalton’s text that inspired you.
Provide a more specific example of imagery from Dalton’s letter that inspired you – this could be in the form of a quote or a reference to a figurative device.
Include more specific examples or quotes from your letter and evaluate how you used this figurative language to achieve a particular purpose.
	In writing my letter, I aimed to express my appreciation for my grandmother while highlighting the theme of ‘Harnessing the power of language to make connections’. Writing a letter felt personal and allowed me to convey my feelings.
Inspired by Trent Dalton’s ‘Dear Kath’, which expresses deep gratitude and connection, I aimed to emulate his strong imagery and personal storytelling. For example, I described the quilt my grandmother made for me, symbolising our relationship, with each square representing cherished memories. This metaphor illustrates how our bond has evolved over time, mirroring Dalton’s connection with Kath.

	I included personal stories in my letter, like my struggles in school, to show how my grandmother has supported me. These stories make my letter relatable and demonstrate how language can connect us through shared experiences. I tried to copy how Dalton used storytelling to convey emotions. By talking about my challenges, I wanted to show how my grandma’s support helped me through really difficult times.
I organised my letter to flow naturally, starting with my gratitude and then moving into the lessons I learned from my grandmother. This clear structure helps the reader follow my thoughts easily and understand my message. I wanted to create a smooth progression, similar to Dalton’s letter. I did this so my grandma could understand the connection between how she helped me and what I learned from her.
	Reflect critically on the effect you were trying to create by including these stories. Think more critically about the emotional response you were aiming to elicit from your reader, why and how did you try to do this?
	

	To improve my writing, I asked my classmates for feedback. They suggested adding more details and making my imagery stronger. This helped me improve my letter and make it more engaging for the reader. Their input was valuable, and I appreciated their suggestions. Their feedback helped me see the positives and negatives in my writing and how I can improve.
Overall, this writing task allowed me to explore how language can create connections, inspired by Trent Dalton’s heartfelt style. Through my letter, I wanted to show my grandmother’s positive impact and show how important it is to use language to help people understand each other. I hope that by sharing my experiences, others will recognise the power of their words and the connections they can create in their lives, just like Dalton inspired me. Writing this letter was meaningful for me. It reminded me that it can be easy to forget to tell people how much they mean to you. It reminded me that it is important to use language to make connections, express emotions and build relationships. I hope my grandmother feels my appreciation and understands how much she means to me through the words I chose.
	Provide examples of specific details or imagery you added based on feedback.
Analyse the effect of the figurative devices you used in your letter. For example, the metaphor of the quilt aims to show how everyday items can be full of personal memories, prompting readers to reflect on the objects in their own lives that are full of meaning.
Expand on your personal reflections by including a specific moment or lesson that your grandmother taught you. This would add depth to your concluding thoughts.
You could also explore how this experience has changed your perspective on communication and relationships.
	


6. 
[bookmark: _Toc205909265]Phase 6, activity 4 – reflective writing assessment scaffold
In your reflection, you will assess how a core text has influenced your own use of language and form in one of your writing pieces. Follow this scaffold to structure your reflection effectively.
Table 73 – reflective writing scaffold
	Section
	Suggestions
	Student notes

	Introduce the core text and state your purpose
	Name the core text you have chosen.
Briefly describe its main themes or ideas.
Explain what you learned from this text about using language to create connections.
Outline what this reflection will cover.
	

	Paragraph 1 – influence of the core text
	Explain what you learned
Provide a clear explanation of how the core text influenced your understanding of language and form.
Use phrases like ‘I learned that ...’ or ‘The text taught me ...’
Support with textual references
Include specific examples or quotes from the core text that illustrate your points.
Explain how these examples helped shape your ideas.
	

	Paragraph 2 – analysis of your own writing
	Identify your writing piece
State which piece of writing you will discuss (from your folio).
Briefly describe its purpose and audience.
Evaluate your use of language devices
Analyse how you employed language devices or stylistic features in your writing.
Use phrases like ‘I used ...’ or ‘To achieve this, I ...’
Support with textual references
Include specific examples from your own writing that showcase these devices.
Explain how these choices were influenced by the core text.
	

	Paragraph 3 – connection to audience and purpose
	Discuss audience and purpose
Reflect on how the core text helped you consider your audience and purpose in your writing.
Use phrases like ‘Understanding the core text allowed me to ...’
Conclude with reflection
Summarise how your understanding of language has evolved through the study of the core text and its application in your own writing.
Consider how this might affect your future writing.
	

	Conclusion
	Wrap up your reflection
Restate the key points about the influence of the core text on your writing.
End with a final thought on the importance of language and form in creating connections.
	


Remember to:
Use reflective and evaluative language. Remember to write in the first person and maintain a reflective tone throughout. Use evaluative language throughout, you may choose to use the table below to support you with this.
Cite textual references. Make sure to include quotes or examples from both the core text and your own writing to support your analysis.
Use the marking criteria. Make sure to mark your own work against the student-facing marking criteria to ensure you are addressing all parts of the task.
Proofread. After drafting your reflection, check for grammar, punctuation and style to ensure clarity and coherence.
Seek feedback. Engage with peers and your teacher to receive feedback and apply this feedback when composing your reflection.

Table 74 – evaluative terms
	Evaluative term or phrase
	When to use it
	Example

	achievement
	Use when celebrating successes in writing.
	Completing my first novel was a significant achievement that boosted my confidence.

	adapt
	Use when adjusting methods or techniques.
	I had to adapt my writing style based on the feedback I received.

	analyse
	Use when breaking down and examining the elements.
	I analyse my writing after feedback to see how I can improve my arguments.

	assess
	Use when measuring the quality of a piece.
	I assess my writing based on how well it connects with my audience.

	balanced
	Use when the writing fairly represents multiple viewpoints or aspects.
	I aimed for a balanced perspective in my essay, incorporating various viewpoints on the issue.

	challenge
	Use when confronting difficulties in writing.
	I challenge myself to write about topics that make me uncomfortable.

	change
	Use when discussing shifts in perspective or process.
	This project prompted a change in how I approach writing.

	clear
	Use when the writing is easy to understand and free of ambiguity.
	I worked hard to make my instructions clear, so my peers could easily follow my process.

	cohesive
	Use when the ideas flow logically and connect well.
	I aimed for a cohesive essay, ensuring each paragraph linked smoothly to the next.

	concise
	Use when the writing is brief but comprehensive, without unnecessary words.
	I focused on being concise in my report, ensuring I communicated my main points clearly.

	connection
	Use when linking ideas or experiences.
	I see a connection between my personal struggles and the themes in my writing.

	contemplate
	Use when thinking deeply about a topic.
	I contemplate the lessons I’ve learned from my writing journey.

	descriptive
	Use when the writing uses vivid language to create strong imagery.
	I used descriptive language to paint a vivid picture of my favourite childhood memory.

	detailed
	Use when the writing includes thorough and specific information.
	My research paper was detailed, including specific examples from my own experiences.

	discover
	Use when finding new insights or knowledge.
	I discovered through my reflections that vulnerability enhances my writing.

	disorganised
	Use when the structure of the writing is lacking or confusing.
	I realised my initial draft was disorganised, with my ideas scattered and hard to follow.

	emotion
	Use when expressing feelings related to writing.
	Writing about my emotions has been cathartic and healing.

	engaging
	Use when the writing captures the reader’s interest.
	I found my narrative engaging, as it drew on personal experiences that resonated with my readers.

	evaluate
	Use when assessing the effectiveness of writing.
	I evaluate my drafts to determine which areas need more depth.

	experience
	Use when referencing specific events or lessons learned.
	This experience taught me the importance of revision in writing.

	extensive
	Use when the writing is well-developed and covers multiple aspects.
	My extensive research provided a strong foundation for my arguments.

	growth
	Use when discussing personal development.
	My writing journey has shown significant growth in my confidence and skills.

	impact
	Use when discussing the effects of writing.
	The impact of my personal narrative on my readers has been incredibly rewarding.

	informative
	Use when the writing provides valuable information or knowledge.
	I aimed to make my personal narrative informative, sharing lessons learned through my experiences.

	insightful
	Use when the writing provides deep understanding or perspective.
	My reflections were insightful, helping me understand the impact of my choices on my growth.

	limited
	Use when the writing lacks depth or clarity.
	My limited understanding of the topic made it difficult to convey my ideas.

	original
	Use when the piece presents unique ideas or perspectives.
	My original take on the topic allowed me to express a viewpoint that I hadn’t seen represented before.

	perspective
	Use when considering different viewpoints.
	This project helped me gain a new perspective on the issues I face.

	recognise
	Use when acknowledging important aspects.
	I recognise that my best writing often comes from personal experiences.

	redundant
	Use when unnecessary repetition or superfluous information is present.
	I had to edit my draft to remove redundant phrases that didn’t contribute to my argument.

	reflect
	Use when considering personal thoughts and experiences.
	I often reflect on my writing process to identify areas for improvement.

	repetitive
	Use when ideas or phrases are unnecessarily repeated.
	In reviewing my work, I noticed some arguments were repetitive and didn’t add new insights.

	struggle
	Use when describing difficulties faced in writing.
	I faced a struggle when trying to express my thoughts clearly.

	synthesise
	Use when combining ideas to form new insights.
	I synthesise feedback and my experiences to enhance my writing.

	thought-provoking
	Use when the writing prompts deep reflection or consideration.
	Writing the conclusion was thought-provoking, as it made me reconsider my initial beliefs.



[bookmark: _Toc205909266]Phase 6, activity 5 – using the marking criteria to evaluate own work
1. Use the marking criteria or the student-facing rubric to assess your portfolio pieces by highlighting where your piece of writing reflects the features described.
Give each one of your portfolio pieces a grade.
Use the table below to guide a reflection that will support you to select which piece of writing should be nominated for marking.
Table 75 – scaffold to support evaluation of own compositions
	Reflections on your writing
	Discursive
	Persuasive

	What grade have you given this piece of writing? Why?
	
	

	What have you done well?
	
	

	What could you improve?
	
	

	How will you improve this piece?
	
	


What will you do next? Write a set of steps or a schedule for editing your pieces before submission.


[bookmark: _Toc205909267]Core formative task 4 – personal response – the significance of reading and writing
The purpose of this task is to help you reflect on your growth as a reader and writer, understand how reading influences your writing, set your future goals after the HSC, and remind yourself to continue developing your literacy skills.
Student note: to assist you in gathering your ideas for this task, draw on your composition Core formative task 1 – discursive response – the significance of reading and writing and your experience of reading and writing throughout this term.
You will compose a 300 to 500-word reflective letter to yourself about your journey as a reader and a writer and what lies ahead.
1. Engage with the prompt. Consider how your understanding of the significance of reading and its connection to writing has evolved throughout your study of Reading to write: Transition to English EAL/D, reflecting on your response for Core formative task 1 – discursive response – the significance of reading and writing.
Plan your response using the scaffold provided. Use the prompts in the scaffold to:
1. highlight a specific text or experience studied in this focus area that has influenced your writing style and shaped your perspectives
ba. discuss your aspirations for life after the HSC
offer advice or reminders to your future self about the importance of continuing to nurture your reading and writing skills as you navigate new opportunities and challenges.
Compose a draft.
Review and refine.
Submit.

Table 76 – scaffold for Core formative task 4
	Section
	Description
	Suggestions for writing
	Your notes

	Greeting
	Who are you writing to?
	
	

	Introduction
	Start with a sentence about why reading and writing are important to you.
Briefly mention how reading and writing are connected.
Use personal anecdotes to illustrate your points where appropriate.
	Think about how reading has shaped your thinking, and how writing has helped you express yourself.
Personalise it with experiences that made reading and writing meaningful to you.
	

	Body paragraph 1
	Describe your relationship with reading and writing.
Explain how reading and writing have impacted each other in your life.
	Reflect on your growth as a reader and writer. How has your writing been influenced by what you’ve read?
Did you find certain texts made you a better writer?
	

	Body paragraph 2
	Reflect on a specific experience where reading influenced your writing.
Share an anecdote or story that stands out to you.
	Think of an anecdote you can share of when reading a specific text made you think differently about writing.
Describe how this moment shaped your style or process of writing.
	

	Body paragraph 3
	Choose one text that has influenced you as a writer. Explain how this text impacted your writing style.
Identify an element of the text that helped you understand writing better. Mention specific language devices or styles from the text that you admire and want to emulate.
	Pick a text that had a noticeable impact on you as a writer.
Focus on one key feature of the text (for example, tone, imagery, structure).
	

	Body paragraph 4
	Discuss how this understanding will help you as a Stage 6 English student.
Reflect on the skills you want to develop further based on your reading experiences.
Consider how diverse texts can enhance your writing and understanding of different perspectives.
	How do you plan to continue developing your skills as you move to Stage 6?
Think about skills such as critical thinking, analysing texts and refining writing.
	

	Conclusion
	Summarise your main points about the significance of reading and writing.
End with a reflective statement or reminder to continue developing your skills in the future.
	Reflect on how reading and writing will help you navigate life after the HSC.
Consider offering advice to your future self to maintain literacy skills.
	

	Closing
	How will you sign off the letter?
	Sincerely,
With future aspirations,
[Your name]
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