

[bookmark: _Toc151447405]English Advanced (Year 12) – program
12.4 – ‘The craft of writing’
This resource is a sample teaching and learning program for 12.4 – The craft of writing. This program may be taught concurrently with other focus areas, or as a standalone unit of learning. In this program, students experiment with language and form to develop their knowledge, understanding and skills as writers. While the formal assessment foregrounds discursive, persuasive and reflective writing the program threads imaginative writing throughout through the use of low-stakes experimentation, imitation, drafting and stylistic play. The works chosen should model a range of ways for students to manipulate language, form and structure to shape meaning in their own imaginative, discursive, persuasive or reflective writing.
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Want to update the table? Have you added content to the document and noticed the page numbers have changed? As you add content to this report, you can update the table of contents to accurately reflect the page numbers within the resource. To update the table:
· Right click on the table and select ‘Update table of contents’ (in the browser version) or ‘Update field’ (in the desktop app). In the browser version, it will automatically update the entire table.
· In the desktop app, you will then need to select ‘Update entire table’. Your table numbers should then update to reflect your changes.

[bookmark: _Toc145666031][bookmark: _Toc151447406][bookmark: _Toc151632386][bookmark: _Toc237447043]About this resource
This sample teaching and learning program has been developed to assist teachers in NSW Department of Education schools to create learning experiences that are contextualised to their students’ needs, interests and abilities for the English Advanced 11–12 Syllabus (2024) (NESA 2024). It provides an example of one way to approach programming through a conceptual lens. More information is available via How to use the English 11–12 sample programs.
[bookmark: _Toc237447044]Purpose of resource
This sample teaching and learning program is not a standalone resource and aligns with the following support materials for the Year 12 program ‘The craft of writing’:
Assessment resources: Assessment – 12.4; Student assessment samples – 12.4; Core formative tasks – 12.4
· Resource and activities support in Word: Resources and activities – 12.4; Core texts – 12.4
· Resource and activities in PowerPoint: In conversation – Saunders – 12.4; Phase 1 – context of Saunders – 12.4; Phase 2 – Saunders and discursive writing – 12.4; Phase 3 – engaging with The Yield –12.4; Phase 4 – connecting with The Yield –12.4; Phase 5 – composing – The craft of writing – 12.4; Support for terminology – voice – 12.4
· Scope and sequence: English Advanced Year 11–12 Option 1
· Assessment schedule: English Advanced Year 11–12 Option 1.
All documents associated with this resource can be found on the Planning, programming and assessing English 11–12 webpage.
[bookmark: _Toc145666041][bookmark: _Toc151447408][bookmark: _Toc151632388][bookmark: _Toc237447045]Target audience
[bookmark: _Toc145666043][bookmark: _Toc151447409][bookmark: _Toc151632389]This sample is intended to support teachers and curriculum leaders as they develop contextually appropriate teaching and learning resources for the English Advanced 11–12 Syllabus (2024) (NESA 2024).
[bookmark: _Toc237447046]When and how to use
This teaching and learning program has been designed for The craft of writing focus area of Year 12. It provides opportunities for the teacher to develop rapport with their class while getting to know their needs, interests and abilities. The program and associated resources are not intended to be taught exactly as is presented in their current format. Teachers using this program and the associated materials should adapt these to suit their students’ needs, interests, abilities and the texts selected. The resources should be used with timeframes that are created by the teacher to meet the overall assessment schedules.
Teacher note: the blue feature boxes include instructions for the classroom teacher engaging with this program. They provide suggestions for how content could be delivered and links to additional resources.
Literacy note: the pink feature boxes include information about explicit and targeted literacy instruction. These contain links to department resources to support teachers and students in developing key literacy skills within the context of the teaching and learning activities.
Differentiation note: the grey feature boxes include suggestions and strategies to support differentiation for a diversity of learners. The differentiation notes can be found in the ‘Evidence of learning and evaluation’ column of the teaching and learning program.
[bookmark: _Toc237447047][bookmark: _Toc145666044][bookmark: _Toc151447410][bookmark: _Toc151632390]The organisation of this teaching and learning program into phases
This teaching and learning program is organised according to the principles of the Secondary English curriculum team’s ‘Phases approach to conceptual programming’. This program provides success criteria aligned to each learning sequence. These are suggestions only. While success criteria can be presented to students, evidence-based research suggests that it is important to share success criteria with students. It should be discussed and agreed using language the students can understand. Teachers use their expertise to guide student thinking and often model and use exemplars to show students what success ‘looks like’.


[bookmark: _Toc237447048]The craft of writing – overview
In this focus area, ‘students strengthen and extend their knowledge and skills as accomplished writers’ (NESA 2024), by engaging in rich and purposeful writing processes of reading, experimenting, composing and reflecting. This program develops students’ authorial voice, defined as the unique individual expression that shapes how they communicate across a range of audiences, purposes and contexts. Although this program gives particular emphasis to discursive, persuasive and reflective writing because of the formal assessment, imaginative writing remains threaded throughout the learning. Students experiment with imaginative devices including stylistic choices, perspective, structure and voice, as part of developing control over a range of crafted forms.
Through close study and evaluation of quality texts, students deepen their understanding of how authors use language ‘critically, creatively and imaginatively to construct meaning, authority and perspective’ (NESA 2024). They explore how compositional choices in language, form and cultural positioning contribute to authorial voice, while explicitly learning and applying grammatical features that characterise discursive, persuasive, reflective and imaginative forms. Students experiment with grammatical choices alongside stylistic devices, perspective and structure to understand how these choices influence meaning, cohesion and reader positioning.
Students participate actively in cycles of reading, drafting and reflection, learning to experiment with language, tone, structure and stylistic features. This iterative process supports growing technical control and purposeful decision-making, enabling the composition of ‘sustained and cohesive texts’ (NESA 2024). They learn to manipulate language, syntax, punctuation, tone and stylistic features with increasing control, developing the capacity to compose sustained and cohesive texts.
Through discussion and recursive practise, students are encouraged to harness rhetorical and linguistic devices to deliberately position readers and strengthen their own authorial voice. Reflection is embedded as a vital tool for students to articulate their evolving writing identity and refine how their work engages and influences audiences.
[bookmark: _Toc145666046][bookmark: _Toc151447412][bookmark: _Toc151632392]Teacher note: the overview establishes the learning goals, identifies what is going to be achieved and the reasons for the content and structure of the program. It should align with the syllabus outcomes and reflects the requirements of the syllabus planning tool, the scope and sequence and the assessment schedule. The value of the learning beyond the classroom should be established along with a connection to the wider world and the relevance to students’ futures.
Duration: this program of lesson sequences is designed to be completed over a period of approximately 30 hours and may be taught concurrently with other focus areas, or as a standalone unit of learning. Teachers should adjust the suggested timing to suit students’ needs, selected texts, school context and assessment schedules. Where students have already demonstrated secure understanding teachers may condense, omit or replace selected activities.
Teacher note: this program has been designed to support flexible implementation. Schools may choose to teach the sequences consecutively or concurrently with other Year 12 English focus area programs. For example, concurrent delivery may involve teaching one program sequence per week or one phase per term, depending on the school’s programming model, timetable and local context. Teachers should adapt the pacing to ensure students have completed the relevant learning prior to undertaking the assessment task.
[bookmark: _Toc237447049]Guiding questions
The guiding questions below outline the direction of the learning for the program. They are developed in relation to the syllabus aim and rationale, the focus area statement, the relevant syllabus outcomes and content points, and the evidence base. They can support class discussion and help students monitor their learning.
How can experimenting with language, authorial voice and structure for different purposes and audiences build authority and precision in our own writing?
How does close study of quality texts inform the way we shape meaning, establish credibility and create sustained and cohesive compositions?
How can reflecting on the writing process help us evaluate and refine our use of textual forms and features to compose with greater clarity, impact and control?
[bookmark: _Toc237447050]Conceptual programming questions
The conceptual programming questions should be carefully aligned to outcome content points, and they guide teaching and learning. These provide the teacher and students with further opportunities to consider the conceptual direction of learning.
Table 2 – overview of the 6 phases and accompanying conceptual programming questions
	[bookmark: _Hlk205283396]Phase 1 – engaging with the unit, the learning community and the focus area

	[bookmark: _Hlk215484010]What makes writing powerful?
What gives a writer the authority to express their ideas?

	Phase 2 – discovering and engaging with the conceptual heart of the focus area and the connection to the texts

	In what ways can experimenting with authorial voice establish authority and convey power in writing?
How do choices in language features shape a writer’s credibility and impact?
How can experimenting with structure and style help make a text more powerful and purposeful?

	Phase 3 – engaging personally, analytically and critically with texts

	[bookmark: _Hlk215490054]How do shifts in form and structure shape authority, truth and perspective?
In what ways does writing preserve memory and cultural knowledge across generations?
How can an author use multiple perspectives to show authority and guide the reader’s understanding of culture and experience?

	Phase 4 – connecting critically and deepening conceptual understanding of the focus area and the texts

	In what ways can experimenting with narrative voice engage a specific audience?
How do purposeful choices in structure shape meaning while maintaining clarity, cohesion and narrative impact?
How can insights from core texts be adapted to craft purposeful, authentic and culturally resonant writing for a range of audiences and purposes?

	Phase 5 – composing critically and creatively in response to the focus area and texts

	[bookmark: _Hlk215494935]How can lessons about authority, authorial voice and authenticity in a text inform students’ own writing practices?
In what ways can multiple perspectives and structural experimentation enhance meaning, authority and audience engagement in original compositions?
How does close study of core texts inform deliberate choices of form, perspective and stylistic devices to create purposeful, culturally resonant and impactful writing?

	Phase 6 – preparing the assessment

	How can writers adapt strategies from core texts to refine authorial voice, structure and style in their own compositions?
How does reflecting on the drafting and revision process strengthen clarity, cohesion and authority in their own writing?


[bookmark: _Toc145666047][bookmark: _Toc151447413][bookmark: _Toc151632393][bookmark: _Toc237447051]Assessment overview
Teacher note: this is a concise overview of the formal assessment aligned with this program and an outline of the formative assessment practices.
Formal assessment: composition and reflection – students will compose a discursive or persuasive text of 800 to 900 words. They will compose an in-class reflection explaining how their writing in the discursive or persuasive composition demonstrates authenticity and authority. This is informed by their study of the core texts and a series of critical reflection prompts provided before the due date. This in-class reflection will take place under timed conditions (40 minutes plus 5 minutes reading time) on the task due date.
Formative assessment: students engage in a series of core formative tasks, which are outlined in English Advanced – core formative tasks – 12.4.
[bookmark: _Toc237447052]Outcomes and content groups
The teaching and learning program tables include a column titled ‘Outcome and content’. The syllabus information provided in this column is taken from the syllabus outcomes and the content points found in the Understanding and Responding content groups. The relevant focus area information for The craft of writing is provided at the start of each learning sequence. This sits below the phase and sequence title using the noun phrase ‘Focus area content’.
A student:
EAV-12-01 critically analyses the ways an author’s choice of language, form and structure shapes meaning in complex texts of different modes and mediums
EAV-12-02 evaluates the relationships between texts through context, form and language
EAV-12-03 evaluates the ways context and values influence composition and audience response
EAV-12-04 composes texts using language forms and features in new and different contexts
EAV-12-05 composes critical and creative texts for a range of audiences and purposes
EAV-12-06 evaluates own compositional processes and the ways choice of language, form and structure can shape meaning
English Advanced 11–12 Syllabus (2024) © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
[bookmark: _Toc237447053]Core texts and text requirements
The core texts for this program are listed below. An overview of the texts and their alignment to the text requirements are provided in the Core texts booklet.
Teacher note: references in activities to extracts 1, 2 and 3 from The Yield refer to the 3 extracts provided in the Core texts booklet. The opening words of each excerpt used from the extract are included in the title to support identification.
· Saunders M (2022) ‘Overture’, in Saunders M (ed) This All Come Back Now, St Lucia: University of Queensland Press. Reproduced and made available for copying and communication by NSW Department of Education for its educational purposes with the permission of Mykaela Saunders. This resource is licensed until 31 July 2030.
· Winch TJ (2021) The Yield, Penguin Random House Australia, Sydney. ISBN: 9781760899462
· . Reproduced and made available for copying and communication by NSW Department of Education for its educational purposes with the permission of Penguin Random House Australia Pty Ltd. This resource is licenced up until April 2031.
Teacher note: cultural and emotional considerations
The Yield includes themes relating to the experiences of Aboriginal and Torres Strait Islander peoples, including references to violence, abuse, cultural dispossession and intergenerational trauma. These themes may be confronting for some students. Teachers should teach this unit with cultural sensitivity and awareness of student wellbeing. Establish clear expectations for respectful discussion and provide opportunities for students to opt out of activities if needed.
Aboriginal and Torres Strait Islander students should be supported in ways that respect their wellbeing and agency, without the expectation to share personal experiences. Where appropriate, balance challenging content with perspectives that recognise the strength, resilience and continuity of Aboriginal communities. ‘Overture’ by Mykaela Saunders explicitly challenges deficit framing, advocating for representations that foreground agency, community and cultural endurance.
[bookmark: _Toc237447054]Prior and future learning
Teacher note: a brief outline of prior and future learning is provided. This overview highlights the important learning that should have come before and provides an indication of what this learning can lead to in future. In schools, teachers should refine this information for their context. This helps students make connections and transfer knowledge while reducing cognitive load.
Some suggested areas of focus to activate prior knowledge could include:
skills in reading and writing across multiple forms, as explored in Year 12 focus areas Texts and human experiences, Textual conversations and Critical study of literature
an understanding of key textual features studied in Stage 5, including narrative structure, persuasive devices and hybrid forms
an awareness of the unique aspects of Aboriginal and/or Torres Strait Islander Histories and Cultures
an understanding of the textual concepts representation, code and convention, perspective, context, style, narrative and literary value
past experiences of reading and writing
literacy skills that support reading comprehension and writing.
Some potential future links to other programs in the English Advanced course could include:
analysing how composers across contexts reshape ideas, values and anxieties – supporting students to trace intertextual dialogue and evaluate how meaning shifts over time English Advanced (Year 12) – Textual conversations – Term 1
deepening students’ close reading and critical interpretation through sustained engagement with a prescribed text, building their capacity to analyse authorial purpose, textual integrity and the work’s enduring value English Advanced (Year 12) – Critical study of literature – Term 2.
[bookmark: _Toc145666052][bookmark: _Toc151447418][bookmark: _Toc151632398][bookmark: _Toc237447055]Pre-reading for teachers
The following texts and resources may be useful when preparing to teach this program. All are included in the reference list at the conclusion of this document.
Aboriginal and Torres Strait Islander principles and protocols should be followed when teaching texts by Aboriginal and/or Torres Strait Islander authors. Connection with community and Elders would help with the learning and understanding of these texts. This could happen through connection with local NSW Aboriginal Education Consultative Group Inc. (AECG) and/or Aboriginal communities.
Fisher D, Frey N and Hattie J (2016) Visible Learning for Literacy: Grades K–12 – Implementing the Practices That Work Best to Accelerate Student Learning, Corwin/SAGE Publications. This resource supports teachers to make reading, writing and feedback visible as part of explicit literacy instruction.
[bookmark: _Toc145666053][bookmark: _Toc151447419][bookmark: _Toc151632399]Graff G and Birkenstein C (2006) They Say / I Say: The Moves That Matter in Academic Writing, W.W. Norton & Company, New York. This resource explores strategies for constructing arguments and integrating evidence. It is useful for teaching persuasive writing and critical response. Selected templates and examples are valuable for scaffolding student writing and developing analytical skills.
Hyland K (2002) Disciplinary Discourses: Social Interactions in Academic Writing, University of Michigan Press ELT, US. This text examines how authority is constructed in academic writing through language features such as hedging, modality and citation. It is valuable for teachers aiming to help students understand and use authoritative voice in their writing.
The Aboriginal Language website was developed in collaboration with Aboriginal communities. This website supports awareness and respectful learning of local Aboriginal languages across NSW. It is a useful starting point for teachers to understand language revitalisation efforts and the diversity of Aboriginal languages, while reinforcing that languages are living cultural knowledge held by community custodians. It should be used as a cultural learning support, not as a substitute for consultation with local communities.
Pre-reading – Using NSWEduChat for English 11–12. Opportunities for the use of NSWEduChat have been identified across this program. Pre-reading information, links to resources and professional learning is provided to guide all teachers to use Generative artificial intelligence in line with department policies and guidelines.
Generative AI in education. Generative AI in education: professional learning builds the AI capability of teachers by developing their understanding of generative artificial intelligence (GenAI) and supporting its safe, ethical and effective use in schools. It is designed to help educators understand both the opportunities and risks associated with AI and to apply AI tools in ways that enhance teaching, learning and professional practice. It is highly recommended teachers undertake this professional learning prior to using NSWEduChat with their students.
AI guidelines – enabled tools and acceptable use. Staff should not use Generative AI tools (including NSWEduChat) to create content about Aboriginal and Torres Strait Islander cultures, languages, or experiences. Using AI in this way risks misrepresentation, reinforcing stereotypes, and sharing knowledge that should remain protected. Further information can be found: AI guidelines – enabled tools and acceptable use.
Using NSWEduChat with your students and for English 11–12. GenAI learning pathways supports teachers plan for the safe, ethical and effective use of NSWEduChat in the classroom. It provides guidance on how to integrate generative AI into teaching and learning while managing risks such as misinformation, bias, privacy concerns and academic integrity. Teachers will explore key considerations when planning for explicit teaching, metacognition and supporting students with low literacy. It is highly recommended teachers provide opportunities for students to complete the introductory student lessons listed on this page prior to using NSWEduChat. Using NSWEduChat for English 11–12 provides guidance, resources and practical classroom applications that enable students to use NSWEduChat safely, critically and effectively to strengthen their learning and writing while maintaining academic integrity.
· 

[bookmark: _Toc237447056]Engage and orient
‘Engage and orient’ encompasses Phase 1 – engaging with the unit, the learning community and the focus area (engaging personally) and Phase 2 – discovering and engaging with the conceptual heart of the focus area and the connection to the texts (understanding). These introductory phases build the field and orient students to the scope of the focus area and their learning journey so that work on the core text(s) is contextualised. These phases establish the conceptual heart of the focus area, introducing students to the core texts and key terminology needed for learning. This is also an opportunity to establish classroom routines that foster a positive classroom culture and create optimal learning environments for students.
[bookmark: _Toc237447057]Phase 1 – engaging with the unit, the learning community and the focus area
In the ‘engaging with the unit, the learning community and the focus area’ phase, a brief and stimulating introduction is included and is intended to establish an effective classroom culture and build strong rapport between the students and their teacher. Students position themselves as both readers of quality texts and writers developing their own authority. They engage with the key ideas that writing is a deliberate, reflective process and that accomplished writers shape meaning for a range of audiences, purposes and contexts. As students move towards the end of their school journey, they extend their understanding of writing as a lifelong communicative act that can carry authority, power and precision beyond the classroom.
Expected duration: this phase should take approximately 3 hour-long lessons. If delivering concurrently, this may take place towards the beginning of the Year 12 course.
Teacher note: teachers are advised to choose learning sequences and activities from this phase which best suit their class and can be completed in the available time. The check for understanding routine ‘Agree or disagree’ is explained in Kitchen Pedagogy: Five Ways to Check for Understanding (8:26) at 3:03. This phase builds students’ understanding of how language and structure create authority, perspective and impact. Students move through shared discussion and close study of powerful writing to early journalling and low-stakes creative experimentation. Ensure cultural and emotional safety when introducing the text and refer to Content that may be traumatic and Creating a culturally safe classroom in How to use the English core texts for guidance.
Department advice: staff should not use Generative AI tools (including NSWEduChat) to create content about Aboriginal and Torres Strait Islander Cultures, Languages or experiences. Using AI in this way risks misrepresentation, reinforcing stereotypes and sharing knowledge that should remain protected. Further information can be found on AI guidelines – enabled tools and acceptable use.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
What makes writing powerful?
What gives a writer the authority to express their ideas?
Table 3 – engaging with the unit, the learning community and the focus area
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EAV-12-04 composes texts using language forms and features in new and different contexts
Understanding
The aesthetic qualities of texts and the power of language to express ideas, perspectives and experiences
Responding
Compose texts that use the language of critical and creative expression
	Phase 1, sequence 1 – exploring ideas of powerful writing
Focus area content: students ‘strengthen and extend their knowledge and skills as accomplished writers’.
Learning intentions
By the end of this learning sequence, students will:
develop a shared understanding of what makes writing powerful, including the role of authorial voice, authority and purposeful form
explain how language choices and structural features contribute to the impact and authority of a text
use key metalanguage to discuss and compose writing throughout the program.
Teacher note: students are introduced to Core text 1 – ‘Overture’ by Mykaela Saunders (extract) using the PowerPoint Phase 1 – context of Saunders – 12.4. The teaching notes throughout the PowerPoints guide the teacher to the appropriate slides and sections of the program.
This sequence builds students’ understanding of how language and structure create authority, perspective and impact. Students move through shared discussion and close study of powerful writing to early journalling and low-stakes creative experimentation. Ensure cultural and emotional safety when introducing the text and refer to ‘Content that may be traumatic’ and ‘Creating a culturally safe classroom’ in How to use the English core texts for guidance.
Department advice: staff should not use Generative AI tools (including NSWEduChat) to create content about Aboriginal and Torres Strait Islander Cultures, languages or experiences. Using AI in this way risks misrepresentation, reinforcing stereotypes and sharing knowledge that should remain protected. Further information can be found on AI guidelines – enabled tools and acceptable use.
Activating prior knowledge of the power of language and form
· Building a shared understanding of powerful writing to set up a communal learning environment – students are provided with Phase 1, activity 1 – brainstorming powerful writing to develop their understanding of what the term ‘powerful writing’ means.
Prompting connections to prior Stage 6 learning – as students brainstorm using Parts A, B and C, teachers explicitly prompt connections to prior Stage 6 focus areas guiding discussion with targeted questions that help students draw on earlier textual study to inform their compositional choices. For example, ‘How have the texts we have studied shaped your understanding of structure, tone, perspective or authority?’
Developing a collective definition of powerful writing – teacher guides students in participating in a class discussion to build a shared understanding of ‘powerful writing’ and the elements that contribute to it (emotional charge, clarity of expression, purposeful form). Use Part D from Phase 1, activity 1 – brainstorming powerful writing. Students complete a Think-Pair-Share to collate thinking, allowing students to see that powerful writing has many different elements.
Check for understanding (CFU) – teacher informs students they will be cold called to answer the question: ‘What is one element that makes writing powerful?’ Other students will be called to ask whether they agree or disagree and explain why. The teacher completes this 3 to 4 times to ensure collective understanding.
Introducing a ‘mixtape’ concept to bridge personal response, creative composition and emerging critical analysis – teacher introduces the concept of a class mixtape as a curated collection of powerful textual moments across forms using the PowerPoint Phase 1 – context of Saunders – 12.4 as guidance. Students select 2 items for the class mixtape and identify why they find their extracts powerful. They then write a short 50 to 100-word annotation identifying the language features used to create impact. Teacher modelled samples are provided in the PowerPoint.
Establishing a ‘living glossary’ of key terms to extend learning – teacher uses the PowerPoint Phase 1 – context of Saunders – 12.4 and Phase 1, resource 1 – living glossary, to introduce a ‘living glossary’ of terms to help support student understanding of the terminology required for this focus area. Further words to add are suggested throughout the Teacher note section of the PowerPoint resources. It is very useful to develop a class version of the ‘living glossary’ and add to this across the program. Where students require support distinguishing voice from related terms such as tone, perspective and authority, refer to the section Understanding voice and related terms in the PowerPoint Support for terminology – voice – 12.4.
· Consolidating understanding through creative application – in their English books, students compose a brief 100 to 200-word creative response drawing on ideas from the class mixtape texts. Students must use what they have learned to annotate the language features they have used in their experimentation.
Establishing and or refining peer feedback processes – encourage students to swap responses and use Two stars and a wish to provide structured feedback to a peer. If students are new to this process, use the guidelines provided in Phase 4, activity 5 – two stars, one wish peer feedback.
Using effective feedback – students use a turn and talk to provide one verbal piece of feedback to their peer. They connect to one element from their learning identifying what makes the writing powerful.
	Success criteria
To demonstrate their learning, students can:
articulate a clear definition of ‘powerful writing’ using relevant features such as authorial voice, authority, purpose and form
identify and explain examples of language or structural choices that contribute to impact and meaning in a text
contribute relevant terminology and definitions to the living glossary and use these terms in own writing
compose a brief creative response that uses deliberate language choices to create impact.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from sentence starters or vocabulary banks for language support during writing of the living glossary.

	EAV-12-02 evaluates the relationships between texts through context, form and language
Understanding
The aesthetic qualities of texts and the power of language to express ideas, perspectives and experiences
Responding
Compose texts that use the language of critical and creative expression
	Phase 1, sequence 2 – introducing author, context and reflective writing
Focus area content: students ‘strengthen and extend their knowledge and skills as accomplished writers’.
Learning intentions
By the end of this learning sequence, students will:
evaluate how author, context and purpose shape authority and perspective in writing
recognise how an author’s experiences and cultural perspective influence composition and audience response
begin developing reflective writing practices through a writing journal.
Teacher note: this sequence is an optional sequence that may not be needed if students have already completed a reflective writing journal (Integrated Phase 5) in Reading to write: Transition to English Advanced. Students may also complete the PowerPoint Phase 1 – context of Saunders – 12.4 as a take-home activity.
These activities are designed to progressively build students’ understanding of how the act of reflective journalling supports moving beyond identification and explanation towards critical analysis, enabling them to evaluate the effectiveness of language devices and features to express complex and powerful ideas.
Core text 1contextual introduction
Introducing the author and context to establish context – teacher uses the PowerPoint Phase 1 – context of Saunders – 12.4 to build student knowledge of who Mykaela Saunders is and the context of the text.
Literacy note: students are required to read and re-read both core texts throughout the program for changing purposes. For advice on strategies to support reading and re-reading of core texts visit Year 10, Term 1 – Novel voices for the Quigley strategy Gist Analyse Synthesise Elaborate.
Additional information and professional learning about developing a writing culture is available for teachers on Creating a writing culture in the English classroom. The Writing in Secondary Resource Hub also features support material. The information and strategies on these webpages may be useful in establishing the writing journal.
Introducing the writing journal to develop reflective skills
Introducing a writing journal to create a culture of writing – teacher uses Phase 1, resource 2 – reflective writing journal to support the development of a writing culture in the classroom. Students write a 150-word journal entry on a topic of personal interest, consciously applying language and form features to create impact. The journal may also incorporate a recurring ‘class mixtape’ motif, where students curate and justify connections between music, sound or audio texts and their writing. This supports the development of intertextual awareness, tone and authorial voice, reinforcing the role of reflection as a process of making deliberate creative choices (Integrated Phase 5).
Engaging with an exit ticket activity to link to prior learning and encourage reflective thinking – students complete an exit ticket identifying and briefly explaining one activity completed in Reading to write: Transition to English Advanced – 11.1 that most effectively supported their writing development.
	Success criteria
To demonstrate their learning, students can:
identify key contextual information about an author and their work
explain how an author’s context may influence authority, perspective and purpose
compose a reflective journal entry that deliberately uses language and structural choices to express ideas clearly
reflect on prior learning experiences that have supported their development as writers.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may require sentence starters or vocabulary banks for language support during writing of a reflection journal.

	EAV-12-03 evaluates the ways content and values influence composition and audience response
Responding
Use metalanguage to assess and reflect on their own process of writing and the writing of others
Note: bold outcome content is not addressed in this sequence.
	Phase 1, sequence 3 – exploring the syllabus focus area and key terminology
Focus area content: students ‘generate and explore various concepts through discussion and speculation’.
Learning intentions
By the end of this learning sequence, students will:
develop understanding of The craft of writing focus area and its expectations
build knowledge of key metalanguage related to writing, including authority, audience, purpose and authorial voice
apply this metalanguage to discuss how writers shape meaning and influence readers.
Teacher note: depending on your context and confidence in using NSWEduChat, you may like to use the ‘Vocabulary and language development’ advice under the Examples of activities heading on the Using NSWEduChat for English 11–12 webpage for the focus area description activity below.
Exploring the focus area
Building understanding of the focus area through close engagement with the syllabus – students engage in a shared reading of the syllabus focus area description. Use Phase 1, activity 2 – syllabus annotation template to develop understanding using colour coding. Students summarise in their own words what The craft of writing focus area means. Teacher encourages students to use the language of the focus area in their responses.
Check for understanding – teacher informs students they will complete a cold-call ‘agree or disagree’ asking students to identify an expectation of the focus area. Call on another student to agree or disagree and state why. Continue this 4 to 5 times until the core ideas of the focus area are addressed. Revisit any missing information with the class.
Developing and consolidating metalanguage to deepen understanding of key terms – using a Frayer diagram, the teacher guides students in small groups to complete Phase 1, activity 3 – Frayer diagram to deepen their understanding of key metalanguage and to consolidate understanding of the focus area. This will work to reduce misconceptions about what is expected throughout the focus area. The teacher incorporates additional insights from student responses into – Phase 1, activity 1 – brainstorming powerful writing vocabulary bank table for ongoing reference. For advice on how to facilitate effective group work, refer to and adapt strategies from Group tasks in English 7–10. The Understanding voice and related terms section in the PowerPoint Support for terminology – voice – 12.4 could be used to support student understanding of terminology.
· Checking for understanding of vocabulary – using mini whiteboards, check class understanding of key collocations, Australian slang or idiomatic terminology that arises during the brainstorming activity. Assign responsibility for collaboratively glossing terms and adding these to the class ‘living glossary’ if gaps in understanding emerge. Continue this practice across the program as you engage with new vocabulary including it in the Phase 1, resource 1 – living glossary.
Connecting and consolidating learning using effective questioning to reflect on the content of writing and the values represented – using a mixtape extract or shared journal entry, students identify a value being communicated and explain how the composer’s choices in language, form or structure position the audience to respond. Ask one of the following questions to share writing across the class:
What value is being represented? Sentence stem, ‘I value …’
How is this being represented? Sentence stem, ‘I have used the language device X to demonstrate Y.’
What are other choices you could have made? Sentence stem, ‘I could have used Z instead of … because …’
How has the mixtape helped you connect to your peers and build rapport as a classroom of writers? Sentence stem, ‘My peer thought X about the mixtape and I thought Y, this lead to …’
What do you enjoy, or find challenging about this process?
	Success criteria
To demonstrate their learning, students can:
explain the key ideas and expectations of The craft of writing focus area using their own words
define and accurately use relevant metalanguage in discussions and written responses
identify and explain examples of writing choices that contribute to a writer’s authority or influence
use metalanguage to reflect on their own writing choices.
Evaluation and registration:
[Record evaluation and registration information]

	EAV-12-03 evaluates the ways context and values influence composition and audience response
Understanding The forms, language features and stylistic choices that shape imaginative, discursive, persuasive and reflective texts
Responding
Use metalanguage to assess and reflect on their own process of writing and the writing of others
Note: bold outcome content is not addressed in this sequence.
	Phase 1, sequence 4 – introducing Core text 1 and exploring authorial voice
Focus area content: ‘through drafting and revising’, students ‘experiment with figurative, rhetorical and linguistic devices, including allusion, imagery, narrative voice, characterisation and tone’.
Learning intentions
By the end of this learning sequence, students will:
explore how authorial voice and tone shape meaning, authority and audience engagement in writing
evaluate how authorial voice and perspective in ‘Overture’ by Mykaela Saunders constructs authority and influences audience responses
experiment with different authorial voices and tones in their own writing through drafting and reflection.
Teacher note: for advice on anecdotes please refer to Shakespeare retold – Year 10, Term 3 specifically Phase 2, resource 4 – defining an anecdote and its aligned PowerPoint.
Introducing Core text 1
Engaging in pre-reading activities to give a conceptual frame – before reading Core text 1, conduct a class discussion with the following questions:
What do you expect from a text titled ‘Overture’?
What does an overture do in music? How might this shape your reading expectations?
Reading Core text 1 – ‘Overture’ as a whole text to familiarise students with content – students will read for the experience the first time they read through ‘Overture’, they should not annotate or take notes, rather notice how the text leads them to feel or what it leads them to think. The teacher may choose to read the text aloud, with students following along. After they have read the text once, students complete Phase 1, activity 4 – immediate response to ‘Overture’. The teacher should encourage short responses at this stage, not full responses.
Mapping authority to explore power and authorial voice – the teacher asks probing questions to encourage students to explain, elaborate or clarify their thinking focusing on using their first thoughts about ‘Overture’ as evidence, these questions are developed to build complexity.
Who is speaking? Who is being addressed?
Who is giving authority? Who or what is being challenged?
Each group must then complete the sentence: ‘The authority of this text comes from … because …’
Check for understanding – teacher asks the class one of the above questions using the ‘agree or disagree’ strategy to build collective understanding and justification of ideas.
Experimenting with writing
Experimenting with perspective and tone through purposeful writing to extend writing skills – students write 2 versions of the same anecdote using Phase 1, activity 5 – writing experiment template to support their writing. They first write the anecdote in a formal, reflective register. The second is written in a conversational or intimate register. This activity allows students to begin to develop their confidence in writing and use tone for purpose. Referring to the Choosing terminology section in the PowerPoint Support for terminology – voice – 12.4 may support students to use precise metalanguage.
Teacher note: the following journal activity is used as a low-stakes formative assessment checkpoint where students experiment with their writing craft through shifts in tone or perspective (Integrated Phase 5). Teacher feedback is most useful while the learning is new or complex and can focus on whether the annotated choice clearly explains how tone or perspective shapes authority, authenticity or audience response. Peer feedback should be guided by success criteria and modelling, supporting students to identify one sentence to refine. Self-feedback should help students name the next step in strengthening authorial voice and control.
Rehearsing craft by shifting tone or perspective to evaluate audience response – after composing 2 versions of the same anecdote, students select one sentence from each version and annotate a choice and its effect in their writing journal. They explain how the shift in tone or perspective changes authority, authenticity or audience response, then use peer feedback to identify one sentence to refine (Integrated Phase 5).
Refining writing through effective feedback and reflection – students share both versions of the anecdote in pairs or small groups, discussing how changes in perspective affect the writing’s authenticity and authority. Students use effective questioning prompts from Phase 1, activity 6 – peer feedback table to provide feedback, students annotate their own drafts, highlighting the changes they made in response to peer feedback.
Engaging with an exit ticket activity to improve self-assessment – students use Phase 1, activity 7 – self-assessment rubric to evaluate their own use of tone, perspective, clarity and experimentation.
Consolidating the learning – students turn and talk and provide one evaluative sentence from the exit ticket.
	Success criteria
To demonstrate their learning, students can:
identify aspects of voice or perspective that contribute to the authority of ‘Overture’
compose evaluative sentences identifying and explaining how authority is shaped in texts
compose 2 versions of the same anecdote that demonstrate distinct voices or tones
reflect on how their language choices influence meaning, authenticity and audience response.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from targeted scaffolds, such as sentence starters for analytical responses and guided writing frames for the anecdote task.

	EAV-12-03 evaluates the ways context and values influence composition and audience response
Understanding
The forms, language features and stylistic choices that shape imaginative, discursive, persuasive and reflective texts
Responding
Use metalanguage to assess and reflect on their own process of writing and the writing of others
	Phase 1, sequence 5 – deepening understanding of the nuance of ‘voice’
Focus area content: students ‘evaluate how writers use language critically, creatively and imaginatively, including to express insights, evoke emotion, shape perspective or share aesthetic vision’.
Learning intentions
By the end of this learning sequence, students will:
· develop a deeper understanding of voice
· reflect on how our writing choices shape meaning and representation.
Teacher note: this sequence is an optional sequence that may not be needed if students have already developed a clear understanding of voice.
Developing an understanding of voice – use the PowerPoint Support for terminology – voice – 12.4 to support students use of the term ‘voice’ as a crafted and deliberate construction. Students refine their understanding of voice by exploring how grammatical choices such as diction, syntax, perspective, tone and register contribute to a writer’s distinctive style.
Reflecting on our growth as writers – engage in a whole-class discussion reflecting on the purpose of the writerly classroom and the role experimentation, reflection and sharing have played in the development of their understanding of the craft of writing so far during their schooling.
· Connecting learning and deepening understanding of the purpose of the writerly classroom – bring students back to the purpose of this phase and its goals. Engage the class in a Phase 1 wrap-up discussion. Explore the following questions and use this understanding to shape the adaptations that are made to the suggested resources and activities in Phase 2. Guide discussion and reflection to connect their learning about the goals of the phase and plan for next steps:
What have they achieved so far as a class of writers?
Why was this phase an important starting point for this focus area?
What are they looking forward to in Phase 2 where they will dig deeper into the textual concepts and core texts?
Would they like to continue building on and adding to the mixtape?
	Success criteria
To demonstrate their learning, students can:
use the term ‘voice’ accurately when discussing writing
identify how language choices contribute to a distinctive voice
reflect on their growth as a writer during Phase 1.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from explicit discussion prompts or sentence starters.
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[bookmark: _Toc237447058]Phase 2 – discovering and engaging with the conceptual heart of the focus area and the connection to the texts
In the ‘discovering and engaging with the conceptual heart of the focus area and the connection to the texts’ phase, students experiment with tone, perspective and stylistic features. They will test how choices shape authority and influence audience responses. Students experiment with reframing their own experiences in different forms and registers, reflecting on the responsibilities of writers to shape perspective and meaning.
Students will learn that authority in writing emerges through authentic voices, crafted form and cultural perspectives. By experimenting with diverse perspectives and forms students learn to position readers to consider the ideas and values represented in their own work and write with authority. In this phase, students are introduced to the formal assessment, the first core formative task and they explore the first core text in depth.
Expected duration: this phase should take approximately 6 hour-long lessons. If delivering concurrently, this may take place during the delivery of the Texts and human experiences focus area.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
In what ways can experimenting with authorial voice establish authority and convey power in writing?
How do choices in language features shape a writer’s credibility and impact?
How can experimenting with structure and style help make a text more powerful and purposeful?
Table 4 – discovering and engaging with the conceptual heart of the focus area and the connection to the texts
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EAV-12-01 critically analyses the ways an author’s choice of language, form and structure shapes meaning in complex texts of different modes and mediums
EAV-12-03 evaluates the ways context and values influence composition and audience response
Understanding
The forms, language features and stylistic choices that shape imaginative, discursive, persuasive and reflective texts
Note: bold outcome content is not addressed in this sequence
	Phase 2, sequence 1 – authority and authorial voice in Mykaela Saunders’ ‘Overture’
Focus area content: students ‘evaluate how writers use language critically, creatively and imaginatively, including to express insights, evoke emotion, shape perspective or share aesthetic vision’.
Learning intentions
By the end of this learning sequence, students will:
critically analyse how Mykaela Saunders constructs an authoritative voice through language, tone and discursive features
explain how context, identity and genre influence the authority of a writer’s perspective.
A writer’s credibility and impact
Building understanding of author, context and genre to support interpretation – the teacher explicitly introduces the relationship between author, context, genre and authority, using effective questioning to activate prior learning about how readers construct meaning. The teacher leads a discussion about Mykaela Saunders and asks the following questions:
How does context contribute to authority? 
How do reader assumptions influence interpretation of a text?
What is speculative fiction? 
What can speculative fiction allow a writer to do?
Teacher note: support for understanding the relationship between writer and inspiration, is provided in the PowerPoint In conversation – Saunders – 12.4 and the conversation on inspiration.
Tonal markers could include identity phrases, modal verbs, sentence patterns or rhetorical choices that signal confidence, expertise or conviction. Support for the mixtape metaphor can be found in the PowerPoint Phase 2 – Saunders and discursive writing – 12.4. The teacher may choose to move the extracts from the PowerPoint into a word document before the activity.
Exploring authorial voice and authority through multimodal text engagement – teacher explicitly models effective note-taking and listening for key ideas before students engage with the podcast found in the PowerPoint In conversation – Saunders – 12.4 and the conversation on inspiration and use the Cornell Note Taking System while listening to make notes (sample templates are provided in Poetic purpose – Year 9, Term 3 and Reshaping the world – Year 10, Term 2 for easy adaptation). This part of the podcast explores Saunders’ identity, cultural grounding and oral storytelling voice. Students complete Phase 2, activity 1 – voice, identity and authority using evidence from the podcast to develop their understanding of Mykaela Saunders and her purpose. Referring to the Understanding voice and related terms section in the PowerPoint Support for terminology – voice – 12.4 may support students to clarify spoken voice, authorial voice and voice as literary expression.
Developing understanding of tonal authority through sustained text immersion – the teacher explicitly models annotations of language, structural and grammatical choices displayed in Core text 1, excerpt – ‘new music’ from the PowerPoint Phase 2 – Saunders and discursive writing – 12.4 on the ‘Overture’ and personal connection slide and provides students with Phase 2, activity 2 – ‘new music’ extract annotations. The teacher annotates the extract using the PowerPoint Phase 2 – Saunders and discursive writing – 12.4 as a guide. They explain how the rhythm slows the reading pace, how the detail stacking builds credibility. Teacher-led discussion using effective questioning, to scaffold analysis to build complexity could include: cover art, liner notes and lyrics, and how authority grows through personal experience and cultural commentary. Students then annotate the extract in the activity, identifying grammatical choices such as voice, syntax and cultural specificity completing the ‘you do’ phase of the gradual release of responsibility.
Critically analysing how discursive structure and tone establish authority – the teacher refers to the PowerPoint Phase 2 – Saunders and discursive writing – 12.4 slides Anecdotes and discursive writing through to Experimenting with voice and tone (2) to strengthen student understanding of discursive form and voice construction. They lead a class discussion in response to the questions: ‘Which specific language choices establish an assertive or authoritative tone?’ and ‘How do the discursive features strengthen credibility?’
· Checking for understanding to improve self-reflective skills – students make notes on the class discussion in their reflection journal. They identify how their understanding of authority, voice and context has evolved. They describe or list which ideas have been challenged or extended, and what questions they still have moving forward. Where appropriate, students may also refine or add a mixtape entry (song, lyric or audio text) to reflect shifts in tone, perspective or meaning, explaining how this selection represents their developing thinking. They explain one idea that has been extended or challenged and identify one question they still have. Teachers may use a turn and talk or cold-call routine to check emerging understanding before progressing.
Clarifying of voice terminology – where required the teacher may use the Support for terminology – voice – 12.4 PowerPoint to ensure students have a broad understanding of voice and the different ways it can be used.
	Success criteria
To demonstrate their learning, students can:
identify and explain how language tone and structural choices establish authority
explain how Saunders’ context and cultural positioning influence meaning
support interpretations with relevant textual evidence and metalanguage.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may require additional support annotating texts and could be provided with model annotations and sentence stems for the authorial voice, identity and authority activity.

	EAV-12-01 critically analyses the ways an author’s choice of language, form and structure shapes meaning in complex texts of different modes and mediums
EAV-12-04 composes texts using language forms and features in new and different contexts
Understanding
The forms, language features and stylistic choices that shape imaginative, discursive, persuasive and reflective texts
Note: bold outcome content is not addressed in this sequence.
	Phase 2, sequence 2 – exploring and developing authorial voice
Focus area content: ‘through drafting and revising’, students ‘experiment with figurative, rhetorical and linguistic devices, including allusion, imagery, narrative voice, characterisation and tone’.
Learning intentions
By the end of this learning sequence, students will:
experiment with contrasting authorial voice and tones to understand how authority is shaped in writing
critically analyse how diction, syntax and figurative language influence style and reader perception
evaluate the development of their own authorial voice through drafting and discussion.
Teacher note: the PowerPoint Phase 2 – Saunders and discursive writing – 12.4 is available to support this learning sequence.
Experimenting with voice
Experimenting with authorial voice and tone to improve writing – the teacher explicitly models how vocabulary, diction, syntax and tone can be manipulated to create different authorial voices using the PowerPoint Phase 2 – Saunders and discursive writing – 12.4 slides developing language and vocabulary and Phase 2, resource 1 – building language repertoire to brainstorm and select vocabulary required for this activity. Using, Phase 2, activity 3 – writing experiment students compose 2 versions of a 100 to 150-word reflection – one formal version that could include measured grammatical choices such as syntax and controlled tone, and one conversational version that may mimic Saunders. The teacher may refer to the C-range modelled response in the PowerPoint Phase 2 – Saunders and discursive writing – 12.4 slides Experimenting with voice and tone and Experimenting with voice and tone (2). Students then highlight the grammatical choices such as diction shifts, syntax differences and tonal markers. Referring to the Choosing precise terminology section in the PowerPoint Support for terminology – voice – 12.4 may support students to distinguish voice from related terms.
Refining understanding of authority through peer discussion and shared metalanguage – the teacher effectively models peer feedback by demonstrating how to justify observation using textual evidence and metalanguage. Students share both versions of their comparative writing experiment with a partner.. Peer discussion should include prompts such as:
Which version feels more authentic? 
Which sounds more authoritative and why?
After peer sharing, students highlight words that shift tone or authority, linking to a shared glossary of stylistic devices from Phase 2, resource 1 – building language repertoire. Some students may benefit from an extension activity comparing Saunders’ voice to another writer’s use of authority in the writing experiment activity.
Showing thinking by annotating a choice and its effect to make feedback actionable – students annotate one grammatical choice, such as diction, syntax or figurative language choice, in their writing journal and explain how the device shapes tone, authority and audience.
· Engaging in a check for understanding to improve understanding of authorial voice – students complete a learning journal reflection responding to the prompts:
How have I developed an authentic voice in my writing so far?
How have I established authority in my writing so far?
What is the difference between authentic voice, authority and authorial voice?
Teachers may use responses to identify misconceptions before the next sequence.
Engaging in the annotation process – this task acts as a check for prior knowledge on the annotation process. Phase 2 will focus on explicitly teaching the annotation process. Students annotate their reflection identifying examples of the 3 terms ‘authentic voice’, ‘authority’ and ‘authorial voice’. Students swap their work and provide peer feedback using Two stars and a wish. This continues the development of students’ understanding of the nuanced nature of ‘voice’ in English. This leads into the next sequence where students will connect authority to context and perspective.
	Success criteria
To demonstrate their learning, students can:
compose 2 contrasting versions of a reflective piece that demonstrate shifts in authorial voice
critically analyse how language choices including diction, syntax and tonal markers are employed to influence authority and engage different audiences
identify and explain language choices that influence tone, authority and audience engagement
evaluate how specific language and stylistic choices shape their emerging writing voice.
Evaluation and registration:
[Record evaluation and registration information]

	EAV-12-03 evaluates the ways context and values influence composition and audience response
EAV-12-05 composes critical and creative texts for a range of audiences and purposes
Understanding The aesthetic qualities of texts and the power of language to express ideas, perspectives and experiences
Responding
Compose imaginative, discursive, persuasive and reflective texts that affirm or challenge ideas, values and perspectives represented in texts
	Phase 2, sequence 3 – constructing authority through cultural perspective (Integrated Phase 5)
Focus area content: through the ‘study of quality texts of the past as well as recognised contemporary works’, students ‘reflect on the process of writing and apply their knowledge of structure, language and form’.
Learning intentions
By the end of this learning sequence, students will:
evaluate how cultural identity and perspective shape authority in ‘Overture’
evaluate how language, repetition and discursive structure construct cultural perspective
identify strategies writers use to establish authentic and credible perspectives.
Teacher note: further support for understanding the relationship between writer and inspiration is provided in the PowerPoint In conversation – Saunders – 12.4 and the interview on inspiration introduced in Phase 2, sequence 1. Some students may benefit from revisiting Codes and conventions of discursive texts in English Advanced – Year 11, Term 1 – Reading to write: Transition to English Advanced – resources and activities.
Exploring cultural authority and discursive tone and structure through close reading and collaboration
Evaluating cultural positioning and discursive voice through close reading – the teacher explicitly guides students through how to annotate using Core text 1, excerpt 2 – ‘Spec fic is a big porous basket’ from ‘Overture’ section in the PowerPoint Phase 2 – Saunders and discursive writing – 12.4. They highlight how authority is a lived experience. Students work together in small groups to complete Phase 2, activity 4 – genre, perspective and cultural positioning, annotating and analysing cultural connection (for example, references to Country, community, lived experience) supporting the gradual release of responsibility.
Building an authority toolkit to improve understanding of writing processes – the teacher explicitly synthesises learning from pervious sequences, guiding students to identify recurring language, and structural and rhetorical strategies that establish authority. Students create a class authority toolkit chart using their learning from engaging with the PowerPoint Phase 2 – Saunders and discursive writing – 12.4 slide Authority toolkit. A diagram for the authority toolkit activity is provided in the PowerPoint.
· Writing reflectively to check for understanding (Integrated Phase 5) – students craft 3 short 150 to 200-word texts in their journal. This task acts as a check for prior knowledge in relation to imaginative, discursive and persuasive texts. The focus is on establishing authority in their writing and using at least one strategy from the Authority toolkit in each piece. They self-select sections of the core text to use as inspiration. Students compose:
an imaginative text where they set the scene or conflict in a story
a persuasive argument presenting a clear perspective on a topic
a discursive description detailing internal conflict or expanded perspective on a topic.
They conclude the task by reflecting on their learning ‘In my writing, I can establish authority by …’, discussing each strategy from the Authority toolkit. Students demonstrate their thinking by recording one strategy on a mini whiteboard.
	Success criteria
To demonstrate their learning, students can:
identify and explain how Saunders uses language and structural choices to shift form to cultural argument
evaluate how context and identity contribute to a writer’s authority
reflect on strategies writers use to construct authentic voice and perspective.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from scaffolded annotation templates and guided questions for the genre, perspective and cultural positioning activity.

	EAV-12-01 critically analyses the ways an author’s choice of language, form and structure shapes meaning in complex texts of different modes and mediums
EAV-12-04 composes texts using language forms and features in new and different contexts
Understanding
The forms, language features and stylistic choices that shape imaginative, discursive, persuasive and reflective texts
Responding
Use metalanguage to assess and reflect on their own process of writing and the writing of others
Note: bold outcome content is not addressed in this sequence.
	Phase 2, sequence 4 – persuasive and discursive authority
Focus area content: students ‘write for a range of purposes and audiences, using language to convey ideas with power and precision’.
Learning intentions
By the end of this learning sequence, students will:
critically analyse how discursive and persuasive features shape meaning and authority in ‘Overture’
evaluate how structural choices such as rhythm, fragmentation and sequencing influence reader response
apply rhetorical strategies to develop authoritative voice in their own writing.
Teacher note: students have covered the features of persuasive and discursive texts in the PowerPoint Phase 3a – text annotations – Pearson – 11.1 from Reading to write: Transition to English Advanced – 11.1. If students require additional support, the features of persuasive writing are examined in From page to stage – Year 8, Term 3 in the PowerPoint Phase 1 – persuasive writing forms – 8.3.
Analysis and application of structural and stylistic choices
Revisiting prior knowledge of discursive and persuasive form to establish a shared understanding – the teacher explicitly activates prior learning by revisiting key features of persuasive and discursive writing using a Venn diagram, students recall and discuss discursive and persuasive writing features (for example, tone, persuasive strategies, argument structure) from previous study. This links to the previous program, English Advanced Reading to write: Transition to English Advanced – 11.1 and prepares students for exploring more complex texts and authorial voices. The teacher clarifies distinctions between persuasive argument and discursive writing.
Critically analysing rhythm and rhetorical control to improve writing – the class revisits the podcast In conversation with Mykaela Saunders and the conversation on inspiration before students complete Phase 2, activity 5 – persuasive voice and rhythm. This activity encourages students to focus on the way a voice may become more persuasive through structural features such as fragmentation, sequencing, repetition and tone, particularly conversational authority.
Writing journal to engage metacognitive thinking – students use their reflection journal to record a timed 5-minute response that provides at least one piece of evidence from the text to the prompt:
Could ‘Overture’ be considered a piece of discursive or persuasive writing?
Check for understanding – teacher informs students they will complete a cold-call exploring the evidence from the timed journal writing task. Cold-call and ask students to identify one piece of evidence. Call on another student to share their piece of evidence. Continue this 4 to 5 times until a variety of evidence has been explored. The teacher uses responses to gauge students’ developing understanding of form and purpose.
Using mixtape to explore connections – students create a mixtape entry (song, lyric or audio text) that reflects the tone, perspective or rhetorical positioning of ‘Overture’. Encourage students to share their responses and reflect on their deepening understanding of persuasive and discursive language forms and features. A gallery walk is one time-efficient way to display responses and provide brief peer feedback (Integrated Phase 5).
	Success criteria
To demonstrate their learning, students can:
identify and explain persuasive and discursive features used in ‘Overture’
explain how structural and stylistic choices position readers and convey authority
reflect on rhetorical strategies that they can apply to strengthen authorial voice and persuasion in their writing.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may require additional support annotating texts and could be provided with model annotations and sentence stems for the reflection journal activity.

	EAV-12-03 evaluates the ways context and values influence composition and audience response
EAV-12-06 evaluates own compositional processes and the ways choice of language, form and structure can shape meaning
Understanding
The aesthetic qualities of texts and the power of language to express ideas, perspectives and experiences
	Phase 2, sequence 5 – crafting authority through authorial voice and structure
Focus area content: students ‘reflect on the process of writing and apply their knowledge of structure, language and form to create their own sustained and cohesive compositions’.
Learning intentions
By the end of this learning sequence, students will:
evaluate how authorial voice, structure and perspective shape authority and meaning in ‘Overture’
evaluate how writers represent truth and cultural experience responsibly
reflect on how their own values, choices and perspectives influence their writing.
Teacher note: this sequence is an optional sequence that may not be needed if students have already developed a clear understanding of voice.
Craft, truth and responsibility
Revisiting ‘Overture’ to improve understanding of the aesthetic qualities of texts – students choose their own paragraph length extract from ‘Overture’. They identify and record their thoughts about the crafting of the piece. The teacher uses effective questioning to gather information about what students know, understand and can do. Questions could include:
Where does Saunders shift from anecdote to commentary? How does reflective tone position the reader?
How does cumulative syntax build rhythm and authority?
Where does structural progression deepen conceptual focus? Which structural or stylistic move most strengthens Saunders’ authority? Why?
Examining representation and responsibility through guided discussion – teacher facilitates a discussion linked to the framework for Texts authored by Aboriginal and/or Torres Strait Islander Peoples using Phase 2, activity 6 – truth, representation and responsibility. Collaboratively define the terms ‘truth’, ‘representation’ and ‘responsibility’ and unpack what the students think these terms mean in relation to their understanding of the ICIP Principles (Indigenous Cultural and Intellectual Property) and Saunders’ text.
Investigating truth-telling across texts through collaborative thinking – students brainstorm examples of truth-telling in texts they have read. Collaboratively define the term ‘truth-telling’ and check for understanding against the glossary in Phase 1, resource 1 – living glossary. Ask students to identify the similarities and differences, and how this process helped expand their understanding. Using the gradual release of responsibility students complete Phase 2, activity 7 – truth-telling Think-Pair-Share to explore how authenticity is shaped by context and purpose.
Synthesising learning through the creation of a collective writing statement – teacher facilitates the creation of a class collective ‘The craft of writing statement’ using Phase 2, activity 8 – the writer’s responsibility statement – summarising the class’s beliefs about truth and ethical writing.
Engaging in an exit ticket task to identify stylistic choices – students record their writing statement in their reflection journal. Where appropriate, students may also include or refine a mixtape entry (song, lyric or audio text) that captures a similar tone, voice or stylistic feature, briefly justifying the connection (Integrated Phase 5). Students turn and talk to share their writing statement with their partner providing one positive feedback statement.
	Success criteria
To demonstrate their learning, students can:
explain how authorial voice and structural progression position audiences in ‘Overture’
articulate ideas about truth-telling, representation and responsibility in writing
evaluate how their own writing choices shape meaning and credibility.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from optional comparative analysis with another text that explores truth-telling in the truth, representation and responsibility activity.

	EAV-12-06 evaluates own compositional processes and the ways choice of language, form and structure can shape meaning
Understanding
The forms, language features and stylistic choices that shape imaginative, discursive, persuasive and reflective texts
Note: bold outcome content is not addressed in this sequence.
	Phase 2, sequence 6 – understanding the assessment notification and task requirements (Integrated Phase 6)
Focus area content: students ‘consider context, purpose and audience to deliberately shape meaning in their own compositions’.
Learning intentions
By the end of this learning sequence, students will:
explain the purpose, structure and expectations of the assessment task
interpret key terminology used in the assessment notification and marking criteria
identify how the task connects to The craft of writing focus area.
Teacher note: Phase 2, resource 2 – deconstruction of key terms in the assessment notification found in the resource booklet has been provided as a support for teachers.
See How to use the sample English assessments for more information. In addition to following your school’s policy on AI use, you may choose to draw from the advice on Stage 6 assessment and GenAI and Student use of GenAI in assessment tasks.
Exploring the assessment task
Reading critically to retrieve information and unpack task requirements – students read the assessment notification and complete Phase 2, activity 9 – understanding the assessment task. Support for the notification can be found in Phase 2, resource 2 – deconstruction of key terms in the assessment notification.
Reviewing the assessment policy and practices to improve understanding – the teacher identifies and explains the school assessment policy. The teacher checks that students understand what malpractice is and how to avoid this issue. Identify and explain each of the core formative tasks that will be completed throughout the unit. The teacher emphasises that each of these tasks are designed to support students with recursive writing and developing their planning, monitoring and revising skills.
Engaging with the details of the task to improve understanding – students read the prompts provided in the English Advanced (Year 12) – assessment – 12.4 Part B – reflective response section and the ‘Steps to success’ table within the document and clarify anything they do not understand. Phase 2, resource 2 – deconstruction of key terms in the assessment notification has been provided to support the explicit deconstruction of prompts, refer to this and use as needed to support student needs.
Check for understanding – teacher informs students they will complete a cold-call and agree or disagree series of responses. Cold-call and ask students to identify an expectation of the assessment task notification. Call on another student to ‘agree or disagree’ and state why. Continue this 4 to 5 times until the core ideas of the assessment task are addressed. Revisit any missing information with the class.
Engaging with the marking criteria or student-facing rubric to assist with accessibility – students use Phase 2, activity 10 – marking criteria word clines to think carefully about the marking criteria or student-facing rubric. Students work in groups of 3 or 4 to organise the verbs, adverbs and adjectives into word clines to help them visualise the demands of the task. Students revisit the focus area statement and make connections between the requirements of the task and the unit of study.
	Success criteria
To demonstrate their learning, students can:
explain the purpose and requirements of the assessment task
interpret key verbs and expectations in the marking criteria
identify connections between the task requirements and the program
explain how assessment expectations connect to the writing craft.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from guided reading, annotation or mapping of the assessment task to clarify terminology.

	Teacher note: the outcomes for Core formative task 1 – structural authority in discursive writing are outlined in the Core formative tasks booklet.
	Phase 2, sequence 7 – completing Core formative task 1
Focus area content: ‘through drafting and revising’, students ‘experiment with figurative, rhetorical and linguistic devices, including allusion, imagery, narrative voice, characterisation and tone’.
Learning intentions
By the end of this learning sequence, students will:
apply their understanding of language, form, structure and authority to compose a discursive response
experiment with structural and stylistic choices to position audiences
evaluate and refine their writing through annotation and reflection.
Core formative task 1 – structural authority in discursive writing
· Completing Core formative task 1 – structural authority in discursive writing – students use the steps outlined in Core formative task 1 – structural authority in discursive writing to complete the core formative task.
· Experimenting with feedback annotations for sample responses – teachers may use the annotated higher-range and middle-range ‘Task and annotation’ for Core formative task 1 – structural authority in discursive writing in the resources booklet to support consistent teacher judgement. Students may compare the samples and annotations to identify choices that strengthen structure, textual integration and authority in their own writing. Some students may benefit from careful guidance on tense, with explicit feedback when completing the core formative task (Integrated Phase 6).
· Consolidating understanding of authority, perspective and power in discursive writing – bring students back to the learning developed across Phase 2. Use targeted questioning and discussion to consolidate understanding of authority, perspective and authorial voice. Transition to the next phase of concept development and experimentation. Explore the following questions and use this understanding to shape the adaptations that are made to the suggested resources and activities for the phases dedicated to concept development and experimentation:
What have they achieved as a writer? 
How did this phase enhance their understanding of the nuance of voice and authority in texts? 
What are they looking forward to in the assessment where they will experiment with their voice and authority as a writer?
Would they like to continue building on and adding to the mixtape?
	Success criteria
To demonstrate their learning, students can:
compose a discursive response that demonstrates deliberate structural experimentation
annotate their writing to explain how language and structural choices shape meaning
reflect on feedback to refine their authorial voice and compositional choices.
Evaluation and registration:
[Record evaluation and registration information]
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‘Concept development’ encompasses Phase 3 – engaging personally, analytically and critically with texts (engaging personally and engaging critically) and Phase 4 – connecting critically and deepening conceptual understanding of the focus area and the texts (connecting, understanding and engaging critically). These phases deepen students’ personal connection to the core text(s) and extend them towards informed analysis. Students engage in textual analysis and evaluation to deepen and extend their personal understanding and critical appreciation of texts. In this way, they examine the text within the conceptual frame of the focus area and are prepared to compose extended responses that demonstrate deep personal engagement and understanding.
[bookmark: _Toc237447060]Phase 3 – engaging personally, analytically and critically with texts
In the ‘engaging personally, analytically and critically with texts’ phase, students engage in sustained close reading of selected extracts from Tara June Winch’s The Yield as a core text. They examine how Winch crafts narrative voice, structure and form to shape meaning, establish authority and position readers. Students move beyond surface comprehension to analyse how language choices, narrative fragmentation, tonal shifts and structural design develop an understanding of truth, memory and cultural continuity. The phase explicitly integrates reading and writing. Students analyse Winch’s compositional choices, including fragmentation, reclamation of language, epistolary form, shifts in narrative authority and strategic omission and then experiment with applying these features in their own writing. This deliberate movement between analysis and composition reinforces the understanding that craft is intentional and purposeful.
Winch demonstrates that form is inseparable from meaning. Students explore how Winch represents characters’ relationships with language as acts of resistance, mourning and reclamation. The consider how storytelling can function as cultural preservation, intervention and testimony. Through critical discussion, annotation and reflective writing, students explore how writers shape truth, challenge dominant narratives and make deliberate, responsible choices when representing cultural knowledge, experiences and perspectives. This phase supports students to recognise that authority is constructed, through deliberate choices in language, structure, tone and perspective. Students apply this understanding by refining these choices in their own writing to establish authority.
Indigenous Cultural and Intellectual Property (ICIP) note: teachers must use only publicly available and appropriately authorised examples from Aboriginal Language dictionaries or approved, community-led Language projects. Teachers should avoid using any content that is restricted, sacred, culturally sensitive or otherwise community-owned without explicit permission. Where possible, teachers are encouraged to connect with their local Aboriginal Language Centre, Aboriginal Language and Culture Nest, or relevant Aboriginal Language organisation to ensure respectful, accurate and culturally appropriate use in line with community protocols. Some words such as ‘ngurra’ belong to many different Aboriginal Languages, not just Wiradjuri.
It is also important to note that ‘budyari’ is a Darug word from the language of the Darug people of the Sydney Basin region in New South Wales.
Support for this phase can be found in the PowerPoint Phase 3 – engaging with The Yield – 12.4.
Explain that Language words belong to community and must be handled respectfully. Avoid students creating fake Aboriginal words. The Yield includes Aboriginal Language presented through the fictional dictionary of Albert ‘Poppy’ Gondiwindi. While the dictionary is a literary device, the language itself is not fictional. The words are drawn from the real Wiradjuri language, a living Aboriginal Language undergoing ongoing community-led revival and reclamation.
However, it is important to recognise that the dictionary in the novel represents one character’s personal record of language, shaped by memory, loss, archival recovery and intergenerational disruption caused by colonisation. As noted in the text, some words come from historical sources and from Albert’s own learning. The dictionary reflects language recovery, not a complete or authoritative record. Some spellings, meanings or usages may differ from those preferred or used by Wiradjuri speakers and language custodians today.
The novel portrays language as something that can be fragmented, reclaimed and deeply personal, rather than fixed or standardised. Framing the dictionary this way helps students understand that they are encountering Aboriginal Language through a story about reclamation, not a definitive language guide. It reinforces respect for Aboriginal Languages as living cultural heritage connected to people, place and continuing community authority.
Expected duration: this phase should take approximately 8 hour-long lessons. If this program is being taught concurrently it may be undertaken during the study of the second focus area of the course.
Teacher note: throughout this phase, multiple opportunities are provided to check for student understanding. Use these formative checks flexibly, selecting those most appropriate to your students’ needs, available time and teaching context. It is not necessary to complete every check.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
How do shifts in form and structure shape authority, truth and perspective?
In what ways does writing preserve memory and cultural knowledge across generations?
How can an author use multiple perspectives to show authority and guide the reader’s understanding of culture and experience?
Table 5 – engaging personally, analytically and critically with texts
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EAV-12-01 critically analyses the ways an author’s choice of language, form and structure shapes meaning in complex texts of different modes and mediums
EAV-12-02 evaluates the relationships between texts through context, form and language
Understanding
The aesthetic qualities of texts and the power of language to express ideas, perspectives and experiences
Responding
Use metalanguage to assess and reflect on their own process of writing and the writing of others
	Phase 3, sequence 1 – introducing context and form
Focus area content: students ‘evaluate how writers use language critically, creatively and imaginatively, including to express insights, evoke emotion, shape perspective or share aesthetic vision’.
Learning intentions
By the end of this learning sequence, students will:
evaluate how context (author, text, place) shapes meaning and representation
critically analyse how different forms construct authorial voice and perspective
reflect on how these choices can inform their own writing.
Teacher note: when guiding research, encourage students to use reputable sources such as scholarly articles, major literary reviews and interviews published by established media outlets. Suggest they take careful notes on both biographical details and Winch’s literary significance, focusing on how her Wiradjuri heritage and cultural commitments inform her writing. Remind students to critically assess the credibility and perspective of each source, and to synthesise information by connecting Winch’s background to the thematic and stylistic choices in The Yield.
The jigsaw activity in this sequence will require students to have access to a computer or laptop.
Introducing context and form in The Yield
· Introducing the goals of phase 3 – introduce the learning goals and success criteria to establish the purpose for learning. Briefly discuss the reason and benefits of engaging personally, analytically and critically with texts and the goals of this phase. This enables students to deepen their understanding of how Winch uses language, form and perspective to shape authority, memory and meaning. This connects new learning to students’ prior understanding of authorial voice and authority developed in Phase 2.
Introducing author and context – the teacher introduces Tara June Winch, the author for the next core text, emphasising Winch’s Wiradjuri heritage, deep connection to Country and focus on language, identity, memory and cultural continuity using the PowerPoint Phase 3 – engaging with The Yield – 12.4 slides Tara June Winch through to Authorial focus in The Yield to support the discussion.
Guided collaborative inquiry to build shared knowledge – before students begin the jigsaw activity, the teacher uses a think-aloud to explicitly model how to identify significant contextual information, distinguish between relevant and irrelevant information, and synthesise research into concise notes. Students are divided into 4 groups to research different ‘expert’ focus areas – author biography and achievements, historical context, cultural context and narrative form and style. Using Phase 3, activity 1 – jigsaw activity – The Yield, students work collaboratively to gather key information, summarise findings and prepare to teach their peers, before rotating to share their findings with the rest of the class, teaching peers about their focus area. In their reflection journals, students take notes on new insights from other groups and explicitly connect authorial background, context and form to themes, narrative voice and stylistic features. The teacher circulates, asking probing questions and checks for understanding.
Journalling to CFU – in their reflection journal, students complete a brief written reflection, synthesising information from all groups. They respond to the prompts:
How might Tara June Winch’s background and heritage influence her writing?
In what ways could the historical and cultural contexts influence the characters, perspectives and the key themes of the text?
Which formal features of the text do you anticipate being most significant and how could they affect meaning, perspective or reader engagement?
The teacher facilitates a Think-Pair-Share discussion focusing on one of the questions for peer clarification.
	Success criteria
To demonstrate their learning, students can:
explain how context influences representation and meaning
critically analyse how form shapes authorial voice and perspective
reflect on how context and form can inform their own writing choices.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from guided support for the jigsaw activity.

	EAV-12-01 critically analyses the ways an author’s choice of language, form and structure shapes meaning in complex texts of different modes and mediums
Understanding
The aesthetic qualities of texts and the power of language to express ideas, perspectives and experiences
Responding
Use metalanguage to assess and reflect on their own process of writing and the writing of others
	Phase 3, sequence 2 – exploring fragmented forms
Focus area content: students ‘reflect on the process of writing and apply their knowledge of structure, language and form to create their own sustained and cohesive compositions’.
Learning intentions
By the end of this learning sequence, students will:
critically analyse how fragmented and experimental forms shape meaning and authority in The Yield
explain how language structure and form convey cultural memory and perspective
recognise how writers use structural experimentation to invite readers to construct meaning.
Teacher note: teachers must use only publicly available and appropriately authorised examples from Aboriginal Language dictionaries or approved, community-led Language projects. Teachers should avoid using any content that is restricted, sacred, culturally sensitive or otherwise community-owned without explicit permission. Where possible, teachers are encouraged to connect with their local Aboriginal Language Centre, Aboriginal Language and Culture Nest, or relevant Aboriginal Language organisation to ensure respectful, accurate and culturally appropriate use in line with community protocols. Some words such as ‘ngurra’ belong to many different Aboriginal Languages, not just Wiradjuri. Further information is provided in Phase 3 – engaging personally, analytically and critically with the texts of the resources booklet.
Fragmented forms and structural experimentation
Building understanding of fragmented forms and cultural meaning to improve understanding of stylistic choices – teacher provides definitions of key terms using Phase 3, resource 1 – form definition supplement. The teacher provides some authentic examples from Aboriginal Language dictionaries or community Language projects from the school’s local area. The teacher uses effective questioning to lead a discussion about the importance of documenting language as a form of connection to culture.
Reading Core text 2 – The Yield extracts as a whole text to improve understanding of content – students will read for the experience, after the first reading of Core text 2 – extracts from The Yield by Tara June Winch students will take notes on the following guided questions in their English book.
Who is speaking? Who is being addressed?
Who is giving authority? Who or what is being challenged?
When finished students should complete the sentence: ‘The authority of this text comes from _______ because _______.’
Engaging in class discussion to synthesise understanding of forms through collaboration – the teacher uses purposeful questioning to scaffold increasingly sophisticated responses. Prompt students to justify interpretations with textual evidence and build on the ideas of others. Students move into small groups, using peer discussion and conferencing to expand their analysis of fragmented forms by answering the following questions in their English books.
In what ways do some forms, like dictionaries or fragmentation, invite readers to actively piece together meaning and reflect on how knowledge is passed down?
Why is it important to approach Language and cultural materials with respect?
Journaling to consolidate understanding – students’ synthesise their learning in a one-sentence reflection in their journal explaining: how The Yield uses different forms to convey different meanings, and how context is captured through language features used in the different forms. Students then participate in a turn and talk to share their idea with their neighbour.
	Success criteria
To demonstrate their learning, students can:
identify and explain how fragmented structures and language features shape perspective and authority
annotate extracts to explain how form influences meaning
explain how forms, such as glossary entries for fragments, communicate cultural knowledge and experience.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from the vocabulary support located within the teacher notes in the PowerPoint as they read through Core text 2.

	EAV-12-01 critically analyses the ways an author’s choice of language, form and structure shapes meaning in complex texts of different modes and mediums
Understanding
The aesthetic qualities of texts and the power of language to express ideas, perspectives and experiences
	Phase 3, sequence 3 – exploring persuasive form and omission
Focus area content: students ‘evaluate how writers use language critically, creatively and imaginatively for a range of purposes, including to express insights, evoke emotion, shape perspective or share aesthetic vision’.
Learning intentions
By the end of this learning sequence, students will:
critically analyse how rhetorical strategies and omissions shape authority and bias in persuasive texts
evaluate how language and silence influence representations of truth.
Teacher note: the teacher may choose to move the extracts from the PowerPoint into a word document before the activity.
Analysing and exploring omission in texts
Critically analysing persuasive authority and omission in historical texts to improve understanding of stylistic choices – students re-read Core text 2, extract 3 – Chapter THIRTY-ONE, Reverend Ferdinand Greenleaf’s letter. This is provided in the core text booklet. This extract details raids, nationalism, omission, bureaucratic authority and child removal. Using a think-aloud as part of the gradual release of responsibility model, the teacher models how expert readers identify rhetorical strategies, omissions and silences. They verbalise thinking while annotating the extract before students independently apply the same process in the following activity with Core text 2, extract 3 – Chapter THIRTY-ONE – ‘Seven boys’ from the PowerPoint Phase 3 – engaging with The Yield – 12.4, using the PowerPoint teacher notes for support. Prompts for discussion could include, ‘Notice not just what Greenleaf says, but what he refuses to acknowledge. What does he refuse to acknowledge and what does this imply or lead you to think about?’
Guided practice in annotation to examine rhetoric, silence and power – students annotate individual copies of the letter, provided in Phase 3, activity 2 – close reading workshop looking for ethos, pathos, logos, tone shifts, omissions or strategic silences, emotional impact and cultural erasure. The teacher provides immediate feedback and prompts to deepen analysis and justify interpretations. Provide colour-coding options:
yellow = rhetorical strategy
green = omission or silence
pink = bias.
Journaling to consolidate understanding – in their reflection journal, students reflect on the prompt below in a 100 to 150-word paragraph.
‘How can omissions affect authority and truth claims in persuasive writing?’
Students may also include or refine a mixtape entry (song, lyric or audio text) that reflects ideas of omission, silence or perspective, briefly explaining how this connection enhances their understanding of how authority and meaning are constructed (Integrated Phase 5).
	Success criteria
To demonstrate their learning, students can:
critically analyse the use of rhetorical strategies such as ethos, pathos and logos
evaluate how omissions or silences influence interpretation and authority
construct a brief analytical reflection supported by textual evidence.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from researching other historical or political persuasive texts for omission analysis. Suggestions could include the 1967 Australian Referendum Campaign, Paul Keating’s Redfern speech or the Uluru statement from the heart.

	Teacher note: the outcomes for Core formative task 2 – developing persuasive authority are outlined in the Core formative tasks booklet.
	Phase 3, sequence 4 – completing Core formative task 2 – developing persuasive authority
Focus area content: students ‘consider context, purpose and audience to deliberately shape meaning in their own composition’.
Teacher note: discussions of Core formative task 2 – developing persuasive authority should be guided by the department’s advice regarding Preventing public disclosures. Support for annotating extracts can be found in the PowerPoint Phase 3 – engaging with The Yield – 12.4.
Learning intentions
By the end of this learning sequence, students will:
critically analyse how authorial voice and perspective shape meaning in narrative extract from The Yield
compose a persuasive text that communicates a personal perspective or truth
apply language, structural and stylistic choices to establish authority in persuasive writing.
Teacher note: discussions of Core formative task 2 – developing persuasive authority should be guided by the department’s advice regarding Preventing public disclosures. Support for annotating extracts can be found in the PowerPoint Phase 3 – engaging with The Yield – 12.4. The teacher may choose to move the extracts from the PowerPoint into a word document before the activity.
Narrative voice and personal perspective
Analysing narrative voice and perspective to construct personal meaning – using a think-aloud as part of the gradual release of responsibility, the teacher demonstrates how to identify shifts in narrative voice. They lead the students through the annotation of shifts in authorial voice and perspective in August’s narration using the PowerPoint Phase 3 – engaging with The Yield – 12.4 as a guide. The PowerPoint uses colours to differentiate between different devices and features, however teachers and students can use colour coding of their choice and concentrate on other literary devices and language features. Students then annotate Core text 2, extract 2 – Chapter TWENTY-THREE – ‘a breeze felt’, independently identifying these shifts for themselves.
Completing Core formative task 2 – developing persuasive authority – students write an 800 to 900-word persuasive piece communicating a personal truth responding to the anthology theme – What is a truth that demands to be heard in contemporary society?
· Experimenting with form – students use the provided scaffold in Core formative task 2 – developing persuasive authority to plan purpose, audience, authorial voice, structure, language and authority before composing their piece.
· Reflecting on composition and peer feedback – the teacher uses a think-aloud to compare annotated exemplars with success criteria before students evaluate and revise their own work. Teachers may use the ‘Task and annotation’ from Core formative task 2 – developing persuasive authority in the resources booklet to support consistent teacher judgement. Teachers may also use these examples of middle-range and higher-range samples to support students to compare the samples and annotations to identify strengths and areas of refinement before revising their own persuasive responses.
Writing reflectively to check for understanding – on a mini whiteboard students identify one piece of feedback and explain how they will implement it. This allows the teacher to gauge student understanding and intent.
	Success criteria
To demonstrate their learning, students can:
annotate narrative extracts to identify shifts in authorial voice and perspective
compose a persuasive response demonstrating clear authorial voice, purpose and structure
evaluate how their writing choices shape authority and audience engagement.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from writing prompts and exemplars to support scaffolded writing during the completion of the core formative task.

	EAV-12-01 critically analyses the ways an author’s choice of language, form and structure shapes meaning in complex texts of different modes and mediums
EAV-12-02 evaluates the relationships between texts through context, form and language
Understanding
The aesthetic qualities of texts and the power of language to express ideas, perspectives and experiences
	Phase 3, sequence 5 – exploring form and the presentation of truth
Focus area content: through the ‘study of quality texts of the past as well as recognised contemporary works’, students ‘reflect on the process of writing and apply their knowledge of structure, language and form’.
Learning intentions
By the end of this learning sequence, students will:
critically analyse how different textual forms shape perspective and meaning
compare how structural choices influence reader positioning and representations of truth
draft a comparative writing critically using evidence from multiple extracts.
Teacher note: the PowerPoint Phase 3 – engaging with The Yield – 12.4 is available to support this learning sequence. The teacher may choose to move the extracts from the PowerPoint into a word document before the activity.
If you have chosen to adapt this program for use with an alternative prescribed text, you may consider guiding students in using NSWEduChat with the ‘Providing feedback on writing’ advice under the Examples of activities heading on the Using NSWEduChat for English 11–12 webpage to receive feedback on their responses. Note that staff should not use Generative AI tools (including NSWEduChat) to create content about Aboriginal and Torres Strait Islander Cultures, languages or experiences. Using AI in this way risks misrepresentation, reinforcing stereotypes and sharing knowledge that should remain protected. Further information can be found on AI guidelines – enabled tools and acceptable use.
How different forms present different truths
Explaining how different forms construct truth and perspective through the aesthetic qualities of the text – the teacher demonstrates how to compare form, voice and perspective across extracts before students undertake collaborative annotation. The teacher assigns students to groups of 3 or 4 and gives each group extracts provided in Phase 3, activity 3 – collaborative close reading workshop. This represents the 3 forms of the text already explored in the PowerPoint Phase 3 – engaging with The Yield – 12.4: Core text 2, extract 1 – Chapter SEVEN – ‘water’, Core text 2, extract 2 – Chapter TWENTY-THREE – ‘Once Nana took the jewellery box of ashes’ and Core text 2, extract 3 – Chapter THIRTY-ONE – ‘And the Aborigines Protection Board’. The text can be displayed using the PowerPoint Phase 3 – engaging with The Yield – 12.4 or printed from English Advanced (Year 12) – core texts – 12.4 – ‘The craft of writing’. Using Phase 3, activity 3 – collaborative close reading workshop, group members annotate their extract to look for verbal and structural hints that show who speaks, who is omitted and how readers are positioned. Groups annotate their assigned extract using explicit focus prompts from Phase 3, activity 3 – collaborative close reading workshop.
Comparing insights across forms to deepen understanding of authority – the teacher facilitates whole-class discussion, prompting students to justify comparisons using textual evidence and disciplinary language. Groups share one insight from their annotations and group discussion.
Planning comparative analysis to examine form, meaning and truth – students individually plan a comparative paragraph using Phase 3, activity 4 – comparing forms. Students synthesise their understanding by identifying form-specific features to explain how different forms construct meaning, authority and truth. The teacher begins by modelling a short comparative opening found in the PowerPoint Phase 3 – engaging with The Yield – 12.4 that demonstrates how to use cohesive markers to position ideas in relation to each other.
Effective peer feedback using success criteria – teacher uses a think-aloud to model effective feedback language and monitor discussions. Students work in pairs to offer feedback using established feedback structures. They read each other’s draft and provide feedback on clarity, authorial voice, links of ideas and accuracy of comparison.
Reflecting and redirecting through one revision decision to strengthen comparative evaluation – students use the structured peer feedback to justify one revision decision in their writing journal, explaining how the change strengthens their comparison of form, meaning and authority in The Yield. Students name the next step in writing before revising their comparative paragraph.
Consolidating understanding through revision decisions – students turn and talk with a peer, explaining briefly how they will implement one piece of feedback received in the structured peer feedback from the lesson.
	Success criteria
To demonstrate their learning, students can:
explain how different forms construct meaning and authority
compare structural features across extracts
draft a comparative critical paragraph using textual evidence.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from the vocabulary support located within the teacher notes of the PowerPoint Phase 3 – engaging with The Yield – 12.4.

	EAV-12-01 critically analyses the ways an author’s choice of language, form and structure shapes meaning in complex texts of different modes and mediums
Understanding
The forms, language features and stylistic choices that shape imaginative, discursive, persuasive and reflective texts
Note: bold outcome content is not addressed in this sequence.
	Phase 3, sequence 6 – motifs, tone and authoritative voice
Focus area content: through ‘drafting and revising’, students ‘experiment with figurative, rhetorical and linguistic devices, including allusion, imagery, narrative voice, characterisation and tone’.
Learning intentions
By the end of this learning sequence, students will:
critically analyse how motifs and tonal shifts shape meaning and reader response
explain how language choices influence authority and emotional impact.
Literacy note: many students will need explicit modelling identifying evaluative lexis and punctuation features that shape rhythm and emphasis. Support can be found in the PowerPoint Phase 3 – engaging with The Yield – 12.4 slide Tone analysis teacher notes.
Tracking motifs and tone to analyse authoritative voice
Modelling analysis of tonal shifts through think-aloud instruction – teacher shares Core text 2, extract 3 – Chapter THIRTY-ONE – ‘Seven boys’ from the PowerPoint Phase 3 – engaging with The Yield – 12.4. Using the teacher notes, the teacher models a think-aloud or modelled instruction to demonstrate how the tonal shift operates across the extract. This think-aloud also connects the shifts in tone to reader response, showing how the language invites empathy and understanding of the human cost of the events described. Referring to the Understanding voice and related terms section in the PowerPoint Support for terminology – voice – 12.4 may support students with tone and authority.
Synthesising understanding of motif and tone to examine authoritative voice – the teacher deliberately sequences questions from literal to inferential to evaluate. This prompts students to support interpretations with textual evidence. Effective questioning could include: ‘Which motif uses silence to amplify voice?’ or ‘How does tone invite us to take a moral position?’ Students are encouraged to cite precise lines from the text to support their observations, reinforcing close reading and textual analysis skills. They should record notes in their English book as they participate in the class discussion.
Consolidating understanding through concise written explanation – teacher informs students they will be cold called to explain their understanding of shifts in tone and meaning in texts in one sentence. Teacher then choses students to read their sentences aloud. Calling on several students to gain an understanding of the class responses.
	Success criteria
To demonstrate their learning, students can:
identify and critically analyse motifs and tonal shifts in textual extracts
explain how tone influences reader understanding and interpretation
support explanations with relevant textual evidence and metalanguage.
Evaluation and registration:
[Record evaluation and registration information]

	EAV-12-04 composes texts using language forms and features in new and different contexts
EAV-12-05 composes critical and creative texts for a range of audiences and purposes
Responding
Compose texts that use the language of critical and creative expression
Note: bold outcome content is not addressed in this sequence.
	Phase 3, sequence 7 – motifs, tone and authoritative voice experimentation
Focus area content: through ‘drafting and revising’, students ‘experiment with figurative, rhetorical and linguistic devices, including allusion, imagery, narrative voice, characterisation and tone’.
Learning intentions
By the end of this learning sequence, students will
apply understanding of motif, diction and tone to craft an authoritative voice
experiment with stylistic and structural choices in imaginative writing
evaluate how compositional choices shape meaning, authority and audience response.
Teacher note: this sequence is an optional sequence that may not be needed if students have already developed a clear understanding of motif, tone and authoritative voice.
Experimenting with motifs and tone to create authoritative voice
Applying understanding of motif and tone through imaginative composition – students use Phase 3, activity 5 – crafting authoritative voice to craft a short imaginative paragraph of 8 to 12 lines, establishing an authoritative voice through a chosen motif and tonal strategy. Students compose their own paragraphs while the teacher circulates, providing micro-feedback focused on diction, tone and effective reinforcement of the motif.
· Check for understanding through metacognitive reflection – in their writing journal students explain at least one motif, diction or tonal strategy they used to establish credibility in their writing with evidence from their composition. Students share one of these responses on a mini whiteboard and justify their thinking with a peer.
· Refine comparative writing through structured peer feedback – students work in pairs to offer feedback. They read each other’s work and provide feedback on the way they have established an authoritative voice through a chosen motif and tonal strategy.
	Success criteria
To demonstrate their learning, students can:
compose a short imaginative paragraph demonstrating deliberate stylistic choices
explain how language choices establish authority or credibility in their writing
use motif, diction or tone to shape an authoritative voice.
Evaluation and registration:
[Record evaluation and registration information]

	EAV-12-01 critically analyses the ways an author’s choice of language, form and structure shapes meaning in complex texts of different modes and mediums
EAV-12-05 composes critical and creative texts for a range of audiences and purposes
Understanding
The aesthetic qualities of texts and the power of language to express ideas, perspectives and experiences
Responding
Compose imaginative, discursive persuasive and reflective texts that affirm or challenge ideas, values and perspectives represented in texts
Note: bold outcome content is not addressed in this sequence.
	Phase 3, sequence 8 – tone, perspective and ethical positioning in writing
Focus area content: students ‘strengthen and extend their knowledge and skills as accomplished writers’.
Learning intentions
By the end of this learning sequence, students will:
critically analyse how tone and perspective shape interpretation
explain how writers position readers through language and narrative voice
apply critical reasoning in discursive writing.
Teacher note: the teacher may choose to move the extracts from the PowerPoint into a word document before the activity.
Tone as a way to guide perspective
Introducing tone as an ethical positioning tool – teacher opens with the NESA definition of tone: ‘The attitude or feeling the writer expresses through choice of words and/or literary devices, e.g. solemn, playful, defensive or sinister’ (NESA 2024b). They model the identification of tonal markers and gradually release of responsibility through a quick write. Use examples of tone words (authoritative, reverent, accusatory, reflective) to conduct a quick write where students identify 2 tones they associate with The Yield and provide the phrase that suggested that tone.
Annotating independently for ethical reading – the teacher models the first annotation before students continue independently while receiving targeted prompts and immediate feedback. Students independently annotate Core text 2, extract 3 – Chapter THIRTY-ONE – ‘I retired to my hut’, using Phase 3, activity 6 – independent annotations. Modelled annotations are available in the Tone, form and style section of the PowerPoint Phase 3 – engaging with The Yield – 12.4 for teacher support. Using effective questioning the teacher circulates to offer targeted prompts that encourage deeper analysis, such as: ‘Whose perspective are we being asked to value here?’, ‘Which emotion is the text guiding us towards?’ and ‘How does that reposition the reader?’ Students are encouraged to annotate directly on the excerpt, marking specific words, phrases and punctuation that signal tone, tension or moral positioning.
Composing a discursive paragraph to engage with stylistic features – students compose a discursive paragraph using the prompt: ‘How does tone or perspective in this excerpt position the reader ethically?’ Using Phase 3, activity 7 – discursive paragraph scaffold, students are given 12 to 15 minutes to write. They then swap with a peer for feedback. The peer underlines one strong use of metalanguage and circles one sentence that requires clearer connections to the text.
Consolidating understanding through collaborative evaluation – student volunteers share paragraphs with the class or in small groups. Students then complete an evaluative discussion on the following aspects of the work:
effective tone analysis
strong metalanguage
clarity of ethical interpretation.
	Success criteria
To demonstrate their learning, students can:
annotate tonal shifts with textual evidence
explain how tone influences reader interpretation
compose a discursive paragraph critically analysing tone and perspective.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from oral rehearsals of ideas before drafting the discursive paragraph scaffold.

	EAV-12-04 composes texts using language forms and features in new and different contexts
EAV-12-05 composes critical and creative texts for a range of audiences and purposes
Understanding
The forms, language features and stylistic choices that shape imaginative, discursive, persuasive and reflective texts
Responding
Use metalanguage to assess and reflect on their own process of writing and the writing of others
	Phase 3, sequence 9 – stylistic devices in discursive texts
Focus area content: students ‘strengthen and extend their knowledge and skills as accomplished writers by experimenting with form, language and structure to convey ideas with power and precision’.
Learning intentions
By the end of this learning sequence, students will:
explain how stylistic devices such as repetition, listing and rhythm shape meaning
experiment with structural forms to represent memory and experience
compose a short ‘memory text’ in fragment, glossary or list form.
Teacher note: the activities in this sequence develop close reading skills while encouraging students to consider how stylistic choices convey cultural authority and identity. The teacher may choose to move the extracts from the PowerPoint into a word document before the activity.
Students will return to this activity in Phase 3, sequence 11.
Analysis of devices that preserve cultural memory
Modelling the identification of stylistic devices – teacher uses the PowerPoint Phase 3 – engaging with The Yield – 12.4 to demonstrate how repetition, rhythm, listing and parallelism shape meaning. This supports students as they complete Phase 3, activity 8 – stylistic device identification to annotate Core text 2, extract 3 – Chapter THIRTY-ONE – ‘where is your country?’
Composing a ‘memory text’ using form – the teacher models how planning decisions about purpose, audience and structure influence authority before students choose a structure, such as a glossary, list, fragment or imaginative form, and plan a 6 to 10-line memory text that captures a personal, family or cultural memory.
To begin, students brainstorm ideas for their writing. Suggested areas for brainstorming include:
purpose: Why do you want to preserve this memory?
intended audience: Who will read this memory text?
stylistic features: choose 2 features you want to use and explain why
grammatical choices: focus on spelling, punctuation and grammar conventions appropriate to writing
structural decision: choose one structural choice (line breaks, punctuation, ordering)
key ideas/memory notes: write down the main details, images or events you want to include.
Consolidating understanding through reflective explanation – in their reflection journal, students write a 3 to 4-sentence reflection that may include or refine a mixtape entry (song, lyric or audio text) that reflects the tone, authorial voice or stylistic qualities of their chosen form, briefly explaining how this connection reinforces their understanding of authenticity and authorial authority and answering the prompt:
How did the form you chose enhance authenticity or authority?
The teacher provides real-time feedback as they walk around the room, reading reflections.
	Success criteria
To demonstrate their learning, students can:
identify and explain stylistic devices in textual extracts
compose a short ‘memory text’ using deliberate structural and stylistic choices
evaluate how form contributes to authority and authenticity.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from treating metaphors as a small meaning puzzle. 

	EAV-12-06 evaluates own compositional processes and the ways choice of language, form and structure can shape meaning
Understanding
The aesthetic qualities of texts and the power of language to express ideas, perspectives and experiences
Responding
Use metalanguage to assess and reflect on their own process of writing and the writing of others
	Phase 3, sequence 10 – structural experimentation and authorial voice
Focus area content: students ‘reflect on the processes of writing to develop their knowledge of textual forms and features in their own sustained and cohesive compositions’.
Learning intentions
By the end of this learning sequence, students will:
evaluate how structural devices modify authorial voice or authority
evaluate writing processes used by authors to revise, restructure and refine meaning.
Teacher note: this sequence is an optional sequence that may not be needed if students have already developed a clear understanding of voice and experimentation in their writing.
How structural features can shape meaning and authority
· Activating prior knowledge and removing barriers to learning – the teacher discusses strategies that support successful listening and note-taking and provides appropriate scaffolds before students engage with the podcast. Some students may benefit from having access to their own device or a transcription of the podcast. A transcription is provided with the podcast.
Listening to understand drafting, revising and restructuring as an intentional writing process – class listens to the podcast In conversation with Mykaela Saunders and the conversation on process. As they listen, students complete Phase 3, activity 9 – on process note-taking organiser. Teacher pauses to model identifying key ideas and connecting these to students’ own writing processes. The think-aloud may identify the usefulness of handwriting over transcription, writing as ‘moving puzzle pieces around’, reading aloud as a structural check and how emotional reactions to drafts are normal and productive.
Consolidating understanding through written reflection – after listening to the podcast, students complete a one paragraph response in their reflection journal before the teacher moves around the room checking for understanding. Provide students with sentence starters if they are struggling with the reflection:
Which element of Saunders’ writing process could most strengthen your structural revision from last lesson. Why?
	Success criteria
To demonstrate their learning, students can:
explain one structural strategy that modifies authorial voice or authority
reflect on how a similar strategy could strengthen their own writing
use metalanguage to connect structural revision to meaning and authority.
Evaluation and registration:
[Record evaluation and registration information]

	EAV-12-04 composes texts using language forms and features in new and different contexts
EAV-12-06 evaluates own compositional processes and the ways choice of language, form and structure can shape meaning
Understanding
The aesthetic qualities of texts and the power of language to express ideas, perspectives and experiences
Responding
Compose personal, critical and creative texts that experiment with emerging forms, language features and literary devices including imagery, motif and allusion
	Phase 3, sequence 11 – structural features and enhancing meaning
Focus area content: students ‘reflect on the processes of writing to develop their knowledge of textual forms and features in their own sustained and cohesive compositions’.
Learning intentions
By the end of this learning sequence, students will:
revise a piece of writing to include a deliberate structural device
evaluate how structural choices influence perspective, authority and meaning.
Teacher note: the PowerPoint Phase 3 – engaging with The Yield – 12.4 is available to support this learning sequence.
Using forms and features to enhance meaning
[bookmark: _Toc221626572]Revising imaginative texts through structural experimentation – students return to Phase 3, sequence 9 activity ‘Composing a “memory text” using form’ and deliberately incorporate one structural feature explored in this phase (for example, fragmentation, refrain, juxtaposition, perspective shift or tense shift) to enhance meaning and create resonance. The teacher models how deliberate structural changes alter pace, emphasis and authority. They could use the short example found in the PowerPoint Phase 3 – engaging with The Yield – 12.4, demonstrating how inserting a refrain or breaking lines alters emphasis, pacing and reader engagement. The teacher explicitly verbalises the purpose of the change and its anticipated effect on the reader through a gradual release of responsibility. Students then revise their own memory text to integrate a chosen structural feature.
Journaling to consolidate understanding – students use a mini whiteboard to share their thinking in response to the prompt:
How did experimenting with structure help establish your authority as a writer?
· Consolidating learning through whole-class reflection and questioning – the teacher revisits the learning intentions and success criteria. Use targeted questioning and cold-calling to evaluate student understanding before transitioning to the next phase. Engage the class in a Phase 3 wrap-up discussion on the following questions..
What have they achieved as a writer? 
How did this phase enhance their understanding of the nuance of voice and authority in texts?
What are they proud of when thinking about their experimentation with form and language features?
What would they like to contribute from this phase to the mixtape?
	Success criteria
To demonstrate their learning, students can:
revise a piece of writing to include a deliberate structural device
explain how the structural change strengthens meaning or authority
use metalanguage to reflect on the effect of revision.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from experimenting with multiple structures or polyphonic narration during the activity.




[bookmark: _Toc237447061]Phase 4 – connecting critically and deepening conceptual understanding of the focus area and the texts
In the ‘connecting critically and deepening conceptual understanding of the focus area and the texts’ phase, students move beyond close analysis to synthesise their understanding of the focus area and The Yield. Through a study of Mykaela Saunders’ podcast and Tara June Winch’s The Yield, they examine how authorial voice, fragmentation, intertextuality and shifts in perspective construct authority, position readers and challenge dominant cultural narratives.
Students explore how the novel’s distinctive forms including glossary entries, epistolary voice and personal testimony preserve cultural memory, reclaim language and reshape representation. They then apply these insights in their own discursive, persuasive, imaginative and reflective writing, experimenting with narrative voice, structure, imagery and tone to investigate how authority and perspective shape meaning. Through drafting, discussion and reflection, students evaluate the impact of their stylistic choices, consolidating their understanding that writing authority is constructed through deliberate creative decisions.
Expected duration: this phase should take approximately 6 hour-long lessons. If this program is being taught concurrently it may be undertaken during the second focus area study of the course.
Teacher note: throughout this phase, multiple opportunities are provided to check for student understanding. Use these formative checks flexibly, selecting those most appropriate to your students’ needs, available time and teaching context. It is not necessary to complete every check.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
In what ways can experimenting with narrative voice engage a specific audience?
How do purposeful choices in structure shape meaning while maintaining clarity, cohesion and narrative impact?
How can insights from core texts be adapted to craft purposeful, authentic and culturally resonant writing for a range of audiences and purposes?
Table 6 – connecting critically and deepening conceptual understanding of the focus area and the texts
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EAV-12-02 evaluates the relationship between texts through context, form and language
Understanding
The forms, language features and stylistic choices that shape imaginative, discursive, persuasive and reflective texts
Responding
Compose personal, critical and creative texts that experiment with emerging forms, language features and literary devices including imagery, motif and allusion
Note: bold outcome content is not addressed in this sequence.
	Phase 4, sequence 1 – exploring form and cultural authority
Focus area content: students ‘evaluate how writers use language critically, creatively and imaginatively for a range of purposes, including to shape perspective or share aesthetic vision’.
Learning intentions
By the end of this learning sequence, students will:
evaluate how different textual forms shape meaning, tone and cultural authority
evaluate strategies that guide reader interpretation and establish authorial authority
continue to expand and apply the living glossary of key terms.
Teacher note: best practice for group work is no more than 5 students per group, teachers may need to duplicate stations for larger classes. The extracts for the activity are provided in PowerPoint Phase 4 – connecting with The Yield – 12.4, which has been designed to support learning throughout Phase 4. The teacher may choose to move the extracts from the PowerPoint into a word document before the activity.
Form, authority and reader positioning
Modelling comparative close reading before guided collaborative practice – the teacher explicitly models how to annotate one extract using a think-aloud. They demonstrate how to identify the relationship between form, tone, cultural authority and reader positioning. Use Core text 2, extract 1 – Chapter SEVEN, Core text 2, extract 2 – Chapter TWENTY-THREE and Core text 2, extract 3 – Chapter THIRTY-ONE from the PowerPoint Phase 4 – connecting with The Yield – 12.4. In small groups of 3 or 4, students rotate through the stations, beginning with independent annotations that focus on how the form shapes tone, constructs authority and positions the reader. Multiple small groups may be working at the same station simultaneously. They then discus their insights as a group to identify shared patterns, key contrasts and notable divergences in their interpretation. Students add these notes to their own versions of the text building a cumulative annotation bank.
Guided discussion to synthesise comparative understanding – the teacher uses purposeful questioning to move students from identifying textual features to evaluating their impact. They prompt students to justify interpretations using textual evidence and disciplinary metalanguage. In their groups, students consolidate findings using Phase 4, activity 1 – interpretation and authority in The Yield. Students identify the shifts in diction, formal conventions, structural fragmentation, register and narrative stance used in each form. They categorise them according to how the features establish cultural authority. This synthesising step requires students to move from noticing to evaluating impact, preparing them for comparative writing.
Consolidating learning through structured student explanation – the teacher facilitates a whole-class discussion. They prompt students to compare insights across groups, identify patterns and clarify misconceptions through questioning and immediate feedback.
· Discussing reflectively to check for understanding as an exit ticket – in their reflection journal, students write a 100 to 150-word explanation of one key insight presented by another group. Students may also include or refine a mixtape entry (song, lyric or audio text) that captures the tone, perspective or idea of the insight, briefly explaining how this connection deepens their understanding of the concept (Integrated Phase 5). The teacher reviews responses to identify misconceptions before the next sequence.
Connecting to the next steps in our learning – the teacher revisits the learning intentions and success criteria. They explicitly connect the learning to the conceptual focus of the phase and preview how these understandings will be applied in subsequent lessons.
	Success criteria
To demonstrate their learning, students can:
explain how form, tone and structure contribute to cultural authority in at least 2 excerpts
use metalanguage accurately when analysing or discussing textual strategies
annotate texts with increasing independence.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from context clues to assist in deciphering meaning during the interpretation and authority activity.

	EAV-12-02 evaluates the relationships between texts through context, form and language
EAV-12-03 evaluates the ways context and values influence composition and audience response
Understanding
The aesthetic qualities of texts and the power of language to express ideas, perspectives and experiences
Responding
Compose personal, critical and creative texts that experiment with emerging forms, language features and literary devices including imagery, motif and allusion
Note: bold outcome content is not addressed in this sequence.
	Phase 4, sequence 2 – multiple voices and perspective
Focus area content: students ‘generate and explore various concepts through discussion and speculation’.
Learning intentions
By the end of this learning sequence, students will:
evaluate how narrative voice shapes authority and reader positioning
evaluate how different perspectives interact to construct meaning across texts
apply metalanguage to discuss authorial voice and narrative stance.
Teacher note: this sequence is an optional sequence that may not be needed if students have already developed a clear understanding of voice.
Analysing author and reader positioning
· Mapping authorial voice for detailed comparative analysis of tone, diction, perspective and authority markers – the teacher models how to identify tone, diction, perspective and authority markers. They use Phase 4, activity 2 – voice-mapping workshop as a model before students independently identify the below for each of the characters:
tone and tonal shifts
diction and register
perspective and narrative stance
markers of cultural or institutional authority
strategies that include or exclude the reader.
Guided collaborative discussion to deepen interpretation – the teacher uses purposeful questioning to prompt students to compare narrative voices and justify interpretations. They use evidence and refine their understanding through discussion.
Recording ideas to check for understanding – students record 2 key strategies in their English workbook that guide reader positioning in Phase 4 activity 2 – voice mapping workshop before choosing one to share on a mini whiteboard.
	Success criteria
To demonstrate their learning, students can:
identify and compare how different narrative voices construct authority
explain how voice, diction and perspective position the reader
use textual evidence and metalanguage to support comparative analysis.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from using Project Zero’s Generate-Sort-Connect-Elaborate thinking routine in this sequence for the voice mapping workshop.

	Teacher note: the outcomes for Core formative task 3 – voice as deliberate craft are outlined in the Core formative tasks booklet.
	Phase 4, sequence 3 – completing Core formative task 3
Focus area content: students ‘refine and strengthen their own skills in composing highly crafted, imaginative, discursive, persuasive and reflective texts’.
Learning intentions
By the end of this learning sequence, students will:
experiment with authorial voice, perspective and stylistic choices in their own drafting
evaluate how compositional choices shape authority, tone and meaning
reflect on their compositional processes and development as writers in their draft.
Core formative task 3 – voice as deliberate craft
Completing Core formative task 3 – voice as deliberate craft – in this workshop, students compose an extended discursive piece of 600 to 700 words. Through reflective practice, students identify features that establish authority, cohesion and perspective in their writing, building their capacity to craft impactful and authentic authorial voices.
Students use the steps outlined in Core formative task 3 – voice as deliberate craft to complete the task. Some students may benefit from scaffolded planning templates, sentence starters or guided conferencing with the teacher to refine structure, authorial voice and cohesion.
Composing and reflecting on deliberate craft choices – students compose a 600 to 700-word discursive response and a 100 to 200-word reflection. They explain how syntax, tone, structure and perspective shape authority and audience response.
Experimenting with feedback annotations for sample responses – teachers may use the Core formative task 3 – voice as deliberate craft in the resources booklet to support consistent teacher judgement. This resource can also be used to assist students to identify choices that strengthen cohesion, authority, tonal consistency and perspective in their own writing through comparing the samples and reading the annotations.
Connecting learning related to deliberate crafting choices – cold-call students asking them to identify one choice in their draft and explain how it shapes authority or audience response. Teacher circulates and clarifies misconceptions and provides immediate clarification before students complete their reflection.
Reflecting on deliberate craft choices in the reflection journal – students identify one choice they have made in syntax, tone, structure or perspective and explain how it shapes authority and audience response. They turn and share one refinement to be made with a peer, using this further check for understanding to help complete their reflection (Integrated Phase 5).
	Success criteria
To demonstrate their learning, students can:
· compose a draft demonstrating control of authorial voice, perspective or tone
· evaluate how compositional choices shape authority, tone and meaning
· revise writing using peer feedback to strengthen voice and cohesion
· reflect on creation of an authentic and authoritative voice.
Evaluation and registration:
[Record evaluation and registration information]

	EAV-12-05 composes critical and creative texts for a range of audiences and purposes
Responding
Compose personal, critical and creative texts that experiment with emerging forms, language features and literary devices including imagery, motif and allusion
Note: bold outcome content is not addressed in this sequence.
	Phase 4, sequence 4 – literary devices in creative writing
Focus area content: through ‘the study of quality texts of the past as well as recognised contemporary works’, students ‘reflect on the process of writing and apply their knowledge of structure, language and form’.
Teacher note: PowerPoint Phase 4 – connecting with The Yield – 12.4 and the slides ‘Crafting layered meaning’ is available to support this learning sequence.
Learning intentions
By the end of this learning sequence, students will:
analyse how imagery, motif and allusion contribute to layered meaning in texts
experiment with literary devices in their own creative writing
evaluate how stylistic choices shape reader interpretation and aesthetic impact.
Crafting layered meaning
Explicit modelling of deliberate literary device used to illustrate crafting layered meaning and reader impact – the teacher models a short, original paragraph of the creative application activity below, available in the PowerPoint Phase 4 – connecting with The Yield – 12.4. The teacher annotates it live, demonstrating intentional use of imagery, motif and allusion. The modelling should explicitly link deliberate stylistic choice to reader impact, for example, ‘I chose the river motif because it recurs in the narrative as a site of cultural memory, giving the narrator authority born of connection’ or ‘This allusion to a creation story activates cultural resonance and shapes reader respect’. The teacher verbalises thinking to reinforce The craft of writing metalanguage.
Crafting original passages with purposeful literary devices through a creative application workshop – students compose a 300-word creative passage using at least 2 literary devices of their choice. Using a gradual release of responsibility, the teacher emphasises purposeful, traceable decisions rather than decorative or accidental device use. Students use Phase 4, activity 3 – creative application planner to plan:
their intended tone
2 devices they will use
the effect they want each device to have on the reader
where in the passage the device will appear.
Checking for understanding gallery walk – students display their work and complete a gallery walk. As they walk around the room, they evaluate the effectiveness of literary devices in peers’ writing providing feedback on the alignment to the success criteria. They leave at least one targeted comment on a peer’s use of devices, remembering to focus on effective device implementation. Students collect all feedback and shortlist 3 to 5 comments they plan on incorporating in revision in their reflection journal (Integrated Phase 5).
	Success criteria
To demonstrate their learning, students can:
· identify and explain how imagery, motif and allusion function in selected passages
· compose a short creative passage that purposefully incorporates literary devices
· use metalanguage to explain how these devices shape meaning.
Evaluation and registration:
[Record evaluation and registration information]

	EAV-12-03 evaluates the ways context and values influence composition and audience response
EAV-12-06 evaluates own compositional processes and the ways choice of language, form and structure can shape meaning
Understanding
The forms, language features and stylistic choices that shape imaginative, discursive, persuasive and reflective texts
Responding
Draft, reflect, edit, refine, revise and present texts for a range of audiences and purposes
Note: bold outcome content is not addressed in this sequence.
	Phase 4, sequence 5 – persuasive writing analysis
Focus area content: students ‘write for a range of purposes and audiences, using language to convey ideas with power and precision’.
Learning intentions
By the end of this learning sequence, students will:
evaluate how rhetorical strategies establish authority and influence audience response
evaluate how audience and purpose shape persuasive language choices
apply metalanguage to explain persuasive features.
Exploring authority and audience
Composing to engage in focused rhetorical strategy – the teacher demonstrates how a rhetorical strategy can deliberately shape audience response. Use a think-aloud before students independently complete a short creative writing task of 250 words. The aim is to persuade a specific audience of a chosen idea. Responses could include convincing a friend, arguing for a change or expressing a personal truth. The teacher models how to select and apply one persuasive strategy, such as a tonal shift, inclusive language or structural framing, to shape authority and audience response. Students choose one strategy to focus on and plan how they will use it in their writing. After composing, students highlight where they have used the strategy.
Rehearsing craft by trying a sentence pattern or device for persuasive effect – students choose one rhetorical strategy or sentence pattern from the modelled analysis and draft a 100-word passage that deliberately positions a defined audience. They annotate a choice and its effect in their journal before using peer feedback to refine one sentence for greater clarity, control or impact (Integrated Phase 5).
Consolidating understanding through engaging with stylistic choices – using a mini whiteboard, for immediate teacher feedback students reflect individually on the prompt:
How does the intended audience shape the persuasive choices made by the author?
Refining and or differentiating support in response to check for understanding data – students contribute to a ‘we do’ version of the reflection. Depending on student responses, some students may benefit from being prompted to use sentence stems such as, ‘The writer uses [feature] when they say ... this makes the reader feel ... This is persuasive because ...’ to help refine the cohesion across the analytical writing task. The teacher uses student responses to provide immediate clarification. They model stronger analytical responses where required before students revise their own explanations.
	Success criteria
To demonstrate their learning, students can:
identify and explain how rhetorical and persuasive strategies are used in selected texts
write a critical paragraph explaining how a strategy positions the reader
use textual evidence and metalanguage to explain persuasive impact.
Evaluation and registration:
[Record evaluation and registration information]

	EAV-12-01 critically analyses the ways an author’s choice of language, form and structure shapes meaning in complex texts of different modes and mediums
EAV-12-02 evaluates the relationships between texts through context, form and language
Responding
Draft, reflect, edit, refine, revise and present texts for a range of audiences and purposes
Note: bold outcome content is not addressed in this sequence.
	Phase 4, sequence 6 – drafting discursive or persuasive texts
Focus area content: through drafting and revising, students ‘experiment with figurative, rhetorical and linguistic devices, including allusion, imagery, narrative voice, characterisation and tone’.
Learning intentions
By the end of this learning sequence, students will:
apply authorial voice, rhetorical strategies and structural choices when drafting discursive or persuasive texts
revise writing through peer feedback and reflective editing
evaluate how revision strengthens clarity, authority and audience engagement.
Applying authorial voice and authority
Constructing and revising an authoritative voice for targeted drafting – the teacher uses a think-aloud to model one revision strategy from Saunders’ writing process. Students independently revise their own writing, while receiving targeted feedback throughout the drafting process. Students focus on drafting or revising one of their own discursive or persuasive pieces from Core formative task 3. They work independently to revise their drafts for clarity, cohesion and persuasive impact, deliberately applying at least one strategy modelled from Saunders’ approach, from In conversation with Mykaela Saunders taken from the PowerPoint In conversation – Saunders – 12.4 such as reading aloud, restructuring paragraphs or using a reflective aside. Direct the students who requested the transcript earlier to this resource to help them engage with the podcast. Referring to the Choosing precise terminology section in the PowerPoint Support for terminology – voice – 12.4 may support students make informed language choices.
Refining rhetorical clarity and authorial stance through peer feedback exchange – students provide evidence-based feedback focusing on audience positioning, clarity and rhetorical control. The teacher monitors discussions and provides immediate clarification where required. Using Phase 4, activity 5 – two stars, one wish peer feedback students focus their feedback on audience positioning, clarity of argument and effective use of rhetorical devices.
	Success criteria
To demonstrate their learning, students can:
· compose a draft that demonstrates control of authorial voice, structure and audience positioning
· revise writing using rhetorical and structural strategies
· evaluate how revision strengthens clarity, authority and audience engagement.
Evaluation and registration:
[Record evaluation and registration information]

	EAV-12-01 critically analyses the ways an author’s choice of language, form and structure shapes meaning in complex texts of different modes and mediums
EAV-12-06 evaluates own compositional processes and the ways choice of language, form and structure can shape meaning
Responding
Use metalanguage to assess and reflect on their own process of writing and the writing of others
Draft, reflect, edit, refine, revise and present texts for a range of audiences and purposes
Note: bold outcome content is not addressed in this sequence.
	Phase 4, sequence 7 – listening and reflecting for authority and impact
Focus area content: students ‘consider context, purpose and audience to deliberately shape meaning in their own compositions’.
Teacher note: the activity ‘supporting reflection during editing’ may be facilitated through a Yarning Circle or another discussion format appropriate to the class. Before using a Yarning Circle refer to What does Yarning mean? and the guidance in PowerPoint Phase 4 – connecting with The Yield – 12.4. Establish clear norms for respectful discussion, allow students to pass or respond in writing and frame revision as refinement focused on growth and next steps.
Learning intentions
By the end of this learning sequence, students will:
evaluate how diction, structure and figurative language shape meaning in their writing
refine drafts to strengthen clarity, authority and stylistic impact
reflect on the ethical and personal dimensions of revision and perspective.
Framing revision as ethical craft
Activating prior knowledge through purposeful questioning – the teacher explicitly introduces the learning focus. They use structured questioning to prompt students to connect with previous learning about authority and ethical revision practices. Use a short whole-class discussion to prime thinking:
What makes revision authentic rather than performative?
How does editing strengthen authority rather than dilute authorial voice?
How do you think writers decide what belongs in a piece?
Listening to Saunders on authentic voice and ethical editing to deepen understanding of narrative authority – the teacher models how to identify and record key ideas while listening to a text. This guides the class response to the podcast In conversation with Mykaela Saunders and the conversation on authority. During listening students complete Phase 4, activity 6 – authority and authenticity organiser recoding key ideas about authentic voice, ethical editing and crafting authority. As a class, students discuss their understanding of how writers negotiate clarity, authenticity and audience perception while maintaining ethical responsibility.
Supporting reflection during editing
Participating in a structured reflective circle to support emotional engagement in revision – the teacher facilitates structured discussion using purposeful questioning. This encourages students to evaluate their drafting, revision decisions and next steps while maintaining respectful participation protocols. Using a Yarning Circle (or Socratic circle) reflect on the emotional dimensions of drafting and editing. The teacher begins by explaining that writing and editing is personal. Questions to begin discussion could include:
What are you trying to achieve in this piece? What feels clear and strong?
What feels unresolved or challenging? What is one step you can take to move forward?
Exit ticket – students explain at least one interesting discussion point from the activity ‘participating in a structured reflective circle to support emotional engagement in revision’ in their reflective journal. This enables the teacher to monitor understanding before progressing.
	Success criteria
To demonstrate their learning, students can:
· use metalanguage to evaluate diction, tone, structure and figurative devices in own writing
· revise a draft to strengthen clarity, authority, coherence and precision
· apply peer feedback and self-assessment accurately to guide editing decisions.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from using transcript and captions when engaging with the podcast.

	EAV-12-02 evaluates the relationships between texts through context, form and language
Understanding
The forms, language features and stylistic choices that shape imaginative, discursive, persuasive and reflective texts
Responding
Use metalanguage to assess and reflect on their own process of writing and the writing of others
Note: bold outcome content is not addressed in this sequence.
	Phase 4, sequence 8 – presenting and reflecting
Focus area content: students ‘consider context, purpose and audience to deliberately shape meaning in their own compositions’.
Learning intentions
By the end of this learning sequence, students will:
reflect on their development as writers across the unit
present their writing and explain key compositional decisions
evaluate how language, form and structure shape meaning and audience response.
Teacher note: this sequence is an optional sequence that may not be needed, teacher may omit activities according to available time.
Evaluating writing growth
Modelling reflective composition development – the teacher demonstrates how to explain compositional decisions using appropriate metalanguage. Students independently prepare a short presentation using Phase 4, activity 7 – writer’s growth planner (2 minutes spoken or 200-word written) on the development of their compositions in the unit of work so far. They identify key compositional decisions and articulate their intention behind each feature, linking their choices to expected audience impact.
Presenting and peer feedback exchange to assess understanding of stylistic choices – the teacher models effective questioning and feedback before students present. The students write a justification of their compositional decisions and respond to peer questions using disciplinary language. Students present to a partner or small group of 3 or 4 students. The audience identifies key strengths and offers one targeted suggestion for further refinement. Students are encouraged to take notes and ask clarifying questions after each presentation, such as, ‘What led you to choose this structural pattern?’ or ‘How does this phrase build authority?’, to deepen discussion of presentations. Some students may benefit from presenting to one student or a very small group in the peer presentation and feedback exchange activity.
Writing about growth of understanding as an exit ticket – students complete an I used to think … Now I think … thinking routine in their reflection journal explaining how their understanding of authority, perspective and deliberate compositional choices have developed.
	Success criteria
To demonstrate their learning, students can:
identify strengths and areas for further development in their writing
demonstrate how their writing has evolved throughout drafting and revision
clearly explain their compositional choices and intended reader impact.
Evaluation and registration:
[Record evaluation and registration information]




[bookmark: _Toc237447062]Apply, experiment and evaluate
‘Apply, experiment and evaluate’ encompasses Phase 5 – composing critically and creatively in response to the focus area and texts (experimenting and reflecting) and Phase 6 – preparing the assessment (engaging critically, experimenting, reflecting). These phases support students to explore and experiment with texts to deepen analytical and critical engagement. Composition is often inspired by core texts and students apply learning from the whole program to complete the formal assessment. Students reflect on and evaluate their learning journey as they are guided through the recursive process of responding and composing.
[bookmark: _Toc237447063]Phase 5 – composing critically and creatively in response to the focus area and texts
In the ‘composing critically and creatively in response to the focus area and texts’ phase, students synthesise their analytical understanding through composition. Drawing on The Yield and ‘Overture’, they examine how authorial voice, structure and perspective construct authority, authenticity and cultural positioning. Students apply these insights by making deliberate choices about form, audience and purpose, experimenting with techniques such as fragmentation, hybridity, motif and tonal shifts.
This phase focuses on drafting and refinement. Through feedback, conferencing and reflection, students strengthen conceptual clarity, coherence and stylistic control while evaluating how their compositional choices shape meaning and position readers. By analysing and adapting the craft of Winch and Saunders, students consolidate their understanding of the focus area and develop as purposeful, reflective composers.
Expected duration: this phase should take approximately 4 hour-long lessons. If this program is being taught concurrently it may be undertaken during the third focus area study of the course.
Teacher note: in this program, some Phase 5 – composing critically and creatively in response to the focus area and texts activities have been integrated into earlier phases. This phase includes a range of optional formative assessment opportunities. Teachers should exercise professional judgement in selecting the activities that best support student learning. This should consider available teaching time and identified learning needs.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
How can lessons about authority, authorial voice and authenticity in a text inform students’ own writing practices?
In what ways can multiple perspectives and structural experimentation enhance meaning, authority and audience engagement in original compositions?
How does close study of core texts inform deliberate choices of form, perspective and stylistic devices to create purposeful, culturally resonant and impactful writing?
Table 7 – composing critically and creatively in response to the focus area and texts
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EAV-12-03 evaluates the ways context and values influence composition and audience response
EAV-12-05 composes critical and creative texts for a range of audiences and purposes
Understanding
The aesthetic qualities of texts and the power of language to express ideas, perspectives and experiences
Responding
Compose imaginative, discursive, persuasive and reflective texts that affirm or challenge ideas, values and perspectives represented in texts
Draft, reflect, edit, refine, revise and present texts for a range of audiences and purposes
Note: bold outcome content is not addressed in this sequence.
	Phase 5, sequence 1 – form, audience and purpose
Focus area content: students ‘refine and strengthen their own skills in composing highly crafted, imaginative, discursive, persuasive and reflective texts’.
Teacher note: the modelling in the activity ‘modelling how forms constructs meaning, authority and reader positioning’ foregrounds how form itself produces meaning. For example, August’s first-person introspection generates emotional immediacy and vulnerability, Poppy’s dictionary embeds cultural authority and linguistic reclamation, Greenleaf’s report frames events through an institutional, colonial voice. The central themes for The Yield could include the tension between silence and voice, grief, inheritance, resilience and Country.
The PowerPoint Phase 5 – composing – The craft of writing – 12.4 has been designed to support learning in this phase. The teacher may choose to move the extracts from the PowerPoint into a word document before the activity.
Learning intentions
By the end of this learning sequence, students will:
evaluate how different forms in The Yield shape meaning, authority and reader perspective
evaluate how purpose, audience and context influence compositional choices
plan an original composition that aligns form, perspective and authorial intention.
Comparing forms, planning compositions, aligning purpose and audience
Modelling how forms construct meaning, authority and reader positioning – the teacher models how the same conceptual idea is constructed differently through narrative, glossary and institutional forms. They verbalise how form shapes meaning, authority and reader positioning before students independently annotate and complete the comparative organiser. The teacher uses purposeful questioning throughout the modelling to draw attention to authorial decisions and disciplinary metalanguage before students are given Phase 5, activity 1 – comparative forms organiser. The teacher explains the activity. Using the PowerPoint Phase 5 – composing – The craft of writing – 12.4 slides Core text 2, extract 1 – Chapter SEVEN – ‘weak, hungry, depressed’, Core text 2, extract 2 – Chapter TWENTY-THREE – ‘In this wakeful dream’ and Core text 2, extract 3 – Chapter THIRTY-ONE – ‘For a number of years’, the teacher explicitly models how the same idea, for example, loss, truth-telling or Country, can be shaped differently by each form. Students then independently annotate the text and construct a comparative analysis in Phase 5, activity 1 – comparative forms organiser. Referring to the Choosing precise terminology section in the PowerPoint Support for terminology – voice – 12.4 may support students to distinguish between authorial voice, narrative voice and institutional voice.
Planning original composition to identify theme, purpose and intended authority – the teacher explicitly models how to move from thematic observation to planning decisions about purpose, audience, form and authorial voice. Students independently choose a central idea from The Yield and create a thematic observation. Using Phase 5, activity 2 – planning authority in your own composition, students identify their purpose, target audience and the authorial voice they intend to adopt in an original composition. During this planning, the teacher circulates to provide immediate feedback and clarify misconceptions. Students must justify each choice by making explicit links to form, for example, ‘I chose a reflective first-person form because it allows layered emotional resonance’, or ‘I chose a hybrid discursive narrative form which strengthens my purpose of prompting readers to reconsider the ethics of witnessing’.
Drafting openings that align form, perspective and authorial purpose – students begin drafting independently, producing either a discursive or persuasive opening. The teacher provides targeted feedback on the relationship between form, purpose, audience and authorial voice, prompting students to revise compositional decisions as required. The emphasis is not on length but intentionality. Students edit their draft for sentence variety, punctuation for meaning and spelling accuracy.
Writing about language forms and features to consolidate understanding – in their reflection journal, students write one sentence articulating why their form serves their identified purpose. The teacher reviews responses to determine whether additional modelling or clarification is required before progressing.
	Success criteria
To demonstrate their learning, students can:
identify how different textual forms shape meaning and authority in selected extracts
explain how purpose, audience and voice influence compositional decisions
plan and draft an opening that demonstrates a clear relationship between form, purpose and audience.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from writing their opening sentence using 3 different forms. Students can then select the one they feel most confident with and move forward with that composition.

	EAV-12-06 evaluates own compositional processes and the ways choice of language, form and structure can shape meaning
Responding
Use metalanguage to assess and reflect on their own process of writing and the writing of others
	Phase 5, sequence 2 – consolidating learning through polished composition inspired by the core text
Focus area content: students ‘generate and explore various concepts through discussion and speculation’.
Learning intentions
By the end of this learning sequence, students will:
refine their compositions to strengthen clarity, coherence and authorial authority
rehearse and articulate reflective commentary using appropriate metalanguage
evaluate how choices of language, form and structure shape meaning.
Teacher note: this sequence is an optional sequence that may not be needed if students have prepared the activity at home.
Polishing a composition and oral rehearsal of a reflective articulation
Rehearsing verbally using reflective metalanguage – the teacher models how to articulate compositional decisions using appropriate metalanguage before students participate in structured oral rehearsal. The structured oral rehearsal is designed to normalise reflective metalanguage and strengthen students’ ability to articulate authorial choices. The teacher distributes a set of reflection cards from Phase 5, resource 1 – reflective oral rehearsal cards containing high-level critical questions drawn from earlier phases. Students work in groups of 3 rotating through the roles of speaker, interviewer and note-taker, participating in timed rounds where interviewers pose questions, speakers respond in extended answers and a note-taker takes notes in the speaker’s English book. Throughout the activity, the teacher provides targeted questioning and immediate feedback to strengthen students’ reflective language.
Writing about stylistic choices to check for understanding – students complete an I used to think ... Now I think ... thinking routine about their reflective explanations from the lesson. The teacher uses responses to identify students requiring further support.
	Success criteria
To demonstrate their learning, students can:
revise a draft to improve coherence, tone and stylistic impact
explain compositional decisions using appropriate metalanguage
participate in reflective discussion to evaluate how language and form shape meaning.
Evaluation and registration:
[Record evaluation and registration information]

	EAV-12-03 evaluates the ways context and values influence composition and audience response
EAV-12-05 composes critical and creative texts for a range of audiences and purposes
Understanding
The forms, language features and stylistic choices that shape imaginative, discursive, persuasive and reflective texts
Responding
Compose personal, critical and creative texts that experiment with emerging forms, language features and literary devices including imagery, motif and allusion
Note: bold outcome content is not addressed in this sequence.
	Phase 5, sequence 3 – understanding how writers navigate truth, responsibility and representation
Focus area content: students consider ‘context, purpose and audience to deliberately shape meaning in their own compositions’.
Learning intentions
By the end of this learning sequence, students will:
evaluate how writers represent truth, omission and narrative responsibility in texts
evaluate how context and values influence acts of truth-telling and silence
apply these insights to reflect on ethical and stylistic decisions in their own writing.
Teacher note: this sequence is an optional sequence that may not be needed if students have already developed a clear understanding of truth and representation.
Literacy note: to support writing about truth-telling, explicitly examine abstract terms such as truth, responsibility, authority, harm and healing, and provide a short bank of devices to scaffold extended responses.
Truth, responsibility and ethical representation
Guiding conceptual discussion of ethical storytelling, truth-telling and narrative responsibility – teacher introduces the concept of ‘ethical storytelling’, explaining that texts make deliberate choices about what is revealed, withheld, emphasised or silenced. Effective questioning supports students to justify interpretations using textual evidence. Using ‘Overture’ or The Yield, the teacher models how to identify:
moments of explicit truth-telling (for example, historical naming, personal confession, cultural reclamation)
deliberate omissions or silences (for example, trauma implied rather than stated, gaps in historical records, emotional restraint)
narrative responsibility (for example, choosing not to speak for others, protecting cultural knowledge, acknowledging uncertainty).
Mapping of cultural, historical and narrative truth across texts to explore the power of language – students work collaboratively as a class or in small groups of 3 or 4 to use the questions from Phase 5, activity 3 – truth-omission annotator to discuss the 4 categories of truth identified and presented in Core text 2, extract 1 – Chapter SEVEN, Core text 2, extract 2 – Chapter TWENTY-THREE and Core text 2, extract 3 – Chapter THIRTY-ONE. The teacher circulates, prompts deeper reasoning and provides immediate feedback to strengthen conceptual understanding.
Writing about language forms and features to consolidate understanding – students contribute a mixtape entry (song, lyric or audio text) in their reflection journal that represents one category of truth explored in this sequence. Students turn and talk to explain how their understanding of this category of truth has developed, justifying how their selected track reflects ideas of omission, perspective or constructed truth.
	Success criteria
To demonstrate their learning, students can:
· identify and explain examples of truth-telling, omission and narrative responsibility in the texts
· evaluate how context and values shape these narrative choices
· reflect on how ethical considerations may influence their own compositional choices.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from revisiting their understanding of ‘truth-telling’ from previous activities and Phase 1, resource 1 – living glossary.

	Teacher note: the outcomes for Core formative task 4 – ethical authority and reflective voice are outlined in the Core formative tasks booklet.
	Phase 5, sequence 4 – Core formative task 4 – ethical authority and reflective voice
Focus area content: students ‘write for a range of purposes and audiences, using language to convey ideas with power and precision’.
Learning intentions
By the end of this learning sequence, students will:
evaluate how writers construct authenticity, authority and responsibility in their writing
evaluate how authorial voice, perspective and stylistic choices influence credibility
compose a concise reflective response that articulates their understanding of ethical authority.
Teacher note: Core formative task 4 – ethical authority and reflective voice supports students in deepening their understanding of how writers construct authority and write ethically. Drawing on ‘Overture’ and The Yield, students explore how authorial voice, research, narrative perspective and stylistic decisions shape authenticity and credibility.
The emphasis is on dialogue and reflection rather than drafting a major composition. Through structured discussion, students clarify their thinking before consolidating their insights in a short, written reflection. The final 200 to 250-word response prepares students for the timed reflective component of the assessment by requiring precision, conceptual clarity and purposeful articulation.
Completing Core formative task 4 – ethical authority and reflective voice – students prepare responses to 3 to 5 prompts from The craft of writing prompts in the assessment notification. In pairs or small groups, students complete peer-to-peer discussion of their responses before completing a short, written reflection.
Students use the steps outlined in Core formative task 4 – ethical authority and reflective voice to complete the task.
· Refining with feedback annotations for sample responses – the teacher compares annotated exemplars with the marking criteria. They model how effective textual integration, conceptual precision and reflective language strengthen authority before students evaluate and refine their own responses. Teachers may use the annotated higher-range and middle-range Task and annotation for Core formative task 4 – ethical authority and reflective voice in the resources booklet to support consistent teacher judgement. Students may compare the samples and annotations to identify choices that strengthen structure, textual integration and authority in their own writing.
· Consolidating learning through structured whole-class reflection – the teacher revisits the learning intentions and success criteria through purposeful questioning. This helps students to synthesise learning across Phases 4 and 5 and identify priorities for assessment preparation. Teacher uses the questions and this understanding to shape the adaptations that are made to the suggested resources and activities when preparing for the assessment:
How has this phase changed the way you think about writing?
What deliberate choices do you now make to shape meaning, authority and reader response?
What is one aspect of your writing you want to refine as you prepare for the assessment?
What would you like to add to the mixtape after this Phase? (Integrated Phase 6).
	Success criteria
To demonstrate their learning, students can:
contribute to a structured discussion about authenticity, responsibility and authority in writing
evaluate how writers use voice, perspective and research to construct credibility
compose a reflective response that articulates their ideas about using metalanguage.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from being given a word bank they can draw from in their own reflection.

	EAV-12-04 composes texts using language forms and features in new and different contexts
Understanding
The aesthetic qualities of texts and the power of language to express ideas, perspectives and experiences
Responding
Compose imaginative, discursive, persuasive and reflective texts that affirm or challenge ideas, values and perspectives represented in texts
Note: bold outcome content is not addressed in this sequence.
	Phase 5, sequence 5 – aesthetic influence and imitation
Focus area content: students ‘consider context, purpose and audience to deliberately shape meaning in their own compositions’.
Learning intentions
By the end of this learning sequence, students will:
· analyse how imagery, motif and shifts in perspective and tone contribute to meaning in The Yield
· evaluate how a writer’s aesthetic and stylistic choices can inspire original composition
· experiment with motif, diction and rhythm to craft meaning in their own writing.
Teacher note: in the ‘Writing independently to practise imitation skills’ activity the focus is not on copying Winch’s content but practising how motifs can shape atmosphere and deepen meaning.
The PowerPoint Phase 5 – composing – The craft of writing – 12.4 and the slides Modelling the aesthetic of a writer and Independent imitation writing are available to support this learning sequence.
Cultural imagery, motif and aesthetic choices
· Modelling the aesthetic of a writer to increase understanding of stylistic choices – the teacher models a brief imitation paragraph found in the PowerPoint Phase 5 – composing – The craft of writing – 12.4 slide Modelling the aesthetic of a writer. Demonstrate how to borrow the aesthetic logic of a writer without appropriating authorial voice or content. The teacher thinks aloud about decisions concerning diction, sensory detail, rhythm and motif deployment, explicitly linking these to The craft of writing metalanguage.
· Writing independently to practise imitation skills – students independently compose a 300-word imitation piece drawing from one of Winch’s recurring motifs, such as ‘a word as an inheritance’, ‘silence as grief’ or ‘the land speaking back’. The teacher provides targeted feedback on motif, imagery, rhythm and authorial control, encouraging deliberate experimentation rather than imitation of content. Students should try to emphasise stylistic experimentation, mirroring cadence, image patterning or motif recurrence.
· Discussing language forms and features to increase understanding as a check for understanding exit ticket – students identify effective stylistic choices in a partner’s writing before recording one successful technique they intend to apply in future compositions. Engage in a Phase 5 wrap-up reflection:
What are they proud of when thinking about their experimentation with form and language features?
What would they like to contribute from this phase to the mixtape?
	Success criteria
To demonstrate their learning, students can:
· identify and explain imagery or motifs in The Yield and their symbolic or cultural meaning
· compose an imitation passage that deliberately experiments with style, motif or imagery
· articulate which stylistic choices were most effective and why in a reflection journal.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from writing their imitations in 2 layers. A first layer that mirrors one paragraph from The Yield in terms of stylistic features, and a second version that starts to bend these stylistic features towards their own voice.

	EAV-12-04 composes texts using language forms and features in new and different contexts
Understanding
The aesthetic qualities of texts and the power of language to express ideas, perspectives and experiences
Responding
Use metalanguage to assess and reflect on their own process of writing and the writing of others
	Phase 5, sequence 6 – learning and experimenting with grammar for craft (optional sequence)
Focus area content: students ‘consider context, purpose and audience to deliberately shape meaning in their own compositions’.
Learning intention
By the end of this learning sequence, students will:
identify grammatical features and characteristics of different forms
explain how grammatical choices shape meaning and authority
experiment with grammatical structures in short writing.
Teacher note: this is an optional sequence that could be undertaken to develop students’ grammatical skills.
Polishing a composition and oral rehearsal of a reflective articulation
Noticing grammar in core texts – students choose their own short extracts from the core texts studied in the program. Individually they identify and annotate sentence types and length, clause patterns, active and passive voice, nominalisation, modality and the use of punctuation for emphasis, before discussing these grammatical choices and how they contribute to meaning and authority of the text.
Revision of the explicit grammar focus across different forms – the teacher revisits key grammatical concepts and models how changes in grammar alter meaning, tone, authority and reader positioning across imaginative, persuasive, discursive and reflective writing. Use Phase 5, resource 2 – grammar across form to revisit the types and uses of grammar that may vary across different forms of writing.
Experimenting workshop – students rewrite one short paragraph 4 times, adapting it using the Phase 5, resource 2 – grammar across form for a discursive, imaginative, persuasive and imaginative form. As they rewrite the paragraph, they deliberately manipulate grammar while maintaining the central idea of the piece of writing. Immediate feedback is provided throughout the activity to strengthen students’ control of grammatical choices.
Consolidate understanding – students annotate their writing with the grammatical choices before explaining in their English books what grammatical choices most effectively shaped the authorial voice. The teacher uses responses to identify misconceptions and determine whether further explicit teaching is required.
	Success criteria
To demonstrate their learning, students can:
identify and explain how grammatical features contribute to the purpose and style of discursive, persuasive, reflective and imaginative writing
experiment with grammatical choices to shape authorial voice, meaning and reader response.
Evaluation and registration:
[Record evaluation and registration information]


[bookmark: _Toc145666056][bookmark: _Toc152167464]

[bookmark: _Toc237447064][bookmark: _Hlk196987269]Phase 6 – preparing the assessment
In the ‘preparing the assessment’ phase, students transition from scaffolded experimentation to independent, examination-ready composition. The emphasis shifts from exploratory drafting to controlled, purposeful writing that demonstrates a confident command of voice, structure and stylistic precision. Students draw explicitly on insights gained from The Yield and ‘Overture’, consolidating their understanding of how authority is constructed through deliberate choices in tone, form, perspective and language. Students refine previously drafted pieces or develop new responses under increasingly authentic assessment conditions. They practise adapting their writing to stimulus material, audience expectations and time constraints, developing strategies for clarity, cohesion and conceptual depth within limited timeframes. This includes planning efficiently, prioritising structural coherence and maintaining tonal control.
A key feature of this phase is reflective metacognition. Students articulate the rationale behind their compositional decisions, explaining how specific stylistic, structural or rhetorical choices shape meaning and position the reader. Reflection is used not as an add-on, but as a tool for sharpening craft and reinforcing intentionality. Through rehearsal, feedback and targeted revision, students develop fluency and confidence in writing sustained responses under timed conditions. By the end of this phase, students are equipped to compose cohesive, authoritative and stylistically precise texts for Part B of the assessment task, demonstrating both creative control and conceptual clarity aligned to the focus area.
Expected duration: this phase should take approximately 3 hour-long lessons. If this program is being taught concurrently it may be undertaken during the third focus area study of the course.
Teacher note: in this program, some Phase 6 – preparing the assessment activities have been integrated into earlier phases.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
· How can writers adapt strategies from core texts to refine authorial voice, structure and style in their own compositions?
· How does reflecting on the drafting and revision process strengthen clarity, cohesion and authority in their own writing?
Table 8 – preparing the assessment
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EAV-12-01 critically analyses the ways an author’s choice of language, form and structure shapes meaning in complex texts of different modes and mediums
EAV-12-04 composes texts using language forms and features in new and different contexts
Understanding
The forms, language features and stylistic choices that shape imaginative, discursive, persuasive and reflective texts
	Phase 6, sequence 1 – analysing work samples to understand expectations
Focus area content: students ‘consider context, purpose and audience to deliberately shape meaning in their own compositions’.
Learning intentions
By the end of this learning sequence, students will:
critically analyse a discursive or persuasive work sample and identify strengths and areas for improvement
evaluate the differences between C-range and A-range samples to understand the differences in quality and expectations.
Teacher note: this sequence of learning can be undertaken and revisited throughout the program. It can be introduced after students are presented with the assessment task in Phase 2 and revisited as students compose Core formative tasks 1, 2 and 3. Phase 2, sequence 6 – understanding the assessment notification and task requirements also assists with preparing for the assessment task.
Engaging with student work samples to prepare for the assessment
Initial reading of student work samples – the teacher uses a think-aloud to introduce the connection between the learning intention and success criteria and how to compare 2 responses against the marking criteria. Students independently read the student discursive and persuasive work samples provided in the Student assessment samples booklet and Phase 6, resource 1 – using an A/B-range response to inform understanding. They determine which sample reflects a C-range response (Student assessment samples), and which reflects an A-range response (Phase 6, resource 1 – using an A/B-range response to inform understanding). They highlight similarities and differences between them and explain their reasoning.
Thinking critically about the work sample and using annotations to improve the work sample – the teacher explicitly models the annotation of one section of a work sample before students apply the same process independently using the marking criteria and Phase 6, activity 1. Students re-read the student work samples, this time using the marking criteria or student-facing rubric to award it a grade. In pairs, they discuss if the initial grade they awarded has changed and provide reasons as to why or why not. Students then use Phase 6, activity 1 – using the Part A marking guidelines and annotations to refine a work sample to identify strengths and areas for improvement for each sample. Students then implement the ‘suggestions for feedforward and skill development’ provided in the annotated work sample. Use the Gradual release of responsibility model to support students with the process using the example provided in the table. Throughout the activity, the teacher uses purposeful questioning, circulates to provide immediate feedback and clarifies misconceptions about standards and expectations.
Reflecting on student samples – using their writing journal, students take 2 minutes to reflect on what they have learned from the process of engaging with student samples and the marking criteria (Integrated Phase 5). The teacher uses responses to identify misconceptions before the next lesson.
	Success criteria
To demonstrate their learning, students can:
identify and justify strengths and areas for improvement in the discursive work samples
explain key differences between the C-range and A-range samples, focusing on elements such as argument clarity, use of evidence, language choices and overall coherence
use marking criteria or annotations to explain how responses could be refined.
Evaluation and registration:
[Record evaluation and registration information]

	EAV-12-04 composes texts using language forms and features in new and different contexts
Understanding
The forms, language features and stylistic choices that shape imaginative, discursive, persuasive and reflective texts
Responding
Draft, reflect, edit, refine, revise and present texts for a range of audiences and purposes
	Phase 6, sequence 2 – experimenting with form and authorial voice
Focus area content: students ‘refine and strengthen their own skills in composing highly crafted, imaginative, discursive, persuasive and reflective texts’.
Learning intentions
By the end of this learning sequence, students will:
revise a previous core formative task to improve authorial voice, authority and clarity
apply structural, stylistic and narrative choices to strengthen meaning and reader engagement
experiment deliberately with form, tone and perspective in drafting.
Experimentation of form and authorial voice
Drafting for focused refinement – the teacher explicitly revisits the success criteria before students independently revise their composition using the clarity and intention checklist. Students select a completed core formative task of their choice and revise at least 300 to 400-words of this composition and engage in their own refinement process. During drafting, the teacher conferences with students, providing immediate feedback and prompting purposeful revision decisions. They are guided by Phase 6, activity 2 – clarity and intention checklist, focusing on:
shifts in narrative voice and tone
structural clarity and cohesion
pacing and rhythm of sentences
figurative or rhetorical precision
shaping the reader’s perspective.
Writing with peers to engage with the editing process – students first identify the intended audience, purpose and authorial voice of their draft before swapping with a partner. As they peer edit, students are looking for sentence variety, cohesion, punctuation for meaning, verb tense consistency, paragraph cohesion and spelling accuracy. Partners identify:
one grammatical choice that strengthens authority
one sentence that could be revised for greater precision
one place where punctuation or syntax could improve meaning.
Writing about language forms and features as an exit ticket – students record feedback in their journal and identify one actionable next step for revision. Teacher reviews responses to determine whether further explicit teaching is required.
	Success criteria
To demonstrate their learning, students can:
produce a revised draft that demonstrates deliberate experimentation with form, perspective and stylistic choices
apply peer feedback to strengthen authority, coherence and audience positioning
identify and justify at least one actionable next step for further refinement
evaluate how experimentation with form and narrative voice shapes the final response.
Evaluation and registration:
[Record evaluation and registration information]

	EAV-12-02 evaluates the relationships between texts through context, form and language
EAV-12-06 evaluates own compositional processes and the ways choice of language, form and structure can shape meaning
Responding
Use metalanguage to assess and reflect on their own process of writing and the writing of others
	Phase 6, sequence 3 – reflective writing and metalanguage
Focus area content: students ‘refine and strengthen their own skills in composing highly crafted, imaginative, discursive, persuasive and reflective texts’.
Learning intentions
By the end of this learning sequence, students will:
use precise metalanguage to reflect on stylistic and structural choices in their writing
evaluate how core texts influenced their compositional decisions
justify the relationship between text features and meaning in their own drafts.
Teacher note: this sequence is an optional sequence that may not be needed if students have already developed a clear understanding of the assessment.
Metalanguage and reflective thinking
Articulating stylistic and structural influence using precise metalanguage – students complete a 20-minute timed journal reflection response that should reference at least 2 specific features, such as motif, shifts in perspective or narrative framing. They must also articulate a clear causal relationship between the core text and their own writing responding to the prompt:
‘How did one or more of the core texts shape your stylistic and structural choices in your current draft?’
Refining reflective precision to evaluate clarity and justification of authorial choices – students exchange reflections with a partner. The teacher explicitly models effective feedback before students evaluate each other’s reflections. They use purposeful questioning to refine the accuracy of metalanguage and conceptual explanation. They provide targeted feedback focusing on the accuracy and precision of metalanguage, the evaluative clarity of the reflection and the specificity of the examples used. Students engage in a short verbal dialogue where they explain their reflective choices and receive suggestions for refinement. Referring to the Understanding voice and related terms section in the PowerPoint Support for terminology – voice – 12.4 may support students to use precise reflective language about how stylistic and structural choices shape authorial voice, form and reader impact.
	Success criteria
To demonstrate their learning, students can:
produce a reflection using accurate metalanguage to analyse stylistic choices
identify at least 2 textual features from core texts that influenced their writing
explain clearly how these choices shaped authorial voice, form or reader impact.
Evaluation and registration:
[Record evaluation and registration information]

	EAV-12-04 composes texts using language forms and features in new and different contexts
EAV-12-05 composes critical and creative texts for a range of audiences and purposes
Understanding
The aesthetic qualities of texts and the power of language to express ideas, perspectives and experiences
Responding
Use metalanguage to assess and reflect on their own process of writing and the writing of others
	Phase 6, sequence 4 – final refinements and creative synthesis
Focus area content: students ‘refine and strengthen their own skills in composing highly crafted, imaginative, discursive, persuasive and reflective texts’.
Learning intentions
By the end of this learning sequence, students will:
refine their final composition using targeted feedback and deliberate stylistic intention
evaluate how revisions enhance cohesion, diction and motif
justify their compositional decisions using metalanguage.
Teacher note: this sequence should take place in the lesson prior to assessment submission (Integrated Phase 6).
Final crafting and polishing
Using metalanguage to justify revisions and evaluate their impact on authority, clarity and resonance – students exchange a core formative task of their choosing and use a structured set of prompts from Phase 6, activity 3 – peer editing protocol to give focused, constructive feedback. Each partner reads with attention to where the writer’s voice is most authoritative, how stylistic choices shape tone and whether the structure supports clarity and coherence. Throughout the activity, the teacher monitors discussions, asks probing questions and provides immediate clarification where required. Students annotate their partner’s work using precise craft metalanguage and write short notes that explain what is working well and what could be developed for stronger impact. The teacher moves around the room to support students in giving feedback that is specific, actionable and grounded in the craft vocabulary built throughout the module.
Modelling reflective writing to analyse the challenges of composing with authenticity and authority – students use the feedback they have received from both the teacher and their peer to complete a final round of refinement on their chosen composition. They re-read their draft through the lens of authorial intention, checking whether diction, tone, imagery and structure align with the effect they wish to produce. The teacher conferences with students, prompting them to evaluate whether diction, structure, tone and imagery align with their intended purpose and audience. Students make final adjustments to coherence, motif threads, paragraph shaping and phrasing. They prepare a refined version that demonstrates deliberate, thoughtful craft.
Using self-feedback to name the next step in writing after teacher and peer feedback – after applying feedback to the refined composition, students complete an exit ticket in their journal that names one specific compositional decision they revised, explains how it shapes meaning and identifies one final next step in writing before submission. Teacher uses responses to identify students requiring additional support before submission.
	Success criteria
To demonstrate their learning, students can:
revise a draft to enhance cohesion, diction and motif
use metalanguage to explain why specific stylistic choices were made
demonstrate intentional, thoughtful craft in the polished composition.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from the checklist process: highlight repeated words to ensure they link clearly to the main idea, label each paragraph’s opening sentence with a one-word concept, and read their paragraphs aloud to check for clarity and cohesion.

	EAV-12-06 evaluates own compositional processes and the ways choice of language, form and structure can shape meaning
Responding
Use metalanguage to assess and reflect on their own process of writing and the writing of others
	Phase 6, sequence 5 – reflection on The craft of writing
Focus area content: students ‘refine and strengthen their own skills in composing highly crafted, imaginative, discursive, persuasive and reflective texts’.
Learning intentions
By the end of this learning sequence, students will:
evaluate the strategies they have developed for crafting authorial voice and authority
evaluate how their understanding of stylistic and structural choices has evolved
make connections between formative tasks, core texts and their own writing growth.
Teacher note: this sequence is optional.
Reflective exploration of craft
Mapping growth over the module to demonstrate skill development – students curate a portfolio of key drafts, reflections and core formative tasks into a personal portfolio. They choose 3 to 5 of their favourite compositions and annotate each piece briefly, noting:
the stylistic features used in each piece
the structural and narrative choices used in each piece and why they like them
how they feel their writing has changed over time and their favourite stylistic features they have experimented with.
Writing reflectively to link concepts to core texts – the teacher uses purposeful questioning to support students in making explicit connections between the core texts, compositional choices and their own development as writers. Students then share their reflections explaining how the core texts ‘Overture’ and The Yield have influenced their writing. They explain how specific forms and features from the texts were adopted, adapted or reimagined in their own compositions. As a class, students share their reflections on the focus area via a gallery walk.
Exit ticket – students write short statements for their portfolio responding to the prompts:
My growth as a writer in this focus area can be seen in …
Writers shape meaning, authority and perspective through …
The compositional tools I will add to my own ‘mixtape’ of writing include …
Teacher uses responses to evaluate readiness for the assessment.
	Success criteria
To demonstrate their learning, students can:
explain at least 3 strategies they have developed to craft voice and authority in their writing
identify and explain stylistic and structural features
produce a concise reflective statement summarising their growth as a writer.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from a structured template or guiding questions for annotating the portfolio pieces.
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[bookmark: _Toc237447065]Program evaluation
[bookmark: _Hlk214276371]Evaluation and reflection are ongoing practices and teachers will evaluate the extent to which the planning of the program/unit has remained focused on the syllabus outcomes. During teaching, use the ‘Evidence of learning and evaluation’ column to record observations. At the conclusion of the program/unit, teachers and students should be given the opportunity to ‘reflect on and evaluate the degree to which students have progressed as a result of their experiences, and what should be done next to assist them in their learning’ as per NESA’s Advice on units. This information should be used to improve the next iteration of the program and inform the following learning experiences for the students.
You may choose to use the Stage 6 – English teaching and learning unit evaluation tool as part of the evaluation process.


[bookmark: _Toc237447066]The English curriculum 7–12 team
[bookmark: _Toc138846993][bookmark: _Toc149324465][bookmark: _Toc150181684][bookmark: _Toc150259390][bookmark: _Toc151447422][bookmark: _Toc151632402][bookmark: _Toc149324466][bookmark: _Toc150181685][bookmark: _Toc150259391][bookmark: _Toc151447423][bookmark: _Toc151632403]The English curriculum 7–12 team provides support for the delivery of the English curriculum 7–12 in NSW Department of Education high schools. If you have any questions regarding the use of material available or would like additional support, please contact the English curriculum team by emailing English.curriculum@det.nsw.edu.au.
[bookmark: _Toc237447067]Support and alignment
[bookmark: _Hlk206156319]Alignment to system priorities and/or needs: this resource is evidence-based, as outlined below and supports English curriculum leaders to advance equitable outcomes, opportunities and experiences for their students. It also provides guidance that enhances the delivery of outstanding leadership and supports the planning of explicit teaching practices as per the goals of the Plan for NSW Public Education. It is an example of Universal Design for Learning and aligns to the School Excellence policy. It is designed to support school and curriculum leaders as they plan syllabus implementation. It can be used during the design and delivery of collaborative curriculum planning, monitoring and evaluation.
Alignment to the School Excellence Framework: this resource aligns with the School Excellence Framework Leading domain – Educational leadership and the Learning domain – Curriculum as it models syllabus-aligned programming and assessment planning. It provides strategies for engaging in collaborative curriculum planning.
[bookmark: _Hlk205201026][bookmark: _Hlk181000363]Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 1.6.2, 3.1.2, 3.3.2. 3.4.2, 5.5.2.
[bookmark: _Hlk214276468][bookmark: _Hlk206156332]Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage.
Consulted with: subject matter experts from Curriculum, school-based colleagues, Aboriginal Education and Aboriginal Education and Communities, Stage 6 Strategy, High Performance Gifted Education team, PES.
[bookmark: _Hlk214276557]Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with disability and/or additional needs and High Potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage.
[bookmark: _Hlk178077995]NSW Syllabus: English Advanced 11–12 Syllabus (2024) (NESA 2024)
Author: English curriculum 7–12 team
Publisher: State of NSW, Department of Education
Resource: sample teaching and learning program
[bookmark: _Hlk206156350]Related resources: further resources to support programming and assessment can be found on the Planning, programming and assessing English 11–12 webpage.
Professional Learning: relevant Professional Learning is available on the English curriculum 11–12 professional learning SharePoint page (DoE staff only) and through the English curriculum professional learning calendar.
Creation date: 27 March 2026
[bookmark: _Toc145666063][bookmark: _Toc151447424][bookmark: _Toc151632404]Review date: 27 March 2028
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