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[bookmark: _Toc140045565]Updating the table of contents
Want to update the table? Have you added content to the document and noticed the page numbers have changed? As you add content to this report, you can update the table of contents to accurately reflect the page numbers within the resource. To update the table:
· Right click on the table and select ‘Update table of contents’ (in the browser version) or ‘Update field’ (in the desktop app). In the browser version, it will automatically update the entire table.
· In the desktop app, you will then need to select ‘Update entire table’. Your table numbers should then update to reflect your changes.


[bookmark: _Toc215817290]About this resource
[bookmark: _Toc140045566]The student assessment samples are aligned to the sample assessment task. This resource is intended to support teachers to provide a model of syllabus-aligned programming and assessment practice. They have been developed to assist teachers in NSW Department of Education schools to create and deliver assessment practices that are contextualised to their classroom. The assessment samples support students to understand the requirements of the formal assessment task. They can also be used by teachers to support collaborative marking practices and the development of consistent teacher judgement. This document is designed as an example of how the English Advanced 11–12 Syllabus (NESA 2024) could be implemented. More information is available via How to use the English 11–12 sample assessments.
Teachers adapt the samples provided in this resource to their own school context.
The content has been prepared by the English curriculum team 7–12, unless otherwise credited.
[bookmark: _Toc215817291]Purpose of this resource
[bookmark: _Toc145666033][bookmark: _Toc140045567]This student assessment samples booklet is not a standalone resource and aligns with the following support materials for the program ‘Reading to write: Transition to English Advanced’:
Assessment resources: Assessment – 11.1; Core formative tasks – 11.1
Programming resources: Program – 11.1
Resource and activities support in Word: Resources and activities – 11.1; Core texts – 11.1
Resources and activities in PowerPoint: Phase 2 – text annotations – Money – 11.1; Phase 2 – In conversation – Money and van Neerven – Part 1 – 11.1; Phase 3a – text annotations – Pearson – 11.1; Phase 3b – text annotations – Garner – 11.1; Phase 3b – In conversation – Money and van Neerven – Part 2 – 11.1; Phase 4 – In conversation – Money and van Neerven – Part 3 – 11.1
Scope and sequence: English Advanced Year 11–12
Assessment schedule: English Advanced Year 11–12.
All documents associated with this resource can be found on the Planning, programming and assessing English 11–12 webpage.
[bookmark: _Toc215817292]Target audience
[bookmark: _Toc140045568]A combination of teacher and student information is contained in this resource. The purpose of the content intended for teachers is educative. Teachers must ensure they omit or delete information that is not relevant to students prior to distribution. Instructions have been provided throughout this resource to indicate where this may be necessary.
[bookmark: _Toc215817293]When and how to use
Teacher note: the blue feature boxes include instructions for the classroom teacher engaging with the resource. These are to be deleted by the teacher before issuing to students.
[bookmark: _Toc140045569]These student assessment samples have been designed for Term 1 of Year 11. Student assessment samples support students in understanding expectations and preparing for assessment tasks by providing concrete examples of work that clarify assessment criteria. These samples model effective writing techniques and diverse approaches, encouraging students to explore various ideas in their own writing. They facilitate self-assessment, allowing students to identify strengths and areas for improvement, while also reducing anxiety by demystifying the assessment process. Additionally, samples serve as a reference for feedback, helping students understand how to enhance their work based on demonstrated successful elements.
[bookmark: _Toc215817294]Opportunities for collaboration
The How to use the English 11–12 sample assessments page provides an outline of some of the ways this student assessment samples booklet can be used with colleagues.

[bookmark: _Toc138846988][bookmark: _Toc215817295]Student work sample
Teacher note: the following work sample is designed to provide one example of a completed composition that aligns with the assessment task requirements. It is not designed to be an example of exemplary student work.
[bookmark: _Toc215817296]Part A – discursive response – ‘What do I want to do with my life?’
[bookmark: _Hlk214614678]What do you want to do with your life?
The careers advisor looked at me across his desk, fading posters for TAFE courses clinging to the wall behind him. I don’t know why he was asking me that, after all he was wearing brown shorts and scuffed shoes that looked like they had come out of the ’90s. But he was staring at me really intensely. ‘Um …’ I mumbled.
Luckily the bell rang and I left his office. But later that day I remembered his question, and I thought:
What do I want to do with my life?
Well, mostly I want to sit on the headland watching the waves roll in, drinking my morning coffee and listening to the old blokes grumble about the ‘grommits and their bloody drop ins’ before dawn. I love surfing and it’d be great to just spend all day out behind the breakers, without having to rush to the next class, to work or to school. When I go surfing I can smell the salty air and I can hear the waves crashing on the rocks and the sand.
Sometimes my mates come with me and after a surf we all sit around and talk. These times are really great. Driving home my phone connects to the car and a news alert pops up, but I just swipe it away and turn my music up instead.
So much of the time we are all so stressed out. Teachers tell you from the second you start high school that every year workloads pile up, that exams get more difficult as the years progress and that come year 12, our social lives will be totally overtaken by study. Teachers love to say that if we develop organisation skills and communication with our teachers, this can reduce the stress and anxiety of exams. But hey, I think I’d rather just go surfing.
Students are all super stressed out. How are kids meant to know what they want to do with their life when one in seven young people aged 14 to 17 experience a mental health condition in any given year?
What do I want to do with my life?
I know at school presentation night last year we had a speaker who talked about ‘finding our passion’. But how do I know what my passion is? I don’t think I’m likely to be a professional surfer any time soon. She also talked about thinking about a time you were really happy. I remember one night was really calm. The air was smoky, from the neighbours bonfire, I was feeding our dog at sunset. That made me happy – the feeling of home and safety and being connected and chill.
So what do I want to do with my life?
I’d really like to do something useful and make a difference. I know not all young people have a home where they can relax and feel safe. The Whitlam Institute recently released a report through the Young & Resilient Research Centre at Western Sydney Uni. This shows that young people are plugged into the key issues in their community and of our time – adults just don’t listen. The report said that young people are concerned about climate change, the rise of Gen-AI and political conflicts. I’m worried about how all these things impact our happiness and wellbeing.
I guess I want to take Helen Garner’s advice about being aware of happiness, not as something we can earn or strive for, but as moments of awareness, and of gladness.
Thich Nhat Hahn said, ‘People usually consider walking on water or in thin air a miracle. But I think the real miracle is not to walk either on water or in thin air, but to walk on earth. Every day we are engaged in a miracle which we don’t even recognise: a blue sky, white clouds, green leaves, the black, curious eyes of a child—our own two eyes. All is a miracle.’
[660 words]


[bookmark: _Toc215817297]Part B – reflection – ‘What do I want to do with my life?’
My piece of writing is a discursive text. I wanted to get my readers to think about how it’s ridiculous to ask young people at school to make decisions about what they want to do with their life when they don’t really know what the world is going to look like in the future. I wanted to get them to think about the importance of living in the moment and being grateful for the little things in life. When I was writing my text I thought about what we’ve learned about discursive language from studying Noel Person’s ‘Eulogy for Gough Whitlam’ and the article ‘Helen Garner on happiness’. 
Firstly, I wanted to get my readers to think about the pressures put on young people today like the unrealistic demands of the school system which expects students who are only 17 years of age to make huge life decisions. I repeated the quote from the careers advisor ‘What do you want to do with your life?’ and I made this a recurring motif like how Noel Pearson used repetition when he kept referring to the ‘Racial Discrimination Act’ in his eulogy, to show how important it was. I wanted to really make my idea stick in my reader’s mind so I used a recurring motif too. This is a bit like what Jazz Money did when she repeated ‘if I write a poem’ as well.
I also used humour at the beginning when I described the careers advisor and his daggy shorts and old shoes. Helen Garner had used some humour when she introduced her idea about what makes her happy and exaggerated by saying ‘It’s taken me 80 years to figure out it’s not a tranquil, sunlit realm’ at the beginning of her article and I thought this might grab the reader’s attention.
Secondly, I wanted people to think about how hard it is for young people who have all these expectations about choosing a career. I used some anecdotes like talking about the school presentation night and a memory of a bonfire at my place to try to connect to the reader, a bit like Helen Garner.
I wanted to help my reader think about the everyday moments in life and I wanted them to think about how to appreciate the little things so I told a little story of a memory where I used some descriptive language. Like I wrote ‘I was feeding our dog at sunset,’ with an image of the sunset to show this is peaceful and calm. I also wanted to create really specific imagery of a place so when I described how I loved surfing I wrote that I was sitting on a headland at the beach. This is like when Helen Garner was talking about a grocery shop in Coburg, in Melbourne, that helped her readers to really understand exactly where her article was set.
Just like Garner, I put in overheard bits of conversations from people I pass by in my everyday life like the old surfers talking about ‘grommits and their bloody drop ins’, so the reader could really imagine being with me near the beach and I could ‘show not tell’ how to appreciate the everyday moments in life.
Finally, I ended with a quote from Thich Nhat Hahn to give my piece a sense of being completed off. This was different to Helen Garner who used more of an unfinished structure, but I wanted my reader to have a sense of it being finished and to wrap up my points more clearly.
Overall you might say that I did have some bits where I was being persuasive, but overall my writing is discursive because I kind of wander around the ideas about happiness and knowing what you want to do with your life, rather than really structuring a persuasive speech to make a point.
[668 words]
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[bookmark: _Toc215817298]Annotated student work sample – Part A
Teacher note: the following annotated work sample is designed to provide one example of a completed composition that aligns with Part A assessment task requirements. It is not designed to be an example of exemplary student work. It is indicative of a C-range response.
Table 1 – student work sample annotations for Part A – discursive response
	Student work sample
	Annotations in relation to the marking criteria
	Suggestions for feedforward and skill development

	What do you want to do with your life?
The careers advisor looked at me across his desk, fading posters for TAFE courses clinging to the wall behind him. I don’t know why he was asking me that, after all he was wearing brown shorts and scuffed shoes that looked like they had come out of the ’90s. But he was staring at me really intensely. ‘Um …’ I mumbled.
Luckily the bell rang and I left his office. But later that day I remembered his question, and I thought:
What do I want to do with my life?
	The opening rhetorical question and personal anecdote of the Careers Adviser’s room demonstrates a sound understanding of discursive form. The introduction creates a setting and establishes an issue that would be of interest to young people who are the target audience of this piece.
The repetition of ‘what do I want to do with my life’ clearly establishes the central idea, which is explored later in the response. The use of repetition is a clear cohesive device that emphasises this important issue in the lives of young people.
The introduction demonstrates sound control of language and structure. Some errors in spelling (‘career advisor’ instead of Careers Adviser) and punctuation (missing comma in ‘Luckily the bell rang and I left his office.’) are evident.
	The register is conversational and informal, which is not wholly appropriate for the audience and context of an online literary magazine.
The theme of the ‘power of language’ could be emphasised further in the introduction. This could be achieved by more explicitly emphasising the impact of language used to talk to young people about their future.
The opening could be strengthened by making the connection with the anecdote of this individual’s life and the wider world clearer. Why should the reader care?
One suggestion is to include the persona’s thoughts, after he mumbles ‘Um’. An example might be: ‘The power of his question echoed through my mind. What do I want to do with my life? This is a decision that faces all young people, but all I could do was stammer and stumble out of the room.’

	Well, mostly I want to sit on the headland watching the waves roll in, drinking my morning coffee and listening to the old blokes grumble about the ‘grommits and their bloody drop ins’ before dawn. I love surfing and it’d be great to just spend all day out behind the breakers, without having to rush to the next class, to work or to school. When I go surfing I can smell the salty air and I can hear the waves crashing on the rocks and the sand.
	Personal pronouns are used to connect to the audience.
The use of an anecdote creates a sense of calm and contentment, in contrast to the pressure created by career expectations. The use of surfing slang sets the scene specifically in the audience’s mind. The use of Australian vernacular and colloquialisms creates a personal voice.
This paragraph suggests that the speaker wants to live their life to the full and enjoy the moment. However, this is not explicitly stated. The central idea of what the speaker wants to do with their life is therefore explored implicitly.
Sensory imagery of the beach is created through visual, olfactory and auditory imagery. Sound use of descriptive details evident through most of this paragraph. At times, however, the descriptions verge on being cliché.
	The setting shifts from school to the beach. The shift in time occurs without clear use of temporal connectives. Control of structure here could be strengthened by including a topic sentence at the beginning of the paragraph, for example, ‘I want to be in the moment and enjoy life to the full’. This would strengthen this paragraph’s connection to the central thesis of the discursive text.
More engaging descriptions could be included to strengthen the personal voice with vivid imagery of the beach. For example, adverbial phrases and cumulative listing could be used, as well as personification and more precise diction.
The highly informal register created through the use of colloquialisms and contractions (‘it’d be great’) is inappropriate for the intended audience and context.

	Sometimes my mates come with me and after a surf we all sit around and talk. These times are really great. Driving home my phone connects to the car and a news alert pops up, but I just swipe it away and turn my music up instead.
	The idea of personal connection is soundly expressed in this paragraph. The idea of friendship being an important value in their life is thus expressed implicitly.
The moment where the narrator swipes away the news alert subtly foreshadows the later discussion about social and political engagement. This action creates an implied link to the broader idea of choosing between personal comfort and wider social awareness. This supports the response’s exploration of possible life choices and values.
	The use of a broader range of vocabulary would have assisted composition. For example, more precise vocabulary than ‘really great’. The use of a word cline to develop greater specificity and precision in vocabulary choice is recommended.
The idea of friendship and personal connection being an important value in the speaker’s life could be enhanced and developed more explicitly to connect to their thesis.
The image of ignoring the news notification symbolises youth disengagement from social and political issues. Unlike explicitly turning off a radio, this modern gesture reflects contemporary habits – curating one’s digital world and avoiding unwanted information. The symbol is effective, but the concept is only lightly introduced and not fully developed throughout the response. In fact, the idea of disengagement is contradicted later in the response when the speaker alludes to research into youth engagement from The Whitlam Institute. This contradiction leads to a lack of cohesion and logic.

	So much of the time we are all so stressed out. Teachers tell you from the second you start high school that every year workloads pile up, that exams get more difficult as the years progress and that come year 12, our social lives will be totally overtaken by study. Teachers love to say that if we develop organisation skills and communication with our teachers, this can reduce the stress and anxiety of exams. But hey, I think I’d rather just go surfing.
Students are all super stressed out. How are kids meant to know what they want to do with their life when one in seven young people aged 14 to 17 experience a mental health condition in any given year?
What do I want to do with my life?
	A personal anecdote is used to support the discussion of the pressures facing young people. The phrase ‘teachers tell you’ connects with the question posed by the Careers Adviser in the introduction, implying a connection with the thesis of exploring life choices.
The generalisation, ‘Teachers love to say’ creates a link with the young audience. Contrasting this with ‘but’ reinforces the strength of the concept of being in the moment and reinforces personal connection for the audience.
Cohesion is created by linking the discussion back to the introduction in. ‘How are kids meant to know what they want to do with their life …’ Colloquial language reinforces the personal tone. The pressure on young people is reinforced with a statistic here, creating logos.
The recurring rhetorical question reinforces cohesion and emphasises the pressure that young people experience.
This response continues to neglect the ‘power of language’.
	The response shifts from a personal anecdote to a persuasive argument about the negative impact of the school system on young people. Greater cohesion through causal connectives is advised to ensure logical structure.
The run-on sentence starting with ‘Teachers tell you from the second you start high school …’ could be refined for clarity. The relevance to the concept of the ‘power of language’ could be more explicitly unpacked.
Clarity in lexical chains loses cohesion here. The previous paragraph began with the speaker’s personal experience, then moved to what ‘teachers say’ and now they are exploring the students’ point of view in ‘Students are all super stressed out’. This generalisation, as well as the statistic about mental health in young people, is not supported by any specific evidence or appeal to experts, which could lessen the credibility of the argument.
The frequency of repeating the recurring motif could be more carefully considered.

	I know at school presentation night last year we had a speaker who talked about ‘finding our passion’. But how do I know what my passion is? I don’t think I’m likely to be a professional surfer any time soon. She also talked about thinking about a time you were really happy. I remember one night was really calm. The air was smoky, from the neighbours bonfire, I was feeding our dog at sunset. That made me happy – the feeling of home and safety and being connected and chill.
	The response now moves on to a discussion of ‘finding our passion’ and of happiness. This connects to the description of surfing earlier in the response, creating cohesion.
The use of an anecdote about ‘school presentation night’ keeps this response relevant to a young audience. The concepts of valuing human connection and the importance of everyday experiences are implied.
The inclusion of a description of a bonfire uses imagery and descriptive detail to bring this memory to life. Visual imagery has been used to create a sense of place. The response demonstrates sound use of figurative language in the form of a simile.
The explicit connection to the idea of happiness to finish off this section is effective in creating a sense of personal connection for the audience.
	The relevance to the thesis about exploring life choices could be more explicitly articulated. The anecdote about school presentation night could offer an opportunity to explore the ‘power of language’ more explicitly. Coherence could be tightened through clearer use of causal and temporal connections.
This response mainly uses colloquial and informal language, creating a register which is too informal for the audience and context. The use of nominalisation would increase the authority of the writing. A broader discussion, relevant to the audience rather than focusing on the individual experience of the persona, would increase the authority of the text. For example, the idea about personal connections and the importance of finding happiness in the everyday could be more explicitly discussed.
Greater variation in vocabulary could strengthen this response. Simple language such as ‘happy’ and ‘connected and chill’ are too informal and result in recount.

	So what do I want to do with my life?
I’d really like to do something useful and make a difference. I know not all young people have a home where they can relax and feel safe. The Whitlam Institute recently released a report through the Young & Resilient Research Centre at Western Sydney Uni. This shows that young people are plugged into the key issues in their community and of our time – adults just don’t listen. The report said that young people are concerned about climate change, the rise of Gen-AI and political conflicts. I’m worried about how all these things impact our happiness and wellbeing.
	The opening rhetorical question is repeated, creating cohesion. It is then answered by saying they want to, ‘make a difference’. This communicates an idea that can inspire and evoke emotions.
Reference to The Whitlam Institute report lends credibility and authority to the discussion. Listing of issues important to young people supports this credibility.
Some cohesion is created through the speaker stating that they are worried about the happiness of young people.
	Coherence could be strengthened. The response has previously foreshadowed ideas about disengagement, through imagery of turning off the news and value statements such as ‘I’d rather go surfing’. The values of personal connection and importance of being mindful of happiness in everyday life are implied.
In this section, however, high modality language is used to convey determination to make a difference in the public world. Coherence could thus be strengthened, by including a topic sentence to signpost the shift in perspective. For example, ‘As well as seeking personal fulfilment, I would like to make a difference in the world.’
The colloquialism ‘plugged into’ is too informal for the intended audience. The run-on sentence at the end of the paragraph could be edited for clarity.

	I guess I want to take Helen Garner’s advice about being aware of happiness, not as something we can earn or strive for, but as moments of awareness, and of gladness.
	The reference to being glad for moments of happiness in everyday life adds cohesion to the response, connecting to earlier allusions to the importance of happiness. This link to a core text is relevant and appropriate.
	The allusion to the Helen Garner article could be further contextualised. Using causal connectives and elaborating on this intertextual reference will appeal to the audience and create a greater sense of cohesion.

	Thich Nhat Hahn said, ‘People usually consider walking on water or in thin air a miracle. But I think the real miracle is not to walk either on water or in thin air, but to walk on earth. Every day we are engaged in a miracle which we don't even recognise: a blue sky, white clouds, green leaves, the black, curious eyes of a child—our own two eyes. All is a miracle.’
	Ending with a quote from Thich Nhat Hahn adds authority to this response. The quote identifies and reinforces the student’s implied thesis about the importance of appreciating life.
This response did not meet the required word limit.
	The conclusion could be strengthened with explicit reference to ‘the power of language’. Cohesion could be enhanced by addressing the central thesis about the importance of life choices and living one’s values.
Using the full 700 to 800 words would allow for some of the assumptions made to be unpacked further and for a more personal thesis to be explicitly expressed in the conclusion.


Feedback comment
This response uses many of the codes and conventions of the discursive form in a sound manner. These features support the communication of ideas and position young people to reflect on their values. Through the central thesis, this response implies that language can be powerful. However, a clearer focus on this theme is recommended. The response demonstrates a generally sound control of language and structure, using the recurring rhetorical question and sensory imagery effectively. However, the overuse of colloquial language and the sustained informal register were not appropriate for the context of this task (an online literary magazine). Overall, this response demonstrates sound knowledge of the discursive form, with some evocative descriptions used.


[bookmark: _Toc215817299]Annotated student work sample – Part B
Teacher note: the following annotated work sample is designed to provide one example of a completed composition that aligns with Part B assessment task requirements. It is not designed to be an example of exemplary student work. It is indicative of a C-range response.
Table 2 – student work sample annotations for Part B – reflection
	Student work sample
	Annotations in relation to the marking criteria
	Suggestions for feedforward and skill development

	My piece of writing is a discursive text. I wanted to get my readers to think about how it’s ridiculous to ask young people at school to make decisions about what they want to do with their life when they don’t really know what the world is going to look like in the future. I wanted to get them to think about the importance of living in the moment and being grateful for the little things in life. When I was writing my text I thought about what we’ve learned about discursive language from studying Noel Person’s ‘Eulogy for Gough Whitlam’ and the article ‘Helen Garner on happiness’.
	The response clearly articulates the chosen form and the purpose of the response, implying that it will inspire and convey important ideas.
The introduction shows an awareness of the target audience. The purpose and main idea have been communicated clearly and succinctly.
The introduction previews which core texts were used as models to inform and inspire the writing process.
	This response is highly colloquial, employing an informal register that uses contractions (‘it’s’, ‘don’t’, ‘we’ve’) which impacts the control of language. This is not appropriate to the audience for the context of this task.
The use of first-person pronouns is appropriate to a reflective response.
Editing more closely to ensure clarity and cohesion of sentences will support future improvement.
The introduction could be enhanced with a more specific sentence previewing what has been learned about the power of language through the study of the core text or texts.

	Firstly, I wanted to get my readers to think about the pressures put on young people today like the unrealistic demands of the school system which expects students who are only 17 years of age to make huge life decisions. I repeated the quote from the career’s advisor ‘What do you want to do with your life?’ and I made this a recurring motif like how Noel Pearson used repetition when he kept referring to the ‘Racial Discrimination Act’ in his eulogy, to show how important it was. I wanted to really make my idea stick in my reader’s mind so I used a recurring motif too. This is a bit like what Jazz Money did when she repeated ‘if I write a poem’ as well.
	The ordinal adverb ‘firstly’ is clearly used to organise the structure of the reflective statement.
Appropriate metalanguage is used, such as ‘recurring motif’ and ‘repetition’ to reflect on how language has been used to explore the issue of pressure on young people. The effect of these devices is explained rather than evaluated thoroughly.
The response refers to language features that have been used in a core text. It includes explanation of how these have been used to inspire their own discursive response. The response includes some consideration of why these devices are used (‘to show how important it was’).
The paragraph includes some explanation of what has been learned about the power of language through the study of the core text or texts.
	The use of ‘firstly’ is an unimaginative temporal connective. This would be considered typical of the C-range for an English Advanced student. Consider using synonyms such as ‘Initially’ or ‘My primary aim was …’ Vocabulary choices such as ‘think about’ could be replaced with more nuanced verbs, such as ‘consider’ or ‘reflect on’.
The run-on sentence beginning with ‘I repeated the quote from the career’s advisor’ lacks cohesion. A full stop after the quote would have improved clarity here.
More specific analysis and evaluation of how the core texts have been used, in particular with reference to ‘the power of language’, could enhance this paragraph further.

	I also used humour at the beginning when I described the careers advisor and his daggy shorts and old shoes. Helen Garner had used some humour when she introduced her idea about what makes her happy and exaggerated by saying ‘It’s taken me 80 years to figure out it’s not a tranquil, sunlit realm’ at the beginning of her article and I thought this might grab the reader’s attention.
	Sound use of metalanguage with appropriate inclusion of evidence from their own writing and the core text to support ideas. Some understanding of ‘the power of language’ is implied in this paragraph.
Sound analysis and evaluation of how Garner has used exaggeration to create humour in her title.
Identification of the purpose of including a hook in the opening of a discursive text is sound.
	In future, a more sustained use of metalanguage as well as explicit quotations from their own writing could strengthen their reflective writing further. The connection between this analysis and the idea of ‘the power of language’ could be more explicitly explained.
Expression could be refined with more careful editing for punctuation.
Although ‘I thought this might grab the reader’s attention’ implies an understanding of the power of language, this could be analysed more explicitly. For example, analysis could include, ‘The humorous imagery of, “brown shorts and scuffed shoes that looked like they had come out of the ’90s”, positions young adult readers to empathise with my persona and connect with my central idea.’

	Secondly, I wanted people to think about how hard it is for young people who have all these expectations about choosing a career. I used some anecdotes like talking about the school presentation night and a memory of a bonfire at my place to try to connect to the reader, a bit like Helen Garner.
	Sound use of the metalanguage of discursive writing – ‘I used some anecdotes’.
The response clearly articulates the purpose of the discursive response, ‘I wanted people to think about …’ with some supporting evidence implied.
‘a bit like Helen Garner’ implies an understanding of what has been learned about the power of language through the study of this core text.
	Discourse markers could be strengthened, such as, ‘however’, ‘therefore’ or ‘whereas’. Using different connectives could help to demonstrate a more well-developed control of language.
Connection between the concept of career pressures and the memory of a bonfire is not explained. This could be strengthened with more explicit discussion of what values are important in life – career success or personal fulfilment.
The allusion to how Garner connects to the reader could be unpacked with more specific analysis. For example, ‘drawing on how Helen Garner uses the power of language, through personal anecdotes, to position the reader to empathise and connect with her reflections.’

	I wanted to help my reader think about the everyday moments in life and I wanted them to think about how to appreciate the little things so I told a little story of a memory where I used some descriptive language. Like I wrote ‘I was feeding our dog at sunset,’ with an image of the sunset to show this is peaceful and calm. I also wanted to create really specific imagery of a place so when I described how I loved surfing I wrote that I was sitting on a headland at the beach. This is like when Helen Garner was talking about a grocery shop in Coburg, in Melbourne, that helped her readers to really understand exactly where her article was set.
	The purpose of the Part A discursive response is soundly expressed.
Metalanguage of ‘descriptive language’ and ‘specific imagery’ is accurately used, demonstrating a considered understanding of the language of discursive texts.
Appropriate quotes are included from their own Part A response, to support the discussion of descriptive language here. Clear links to the model text are included, which show a developed understanding of how Garner has used language in her article.
	The response could be strengthened with a more explicit connection between ‘the power of language’ and their stated purpose – to ‘help my reader … appreciate the little things’.
Greater editing of expression is necessary to improve control of language in future. For instance, ‘like’ is misused and should not start a sentence.
Working on ways to use greater specificity to improve sentence starters is encouraged. For instance, instead of ‘I wanted to help my reader think about the everyday moments in life’ a more explicit explanation of purpose and audience could be included. For example, ‘My purpose was to prompt my reader to reflect on the importance of appreciating everyday moments. My use of an anecdote enabled me to more effectively use descriptive language to engage and connect with my audience and therefore encourage them to reflect on sources of gratitude in their own lives.’ This enhanced specificity will enable greater evaluation, instead of summary.
Clarity of expression could also be refined to avoid repetition. Additionally, punctuation could be strengthened and refined to avoid run-on sentences and enhance control of language.

	Just like Garner, I put in overheard bits of conversations from people I pass by in my everyday life like the old surfers talking about ‘grommits and their bloody drop ins’, so the reader could really imagine being with me near the beach and I could ‘show not tell’ how to appreciate the everyday moments in life.
	Appropriate quotes from the Part A response are included to support the discussion of anecdotes and descriptive language here.
Explanations of ‘show not tell’ shows a sound understanding of purpose. The link back to the ‘the everyday moments in life’ implies a connection to the central thesis about exploring life choices.
	This section could have been strengthened by including metalanguage such as ‘anecdote’ here.
Continued run-on sentences lowers the control of language here.
The reference to the idea of appreciating the everyday moments in life could be strengthened with the inclusion of metalanguage such as ‘thesis’ and ‘central concept’. The response could also refer to ‘the power of language’.

	Finally, I ended with a quote from Thich Nhat Hahn to give my piece a sense of being completed off. This was different to Helen Garner who used more of an unfinished structure, but I wanted my reader to have a sense of it being finished and to wrap up my points more clearly.
	The response shows an understanding of the importance of text structures in discursive writing.
The response reveals an implied understanding of the relevance of the quote to the overall response, for example, ‘wrap up my points’.
	The relevance of the Thich Nhat Hahn quote to the central thesis and response overall could be unpacked more clearly – it is implied rather than explicitly explained. The response could be strengthened by more detailed analysis. For example, ‘The quote, “Every day we are engaged in a miracle which we don't even recognise”, emphasises my central thesis of the importance of being fully present and open to the wonders of life.’

	Overall you might say that I did have some bits where I was being persuasive, but overall my writing is discursive because I kind of wander around the ideas about happiness and knowing what you want to do with your life, rather than really structuring a persuasive speech to make a point.
	This response refers back to the purpose of the piece of writing at the end, when referencing ‘the ideas about happiness and knowing what you want to do with your life’. The phrase ‘kind of wander around the ideas’ shows an awareness of the structure of discursive writing.
The last sentence shows a sound understanding of the difference between persuasive and discursive texts and explains how language has been used to shape meaning.
	The response could be strengthened with evaluation of how language forms and features and structure have been used to shape meaning. More explicit analysis is needed of how the structure and language choices position the reader to reflect on the concepts they have explored. The conclusion could also be strengthened with explicit reference to ‘the power of language’.
The use of simple everyday vocabulary could be strengthened through the use of synonyms and higher modality terms to create a more formal register. For example, ‘my discussion meanders’ would be more effective than ‘I kind of wander around’.
More strategic use of appropriate sentence length and varied punctuation could strengthen control of language here. For example, there could be a full stop after ‘discursive’.


Feedback comment
This is a sound reflection that includes an explanation of how language forms, features and structures have been used to shape meaning in Part A. Evidence and textual references have been included, from both the Part A response and the core texts. Clear explanation has been included of what they have learned from their core texts. However, a discussion of the power of language is implied rather than explicit. For the first marking criterion, ‘Describes what they have learned about the power of language through their study of their core text(s)’, the response has mostly demonstrated characteristics of the D-range All aspects of the marking criteria should be explicitly addressed in future tasks. The response includes a clear explanation of the language forms and features used to shape meaning in Part A. The reflection could access the B-range for the second marking criteria by including more evaluation of how the reader has been positioned to respond, with more explicit connections to the purpose and intended audience. There are colloquialisms and contractions evident throughout the text such as, ‘it’d be great’. These use a very informal register which is not appropriate for the intended audience and context. A reader of a literary magazine would expect a more formal register to create greater authority in the text. This would help the writer to achieve the purpose of challenging readers to ‘appreciate the little things’. This response demonstrates sound control of language. Use of a more precise vocabulary and formal register, with more evaluative language appropriate to audience, context and purpose, would improve this response further. Overall, a sound reflection that indicates learning across the focus area.
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