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– resources and activities
11.1 – ‘Reading to write: Transition to English Advanced’
This document contains the teacher-facing resources and activities that accompany the Year 11 teaching and learning program, ‘Reading to write: Transition to English Advanced’ – 11.1.
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Updating the table of contents
Want to update the table? Have you added content to the document and noticed the page numbers have changed? As you add content to this report, you can update the table of contents to accurately reflect the page numbers within the resource. To update the table:
· Right click on the table and select ‘Update table of contents’ (in the browser version) or ‘Update field’ (in the desktop app). In the browser version, it will automatically update the entire table.
· In the desktop app, you will then need to select ‘Update entire table’. Your table numbers should then update to reflect your changes.


[bookmark: _Toc214019827][bookmark: _Toc215816256]About this resource
This resource booklet aligns with a sample teaching and learning program. It has been developed to assist teachers in NSW Department of Education schools to create learning experiences that are contextualised to their students’ needs, interests and abilities for the English Advanced 11–12 Syllabus (NESA 2024). It provides an example of one way to approach resource and activity development through a conceptual lens. The materials have been created by the English curriculum 7–12 team unless otherwise attributed. More information is available via How to use the English 11–12 sample programs.
[bookmark: _Toc206505271][bookmark: _Toc214019828][bookmark: _Toc215816257]Purpose of this resource
This resources and activities booklet is not a standalone resource and aligns with the following support materials for the program ‘Reading to write: Transition to English Advanced’:
Assessment resources: Assessment – 11.1; Student assessment samples – 11.1; Core formative tasks – 11.1
Programming resources: Program – 11.1
Resource and activities support in Word: Core texts – 11.1
Resources and activities in PowerPoint: Phase 2 – text annotations – Money – 11.1; Phase 2 – In conversation – Money and van Neerven – Part 1 – 11.1; Phase 3a – text annotations – Pearson –11.1; Phase 3b – text annotations – Garner – 11.1; Phase 3b – In conversation – Money and van Neerven – Part 2 – 11.1; Phase 4 – In conversation – Money and van Neerven – Part 3 – 11.1
Scope and sequence: English Advanced Year 11–12
Assessment schedule: English Advanced Year 11–12.
[bookmark: _Hlk205195332]All documents associated with this resource can be found on the Planning, programming and assessing English 11–12 webpage.
[bookmark: _Toc206505272][bookmark: _Toc214019829][bookmark: _Toc215816258]Target audience
[bookmark: _Toc145666042]This resource booklet is intended to support teachers and curriculum leaders as they develop contextually appropriate teaching and learning resources for the English Advanced 11–12 Syllabus (NESA 2024). Teacher-facing material has been included as a ‘resource’, while student-facing material has been labelled ‘activity’ in this booklet.
[bookmark: _Toc206505273][bookmark: _Toc214019830][bookmark: _Toc215816259]When and how to use
These resources have been designed for Term 1 of Year 11. This resource booklet provides opportunities for the teacher to develop rapport with their class while getting to know their needs, interests and abilities. The program and associated materials can be used as a basis for the teacher’s own program, assessment or scope and sequence, or be used as an example of how the English Advanced 11–12 Syllabus (NESA 2024) can be implemented.
The program and associated resources are not intended to be taught exactly as is presented in their current format. Teachers using this program and the associated materials should adapt these to suit their students’ needs, interests, abilities and the texts selected. The resources should be used with timeframes that are created by the teacher to meet the overall assessment schedules.
Some of the information is collated from relevant NESA and department documentation. It is important that all users re-read and cross-reference the relevant syllabus, assessment and reporting information hyperlinked throughout. This ensures the content is an accurate reflection of the most up-to-date syllabus content.
Teacher note: the blue feature boxes include instructions for the classroom teacher engaging with the activities and resources. They provide suggestions for how content could be delivered and links to additional resources. These notes should be removed before distributing activities and resources to students. Many activities include tables with space for students to type their responses. If teachers choose to print these materials for students, they will need to adjust the size of the cells in these tables to allow space for students to write their response.
Student note: the pink feature boxes include information for students to develop and clarify their understanding about why they are engaging with specific activities. These notes could be edited or modified to suit the needs of students within your context.
[bookmark: _Toc145666048][bookmark: _Toc151447414][bookmark: _Toc151632394][bookmark: _Toc171679719][bookmark: _Toc206505274][bookmark: _Toc214019831][bookmark: _Toc215816260]Core texts and text requirements
The core texts and their alignment to the text requirements are provided in their entirety or as the licensed extracts in the Core texts booklet. The name and details of each text, the syllabus requirement being addressed, points of note and a succinct overview of the texts and the reasons for their use in the teaching and learning program is provided.
[bookmark: _Toc166768190][bookmark: _Toc169692689][bookmark: _Toc206505275][bookmark: _Toc214019832][bookmark: _Toc215816261]Pre-reading – supporting all learners
[bookmark: _Toc166768191][bookmark: _Toc169692690]The resources contained in this section are designed to support teachers in preparing for this teaching and learning program.
[bookmark: _Toc214019833][bookmark: _Toc206505276]Approach to conceptual programming
Below is a graphic demonstrating the lead and supporting concepts at the heart of the ‘Reading to write: Transition to English Advanced’ sample materials.
Figure 1 – conceptual programming outline for ‘Reading to write: Transition to English Advanced’
[image: Conceptual programming triangle showing the lead concept, supporting concepts and assessment in focus.]
[bookmark: _Toc214019834]Exploring controversial issues
Some texts in this program contain a range of issues that could be deemed controversial for Year 11 students. It is important that these issues are explored carefully, using a syllabus-aligned approach. For more support, see Content that may be distressing in How to use the English 11–12 core texts.
[bookmark: _Toc206505278][bookmark: _Toc214019835][bookmark: _Toc166768194][bookmark: _Toc169692692]Flipped learning in English Advanced
Teacher note: the information in this pre-reading resource comes from UNSW’s The Flipped Classroom (2025).
A flipped classroom is an effective model of instruction in the English Advanced classroom. In the Rationale for English Advanced, NESA emphasises that students should have opportunities to, ‘extend their experiences in researching, accessing, evaluating and synthesising information and perspectives from a range of sources to fulfil a variety of purposes’, and that students will ‘expand their skills as independent, collaborative and reflective learners required for post-school life, including the world of work and post-school training and education’ (NESA 2024). The flipped classroom also supports students to ‘develop the capacity to respond perceptively to texts’ as stated in the focus area for Reading to Write: Transition to English Advanced.
What is a flipped classroom?
In a flipped classroom, students are assigned to complete learning in their own time. This might include:
reading assigned articles or completing questions on the core text
watching a video or listening to a podcast
engaging in independent investigation.
Once students have completed the assigned ‘flipped’ learning, class time is then dedicated to more hands-on activities, such as class discussion or group work. Having class time to go deeper in the application of learning results in deeper understanding. Students acquire content knowledge independently, then apply this learning in novel situations through teacher-guided instruction in class.
[bookmark: _Toc214019836]Accessing the State Library of NSW for independent investigation
Teacher note: this resource provides instructions for how to join the State Library of NSW and use the library catalogue for research. You may wish to provide these instructions to students, collaborate with your school librarian on joining the State Library of NSW and exploring local resources. You should check with your Head Teacher and school policies if a permission note is required for students to provide their personal information to join the State Library of NSW.
[bookmark: _Toc206505281][bookmark: _Toc214019837]Follow the steps listed below to join the State Library of NSW and begin exploring their resources.
1. Navigate to the State Library of NSW website.
2. Select Join and then Become a Library member.
3. Follow the prompts to Sign up for an account, including
a. Fill in your Personal information and select Send a confirmation email
b. Confirm your email address by selecting Activate account
c. Create a secure password – tick the I agree to comply with the Library’s Code of Conduct field and then select Create a password
d. Confirm your Address details for NSW residents by selecting Yes, I live in NSW, filling in your address and then selecting Create account
e. Account created, select Go to MyLibrary dashboard.
4. Some Websites and apps you can access via the MyLibrary dashboard include
Library website
Catalogue.
5. You can Search the collection via these fields
All Fields
Title
Subject
Author/Creator
Call Number.
6. You can refine your search using the following filters:
Availability – choose between items available Online or For use in the library only
Format – narrow by type, such as Journals, Magazines, Books or Multimedia
Subject – select relevant categories, for example, Literary Criticism or Education
E-resources – to access complete documents online, select the filter for Full Text Only
Language – filter for English.
7. Then select Apply Filters.
8. You can now explore the items in the catalogue.
Codes and conventions of poetry
A poem is a stylised text that focuses on language and imagery to express a point of view. Slam poetry and song lyrics usually come under this category. The main conventions of this literary form are summarised below.
Table 1 – codes and conventions of a poem
	Codes and conventions of a poem

	A poem usually:
explores a topic important to the speaker or persona
focuses on intense emotions, settings and ideas rather than narrative structure or character development
focuses on a single moment, image or feeling
has line lengths determined by the poet
has lines grouped together to form stanzas
uses language patterns to create compression of meaning
uses word connotations to create many layers of meanings in a poem
uses a range of language features such as imagery, similes, metaphors and symbolism
uses rhyme and rhyme schemes (or lack thereof) to impact meaning
uses sound devices to create meaning in the poem.
Poems can:
be intensely political in purpose, or descriptive or personal and reflective
be written in a variety of forms.
(Beardwood 2022)


[bookmark: _Toc206505282][bookmark: _Toc214019838]Codes and conventions of discursive texts
Definition of a discursive text: texts whose primary focus is to explore an idea or variety of topics. These texts involve the discussion of an idea(s) or opinion(s) without the direct intention of persuading the reader, listener or viewer to adopt any single point of view. Discursive texts can be humorous or serious in tone and can have a formal or informal register (NESA 2022).
The following table details codes and conventions of discursive texts.
Table 2 – codes and conventions of discursive texts
	Codes and conventions of discursive texts

	Discursive writing may include some of the following features:
explores an issue or an idea and may suggest a position or point of view
approaches a topic from different angles and explores themes and issues in a style that balances personal observations with different perspectives
uses personal anecdotes and may have a conversational tone
primarily uses first person although third person can also be used
uses figurative language or may be more factual
draws on real life experiences and/or draws from wide reading
uses engaging imagery and language features
begins with an event, an anecdote or relevant quote that is then used to explore an idea
resolution may be reflective or open-ended.
Codes and conventions may include:
causal and temporal connectives
discourse markers
rhetorical questions
informal register, colloquial and idiomatic language
a mixture of both high modality and low modality.


[bookmark: _Toc206505283][bookmark: _Toc214019839]Codes and conventions of short imaginative texts
Definition of an imaginative text: texts that represent ideas, feelings and mental images in words or visual images. Imaginative texts entertain or provoke thought through their creative use of literary elements and make connections between ideas and experiences (NESA 2022). A short imaginative text is a short work of fiction. This may include a short story, or an extract from a longer imaginative text.
The main conventions of the short story form are summarised below.
Table 3 – codes and conventions of short imaginative texts
	Codes and conventions of a short story

	A short imaginative text usually:
spans a brief time frame
has one primary setting
focuses on one main character and a maximum of 2 minor characters
explodes a moment – using descriptions to develop a single moment
is a vignette – a brief, evocative description
explores a theme or has a thematic concern
has a concentrated narrative structure – conflict, rising tension, climax, resolution (or ends with uncertainty)
uses precise and purposeful language choices
is written in third-person omniscient, third-person limited or first-person point of view
adopts an authorial style through narrative voice
applies cohesive devices to create a logical flow.
(Beardwood 2022)


[bookmark: _Toc206505284][bookmark: _Toc214019840]Codes and conventions of reflective texts
Definition of a reflective text: reflective texts are those in which the writer expresses an ‘understanding and appreciation of their own learning’ and experiences. The process of reflection ‘draws on both cognitive and affective experience’. This definition draws on the NESA Glossary, definition for ‘reflection’(NESA 2024).
The table below outlines the codes and conventions of reflective texts.
Table 4 – codes and conventions of a reflective text
	Code and conventions of a reflective text

	Reflective writing may include some of the following features:
use of first-person pronouns to express self-assessment
use of evaluative language, including modality to express intent and purpose
considered use of examples and textual evidence
use of anecdotal references, imagery or metaphor
explanation, description or justification of the use of specific language or stylistic features
connections between what students learn about writing and the writing that they craft
self-awareness of the learning process
may be objective and/or subjective.
Codes and conventions may include:
use of metalanguage appropriate to the type of text on which they are reflecting
causal and temporal connectives
textual references to the model text and to their own writing
first-person point of view
a combination of both high modality and low modality language
an evaluative register that balances perceptive textual discussion with some informal register.


[bookmark: _Toc206505285][bookmark: _Toc214019841]Supporting students to use accurate spelling, punctuation and syntax
The table below can be used to assist with teaching strategies for how to use accurate spelling.
Table 5 – strategies for using accurate spelling
	[bookmark: _Hlk214534560]Spelling strategy (including definitions)
	How this can be used for accurate spelling
	Further reading

	Morphological
Morphology – the study of words and their parts
Morphemes – the smallest meaningful units of language
‘Morph’ comes from the word metamorphosis, a Greek word meaning ‘a transforming’
‘Logos’ is a Greek word meaning ‘word, discourse or reason’.
	The morphological spelling strategy helps with accurate spelling by focusing on the structure of words, specifically how words are formed from roots (base words), prefixes and suffixes. Understanding a word’s morphology can significantly improve spelling because it shows consistent patterns, even when pronunciation changes.
	Hegland SS (2021) Beneath the Surface of Words: What English Spelling Reveals and Why It Matters, Learning About Spelling, Sioux Falls, SD.

	Orthographical
Orthography – the conventional written or visible word-level system of a language
‘Orthographic’ comes from the Greek roots ‘ortho’, meaning correct, and ‘graphos’, meaning writing.
	Orthographic instruction helps students understand the spelling patterns, rules and sequences within the English language. It explicitly maps grapheme-phonemes. This leads to the development of mental graphemic representations for fluent reading and spelling.
	Predicting poor, average, and superior spellers in grades 1 to 6 from phonological, orthographic, and morphological, spelling, or reading composites

	Etymological
Etymology – the origins of, and changes to, words in relation to meaning
Words derived from earlier or other languages, place names, words derived from people’s names, coinages.
The root word ‘etymologia’ is Greek and means ‘study of the true sense of a word’.
	The etymological spelling strategy helps with accurate spelling by focusing on the origin and history of words – that is, where a word comes from (its etymology) and how that origin influences its spelling.
Understanding a word’s language of origin (for example, Latin, Greek or French) can explain unusual or irregular spellings and help you predict and remember how to spell complex or unfamiliar words.
	Eide D (2011) Uncovering The Logic of English: A Common-Sense Approach to Reading, Spelling, and Literacy, 2nd edn, Pedia Learning Inc, USA.
Stone L (2021) Spelling for Life: Uncovering the Simplicity and Science of Spelling, 2nd edn, Routledge, GB.


The table below can be used to assist students with teaching strategies for punctuation.
Table 6 – strategies for using variations of punctuation
	Type of punctuation (with definitions)
	How this can be used in writing
	Effect on the audience

	Comma
A punctuation marker used to show separation between parts of a sentence, such as clauses or phrases, where separation is important to the meaning.
Commas are also used to separate words, phrases or numbers in a series.
	A comma can be used to separate:
2 or more adjectives when modifying a noun
adjectives when more than one is used
adverbs when more than one is used
an adverbial phrase from an independent (main) clause
a dependent (subordinate) clause from an independent (main) clause.
A comma may also be used with appositives.
	A comma:
makes it clear that each adjective independently describes the noun
creates fluency and rhythm
can give equal weight and emphasis to each adverb, making the description feel more detailed or dramatic
can be used in some complex sentences to separate the dependent (subordinate clause) from the independent (main) clause. This provides a visual pause that helps the reader to distinguish between the different parts of the sentence and comprehend the overall meaning more easily
provides additional information or help to distinguish the noun or pronoun. An appositive is separated from the rest of the sentence with commas.

	Question mark
A punctuation marker used at the end of a sentence to indicate that a question is being asked.
	A direct question:
is a sentence that asks a question and expects an answer in response
requires a question mark. Many direct questions start with interrogative pronouns, such as when, who, where, why and how, followed by an auxiliary verb.
Rhetorical questions:
are asked to provoke thought rather than require an answer
can be used to engage a reader’s interest and encourage them to consider a particular perspective.
	A question mark:
can create tone
can introduce or frame an idea
creates sentence variation, for example, simple, compound and complex sentence structures
influences sentence functions such as interrogative, declarative
leads the reader to agreement or argument
encourages engagement and provokes deeper thinking
establishes or emphasises emotion.

	Exclamation mark
A punctuation marker used after an exclamation.
An ‘exclamatory sentence’ is a statement expressing a strong emotion, formed as a complete sentence, and often ending with an exclamation mark.
	An exclamation mark can be used for:
a statement (declarative sentence), which usually ends in a full stop. This can be made into an exclamation if it conveys an emotion
a command (imperative sentence). This could include direct orders rather than a polite request
interjections (words that are usually exclaimed in urgency or surprise). These can be single words and are often used in dialogue.
	An exclamation mark:
influences sentence functions such as interrogative, imperative
conveys an emotion.

	Speech marks
Quoted speech – the exact words expressed by a person, reproduced in quotation marks. For example: ‘You'll never guess what I’ve just seen!’ exclaimed Loreta.
	Speech marks are used to:
include the overall exchange of words and interaction between people or characters as well as internal monologue.
	Speech marks:
create authentic voices, deepen emotional impact, show relationships and keep readers actively involved in the narrative.

	Ellipsis
Ellipsis – punctuation used to show where words have been left out. The ellipsis is usually formed by 3 periods.
An ellipsis is used in:
quotations
denoting a pause.
	An ellipsis is used to:
represent information that you are omitting from a quotation
to indicate a thought which is trailing off, hesitation or an incomplete sentence.
	An ellipsis:
can create suspense, ambiguity or anticipation
indicates purposeful omission in quoted material
creates a sense of anticipation or open-endedness. This usage is prevalent in writing to convey a pause or suggest there is more to be said or understood.


The table below can be used to assist students with the teaching of syntax.
Table 7 – strategies to use syntax for effect
	Area of focus
	Example
	Further reading

	Subject–verb agreement
The grammatical rule stating that the verb must match the number and person of the subject in the sentence.
	‘… quotes from books, offhand remarks that make me think ...’ (Garner 2023)
Quotes, remarks (subject) are plural – make (verb) is plural
	Effective sentence-level instruction

	Sustained use of pronouns
Pronouns are words (such as I, she, he, you, it, we or they) that are used as substitutes for nouns or noun phrases. The nouns to which they refer are named or understood in the context.
	‘It has taken me 80 years to figure out that’s it’s not a tranquil, sunlight realm at the top of the ladder you’ve spent your whole life hauling yourself up, rung by rung.’ (Garner 2023)
	Grammar and punctuation instructional sequences

	Cohesion
Words or phrases that indicate a relationship with other words, phrases, clauses or paragraphs across a text.
	‘So I’m not going to spend what’s left of my life hanging round waiting for it.’ (Garner 2023)
	Grammar and punctuation instructional sequences

	Controlled use of active and passive voice
Active voice is where the subject of the sentence performs the action of the verb.
Passive voice is where the subject receives the action of the verb.
	Active voice
‘I plan to keep writing them down, praising them, arranging them like stepping stones into the dark.’ (Garner 2023)
Passive voice
‘It will be given to you.’ (Garner 2023)
	Syllabus bites: Active and passive voice

	Controlled use of tense
Tense refers to any of the forms of a verb which show the time at which an action happened. For example, ‘I sing’ is in the present tense. ‘I sang’ is in the past tense.
	Consistent present tense
‘It’s more like the thing that Christians call grace: you can’t earn it, you can’t strive for it, it’s not a reward for virtue.’ (Graner 2023)
Consistent past tense
‘It’s taken me 80 years to figure out that it’s not a tranquil, sunlit realm at the top of the ladder you’ve spent your whole life hauling yourself up, rung by rung.’ (Garner 2023)
	Grammar and punctuation instructional sequences




[bookmark: _Toc206505286][bookmark: _Toc214019842][bookmark: _Toc215816262]Phase 1 – engaging with the unit, the learning community and the focus area
In the ‘engaging with the unit, the learning community and the focus area’ phase, the focus is establishing classroom routines and developing positive relationships to create an optimal learning environment. Students engage personally with a variety of quality texts from a range of modes and mediums to explore the value of reading and enhance their understanding of the Year 11 English Advanced course. Students will use writing journals to support their writing experimentation, document their progress as writers and build a strong writing culture in the classroom. In addition, students are encouraged to use growth goal setting to reflect on areas of improvement that they wish to focus on throughout Year 11, in both reading and writing, to enrich and extend their learning. Students refine their understanding of ‘aesthetics’, consider the importance of creativity and explore texts to develop insights into the world around them and deepen their understanding of themselves and the lives of others.


[bookmark: _Toc206505287][bookmark: _Toc214019843][bookmark: _Toc215816263][bookmark: _Toc169692694]Phase 1, activity 1 – exploring the importance of reading
Teacher note: you may wish to issue the Pre-reading resource Codes and conventions of reflective texts or revisit some of the learning in the PowerPoint Phase 5 – reflective writing – 10.4 from Digital stories – Year 10, Term 4. These early activities ask students to reflect on the importance of reading. They will clarify their understanding of ‘quality texts’ (NESA 2024) and how it is similar or different to their understanding of ‘literature’. They will therefore be asked to make connections to the video Why reading matters| Rita Carter | TEDxCluj (14:30) as part of their response to these questions.
1. The English Advanced 11–12 Syllabus (2024) states that ‘Students undertake the intensive and close reading of quality texts’. In your English book, answer the questions below.
1. What is your understanding of a ‘quality text’?
Is a ‘quality text’ the same as a ‘literary text’? Why or why not?
What is your understanding of ‘literature’?
Read the quotations below.
1. ‘The decline of literature indicates the decline of a nation.’ – Johann Wolfgang von Goethe
‘In books, I have travelled, not only to other worlds, but into my own.’ – Anna Quindlen
‘Reading is the sole means by which we slip, involuntarily, often helplessly, into another’s skin, another’s voice, another’s soul.’ – Joyce Carol Oates
‘I am a part of everything I have read’ – Theodore Roosevelt
Select your favourite quote.
In your English book, write a brief explanation of why you selected your quote. You may make connections to how it reflects or challenges the messages of the TEDx video you have watched on ‘Why reading matters’.
Move into small groups with other students who chose the same quote.
In your small group, discuss why you chose that quote. You should also discuss any connections between your chosen quote and your own reading experiences. You may also discuss any connections to the TEDx video.
On a piece of paper, record 2 new pieces of knowledge you learned from your small group discussion or from viewing the video ‘Why reading matters’. Record one element you would like clarified.
Hand your response to the teacher.
[bookmark: _Toc206505288][bookmark: _Toc214019844]

[bookmark: _Toc215816264]Phase 1, activity 2 – defining ‘aesthetics’
Teacher note: use the Flipped Classroom Model and allocate students a homework task to view the first 15 minutes of the Lindy Lee: Moon in a Dew Drop (30:48) video. You might allocate time, in class or at home, for students to explore the Museum of Contemporary Art exhibition MCA Lindy Lee: Moon in a Dew Drop. The purpose of this activity is to spark reflection and discussion of ‘aesthetics’.
Student note: to be successful in English Advanced it is essential for you to engage in classroom routines that expand your critical thinking and engagement with the course. In this activity, you will be using Harvard’s Project Zero 4Cs thinking routine. You will be returning to this routine throughout the program.
Complete the next 2 questions independently for homework.
1. Explore the Museum of Contemporary Art website and video, ‘Lindy Lee: Moon in a Dew Drop’.
1. Complete the table below, using an artwork you have selected from the exhibition or an extract from the video ‘Lindy Lee: Moon in a Dew Drop’. An example has been provided in the first row.
Table 8 – the 4C’s thinking routine for Lindy Lee: Moon in a Dew Drop exhibition
	The ‘C’
	Your response

	Connections
What connections do you draw between the text and your own life or your other learning?
	In her video, Lindy Lee discusses her childhood feelings of not belonging. She says, ‘This deeply buried pain … people relate to my work, it’s because that person has felt it in their own existence’. This reminds me of Boo Radley in To Kill a Mockingbird that we studied in Year 10, who also didn’t fit into his society.

	Challenge
What ideas, positions or assumptions do you want to challenge or argue with in the text?
	

	Concepts
What key concepts or ideas do you think are important and worth holding on to from the text?
	

	Changes
What changes in attitudes, thinking or action are suggested by the text, either for you or others?
	


Complete the next few steps in class with your peers and teacher.
1. Turn and talk to the person next to you and compare your notes. Use the following ‘Discussion prompts’ to guide your discussion.
1. What similarities and differences do you see in each other’s responses?
Which artwork did you select from the virtual tour?
Why did you like or dislike it?
1. In your English book, record your responses to the following questions.
1. Why do human beings make art and write?
1. What are ‘aesthetics’?
1. What does it mean to be ‘aesthetically engaging’?
1. In your English book, write imaginatively for 10 minutes. Use your chosen artwork or video extract as the stimulus for writing. You may write about
1. creativity
why humans make art and write imaginative texts
what ‘aesthetically engaging’ means to you.
[bookmark: _Toc178858580][bookmark: _Toc206505289]

[bookmark: _Toc214019845][bookmark: _Toc215816265]Phase 1, resource 1 – writing journal
Teacher note: students benefit from having multiple opportunities to write. Using the writing journal can help to establish or extend students’ transition to English Advanced. According to Hochman and Wexler (2017) ‘no matter what path students choose in life, the ability to communicate their thoughts in writing in a way that others can easily understand is crucial’.
Purpose of the writing journal
The writing journal is designed to enhance students’ language development and personal expression. It provides a dedicated space for students to reflect on their learning and experiment with their own writing.
Introducing the writing journal
1. Explain the purpose of the writing journal. Emphasise that it is a safe space. It is a space for them to experiment with language, document and reflect on their learning journey. Mistakes are part of the learning process.
1. Outline clear expectations for the writing journal. This may include how often they will write (daily, weekly), length of entries (a paragraph or 10 minutes) and types of writing (reflections, responses to readings, vocabulary experimentation).
Using the writing journal
1. Provide regular writing prompts. For example, students may be asked to write in response to a text read in class. They might explore a new vocabulary word and use it in a sentence. Students might be asked to respond to a discussion or group activity.
1. Provide a model entry to demonstrate what a journal entry might look like. Show students how to include personal thoughts, feelings and the specifics of any prompt.
1. Create opportunities for students to share their journal entries in small groups or with the class. Some opportunities have been provided in the program. Encourage constructive feedback and discussion around their writing.
Periodically, have students review their journal entries to reflect on their growth as writers and language learners. They may use their journal to reflect on their progress towards their SMART reading and writing goals.
Table 9 – model journal entry
	Model journal entry

	As I sit down to write my first journal entry of Year 11, I feel a mix of excitement and nerves. This year feels really important, like a bridge between high school and whatever comes next. I’m keen to dive deeper into our ‘Reading to write’ focus area, but I also worry about the challenges that lie ahead. Will I be able to keep up with the workload of senior school? Will I understand the texts we have to read on a deeper level, or will I struggle to connect with them?
Reflecting on my previous experiences with reading, I realise how much I’ve grown. I used to see it as a chore, but now I find joy in exploring different perspectives and ideas. I hope this year will allow me to refine my analytical skills and express my thoughts more clearly.
There’s a sense of responsibility that comes with moving into Year 11. I want to make the most of my time, study and do my best. I’m ready to embrace the challenge, even if it means stepping out of my comfort zone.




[bookmark: _Toc214019846][bookmark: _Toc215816266]Phase 1, activity 3 – setting SMART reading and writing goals
Student note: taking responsibility for your learning becomes very important in Years 11 and 12. Setting short, achievable goals can help you break down the learning into manageable chunks.
1. Reflect on your thoughts and feelings as you begin your study of Year 11 English Advanced. In your English book, respond to each of the following questions.
1. What do you need to know about this course and the term ahead?
What is your current plan for how you might approach your study of English this term?
1. Use the SMART acronym to draft goals for your study of English Advanced this term. The SMART acronym stands for, Specific, Measurable, Achievable, Relevant, Time-bound.
You are advised to write a separate goal for reading and writing. For example, a reading goal might be:
I will improve my ability to identify themes by reading 2 novels and writing a summary of each by the end of the term.
A writing goal might be:
I will improve my vocabulary by creating a table of new words and their synonyms and adding to these each week.
You may like to use the following sentence stems:
Specific: I want to improve my ability to …
Measurable: I will measure my progress by …
Achievable: I can achieve this goal because …
Relevant: This goal is important because …
Time-bound: I want to achieve this goal by …
1. Your teacher will conduct a 5-minute one-on-one interview discussing your responses to this activity and any other questions or concerns you have.
1. After conferencing with your teacher, finalise your SMART goals in your writing journal.

[bookmark: _Toc206505291][bookmark: _Toc214019847][bookmark: _Toc215816267][bookmark: _Toc169692706]Phase 2 – discovering and engaging with the conceptual heart of the focus area and the connection to the texts
[bookmark: _Toc185233766]In the ‘discovering and engaging with the conceptual heart of the focus area and the connection to the texts’ phase, students establish an understanding of the focus area requirements and promote personal connections to the learning material. Students reflect on the focus area description and the knowledge and skills it aims to develop. They familiarise themselves with key vocabulary, to deepen their understanding of the terminology and its relevance.
Students explore how writing can challenge our perception of the world by examining the impact of the intersection between private and public worlds in the core text. During this phase, students compose entries in their writing journals that encourage them to apply their learning in a practical context. Students also complete a Core formative task, writing a letter to the author of a self-selected text. By reflecting on the impact of this text on them as a reader, they explore the significance of reading and writing. The introduction of core texts at this stage serves to pique interest and establish a foundation for deeper analysis and discussion in subsequent phases.
Key terminology is introduced and reinforced through graphic organisers, thinking routines and collaborative activities. This ensures that students are equipped with the language necessary to articulate their understanding of writing forms. Overall, this phase fosters critical engagement with both the conceptual and practical aspects of writing. This sets the stage for students to develop their personal voice and confidence as they navigate the complexities of various text forms.

[bookmark: _Toc206505293][bookmark: _Toc214019848][bookmark: _Toc215816268]Phase 2, activity 1 – the neuroscience of reading
Teacher note: teachers could consider using The Flipped Classroom Model or select a range of different videos to facilitate a Jigsaw activity, to build students’ capabilities to become more independent learners. The YouTube video can be accessed at Reading Reshapes the Brain and Promotes Social Connections (2:07). Explore The Cornell Note Taking System for further support.
1. View the YouTube video Reading Reshapes the Brain and Promotes Social Connections (2:07).
Use The Cornell Note Taking table below to record your ideas as you view and listen to the video.
Table 10 – The Cornell Note Taking table on how reading reshapes the brain
	Questions and key words
	Notes and ideas

	New language and definitions
	

	Most important ideas
	

	Summary and key takeaways (what might be relevant to you and your learning?)
	


Meet with members from other groups to share notes, ideas and discuss similarities and differences in your findings.
[bookmark: _Toc206505295]

[bookmark: _Toc214019849][bookmark: _Toc215816269]Phase 2, resource 1 – syllabus focus area content
Teacher note: the focus area content can be found under the Content heading in the English Advanced 11–12 Syllabus. It is provided here for you to return to as necessary throughout the program. You will need to check it against the live NESA document for accuracy before use.
Student note: the syllabus focus area content forms the basis of your study in English. The focus area Reading to write: Transition to English Advanced is your first unit set for study in senior English.
Reading to write: Transition to English Advanced
Students undertake the intensive and close reading of quality texts from a range of modes and mediums. In doing so, they develop the knowledge to appreciate, interpret, analyse and evaluate the ways texts convey complex ideas, relationships, endeavours and scenarios. Students develop the capacity to respond perceptively to texts through their own thoughtful writing and judicious reflection on their knowledge and skills as writers. Students read texts that are aesthetically, stylistically and conceptually engaging and that inspire or provoke them to respond critically and creatively. Through the study of texts, students can develop insights into the world around them, deepen their understanding of themselves and the lives of others, and enhance their enjoyment of reading.
Understanding
The aesthetic qualities of quality texts and the power of language to express ideas and experiences
The relationship between reader, writer, text and context, and how and why texts position readers
The ways language features, text structures and stylistic choices shape ideas, perspectives and experiences in familiar and unfamiliar texts
The conventions of genre and the ways texts may conform to or subvert these conventions
Responding
Compose persuasive, discursive, imaginative and reflective texts that experiment with language features and emerging textual forms
Compose texts that explore a range of personal, social, historical and cultural meanings
Use appropriate metalanguage and textual forms to reflect on the processes of writing
Draft, edit, revise and refine texts for a range of audiences and purposes
Use accurate spelling, punctuation, syntax and metalanguage in creating complex critical and creative texts
English Advanced 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc214019850][bookmark: _Toc215816270]Phase 2, activity 2 – unpacking the focus area content
1. Read the Reading to write: Transition to English Advanced focus area content from Phase 2, resource 1 – syllabus focus area content.
You will be allocated 3 or 4 words or phrases from the focus areas description.
In your English book, make notes defining your allocated words and phrases. Include point form ideas about key words and the definitions. Make connections to prior learning and notes about what NESA wants students to learn and do. Some examples have been provided for you as a model.
Table 11 – defining focus area content
	Syllabus content
	What does this mean?
	Connections to prior learning and personal understanding

	[In this column, you will add key words and phrases taken from the focus area description.]
	[In this column, make point form notes with initial ideas about what the syllabus is asking. You might include definitions or synonyms.]
	[In this column, make notes connecting these key words with previous experiences of reading and writing. Note any connections with the ‘real world’.]

	intensive and close reading
	Detailed and analytical approach to reading a text
Might focus on vocabulary, grammar and comprehension at a deep level
Different to reading for pleasure
	In Years 7–10, we read and studied poetry. We identified language devices. We analysed how these made the reader think and feel.
This means we will be analysing texts in depth.

	quality texts
	
	

	appreciate, interpret, analyse and evaluate
	
	

	complex ideas
	
	


[bookmark: _Toc206505296]

[bookmark: _Toc214019851][bookmark: _Toc215816271]Phase 2, activity 3 – deepening understanding of the syllabus focus area
1. Draw on your understanding of the focus area content to complete the table below. Some suggestions have been included to support you.
Table 12 – deepening understanding of the syllabus focus area content
	Question
	Notes

	Why might ‘Reading to write’ matter?
	

	Why might it matter to people in your life [family, friends, city, nation]?
	

	Why might it matter to the world?
[For example, writing can be used as propaganda throughout history to influence and corrupt individual thought.
Good reading and writing skills can increase critical thinking skills. This means people will be less likely to believe misinformation.]
	


Make notes in your writing journal reflecting on what the syllabus focus area tells us about the power of language. According to the syllabus focus area description, what does language have the power to do? For example, it has the power to ‘convey complex ideas’ and to ‘inspire and provoke us to respond’.

[bookmark: _Toc206505297][bookmark: _Toc214019852][bookmark: _Toc215816272]Phase 2, activity 4 – initial impressions of Core text 1 – ‘if I write a poem’ by Jazz Money
1. Listen to your teacher read Core text 1 – ‘if I write a poem’ by Jazz Money.
As you listen, visually represent each stanza of the poem by creating simple sketches, symbols, shapes or abstract lines to demonstrate your understanding and convey your personal response. These can be any images and symbols of your choice and do not need to be detailed drawings. Instead, focus on capturing the emotion, tone, ideas or imagery you hear.
In a small group, share your sketches and squiggles.
1. Discuss any commonly occurring images or symbols.
1. Discuss your initial impressions of the poem in your group.
In your English book, answer the following prompts.
1. Identify the possible context of this poem.
Explain why writing is so important to the poet.
Describe and analyse what is interesting about the structure and form of the poem. Explain how these features convey meaning and shape the audience’s response.
Reflect on how this poem makes you feel.
Discuss what this poem makes you think about.
Explain what this poem suggests about the power of language.


[bookmark: _Toc206505298][bookmark: _Toc214019853][bookmark: _Toc215816273]Phase 2, activity 5 – identifying historical allusions in ‘if I write a poem’ by Jazz Money
Teacher note: allusion is unpacked in Exploring the speculative –Year 9, Term 4 and Reshaping the world – Year 10, Term 2. Connection with Community and Elders may help students understand the allusions in this text. Advice can be found through the link How can I successfully communicate and engage with Aboriginal and Torres Strait Islander parents and carers? The brief biography of Jazz Money can be found in The Commercial | Jazz Money biography.
Student note: historical allusion is a brief and indirect reference to a person, place, event or idea of historical significance that is not elaborated on. Writers use it to let readers make connections without explicitly stating those connections (Cambridge Dictionary n.d.).
1. Read the online biography of the poet Jazz Money. A brief example can be found in an online art magazine called ‘The Commercial’. Supplement this extract with further research.
In small groups, discuss how this information has affected your initial impressions of the poem. Record notes from your discussion in your English book.
Re-read the poem.
In your small group, make notes in your English book identifying historical allusions. The first stanza has been done for you below as an example:
‘The first stanza, ‘if I write a poem / it’s for the pen / banned from my grandmother’s hands’ alludes to the history of Aboriginal people living under colonial rule in Australia. In her grandmother’s generation, education was denied. Aboriginal people were forced to be interns or do domestic labour.’
Answer the following questions in your English book.
1. How do the historical allusions influence your understanding and appreciation of the text?
How does this poem enhance your previous learning about Aboriginal and/or Torres Strait Islander perspectives?

[bookmark: _Toc206505300][bookmark: _Toc214019854][bookmark: _Toc215816274]Phase 2, activity 6 – understanding the intersection of public and private worlds
Student note: Core text 1 – ‘if I write a poem’ by Jazz Money explores how writing can be an expression of both public and private worlds. The ‘private world’ refers to an individual’s personal identity and private concerns. The ‘public world’ refers to government policies or historical change. These can lead to shared experiences of groups within society and culture. Across this focus area, you will engage with a range of texts that explore how these 2 ‘worlds’ intersect.
1. In your English book, add to the table below to identify 3 examples of the public and private worlds expressed in Core text 1 – ‘if I write a poem’ by Jazz Money. Some answers have been provided as a prompt.
1. What aspects of the poem are a response to the public world?
What aspects reflect the personal context of the poet?
Explain how the poem represents an intersection of the 2 worlds.
Table 13 – private and public worlds in Core text 1 – ‘if I write a poem’ by Jazz Money
	Public world
	Private world
	Intersection of public and private

	it’s for the pen
banned from my
grandmother’s hands
	If I write a poem
	The use of the first-person pronoun ‘I’ indicates an opinion formed in the speaker’s private world. ‘The pen is ‘banned’ alludes to government policies in the public world. This shows how the public world impacts on individuals in her own family.




[bookmark: _Toc206505301][bookmark: _Toc214019855][bookmark: _Toc215816275]Phase 2, resource 2 – glossary of poetic devices
Teacher note: unless otherwise stated, the definitions below have been taken from the Glossary in the English K–10 Syllabus (NESA 2022) and other syllabus glossaries.
This resource provides a glossary of terms. It aims to support students to revise the poetic devices identified in ‘if I write a poem’ by Jazz Money.
Table 14 – poetic language devices
	Poetic language feature
	Definition

	connotation
	The nuances or implied meaning attached to language, beyond that of its literal or dictionary meanings. Connotations may be positive, negative or neutral.

	enjambment
	The continuation of a sentence without a pause beyond the end of a line, couplet or stanza.

	figurative language
	Word groups/phrases used differently from the expected or everyday usage to express an idea in a non-literal way for a particular effect.

	imagery
	Use of figurative language to represent objects, characters, actions or ideas in such a way that they appeal to the senses of the reader or viewer.

	irony
Definitions taken from Definition of terms – Literacy Universal Resources Hub (NSW Department of Education 2024)
Further examples can be found in the Poetry Foundation’s Glossary of Poetic Terms
	A clash between what the words say and what they mean. Irony has 3 forms:
rhetorical – saying something contrary to what is meant, for example, ‘I had a great time’ (I was bored)
dramatic – stating or doing something unaware of its contrast with the real situation, for example, where the reader or watcher knows disaster is about to befall a character who says, ‘I’ve never been happier’
situational – where events are opposite to expectations, for example, building a fence to keep a dog contained, then the dog jumping over it.

	juxtaposition
Definition taken from Definition of terms – Literacy Universal Resources Hub (NSW Department of Education 2024)
	Placing things next to or close together, often to emphasise similarity or difference.

	metaphor
	Linguistic – a figure of speech used for effect that implies one thing by referring to another.
Literary – an object, entity or situation that can be regarded as representing something else.

	motif
Definition from the Poetry Foundation’s Glossary of Poetic Terms
	A central or recurring image or action in a literary work that is shared by other works. Unlike themes, which are messages, statements or ideas, motifs are details whose repetition adds to the work’s larger meaning; multiple and varying motifs can take place within one work and across longer collections.

	personification
	Attributing human characteristics to abstractions such as love, things or animals.

	polysyllabic words
	Words of 3 or more syllables.

	rhetorical question
	A question that is asked to provoke thought rather than require an answer.

	rhyme
	A repetition of similar speech sounds in 2 or more words, beginning from the last stressed vowel sound and carrying through any remaining syllables.

	rhythm
Definition from the Poetry Foundation’s Glossary of Poetic Terms
	An audible pattern in verse established by the intervals between stressed syllables.

	stanza
Definition from the Poetry Foundation’s Glossary of Poetic Terms
	A grouping of lines separated from others in a poem. In modern free verse, the stanza, like a prose paragraph, can be used to mark a shift in mood, time or thought.

	syllable
	A unit of sound within a word that contains a vowel phoneme and feels like one ‘beat’. For example, a word with 3 syllables is: won-der-ful.

	symbol
	An object, character or entity that can be understood to represent a larger idea, action or feeling. Depending on context, audience and purpose, symbols can have commonly agreed or reinforced associations, or they can be dynamic. Symbols can operate within texts, or they can serve as meaning-making devices of language in the real world.

	volta or turn
Definition from the Poetry Foundation’s Glossary of Poetic Terms
	Italian word for ‘turn’. In a sonnet, the volta is the turn of thought or argument.
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[bookmark: _Toc206505302][bookmark: _Toc214019856][bookmark: _Toc215816276][bookmark: _Toc166768201]Phase 2, activity 7 – analysing language features and style in ‘if I write a poem’ by Jazz Money
Teacher note: possible answers and prompts for class discussion are provided in the teacher notes within the PowerPoint Phase 2 – text annotations – Money – 11.1.
1. Complete the table below analysing 3 language features found in Jazz Money’s poem. You might select poetic devices listed in Phase 2, resource 2 – glossary of poetic devices or language features from the PowerPoint. One example has been done for you as a model.
Table 15 – language features used by Jazz Money in ‘if I write a poem’
	Language feature
	Example from ‘if I write a poem’
	Explain how the device conveys meaning
	Evaluate how and why it positions you to think or feel

	first-person pronouns
	‘if I write’, ‘our language’, ‘our children’
	The use of first-person point of view creates a personal connection between the reader and the writer. It provides the reader with insight into the Aboriginal perspective.
	This positions me to empathise with Aboriginal peoples who have been alienated from their own history and culture. This alienation has been caused by the negative impacts of colonisation.

	abstract nouns
	
	
	

	metaphors
	
	
	


Complete the table below analysing 3 elements of text structure or stylistic devices found in the poem. Some examples have been included for you as suggestions.
Table 16 – analysing text structure or stylistic features of Core text 1 – ‘if I write a poem’ by Jazz Money
	Element of text structure or style
	Example from ‘if I write a poem’
	Analysis of meaning
	Evaluation of effect on meaning

	Layout
	
	
	

	Stanza length
	
	
	

	Volta or turn
	
	
	

	Recurring motif
	
	
	




[bookmark: _Toc206505303][bookmark: _Toc214019857][bookmark: _Toc215816277]Phase 2, activity 8 – flipped learning – note-taking of author interview
Teacher note: the video for this recording is embedded within the PowerPoint Phase 2 – In conversation – Money and van Neerven – Part 1 – 11.1.
1. Use the table below to take notes while you independently listen to this interview, where the authors explore the intersections between public and private worlds in creating texts.
Table 17 – note-taking of author interview
	Key words, comments and questions
	Topic – bridging public and private worlds in creating texts
Text – Session 1

	New language and its definition (make sure the definition is relevant to the topic)
	

	Most important ideas
	

	Summary – What have I learned?
	




[bookmark: _Toc206505304][bookmark: _Toc214019858][bookmark: _Toc215816278]Phase 2, activity 9 – unpacking the Jazz Money and Ellen van Neerven interview
Teacher note: students should have listened to the interview linked in the PowerPoint Phase 2 – In conversation – Money and van Neerven – Part 1 – 11.1 prior to this activity as homework. They should have also completed Phase 2, activity 8 – flipped learning – note-taking of author interview.
1. Use your notes from Phase 2, activity 8 – flipped learning – note-taking of author interview to contribute to a class discussion in response to the following questions.
1. What did you learn about the writing process by engaging with this interview?
1. What is one comment by either author that stood out for you and changed how you thought about writing?
1. What did you find challenging, or you struggled to understand?
In the interview, motif and symbolism are discussed as central to how the poets convey meaning. These language devices are used to communicate important concepts and make connections to the audience. In your English book, write a paragraph exploring the significance of motif and symbolism within Jazz Money’s poetry.


[bookmark: _Toc206505305][bookmark: _Toc215816279]Phase 2, activity 10 – preparing for Core formative task 1
Teacher note: if you choose to print this activity for students, you will need to adjust the size of the cells in the table to allow space for students to write their response.
Student note: completing these activities will help you prepare for Core formative task 1 – letter to an author.
1. Choose a text you have read in the past that you enjoyed reading. This could be from your own wide reading, or a text you have studied in English. You may also choose to write about the poetry of Jazz Money.
Prepare for writing a letter to the author of your chosen text by completing the table below.
Table 18 – preparing to write a letter to an author
	Central characteristic question
	Reflection on their influence

	Author
	

	Text that influenced you
	

	Why was this so influential?
	

	How did this text use language or style to convey ideas and influence your thinking about the world?
	

	How did this link to your own private world?
	

	How did this link to your perception of the public world?
	

	How do these ideas resonate with your own view of the world?
	


1. Provide a short extract from your chosen text in the table below.
Table 19 – extract from chosen text
	Extract that you will discuss in your letter

	


1. Analyse the extract from your chosen text in the table below.
Table 20 – analysing your chosen extract
	Question about extract
	Your notes

	What is the intention of the writer in this extract?
	

	Who is the target audience?
	

	What are the main ideas?
	

	How has language been used in this extract to convey ideas and craft meaning?
	

	How has the language in the extract been used to make the reader think and feel?
	

	How or why did this text and extract have an impact on you or the way you view the world?
	


With a partner, explain why you have chosen this extract and this text. Take turns sharing your perspectives about the text and the author you have chosen to write to and why.


[bookmark: _Toc206505306][bookmark: _Toc215816280]Core formative task 1 – letter to an author
Student note: to assist you in gathering your ideas for this task, draw on the scaffolds and activities provided in Phase 2, activity 10 – preparing for Core formative task 1.
In your writing journal you will write a 200 to 400-word letter to the author of a text you have read and enjoyed. The letter should emphasise how this text has had a significant impact on you or shaped your view of the world today.
Planning to write
1. Choose a text you have read independently or studied in class. This may include the poetry of Jazz Money.
Return to your notes from Phase 2, activity 10 – preparing for Core formative task 1. You should consider how your chosen text has
1. expanded your understanding of the world
challenged your thinking
1. led you to agree with or challenge the view of the world shown in the text
1. influenced the way you think about particular parts of life or your own writing
1. inspired you by the way they have used the power of language to make their audience think and feel.
1. Use Phase 2, activity 10 – preparing for Core formative task 1 to analyse and reflect on an extract of writing that represents the impact your chosen text has had on your life or view of the world. Identify how the extract
1. shaped your understanding of the power of language, reading and writing
1. has impacted on your life or view of the world
1. may be provocative or inspiring
reflects the power of the text in its entirety to shape your understanding of the world and the role of literature.
1. Plan your letter. You may use Phase 2, resource 3 – letter writing scaffold to structure your ideas.
Drafting a response
1. Compose a draft of the letter to your chosen author.
Editing and revising
1. Use the feedback provided in Phase 2, activity 11 – peer feedback scaffold to edit and revise your letter.
1. Refine your letter in response to peer feedback and complete a final copy.
1. Submit it to your teacher for feedback.

[bookmark: _Toc206505307][bookmark: _Toc215816281]Phase 2, resource 3 – letter writing scaffold
Teacher note: this scaffold can be used or adapted by students as they plan and draft Core formative task 1 – letter to an author. Further support for teaching the structure of letter writing can be found in the department’s Transport me to the ‘real’ – Year 8, Term 2.
The table below outlines the structural and language features of a letter.
Table 21 – letter writing scaffold
	Scaffold structure
	Content to include in each part

	Opening structure
	Date
To
From

	Salutation
	Dear [author]

	Introduction (paragraph 1)
	Begin with a pleasantry, such as ‘I hope this letter finds you well.’
Briefly introduce yourself
State the purpose of your letter – that you are writing to them as the author of a text you have read and enjoyed

	Overview of influence (paragraph 2)
	Describe the influence of the text on you as a reader
Explain how this text has changed your view of life or of writing

	Specific details (paragraph 3)
	Refer to the extract, including examples and discussion of how this has impacted on you as a reader

	Conclusion (paragraph 4)
	Concluding statement. You may
thank the author for their work
acknowledge their influence or the impact of the text had on you.

	Sign off
	Close the letter with a polite sign off, such as ‘Yours sincerely’
Sign your name




[bookmark: _Toc206505308][bookmark: _Toc215816282]Phase 2, activity 11 – peer feedback scaffold
Teacher note: peer feedback should be a structured process where students evaluate the work of their peers to provide valuable feedback. For further advice consult the department’s Feedback practices and strategies.
1. Use the following table as a scaffold for your peer feedback discussion.
Table 22 – peer feedback scaffold
	Peer feedback prompts
	Notes for peer – be positive and constructive

	How clearly did the writer explain their intended audience and purpose? Provide an example from their response that shows this.
	

	In what ways did the writer articulate how the text influenced their view of the world? Identify any moments where this could be developed further.
	

	How effectively did the writer explain the impact of the author’s language choices in the extract? Comment on the strength of their analysis and suggest one area for improvement.
	

	How well does the tone convey gratitude and respect? Point to specific phrases that support your evaluation or could be refined.
	

	Give 2 pieces of positive feedback.
	

	Provide 2 areas for improvement, or ‘feed forward’.
	


[bookmark: _Toc148708458][bookmark: _Toc206505310]

[bookmark: _Toc215816283]Phase 3a – engaging personally, analytically and critically with texts – Core text 2 – Pearson
In the ‘engaging personally, analytically and critically with texts’ phase, students engage closely with the core texts. Students develop insights into the world around them, enhancing their understanding of themselves and the lives of others while deepening their appreciation for reading and writing. Students explore how texts use language forms, features and structures to represent a range of contexts and perspectives. This builds their understanding of how authors use codes and conventions to represent their perspective and personal style. Students respond critically and creatively. They compose in a range of modes, expressing an informed personal understanding of the codes and conventions of persuasive and discursive texts.
In this phase students will apply pre-reading strategies to develop an understanding of context. They will use reading strategies to analyse language features, text structures and stylistic choices of persuasive and discursive texts. Students will consider how ‘Noel Pearson’s eulogy for Gough Whitlam’ incorporates the text features of both persuasive and discursive texts. This critical engagement allows students to appreciate how the language forms and features of persuasive and discursive texts shape perspectives. This will assist students to compose and refine their own personal responses in preparation for completing core formative tasks and the formal assessment.
Phase 4 and 5 activities have been integrated into Phase 3a to support students to develop their compositions in preparation for the formal assessment task. This is identified at the start of activity instructions using the name (Integrated Phase [number of phase]).


[bookmark: _Toc215816284][bookmark: _Toc206505311]Phase 3a, resource 1 – understanding context in ‘Eulogy for Gough Whitlam’
Teacher note: the ‘Eulogy for Gough Whitlam’ contains references to complex historical events and people that may be unknown to students. This resource provides a quick reference guide to assist you to unpack the text.
Table 23 – historical figures in ‘Eulogy for Gough Whitlam’ by Noel Pearson
	Historical figure or event
	Explanation of the context to assist understanding

	Gough Whitlam
	Gough Whitlam was the 21st Prime Minister of Australia, serving from December 1972 to November 1975. His Labor government introduced significant changes, such as universal healthcare (now called Medicare), ending conscription and establishing new agencies such as Aboriginal Affairs. In 1975 he became the only Australian Prime Minister dismissed by the Governor-General. This was highly controversial.

	Paul Keating
	Paul Keating was the 24th Prime Minister of Australia from 1991 to 1996. Keating led a Labor government which introduced reforms such as the Native Title Act 1993, which recognised Indigenous land rights.

	Joh Bjelke-Petersen
	Joh Bjelke-Petersen was a member of the Country Party (later the National Party) Queensland’s longest-serving premier. Bjelke-Petersen’s leadership was marked by significant economic development in Queensland. However, administration faced criticism for its handling of public protests and civil liberties. In the late 1980s, he lost office following the Fitzgerald Inquiry, which exposed widespread corruption in his government.

	Aboriginal reserve
	Aboriginal reserves were part of broader policies aimed at controlling and segregating Aboriginal peoples from the white Australian population. The lives of Aboriginal peoples living in reserves were tightly controlled, including their movement, employment and even family life. Many families were forced to move to these reserves. This led to significant disruptions to their culture and societies.

	1967 referendum
	The referendum proposed that the Federal Government should make laws for Aboriginal and Torres Strait Islander peoples. It also proposed that they should be included in population counts for constitutional purposes. Nearly 91% of voters said ‘Yes’ to these proposals. This was a significant step towards equality and acknowledgment of First Australians as full citizens.

	Racial Discrimination Act
	The Racial Discrimination Act 1975 (RDA) aims to promote equality and prevent discrimination based on race, ethnic origin or immigrant status. It makes it unlawful to treat someone unfairly in various areas of public life due to their racial background.

	Eddie Mabo
	Eddie Mabo was a Torres Strait Islander activist and a pivotal figure in Australian history, best known for his landmark role in the Mabo case. This case led to the High Court of Australia’s 1992 decision to overturn the doctrine of terra nullius – the idea that Australia was ‘nobody’s land’ before British colonisation. This ruling recognised the land rights of Aboriginal and Torres Strait Islander peoples. It paved the way for the Native Title Act of 1993.

	Woodward Royal Commission
	The commission recommended significant reforms. These included the establishment of the Aboriginal Land Councils and legislation to restore Aboriginal ownership of land. This led to the first Australian law to recognise land rights for First Peoples.

	‘What did the Romans ever do for us anyway?’
	This refers to the famous scene from Monty Python's film Life of Brian. This film is a comedy satirising religious extremism. Reg, the leader of the People’s Front of Judea, sarcastically asks, ‘What have the Romans ever done for us?’ expecting a negative response. Instead, his group lists numerous contributions, including sanitation, education, irrigation, roads and even peace. Noel Pearson applies this statement to the impact of Gough Whitlam on his life and on Australian society.




[bookmark: _Toc215816285]Phase 3a, activity 1 – revisiting the features of persuasive and discursive texts
Teacher note: use student responses to this activity as a formative assessment opportunity or pre-test to determine student knowledge and understanding of the features of persuasive and discursive texts. The data gathered from this activity can be used to inform how you adjust pace and complexity, or group students in future learning.
Student note: in answering the following questions you will need to draw on prior learning from previous years studying English. This activity will help your teacher determine your knowledge of persuasive and discursive text features.
1. Complete the table below, defining common features of persuasive texts.
Table 24 – common features of persuasive texts
	Persuasive text feature
	Definition and example

	emotive language
	

	ethos
	

	evidence
	

	high modality words
	

	logos
	

	pathos
	

	rhetoric
	


1. Complete the table below, defining common features of discursive texts.
Table 25 – common features of discursive texts
	Discursive text features
	Definition and example

	figurative language
	

	lower modality words
	

	personal anecdotes
	

	personal voice
	

	rhetorical devices
	




[bookmark: _Toc206505312][bookmark: _Toc215816286]Phase 3a, activity 2 – developing an understanding of ‘Eulogy for Gough Whitlam’
Teacher note: teachers can read The Sydney Morning Herald article Gough Whitlam memorial: Noel Pearson delivers grand eulogy aloud. This can engage students and support them to deepen their understanding of the context of the speech.
1. Draw on your understanding of Core text 2 – ‘Eulogy for Gough Whitlam’ by Noel Pearson and The Sydney Morning Herald article to answer the following questions in your English book.
1. Outline what the eulogy is about.
1. What did you find most powerful about the eulogy?
1. What do you find most challenging? (For example, this could include not knowing who the people are, the vocabulary or the style of language.)
1. What did you learn about Australia’s past, the experiences of Aboriginal and Torres Strait Islander peoples and Gough Whitlam?
1. With a peer, discuss your responses to the questions above. Add to your notes based on your discussion.
1. Draw on this class discussion to complete the table below:
Table 26 – initial response to ‘Eulogy for Gough Whitlam’
	Questions
	Answers

	What is the purpose of this text?
	

	Who is the audience?
	

	What is the situation?
	

	Who was Gough Whitlam?
	

	Who is Noel Pearson?
	




[bookmark: _Toc206505314][bookmark: _Toc215816287]Phase 3a, activity 3 – exploring complex vocabulary in ‘Eulogy for Gough Whitlam’
Teacher note: after students have identified and defined unfamiliar words from the eulogy, they can engage in collaborative activities to consolidate their learning. For example, students could choose their ‘top 3’ words from the eulogy and put them into a hat. Students could then take it in turns to pull 2 words out of a hat and create a sentence using both words.
1. Complete the table below. To do this you should
1. Identify new or unfamiliar words from ‘Eulogy for Gough Whitlam’ by Noel Pearson. You may choose to work in groups, where each group focuses on 5 or 6 vocabulary terms, then shares them with another group.
Define each vocabulary word and practise using it in a sentence of your own. The first 2 examples have been done for you.
Table 27 – unfamiliar vocabulary in ‘Eulogy for Gough Whitlam’ by Noel Pearson
	Word
	Definition
	Practise using the word in a sentence

	capricious
	given to sudden and unaccountable changes of mood or behaviour
	Because of his capricious nature, Jeremy found it hard to keep a steady job.

	bureaucracy
	a system of government in which most of the important decisions are taken by state officials rather than by elected representatives
	Jane was fed up with all the red tape and bureaucracy.

	eulogy
	
	


[bookmark: _Toc206505315][bookmark: _Toc215816288]Phase 3a, activity 4 – refining nominalisation skills
Teacher note: this activity uses the gradual release of responsibility to provide students with the opportunity to practise nominalising verbs to improve their academic writing. This activity could be revisited and repurposed if needed in your class context.
Student note: this activity will explore the use of nominalisation to create formal register. The K–10 English Syllabus Glossary defines nominalisation as ‘a process of transforming actions or events (verbs) or descriptions of nouns and pronouns (adjectives) into things, concepts or people (nouns). It can also refer to the process of forming noun groups from clauses. Nominalisation is often a feature of texts that contain abstract ideas and concepts’ (NESA 2025).
1. As a class, read the example of how Pearson has used nominalisation in ‘Eulogy for Gough Whitlam’. The table below identifies an example of nominalisation and explains its effect.
Table 28 – example of nominalisation and its effect in ‘Eulogy for Gough Whitlam’
	Example of how Pearson has used nominalisation
	How the sentence might read without nominalisation
	Explanation of the effect of nominalisation

	‘This old man never wanted opportunity himself, but he possessed the keenest conviction (noun) in its importance (noun).’
	‘This old man had lots of opportunity himself, but he was convinced (verb group) that it was important (adjective).’
	Pearson’s use of nominalisation results in a more formal tone, resulting in an increased sense of authority and ethos.


Read the sentences below and highlight the examples of nominalisation.
1. ‘Only those who have known discrimination truly know its evil. Only those who have never experienced prejudice can discount the importance of the Racial Discrimination Act.’
‘It was this old man’s initiative with the Woodward Royal Commission that led to Prime Minister Fraser’s enactment of the Aboriginal Land Rights Northern Territory Act, legislation that would see more than half of the territory restored to its traditional owners.’
1. As a class, discuss the effect of nominalisation. How does the tone and register of the sentence change? Does nominalisation increase the power of Noel Pearson’s language to persuade the audience? Record the responses from the discussion in your English book.
1. With a partner, re-read parts of ‘Eulogy for Gough Whitlam’ by Noel Pearson to find another example of nominalisation.
With another pair, share your example and discuss what you think nominalisation does to the tone and register of the text. You might discuss the following questions.
1. Does it make it more formal or less formal?
Does it add authority to the speaker or make him sound like he is uncertain?
1. Make notes in your English book on how and why composers use nominalisation to create a formal or informal register.





[bookmark: _Toc206505316][bookmark: _Toc215816289]Phase 3a, activity 5 – unpacking language features in ‘Eulogy for Gough Whitlam’
Teacher note: support for explicit teaching with examples of the language and structural features in the eulogy can be found in the PowerPoint Phase 3a – text annotations – Pearson – 11.1. Students may use this PowerPoint as support to complete the table, then write analytical paragraphs using the Seldon method or ‘This does that’ structure. This method for textual analysis has been unpacked previously in Phase 4, resource 6 – Seldon method or This does that for textual analysis and Phase 4, activity 9 – Seldon method or This does that for textual analysis in Novel voices – Year 10, Term 1.
Student note: these activities will support you to analyse how Noel Pearson uses language to position his audience to respond, both intellectually and emotionally. After using the PowerPoint to analyse the text, complete the table below. Then use these notes to write one analytical paragraph using the Seldon method or ‘This does that’ structure. When using the Seldon method for composing complex sentences, experiment with using commas to connect textual evidence and language features to the effect statement. This can result in greater clarity and control of language.
1. Complete the table below by
1. finding examples from the eulogy of 3 language or structural features that were unpacked in the PowerPoint
1. explaining how each example conveys meaning
1. evaluating how and why it positions the reader.
1. An example has been provided for you, analysing and evaluating the use of emotive language in one example from the text:
Table 29 – unpacking language and structural features in ‘Eulogy for Gough Whitlam’
	Language or structural feature
	Example from the eulogy
	Explain the effect of this feature on meaning in the eulogy
	Evaluate how Pearson positions readers to think and feel

	Emotive language
	‘my signal honour today on behalf of more people than I could ever know, is to express our immense gratitude for the public service of this old man.’
	Emotive language evokes Pearson’s personal response, establishing his authority to speak of the impact of Whitlam’s government on his life.
	… positioning the audience to reflect on Whitlam’s legacy for all Aboriginal peoples and the wider Australian society, one that is based on equity and self-determination for all.

	
	
	
	

	
	
	
	

	
	
	
	


1. Choose one language or structural feature from the text. Use the notes in the table above to write a paragraph which explains and analyses how Noel Pearson uses language to convey meaning and position his audience.


[bookmark: _Toc206505317][bookmark: _Toc215816290]Phase 3a, resource 2 – using the Seldon method for writing
Teacher note: this resource can be provided to students as revision or additional support for Phase 3a, activity 5 – unpacking language features in ‘Eulogy for Gough Whitlam’.
Creating complex analytical sentences when analysing and evaluating texts.
The Seldon method for writing sentence structure is one that can be used to create complex analytical sentences.
The sentence structure is as follows:
This – ‘this’ refers to the textual evidence – example and device being analysed.
Does that – your ‘does that’ should begin with a synonym for the verb ‘shows’ and begin to explain the effect of your evidence within the text.
Doing that – you should then select another synonym for the verb ‘shows’ to begin this phrase, then explain the effect in relation to the question and/or author’s purpose.
The table below provides an example of how the Seldon method for writing can be used to analyse ‘Eulogy for Gough Whitlam’ by Noel Pearson.
Table 30 – example ‘this does that’ table for analysing the core text
	[bookmark: _Hlk195256857]This
	Does that
	Doing that

	The high modality and emotive language in ‘people like me … could not be more indebted to this old man’s foresight and moral vision for universal opportunity,’
	creates a tone of gratitude for the transformational leadership of Gough Whitlam, evoking the legacy of progress and human rights created,
	thus, Pearson champions bold, visionary leadership and condemns near-sighted bureaucratic decisions that limit social equity and progress.



[bookmark: _Toc206505318][bookmark: _Toc215816291]Phase 3b – engaging personally, analytically and critically with texts – Core text 3 – Garner
In the ‘engaging personally, analytically and critically with texts’ phase, students engage closely with the core texts. Students develop insights into the world around them, enhancing their understanding of themselves and the lives of others while deepening their appreciation for reading and writing. Students explore how texts use language forms, features and structures to represent a range of contexts and perspectives. This builds their understanding of how authors use codes and conventions to represent their perspective and personal style. Students respond critically and creatively. They compose in a range of modes, expressing an informed personal understanding of the codes and conventions of persuasive and discursive texts.
In this phase the core text is used to strengthen comprehension and literacy skills, as students explore the discursive article, ‘What makes me happy now’ by Helen Garner. Students analyse the language and textual features specific to persuasive and discursive forms. This deepens students’ conceptual understanding of the focus area through the core text, allowing them to demonstrate their knowledge and skills through a range of compositions.
Overall, this phase is designed to enhance students’ vocabulary, contextual understanding and analytical skills as well as offering opportunities to experiment with discursive writing. Through this phase, students build the capacity to appreciate, understand and respond to texts critically and creatively, setting the stage for their ongoing engagement with the core text and supporting their development as thoughtful readers and writers.
Phase 4 and 5 activities have been integrated into Phase 3b to support students to develop their compositions in preparation for the formal assessment task. This is identified at the start of activity instructions using the name (Integrated Phase [number of the phase]).

[bookmark: _Toc206505319][bookmark: _Toc215816292]Phase 3b, activity 1 – flipped learning – notes on the use of form
[bookmark: _Hlk196730858]Teacher note: students should have listened to the interview prior to this activity as homework. Use the flipped classroom method to apply the knowledge in a teacher-guided lesson. This supports student understanding of ‘the relationship between reader, writer, text and context, and how and why texts position readers’ (NESA 2024).
1. For homework, watch or listen to the appropriate slides in Phase 3b – In conversation – Money and van Neerven – Part 2 – 11.1.
1. As you engage with the interview, take notes using the table below. You may choose to include quotes. You may make notes on the relationship between the writing process and personal and public worlds.
Table 31 – note-taking space for In conversation podcast
	Questions and key words
	Notes and ideas

	Summary and key takeaways (what might be relevant to you and your learning?)
	

	Quotes from the interview
	




[bookmark: _Toc215816293]Phase 3b, activity 2 – What is the difference between persuasive and discursive texts?
[bookmark: _Toc162527895]Teacher note: further reading on textual hybridity can be found in the department’s Exploring the speculative – Year 9, Term 4, Novel voices  – Year 10, Term 1 and Digital stories – Year 10, Term 4.
Student note: the following glossary definitions from the English K–10 Glossary of persuasive, discursive and hybrid texts have been provided to support with this activity.
Persuasive text – texts designed to convince a reader of a particular opinion or way of thinking on an issue. A persuasive text may express an opinion while discussing, analysing and/or evaluating an issue.
Discursive text – texts whose primary focus is to explore an idea or variety of topics. These texts involve the discussion of an idea(s) or opinion(s) without the direct intention of persuading the reader, listener or viewer to adopt any single point of view.
Hybrid text – composite texts resulting from combining elements from different genres, styles and modes.
1. For homework, use Core text 2 – ‘Eulogy for Gough Whitlam’ by Noel Pearson to identify features and examples of persuasive, discursive and hybrid texts.
Table 32 – analysing persuasive, discursive and hybrid texts
	Type of text
	Features and examples from ‘Eulogy’
	Features and examples from Helen Garner article

	Persuasive text
	
	

	Discursive text
	
	

	Hybrid text
	
	


1. Read Core text 3 – Helen Garner on happiness: ‘It’s taken me 80 years to figure out it’s not a tranquil, sunlit realm’.
1. Based on your initial reading of the text, complete the final column of the table above. Make notes in the column identifying features and giving examples from Helen Garner’s article that may be typical of persuasive, discursive and hybrid texts.


[bookmark: _Toc206505321][bookmark: _Toc215816294][bookmark: _Hlk196159307]Phase 3b, activity 3 – developing contextual understanding of Helen Garner on happiness
Teacher note: Helen Garner is an octogenarian who is known for her observational non-fiction as well as fictional writing. A member of the ‘baby boomer’ generation, her writing has been controversial at times. The activities below are designed to encourage students to think critically about the potential relevance for young people and to make connections to the focus area.
Student note: Core text 3 – Helen Garner on happiness: ‘It’s taken me 80 years to figure out it’s not a tranquil, sunlit realm’ is a short essay that was published online in the Guardian Australia website. It is published in the ‘Culture’ section of the website as part of the series ‘What make me happy now’.
1. Explore the Guardian Australia website and do some independent research to complete the table below. The first row has been completed for you as a model.
Table 33 – developing contextual understanding for ‘Helen Garner on happiness’
	Question
	Answer
	Evidence

	Who is the target audience for the Guardian Australia online newspapers?
	Guardian readers are typically more progressive in their social views and may be more aligned with the left in politics. They tend to be an educated readership.
	The Guardian website has an associated website called Media Studies, aimed at A-level students (HSC equivalent). It says, ‘Founded in 1821, The Guardian is a British daily newspaper with a liberal tradition.’ and ‘The phrase “Guardian reader” is often used to describe a left-wing and liberal point of view.’

	What is the context for the ‘What makes me happy now’ essay series? When and why was it begun?
	
	

	Who is Helen Garner?
	
	

	Why might readers be interested in Helen Garner’s perspective on happiness?
	
	

	Why might a teacher select an essay by Helen Garner for students to study as part of ‘Reading to write: Transition to English Advanced’?
	
	


[bookmark: _Toc206505322]

[bookmark: _Toc215816295]Phase 3b, activity 4 – unpacking language and structural features in Helen Garner ‘on happiness’
Teacher note: support for explicit teaching of the language and structural features used can be found in the PowerPoint Phase 3b – text annotations – Garner – 11.1. Examples for the table in this activity have been provided in Phase 3b, resource 1 – defining language and structural features of discursive texts.
1. Complete the table below by
1. finding examples from the article of 3 language or structural features that were unpacked in the PowerPoint
explaining the effect of each example on meaning
evaluating how and why it positions the reader.
1. An example has been provided for you below. It analyses and evaluates the opening ‘hook’ that begins the text.
Table 34 – language devices and structural features in ‘Helen Garner on happiness’
	Language and/or structural feature
	Example from the article
	Explain the effect on meaning
	Evaluate how Garner positions readers to think and feel

	Opening ‘hook’
The ‘hook’ contains rhetorical questions
	‘What is happiness, anyway? Does anybody know? It’s taken me 80 years to figure out that it’s not a tranquil, sunlit realm …’
	The rhetorical questions create an opening ‘hook’ using simple and direct language. Garner’s statement that she has been considering the question for 80 years adds ‘ethos’ to her writing, as her age implies wisdom and depth of knowledge.
	This use of language positions the reader to trust Garner’s authority to write about this topic as she has been considering the question for such a long time.

	
	
	
	

	
	
	
	

	
	
	
	


1. Choose one language or structural feature from the text. Use the notes in the table above to write a paragraph which explains and analyses how Garner uses language to convey meaning and position the audience.
[bookmark: _Toc206505323][bookmark: _Toc215816296]Phase 3b, resource 1 – defining language and structural features of discursive texts
Teacher note: this resource provides definitions and examples from Helen Garner’s discursive text for terms used in Phase 3b, activity 4 – unpacking language and structural features in Helen Garner ‘on happiness’. Unless otherwise stated, the definitions below have been taken from the Glossary in the English K–10 Syllabus (NESA 2022) and other syllabus glossaries.
The table below identifies some of the language and structural features that may be found in a discursive text. It includes definitions and examples from Garner’s online article.
Table 35 – definitions of language and structural features of discursive texts
	Language and structural features
	Definitions
	Examples from Helen Garner ‘on happiness’

	Colloquial language
Text from Vocabulary.com, Copyright ©1998-2025 Vocabulary.com, Inc. All rights reserved.
	‘Colloquial language is casual and conversational: it’s the difference between “What are you going to do?” and “Whatchagonnado?”
The word colloquial comes from the Latin word colloquium, which means “speaking together”.’
	‘footy coach’
‘our chooks’
‘getting a mullet and a gig singing jazz in a bar’

	Register
	The degree of formality or informality of language used for a particular purpose or in a particular social setting.
	Garner’s article combines more formal language such as ‘tranquil, sunlit realm’ combined with informal contractions in ‘it’s fluid, it’s evasive, it’s out of reach’. Her use of colloquialisms also creates a more informal register.

	Lexical cohesion
	The use of word associations to create links in texts. Examples of links are the use of repetition of words, pronouns, synonyms, antonyms and words that are related, such as by class and subclass.
	The repeated personal pronoun ‘it’ and ‘it’s’ creates lexical cohesion within paragraph 2. This pronoun refers back to the noun ‘happiness’ in her opening question, ‘What is happiness anyway?’.

	Coherence
Text from Vocabulary.com, Copyright ©1998-2025 Vocabulary.com, Inc. All rights reserved.
	‘When something has coherence, all of its parts fit together well. An argument with coherence is logical and complete – with plenty of supporting facts. 
Coherence comes from a Latin word meaning “to stick together”.’
	The opening rhetorical question ‘What is happiness, anyway? Does anybody know?’ is explored throughout the article.
Garner’s thesis sets up her concept that happiness comes from ‘moments of intense awareness’. Examples of these are given throughout the text.

	Thesis
Text from Vocabulary.com, Copyright ©1998-2025 Vocabulary.com, Inc. All rights reserved.
	‘The noun thesis has more than one important sense to it. One definition of thesis is that it is the most important or foundational idea of an argument, presentation, or piece of writing. But it can also mean a large work of art, criticism, or scientific research that represents original research and is generally the final requirement for an academic degree.’
	Garner’s thesis is that happiness is, ‘fluid … evasive … out of reach’.
She posits that happiness might be found in ‘small, random stabs of extreme interestingness … moments of intense awareness … and gladness that they exist …’

	Anecdotes
Text from Vocabulary.com, Copyright ©1998-2025 Vocabulary.com, Inc. All rights reserved.
	‘A short, amusing true story …
The roots of anecdote lie in the Greek word anekdota, meaning “unpublished”.’
	Garner includes a series of anecdotal observations of everyday life in Melbourne, such as ‘On a shop window, somewhere up in Coburg: “Halal Meats, All the Fishes and Groceries”.’

	Verb
	A word that tells what is happening. Different types of verbs include:
action verbs: They danced ...
thinking verbs: I forgot ...
feeling verbs: We like ...
saying verbs: He whispered ...
relating verbs: They are ....
	… when I notice I’m moving very slowly from task to task
Realising that I have an enormous vocabulary …
… muttering between clenched teeth
… hoping that someone else will die
Resentment is like taking poison

	Verb group
	A group of words built around a verb.
Verb groups:
may include auxiliary verbs (‘helping’ verbs used to indicate tense or modality), for example, ‘I am going soon. I must leave before dark.’
can contain 2 or more verbs, for example, ‘The wolf huffed and puffed.’
are sometimes referred to as a complex verb or compound verb.
	In ‘Resentment is like taking poison and hoping that someone else will die’, ‘is’ serves as an auxiliary verb. It helps establish a comparison between resentment and taking poison.
‘laughing and sighing’ juxtaposes 2 different emotional responses – joy and melancholy. This creates imagery and enhances the rhythmic flow of the text.
‘striding down the steps into my kitchen.’ Here, ‘striding’ and ‘down’ together form a compound verb that conveys action and movement.

	Expanded verb group
	A main verb that is preceded by one or more auxiliary or modal verbs to provide detail or precision.
	In ‘I’m going to settle for small, random stabs of extreme interestingness’, the verb ‘settle for’ is expanded by the modifiers ‘small’, ‘random’ and ‘extreme interestingness’. This emphasises her acceptance of a more simple, everyday form of happiness.

	Subject–verb agreement
	Occurs when the writer or speaker selects the correct verb for the noun or noun group to which it is referring. For example, The bike was here (and not, The bike were here).
	In ‘I plan to keep writing them down’, the singular subject ‘I’ agrees with the singular verb ‘plan’.

	Noun groups
	A group of words built around a noun.
Noun groups:
include a noun and any words that modify it
may include articles, adjectives and other modifiers
operate the same way as a single noun in the structure of a sentence.
	The simple noun group ‘small, random stabs’ captures the essence of Garner’s approach to finding happiness. The adjectives ‘small’ and ‘random’ provide specificity. They suggest that moments of joy are spontaneous and fleeting. This choice of words reflects her acceptance of the unpredictability of happiness.

	Expanded noun groups
	An extended group of words that provide rich or detailed information about the noun.
	‘Words that people choose, their accidentally biblical turns of phrase.’
This expanded noun group adds layers of meaning. It suggests that everyday language can carry deeper significance. This highlights Garner’s fascination with language and its power to evoke emotion and connection.

	Noun–verb agreement
	Occurs where the correct verb is selected for the noun or noun group to which it is referring. For example:
A singular subject has a singular verb: the apple is cold.
A plural subject has a plural verb: these apples are cold.
	‘A family who, in the Age death notices, salutes their father in two words …’
‘My grandsons, who once curled in my lap and sucked their thumbs …’

	Discourse
Text from Vocabulary.com, Copyright ©1998-2025 Vocabulary.com, Inc. All rights reserved.
	An extended communication (often interactive) dealing with some particular topic.
	Garner engages with the topic of happiness through personal reflection and narrative style. Discourse, for Garner’s text, refers to the way language is used to communicate ideas and construct meaning.

	Intertextuality
	The various ways in which texts may be understood to draw meaning from one another, either by explicit, implied or inferred reference.
	Garner’s text includes biblical allusions in her introduction. She also makes a literary allusion when mentioning an art critic on Delacroix.

	Connective
	A word or group of words used to connect clauses and sentences. A connective is commonly a conjunction, a preposition or an adverb.
	In ‘laughing and sighing’, the conjunction ‘and’ indicates that both actions are happening simultaneously. This builds cohesion within the text.

	Causal connective
	A word or groups of words used as a cohesive device between sentences, when explaining how something works or why something happens.
	‘So I’m not going to spend what’s left of my life hanging round waiting for it.’

	Conditional connective
	A word, or groups of words, that describes the condition that needs to be met for something to happen. This may be in the form of a word ‘if’ or phrase ‘in this case’.
	‘Maybe they’ll lead me somewhere good before I shrivel up and blow away.’ Although ‘maybe’ is not a traditional conditional connective like ‘if’, it serves a similar purpose. The possibility of finding happiness is conditional on her living long enough.

	Temporal connective
	A word or group of words that indicates when something is happening, for example, first, next, finally, before, after, then.
	‘Twenty minutes into a bout of gardening, when I notice I’m moving very slowly from task to task.’




[bookmark: _Toc215816297]Phase 3b, activity 5 – responding creatively to ‘what makes me happy’
[bookmark: _Toc206505324]Teacher note: this activity is also included as the final activity in the PowerPoint Phase 3b – text annotations – Garner – 11.1. You will need to provide students with sticky notes or pieces of paper to complete this activity.
1. On the sticky notes provided, write down
1. What made you happy as a child?
What made you happy last week?
What makes you happy today?
What will make you happy in a year from now?
1. In small groups, share what you have written on your sticky notes.
1. As a group, organise your sticky notes into groups or categories. For instance, based on
1. time – all the childhood memories together, all the current memories together
experience – all the family memories together, all the holidays together
topic – memories of food together, or sport together.
1. Using the title ‘what makes us happy now’, compose a poem with the statements on your sticky notes. Begin each line with ‘Happiness is …’
1. Once you have completed your poem, with the peers in your group, discuss
1. the overall effect of your poem
how your poem makes you feel about the power of language to express personal, social, historical and/or cultural meanings
how you structured your poem
why you chose to structure your response that way.
1. In your writing journal, compose a 150 to 200-word response summarising your groups’ discussion. This response should use appropriate metalanguage for reflecting on the language, form and structure of your poem.

[bookmark: _Toc215816298]Phase 3b, activity 6 – reflecting on a discursive work sample
1. Read Student work sample – Part A – discursive response – ‘What do I want to do with my life’ from the Student assessment samples –11.1.
2. Use the table below to
1. identify the features of this work sample that are typical of the discursive forms and features
1. provide an example from the work sample
1. reflect on how you might implement these language forms and features into your own discursive writing
1. experiment with this feature by drafting your own sentence using the form or feature identified.
Table 36 – reflecting on an annotated work sample
	Features of annotated discursive work sample
	Example
	How this might support my own writing
	Experiment with this feature in my own sentence

	The discursive work sample opens with a rhetorical question to hook the reader’s attention.
	‘What do you want to do with your life?’
	I might start with an anecdote and then a rhetorical question to make my main ideas really clear from the beginning.
	‘The other day I was procrastinating, avoiding doing my English homework. I started thinking. … What am I going to do with my life?’

	personal pronouns
	
	
	

	
	
	
	

	
	
	
	



[bookmark: _Toc206505325][bookmark: _Toc215816299]Phase 3b, activity 7 – writing the introduction to a discursive text
Teacher note: the scaffold below may support teachers in the explicit teaching strategy of chunking and sequencing learning. Students use Garner’s article as a model to write an introduction on the same topic, before moving on to a topic of their own choice.
Student note: it is important to remember that there is no one formula for writing effectively, and that ‘discursive’ texts can be very varied. The table below is a guide to help you include some of the typical forms, features and structures of discursive texts.
1. Revisit Helen Garner’s discursive essay to complete the table below. This will become a scaffold to plan an introduction to a discursive text on the topic ‘What makes me happy now?’
Table 37 – planning and writing the introduction to your own discursive text
	Question or instruction
	Your response to the question or instruction

	How does Helen Garner use her introduction to hook the reader and establish the main ideas that she plans to discuss?
	

	Discuss the title ‘What makes me happy now’ with a partner then make notes on your own ideas about this topic.
	

	Using Garner’s article as a model, write the first sentence of your own discursive text on ‘What makes me happy now?’ This should be a ‘hook’ designed to engage the reader.
	

	Write the second and third sentences of an opening paragraph of your own discursive text on ‘What makes me happy now?’ Make sure that your thesis or main idea is clearly stated.
	

	Write one or 2 more sentences to finish your introduction. These sentences should preview some of the main ideas you will explore in your discursive writing.
	




[bookmark: _Hlk195777397][bookmark: _Toc206505326][bookmark: _Toc215816300]Core formative task 2 – discursive response
Teacher note: Core formative task 2 – discursive response is designed to support students to explore the power of language to shape and influence meaning. They will write a short response exploring an issue of their choice. Explore Brainstorming to support students to generate ideas.
Student note: engagement with this core formative task will prepare you to compose a discursive response for Part A of your formal assessment.
Task
In your writing journal, you will draft a 300 to 500-word discursive response that explores your chosen topic or issue. The target audience for your discursive response is a reader of The Guardian online newspaper. The purpose is to make the reader think and reflect on your chosen topic or issue. This might be an issue important to you personally or a topic of concern to wider society.
Selecting a topic
1. Choose a topic to explore in your discursive response. You may
1. expand on the introduction you wrote in Phase 3b, activity 7 – writing the introduction to a discursive text on ‘What makes me happy now?’
choose the topic explored in the Student work sample – Part A – discursive response – ‘What do I want to do with my life?’
choose another topic from a class brainstorm of topics or issues with a range of diverse or interesting perspectives.
1. Consider how these topics explore or use the power of language to shape and influence meaning.
1. Select one topic to explore in your own discursive writing.
Investigating your chosen topic
1. In your English book, brainstorm possible evidence and examples you could draw on to support a discursive text exploring your chosen topic.
1. Consider how these topics explore or use the power of language to shape and influence meaning.
1. Research some information or details you could use to substantiate your evidence and examples.
Planning to write
1. Use the planning template below to make notes in point form, planning how you will organise your evidence into paragraphs.
Table 38 – planning template for discursive response
	Paragraph
	Discursive forms, features and structure to use
	Supporting evidence

	Introduction or opening
	
	

	Perspective 1
	
	

	Alternate perspective or consideration
	
	

	Closing
	
	


Drafting a response
1. In your writing journal, compose a 300 to 500-word discursive response that explores your chosen topic, using the evidence and structure from your plan.
Editing and revising
1. Use Phase 3b, activity 6 – reflecting on a discursive work sample or the student-facing rubric from the Assessment – 11.1 to reflect on your use of discursive forms, features and structures.
1. Edit and revise your draft response, focusing on varied sentence structure to express multiple or diverse perspectives on the chosen topic.
1. Exchange your draft with a peer and use Phase 3b, activity 8 – using marking criteria to peer-assess – discursive to give and receive feedback on your draft discursive response.
1. Apply peer feedback to your draft.
1. Submit your revised draft to your class teacher for feedback.
[bookmark: _Toc206505327][bookmark: _Toc215816301]
Phase 3b, resource 2 – supporting independent investigation
Teacher note: you can learn more about the CRAP model by reading Critical thinking tools – the CRAP test.
Below is a resource to support students to think critically about the reliability of independent investigation.
Table 39 – the CRAP model for critical thinking
	What CRAP stands for
	What the student is looking for

	Currency
	How current is the information?
When was the information published?
Has the information been revised or updated
Is the information current or out of date for the topic?

	Reliability
	How reliable is the information?
Have you looked at a variety of sources in addition to and/or before looking at this one?
Who is the intended audience?
Suggested sites to begin investigation:
Google Scholar (academic papers, peer reviewed journals)
State Library of NSW (access to newspapers, academic journals, encyclopedias and data bases)
ABC Education (Australian focus, fact checked and student friendly resources)
National Library of Australia (historical newspapers, government documents and other cultural content)
The Ethics Centre (ethical issues for discursive and persuasive writing)
Youth Action NSW (youth issues, community change and leadership in NSW)
ReachOut Australia (trusted mental health, youth issues and wellbeing research)

	Authority
	Who is the author and what are their credentials?
Who is the author/publisher/sponsor?
Are the author’s credentials or organisational affiliations given? What are they?
Is the author affiliated with a particular organisation, institution and so on?

	Purpose and Point of view
	What is the purpose of the information?
From whose point of view is the information coming?
Is the information fact? Opinion? Propaganda? Advertisement? Argumentative? Informative? Persuasive?
Is the point of view impartial? Biased?
Are there political, religious, institutional, social, economic or personal biases? Who benefits from the information?



[bookmark: _Toc206505328][bookmark: _Toc215816302]Phase 3b, activity 8 – using marking criteria to peer-assess – discursive
1. Use the table below as a scaffold to provide feedback to a peer on their draft discursive response.
Table 40 – peer feedback template
	Aspect of response
	Descriptor (circle ONE)
	Positive feedback
	Area of future focus for revision

	piece of writing using forms, features and structures of discursive texts
	effective
clear
relevant
basic
elementary
	
	

	demonstration of understanding of the chosen topic
	extensive
thorough
sound
some
attempts
	
	

	use of language to communicate powerful ideas and/or evoke an emotion
	effective
clear
sound
variable
attempts
	
	

	control of language and structure appropriate to audience, purpose and context
	highly developed
well-developed
sound
basic
limited
	
	



[bookmark: _Toc206505329][bookmark: _Toc215816303][bookmark: _Hlk196730718]Phase 4 – connecting critically and deepening conceptual understanding of the focus area and the texts
In the ‘connecting critically and deepening conceptual understanding of the focus area and the texts’ phase, students extend their conceptual understanding of textual codes and conventions and style. By engaging with the model texts, students enhance their understanding of themselves and the lives of others while deepening their appreciation for reading. This process encourages students to explore how texts can represent a range of contexts and perspectives, which is crucial for building their ‘knowledge to appreciate, interpret, analyse and evaluate the ways texts convey complex ideas, relationships, endeavours and scenarios’.
Students deepen their conceptual understanding of style, perspective and context and code and convention as they experiment with reading and writing strategies to examine language features, text structures and stylistic choices in discursive, imaginative and reflective texts. As they develop their understanding and use of form and structure, students also enhance their ability to respond critically and creatively to texts.
Throughout this phase, students will develop their evaluative and reflective skills and be inspired through their own experimentation with written expression. They will make connections between core texts, and between texts and their own writing, in line with the overarching conceptual focus outlined in the syllabus. This engagement in the writing process will foster a deeper understanding of language and its impact on shaping experiences and perspectives.
In this program aspects of Phase 4 have been integrated into Phases 3a and 3b. Additionally, aspects of Phase 6 activities have been integrated into Phase 4 to support students to develop their compositions in preparation for the formal assessment task. This is identified at the start of lesson sequences using the name (Integrated Phase [number of the phase]).


[bookmark: _Toc206505330][bookmark: _Toc215816304]Phase 4, activity 1 – flipped learning – notes on the writing process
Teacher note: this activity should be issued to students as a flipped learning homework task. Students will listen to the PowerPoint Phase 4 – In conversation – Money and van Neerven – Part 3 – 11.1 themselves and then apply their knowledge in a teacher-guided lesson.
1. For homework, watch or listen to Phase 4 – In conversation – Money and van Neerven – Part 3 – 11.1.
1. Use the table below to make notes as you listen to the author interview. You may choose to include quotes from the interview and make notes on why these quotes were interesting.
Table 41 – Cornell note-taking on the writing process
	Questions and key words
	Notes and ideas

	Summary and key takeaways (what might be relevant to you and your learning?)
	

	Quotes from the interview
	




[bookmark: _Toc206505331][bookmark: _Toc215816305]Phase 4, activity 2 – unpacking a model imaginative text
Teacher note: students will require copies of Phase 6, resource 2 – annotated student work sample – Part A – imaginative response – ‘The Purges’ to complete this task.
1. Read the model imaginative response in Phase 6, resource 2 – annotated student work sample – Part A – imaginative response – ‘The Purges’.
2. As you are reading, replicate the table below in your English book. Identify 3 to 5 additional aspects of language, form or structure from the text.
Table 42 – examining language, form and structure in a model text
	Language, form or structure of imaginative writing
	Example from the ‘The Purges’
	Explanation of how this device makes you think and feel

	Title and date
	‘The Purges
Jakarta, 15th October 1965’
	The title ‘The Purges’ has violent connotations. The sub-heading gives a specific place and time. This establishes genre and context for audiences before they begin to read this response.

	Elaborated noun groups
	‘Aman scuffles down the street, Molenvliet West, tossing the bright pink, tendril-covered fruit, the Rambutan from hand to hand.’
	

	Recurring motif
	
	


[bookmark: _Toc206505332][bookmark: _Toc215816306]Phase 4, activity 3 – experimenting with creating a sense of place in imaginative writing
Teacher note: the purpose of this writing task is to give students an opportunity to develop their skills in creating a setting that evokes an emotion and/or positions the reader to connect imaginatively with the text.
Student note: a sentence fragment is a group of words that resemble a sentence but is incomplete.
1. Use the table below to compose sentences or sentence fragments experimenting with language devices to describe a setting of your choice. You might choose a familiar setting from our own life, or to research and create an historical setting. Examples from ‘The Purges’ have been provided as examples.
Table 43 – experimenting with language devices to create your own imaginative setting
	[bookmark: _Toc206505333]Example from model text
	[bookmark: _Toc206505334]Language device(s)
	[bookmark: _Toc206505335]Experiment in your own writing based on your chosen setting

	‘Stains imprinted in the wall of the cracked buildings point their knobbly fingers in accusation.’
	Visual imagery and personification
	… her legs swinging as she sat on the low 1970s pebblecrete wall …
… the grey concrete pillar looming over her …

	‘… it is as if it is etched onto the backs of his eyelids. Each time he blinks the wet paint trickles further down …’
	Personification and precise diction
	

	‘Ahead, perched on a narrow stool in the grassy strip between the street and the canal, a man pounds cardamon pods with a worn stone pestle.’
	Extended noun groups with adverbial phrases and embedded adjectival clauses
	

	‘Crunching dirt beneath his rubber sandals supports the percussive layers, as the smoke from a cigarette in his tired hands becomes the incense flitting over his head in the Pendopo.’
	Cumulative listing, also referred to as asyndeton
	

	‘His stomach tugging at his heart, Aman tries to shake the red graffiti from his mind, but it is as if it is etched onto the backs of his eyelids.’
	Emotive language and symbolism
	

	‘Mr Darmawan’s prune-like face crinkles further into itself as it cracks into a stiff smile.’
	Alliteration and humour
	


[bookmark: _Hlk195522306]

[bookmark: _Toc206505337]
[bookmark: _Toc215816307]Phase 4, activity 4 – experimenting with point of view to convey perspective
Teacher note: unless indicated otherwise, the examples below are taken from Phase 6, resource I – student work sample – Part A – imaginative response – ‘The Purges’ and Phase 6, resource 3 – annotated student work sample – Part B – reflection – ‘The Purges’.
Student note: point of view is defined as: ‘The position from which the information and events of a text are intended to be perceived by its audience. Point of view is constructed through the narrator, voice or images of the text and by characters or voices presented within it. Point of view should not be confused with the term “perspective” or with notions of opinion’ (NESA 2022). Examples from Phase 6, resource 1 – student work sample – Part A – imaginative response – ‘The Purges’ are used in the table below to illustrate different types of narrative point of view. Note that this work sample is mostly written from the third-person limited point of view.
1. Complete the table below making notes on how each point of view or narrative technique conveys perspective or positions the reader to respond.
1. Then write sentences or sentence fragments experimenting with using each point of view in your own imaginative writing. The first row has been done for you as an example.
Table 44 – point of view and narrative techniques
	Point of view or narrative technique
	Example
	Effect on perspective
	Experiment in your own writing

	First-person point of view – first-person pronouns are used, so the reader is positioned to see events through the eyes of the character telling the story (Literary Terms n.d.).
	‘It’s taken me 80 years to figure out that it’s not a tranquil, sunlit realm …’ (Garner 2023)
‘I sought to use the power of language to immerse the reader imaginatively into my setting – Jakarta in 1965.’
	The reader is positioned to empathise with the speaker and connect with their experiences.
	I wandered down the dusty main street of Nyngan, my head burning in the sun.

	Second-person point of view – in second person, the narrator is speaking to the reader. This point of view is often used in poems, speeches, instructional writing and persuasive articles (Literary Terms n.d.).
	‘What is happiness, anyway? Does anybody know? It’s taken me 80 years to figure out that it’s not a tranquil, sunlit realm at the top of the ladder you’ve spent your whole life hauling yourself up, rung by rung’ (Garner 2023).
	
	

	Third-person point of view – with third-person point of view, the narrator is describing events as if they are a spectator, using third-person pronouns. If the narrator is a character in the story, the reader experiences what he or she observes as the story unfolds (Literary Terms n.d.).
	This paragraph effectively combines explanation, analysis and reflection.
	
	

	Limited point of view – in limited third person, the narrator sees only what is in front of him/her, a spectator of events as they unfold and unable to read any other character’s mind.
	‘Aman scuffles down the street, Molenvliet West, tossing the bright pink, tendril-covered fruit, the Rambutan from hand to hand. His deep eyes follow its rhythm.’
	
	

	Omniscient point of view – an omniscient narrator sees all, much as an all-knowing God of some kind. He or she sees what each character is doing and can see into each character’s mind.
	‘Ahead, perched on a narrow stool in the grassy strip between the street and the canal, a man pounds cardamon pods with a worn stone pestle.’
	
	

	Free indirect discourse – this is a narrative technique that applies to the third-person point of view. It is when the narrator writes from the third-person perspective with the intimacy of the first person, providing the reader with that character’s interior thoughts, feelings and conflicts, even though the story is not narrated by that character.
	‘His stomach tugging at his heart, Aman tries to shake the red graffiti from his mind, but it is as if it is etched onto the backs of his eyelids. Each time he blinks the wet paint trickles further down, forming a tepid pool of red indictment on the gravel. Blink. A pool that spreads. Blink. Any careless man could step in it. Blink. A trail of red footprints leading to Aman’s front door.’
	
	



[bookmark: _Toc215816308]Phase 4, activity 5 – experimenting with foreshadowing
Student note: foreshadowing is a literacy device that hints or suggests something is going to happen. It can be evoked though the setting or by showing the character’s reactions and emotions. Foreshadowing can enhance audience engagement by creating suspense. It can also create cohesion and unity across the text.
1. Think of an outdoor setting not at your home (for instance a street, sportsground, beach, shopping mall or bush track).
2. Use the table below to write some sentences or sentence fragments experimenting with
1. a subtle sense of foreshadowing, hinting that something is going to happen
1. a tone of anticipation
1. a subtle mood of foreboding.
Table 45 – experimenting with foreshadowing in your own imaginative writing
	Example from model text
	Language and structural features
	Experiment in your own writing

	His lazy gaze trails down to the dark shadows splayed on the crunching earth beneath his rubber sandals. The shadows dance like a puppet show against the sprawling picket of cement and tin structures flanking the canal.
	Complex sentence using vivid visual and auditory imagery: ‘the crunching earth beneath his rubber sandals’.
Cultural allusions creating an authentic Javanese setting: ‘the shadows dance like a puppet show’.
	She sat on the low concrete wall outside the Greater Union in Burelli Street, the 1970s pebblecrete digging into the back of her laddered stockings. She could hear the boys’ voices echoing from the Crown Street Mall …

	‘There was another raid today, Aman.’
	Dialogue
	

	Aman scuffles down the street, Molenvliet West, tossing the bright pink, tendril-covered fruit, the Rambutan from hand to hand.
	Verbs and verb groups
	

	Any careless man could step in it. Blink. A trail of red footprints leading to Aman’s front door.
	Free indirect discourse
	

	A defiant red scrawl: NASAKOM SALAMANYA.
... etched onto the backs of his eyelids….
… a tepid  pool of red indictment...
A trail of red footprints leading to Aman’s front door.
	Motif
	

	… clinging on to the stable gum like a sinner to the Koran.
	Allusion
	

	He takes a deep breath, the moist Jakarta air filling his lungs, and allows the street sound to be swallowed in the memory.
	Emotive language
	

	Splattered against the Kebon Jeruk mosque,
A defiant red scrawl: NASAKOM SALAMANYA.
	Symbolism
	




[bookmark: _Toc206505338][bookmark: _Toc215816309]Phase 4, activity 6 – structure of a short imaginative response
Teacher note: this resource can be provided to students or adapted to provide additional student support for how to structure a short imaginative response.
Student note: when composing a short imaginative text, it may be useful to use the following approaches to structuring your response.
· Explode a moment: slows down the narrative and gives a sensory experience to the reader.
· Vignette: a short piece of writing that clearly expresses the typical characteristics of something or someone.
· Temporal shift: refers to a deliberate change in time frame within a narrative.
· Hybridity: the blending of different elements, genres, styles or cultural influences within a single work.
1. Make notes on how each different feature of narrative structure or form can be used in a short imaginative text. The definition for each feature of narrative structure or form is given in the student note above.
Table 46 – how features of structure or form can be used in short imaginative texts
	Feature of structure or form
	How they can be used in a short imaginative text

	Explode a moment
	

	Vignette
	

	Temporal shift
	

	Hybridity
	


[bookmark: _Toc206505339][bookmark: _Toc215816310]Core formative task 3 – imaginative response
Teacher note: Core formative task 3 – imaginative response is designed to support students to explore the power of language to shape and influence meaning. Students might use the WWWWWH template in the Digital Learning Selector to support this activity.
Student note: draw on aspects of the drafts from your experimentation with language to support you with this core formative task. Engagement with this core formative task will prepare you to compose an imaginative response for Part A of your formal assessment.
Task
In your writing journal you will write a 300 to 500-word imaginative extract that focuses on a moment in time. The target audience for the imaginative response is a reader of (the fictional) Voices of Australian Youth online literary magazine, aimed at an audience of young adult and adult readers. The purpose is to create a setting that evokes an emotion and positions your reader to connect imaginatively with the text. Use one of the following prompts as the first line of your imaginative response:
‘if I write …’
‘The magnificence of lightning …’
‘One of our chooks crouches and shivers and tramples with her feet when I open the gate …’
‘He’s a tail-light, a pin-point, and he’s gone …’
Planning to write
1. Revisit Core text 1 – ‘if I write a poem’ by Jazz Money and Phase 6, resource 1 – student work sample – Part A – imaginative response – ‘The Purges’ to identify the key features of imaginative writing found in the text(s).
Complete the table below for your short imaginative response, making notes brainstorming how you might include each of the following in your response
1. detailed and engaging imagery
1. symbolism or a motif
1. foreshadowing
1. cumulative listing, also referred to as asyndeton
1. extended noun groups with adverbial phrases and embedded adjectival clauses.
Table 47 – brainstorm for short imaginative response
	Aspect of your imaginative response
	Draft ideas for inclusion in your response

	Setting and place
	

	Authentic character
	

	Detailed and engaging imagery
	

	Foreshadowing
	

	Symbol or motif
	

	The power of language to shape and influence meaning
	


When planning your imaginative piece, you may
1. expand on the sentences or sentence fragments you created in Phase 4, activity 3 – experimenting with creating a sense of place in imaginative writing or Phase 4, activity 5 – experimenting with foreshadowing
focus your planning on one of the perspectives you created in Phase 4, activity 4 – experimenting with point of view to convey perspective
create an entirely new response.
Drafting a response
1. In your writing journal, draft a 300 to 500-word imaginative response, using the opening prompts provided. Your response could be the opening to an imaginative piece, an extract or a vignette.
Editing and revising
1. Self-assess your response, using the Part A student-facing rubric from Assessment – 11.1 to reflect on your use of imaginative forms, features and structures.
1. Edit and revise your imaginative response, applying the feedback provided.
1. Exchange drafts with a peer and use Phase 4, activity 7 – using marking criteria to peer-assess – imaginative.
1. Apply the feedback from your peer.
1. [bookmark: _Toc169692764]Submit your revised draft to your class teacher for feedback.



[bookmark: _Toc206505340][bookmark: _Toc215816311]Phase 4, activity 7 – using marking criteria to peer-assess – imaginative
1. Use the table below as a scaffold to provide feedback to a peer on their draft imaginative response.
Table 48 – peer feedback template
	Aspect of response
	Descriptor (circle ONE)
	Positive feedback
	Area of future focus for revision

	piece of writing using forms, features and structures of imaginative texts
	effective
clear
relevant
basic
elementary
	
	

	demonstration of understanding of how to compose an engaging imaginative response
	extensive
thorough
sound
some
attempts
	
	

	use of language to communicate the power of language to shape or influence meaning
	effective
clear
sound
variable
attempts
	
	

	control of language and structure appropriate to audience, purpose and context
	highly developed
well-developed
sound
basic
limited
	
	


1. Use the scaffold above to reflect on your own writing. Make notes for self-assessment and points for improvement in your own imaginative texts.

[bookmark: _Toc206505341][bookmark: _Toc215816312]Phase 5 – composing critically and creatively in response to the focus area and texts
[bookmark: _Toc206505342]In the ‘composing critically and creatively in response to the focus area and texts’ phase, students focus on reflection and evaluation of a variety of texts. In this phase, students engage critically and creatively with the core texts and their own discursive and imaginative responses to reflect on the relationship between reading and writing. Students will develop insights into the world around them, deepening their understanding of themselves and the lives of others while enhancing their enjoyment of reading. They focus on their own role as composers and writers, as they experiment with reflection writing to examine language features, text structures and stylistic choices in discursive and imaginative texts. This critical engagement allows them to appreciate how these elements shape ideas and perspectives, allowing them to refine their personal responses in preparation for Part B of their assessment.
Throughout this phase, students will investigate how composers use codes and conventions for effect, and they will experiment with composing and reflecting on discursive and imaginative text forms. Students will deepen their evaluative skills when writing for specific audiences, contexts and purposes, and the ways they can use language forms, features and structures in their own writing. This process aligns with the overarching focus outlined in the syllabus, fostering a deeper understanding of language and its impact on shaping experiences and perspectives.
Through explicit, targeted English language study, students will build their vocabulary to appreciate, understand and reflect on texts while planning, drafting and refining their own written and spoken work. By engaging with aesthetically, stylistically and conceptually rich texts, they will enhance their enjoyment of reading and strengthen their personal voice as writers.
In this program aspects of Phase 5 have been integrated into Phases 3b and 4.


[bookmark: _Toc215816313]Phase 5, activity 1 – recording initial ideas on reflective writing
Student note: NESA’s Glossary (2024) defines ‘reflection’ as ‘the thought process by which students develop an understanding and appreciation of their own learning. This process draws on both cognitive and affective experience.’
In English, you are asked to reflect on the cognitive aspect of learning. A reflection should explain the links between your conceptual, structural, technical and language features and conventions in relation to the intended audience and purpose of your writing.
1. Complete the table below detailing your understanding of the purpose and features of reflective writing.
Table 49 – revising the features of reflective writing
	Questions
	Your notes and response

	What does it mean to reflect?
	

	What is a reflection in the context of English?
	 

	What kinds of information need to go into reflective writing?
	

	How can reflections be structured?
	

	What are some of the language features used in reflective writing?
	

	In my reflective writing, how do I balance my discussion of the core texts I have used as models, and discussion of my own writing?
	


[bookmark: _Toc206505343][bookmark: _Toc215816314]Phase 5, activity 2 – reflecting on own draft compositions
Student note: this task asks you to reflect on all the compositions drafted across this term, before you select one to develop for Part A of your formal assessment.
1. Think back over all the pieces of writing you have drafted throughout the term.
1. Complete the table below, making notes about
1. your intended audience and purpose
1. the quality of the text. (Was it successful in achieving its purpose?)
Discuss your choice with your teacher or a peer, explaining why you evaluated each text the way you did, and consider feedback on how your writing choices supported – or limited – your ability to meet the intended audience and purpose.
Table 50 – reflecting on compositions across the term
	Draft writing tasks across this term
	Audience
	Purpose
	Brief evaluation of the text’s quality

	Phase 1, activity 2 – defining ‘aesthetics’ – to use as the stimulus for a short piece of imaginative writing
	
	
	

	Quick writes in response to Jazz Money and Ellen van Neerven author interviews
	
	
	

	Core formative task 1 – letter to an author
	
	
	

	200-word eulogy for an influential person of your own choosing
	
	
	

	Core formative task 2 – discursive response
	
	
	

	100 to 200-word paragraph describing a significant place or setting
	
	
	

	100 to 200-word paragraph developing a character
	
	
	

	Core formative task 3 – imaginative response
	
	
	

	Other pieces of journal writing
	
	
	



[bookmark: _Toc206505344][bookmark: _Toc215816315]Phase 5, activity 3 – exploring what a good reflection looks like
1. As a class read and discuss Phase 6, resource 3 – annotated student work sample – Part B – reflection – ‘The Purges’.
1. Complete the table below identifying effective features of a reflection and making notes on how this can be applied to your own writing. The first row has been done for you as a model.
Table 51 – understanding what a good reflection looks like
	Feature of reflective writing
	Example from model text
	Personal consideration of how this can be applied in own reflective writing

	Structure
Opening and introduction
Supporting paragraphs
Closing and conclusion
	The introduction opens with, ‘I sought to use the power of language to immerse the reader imaginatively into my setting – Jakarta in 1965.’
The body paragraphs are focused on: the significance of the title, the sense of place evoked by the setting, the use of imagery, allusions, uneven syntax and the ending.
The conclusion re-states the purpose of the writing in Part A and conveys a strong personal voice in, ‘This terrible time in Indonesian history is not well known amongst Australians. Overall, I hope that I have used the power of language to change that a little bit.’
	I plan to start my reflection with a clear statement that links to the set question in the assessment and clearly conveys my purpose.
I will ensure that each paragraph focuses on one language or structural feature. I will support my body paragraphs with textual references to my chosen core text as well as quotations from my own writing.
I will sum up with a statement of how I have achieved my purpose. I will make sure I use a strong personal voice and high modality language.

	Content
Links to own composition
Links to core text(s)
Acknowledgement of audience
Outline of purpose
	
	

	Style
Personal voice
Register and tone
Modality
Inclusion of textual evidence and examples
	
	



[bookmark: _Toc206505345][bookmark: _Toc215816316]Phase 5, activity 4 – preparing for Core formative task 4 – reflective response
Teacher note: completing the planning table below will help students prepare for Core formative task 4 – reflective response and Part B of their formal assessment. You might also use the scaffolded support provided in Phase 5, activity 2 – reflecting on own draft compositions and Phase 6, resource 3 – annotated student work sample – Part B – reflection – ‘The Purges’ to assist with this task.
1. Complete the table below to plan your own piece of reflective writing that will become Core formative task 4 – reflective response.
Table 52 – planning your own reflective writing
	Instructions
	Your notes and ideas

	Choose which piece of your own extended writing you will be reflecting on.
	

	What was the purpose of this piece of writing?
	

	Who is the intended audience for this piece of writing?
	

	In point form, summarise your main ideas.
	

	Which core text was the model for this piece of writing?
	

	Which aspects of the core text influenced your writing?
(Your answer should focus on language forms and features or structural features rather than concepts in the core text.)
	

	Summarise which language forms and features, inspired by the core text, you used in your own writing.
	

	Identify language device one.
Evidence from your own writing, to demonstrate your use of this language form or feature.
	

	Identify language device 2.
Evidence from your own writing, to demonstrate your use of this language form or feature.
	

	Identify language device 3.
Evidence from your own writing, to demonstrate your use of this language form or feature.
	




[bookmark: _Toc206505346]
[bookmark: _Toc215816317]Phase 5, activity 5 – the language of evaluation
Teacher note: this activity has been developed to support students to use evaluative language when composing reflective texts.
1. Complete the table below, practising ways to use various evaluative language devices for composing reflective texts.
Table 53 – the language of evaluation
	Evaluative language device
	Definition
	Example of evaluative language device
	Your turn to experiment

	Modality
	The degree of necessity, possibility, intention and ability.
	In future writing, I will develop my use of … (implies intention)
	

	Modal verbs, nouns and adjectives
	Indicates the degree of necessity, possibility, intention and ability.
	It is certain that the writer achieved their purpose (modal adjective)
certain (modal adjective)
	

	Personal pronouns for reflecting
	Indicates the participant.
	I was inspired (first-person reflective tone)
My audience (shows clarity in purpose and reflection on intent)
	

	Causal connectives for explanation
	Causal connectives introduce subordinate clauses and identify what has been done and the result.
	‘I therefore did not explicitly spell out the violence …’ (infinitive form functioning as cause/purpose)
	

	Past or present tense
	Verb forms which refer to actions or states in the time in which they occurred.
	This evokes Aman’s poverty (present tense)
I used, I chose (past tense)
	

	Sequencing words or temporal connectives
	Progress ideas across sentences and paragraphs in order of time.
	I also used allusions (shows the order of events in time)
Through subtle foreshadowing and third-person limited perspective (shows order of ideas)
	

	Complex noun groups
	Provide information adding complexity and conciseness.
	The bright pink, tendril covered fruit (descriptive modifiers and appositive)
The power of language to immerse the reader (abstract noun phrase with purpose clause)
The character’s experience of marginalisation (possessive and abstract noun group)
	



[bookmark: _Toc206505347][bookmark: _Toc215816318]Phase 5, activity 6 – drafting the introduction to a piece of reflective writing
Student note: it is important to remember that there is no set formula for effective reflective writing. The table below is just a guide to help you ensure that you include some of the typical structural features of reflective texts, in your own writing.
1. Use the template below to draft the introduction to a piece of reflective writing
Table 54 – drafting the opening to your own reflective writing
	Instructions
	Your draft response

	Identify the piece of writing you have chosen to reflect on and identify its text type.
	

	Explain the purpose and audience of your piece of writing.
	

	Briefly summarise the thesis or main idea in your writing.
	

	Identify the core text(s) that you drew on as a model for your own writing and explain why you chose this text(s).
	

	Preview some of the language forms and features in the core text that you drew on as inspiration for your own writing.
	


[bookmark: _Toc206505348][bookmark: _Toc215816319]Core formative task 4 – reflective response
Teacher note: Core formative task 4 – reflective response is designed to support students to reflect on their own knowledge and skills as writers and to use appropriate metalanguage and textual forms to reflect on the processes of writing.
Student note: reflect on aspects of the drafts from your compositions across this unit to support you with this core formative task. Engagement with this core formative task will prepare you to compose a discursive response for Part B of your formal assessment.
Task
In your writing journal, you will write a 300 to 500-word reflective response on one of the compositions you have crafted this term. The purpose is to reflect on your knowledge and skills as a writer and to use language appropriate to reflecting on the processes of writing. This task aims to develop your evaluative skills as you reflect on your compositional choices in one extended piece you have written throughout the program. You should also consider your own growth as a reader and writer.
1. In your reflective response, you should evaluate
1. how you have used language to appeal to your chosen audience
how you have communicated your purpose
how you have used language features, text structures and stylistic choices to shape ideas and convey perspectives in your writing
which aspects of the core text(s) (language, form or structure) you have incorporated into your own composition
your own writing, including textual evidence.
Planning to write
1. Use Phase 5, activity 2 – reflecting on own draft compositions to reflect on the pieces of writing you have drafted across this term. Use this activity to select one piece to reflect on.
1. Use Phase 5, activity 4 – preparing for Core formative task 4 – reflective response to plan your reflective response.
Drafting a response
1. You can use Phase 5, activity 6 – drafting the introduction to a piece of reflective writing to support your drafting process.
1. As you draft your response, evaluate how you have
1. used language to appeal to your chosen audience
communicated your purpose
used language features, text structures and stylistic choices to shape your ideas and convey perspectives in your writing
used the core text(s) as inspiration
incorporated aspects of the core text(s) (language, form or structure) in your own composition
included textual evidence.
Editing and revising
1. Engage in a peer feedback discussion, using Phase 5, activity 7 – giving and receiving peer feedback.
1. Apply the feedback to refine your reflective response.
1. Submit your completed reflective response for teacher feedback.

[bookmark: _Toc206505349][bookmark: _Toc215816320]Phase 5, activity 7 – giving and receiving peer feedback
1. In pairs, exchange
1. the draft extract on which you wrote your reflection
1. your draft reflection.
2. Read the 2 texts.
3. Using the table below, engage in a discussion with your peer. Record their responses in the second column.
Table 55 – peer feedback discussion on reflective writing
	Question
	Your peer’s response

	Summarise what you believe is the main message of my piece of writing.
	

	In this draft, is my explanation of the following clear:
purpose
intended audience
main ideas.
	

	Can you see any other language forms and features in my writing you think I should evaluate in my reflection?
	

	What is the one aspect of my draft you think works well?
	

	What is one thing you think I can improve?
	


[bookmark: _Toc206505350][bookmark: _Toc215816321]Phase 6 – preparing the assessment
[bookmark: _Toc152254595][bookmark: _Toc156556357][bookmark: _Toc156805574][bookmark: _Toc159593270]In the ‘preparing the assessment’ phase, students are supported to complete the formal assessment, including assessment preparation. Students should be supported to collaboratively explore the audience, purpose, context and form of the task in relation to the syllabus. This ongoing assessment process can act as a wellbeing check for students. Activities associated with this phase have been integrated concurrently within Phases 2, 4 and 5.
In addition to covering content, and refining students’ responses, strategies dedicated to assessment support must also include the delivery of the knowledge and skills associated with composing in the targeted form. Elements of this phase should include processes for ensuring equity and validity through meeting NESA’s Principles of effective assessment. This supports students engage in a recursive compositional process involving planning, monitoring, revising and reflecting. This supports student ownership of the responses they compose.
The phase supports both the experimentation within formative tasks and the preparation for the formal assessment. They are not meant to be completed consecutively, nor are they a checklist. They should be introduced when required, running concurrently within the other phases. Some may take a few minutes in a once-off lesson, others will need to be repeated. Some may require an entire lesson. All will need to be adapted to suit the specific class context. 
The teacher recognises students’ prior understanding of assessment practices but should use this phase as an opportunity to deepen awareness of aspects that may have challenged students during the preparation of other assessment tasks. These may include understanding instructions, being aware of the demands of marking criteria, or using samples to improve their response.

[bookmark: _Toc206505309][bookmark: _Toc215816322][bookmark: _Toc165015650][bookmark: _Toc206505351]Phase 6, activity 1 – how to isolate and deconstruct key terms of the question
1. Read Assessment – 11.1.
1. Locate the information in the notification to complete the table below.
Table 56 – assessment notification details
	Assessment detail
	Answer

	What date has the task been issued?
	

	When is the task due?
	

	What is the weighting of the task?
	

	How and where will the task be submitted?
	

	How many of your pieces of writing will you submit for this task?
	

	What is the required number of words for each part?
	

	Who is the audience for your writing for this task?
	

	What is the context of the task?
	

	What do you need to do in Part A of the assessment task?
	

	What do you need to do in Part B of the assessment task?
	


1. After you have located the information above, clarify anything you have not understood with your teacher.
1. Complete the table below to summarise your understanding of the task and its requirements.
Table 57 – summary of the assessment notification and requirements
	Steps to complete
	Space to record your notes

	Summarise the task components.
	

	List the steps you will need to take to complete.
	

	Identify your strengths which will help you to complete this task successfully.
	

	Identify what you will need to improve in to do well in this task, using SMART goals.
	





[bookmark: _Toc215816323][bookmark: _Toc206505353]Phase 6, resource 1 – student work sample – Part A – imaginative response – ‘The Purges’
[bookmark: _Hlk214461966]The Purges
Jakarta, 15th October 1965
Aman scuffles down the street, Molenvliet West, tossing the bright pink, tendril-covered fruit, the Rambutan from hand to hand. His deep eyes follow its rhythm. It pushes up, through the dense air, a Betawi dancer spinning to the sound of the gamelan. (The Betawi mask dance is a theatrical form of dance and drama of the Betawi people in Jakarta, Indonesia.)
His lazy gaze trails down to the dark shadows splayed on the crunching earth beneath his rubber sandals. The shadows dance like a puppet show against the sprawling picket of cement and tin structures flanking the canal. One shadow of a five o’clock tree coaxes Aman’s eye, up, up, up the shadow branches’ path. Stains imprinted in the wall of the cracked buildings point their knobbly fingers in accusation. Aman turns his head to follow the Shadow’s gesture. His breath gets stuck in his throat.
Splattered against the Kebon Jeruk mosque,
A defiant red scrawl:
NASAKOM SALAMANYA.
Nasakom forever. (The abbreviated term for the president Sukarno’s political concept of ‘nationalism, religion, communism’, becoming increasingly polarising.)
Pale skin speeds past in a motorcar. Whips Aman’s face away from the road, the car only a few inches away from his face. A cloud of black stench erupts from the steel cylinder at its buttocks. Spluttering. Crouching. Aman staggers off the gravel, the soft belly of the rambutan safe in his white-knuckled grip.
‘Hei!’ he croaks after the stuttering bumper of the car. Shaking his head, he turns back to trudge home.
His stomach tugging at his heart, Aman tries to shake the red graffiti from his mind, but it is as if it is etched onto the backs of his eyelids. Each time he blinks the wet paint trickles further down, forming a tepid pool of red indictment on the gravel. Blink. A pool that spreads. Blink. Any careless man could step in it. Blink. A trail of red footprints leading to Aman’s front door.
Aman crosses the road, the major minor fusion of the day’s Gamelan rehearsal echoing in his head. He takes a deep breath, the moist Jakarta air filling his lungs, and allows the street sound to be swallowed in the memory.
Crunching dirt beneath his rubber sandals supports the percussive layers, as the smoke from a cigarette in his tired hands becomes the incense flitting over his head in the Pendopo. (A traditional Indonesian gazebo-like structure designed for cultural use, providing shelter from the sun and rain while facilitating ceremonies such as Gamelan performances.) The steaming sizzle from a vendor’s burning hot pan and waft of shallots, shrimp and coconut tantalises Aman, jolting him back into reality, back to the red scrawl. Aman shudders.
Ahead, perched on a narrow stool in the grassy strip between the street and the canal, a man pounds cardamon pods with a worn stone pestle.
Aman’s face lights up as though touched by the Jakarta sun.
‘Mr Darmawan!’ (Darmawan is given the title, ‘Mr’ due to the Dutch colonial influence on his family. As education became increasingly Westernised during [and following] the colonial period, Indonesian notions of civility and language altered and diversified.)
The figure pauses, turning around with rheumatic slowness.
Mr Darmawan’s prune-like face crinkles further into itself as it cracks into a stiff smile. ‘Aman! How are you, my boy?’ His teeth are bloody red, or else cracked and weary, black as if rotted, clinging on to the stable gum like a sinner to the Koran.
‘I am well!’ calls Aman, hurrying closer, rambutan clutched tightly in hand. ‘I have just come from rehearsal at the Pendopo.’
Mr Darmawan’s tiny eyes glisten. ‘Very good, good ...’ he looks away, hesitates. ‘There was another raid today, Aman.’
Aman shuffles his weight from one sandal to the other, staring intently at his dusty feet. ‘Did you …’ he pauses. Then, in one hurried breath, ‘Did you see it?’ a beat of silence.
‘I mean, do you know who it was this time?’ Aman cannot shake the image behind his eyelids, of rubber sandals trekking red paint through the street, a trail leading to his door.
‘No,’ He tilts his head, eyes piercing the crown of Aman’s head. ‘I did not see it.’ The boy nods. ‘But, Aman … I have a sense …’
He trails off, clutching at one of the seven figures on the cord around his neck, tracing the wooden carving of a monkey with a knobbly finger.
Aman looks up, meeting this man of the rakyat in his beetly eyes. (Rakyat – Bahasa Indonesian term for ‘the people’.)
There is a strange, sad glint in them. Red as his betel-stained teeth. He looks away.
‘Go home, anak laki-laki.’ (An Indonesian term meaning ‘youngster’.)



[bookmark: _Toc215816324]Phase 6, resource 2 – annotated student work sample – Part A – imaginative response – ‘The Purges’
Teacher note: the following annotated work sample is designed to provide one example of a completed composition that aligns with the Part A assessment task requirements. It is designed to model ‘What a good one looks like’ and has the characteristics of an A-range response.
Table 58 – annotated student work sample – Part A – imaginative response – ‘The Purges’
	Student work sample
	Annotations in relation to the marking criteria

	The Purges
Jakarta, 15th October 1965
	The title and sub-title are effective in foreshadowing the central theme of the piece. This text imaginatively evokes the place and time leading up to Suharto’s anti-communist purges and the mass killings of 1965 to 1966.

	Aman scuffles down the street, Molenvliet West, tossing the bright pink, tendril-covered fruit, the Rambutan from hand to hand. His deep eyes follow its rhythm. It pushes up, through the dense air, a Betawi dancer spinning to the sound of the gamelan. (The Betawi mask dance is a theatrical form of dance and drama of the Betawi people in Jakarta, Indonesia.)
	This response is effective in establishing a relevant and engaging third-person point of view. Aman’s young age effectively symbolises innocence. The inclusion of Indonesian language increases the authenticity and authority of this student’s response.
Specificity in imagery is created through the effective use of noun groups, such as specific place names and imagery of Indonesian fruit.
The recurring motif of music is introduced. This symbolises complex ideas of cultural identity and connection. Allusions are effectively used to evoke an authentic sense of place and position the reader to empathise with the Javanese people.

	His lazy gaze trails down to the dark shadows splayed on the crunching earth beneath his rubber sandals. The shadows dance like a puppet show against the sprawling picket of cement and tin structures flanking the canal. One shadow of a five o’clock tree coaxes Aman’s eye, up, up, up the shadow branches’ path. Stains imprinted in the wall of the cracked buildings point their knobbly fingers in accusation. Aman turns his head to follow the Shadow’s gesture. His breath gets stuck in his throat.
	Third-person limited point of view is effectively used. This positions the reader to empathise with the protagonist. The image of ‘rubber sandals’ and visual imagery of the buildings creates a sense of poverty. This showcases this student’s extensive understanding of the power of language.
Highly developed skills in using imagery are shown here. Traditional shadow puppets are used to allude to Javanese culture.
The shadow and stains on the building are personified. This creates a sense of foreboding through a metaphor of political threat.
Emotive language such as ‘stains’, ‘cracked’ and ‘accusation’ are used. Together with the 2 short sentences at the end of the paragraph, this effectively creates suspense. This paragraph demonstrates an extensive knowledge of figurative language.

	Splattered against the Kebon Jeruk mosque,
A defiant red scrawl:
NASAKOM SALAMANYA.
Nasakom forever. (The abbreviated term for the president Sukarno’s political concept of ‘nationalism, religion, communism’, becoming increasingly polarising.)
	Strong verbs evoke the sense of danger, while ‘red’ historically alludes to communism, it can also symbolise violence. This shows an extensive knowledge of imaginative writing.
Historical allusions create an authentic setting and pique the reader’s interest. The footnotes add authenticity and educate readers about Indonesia’s recent history. These footnotes demonstrate the student’s extensive understanding of context.

	Pale skin speeds past in a motorcar. Whips Aman’s face away from the road, the car only a few inches away from his face. A cloud of black stench erupts from the steel cylinder at its buttocks. Spluttering. Crouching. Aman staggers off the gravel, the soft belly of the rambutan safe in his white-knuckled grip.
	The imagery of a European person in a powerful car, combined with emotive verbs, juxtapose Aman’s poverty and powerlessness with the powerful Western car. This effectively symbolises the racial and class divisions in Javanese society.
The recurring motif of the rambutan symbolises innocence, connection and hope. This shows highly developed skills in using imaginative structure.

	‘Hei!’ he croaks after the stuttering bumper of the car. Shaking his head, he turns back to trudge home.
	The car is personified to emphasise its power. Aman’s protest is shown as powerless. The verb ‘trudge’ effectively evokes his will to survive.

	His stomach tugging at his heart, Aman tries to shake the red graffiti from his mind, but it is as if it is etched onto the backs of his eyelids. Each time he blinks the wet paint trickles further down, forming a tepid pool of red indictment on the gravel. Blink. A pool that spreads. Blink. Any careless man could step in it. Blink. A trail of red footprints leading to Aman’s front door.
	Imagery of Aman’s physical reactions are used to show the emotional impact of the threatening graffiti. The red paint of the graffiti becomes a recurring motif, effectively symbolising blood and danger. The repetition of ‘Blink’ creates suspense.
The imagery of red footprints leading to Aman’s front door creates cohesion. It effectively connects the political unrest with a threat to his own family.

	Aman crosses the road, the major minor fusion of the day’s Gamelan rehearsal echoing in his head. He takes a deep breath, the moist Jakarta air filling his lungs, and allows the street sound to be swallowed in the memory.
	This paragraph effectively contrasts the suspense of the previous paragraph with a memory of his Gamelan rehearsal. The imagery of music symbolises the harmony and tolerance of Jakarta society. This shows highly developed skills with figurative language.

	Crunching dirt beneath his rubber sandals supports the percussive layers, as the smoke from a cigarette in his tired hands becomes the incense flitting over his head in the Pendopo. (A traditional Indonesian gazebo-like structure designed for cultural use, providing shelter from the sun and rain while facilitating ceremonies such as Gamelan performances.) The steaming sizzle from a vendor’s burning hot pan and waft of shallots, shrimp and coconut tantalises Aman, jolting him back into reality, back to the red scrawl. Aman shudders.
	This passage weaves sensory images of the sounds of the street with the memory of gamelan music. This symbolises the connection between modernity and traditional cultural expression. The musical imagery creates a hopeful tone of calm and connection, which is effectively juxtaposed with the violent imagery of the red graffiti.
The auditory and olfactory imagery of street food vividly evokes a sense of place. This effectively creates the setting and positions the reader to engage imaginatively.
The imagery of the graffiti intrudes on Aman’s thoughts, subtly evoking the ever-present danger.

	Ahead, perched on a narrow stool in the grassy strip between the street and the canal, a man pounds cardamon pods with a worn stone pestle.
	The introduction of a second character shows the life and community of the working people of Jakarta, while the noun groups create specific imagery of traditional spices. These descriptive details demonstrate extensive knowledge of context.

	Aman’s face lights up as though touched by the Jakarta sun.
‘Mr Darmawan!’ (Darmawan is given the title, ‘Mr’ due to the Dutch colonial influence on his family. As education became increasingly Westernised during [and following] the colonial period, Indonesian notions of civility and language altered and diversified.)
	The image of the sun functions as a symbol of hope and emotional renewal. Its brightness contrasts with the surrounding shadows, highlighting Aman’s brief moment of warmth and optimism within an otherwise bleak setting.
The use of the exclamation mark creates a tone of excitement in Aman’s dialogue, showing the affection and connection between the characters.

	The figure pauses, turning around with rheumatic slowness.
Mr Darmawan’s prune-like face crinkles further into itself as it cracks into a stiff smile. ‘Aman! How are you, my boy?’ His teeth are bloody red, or else cracked and weary, black as if rotted, clinging on to the stable gum like a sinner to the Koran.
	Like Aman, Mr Darmawan is a character without political power or class status. This effectively positions the reader to empathise with the working-class people.
Highly developed skills in the use of sensory imagery and dialogue are used to evoke the character of Mr Darmawan. The affectionate emotive language effectively evokes the connection between the people.
Allusions to Islam create a sense of authenticity in the setting.

	‘I am well!’ calls Aman, hurrying closer, rambutan clutched tightly in hand. ‘I have just come from rehearsal at the Pendopo.’
	The verb effectively shows Aman’s excitement and their friendly relationship. The recurring motif of the rambutan symbolises innocence.

	Mr Darmawan’s tiny eyes glisten. ‘Very good, good ...’ he looks away, hesitates. ‘There was another raid today, Aman.’
	The ellipsis and use of hesitation effectively evokes the sense of danger and threat among the people.

	Aman shuffles his weight from one sandal to the other, staring intently at his dusty feet. ‘Did you …’ he pauses. Then, in one hurried breath, ‘Did you see it?’ a beat of silence.
‘I mean, do you know who it was this time?’ Aman cannot shake the image behind his eyelids, of rubber sandals trekking red paint through the street, a trail leading to his door.
	Aman’s body language shows his discomfort. The hesitation, loss of eye contact and pauses evoke the feeling of danger in even talking about the raids. This section demonstrates extensive knowledge and understanding of characterisation within imaginative writing.
The recurring imagery of red paint creates coherence, effectively building up suspense in the piece once more.

	‘No,’ He tilts his head, eyes piercing the crown of Aman’s head. ‘I did not see it.’ The boy nods. ‘But, Aman … I have a sense …’
He trails off, clutching at one of the seven figures on the cord around his neck, tracing the wooden carving of a monkey with a knobbly finger.
	Ellipsis effectively evokes their shared feeling of impending threat. This danger is effectively evoked through the hesitant dialogue and image of Mr Darmawan clutching his good luck charm.

	Aman looks up, meeting this man of the rakyat in his beetly eyes. (Rakyat – Bahasa Indonesian term for ‘the people’.)
There is a strange, sad glint in them. Red as his betel-stained teeth. He looks away.
‘Go home, anak laki-laki.’ (An Indonesian term meaning ‘youngster’.)
	The cultural allusions using Bahasa Indonesian words effectively create an authentic setting and emphasise the lower-class status of the characters.
The ending is effective in evoking the connection and affection between the characters, while foreshadowing danger to Aman.


Sample teacher feedback comment
This response demonstrates extensive understanding of the power of language and the ways it can be used in imaginative writing. This student possesses highly developed skills in using the codes and conventions of the imaginative form. These features support the student to effectively communicate complex ideas and evoke an atmosphere, using the power of language. This response effectively creates a specific, authentic historical setting using imagery, descriptive detail and allusions. They also effectively create the characters of the protagonist and Mr Darmawan. This student demonstrates highly developed control of language and structure, using the recurring motif, sensory imagery and symbolism effectively. There are some areas for improvement particularly considering the risk of ‘over writing’, typical of many Advanced students. Overall, this student showed extensive knowledge of the imaginative form. They created an atmosphere of threat and a sense of foreboding through evocative descriptions.

[bookmark: _Toc206505355][bookmark: _Toc215816325]Phase 6, resource 3 – annotated student work sample – Part B – reflection – ‘The Purges’
Teacher note: the following annotated work sample is designed to provide one example of a completed reflection that aligns with the Part A assessment task requirements. It has the characteristics of an A-range response. Cut up the annotations to facilitate a matching activity. In groups, students match the annotations to each paragraph of the reflective work sample. They use this activity as the prompt for a class discussion of the language features, text structures and stylistic choices used in the student work sample.
Table 59 – annotated student work sample – Part B – reflection– ‘The Purges’
	[bookmark: _Hlk214533862]Student work sample
	Annotations in relation to the marking criteria

	I sought to use the power of language to immerse the reader imaginatively into my setting – Jakarta in 1965. I chose the time leading up to Suharto’s anti-communist purges and the mass killings of 1965–1966 to subtly raise readers’ awareness of this event in Indonesia’s recent history. Drawing inspiration from Jazz Money’s ‘if I write a poem’ I crafted a piece aimed towards an educated, Australian audience. Through subtle foreshadowing and third-person limited perspective, I positioned the reader to feel a sense of foreboding and threat hanging over my protagonist, Aman. I also used allusions and visual imagery to create a specific sense of place and time, symbolising cultural identity and community connection.
	The introduction demonstrates extensive knowledge of the structure of reflective writing.
The first sentence clearly identifies the audience and situation of the imaginative piece. The purpose of the imaginative composition is articulated effectively, and the student connects this explicitly to the ‘power of language’.
The student effectively communicates complex ideas by clearly articulating the conceptual depth of the imaginative piece. This is clearly connected to the purpose as outlined in the set question. The student uses first-person pronouns appropriately and demonstrates highly developed skills in the use of metalanguage.

	Inspired by Jazz Money’s use of her title to foreshadow her central concerns, I named my piece ‘The Purges’ and I provided a specific historical context in the sub-heading ‘Jakarta, 15th October 1965’. I hoped to use the power of language to evoke a very particular place and historical context to position my reader to empathise with the plight of the people of that time.
	An extensive understanding of course concepts is demonstrated here as the purpose of the imaginative piece is very clearly articulated. The student effectively explains the relevance of ‘The Purges’ to ‘the power of language’.
Highly developed skills in the use of verbs typical of evaluative writing, such as ‘foreshadow’, ‘evoke’ and ‘position’. The vocabulary is varied and precise, demonstrating highly developed control of language.

	I used noun groups to create imagery of place in ‘Aman scuffles down the street, Molenvliet West’. Like Money’s descriptive detail, I included specificity of imagery in the visual description of ‘the bright pink, tendril-covered fruit, the Rambutan.’ The rambutan, with its colourful exterior and white interior symbolises both cultural identity and the innocence of the Javanese people, subject to the tyranny of the Suharto regime. I used the rambutan as a recurring motif, inspired by the motif of writing in Jazz Money’s poem.
	This paragraph demonstrates critical thinking skills using perceptive analysis. The student clearly explains which aspects of the model texts influenced their approach to Part A. They explain how Jazz Money’s poetry text inspired their imaginative writing and perceptively analyse how and why they drew on Money’s use of specific imagery and symbolism to inform their composition. The analysis is supported with well-chosen textual evidence.
Highly developed use of the metalanguage of imaginative writing, such as ‘imagery’, ‘symbolises’ and ‘recurring motif’.

	Auditory and visual imagery is used in, ‘crunching earth beneath his rubber sandals’ and ‘The shadows dance like a puppet show against the sprawling picket of cement and tin structures flanking the canal.’ This evokes Aman’s poverty and crowding in the working-class areas of Jakarta which, like Money’s poem, evokes the character’s experience of marginalisation. My sensory imagery immerses the reader within my world and, together with the third-person limited point of view, this positions them to empathise with Aman.
	Perceptive analysis and evaluation are evident here. The student articulates how their thinking about ‘the power of language’ has been expanded and challenged by the model text.
Highly developed skills in the choice of analytical and evaluative verbs.
This paragraph effectively combines explanation, analysis and reflection.
The student demonstrates a perceptive awareness of the impact of their compositional choices on the reader.
Highly developed understanding of point of view in imaginative writing.

	Inspired by Jazz Money’s poetry, I included historical allusions in my piece to show the impact of harsh political regimes on people’s lives. The graffiti ‘Nasakom forever’, with explanatory note, shows the danger that the people were living under, creating tension and suspense.
	Perceptive analysis and evaluation of the use of historical allusions.
The influence of the model text is effectively articulated.

	I was also inspired by Jazz Money’s use of uneven stanza length and syntax, when I used varied sentence lengths and sentence fragments in the quote, ‘There is a strange, sad glint in them. Red as his betel-stained teeth. He looks away.’ My use of broken structure here mirrors Mr Darmawan’s sense of insecurity and unease, after hearing a rumour about a possible purge.
	This response effectively combines explanation, analysis and reflection as appropriate.
Perceptive choice of textual evidence demonstrates highly developed skills in balancing the analysis of sentence-level language devices and structural choices.

	The final sentence in my piece creates a poignant tone in the affection between my 2 characters. It also creates foreshadowing, as Mr Darmawan affectionately tells Aman, ‘Go home, anak laki-laki’. Dramatic irony is evident here, as the ominous symbolism of the red footsteps have told us Aman will not be safe at home. I was inspired by Jazz Money’s subtle historical allusions to the cultural and personal impact of colonialism on Aboriginal and/or Torres Strait Islander peoples in her poem through subtle imagery. I therefore did not explicitly spell out the violence to come, at the end of my imaginative piece. Instead, I leave the reader with a sense of foreboding and suspense, positioning them to reflect upon the political violence in 20th Century Java.
	Highly developed skills in the use of language and structure which is controlled, consistent and sustained throughout.
This response perceptively uses the metalanguage of the imaginative form.
Perceptive analysis and evaluation of the intended impact on the reader, with clear connection to the model texts.
Effective use of causal connectives.

	Overall, the purpose of my imaginative piece was to use the power of language to make my educated readers think and feel. I wanted to raise readers’ awareness of the plight of the Javanese people in the 1960s, in the lead up to the anti-communist purges. I wanted to communicate this through vivid imagery and by creating a setting, to immerse my reader imaginatively in a specific time and place. I also wanted to position readers to feel empathy for my characters and to experience rising tension and suspense, by evoking a sense of foreboding and foreshadowing the violence to come.
	The use of language and structure shows highly developed skills in reflective writing. This response is controlled, consistent and sustained.
Perceptively articulates the purpose of the imaginative writing, analyses textual evidence and evaluates the intended impact on the reader.
The modality is appropriately formal for the intended audience, effectively communicating complex ideas.

	This terrible time in Indonesian history is not well known among Australians. Overall, I hope that I have used the power of language to change that a little bit.
	Clear and engaging conclusion shows highly developed skills and extensive knowledge of the structure of reflective writing. The writing shifts to present tense to demonstrate their current evaluation of how well they have used the power of language. The conclusion effectively brings the reflection back to the purpose of the imaginative piece.


Sample teacher feedback comment
This response demonstrates extensive understanding of the purpose and structure typical of a reflective text. This student possesses highly developed skills in using the codes and conventions typical of reflective writing. These features support the student to effectively communicate complex ideas about the purpose of their imaginative response for Part A as well as how they have drawn on the model texts to meet their purpose. This student demonstrates highly developed control of language and structure. They use the metalanguage of imaginative writing effectively. There are some areas that could be refined in the expression and grammar at times. Overall, this student showed extensive knowledge of the reflective form and demonstrated perceptive insights into how they have used the power of language in their imaginative text.
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Teacher note: the Pre-reading resource Supporting students to use accurate spelling, punctuation and syntax can support teachers with this activity. Note that simple and truncated sentences are discussed in the PowerPoint Phase 2 – text annotations – Money – 11.1. Compound and complex sentences are discussed in Phase 3a – text annotations – Pearson– 11.1. Students can use different coloured pens or sticky notes to annotate spelling and sentence structure in examples of their own writing.
Student note: the discursive work sample below includes some manufactured spelling errors for you to identify and correct.
1. Read the extracts below and identify the misspelt words.
Table 60 – extract containing spelling errors
	Extract from discursive response – ‘What do I want to do with my life?’

	The carear adviser looked at me across his desk, fadding posters for TAFE courses clinging to the wall behind him …
I know at school presentaton night last year we had a speaker who talked about ‘finding our pasion’. But how do I know what my pasion is? I don’t think I’m likley to be a profesional surfer any time soon.


1. Read the extract below and identify the various sentence types: simple, compound, complex, truncated.
Table 61 – extract containing various sentence structures
	Extract from discursive response – ‘What do I want to do with my life?’

	What do I want to do with my life?
I know at school presentation night last year we had a speaker who talked about ‘finding our passion’. But how do I know what my passion is? I don’t think I’m likely to be a professional surfer any time soon. She also talked about thinking about a time you were really happy. I remember one night was really calm. The air was smoky, from the neighbours bonfire, I was feeding our dog at sunset. That made me happy – the feeling of home and safety and being connected and chill.
So what do I want to do with my life?
I’d really like to do something useful and make a difference. I know not all young people have a home where they can relax and feel safe. The Whitlam Institute recently released a report through the Young & Resilient Research Centre at Western Sydney Uni. This shows that young people are plugged into the key issues in their community and of our time – adults just don’t listen.


1. Complete the following activities.
1. Select an extract of your own writing from across this term.
Read the extract closely.
Identify any misspelt words.
Annotate the various sentence types used.
1. Check the cohesion and consistency of your extract considering
1. Subject–verb agreement
1. controlled used of tense
1. controlled use of active and passive voice
1. accurate use of pronouns.
1. In your writing journal, re-write your extract, using a range of punctuation and sentence lengths to improve the effect.
1. 

[bookmark: _Toc206505357][bookmark: _Toc215816327]Phase 6, activity 3 – using marking criteria to evaluate and select your own work
1. Use the student-facing rubric from Assessment – 11.1 to determine whether you will further develop Core formative task 2 – discursive response or Core formative task 3 – imaginative response for Part A of your formal assessment.
1. Complete the table below to assess which text should be developed for the assessment.
Table 62 – scaffold to support evaluation of own compositions
	Reflections on your writing
	Discursive
	Imaginative

	What did you enjoy about writing in each style?
	
	

	What have you done well?
	
	

	What could you improve?
	
	

	What are the next steps for improving this piece?
Structure
Content
Style
Language and expression
	
	

	On which piece of writing did you receive more positive peer feedback?
	
	


1. Reflect on your responses. Which response have you selected to develop and refine for Part A of your formal assessment?
1. In your writing journal, plan the next steps to improve and finalise your Part A submission for the formal assessment.


[bookmark: _Toc206505358][bookmark: _Toc215816328]Phase 6, activity 4 – editing compositions for spelling, punctuation and syntax
1. Read your Part A assessment composition closely. Check for any spelling errors. Common errors might include
1. American English – ‘z’ instead of ‘s’ as in recognise, or ‘o’ instead of ‘ou’ as in ‘humour’
1. homophones – ‘to’ instead of ‘too’ or ‘there’ instead of ‘their’
1. double consonants – ‘addition’ or ‘accommodate’
1. typos where you have accidentally misspelt a word.
1. Now, re-read your response, checking your use of punctuation. Common things to look for are
1. correct use of ‘speech marks’
1. appropriate use of commas – to separate items in a list, after an introductory word or phrase, before a quotation, to join independent clauses and so on
1. appropriate use of semicolons – to separate independent clauses without a coordinating conjunction (‘and’ or ‘but’)
1. appropriate use of question marks.
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