

[bookmark: _Toc151447405][bookmark: _Hlk198124081]English Advanced (Year 11) – program
11.1 – ‘Reading to write: Transition to English Advanced’
This resource is a sample teaching and learning program for Year 11, Term 1. In this program, students undertake the intensive and close reading of quality texts from a range of modes and mediums, including poetry, persuasive, discursive and imaginative texts. Through the reading of these texts, students develop the knowledge to appreciate, interpret, analyse and evaluate the ways texts convey complex ideas, relationships, endeavours and scenarios. Students develop the capacity to respond perceptively to texts through their own writing and reflection on their knowledge and skills as writers. Students read texts that are aesthetically, stylistically and conceptually engaging and that inspire or provoke them to respond critically and creatively.
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Updating the table of contents
Want to update the table? Have you added content to the document and noticed the page numbers have changed? As you add content to this report, you can update the table of contents to accurately reflect the page numbers within the resource. To update the table:
· Right click on the table and select ‘Update table of contents’ (in the browser version) or ‘Update field’ (in the desktop app). In the browser version, it will automatically update the entire table.
· In the desktop app, you will then need to select ‘Update entire table’. Your table numbers should then update to reflect your changes.

[bookmark: _Toc145666031][bookmark: _Toc151447406][bookmark: _Toc151632386][bookmark: _Toc215815108]About this resource
This sample teaching and learning program has been developed to assist teachers in NSW Department of Education schools to create learning experiences that are contextualised to their students’ needs, interests and abilities for the English Advanced 11–12 Syllabus (NESA 2024). It provides an example of one way to approach programming through a conceptual lens. More information is available via How to use the English 11–12 sample programs.
[bookmark: _Toc197323900][bookmark: _Toc215815109]Purpose of resource
This sample teaching and learning program is not a standalone resource and aligns with the following support materials for the Year 11 program ‘Reading to write: Transition to English Advanced’:
Assessment resources: Assessment – 11.1; Student assessment samples – 11.1; Core formative tasks – 11.1
Resource and activities support in Word: Resources and activities – 11.1; Core texts – 11.1
Resources and activities in PowerPoint: Phase 2 – text annotations – Money – 11.1; Phase 2 – In conversation – Money and van Neerven – Part 1 – 11.1; Phase 3a – text annotations – Pearson – 11.1; Phase 3b – text annotations – Garner – 11.1; Phase 3b – In conversation – Money and van Neerven – Part 2 – 11.1; Phase 4 – In conversation – Money and van Neerven – Part 3 – 11.1
Scope and sequence: English Advanced Year 11–12
Assessment schedule: English Advanced Year 11–12.
All documents associated with this resource can be found on the Planning, programming and assessing English 11–12 webpage.
[bookmark: _Toc145666041][bookmark: _Toc151447408][bookmark: _Toc151632388][bookmark: _Toc215815110]Target audience
[bookmark: _Toc145666042]This sample is intended to support teachers and curriculum leaders as they develop contextually appropriate teaching and learning resources for the English Advanced 11–12 Syllabus (NESA 2024).
[bookmark: _Toc145666043][bookmark: _Toc151447409][bookmark: _Toc151632389][bookmark: _Toc215815111]When and how to use
This teaching and learning program has been designed for Term 1 of Year 11. It provides opportunities for the teacher to develop rapport with their class while getting to know their needs, interests and abilities. The program and associated resources are not intended to be taught exactly as is presented in their current format. Teachers using this program and the associated materials should adapt these to suit their students’ needs, interests, abilities and the texts selected. The resources should be used with timeframes that are created by the teacher to meet the overall assessment schedules.
Teacher note: the blue feature boxes include instructions for the classroom teacher engaging with this program. They provide suggestions for how content could be delivered and links to additional resources.
Literacy note: the pink feature boxes include information about explicit and targeted literacy instruction. These contain links to department resources to support teachers and students in developing key literacy skills within the context of the teaching and learning activities.
Differentiation note: the grey feature boxes include suggestions and strategies to support differentiation for a diversity of learners. The differentiation notes can be found in the ‘Evidence of learning and evaluation’ column of the teaching and learning program.
[bookmark: _Toc215815112][bookmark: _Toc145666044][bookmark: _Toc151447410][bookmark: _Toc151632390]The organisation of this teaching and learning program into phases
This teaching and learning program is organised according to the principles of the Secondary English curriculum team’s ‘Phases approach to conceptual programming’. This program provides success criteria aligned to each learning sequence. These are suggestions only. While success criteria can be presented to students, evidence-based research suggests that it is important to share success criteria with students. It should be discussed and agreed using language the students can understand. Teachers use their expertise to guide student thinking and often model and use exemplars to show students what success ‘looks like’.


[bookmark: _Toc215815113]Reading to write: Transition to English Advanced – overview
[bookmark: _Toc145666046][bookmark: _Toc151447412][bookmark: _Toc151632392]In this focus area, students will engage with a variety of quality short texts. This teaching and learning program supports students to enhance their reading strategies and expand their vocabulary. Students will read imaginative, discursive and persuasive works. They analyse language forms and text features while developing a strong understanding of form and structure. Students are provided with opportunities to use core texts as models for their own writing. The core texts aim to use the power of language to inspire, provoke, convey ideas or evoke emotions. Students learn to tailor their language for different purposes and audiences, reflect on their own skills and refine their own style as a composer. This recursive writing process is designed to foster their appreciation of texts and strengthen their personal voice as writers through careful planning, peer and self-reflection and refinement of their written expression.
Teacher note: the overview establishes the learning goals, identifies what is going to be achieved and the reasons for the content and structure of the program. It should align with the syllabus outcomes and reflects the requirements of the syllabus planning tool, the scope and sequence and the assessment schedule. The value of the learning beyond the classroom should be established along with a connection to the wider world and the relevance to students’ futures.
Duration: this program of lesson sequences is designed to be completed over a period of approximately 10 weeks.
[bookmark: _Toc215815114]Guiding questions
The guiding questions below outline the direction of the learning for the program. They are developed in relation to the syllabus aim and rationale, the relevant syllabus outcomes and the evidence base. They can support class discussion and help students monitor their learning.
How does the study of quality texts help us develop insights into the world, deepen our understanding of ourselves and the lives of others, and enhance our enjoyment of reading?
How do texts read as models of writing help us to experiment with language and form in our own texts?
How does reflection on our knowledge and skills as writers assist us in responding perceptively to the works of other writers?
[bookmark: _Toc215815115]Conceptual programming questions
The conceptual programming questions should be carefully aligned to outcome content points, and they guide teaching and learning. These provide the teacher and students with further opportunities to consider the conceptual direction of learning.
Table 2 – overview of the 6 phases and accompanying conceptual programming questions
	[bookmark: _Hlk214270310]Phase 1 – engaging with the unit, and the learning community and the focus area

	Why have people throughout history expressed their ideas through aesthetically, stylistically and conceptually engaging forms of representation?
How can we create a reading and writing culture and build a collaborative classroom environment to support our learning journey?

	Phase 2 – discovering and engaging with the conceptual heart of the focus area and the connection to the texts

	How do the language features, text structures and stylistic choices of poetry convey complex ideas?
What is the relationship between reader, writer, text and context, and how and why do texts position readers?
How does the process of reading and responding to poetry develop insights into the world around you?

	Phase 3a and 3b – engaging personally, analytically and critically with texts

	[bookmark: _Hlk196985036]How do we compose persuasive and discursive texts that explore a range of personal, social, historical and cultural meanings?
How do persuasive and discursive texts convey complex ideas, relationships, endeavours and scenarios?
How do language features, text structures and stylistic choices shape ideas, perspectives and experiences in persuasive and discursive texts? 

	Phase 4 – connecting critically and deepening conceptual understanding of the focus area and the texts

	How do texts read for enjoyment and as models of writing help us to experiment with language and form in our own discursive and imaginative texts?
How do we develop the capacity to respond perceptively to texts through our own thoughtful writing?
Note: in this program, some Phase 4 – connecting critically and deepening conceptual understanding of the focus area and the texts activities have been integrated into Phases 3a and 3b.

	Phase 5 – composing critically and creatively in response to the focus area and texts

	How do texts read for enjoyment and as models of writing help us to experiment with language and form in our own discursive and imaginative texts? 
How can we use appropriate metalanguage and textual forms to reflect on the processes of writing?
How does judicious reflection on our knowledge and skills as writers assist us in responding perceptively to the works of other writers?
Note: in this program, some Phase 5 – composing critically and creatively in response to the focus area and texts activities have been integrated into Phases 3b and 4.

	Phase 6 – preparing the assessment

	How can marking guidelines and sample assessment task responses be used as a support for learning?
How can we draft, edit, revise and refine texts for a range of audiences and purposes, to build our skills in English?
How can we edit and revise spelling, punctuation, syntax and metalanguage when creating texts?
Note: in this program, some Phase 6 – preparing the assessment activities have been integrated into Phases 2, 4 and 5.


[bookmark: _Toc145666047][bookmark: _Toc151447413][bookmark: _Toc151632393][bookmark: _Toc215815116]Assessment overview
Teacher note: this is a concise overview of the formal assessment aligned with this program and an outline of the formative assessment practices.
Formal assessment: this assessment consists of 2 parts. Part A – students refine and submit a discursive or imaginative text (700 to 800 words) and Part B – students compose a reflection on their compositional choices (600 to 700 words).
Formative assessment: students engage in a series of core formative tasks, which are outlined in English Advanced – core formative tasks – 11.1.
[bookmark: _Toc215815117]Outcomes and content groups
The teaching and learning program tables include a column titled ‘Outcome and content’. The syllabus information provided in this column is taken from the syllabus outcomes and the content points found in the Understanding and Responding content groups. The relevant focus area information for Reading to write: Transition to English Advanced is provided at the start of each learning sequence. This sits below the phase and sequence title using the noun phrase ‘Focus area content’.
A student:
EAV-11-01 analyses the ways an author’s choice of language, form and structure shapes meaning in texts of different modes and mediums
EAV-11-02 analyses the relationships between texts through context, form and language
EAV-11-03 analyses the ways context and values influence composition and audience response
EAV-11-04 composes texts using language forms and features in new and different contexts
EAV-11-05 composes critical and creative texts for a range of audiences and purposes
EAV-11-06 evaluates own compositional processes and the ways choice of language, form and structure can shape meaning
English Advanced 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
[bookmark: _Toc145666048][bookmark: _Toc151447414][bookmark: _Toc151632394]

[bookmark: _Toc215815118]Core texts and text requirements
The core texts for this program are listed below. An overview of the texts and their alignment to the text requirements are provided in the Core texts booklet.
Money J (2021) ‘if I write a poem’ in how to make a basket, University of Queensland Press. The use of this text has been made possible as permission has been granted by the University of Queensland Press. The text contained in this resource is licensed up until September 2028.
Pearson N (5 November 2014) ‘Noel Pearson’s eulogy for Gough Whitlam in full, The Sydney Morning Herald. The use of this text has been made possible as permission has been granted by Noel Pearson. The text contained in this resource is licensed in perpetuity.
Garner H (2023) ‘Helen Garner on happiness: “It’s taken me 80 years to figure out it’s not a tranquil, sunlit realm”’, The Guardian Australia. The use of this text has been made possible as permission has been granted by Guardian News & Media Ltd. The extract contained in this resource is licensed up until June 2030.
Teacher note: teachers may choose to add or substitute an imaginative text to support student confidence and contextual needs. Teachers should ensure that any substituted text still supports the central learning intention of examining how writers use language, from and perspective to build authority and shape meaning.
[bookmark: _Toc215815119]Prior and future learning
Teacher note: a brief outline of connections to prior and future learning is provided. This overview highlights the important learning that should have come before and provides an indication of what this learning can lead to in future. In schools, teachers should refine this information for their context. This helps students make connections and transfer knowledge while reducing cognitive load.
Some suggested areas of focus to activate prior knowledge could include:
[bookmark: _Toc145666052][bookmark: _Toc151447418][bookmark: _Toc151632398]an understanding of the textual features of persuasive, discursive and imaginative writing – From page to stage – Year 8, Term 3, Exploring the speculative – Year 9, Term 4 and Shakespeare retold – Year 10, Term 3
an understanding of the textual features of reflective writing – as developed in Digital stories – Year 10, Term 4
an understanding of the textual concepts style, code and convention, perspective and context
an awareness of the unique aspects of Aboriginal and/or Torres Strait Islander Histories and Cultures
past experiences of reading and writing – Exploring the speculative – Year 9, Term 4 and Novel voices – Year 10, Term 1
literacy skills that support reading comprehension and writing – Exploring the speculative – Year 9, Term 4 and Novel voices, Year 10, Term 1.
Some potential future links to other programs in the English Advanced course could include:
evaluating the impact of storytelling on societies past and present, and exploring the ways narratives connect people across cultures, communities and historical periods – Narratives that shape our world – Year 11, Term 2
developing an understanding and appreciation of the text’s distinctive qualities, meaning and value – Critical study of literature – Year 11, Term 3
exploring how ideas, experiences and perspectives are communicated through various mediums and considering the ways in which the content, form and language of the text shapes meaning – Critical study of literature – Year 11, Term 3; Critical study of literature – Year 12, Term 3
exploring the ways texts represent identity, culture, acceptance and growth, inviting the reader to see the world differently, and challenging assumptions – Texts and human experiences – Year 12, Term 1.
[bookmark: _Toc215815120]Pre-reading for teachers
The following texts and resources may be useful when preparing to teach this program. All are included in the reference list at the conclusion of this document.
Closing the Reading Gap (2020) and Closing the Writing Gap by Alex Quigley (2022). The principles and strategies outlined in these highly accessible texts have informed the approaches to reading and writing included throughout this program. See especially chapter 7 in Closing the Reading Gap ‘Practical strategies for closing the reading gap’ for the summary of the pros and cons for a variety of reading aloud strategies and Chapter 5 in Closing the Writing Gap ‘Crafting great sentences’ for strategies to support students through the editing stage of the writing process.
Aboriginal and Torres Strait Islander principles and protocols should be followed when teaching texts by Aboriginal and/or Torres Strait Islander authors. Connection with community and Elders would help with the learning and understanding of these texts. This could happen through connection with local NSW Aboriginal Education and Consultative Group (AECG) and/or Aboriginal communities.
Explore Universal Resources – Aboriginal Education for access to resources such as Strong strides together: Meeting the educational goals for Aboriginal and/or Torres Strait Islander students, which provides further guidance on creating a culturally inclusive school.

[bookmark: _Toc215815121]Engage and orient
‘Engage and orient’ encompasses Phase 1 – engaging with the unit, the learning community and the focus area (engaging personally) and Phase 2 – discovering and engaging with the conceptual heart of the focus area and the connection to the texts (understanding). These introductory phases build the field and orient students to the scope of the focus area so that work on the core text(s) is contextualised. These phases establish the conceptual heart of the focus area, introducing students to the core texts and key terminology needed for learning. This is also an opportunity to establish classroom routines that foster a positive classroom culture and create optimal learning environments for students.
[bookmark: _Toc148708455][bookmark: _Toc215815122]Phase 1 – engaging with the unit, the learning community and the focus area
In the ‘engaging with the unit, the learning community and the focus area’ phase, the focus is establishing classroom routines and developing positive relationships to create an optimal learning environment. Students engage personally with a variety of quality texts from a range of modes and mediums to explore the value of reading and enhance their understanding of the Year 11 English Advanced course. Students will use writing journals to support their writing experimentation, document their progress as writers and build a strong writing culture in the classroom. In addition, students are encouraged to use growth goal setting to reflect on areas of improvement that they wish to focus on throughout Year 11, in both reading and writing, to enrich and extend their learning. Students refine their understanding of ‘aesthetics’, consider the importance of creativity and explore texts to develop insights into the world around them and deepen their understanding of themselves and the lives of others.
Expected duration: this phase should take approximately 3 to 4 hour-long lessons.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
Why have people throughout history expressed their ideas through aesthetically, stylistically and conceptually engaging forms of representation?
How can we create a reading and writing culture and build a collaborative classroom environment to support our learning journey?
Table 3 – engaging with the unit, the learning community and the focus area
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EAV-11-02 analyses the relationships between texts through context, form and language
Understanding
The relationship between reader, writer, text and context, and how and why texts position readers
	Phase 1, sequence 1 – accessing prior knowledge and connecting personally to the purpose of reading quality texts
Focus area content: students ‘develop insights into the world around them, deepen their understanding of themselves and the lives of others, and enhance their enjoyment of reading’.
Learning intentions
By the end of this learning sequence, students will:
reflect on their understanding of quality texts and the importance of reading
understand and reflect on insights into the purpose of reading.
Exploring the importance of reading quality texts
Teacher note: as part of the early Phases of this program it is important to establish foundational classroom routines. In this sequence students use the flipped classroom model, which supports them to establish an effective study routine.
Developing understanding of the importance of reading – students watch the short TEDx video Why reading matters (14:30). This video details what neuroscience is discovering about the importance of reading to the development of the human brain. Students take notes in their English book.
Discussing the ideas from the video – students are led in a class discussion using the Three-Level Guide or ‘Here, Hidden, Head’ comprehension strategy. They extend their notes to support their literal, interpretive and applied understanding of the text. Students re-watch the video and use the prompts ‘Here, Hidden, Head’ to identify and discuss the meaning communicated in the video, on a literal and inferential level, as well as a personal connection. The following can be used as models
Here: the video explicitly says that ‘reading fiction is … good for you.’
Hidden: the example she gives in the video is from Wuthering Heights, by Emily Bronte. This is an example of literary fiction rather than popular fiction, implying that classical literature is good for you.
Head: I might think that reading manga comics or the Twilight series is not as good for my brain as reading literary fiction.
Applying ‘Here, Hidden, Head’ – students use the ‘Here, Hidden, Head’ guide to identify more examples from the video about which type of reading is most beneficial for the brain.
Connecting personal understanding of the importance of reading – students use Phase 1, activity 1 – exploring the importance of reading to discuss the definition of ‘literature’ and ‘quality texts’. They select a significant quote on the importance of reading and the role of literature in developing individual and social identities. In small groups, students discuss why they were drawn to the quote.
Collaborating to explore the importance of reading – as a class, students share their personal responses to the quotes, explaining how and why the quote resonated with them. Teacher encourages students to make connections to the ideas of others as the discussion progresses. The discussion is recorded as a brainstorm which students copy into their English book.
Reflecting on the learning – students use an exit ticket to record 2 new pieces of knowledge they have learned and one quote or insight from the video they would like clarified, using the Rose, bud, thorn thinking routine.
	Success criteria
To demonstrate their learning, students can:
make notes identifying evidence from a video text about the importance of reading literary fiction
explain their understanding of ‘quality texts’ and ‘literature’
make notes using the Cornell note-taking strategy to connect a quote on reading with their own personal reading experience.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: explore ways to challenge high potential and gifted students through Adjustment: Learning environment. Some students may benefit from reading a printed transcript of the TEDx video Why reading matters (14:30). They can use different coloured highlighters to identify main ideas and any unfamiliar vocabulary.

	EAV-11-02 analyses the relationships between texts through context, form and language
EAV-11-05 composes critical and creative texts for a range of audiences and purposes
Understanding
The aesthetic qualities of quality texts and the power of language to express ideas and experiences
Responding
Compose texts that explore a range of personal, social, historical and cultural meanings

	Phase 1, sequence 2 – exploring artistic expression
Focus area content: students engage with ‘texts that are aesthetically, stylistically and conceptually engaging and that inspire or provoke them to respond critically and creatively’.
Learning intentions
By the end of this learning sequence, students will:
understand how the terms ‘aesthetically’ and ‘stylistically’ are used within the syllabus
understand the connection between creativity in visual arts and writing
be able to express their understanding through a short imaginative piece of writing.
Defining terminology and the role of creativity
Teacher note: the following sequence provides an opportunity for the first writing task to be entered into the student journal. The AERO review on Writing and writing instruction emphasises that providing students with frequent low stakes writing opportunities is key to developing their writing skills. Explore Writing fundamentals for resources to support explicit writing instruction in the classroom.
Understanding the term ‘aesthetics’ to access the focus area description – students read the term ‘aesthetics’ which is written on the board. They brainstorm initial ideas before using a dictionary or other resource to define the term.
Reflecting personally on ‘aesthetics’ and the role of creativity in society – students explore the Museum of Contemporary Art online resource Lindy Lee: Moon in a Dew Drop or view the first 15 minutes of the YouTube video Lindy Lee: Moon in a Dew Drop (30:48). They complete the first 2 questions from Phase 1, activity 2 – defining ‘aesthetics’ to make notes on their initial impressions and express their personal engagement with the artwork or video.
Deepening an understanding of ‘aesthetics’ through collaborative discussion – in small groups, students complete questions 3 to 5 of Phase 1, activity 2 – defining ‘aesthetics’ to make connections between their responses to Lindy Lee’s artwork and the idea of ‘aesthetics’. Students engage in a 4C’s thinking routine and then engage in a class discussion to consolidate their learning.
Composing imaginatively to apply understanding about creativity – students choose a quote from the video or an image from the website explored in Phase 1, activity 2 – defining ‘aesthetics’. They use this as the stimulus for a short piece of imaginative writing which explores the concept of creativity or aesthetics.
Teacher note: the Lindy Lee video has been selected as her exhibition emphasises the importance of the present moment. Her work suggests that the entire universe can be reflected in small transient things such as a dew drop. Teachers may allude to Lindy Lee’s artwork when students engage with Core text 3 – Helen Garner on happiness: ‘It’s taken me 80 years to figure out it’s not a tranquil, sunlit realm’. This text explores the concept of finding happiness in the present moment, allowing opportunities for Connecting learning across the program. Students may also choose to explore different art works of their own choosing to support their understanding of ‘aesthetics’.
	Success criteria
To demonstrate their learning, students can:
define ‘aesthetics’
contribute to a collaborative discussion on aesthetics and creativity
make notes about personal connections to key ideas within the Museum of Contemporary Art website or video extract
compose a short imaginative paragraph, exploring ‘aesthetics’ or creativity.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: high potential and gifted learners can research articles such as Creativity in education: What educators need to know, to make connections between the work of creatives and the importance of creativity in education. Some students may benefit from investigating Arts and Disability: A Research Summary – Creative Australia about people with a disability who engage in creative work, and make notes on connections to the focus area.

	EAV-11-04 composes texts using language forms and features in new and different contexts
Understanding
The relationship between reader, writer, text and context, and how and why texts position readers
Responding
Draft, edit, revise and refine texts for a range of audiences and purposes
	Phase 1, sequence 3 – using SMART goals and a writing journal to develop written expression
Focus area content: students ‘develop the capacity to respond perceptively to texts through their own thoughtful writing and judicious reflection on their knowledge and skills as writers’.
Learning intentions
By the end of this learning sequence, students will:
understand how SMART goals can be used to develop clear and achievable goals for reading and writing
understand the purpose and benefits of maintaining a writing journal as a tool for reflection and personal expression.
Introducing SMART goals and a writing journal to reflect on learning
Teacher note: the Teach NSW Goal Setting Resource can support conversations with students. Time should be set aside for student conferences throughout the program. The Centre for Education Statistics and Evaluation (CESE) has identified that ‘when students set growth goals, they are more likely to persevere, to be engaged in their learning and to aspire to further their education’ (CESE 2023). Practical suggestions to support your students to set goals, and to download CESE’s Growth goal setting practical guide, can be found at Growth goal setting – what works best in practice. Support for Building a culture of writing in the classroom can be found at the WiS Resource Hub. Suggestions for an effective way to manage a writing journal can be found in Phase 1, resource 1 – writing journal.
Using SMART goals to enhance growth in reading and writing – students independently complete Phase 1, activity 3 – setting SMART reading and writing goals prior to meeting individually with their teacher. They reflect on the reading and writing skills needed in this focus area and engage in a Compass Points reflection to inform their own goals for development throughout the program.
Understanding the purpose of a writing journal to establish consistent writing journal protocols – students use Phase 1, resource 1 – writing journal to prepare for the writing journal process. They reflect on the information in Phase 1, resource 1 – writing journal and explain the purpose of a writing journal in their own words to demonstrate their understanding.
Setting a reading and writing goal – students engage in a brief one-on-one discussion to explore a specific learning goal for reading and one for writing informed by their reflections from the Compass Points thinking routine. They write their finalised SMART goals in their writing journals, ensuring they are clear and achievable.
Committing to creating a class culture of reading and writing – students (and the teacher) commit to taking turns to share a piece of writing regularly throughout the term to build a culture of reading, as well as opportunities to share their writing journals.
	Success criteria
To demonstrate their learning, students can:
explain the purpose of using a reading and writing journal to improve their skill level
engage in a discussion using a thinking routine to explore learning goals
set clear and achievable reading and writing goals using the SMART goal-setting framework.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: use the one-on-one teacher conference to support students to develop personalised SMART goals connected to specific learner needs. For high potential and gifted students this goal could be connected to challenge. For students learning English as an additional language or dialect (EAL/D) this goal could be connected to writing proficiency.


[bookmark: _Toc148708456][bookmark: _Toc145666054]

[bookmark: _Toc215815123]Phase 2 – discovering and engaging with the conceptual heart of the focus area and the connection to the texts
In the ‘discovering and engaging with the conceptual heart of the focus area and the connection to the texts’ phase, students establish an understanding of the focus area requirements and promote personal connections to the learning material. Students reflect on the focus area description and the knowledge and skills it aims to develop. They familiarise themselves with key vocabulary, to deepen their understanding of the terminology and its relevance.
Students explore how writing can challenge our perception of the world by examining the impact of the intersection between private and public worlds in the core text. During this phase, students compose entries in their writing journals that encourage them to apply their learning in a practical context. Students also complete a Core formative task, writing a letter to the author of a self-selected text. By reflecting on the impact of this text on them as a reader, they explore the significance of reading and writing. The introduction of core texts at this stage serves to pique interest and establish a foundation for deeper analysis and discussion in subsequent phases.
Key terminology is introduced and reinforced through graphic organisers, thinking routines and collaborative activities. This ensures that students are equipped with the language necessary to articulate their understanding of writing forms. Overall, this phase fosters critical engagement with both the conceptual and practical aspects of writing. This sets the stage for students to develop their personal voice and confidence as they navigate the complexities of various text forms.
Expected duration: this phase should take approximately 5 to 7 hour-long lessons.
Teacher note: teachers are advised to choose learning sequences and activities from this phase which best suit their class and can be completed in the available time.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
How do the language features, text structures and stylistic choices of poetry convey complex ideas?
What is the relationship between reader, writer, text and context, and how and why do texts position readers?
How does the process of reading and responding to poetry develop insights into the world around you?
Table 4 – discovering and engaging with the conceptual heart of the focus area and the connection to the texts
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EAV-11-02 analyses the relationships between texts through context, form and language
Understanding
The relationship between reader, writer, text and context, and how and why texts position readers
Note: bold outcome content is not addressed in this sequence.
	Phase 2, sequence 1 – expanding understanding of reading through research to unpack the focus area description
Focus area content: ‘students undertake the intensive and close reading of quality texts from a range of modes and mediums’.
Teacher note: the focus area content can be found under the Content heading in the English Advanced 11–12 Syllabus. It is provided in Phase 2, resource 1 – syllabus focus area content for you to return to the focus area descriptor when necessary throughout the program. You will need to check it against the live NESA document for accuracy.
The Cornell Note Taking System provides additional details, including an interactive guide that can be used to support students on how to use Cornell notes. Establishing a classroom routine that emphasises the importance of maintaining effective and reflective notes is an essential aspect of the English Advanced course. The Cornell Note Taking System has been used in Poetic purpose – Year 9, Term 3 and Reshaping the world – Year 10, Term 2. Further support with teaching Note-taking and note-making can be found on the WiS Resource Hub.
Learning intentions
By the end of this learning sequence, students will:
understand the focus area requirements
be able to think critically about focus area content.
Developing an understanding of the science of reading
Literacy note: display key terms from the focus area content around the room for students to refer to throughout the unit, Using Word Walls to Develop and Maintain Academic Vocabulary.
Summarising an understanding of the concepts that underpin the focus area – students view the short YouTube video Reading Reshapes the Brain and Promotes Social Connections (2:07). They use Phase 2, activity 1 – the neuroscience of reading to summarise key ideas using The Cornell Note Taking System.
Unpacking the focus area description
Unpacking the focus area requirements to deepen an understanding of skills and knowledge – students are guided through a close reading of Phase 2, resource 1 – syllabus focus area content. They highlight the focus area content, using different colours to identify the skills and knowledge that they will develop.
Defining focus area terminology – students are allocated key words or focus area terms from Phase 2, resource 1 – syllabus focus area content. They use Phase 2, activity 2 – unpacking the focus area content to make notes in their English book. Students should define their allocated terms, make connections to prior learning, then report their understanding back to the class.
Reflecting on learning – students use The 3 Whys thinking routine to complete Phase 2, activity 3 – deepening understanding of the syllabus focus area. They share their responses in a class brainstorm to collate ideas and gain a deeper understanding of the focus area content and to reflect on the power of language.
	Success criteria
To demonstrate their learning, students can:
summarise key ideas from a video using a scaffold
identify the key skills, knowledge and understanding developed throughout the focus area
define and discuss key words and phrases from the focus area description.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: use the Differentiation Adjustment Tool to adjust the complexity, challenge and choice of vocabulary. Structured group work can be used to develop the collaboration, communication, empathy and responsible decision-making skills of high potential students in the social-emotional domain. Consult the HPGE policy information for further guidance.

	EAV-11-01 analyses the ways an author’s choice of language, form and structure shapes meaning in texts of different modes and mediums
Understanding
The relationship between reader, writer, text and context, and how and why texts position readers
The ways language features, text structures and stylistic choices shape ideas, perspectives and experiences in familiar and unfamiliar texts
	Phase 2, sequence 2 – connecting personally with a core text
Focus area content: ‘students read texts that are aesthetically, stylistically and conceptually engaging and that inspire or provoke them to respond critically and creatively’.
Learning intentions
By the end of this learning sequence, students will:
be able to express a personal response to the Core text ‘if I write a poem’ by Jazz Money
be able to understand historical allusion and Aboriginal and/or Torres Strait Islander perspectives in the text.
Developing an initial personal response to a Core text
Teacher note: support for understanding the relationship between reader, writer, text and context, and how and why texts position readers, is provided in the PowerPoint Phase 2 – text annotations – Money – 11.1. It includes teacher notes exploring historical and cultural allusions found in the poem. These may support teachers to lead the discussions and group work in Phase 2, activity 5 – identifying historical allusions in ‘if I write a poem’ by Jazz Money.
Please note that Jazz Money has been referred to using both the pronouns ‘she/her’ and ‘their’ on their own website https://www.jazz.money/home and on the biography found on ‘The Commercial’ website. Throughout this program, ‘she/her’ has been used, however, students should note that non-binary pronouns would also be appropriate.
It is important to follow Aboriginal and Torres Strait Islander principles and protocols when teaching texts by Aboriginal and/or Torres Strait Islander authors. Connection with community and Elders would help with the learning and understanding of this text. This could happen through connection with their local NSW Aboriginal Education and Consultative Group (AECG) and/or Aboriginal communities. Promoting culturally inclusive and responsive classrooms also offers support for How to use the English 11–12 core texts, within Planning, programming and assessing English 11–12.
Engaging personally with the text to develop an initial emotional response – students read Core text 1 – ‘if I write a poem’ by Jazz Money. They use Phase 2, activity 4 – initial impressions of Core text 1 – ‘if I write a poem’ by Jazz Money to complete a sketch and squiggle to express their personal response to the text.
Comparing responses with peers to expand understanding – students share their sketches and squiggles. They use Phase 2, activity 4 – initial impressions of Core text 1 – ‘if I write a poem’ by Jazz Money to engage in a peer discussion comparing the similarities and differences in the images and symbols they used to convey their first impressions.
Discussing initial impressions of the texts – students work in small groups to answer the questions in Phase 2, activity 4 – initial impressions of Core text 1 – ‘if I write a poem’ by Jazz Money.
Understanding the biographical and historical context of Core text 1
Deepening an understanding of Jazz Money – students deepen their understanding of Core text 1 – ‘if I write a poem’ by Jazz Money by reading The Commercial | Jazz Money. In small groups, they discuss how their initial impressions have been confirmed or changed from reading the biography. Students record notes from their discussion in their English book.
Activating prior knowledge to determine students’ understanding of allusion – students engage in a class discussion based on the question ‘What is an allusion in a text?’, Connecting learning to their prior knowledge. Students refer to the definition of allusion in the student note in Phase 2, activity 5 – identifying historical allusions in ‘if I write a poem’ by Jazz Money and brainstorm examples of allusions in popular culture.
Connecting to prior learning – students brainstorm ideas for the meaning of the term ‘historical allusion’ to create a class mind map.
Exploring how possible historical allusion can deepen understanding of the text – students identify possible historical allusions within the text using Phase 2, activity 5 – identifying historical allusions in ‘if I write a poem’ by Jazz Money. They share their responses in a class discussion, making connections to prior learning about Aboriginal and/or Torres Strait Islander perspectives.
	Success criteria
To demonstrate their learning, students can:
identify and express their initial impressions of an unfamiliar text
engage in small group and whole-class discussions to express an understanding of Core text 1
identify examples of historical allusion in Core text 1
make connections to Aboriginal and/or Torres Strait Islander perspectives.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: in order to access the text, students should be supported to use inclusive and assistive technology.

	EAV-11-03 analyses the ways context and values influence composition and audience response
Understanding
The ways language features, text structures and stylistic choices shape ideas, perspectives and experiences in familiar and unfamiliar texts
Responding
Compose texts that explore a range of personal, social, historical and cultural meanings
Use appropriate metalanguage and textual form to reflect on the processes of writing
	Phase 2, sequence 3 – engaging with the context of the poem to deepen understanding
Focus area content: ‘develop the knowledge to appreciate, understand, analyse and evaluate the ways texts convey complex ideas, relationships, endeavours and scenarios’.
Learning intentions
By the end of this learning sequence, students will:
be able to understand the intersection of private and public worlds in ‘if I write a poem’
be able to express an understanding of the intersection of public and private worlds.
Understanding the intersection between public and private worlds in Core text 1
Teacher note: this program thematically considers how writing is an intersection of ‘public and private worlds’. This is designed to demonstrate the significance of not only what ideas are conveyed but also how and why they are communicated.
Making connections between public and private worlds – students are supported to complete Phase 2, activity 6 – understanding the intersection of public and private worlds by drawing on their learning from the previous sequence. They identify examples of public and private worlds in Core text 1 – ‘if I write a poem’ by Jazz Money then explain how the poem represents an intersection of the 2 worlds.
Reflecting on learning – in their writing journals, students complete a thinking routine, I Used to Think … Now I Think ... They use this process of reflection to compose a 200-word response to the prompt
All writing is developed in an author’s private world in response to the public world in which they live.
	Success criteria
To demonstrate their learning, students can:
identify examples from a core text that connect to the public, private and intersecting worlds
compose a reflective response to explore ideas and show how their understanding has changed through a closer study of Core text 1.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: challenge and extend high potential and gifted learners by offering choice in how they represent their response to the thinking routine.

	EAV-11-02 analyses the relationships between texts through context, form and language
EAV-11-03 analyses the ways context and values influence composition and audience response
Understanding
The relationship between reader, writer, text and context, and how and why texts position readers
The ways language features, text structures and stylistic choices shape ideas, perspectives and experiences in familiar and unfamiliar texts
Responding
Compose texts that explore a range of personal, social, historical and cultural meanings
	Phase 2, sequence 4 – engaging with poetry to explore how and why texts position readers
Focus area content: ‘students can develop insights into the world around them, deepen their understanding of themselves and the lives of others, and enhance their enjoyment of reading’.
Learning intentions
By the end of this learning sequence, students will:
be able to discuss and connect their initial impressions of the poem to deeper contextual knowledge
understand how language features and poetic form can be used to deepen an understanding of the text
understand how a poem positions the reader to respond.
Analysing the core text to deepen understanding of the language features, text structures and stylistic choices used in imaginative texts
Teacher note: this sequence uses the PowerPoint Phase 2 – text annotations – Money – 11.1 in conjunction with activities in the resource book to analyse Core text 1 – ‘if I write a poem’ by Jazz Money in depth. Phase 2, resource 2 – glossary of poetic devices has also been developed to support students in understanding and responding to poetry. For further support with Annotating texts, explore the WiS Resource Hub at Writing in Secondary.
· Connecting learning to how texts use language to position the reader – students discuss connections between their initial responses to the poem, explored in Phase 2, activity 4 – initial impressions of Core text 1 – ‘if I write a poem’ by Jazz Money with how this might have changed now they have developed a deeper contextual understanding of the text. Students then complete a 5-minute quick write in their English book responding to the following questions
What ideas are conveyed by Jazz Money’s ‘if I write a poem’?
What emotions does it intend to evoke in the reader?
What language forms and features communicate these ideas and emotions?
What does this tell us about the power of language to impact the reader?
Identifying language devices by annotating the poem – students use the PowerPoint Phase 2 – text annotations – Money – 11.1 to discuss the language features, text structures and stylistic choices used by Jazz Money in ‘if I write a poem’. They annotate the poem using different coloured highlighters to identify 3 to 5 of the language devices or poetic features unpacked in the PowerPoint.
Analysing the text to enhance understanding of how language forms and features position the reader – students use Phase 2, resource 2 – glossary of poetic devices to identify, explain and evaluate 3 additional language features or poetic devices. They use the columns in Phase 2, activity 7 – analysing language features and style in ‘if I write a poem’ by Jazz Money to analyse 3 elements of text structure or style.
Responding to a short answer question to clarify understanding – as a homework task, students compose a 200-word short answer response to the prompt below which is also provided on the PowerPoint Phase 2 – text annotations – Money –11.1.
How does Jazz Money in ‘if I write a poem’ position the reader to reflect on the experiences of Aboriginal and/or Torres Strait Islander peoples?
	Success criteria
To demonstrate their learning, students can:
engage in a discussion about the ideas and emotions expressed in the poem
complete a quick write to consolidate understanding
annotate language features and poetic devices identified in a poem
make notes analysing language and structural or stylistic features in a core text
complete a short answer response on how the poem has conveyed ideas, evoked emotions and positioned the reader to respond.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: know, value and include Aboriginal and/or Torres Strait Islander students by offering opportunities for alternative ways to respond to the final short answer question. For example, encourage Student Voice Through Yarning or explore other resources found at Universal Resources – Aboriginal Education.

	EAV-11-04 composes texts using language forms and features in new and different contexts
Understanding
The aesthetic qualities of quality texts and the power of language to express ideas and experiences
Responding
Compose persuasive, discursive, imaginative and reflective texts that experiment with language features and emerging textual forms
Compose texts that explore a range of personal, social, historical and cultural meanings
Use appropriate metalanguage and textual forms to reflect on the processes of writing
Note: bold outcome content is not addressed in this sequence.
	Phase 2, sequence 5 – responding creatively to apply knowledge of how perspectives are communicated in texts (Integrated Phase 5)
Focus area content: students ‘develop the capacity to respond perceptively to texts through their own thoughtful writing and judicious reflection on their knowledge and skills as writers’.
Learning intentions
By the end of this learning sequence, students will:
understand the writing process through engagement with an author interview
understand how figurative language can be used in writing
respond creatively to apply their learning about motif or anaphora.
Engaging with quality texts in different modes and mediums
Teacher note: this sequence uses The Flipped Classroom method. Ellen van Neerven has been included in the author interviews to broaden the perspective of Aboriginal poets; students may have already studied their work in Reshaping the world – Year 10, Term 2. Support has been provided in the PowerPoint Phase 2 – In conversation – Money and van Neerven – Part 1 – 11.1. Codes and conventions of short imaginative texts has been provided in the Pre-reading section of the Resources and activities booklet as an additional support for composing in this form. Additionally, you may wish to revisit Phase 2 of Representation of life experiences – Year 9, Term 1.
Engaging with author interviews – for homework, students listen to the interview in the PowerPoint Phase 2 – In conversation – Money and van Neerven – Part 1 – 11.1. They complete Phase 2, activity 8 – flipped learning – note-taking of author interview to summarise the main ideas.
Reflecting on the cultural perspectives expressed in the text – students deepen their understanding of the writing process using Phase 2, activity 9 – unpacking the Jazz Money and Ellen van Neerven interview. They reflect on the author interviews, taking notes on particularly interesting statements.
Applying learning to their own imaginative compositions to enhance understanding of language features – students use the Checking for understanding slide in the PowerPoint Phase 2 – In conversation – Money and van Neerven – Part 1 – 11.1 to check their understanding of pun, motif and anaphora. They re-read Core text 1 – ‘if I write a poem’ by Jazz Money and highlight the recurring motifs in one colour and anaphora in a different colour. In their writing journal, students either
create a short imaginative piece (250 to 300-words) using a recurring motif
use Jazz Money’s opening, ‘if I …’ as the opening of every stanza or paragraph.
Reflecting on learning – students complete an exit ticket detailing
3 things they learned in this lesson sequence
2 questions they have about the content
one reason why it is important to learn about this content.
	Success criteria
To demonstrate their learning, students can:
use a template to take notes summarising the main ideas in an author interview
engage in a class discussion about the author interview
compose personal reflections in response to the interview
compose a short imaginative piece in response to a prompt
complete an exit ticket to check for understanding.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: encourage diverse learners to compose imaginative texts that reflect their own cultural perspectives.

	EAV-11-04 composes texts using language forms and features in new and different contexts
Responding
Compose persuasive, discursive, imaginative and reflective texts that experiment with language features and emerging textual forms
Compose texts that explore a range of personal, social, historical and cultural meanings
Draft, edit, revise and refine texts for a range of purposes and audiences
Teacher note: the outcomes for Core formative task 1 – letter to an author are outlined in the Core formative tasks booklet.
	Phase 2, sequence 6 – engaging with Core formative task 1
Focus area content: ‘through the study of texts, students can develop insights into the world around them, deepen their understanding of themselves and the lives of others, and enhance their enjoyment of reading’.
Learning intentions
By the end of this learning sequence, students will:
be able to personally respond to an author evaluating the impact a writer has had on them
understand how to reflect on a selected text.
Preparing for Core formative task 1 through drafting and refining
Teacher note: the purpose of Core formative task 1 is to keep the prompt as open-ended as possible. You could adjust the task to specify an author or text. The conventions of a letter have been explored in previous English Curriculum team programs, for example From page to stage – Year 8, Term 3 and Exploring the speculative  – Year 9, Term 4. Review NESA’s advice on Effective feedback and the department’s Using effective feedback webpage to support students as they complete their first substantive formative assessment in Year 11 English Advanced. Explore Introduction to writing conversations in the WiS Resource Hub, for further support to implement writing conversations in your classroom.
Preparing to write a letter to an author – students use Phase 2, activity 10 – preparing for Core formative task 1 to select a text they have read in the past and enjoyed. This could be from their own wide reading or a text they have studied in English. Students may select the poetry of Jazz Money. Students choose an extract and use the table in Phase 2, activity 10 – preparing for Core formative task 1 to analyse how language has been used in the extract to affect the reader.
Writing a draft letter to an author to reflect on the power of language, reading and writing – students complete Core formative task 1 – letter to an author. They use Phase 2, resource 3 – letter writing scaffold to support them to structure their letter.
Refining compositions through editing and feedback – in pairs, students engage in a peer feedback protocol using Phase 2, activity 11 – peer feedback scaffold.
Refining the draft to prepare for submission – students revise their draft letter considering the peer feedback they have received and finalise Core formative task 1 – letter to an author. This can be submitted to the teacher for additional feedback.
	Success criteria
To demonstrate their learning, students can:
identify a text that has influenced their thinking or has been inspiring
make notes expressing a personal understanding of the impact this text has had on them
plan, draft and edit a letter to an author which expresses their views and uses textual evidence to support their ideas.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: adjust Forms of feedback for EAL/D learners to support their ability to provide feedback on sentence-level grammar and punctuation.

	EAV-11-04 composes texts using language forms and features in new and different contexts
EAV-11-05 composes critical and creative texts for a range of audiences and purposes
Teacher note: the outcomes for Core formative task 1 – letter to an author are outlined in the Core formative tasks booklet.
	Phase 2, sequence 7– understanding the assessment notification and task requirements (Integrated Phase 6)
Focus area content: ‘students develop the capacity to respond perceptively to texts through their own thoughtful writing and judicious reflection on their knowledge and skills as writers’.
Learning intentions
By the end of this learning sequence, students will:
understand the requirements of the assessment task
use a range of strategies, including context cues, to infer meaning of unfamiliar or complex words
reflect on and plan for completing the assessment, to develop their skills for learning.
Distributing and explaining the requirements of the assessment task
Teacher note: the assessment notification can be found in the resource Assessment – 11.1. Student work samples are included in Student assessment samples – 11.1, Phase 6, resource 1 – student work sample – Part A – imaginative response – ‘The Purges’, Phase 6, resource 2 – annotated student work sample – Part A – imaginative response – ‘The Purges’ and Phase 6, resource 3 – annotated student work sample – Part B – reflection – ‘The Purges’. Use the additional instructions and supports provided in this phase where appropriate throughout the program.
Unpacking the assessment task – students read the assessment notification, focusing particularly on the task description, steps to success, and marking criteria or student facing rubric. Students use Phase 6, activity 1 – how to isolate and deconstruct key terms of the question to clarify their understanding of the assessment task and its requirements.
Engaging with the notification – students highlight or underline the assessment task due date, any complex or unfamiliar words, and any aspect of the assessment notification that they would like to ask a question about.
Clarifying an understanding of the task – students write down 2 questions they have about the assessment task notification on a sticky note using the Parking lot approach. Students place their questions on the whiteboard, and the teacher responds. Students are prompted to ask clarifying questions.
	Success criteria
To demonstrate their learning, students can:
identify unfamiliar or complex words in the assessment task notification
list key words from the marking guidelines in order of student achievement
make notes summarising the task requirements and their approach to the formal assessment task.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from additional support with the vocabulary in the assessment. Teachers could use Clines and continuums to support students to complete a word cline, generating synonyms for any unfamiliar words.
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[bookmark: _Toc215815124]Concept development
‘Concept development’ encompasses Phase 3 – engaging personally, analytically and critically with texts (engaging personally and engaging critically) and Phase 4 – connecting critically and deepening conceptual understanding of the focus area and the texts (connecting, understanding and engaging critically). These phases deepen students’ personal connection to the core text(s) and extend them towards informed analysis. Students engage in textual analysis and evaluation to deepen and extend their personal understanding and critical appreciation of texts. In this way, they examine the text within the conceptual frame of the focus area and are prepared to compose extended responses that demonstrate deep personal engagement and understanding.
[bookmark: _Toc148708458][bookmark: _Toc215815125]Phase 3a – engaging personally, analytically and critically with texts – Core text 2 – Pearson
[bookmark: _Hlk214442120]In the ‘engaging personally, analytically and critically with texts’ phase, students engage closely with the core texts. Students develop insights into the world around them, enhancing their understanding of themselves and the lives of others while deepening their appreciation for reading and writing. Students explore how texts use language forms, features and structures to represent a range of contexts and perspectives. This builds their understanding of how authors use codes and conventions to represent their perspective and personal style. Students respond critically and creatively. They compose in a range of modes, expressing an informed personal understanding of the codes and conventions of persuasive and discursive texts.
In this phase students will apply pre-reading strategies to develop an understanding of context. They will use reading strategies to analyse language features, text structures and stylistic choices of persuasive and discursive texts. Students will consider how ‘Noel Pearson’s eulogy for Gough Whitlam’ incorporates the text features of both persuasive and discursive texts. This critical engagement allows students to appreciate how the language forms and features of persuasive and discursive texts shape perspectives. This will assist students to compose and refine their own personal responses in preparation for completing core formative tasks and the formal assessment.
[bookmark: _Hlk196395055][bookmark: _Hlk198196349]Phase 4 and 5 activities have been integrated into Phase 3a to support students to develop their compositions in preparation for the formal assessment task. This is identified at the start of activity instructions using the name (Integrated Phase [number of phase]).
Expected duration: this phase should take approximately 5 to 6 hour-long lessons.
Teacher note: teachers are advised to choose learning sequences and activities from this phase which best suit their class and can be completed in the available time. Review 3a and 3b before teaching to select the most relevant parts of the program based on student need. This will ensure that the learning experiences foreground the skills and understanding most essential for students to achieve their best in the assessment task.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
Phase 3
How do we compose persuasive and discursive texts that explore a range of personal, social, historical and cultural meanings?
How do persuasive and discursive texts convey complex ideas, relationships, endeavours and scenarios?
How do language features, text structures and stylistic choices shape ideas, perspectives and experiences in persuasive and discursive texts?
Phase 5
How do texts read for enjoyment and as models of writing help us to experiment with language and form in our own discursive and imaginative texts?
Table 5 – engaging personally, analytically and critically with texts – Core text 2
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EAV-11-03 analyses the ways context and values influence composition and audience response
Understanding
The relationship between reader, writer, text and context, and how and why texts position readers
The conventions of genre and the ways texts may conform to or subvert these conventions
	Phase 3a, sequence 1 – preparing students to access Core text 2 – ‘Eulogy for Gough Whitlam’ by Noel Pearson
Focus area content: ‘students undertake the intensive and close reading of quality texts from a range of modes and mediums’.
Learning intentions
By the end of this learning sequence, students will:
demonstrate their understanding of persuasive and discursive texts
independently read a text to identify areas of need in their own vocabulary
be able to engage in research and thinking routines to communicate their initial impressions of Core text 2 – ‘Eulogy for Gough Whitlam’ by Noel Pearson.
Teacher note: refer to the Teaching advice for Reading to write: Transition to English Advanced which notes that ‘Students should consider the framework for texts authored by Aboriginal and/or Torres Strait Islander Peoples to emphasise the strength of Communities that empower voice and celebrate unique aspects of Aboriginal and/or Torres Strait Islander Histories and Cultures’ (NESA 2024). ‘Eulogy for Gough Whitlam’ is a powerful text that embodies this teaching advice. The Flipped Classroom Model can be used to enhance students’ understanding of context. Students can read Phase 3a, resource 1 – understanding context in ‘Eulogy for Gough Whitlam’ for additional support. Determine how much explicit teaching is required based on student responses to Phase 3a, activity 1 – revisiting features of persuasive and discursive texts. The thesis of Pearson’s work is explored in this sequence. To revise student understanding of the term thesis and its role, revisit Novel voices – Year 10, Term 1 Phase 2, resource 3 – developing a thesis and Core formative task 2 – developing a thesis.
Unpacking contextual references to access Core text 2 – ‘Eulogy for Gough Whitlam’ by Noel Pearson
Checking for understanding of prior learning on persuasive and discursive texts – students use Phase 3a, activity 1 – revisiting the features of persuasive and discursive texts to Activate prior knowledge of logos, ethos and pathos, as well as the language forms and features of these types of texts.
Connecting personally to the core text – students independently read Core text 2 – ‘Eulogy for Gough Whitlam’ by Noel Pearson, highlighting any words they find challenging. They put symbols, such as a question mark, in the margin as a signpost for contextual references they do not understand.
Expanding contextual knowledge to deepen an understanding of the core text – students listen to the teacher reading The Sydney Morning Herald article ‘Gough Whitlam memorial: Noel Pearson delivers grand eulogy’. As they actively listen to the article, they make notes in their English book using the activating prior knowledge (previously KWHL) chart
What do I know about Noel Pearson, Gough Whitlam and eulogies?
What do I want to know about this speech to better understand?
What have I learned from reading the article and the speech?
How do I learn more? Where can I access more information?
Developing an informed understanding of the core text – students are supported to complete Phase 3a, activity 2 – developing an understanding of ‘Eulogy for Gough Whitlam’. They engage in brainstorming, drawing on their initial impressions of the eulogy and the learning gained from reading the article.
	Success criteria
To demonstrate their learning, students can:
make notes to revise the definitions and features of persuasive and discursive texts
identify any vocabulary words they find challenging
communicate contextual understanding of Core text 2 through a class discussion and brainstorm.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: challenge and extend high potential and gifted learners by inviting them to lead the class brainstorm. Building opportunities for student voice into daily instruction is part of creating a challenging Learning environment, as outlined in the Differentiation Adjustment Tool.

	EAV-11-01 analyses the ways an author’s choice of language, form and structure shapes meaning in texts of different modes and mediums
Understanding
The ways language features, text structures and stylistic choices shape ideas, perspectives and experiences in familiar and unfamiliar texts
	Phase 3a, sequence 2 – developing vocabulary using Core text 2 – ‘Eulogy for Gough Whitlam’ by Noel Pearson
Focus area content: ‘students undertake the intensive and close reading of quality texts from a range of modes and mediums’.
Learning intention
By the end of this learning sequence, students will:
understand the complex vocabulary needed to access Core text 2 – ‘Eulogy for Gough Whitlam’ by Noel Pearson.
Developing vocabulary to explore the core text
Teacher note: this sequence uses the PowerPoint Phase 3a – text annotations – Pearson – 11.1 in conjunction with activities in the Resource booklet to support vocabulary development. If students choose to set a SMART goal regarding their use of grammar and punctuation, the AERO review on Writing and writing instruction found that grammar and punctuation is best taught when embedded into meaningful writing tasks. They can be encouraged to edit and refine their own writing, at a sentence and paragraph level, to practise targeted skills in grammar and punctuation. Further support for writing at word level, sentence level and text level can be found at the Writing in Secondary, online Grammar Guide.
Literacy note: should your students require additional support with vocabulary, assign students a key term and have them complete a Frayer diagram, which can be shared electronically via OneNote or a Google Doc.
Extending understanding of vocabulary to access the text – students use Phase 3a, activity 3 – exploring complex vocabulary in ‘Eulogy for Gough Whitlam’ to revise words they found challenging when reading the text.
Understanding shades of meaning in a text to enhance vocabulary development – in pairs or small groups, students use the PowerPoint Phase 3a – text annotations – Pearson – 11.1 to develop a word cline for at least one of the vocabulary terms they identified in Core text 2 or explored in Phase 3a, activity 3 – exploring complex vocabulary in ‘Eulogy for Gough Whitlam’.
Setting goals for vocabulary development – in their English book, students develop a personal goal for vocabulary development or refine their original writing goal to include a focus on vocabulary. They can return to Phase 1, activity 3 – setting SMART reading and writing goals as a model. Students are encouraged to re-visit their goals and commit to regular practise, to continue their vocabulary development throughout the program.
	Success criteria
To demonstrate their learning, students can:
revise vocabulary knowledge needed to access the text
participate in the development of a word cline to understand shades of meaning
set a personal vocabulary goal using SMART goals specific to their own learning.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: explore Examples of vocabulary strategies and Using Word Walls to Develop and Maintain Academic Vocabulary for resources and activities to support students’ vocabulary development. Some students may benefit from the strategies of a Frayer diagram, Word clines and Select, Explain, Explore, Consolidate (S.E.E.C.), Word walls which will allow for ease of revision. This improves visual memory and retention through message abundancy for EAL/D learners.

	EAV-11-01 analyses the ways an author’s choice of language, form and structure shapes meaning in texts of different modes and mediums
Understanding
The conventions of genre and the ways texts may conform to or subvert these conventions
	Phase 3a, sequence 3 – understanding how nominalisation contributes to register and authority
Focus area content: students ‘develop the knowledge to appreciate, interpret, analyse and evaluate the ways texts convey complex ideas, relationships, endeavours and scenarios’.
Learning intentions
By the end of this learning sequence, students will:
understand how nominalisation creates formal register
be able to determine how language is used to convey meaning and provoke a response in the audience.
Analysing persuasive and discursive writing to enhance knowledge of textual form
Literacy note: support for the use of nominalisation has been taught in Phase 3a, activity 2 – practising nominalisation and Phase 3a, resource 1 – nominalised sentence examples in Exploring the speculative – Year 9, Term 4. For additional support with teaching Nominalisation, including its implications for writing, explore the online Grammar Guide found on the Writing in Secondary website.
Revising nominalisation to consolidate skills – through a gradual release of responsibility, students revise nominalisation and practise their skills in manipulating language using Phase 3a, activity 4 – refining nominalisation skills. This can support their understanding and use of formal language.
Collaborating to extend an understanding of nominalisation – students collaboratively identify additional examples of nominalisation in Core text 2 – ‘Eulogy for Gough Whitlam’ by Noel Pearson and discuss how it connects to the author’s purpose. Teachers can model this process using a think aloud to encourage student responses.
Applying understanding of nominalisation – in pairs, students complete Phase 3a, activity 4 – refining nominalisation skills to apply their understanding of nominalisation, by identifying further examples and discussing the effect on tone and register.
Consolidating learning and reflecting on learning – in pairs, students use Phase 3a, activity 4 – refining nominalisation skills to share examples of nominalisation and discuss its impact on the tone and register of the text. They engage in a structured classroom discussion using the What Makes You Say That? thinking routine. Students discuss the effect of Pearson’s use of language to deepen their understanding of purposeful use of register. They reflect on whether nominalisation increases the power of Noel Pearson’s language to persuade the audience.
	Success criteria
To demonstrate their learning, students can:
revise the term ‘nominalisation’ and make connections with the writer’s purpose
identify examples and explain the effect of nominalisation on register and authority
discuss the effect of nominalisation with peers.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: support students to access ‘Eulogy for Gough Whitlam’ by exploring Design Options for Perception. This gives support for accessing the text in varied formats such as printed, digital with text-to-speech, audio recordings or symbol-supported text. Online tools such as Luvvoice can be used to convert text to an audio file.

	EAV-11-01 analyses the ways an author’s choice of language, form and structure shapes meaning in texts of different modes and mediums
Responding
Compose persuasive, discursive, imaginative and reflective texts that experiment with language features and emerging textual forms
Use appropriate metalanguage and textual forms to reflect on the processes of writing
Note: bold outcome content is not addressed in this sequence.
	Phase 3a, sequence 4 – unpacking language, form and structure in ‘Eulogy for Gough Whitlam’
Focus area content: students ‘develop the knowledge to appreciate, interpret, analyse and evaluate the ways texts convey complex ideas, relationships, endeavours and scenarios’.
Learning intentions
By the end of this learning sequence, students will:
understand how Pearson has used various language forms, features and structures in ‘Eulogy for Gough Whitlam’
understand authorial purpose in Core text 2 – ‘Eulogy for Gough Whitlam’ by Noel Pearson.
Engaging personally and analytically with Core text 2 – ‘Eulogy for Gough Whitlam’ by Noel Pearson
Teacher note: this sequence uses the PowerPoint Phase 3a – text annotations – Pearson – 11.1 in conjunction with activities in the Resource booklet to analyse Core text 2 – ‘Eulogy for Gough Whitlam’ by Noel Pearson.
Literacy note: revisit Phase 4, resource 7 – synonyms for ‘shows’ from Novel voices – Year 10, Term 1 for a list of verbs with various connotations to improve textual analysis and precise use of vocabulary. For further support with the explicit teaching of Vocabulary, explore Fundamentals on the WiS Resource Hub.
Unpacking the language forms and features of the text to deepen understanding – students use the PowerPoint Phase 3a – text annotations – Pearson – 11.1 to unpack the structure, language forms and features of persuasive and discursive texts. They are supported to annotate their copies of Core text 2 – ‘Eulogy for Gough Whitlam’ by Noel Pearson.
Analysing the language forms and features of the text – students use Phase 3a, activity 5 – unpacking language features in ‘Eulogy for Gough Whitlam’ to identify and analyse 3 examples of language devices. They use the Seldon method for writing to compose a paragraph which explains and analyses the effect of a chosen device on communicating Pearson’s purpose. They can use Phase 3a, resource 2 – using the Seldon method for writing as an additional support for analytical writing.
Checking for understanding – students complete a 200-word journal writing task in response to the question:
How does Pearson’s ‘Eulogy for Gough Whitlam’ use both persuasive and discursive features to position you to reflect on the experiences of Aboriginal and/or Torres Strait Islander Peoples?
	Success criteria
To demonstrate their learning, students can:
identify and analyse 3 language forms, features or structural devices in Core text 2
write a paragraph which explains and analyses how Noel Pearson uses language to convey meaning and position his audience
complete a personal response to explore how Pearson uses both persuasive and discursive features to position the reader to reflect on his ideas.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: additional support for analysing at the text-level can be accessed via Developing writing in English 7–10.

	EAV-11-04 composes texts using language forms and features in new and different contexts
Responding
Compose persuasive, discursive, imaginative and reflective texts that experiment with language features and emerging textual forms
Note: bold outcome content is not addressed in this sequence.
	Phase 3a, sequence 5 – deepening conceptual understanding of codes and conventions used in ‘Eulogy for Gough Whitlam’ by Noel Pearson (Integrated Phase 4)
Focus area content: ‘students develop the capacity to respond perceptively to texts through their own thoughtful writing and judicious reflection on their knowledge and skills as writers’.
Learning intentions
By the end of this learning sequence, students will:
understand how to apply the language features of a discursive eulogy to their own writing
understand how to engage in the drafting and revising process to compose a short discursive text using peer and self-assessment protocols.
Applying understanding to compose discursive texts
Teacher note: this sequence can be assigned as a flipped learning homework activity for students to experiment with the features of composing a discursive eulogy.
Crafting compositions using discursive features – as a homework task, students compose a 200-word eulogy or speech in their writing journals for a ‘living memorial’. Their speech should celebrate the life of an influential person of their choosing (this could be a politician, writer or sportsperson). Students can
draw inspiration from Core text 2 – ‘Eulogy for Gough Whitlam’ by Noel Pearson to use some of the language forms, features and structures of discursive texts
experiment with nominalisation to develop a formal register and sense of authority
draw inspiration from Pearson to use precise vocabulary.
Engaging in discussions about code and convention with peers – in pairs, students engage in a Plus, Minus, Interesting thinking routine to engage in a feedback discussion in response to their short eulogy or ‘living memorial’. They discuss their responses and make formative Student self-assessment notes in their writing journals in response to the following prompts
Plus: What was positive or effective about your short discursive speech?
Minus: Are there areas of improvement or future focus in your discursive writing skills?
Interesting: What did you find more interesting or provocative about reading the short discursive speech written by your peer? What does it show you about the power of language?
	Success criteria
To demonstrate their learning, students can:
compose a short speech applying the features of discursive texts
use nominalisation to create a formal register and increase authority
engage in peer and self-assessment using a thinking routine.
Evaluation and registration:
[Record evaluation and registration information
Differentiation note: some students may benefit from Choice in the topic of their discursive speech.


[bookmark: _Toc148105389][bookmark: _Toc150181683][bookmark: _Toc150259389][bookmark: _Toc151447421][bookmark: _Toc151632401]

[bookmark: _Toc215815126]Phase 3b – engaging personally, analytically and critically with texts – Core text 3 – Garner
[bookmark: _Hlk214442179]In the ‘engaging personally, analytically and critically with texts’ phase, students engage closely with the core texts. Students develop insights into the world around them, enhancing their understanding of themselves and the lives of others while deepening their appreciation for reading and writing. Students explore how texts use language forms, features and structures to represent a range of contexts and perspectives. This builds their understanding of how authors use codes and conventions to represent their perspective and personal style. Students respond critically and creatively. They compose in a range of modes, expressing an informed personal understanding of the codes and conventions of persuasive and discursive texts.
In this phase the core text is used to strengthen comprehension and literacy skills, as students explore the discursive article, ‘What makes me happy now’ by Helen Garner. Students analyse the language and textual features specific to persuasive and discursive forms. This deepens students’ conceptual understanding of the focus area through the core text, allowing them to demonstrate their knowledge and skills through a range of compositions.
Overall, this phase is designed to enhance students’ vocabulary, contextual understanding and analytical skills as well as offering opportunities to experiment with discursive writing. Through this phase, students build the capacity to appreciate, understand and respond to texts critically and creatively, setting the stage for their ongoing engagement with the core text and supporting their development as thoughtful readers and writers.
Phase 4 and 5 activities have been integrated into Phase 3b to support students to develop their compositions in preparation for the formal assessment task. This is identified at the start of activity instructions using the name (Integrated Phase [number of the phase]).
Expected duration: this phase should take approximately 6 to 7 hour-long lessons.
Teacher note: teachers are advised to choose learning sequences and activities from this phase which best suit their class and can be completed in the available time.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
Phase 3
How do we compose persuasive and discursive texts that explore a range of personal, social, historical and cultural meanings?
How do persuasive and discursive texts convey complex ideas, relationships, endeavours and scenarios?
Phase 4
How do texts read as models of writing help us to experiment with language and form in our own discursive and imaginative texts?
Phase 5
How can we draft, edit, revise and refine texts for a range of audiences and purposes, to build our skills in English?
Table 6 – engaging personally, analytically and critically with texts – Core text 3
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EAV-11-01 analyses the ways an author’s choice of language, form and structure shapes meaning in texts of different modes and mediums
Understanding
The relationship between reader, writer, text and context, and how and why texts position readers
Responding
Compose texts that explore a range of personal, social, historical and cultural meanings
	Phase 3b, sequence 1 – engaging with an author interview to reflect on the writing process
Focus area content: ‘students develop the knowledge to appreciate, understand, analyse and evaluate the ways texts convey complex ideas, relationships, endeavours and scenarios’.
Learning intentions
By the end of this learning sequence, students will:
be able to engage with and respond independently to an author interview
understand the writing process as a form of reflecting on the interaction between personal experience and the wider world.
Understanding an author’s writing process (Integrated Phase 4)
Teacher note: this sequence uses The Flipped Classroom model. Students listen to the video embedded in PowerPoint Phase 3b – In conversation – Money and van Neerven – Part 2 – 11.1 and answer questions at home. Then guide students through the quick writes contained in the PowerPoint.
Understanding the writing process with Jazz Money and Ellen van Neerven – for homework, students listen to the interview contained in the PowerPoint Phase 3b – In conversation – Money and van Neerven – Part 2 – 11.1. They use Phase 3b, activity 1 – flipped learning – notes on the use of form to summarise key ideas and make notes on how the interview explores the relationship between the writing process and personal and public worlds.
Applying learning to own compositions to enhance an understanding of form – using the PowerPoint Phase 3b – In conversation – Money and van Neerven – Part 2 – 11.1 students reflect on the writing process and Money and van Neerven’s personal purpose for composing. They use prompts in the PowerPoint to complete a series of quick writes, writing for different audiences and purposes.
Discussing how audience and purpose impact language choices – students engage in a class discussion, reflecting on the ways audience and purpose shape language choices and style. Write the notes from the brainstorm on the board for students to record in their English book.
Reflecting on the learning – students complete an exit ticket using the 3-2-1 strategy, detailing
3 things they learned
2 questions they have
one reason why the learning is important.
	Success criteria
To demonstrate their learning, students can:
make notes to summarise main ideas and connect ideas to an author interview
compose a series of quick-writes to explore how language, register and structure may change according to different audiences, purposes and writing forms.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from being offered alternative ways to represent their learning or access to assistive technology such as ‘voice to text’, in line with the principles of Universal Design for Learning.

	EAV-11-03 analyses the ways context and values influence composition and audience response
Understanding
The ways language features, text structures and stylistic choices shape ideas, perspectives and experiences in familiar and unfamiliar texts
	Phase 3b, sequence 2 – engaging personally to develop an understanding of Helen Garner’s discursive essay
Focus area content: ‘students read texts that are aesthetically, stylistically and conceptually engaging and that inspire or provoke them to respond critically and creatively’.
Learning intentions
By the end of this learning sequence, students will:
engage with a core text independently, through reading and research, to develop background knowledge and contextual understanding
consolidate understanding of the connection between purpose and form in texts.
Making connections between core texts
Teacher note: students have covered the features of persuasive and discursive texts in the PowerPoint Phase 3a – text annotations – Pearson – 11.1. If students require additional support, the features of persuasive writing are unpacked in From page to stage – Year 8, Term 3 in the PowerPoint Phase 1 – persuasive writing forms – 8.3. In Shakespeare retold – Year 10, Term 3, discursive writing is outlined specifically in the PowerPoint Phase 6 – features of discursive writing – 10.3.
Making connections between core texts – students complete Phase 3b, activity 2 – What is the difference between persuasive and discursive texts? to revise the features of persuasive and discursive texts in Core text 2 – ‘Eulogy for Gough Whitlam’ by Noel Pearson and identify that this is a hybrid text that uses a combination of features to serve different purposes.
Connecting learning by developing an initial understanding of the text – as part of their flipped learning homework task, students read Core text 3 – Helen Garner on happiness: ‘It’s taken me 80 years to figure out it’s not a tranquil, sunlit realm’. They complete the final column of the table in Phase 3b, activity 2 – What is the difference between persuasive and discursive texts? to identify features that are persuasive, discursive and hybrid in their style. This informs their discussion of authorial purpose.
Developing an understanding of authorial purpose – students engage in a class discussion using effective questioning to clarify their understanding of the purpose of Garner’s text. They make connections between Garner’s audience and purpose and those discussed in the author interviews with Jazz Money. They use the What Makes You Say That? thinking routine to explore and consolidate their understanding of Helen Garner’s use of
both persuasive and discursive language features
style and unique personal voice
the power of language to achieve her purpose.
Enhancing contextual knowledge to understand Core text 3
Researching Helen Garner to build an understanding of context – students complete Phase 3b, activity 3 – developing contextual understanding of Helen Garner on happiness. They engage in a class discussion where ‘cold calling’ is used to ensure they share their responses.
	Success criteria
To demonstrate their learning, students can:
make connections about textual form and language features to revise the features of persuasive, discursive and hybrid texts
read a core text and identify features typical of persuasive and discursive form
research the context of the text and answer questions about its relevance to the focus area.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students can be extended through abstraction. Students could scrutinise Garner’s style through a debate on the relevance of Garner’s writing to youth.

	EAV-11-01 analyses the ways an author’s choice of language, form and structure shapes meaning in texts of different modes and mediums
Understanding
The aesthetic qualities of quality texts and the power of language to express ideas and experiences
The relationship between reader, writer, text and context, and how and why texts position readers
The ways language features, text structures and stylistic choices shape ideas, perspectives and experiences in familiar and unfamiliar texts
	Phase 3b, sequence 3 – engaging personally and critically with the language forms and features of a discursive text
Focus area content: students ‘develop the knowledge to appreciate, interpret, analyse and evaluate the ways texts convey complex ideas, relationships, endeavours and scenarios’.
Learning intentions
By the end of this learning sequence, students will:
understand how language forms and features are used to convey meaning and provoke a response in the audience
be able to explore connections with prior learning on persuasive and discursive texts
consolidate their understanding of authorial purpose in texts.
Examining Core text 3 – Helen Garner on happiness: ‘It’s taken me 80 years to figure out it’s not a tranquil, sunlit realm’
Teacher note: this sequence uses the PowerPoint Phase 3b – text annotations – Garner – 11.1 in conjunction with activities in the resource book to analyse Core text 3 – Helen Garner on happiness: ‘It’s taken me 80 years to figure out it’s not a tranquil, sunlit realm’. The PowerPoint unpacks a range of language features. In Phase 3b, activity 4 – unpacking language and structural features in Helen Garner ‘on happiness’ students select the features they find most powerful or significant or would like to experiment with in their own writing.
Definitions and examples of language and structural features typical of discursive writing can be found in Phase 3b, resource 1 – defining language and structural features of discursive texts. Definitions of persuasive, discursive and hybrid texts can be found in Phase 3b, activity 2 – What is the difference between persuasive and discursive texts?
Literacy note: in Phase 3b, activity 4 – unpacking language and structural features in Helen Garner ‘on happiness’ students can identify and explain how word-level language, such as noun groups, verbs and verbs groups, causal connectives and discourse markers, are used in discursive texts. The PowerPoint Phase 3b – text annotations – Garner – 11.1 provides students with support for this activity.
Modelled, guided and independent analysis of Core text 3
Modelling analysis of the core text – students are guided through the information in the PowerPoint Phase 3b – text annotations – Garner – 11.1 to understand how Garner uses language to achieve her purpose. They explore
from the slide ‘Humour in Garner’s title’ to ‘Establishing your thesis’ to unpack how Garner has effectively introduced her discursive text
slides ‘Anecdotal observations’ to ‘Australian vernacular’ to critically analyse the codes and conventions and style used in the text
the slide ‘Tone’ to analyse how the ending creates symbolism and evokes a wistful tone.
Independently analysing the core text – using the Gradual release of responsibility model, students select 3 language or structural features of a discursive text from the PowerPoint Phase 3b – text annotations – Garner – 11.1. They use these to complete Phase 3b, activity 4 – unpacking language and structural features in Helen Garner ‘on happiness’. Students
identify examples of features and analyse how they communicate meaning. They then evaluate how these examples position the reader to respond. Students use these notes to write a paragraph analysing how Garner uses language to convey meaning and position the audience.
Connecting to prior learning – students think back on the work they have done analysing Helen Garner’s essay. They engage in a class discussion and use the thinking routine What Makes You Say That? to answer the following questions and give evidence to justify their opinions.
What is Garner’s purpose in writing this text?
Do you think this purpose was achieved?
How does Garner’s text convey a unique personal voice?
On balance, do you think this text is persuasive, discursive or is it an example of a hybrid text?
What makes you say that?
	Success criteria
To demonstrate their learning, students can:
engage in a class discussion, identifying and analysing discursive language forms and features in the core text
identify a discursive language feature they find powerful and significant
compose a paragraph analysing one example of a discursive feature in the core text.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: high potential and gifted learners may develop talent and move through the stages of competence more quickly than same-age peers. Teachers can apply strategies from the Differentiation Adjustment Tool to adjust complexity, challenge or choice for students.

	EAV-11-04 composes texts using language forms and features in new and different contexts
EAV-11-06 evaluates own compositional processes and the ways choice of language, form and structure can shape meaning
Understanding
The aesthetic qualities of quality texts and the power of language to express ideas and experiences
Responding
Compose texts that explore a range of personal, social, historical and cultural meanings
Use appropriate metalanguage and textual forms to reflect on the processes of writing
	Phase 3b, sequence 4 – responding creatively and reflectively to the reading of a core text
Focus area content: ‘students develop the capacity to respond perceptively to texts through their own thoughtful writing and judicious reflection on their knowledge and skills as writers’.
Learning intentions
By the end of this learning sequence, students will:
be able to reflect on what makes them happy
be able to collaboratively construct a poem on the topic ‘what makes us happy’
be able to articulate how and why they made certain creative choices when composing a poem.
Teacher note: students can revisit the Pre-reading Codes and conventions of poetry, Phase 2, resource 2 – glossary of poetic devices or Phase 2, activity 7 – analysing language features and style in ‘if I write a poem’ by Jazz Money to revise metalanguage for writing their personal reflection.
Responding personally to ‘What makes me happy’
Responding personally to a prompt: ‘What makes me happy’ – students use Phase 3b, activity 5 – responding creatively to ‘what makes me happy’ to reflect on Garner’s discursive essay. On sticky notes, students reflect on what has made them happy at different phases of their life.
Collaborating with peers to construct a poem called ‘What makes me happy’ – in small groups, students share their sticky note reflections and use them to compose a poem titled ‘What makes me happy’. Additional instructions can be found in Phase 3b, activity 5 – responding creatively to ‘what makes me happy’.
Reflecting on the aesthetic qualities and range of meanings in the writing process
Understanding the power of language to express ideas and experiences – in their peer groups, students reflectively discuss
the overall effect of their collaborative poem
how their poem makes them feel about the power of language to express personal, social, historical and cultural meanings
how they structured their poem
why they chose to structure their response in their chosen way.
Composing a personal reflection – in their writing journals, students compose a 150 to 200-word response summarising their group discussion. Students should use appropriate metalanguage to reflect on their poetic composition.
	Success criteria
To demonstrate their learning, students can:
identify what makes them happy at different stages of life
collaborate with peers to construct a poem about what makes them happy
reflect on why they made certain creative and structural decisions in their poem.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: encourage diverse learner groups to connect ‘what makes me happy’ to their unique cultural backgrounds. Students with high potential in the social-emotional domain may have opportunities for talent development by initiating a school ‘what makes me happy’ writing competition.

	EAV-11-06 evaluates own compositional processes and the ways choice of language, form and structure can shape meaning
Understanding
The conventions of genre and the ways texts may conform to or subvert these conventions
Responding
Draft, edit, revise and refine texts for a range of audiences and purposes
	Phase 3b, sequence 5 – exploring a student sample discursive text to unpack marking criteria (Integrated Phase 6)
Focus area content: ‘students develop the capacity to respond perceptively to texts through their own thoughtful writing and judicious reflection on their knowledge and skills as writers’.
Learning intentions
By the end of this learning sequence, students will:
be able to assess a student sample discursive text using the marking criteria
understand how to apply the features of discursive writing to a composition.
Teacher note: this sequence uses the marking criteria from Assessment – 11.1 and Student assessment samples – 11.1. The department has a range of support materials providing Effective assessment advice for schools.
Literacy note: should your students require additional support with vocabulary, assign students a key word from the discursive work sample such as ‘great’ and have them complete a word cline to generate synonyms. They can use the templates found in Clines and continuums to generate synonyms. They then engage in a discussion, sharing Peer feedback about how the use of more precise vocabulary can enhance the work sample.
Unpacking a sample discursive text using marking guidelines
Understanding the difference between grades – students read the marking guidelines provided in Assessment – 11.1 and highlight the differences between each of the grade descriptors.
Using marking guidelines to assess student samples – students read Student work sample – Part A – discursive response – ‘What do I want to do with my life?’ They refer to the marking criteria for the Assessment – 11.1 to engage in a discussion about why this is an example of a C-range response. Students make notes in their English book to consolidate their understanding of the success criteria.
Using a worked example to reflect on application to their own writing – students use Phase 3b, activity 6 – reflecting on a discursive work sample to identify features of the work sample that are typical of the discursive form. They reflect on how they might implement these language forms and features into their own discursive writing.
Experimenting with discursive features in own compositions
Practising how to use discursive features – students complete the final column of the table in Phase 3b, activity 6 – reflecting on a discursive work sample to experiment with the use of discursive forms, features and structures. They practise applying the ‘feedforward’ suggestions to their own discursive writing to re-write paragraphs, reflecting on areas of strength in their own writing.
Sharing experimentation with peers – students share their experimentation sentences with their peers. They provide warm and cool peer feedback, using sentence starters provided in the Technique guide – peer and self-feedback, about what they enjoyed and how their peer can improve their use of discursive forms and features.
Checking for understanding – students write down one question that they have about the grading process on a sticky note. They place their questions on the whiteboard as a parking lot and are prompted to ask clarifying questions.
	Success criteria
To demonstrate their learning, students can:
highlight the differences between grade descriptors
identify and reflect on examples of discursive forms and features in a student work sample
experiment with discursive features by creating their own discursive sentences.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: high potential and gifted students can engage with another discursive article of their own choice, from a teacher-identified list. These can be taken from The Guardian’s ‘What makes me happy now’ series. Students should summarise their chosen text and make notes, annotating how it demonstrates the discursive features of the assessment marking criteria. They can compare and contrast how the features in their chosen text demonstrate achievement beyond the C-range, evident in Student assessment samples – 11.1.

	EAV-11-05 composes critical and creative texts for a range of audiences and purposes
EAV-11-06 evaluates own compositional processes and the ways choice of language, form and structure can shape meaning
Understanding
The conventions of genre and the ways texts may conform to or subvert these conventions
Responding
Compose persuasive, discursive, imaginative and reflective texts that experiment with language features and emerging textual forms
Use appropriate metalanguage and textual forms to reflect on the processes of writing
Note: bold outcome content is not addressed in this sequence.
	Phase 3b, sequence 6 – applying knowledge to prepare for Core formative task 2 (Integrated Phase 5)
Focus area content: ‘students develop the capacity to respond perceptively to texts through their own thoughtful writing and judicious reflection on their knowledge and skills as writers’.
Learning intentions
By the end of this learning sequence, students will:
be able to engage in the process of planning and drafting a discursive response
be able to apply their understanding of discursive features to their own writing
be able to use the process of self-assessment to edit and refine a piece of writing.
Teacher note: using the explicit teaching strategy of chunking and sequencing learning, students are first supported to write an introduction to a discursive text on the topic ‘What makes me happy now?’ They then plan and draft a discursive text on a topic of their own choice for Core formative task 2 – discursive response. The Gradual release of responsibility advises that students are given opportunities for modelled and guided practice, before they compose independently. Teachers should consider the context of their school and classroom and use their professional judgment as students move between modelled, guided and independent practice.
Planning a discursive response (Integrated Phase 5)
Planning the opening to a discursive text to consolidate understanding – students use Phase 3b, activity 7 – writing the introduction to a discursive text to apply their skills in writing an effective introduction for a discursive text on the topic ‘What makes me happy now?’
Planning Core formative task 2 to develop skills in using effective processes for writing – students brainstorm ideas and begin planning to write a discursive text using Core formative task 2 – discursive response. Students use this as a resource to support them in brainstorming ideas, planning and assessing their work. Additionally, students can use Phase 3b, resource 2 – supporting independent investigation to assess the currency, reliability, authority, purpose and point of view of sources used to inform their research in this task.
Composing Core formative task 2 – discursive response
Drafting a discursive response – students use Core formative task 2 – discursive response to write a short response exploring a topic of their choice. This should be 200 to 400-words and consider the ways language can be used to inspire, provoke, convey ideas or evoke emotions.
Reflecting on and refining responses – students use Phase 3b, activity 8 – using marking criteria to peer-assess – discursive to reflect on a peer’s discursive response using a marking criteria.
Reflecting on and refining SMART goals for future focus – students use the structure modelled in Phase 1, activity 3 – setting SMART reading and writing goals to re-visit their SMART goals. They refine these goals or set a new goal for the further development of their writing skills.
	Success criteria
To demonstrate their learning, students can:
use a scaffold to plan and draft an introduction to a discursive response
engage in brainstorming or independent research to plan and draft Core formative task 2
use self-assessment processes to refine and edit Core formative task 2
reflect on and refine SMART learning goals for future focus.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: encourage diverse learner groups to compose discursive texts that represent and celebrate their cultural background.
High potential and gifted students can be offered Choice and encouraged to showcase their abilities through various modes and styles.




[bookmark: _Toc215815127]Phase 4 – connecting critically and deepening conceptual understanding of the focus area and the texts
[bookmark: _Hlk214442206]In the ‘connecting critically and deepening conceptual understanding of the focus area and the texts’ phase, students extend their conceptual understanding of textual codes and conventions and style. By engaging with the model texts, students enhance their understanding of themselves and the lives of others while deepening their appreciation for reading. This process encourages students to explore how texts can represent a range of contexts and perspectives, which is crucial for building their ‘knowledge to appreciate, interpret, analyse and evaluate the ways texts convey complex ideas, relationships, endeavours and scenarios’.
Students deepen their conceptual understanding of style, perspective and context and code and convention as they experiment with reading and writing strategies to examine language features, text structures and stylistic choices in discursive, imaginative and reflective texts. As they develop their understanding and use of form and structure, students also enhance their ability to respond critically and creatively to texts.
Throughout this phase, students will develop their evaluative and reflective skills and be inspired through their own experimentation with written expression. They will make connections between core texts, and between texts and their own writing, in line with the overarching conceptual focus outlined in the syllabus. This engagement in the writing process will foster a deeper understanding of language and its impact on shaping experiences and perspectives.
In this program aspects of Phase 4 have been integrated into Phases 3a and 3b. Additionally, aspects of Phase 6 activities have been integrated into Phase 4 to support students to develop their compositions in preparation for the formal assessment task. This is identified at the start of lesson sequences using the name (Integrated Phase [number of the phase]).
Expected duration: this phase should take approximately 5 to 6 hour-long lessons.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
Phase 4
How do texts read for enjoyment and as models of writing help us to experiment with language and form in our own imaginative texts? 
How do we develop the capacity to respond perceptively to texts through our own thoughtful writing?
Phase 6
How can we draft, edit, revise and refine texts for a range of audiences and purposes, to build our skills in English?
Table 7 – connecting critically and deepening conceptual understanding of the focus area and the texts
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EAV-11-01 analyses the ways an author’s choice of language, form and structure shapes meaning in texts of different modes and mediums
EAV-11-03 analyses the ways context and values influence composition and audience response
Understanding
The aesthetic qualities of quality texts and the power of language to express ideas and experiences
The relationship between reader, writer, text and context, and how and why texts position readers
Responding
Draft, edit, revise and refine texts for a range of audiences and purposes
Note: bold outcome content is not addressed in this sequence.
	Phase 4, sequence 1 – engaging with and responding to the author interview
Focus area content: ‘students read texts that are aesthetically, stylistically and conceptually engaging and that inspire or provoke them to respond critically and creatively’.
Learning intentions
By the end of this learning sequence, students will:
be able to engage and respond independently with an author interview
understand how the writing process is a way of personal and public reflection.
Teacher note: in this sequence, students will make connections to prior learning of historical allusions in Phases 1 and 2. Allusion has also been explored in previous  programs such as Reshaping the world – Year 10, Term 2 and Exploring the speculative – Year 9, Term 4. This sequence uses the Flipped Classroom Model. Students will listen to the discussion of the writing process in the PowerPoint Phase 4 – In conversation – Money and van Neerven – Part 3 – 11.1.
Engaging with an author interview to explore the process of writing
Responding to an author interview to build the field – as a flipped learning homework task, students listen to the interview contained in the PowerPoint Phase 4 – In conversation – Money and van Neerven – Part 3 – 11.1 and use Phase 4, activity 1 – flipped learning – notes on the writing process to record their initial thoughts and opinions.
Responding personally to the interview to deepen understanding – students engage in a class discussion, reflecting on their observations from the author interview. Some possible questions include
What did you learn about the writing process by engaging with this interview?
What was one comment made by either Jazz Money or Ellen van Neerven that stood out to you?
How did this comment change the way you thought about writing?
What did you find challenging or struggle to understand in the interview?
Applying understanding of the writing process to create own compositions – students use the PowerPoint Phase 4 – In conversation – Money and van Neerven – Part 3 – 11.1 to complete a series of quick write activities to experiment with writing for different audiences and purposes.
	Success criteria
To demonstrate their learning, students can:
make notes to summarise main ideas and connect ideas to an author interview
compose quick writes that adjust language, register and structure for different audiences and purposes.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: author quotes have been included in Phase 4, activity 1 – flipped learning – notes on the writing process to support EAL/D learners with listening tasks such as this.

	EAV-11-01 analyses the ways an author’s choice of language, form and structure shapes meaning in texts of different modes and mediums
EAV-11-03 analyses the ways context and values influence composition and audience response
Understanding
The aesthetic qualities of quality texts and the power of language to express ideas and experiences
The relationship between reader, writer, text and context, and how and why texts position readers
	Phase 4, sequence 2 – unpacking an imaginative response
Focus area content: ‘students read texts that are aesthetically, stylistically and conceptually engaging and that inspire or provoke them to respond critically and creatively’.
Learning intentions
By the end of this learning sequence, students will:
understand how to independently apply pre-reading and reading strategies to develop their understanding of context
understand how language, style and structural features can be used in imaginative writing to position the reader
be able to experiment with using elaborated noun groups to create an imaginative setting.
Modelled, guided and independent exploration of a model imaginative response
Teacher note: use the Pre-reading resource Codes and conventions of short imaginative texts and Phase 6, resource 2 – annotated student work sample – Part A – imaginative response – ‘The Purges’ to assist with this sequence. Additionally, revisit Core formative task 1 – imaginative writing in Representations of life experiences – Year 9, Term 1 to revise the forms, features and structures of this type of text. This sequence uses the Explicit teaching strategy of Gradual release of responsibility to support students’ increasing independence as they use the knowledge and skills developed in Phases 3a and 3b.
Engaging with a model text to explore context and perspective – students independently read Phase 6, resource 1 – student work sample – Part A – imaginative response – ‘The Purges’. They use the pre-reading strategies and structure outlined in Phase 3a, activity 2 – developing an understanding of ‘Eulogy for Gough Whitlam’ and Phase 3b, activity 3 – developing contextual understanding of Helen Garner on happiness as models to support them to make initial notes on the text. These notes should comment on their initial impression of the text, such as key ideas, purpose and target audience. They can also research and make notes on the historical context of ‘The Purges’ in 1960s Indonesia.
Examining a model text to develop understanding of imaginative language forms and features – students complete a class annotation of the language features, text structures and stylistic choices used in Phase 6, resource 1– student work sample – Part A – imaginative response – ‘The Purges’. (Language features include point of view, character, motif, symbolism, imagery, foreshadowing and allusion.) Students are directed to make notes on the vocabulary, style and aesthetic qualities of the text. They should reflect on the similarities and differences between Jazz Money’s poetic style and Helen Garner’s use of imagery and personal voice.
Engaging closely with the effect of language forms and features – students read Phase 6, resource 2 – annotated student work sample – Part A – imaginative response – ‘The Purges’ and complete Phase 4, activity 2 – unpacking a model imaginative text. During this activity, they should consider how the forms, features and structures of imaginative writing have been used to position audiences to think and feel.
Responding to the text – students engage in a class discussion using understanding questions. They complete analytical sentences in their English book using the following prompts
… can be used to make a reader feel …
Symbolism has the power to …
… has the power to evoke …
The style of this text is …
Checking for understanding – students use a Checking for understanding strategy to revise their understanding of elaborated noun groups. They refer back to the notes on noun groups they made in response to the PowerPoint Phase 3b – text annotations – Garner –11.1.
Connecting learning using elaborated noun groups – students create their own elaborated noun group for a city setting that evokes a sense of excitement in the reader. They then create elaborated noun groups for a city setting that evokes an atmosphere of fear.
	Success criteria
To demonstrate their learning, students can:
independently read and make notes on the main ideas, purpose and context of a text
identify examples of imaginative forms, stylistic features and structures
assess the effect of imaginative devices in a text
write elaborated noun groups to create an imaginative setting.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: students can work in pairs and be allocated 2 or 3 language devices to annotate. They then share their ideas with another group. Provide students with Phase 6, resource 2 – annotated student work sample – Part A – imaginative response – ‘The Purges’ if they require additional support.

	EAV-11-05 composes critical and creative texts for a range of audiences and purposes
Understanding
The aesthetic qualities of quality texts and the power of language to express ideas and experiences
Responding
Compose persuasive, discursive, imaginative and reflective texts that experiment with language features and emerging textual forms
Note: bold outcome content is not addressed in this sequence.
	Phase 4, sequence 3 – experimenting with the codes and conventions of imaginative writing for setting
Focus area content: ‘students can develop the knowledge to appreciate, interpret, analyse and evaluate the ways texts convey complex ideas, relationships, endeavours and scenarios’.
Learning intentions:
By the end of this learning sequence, students will:
be able to apply understanding of imaginative language features to their own writing
be able to experiment with language features to create a sense of place in a setting.
Enhancing imaginative writing by focusing on how language forms and features position readers
Teacher note: for additional support with word-level language visit Developing writing in English 7–10. Here you will find links to prior explicit teaching of nouns and noun groups to enhance clarity and effect in writing. When creating an imaginative setting, students can choose a place that is significant in their own lives or another setting of their choice. Explore Exploring the speculative – Year 9, Term 4 for further support in developing narrative voice and creating a sense of place in imaginative writing.
Developing depth in the use of imaginative language forms and features – students use Phase 4, activity 3 – experimenting with creating a sense of place in imaginative writing to experiment with writing sentences or sentence fragments. They use some of the language features and structures identified in this activity and applied in Phase 6, resource 1 – student work sample – Part A – imaginative response – ‘The Purges’.
Writing an imaginative paragraph to consolidate understanding of how language devices can be used to create a sense of place – in their writing journal, students compose a 100 to 200-word paragraph describing a significant place or setting. Students use elaborated noun groups to describe a setting to complete this piece of writing. In their response, they must include at least 2 of the language devices explored in the previous activity.
	Success criteria
To demonstrate their learning, students can:
experiment with writing sentences or sentence fragments which employ a range of language features
create an imaginative setting using 2 of the language devices explored.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: Aboriginal and/or Torres Strait Islander students and EAL/D learners could be encouraged to draw on their historical and cultural background to compose authentic imaginative responses. High potential students could be extended by researching and creating a setting from history.

	EAV-11-04 composes texts using language forms and features in new and different contexts
Understanding
The relationship between reader, writer, text and context, and how and why texts position readers
The conventions of genre and the ways texts may conform to or subvert these conventions
Responding
Compose persuasive, discursive, imaginative and reflective texts that experiment with language features and emerging textual forms
Note: bold outcome content is not addressed in this sequence.
	Phase 4, sequence 4 – experimenting with the codes and conventions of imaginative writing for character
Focus area content: students ‘develop the knowledge to appreciate, understand, analyse and evaluate the ways texts convey complex ideas, relationships, endeavours and scenarios’.
Learning intentions
By the end of this learning sequence, students will:
be able to reflect on and identify elements needed to create a character
understand how to enhance their vocabulary for describing character traits and tropes
be able to experiment with imaginative devices and point of view to create characterisation in their own writing.
Developing a character
Teacher note: Phase 6, activity 2 – using accurate spelling, punctuation and syntax provides opportunities for students to reflect on the importance of spelling, punctuation and syntax for effective written communication. Issue this activity as required in this sequence.
Consolidating an understanding of character tropes typical of different genres in imaginative writing – students engage in a class discussion about the characters depicted in Phase 6, resource 1 – student work sample – Part A – imaginative response – ‘The Purges’. They discuss how and why these characters are typical of the historical fiction genre. Students work in groups to brainstorm characters that might be typical of other genres such as fantasy, science fiction or horror using Textual concepts: Genre. They consider how these characters might be used to conform to or subvert the genre conventions.
Enhancing vocabulary for effective characterisation – in groups, students research different character traits and tropes. They use websites such as Positive Traits Thesaurus and What are Character Traits – Examples & How to Write Them to brainstorm vocabulary to describe different character traits.
Experimenting with elements of character to enhance imaginative writing – students think of a character and engage in a Hot seat activity where their peers ask questions about their character and work together to describe the imaginary character’s traits. This could also be a drama activity where students pull out elements of each other’s character from a hat and improvise drama scenes to ‘show not tell’ the character’s emotions.
Experimenting with point of view to convey perspective – students use Phase 4, activity 4 – experimenting with point of view to convey perspective to revise their understanding of point of view in writing. They make notes on how each point of view conveys perspective and positions the reader to respond. Students then write sentences or sentence fragments applying this understanding to their own imaginative writing.
Writing an imaginative paragraph to consolidate understanding of how language devices can be used to evoke their character’s emotions – as a flipped learning homework task in their writing journal, students compose a 100 to 200-word paragraph developing a character. They should use third-person limited perspective and ‘show not tell’ their character reacting to their environment. An example might be an urban environment as modelled in Phase 6, resource 1 – student work sample – Part A – imaginative response – ‘The Purges’. This must include at least 2 of the language features or structural devices explored in the previous activity.
Discussing approaches to character development with peers – in small groups, students engage in peer discussion and conferencing about their approach to developing their imaginative character. Connecting learning between their own writing and what they learned about the writing process by listening to the author interviews throughout the program, students discuss and make notes in their English book about
what worked well and what they enjoyed
what they can improve on reflecting on the drafting process
how their own writing connects to the writing process explored in the author interviews
what they learned from engaging with the work of their peers.
	Success criteria
To demonstrate their learning, students can:
plan the elements of writing needed to create a character
create an imaginative paragraph using 2 of the language devices they have explored
contribute to a peer discussion and make notes on the writing process.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: experimenting with imaginative writing supports talent development of high potential and gifted learners in the Creative domain. Challenge high potential and gifted learners to create a character profile for the characters Aman and/or Mr Darmawan from ‘The Purges’.

	EAV-11-05 composes critical and creative texts for a range of audiences and purposes
Understanding
The conventions of genre and the ways texts may conform to or subvert these conventions
Responding
Compose persuasive, discursive, imaginative and reflective texts that experiment with language features and emerging textual forms
	Phase 4, sequence 5 – experimenting with the codes and conventions of imaginative writing for atmosphere
Focus area content: students ‘develop the capacity to respond perceptively to texts through their own thoughtful writing and judicious reflection on their knowledge and skills as writers’.
Learning intentions
By the end of this learning sequence, students will:
be able to consolidate learning about how atmosphere is created in imaginative writing
be able to experiment with language features to create atmosphere.
Exploring and experimenting with imaginative writing skills
Consolidating understanding of atmosphere in imaginative writing – students engage in a class discussion to reflect on the ways composers create atmosphere in a text. The discussion should focus on foreshadowing and how language constructs a sense of foreboding by Connecting learning to their prior knowledge. Students may choose to demonstrate their understanding through collaboratively creating a visual collage of still shots from films that create atmosphere and a sense of foreboding. The discussion could also connect to the aesthetic qualities and style found in these examples from film and the greater meaning and purpose behind the creation of atmosphere. Students use the brainstorm to make notes in their English book.
Experimenting with foreshadowing to enhance imaginative writing – students use Phase 4, activity 5 – experimenting with foreshadowing to experiment with various language features that can create foreshadowing. They reflect on an example of foreshadowing from Phase 6, resource 1 – student work sample – Part A – imaginative response – ‘The Purges’. Students compose their own sentences or sentence fragments using each device to create foreshadowing. They could also work in small groups to create paragraphs with a sense of foreboding using their film stills as stimulus.
Experimenting with conventions of genre to enhance imaginative writing – students work in groups to randomly select a combination of different genres, characters, atmospheres and foreshadowing events to use as a stimulus for imaginative writing. Each group member would be responsible for a certain part of the composition. They then edit and refine the completed text together. For example, the piece of writing may
subvert elements of the horror genre by combining with historical fiction
feature a politician as their character
create an atmosphere of celebration
foreshadow a betrayal.
Writing an imaginative paragraph to consolidate understanding of how language devices can be used to create atmosphere – as a flipped learning homework task, using knowledge from prior activities students compose a 100 to 200-word paragraph in their writing journal that creates foreshadowing or evokes an atmosphere of foreboding. This must include at least 2 of the language features or structural devices explored in the previous activity.
Engaging in informal feedback protocols – students share their imaginative paragraphs using a Gallery walk. They ask questions about their peers’ intentions of the use of certain imaginative language features in their writing. Students use sticky notes to identify effective language devices used in their peers’ writing samples, or comment on the tone and imagery they have created.
Consolidating learning through class discussion – at the conclusion of the Gallery walk, students discuss the observations made when reading the draft paragraphs. They record the discussion in their English book using the sub-headings
what worked well
what I need to be careful to avoid
what I have learned from this process about the power of language
how the power of language shapes meaning and influences the response of an audience.
	Success criteria
To demonstrate their learning, students can:
contribute to a discussion on how composers create atmosphere
experiment with writing sentences or sentence fragments which use imaginative language devices to create atmosphere
share their writing and give feedback to peers via a Gallery walk.
Differentiation note: high potential and gifted students could be extended by creating their own feedback template and sharing it with their peers for class agreement.

	Teacher note: the outcomes for Core formative task 3 – imaginative response are outlined in the Core formative tasks booklet.
	Phase 4, sequence 6 – Core formative task 3 (Integrated Phase 5)
Focus area content: students ‘develop the capacity to respond perceptively to texts through their own thoughtful writing and judicious reflection on their knowledge and skills as writers’.
Learning intentions
By the end of this learning sequence, students will:
be able to reflect on their draft writing and use prior learning to compose imaginative texts
understand how to draft and revise an imaginative response using peer and self-assessment.
Composing a draft short imaginative response
Teacher note: Phase 4, activity 6 – structure of a short imaginative response defines and provides examples of several ways students can structure a short imaginative response for effect. They can explode the moment, using temporal shifts or hybridity or composing a vignette.
Planning the structure of imaginative writing – students use Phase 4, activity 6 – structure of a short imaginative response to check for understanding of the features of structure or form in imaginative writing. They revisit Core text 1 – ‘if I write a poem’ by Jazz Money and Phase 6, resource 1 – student work sample – Part A – imaginative response – ‘The Purges’ to identify the key features of imaginative writing found in the text(s).They make notes on how these features of structure or form can be used in imaginative writing to support their planning.
Drafting Core formative task 3 – imaginative response – students read the imaginative paragraphs and fragments of writing they have developed with the support of Phase 4, activity 3 – experimenting with creating a sense of place in imaginative writing, Phase 4, activity 4 – experimenting with point of view to convey perspective and Phase 4, activity 5 – experimenting with foreshadowing. They choose which writing fragments or journal entry they might develop in more depth. They use this prior learning to complete Core formative task 3 – imaginative response where they will compose a 300 to 500-word imaginative response.
Engaging in the feedback cycle to improve compositions – during the writing process for Core formative task 3 – imaginative response, students engage in and apply peer assessment prior to submission for teacher feedback. They use Phase 4, activity 7 – using marking criteria to peer-assess – imaginative as a scaffold to support them in using effective feedback to refine their draft compositions. Students use this same scaffold to reflect on their own writing and make notes based on this using peer and self-feedback of points for improvement in their own draft imaginative texts.
Reflecting on the learning – students complete an exit ticket using the Rose, bud, thorn thinking routine to consolidate their understanding of the relationship between reading and writing learned from completing this core formative task.
	Success criteria
To demonstrate their learning, students can:
reflect on their own learning and select drafts to develop, edit or refine as part of their core formative task
use marking criteria to give feedback to a peer
make notes for self-assessing their own imaginative writing.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: encourage students to draw on their historical and cultural backgrounds to compose authentic imaginative responses.


[bookmark: _Hlk198119262][bookmark: _Toc145666056][bookmark: _Toc152167464]

[bookmark: _Toc215815128]Apply, experiment and evaluate
‘Apply, experiment and evaluate’ encompasses Phase 5 – composing critically and creatively in response to the focus area and texts (experimenting and reflecting) and Phase 6 – preparing the assessment (engaging critically, experimenting, reflecting). These phases support students to explore and experiment with texts to deepen analytical and critical engagement. Composition is often inspired by core texts and students apply learning from the whole program to complete the formal assessment. Students reflect on and evaluate their learning journey as they are guided through the recursive process of responding and composing.
[bookmark: _Toc215815129]Phase 5 – composing critically and creatively in response to the focus area and texts
[bookmark: _Hlk214442235]In the ‘composing critically and creatively in response to the focus area and texts’ phase, students focus on reflection and evaluation of a variety of texts. In this phase, students engage critically and creatively with the core texts and their own discursive and imaginative responses to reflect on the relationship between reading and writing. Students will develop insights into the world around them, deepening their understanding of themselves and the lives of others while enhancing their enjoyment of reading. They focus on their own role as composers and writers, as they experiment with reflection writing to examine language features, text structures and stylistic choices in discursive and imaginative texts. This critical engagement allows them to appreciate how these elements shape ideas and perspectives, allowing them to refine their personal responses in preparation for Part B of their assessment.
Throughout this phase, students will investigate how composers use codes and conventions for effect, and they will experiment with composing and reflecting on discursive and imaginative text forms. Students will deepen their evaluative skills when writing for specific audiences, contexts and purposes, and the ways they can use language forms, features and structures in their own writing. This process aligns with the overarching focus outlined in the syllabus, fostering a deeper understanding of language and its impact on shaping experiences and perspectives.
Through explicit, targeted English language study, students will build their vocabulary to appreciate, understand and reflect on texts while planning, drafting and refining their own written and spoken work. By engaging with aesthetically, stylistically and conceptually rich texts, they will enhance their enjoyment of reading and strengthen their personal voice as writers.
In this program aspects of Phase 5 have been integrated into Phases 3b and 4.
Expected duration: this phase should take approximately 3 to 4 hour-long lessons.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
How can we use appropriate metalanguage and textual forms to reflect on the processes of writing?
How does judicious reflection on our knowledge and skills as writers assist us in responding perceptively to the works of other writers?
Table 8 – composing critically and creatively in response to the focus area and texts
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EAV-11-06 evaluates own compositional processes and the ways choice of language, form and structure can shape meaning
Responding
Compose persuasive, discursive, imaginative and reflective texts that experiment with language features and emerging textual forms
Use appropriate metalanguage and textual forms to reflect on the processes of writing
Note: bold outcome content is not addressed in this sequence.
	Phase 5, sequence 1 – developing a shared understanding of reflective writing
Focus area content: ‘students develop the capacity to respond perceptively to texts through their own thoughtful writing and judicious reflection on their knowledge and skills as writers’.
Learning intentions
By the end of this learning sequence, students will:
be able to use appropriate metalanguage to discuss features of reflective writing
be able to reflect on the connection between writing and reading, and on their own compositions across the term
be able to express personal opinions on text selection for future development.
Revisiting the features of reflective writing
Teacher note: the Digital stories  Year 10, Term 4 PowerPoint Phase 5 – reflective writing –10.4 can be accessed for additional support and revision of the features of reflective writing.
Connecting to prior learning to extend understanding – students engage in a class discussion using Phase 5, activity 1 – recording initial ideas on reflective writing to check for understanding of the features of reflective writing.
Reflecting on learning and compositions
Reflecting on the progress of SMART reading and writing goals – students use the Circle of Viewpoints thinking routine to reflect on how effective they found the learning goals that they set in Phase 1, activity 3 – setting SMART reading and writing goals. They could use a physical continuum within the classroom space to indicate how helpful they found the process of goal-setting and discuss why or why not to justify their response.
Reflecting on the connections between reading and writing – students use the Take a Stand thinking routine to discuss whether understanding the writing process makes reading more enjoyable.
Evaluating own compositions – students use Phase 5, activity 2 – reflecting on own draft compositions to reflect on their intended audience, purpose and evaluate the quality of their text.
Selecting a piece of writing to develop for the formal assessment – students complete Phase 5, activity 2 – reflecting on own draft compositions. They then select one of their draft compositions to develop for Part A of Assessment – 11.1. They engage in teacher conferencing to ensure their selection is appropriate.
	Success criteria
To demonstrate their learning, students can:
revise their understanding of reflection and make notes on the purpose and features of reflective writing
make notes to identify audience and purpose in their own compositions
briefly evaluate whether their writing achieved its purpose
choose a piece of their own writing to reflect on and participate in an evaluative teacher conference to justify their choice.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: Phase 5, activity 1 – recording initial ideas on reflective writing can be given as a flipped learning activity. It may be necessary to adjust the pace of learning, according to student needs.

	EAV-11-01 analyses the ways an author’s choice of language, form and structure shapes meaning in texts of different modes and mediums
Understanding
The relationship between reader, writer, text and context, and how and why texts position readers
	Phase 5, sequence 2 – unpacking a reflective response
Focus area content: ‘students undertake the intensive and close study of quality texts from a range of modes and mediums’.
Learning intention
By the end of this learning sequence, students will:
understand how language and structural features can be used in reflective writing.
Modelled, guided and independent examination of a model imaginative response
Teacher note: use the Pre-reading resource Codes and conventions of reflective texts and Phase 6, resource 3 – annotated student work sample – Part B – reflection – ‘The Purges’ to assist students with the activities in this sequence. Cut up the annotations provided in Phase 6, resource 3 – annotated student work sample – Part B – reflection – ‘The Purges’ so that students can match the annotations with each paragraph of the reflective work sample. Use this matching activity as a prompt for a class discussion of the language features, text structures and stylistic choices used in the student work sample.
Examining a model text to develop understanding of effective reflective writing – in groups, students match the annotations provided in Phase 6, resource 3 – annotated student work sample – Part B – reflection – ‘The Purges’ to each paragraph of the reflective work sample. During this activity they engage in a class discussion to explain the reasons for matching each annotation with their chosen paragraph.
Understanding features of effective reflective writing – students complete Phase 5, activity 3 – exploring what a good reflection looks like and identify the structure, content and style of the text.
Planning for the application of reflective features in own compositions – students independently complete the final column of Phase 5, activity 3 – exploring what a good reflection looks like. They plan for how they can apply the features and structures to their own reflective compositions.
	Success criteria
To demonstrate their learning, students can:
engage in a class discussion about a model reflection
identify features of structure, tone and style of reflective writing in a model text
make notes to plan how the features of reflective writing can be used in their own compositions.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: using model texts created by the students or written by the teacher can enhance engagement for some students.

	Teacher note: the outcomes for Core formative task 4 – reflective response are outlined in the Core formative tasks booklet.
	Phase 5, sequence 3 – Core formative task 4
Focus area content: ‘students develop the capacity to respond perceptively to texts through their own thoughtful writing and judicious reflection on their knowledge and skills as writers’.
Learning intentions
By the end of this learning sequence, students will:
understand the forms, features and structures of reflective writing
be able to apply their understanding of appropriate metalanguage to reflect on the writing process
be able to use peer feedback protocols to edit and refine a piece of writing.
Planning to draft a reflective response
Teacher note: this sequence uses the explicit teaching strategy of chunking and sequencing learning to support students in the planning, drafting and revising of their reflective response. During this sequence, time should be devoted in class for students to draft, edit and refine their own writing.
Planning a reflective response using a scaffold – students complete Phase 5, activity 4 – preparing for Core formative task 4 – reflective response to map out the necessary requirements needed for their reflective response, including
how and why elements of the core text(s) have been used in Part A
how the core text(s) informed the communication of the power of language
connections between compositional choices in Part A and how they have been influenced by the core text(s)
the language of evaluation. Phase 5, activity 5 – the language of evaluation has been created to support students with this aspect of the task.
Drafting an introduction of a reflective response – using Phase 6, resource 3 – annotated student work sample – Part B – reflection – ‘The Purges’, students complete Phase 5, activity 6 – drafting the introduction to a piece of reflective writing. They use the template provided to plan their introduction and consider the necessary elements.
Core formative task 4 – reflective response
Composing a reflection – students complete Core formative task 4 – reflective response.
Engaging in peer feedback protocol to revise writing – in pairs, students use Phase 5, activity 7 – giving and receiving peer feedback to engage in reciprocal discussion to refine their reflective response.
Reflecting on the learning – students use the thinking routine I Used to Think … Now I Think to reflect on the process of learning that they have used throughout planning, writing, editing and re-drafting their reflective response.
Teacher note: at the conclusion of this phase, ensure students have ample time to draft, edit, revise and refine their submissions for Assessment – 11.1. Additional instructions are provided in Phase 6, sequence 1 – preparing for the formal assessment.
	Success criteria
To demonstrate their learning, students can:
make notes on a scaffold to analyse the chosen text for their reflection, identify which aspects of a text influenced their writing and plan their response
experiment with using the language of evaluation for reflective writing
use a scaffold to draft the introduction to their reflection
draft a reflection ensuring they refer to language features used in their own writing
give and receive peer feedback and act on feedback to improve the clarity of their writing
edit and refine their reflective response.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: it is suggested that there is a higher incidence of perfectionism among high potential and gifted students. Feedback strategies should therefore focus on emphasising the importance of students doing their personal best. Adjustment: Learning environment also reinforces the importance of emphasising the value of effort, growth and positive attitudes towards learning.




[bookmark: _Toc215815130]Phase 6 – preparing the assessment
[bookmark: _Hlk214442267]In the ‘preparing the assessment’ phase, students are supported to complete the formal assessment, including assessment preparation. Students should be supported to collaboratively explore the audience, purpose, context and form of the task in relation to the syllabus. This ongoing assessment process can act as a wellbeing check for students. Activities associated with this phase have been integrated concurrently within Phases 2, 4 and 5.
In addition to covering content, and refining students’ responses, strategies dedicated to assessment support must also include the delivery of the knowledge and skills associated with composing in the targeted form. Elements of this phase should include processes for ensuring equity and validity through meeting NESA’s Principles of effective assessment. This supports students engage in a recursive compositional process involving planning, monitoring, revising and reflecting. This supports student ownership of the responses they compose.
The phase supports both the experimentation within formative tasks and the preparation for the formal assessment. They are not meant to be completed consecutively, nor are they a checklist. They should be introduced when required, running concurrently within the other phases. Some may take a few minutes in a once-off lesson, others will need to be repeated. Some may require an entire lesson. All will need to be adapted to suit the specific class context. 
The teacher recognises students’ prior understanding of assessment practices but should use this phase as an opportunity to deepen awareness of aspects that may have challenged students during the preparation of other assessment tasks. These may include understanding instructions, being aware of the demands of marking criteria, or using samples to improve their response.
Expected duration: this phase should take approximately 2 to 3 hour-long lessons.
Teacher note: teachers are advised to choose learning sequences and activities from this phase which best suit their class and can be completed in the available time.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
How can marking guidelines and sample assessment task responses be used as a support for learning?
How can we draft, edit, revise and refine texts for a range of audiences and purposes to build our skills in English?
How can we edit and revise spelling, punctuation, syntax and metalanguage when creating texts?
Table 9 – preparing the assessment
	[bookmark: _Toc145666059][bookmark: _Toc151564446]Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EAV-11-02 analyses the relationships between texts through context, form and language
EAV-11-06 evaluates own compositional processes and the ways choice of language, form and structure can shape meaning
Understanding
The conventions of genre and the ways texts may conform to or subvert these conventions
Responding
Use appropriate metalanguage and textual forms to reflect on the processes of writing
	Phase 6, sequence 1 – preparing for the formal assessment
Focus area content: students ‘develop the knowledge to appreciate, interpret, analyse and evaluate the ways texts convey complex ideas’.
Learning intentions
By the end of this learning sequence, students will:
· be able to reflect on and evaluate their own work to select a form they will use to compose Part A of the formal assessment
· be able to plan for the development and revision of their writing for Part A of the formal assessment.
Establishing processes and taking steps to ensure completion of the assessment task
Teacher note: remind students to revisit the Steps to success found in Assessment – 11.1, which can be used as a checklist for their plan. Additionally, students can review Phase 6, resource 2 – annotated student work sample – Part A – imaginative response – ‘The Purges’ for modelling ‘what a good one looks like’.
There are many resources teachers can use to support students in the planning and drafting process. Teachers may use Thinking skills such as Chalk Talk, butchers’ paper Brainstorming or other strategies. In line with research by Dylan Wiliam on The Secret of Effective Feedback, student self-assessment should come before feedback from the teacher. Students will benefit from using this feedback to edit and re-draft their writing.
· Selecting final piece for refining for the formal assessment – students use the student-facing rubric from Assessment – 11.1 and Phase 6, activity 3 – using marking criteria to evaluate and select your own work to help them decide which form they should choose for Part A of the formal assessment (discursive or imaginative).
· Planning for the development and revision of a discursive or imaginative response – in their writing journals, students reflect on their responses to Phase 6, activity 3 – using marking criteria to evaluate and select your own work and create a plan for the next steps to improve their chosen core formative task. Students can revisit the associated learning connected to their chosen form for revision and make notes on which piece is more successful and suitable for the final assessment.
	Success criteria
To demonstrate their learning, students can:
· make notes on a scaffold to reflect on and select the form in which to compose Part A of the formal assessment
· revisit the associated learning connected to their chosen form and make notes for revision
· create a plan for the next steps in the drafting and editing stages of composition.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: group students and offer differentiated feedback through teacher-student conferences to provide targeted feedback to diverse student groups.

	EAV-11-02 analyses the relationships between texts through context, form and language
Understanding
The aesthetic qualities of quality texts and the power of language to express ideas and experiences
Responding
Use accurate spelling, punctuation, syntax and metalanguage in creating complex critical and creative texts
	Phase 6, sequence 2 – preparing final drafts, focusing on grammar, punctuation and style
Focus area content: ‘students develop the capacity to respond perceptively to texts through their own thoughtful writing’.
Learning intentions
By the end of this learning sequence, students will:
understand the importance of drafting and refining their writing for Part A of the formal assessment
be able to refine assessment composition, focusing on spelling, punctuation, syntax and metalanguage.
Drafting Part A composition
Teacher note: determine whether and how much class time will be allocated to students for drafting their formal assessment responses. The drafting component of this sequence may be assigned as homework.
Drafting compositions – students use the planning notes they made in Phase 6, activity 3 – using marking criteria to evaluate and select your own work, as well as their selected core formative task, to refine their writing and complete drafts of their Part A and Part B compositions. They should use the student-facing rubrics to self-assess their progress in addressing assessment requirements and outcomes.
Editing and revising spelling, punctuation and syntax – students review Phase 6, activity 4 – editing compositions for spelling, punctuation and syntax and then critically read, edit and refine these aspects of their Part A composition.
Editing and revising spelling, punctuation, syntax and metalanguage – students replicate Phase 6, activity 4 – editing compositions for spelling, punctuation and syntax for their assessment response to the Part B – reflection. They add an additional step where they check for appropriate use of metalanguage of the codes and conventions of their chosen form for Part A and how these are used in their chosen core text or texts.
	Success criteria
To demonstrate their learning, students can:
use their writing plan and previous writing tasks to complete a draft discursive or imaginative response
use a scaffold to edit compositions for spelling, punctuation, syntax and metalanguage
refine, complete and submit the assessment for feedback.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students, including EAL/D learners, may benefit from peer or teacher support to edit for punctuation and syntax.




[bookmark: _Toc215815131]Program evaluation
Evaluation and reflection are ongoing practices and teachers will evaluate the extent to which the planning of the program/unit has remained focused on the syllabus outcomes. During teaching, use the ‘Evidence of learning and evaluation’ column to record observations. At the conclusion of the program/unit, teachers and students should be given the opportunity to ‘reflect on and evaluate the degree to which students have progressed as a result of their experiences, and what should be done next to assist them in their learning’ as per NESA’s Advice on units. This information should be used to improve the next iteration of the program and inform the following learning experiences for the students.
You may choose to use the Stage 6 – English teaching and learning unit evaluation tool as part of the evaluation process.


[bookmark: _Toc215815132]The English curriculum 7–12 team
[bookmark: _Toc138846993][bookmark: _Toc149324465][bookmark: _Toc150181684][bookmark: _Toc150259390][bookmark: _Toc151447422][bookmark: _Toc151632402][bookmark: _Toc149324466][bookmark: _Toc150181685][bookmark: _Toc150259391][bookmark: _Toc151447423][bookmark: _Toc151632403]The English curriculum 7–12 team provides support for the delivery of the English curriculum 7–12 in NSW Department of Education high schools. If you have any questions regarding the use of material available or would like additional support, please contact the English curriculum team by emailing English.curriculum@det.nsw.edu.au.
[bookmark: _Toc215815133]Support and alignment
Alignment to system priorities and/or needs: this resource is evidence-based, as outlined below and supports English curriculum leaders to advance equitable outcomes, opportunities and experiences for their students. It also provides guidance that enhances the delivery of outstanding leadership and supports the planning of explicit teaching practices as per the goals of the Plan for NSW Public Education. It is an example of Universal Design for Learning and aligns to the School Excellence policy. It is designed to support school and curriculum leaders as they plan syllabus implementation. It can be used during the design and delivery of collaborative curriculum planning, monitoring and evaluation.
Alignment to the School Excellence Framework: this resource aligns with the School Excellence Framework Leading domain – Educational leadership and the Learning domain – Curriculum as it models syllabus-aligned programming and assessment planning. It provides strategies for engaging in collaborative curriculum planning.
[bookmark: _Hlk205201026][bookmark: _Hlk181000363][bookmark: _Hlk215814952]Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 1.6.2, 2.4.2, 2.5.2, 3.1.2, 3.2.2, 3.3.2, 5.1.2, 5.3.2.
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage.
Consulted with: Secondary Curriculum subject matter experts, teachers and head teachers from across NSW.
Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with disability and/or additional needs and High Potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage.
NSW Syllabus: English Advanced 11–12 Syllabus (NESA 2024)
Author: English curriculum 7–12 team
Publisher: State of NSW, Department of Education
Resource: sample teaching and learning program
[bookmark: _Hlk206156350]Related resources: further resources to support programming and assessment can be found on the Planning, programming and assessing English 11–12 webpage.
Professional Learning: relevant Professional Learning is available on the English curriculum 11–12 professional learning SharePoint page (DoE staff only) and through the English curriculum professional learning calendar.
Creation date: 11 November 2025
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