
[bookmark: _Hlk169871631][bookmark: _Toc148433224]English Advanced (Year 11) – core texts
11.1 – ‘Reading to write: Transition to English Advanced’
This document contains the core texts that accompany the teaching and learning program for ‘Reading to write: Transition to English Advanced’ – Year 11, Term 1.
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[bookmark: _Toc215812941]About this resource
This core texts booklet has been developed to assist teachers in NSW Department of Education schools to create and deliver teaching and learning programs and assessment that align with the English Advanced 11–12 Syllabus (NESA 2024). More information is available via How to use the senior English 11–12 core texts.
[bookmark: _Toc148432929][bookmark: _Toc148433227][bookmark: _Toc215812942]Purpose of this resource
This core texts booklet is not a standalone resource and aligns with the following support materials for the program ‘Reading to write: Transition to English Advanced’:
· Assessment resources: Assessment – 11.1; Student assessment samples – 11.1; Core formative tasks – 11.1
· Programming resources: Program – 11.1
· Resource and activities support in Word: Resources and activities – 11.1
· Resources and activities in PowerPoint: Phase 2 – text annotations – Money – 11.1; Phase 2 – In conversation – Money and van Neerven – Part 1 – 11.1; Phase 3a – text annotations – Pearson – 11.1; Phase 3b – text annotations – Garner – 11.1; Phase 3b – In conversation – Money and van Neerven – Part 2 – 11.1; Phase 4 – In conversation – Money and van Neerven – Part 3 – 11.1
· Scope and sequence: English Advanced Year 11–12
· Assessment schedule: English Advanced Year 11–12.
All documents associated with this resource can be found on the Planning, programming and assessing English 11–12 webpage.
[bookmark: _Toc148432930][bookmark: _Toc148433228][bookmark: _Toc215812943]Target audience
[bookmark: _Toc148432931][bookmark: _Toc148433229]This core texts booklet is created as a teacher resource. It provides the full version of core texts or the full excerpts that are licensed and explored in the ‘Reading to write: Transition to English Advanced’ – Year 11, Term 1 program.
[bookmark: _Toc215812944]When and how to use
The core texts provided can be used as a basis for the teacher’s own programming and, assessment processes. Texts have been selected to support teachers as they address the Stage 6 English Advanced text requirements in the NSW English Advanced 11–12 Syllabus (NESA 2024). More information is available via How to use the English 11–12 core texts.
Teacher note: the blue feature boxes include instructions for the classroom teacher engaging with the resource. These are to be deleted by the teacher before issuing the core texts to students.
[bookmark: _Toc177734515][bookmark: _Toc189750537][bookmark: _Toc201875734][bookmark: _Toc215812945]Opportunities for collaboration
How to use the English 11–12 core texts provides an outline of some of the ways the core texts can be used with colleagues.
[bookmark: _Toc180147746]

[bookmark: _Toc215812946]Core texts and text requirements
A succinct overview of the texts required for the teaching and learning program is provided in the table below. This brief overview provides the name and details of each text, the syllabus requirement being addressed and points of note.
Teacher note: it is important to follow Aboriginal and Torres Strait Islander principles and protocols when teaching texts by Aboriginal and/or Torres Strait Islander authors. Connection with community and Elders would help with the learning and understanding of the texts by Jazz Money and Noel Pearson. This could happen through connection with local NSW Aboriginal Education and Consultative Groups (AECG) and/or Aboriginal communities. Further guidance on how to engage with your local Aboriginal community can be found in the Universal Resources Hub.
Table 1 – core texts and their alignment to the text requirements
	Text
	Text requirement
	Annotation and overview

	Money J (2021) ‘if I write a poem’ in how to make a basket, University of Queensland Press, Brisbane.
Reproduced and made available for copying and communication by NSW Department of Education for its educational purposes with the permission of University of Queensland Press. This resource is licensed up until September 2028.
	This poem contains some complex figurative language, words from other languages, unique structural elements and ideas that can be challenging or unconventional. It has a clear and sustained authorial position. The issues and themes within the poem are represented through more complex abstract concepts which align to the complex level of the Text Complexity scale as per the ‘Literacy: About the general capability’ document which can be downloaded on the General Capabilities downloads page of the Australian Curriculum webpage (Appendix 2: Text Complexity). It provides students opportunities to engage with a text with inferred and implicit meanings.
This poem helps meet the Text requirements for the English Advanced 11–12 Syllabus, as students are required to engage with a range of texts by Aboriginal and Torres Strait Islander authors. This text also provides an opportunity for students to engage with integrated modes of reading, listening and representing.
EAV-11-01 analyses the ways an author’s choice of language, form and structure shapes meaning in texts of different modes and mediums
	A study of this poem will allow students to explore storytelling, identity and connection through evocative and layered imagery. The poet reflects on the act of writing as a means of preserving culture, confronting injustice and reclaiming voice. The poem delves into themes of resilience and the responsibilities that come with using words to speak for oneself and one’s community.
This text will assist with the development of imaginative writing skills and facilitate the exploration of figurative language and how these language features and structures can be applied to students’ experimentation with style in their own imaginative compositions. Through the study of this text students will gain understanding of the ways an author’s perspective and context influence their compositional choices.

	Pearson N (5 November 2014) ‘Noel Pearson’s eulogy to Gough Whitlam in full’, The Sydney Morning Herald.
Reproduced and made available for copying and communication by NSW Department of Education for its educational purposes with the permission of Noel Pearson. This resource is licensed in perpetuity.
	This speech text contains dense language with extensive nominalisation, rhetorical patterns, extensive noun groups, multi-clause sentences with less common constructs and modal nouns. The text explores complex issues or themes through cultural, historical and literary references, which aligns to the highly complex level of the Text Complexity scale as per the ‘Literacy: About the general capability’ document which can be downloaded on the General Capabilities downloads page of the Australian Curriculum webpage (Appendix 2: Text Complexity).
The text helps meet the Text requirements for the English Advanced 11–12 Syllabus, as students are required to engage with a range of texts by Aboriginal and Torres Strait Islander authors. This text also provides an opportunity for students to engage with a quality Australian text that explores a social and cultural perspective on Australian history.
EAV-11-01 analyses the ways an author’s choice of language, form and structure shapes meaning in texts of different modes and mediums
	A study of this text will allow students to explore the historical transformation of Aboriginal rights through Gough Whitlam’s term in office. Pearson uses persuasive and discursive features to highlight Whitlam’s role in enacting the Racial Discrimination Act and other reforms that dismantled discriminatory laws and empowered Aboriginal communities. Pearson also reflects on his personal perspective and context as he expresses his experiences, emphasising how Whitlam’s vision profoundly impacted his life and the lives of many others. The speech celebrated Whitlam as a visionary leader who championed fairness and opportunity for all Australians.
The speech is widely regarded as one of Australia’s most powerful political speeches. A study of this text will allow students to explore how the codes and conventions of discursive and persuasive texts can be used to communicate an author’s perspective and context. By critically engaging with this hybrid text, students will develop their understanding and appreciation of the ways figurative language, personal anecdote, historical references and humour can be integrated to achieve a particular purpose.

	Garner H (5 February 2023) ‘Helen Garner on happiness: “It’s taken me 80 years to figure out it’s not a tranquil, sunlit realm”’, The Guardian.
Reproduced and made available for copying and communication by NSW Department of Education for its educational purposes with the permission of Guardian News & Media Ltd. This resource is licensed up until June 2030.
	This digital feature article uses a unique discursive structure. The text explores abstract ideas and complex issues and includes longer passages of detailed description using complex sentences. Garner integrates subtle figurative devices, such as idiomatic language, ironic humour and rhetorical devices as well as language, to create lexical cohesion across the text. This aligns to the complex level of the Text Complexity scale as per the ‘Literacy: About the general capability’ document which can be downloaded on the General Capabilities downloads page of the Australian Curriculum webpage (Appendix 2: Text Complexity).
This text helps meet the Text requirements for the English Advanced 11–12 Syllabus, as students are provided with the opportunity to engage with an Australian nonfiction, media text. This text also provides an opportunity for students to engage with integrated modes of reading, writing and representing.
EAV-11-01 analyses the ways an author’s choice of language, form and structure shapes meaning in texts of different modes and mediums
	A study of this discursive feature article will allow students to explore the theme of happiness and how individuals can find happiness through paying attention to everyday experiences. It will allow for students to develop their understanding of and responses to discursive texts, as well as the opportunity to experiment with their own discursive compositions.
This text will assist students to understand how a composer coneys a distinct personal voice in writing. They will have opportunities to connect personally with the text and experiment with imaginative writing in response to its ideas to develop their own personal voice.
By engaging critically and creatively with this discursive feature article, students will develop understanding and appreciation for writing as a vehicle of self-expression and the ways in which composers use language to represent a range of personal perspectives.


English Advanced 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
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[bookmark: _Toc148432936][bookmark: _Toc148433234][bookmark: _Hlk193456740]The following texts are included in the teaching and learning program for ‘Reading to write: Transition to English Advanced’ – Year 11, Term 1.
[bookmark: _Toc215812948]Core text 1 – ‘if I write a poem’ by Jazz Money
[bookmark: _Toc148432937][bookmark: _Toc148433235]Teacher note: this text is used in Phase 2 of the teaching and learning program for ‘Reading to write: Transition to English Advanced’ – Year 11, Term 1.
if I write a poem
it’s for the pen
banned from my grandmother’s hands

and if I write
it’s for our language
stolen from the mouths
of babies in cribs

and if I write a poem
it’s so that our children
will read some truth
of their family

and if I write
it’s because our story
hasn’t been written
by us
for us

and if I write
it’s because I hate the structure
the capitalism
the greed
the fury

I write a poem
because I love this Country
I write a word
because I love my daughter
  who isn’t yet born

I write because there is no truth yet
no justice

and if I write a poem
it’s because my mother can’t understand
why I weep into the soil
but she cries with me all the same

and if I write
it’s because I love a woman
and others do
and cannot write about their love

and if I write a word
it’s to stop me from burning
within
it’s to stop me from burning
the city down
and baring my breasts
wailing with my clapsticks
a song that boils in my chest
in my soul
that no one has taught me the words to
yet

I write a poem
because I was raised off Country
and I yearn and yearn for a place I don’t hold
that holds me

and if I don’t write a poem
it’s for the magnificence of lightning
of cicadas in chorus
rhythms too beautiful to capture

and if I don’t write a word
it’s because I love this Country
and all the ways I love her burns
all the ways I love her burns

and if I don’t write
it’s because I love a woman
and that is a sacred thing

if I don’t write a word
it’s because my mother loves me
every way she can

and if I don’t write
it’s because I can’t bring my baby
into a world on fire

and if I don’t write
don’t think I have nothing to say
if I don’t write
don’t think I have nothing to say

and if I don’t write
it’s because this language
these letters
are not worthy

and if I write a word
on the inside of my mouth
in the dust
in the sand
it’s because I know
no other truth at all


[bookmark: _Toc215812949]Core text 2 – ‘Eulogy for Gough Whitlam’ by Noel Pearson
Teacher note: this text is used in Phase 3a of the teaching and learning program for ‘Reading to write: Transition to English Advanced’ – Year 11, Term 1.
Paul Keating said the reward for public life is public progress. For one born estranged from the nation’s citizenship, into a humble family of a marginal people striving in the teeth of poverty and discrimination, today it is assuredly no longer the case.
This because of the equalities of opportunities afforded by the Whitlam program. Raised next to the wood heap of the nation’s democracy, bequeathed no allegiance to any political party, I speak to this old man’s legacy with no partisan brief.
Rather, my signal honour today on behalf of more people than I could ever know, is to express our immense gratitude for the public service of this old man.
I once took him on a tour to my village and we spoke about the history of the mission and my youth under the government of his nemesis, Queensland Premier Joh Bjelke-Petersen. My home was an Aboriginal reserve under a succession of Queensland laws commencing in 1897.
These laws were notoriously discriminatory and the bureaucratic apparatus controlling the reserves maintained vigil over the smallest details concerning its charges. Superintendents held vast powers, and a cold and capricious bureaucracy presided over this system for too long in the 20th century.
In June 1975, the Whitlam government enacted the Aboriginal and Torres Strait Islanders Queensland Discriminatory Laws Act. The law put to purpose the power conferred upon the Commonwealth Parliament by the 1967 referendum, finally outlawing the discrimination my father and his father lived under since my grandfather was removed to the mission as a boy and to which I was subject [for] the first 10 years of my life. Powers regulating residency on reserves without a permit, the power of reserve managers to enter private premises without the consent of the householder, legal representation and appeal from court decisions, the power of reserve managers to arbitrarily direct people to work, and the terms and conditions of employment, were now required to treat Aboriginal Queenslanders on the same footing as other Australians. We were at last free from those discriminations that humiliated and degraded our people.
The companion to this enactment, which would form the architecture of indigenous human rights akin to the Civil Rights Act 1965 in the United States, was the Racial Discrimination Act. It was in Queensland under Bjelke-Petersen that its importance became clear. In 1976, a Wik man from Aurukun on the western Cape York Peninsula, John Koowarta, sought to purchase the Archer Bend pastoral lease from its white owner. The Queensland government refused the sale. The High Court’s decision in Koowarta versus Bjelke-Petersen upheld the Racial Discrimination Act as a valid exercise of the external affairs powers of the Commonwealth.
However, in an act of spite, the Queensland Government converted the lease into the Acher Bend National Park. Old man Koowarta died a broken man, the winner of a landmark High Court precedent but the victim of an appalling discrimination. The Racial Discrimination Act was again crucial in 1982 when a group of Murray Islanders led by Eddie Mabo claimed title under the common law to their traditional homelands in the Torres Strait.
In 1985 Bjelke-Petersen sought to kill the Murray Islanders’ case by enacting a retrospective extinguishment of any such title. There was no political or media uproar against Bjelke-Petersen’s law. There was no public condemnation of the state’s manoeuvre. There was no redress anywhere in the democratic forums or procedures of the state or the nation.
If there were no Racial Discrimination Act that would have been the end of it. Land rights would have been dead, there would never have been a Mabo case in 1992, there would have been no Native Title Act under Prime Minister Keating in 1993.
Without this old man the land and human rights of our people would never have seen the light of day. There would never have been Mabo and its importance to the history of Australia would have been lost without the Whitlam program.
Only those who have known discrimination truly know its evil. Only those who have never experienced prejudice can discount the importance of the Racial Discrimination Act.
This old man was one of those rare people who never suffered discrimination but understood the importance of protection from its malice. On this day we will recall the repossession of the Gurindji of Wave Hill, when the Prime Minister said, "Vincent Lingiari, I solemnly hand to you these deeds as proof in Australian law that these lands belong to the Gurindji people and I put into your hands this piece of earth itself as a sign that we restore them to you and your children forever."
It was this old man’s initiative with the Woodward Royal Commission that led to Prime Minister Fraser’s enactment of the Aboriginal Land Rights Northern Territory Act, legislation that would see more than half of the territory restored to its traditional owners.
Of course, recalling the Whitlam Government’s legacy has been, for the past four decades since the dismissal, a fraught and partisan business. Assessments of those three highly charged years and their aftermath divide between the nostalgia and fierce pride of the faithful, and the equally vociferous opinion that the Whitlam years represented the nadir of national government in Australia.
Let me venture a perspective.
The Whitlam government is the textbook case of reform trumping management. In less than three years an astonishing reform agenda leapt off the policy platform and into legislation and the machinery and programs of government. The country would change forever. The modern cosmopolitan Australia finally emerged like a technicolour butterfly from its long dormant chrysalis. And 38 years later we are like John Cleese, Eric Idle and Michael Palin’s Jewish insurgents ranting against the despotic rule of Rome, defiantly demanding "and what did the Romans ever do for us anyway?" Apart from Medibank and the Trade Practices Act, cutting tariff protections and no fault divorce in the Family Law Act, the Australia Council, the Federal Court, the Order of Australia, federal legal aid, the Racial Discrimination Act, needs-based schools funding, the recognition of China, the abolition of conscription, the law reform commission, student financial assistance, the Heritage Commission, non-discriminatory immigration rules, community health clinics, Aboriginal land rights, paid maternity leave for public servants, lowering the minimum voting age to 18 years and fair electoral boundaries and Senate representation for the territories.
Apart from all of this, what did this Roman ever do for us?
And the Prime Minister with that classical Roman mien, one who would have been as naturally garbed in a toga as a safari suit, stands imperiously with twinkling eyes and that slight self-mocking smile playing around his mouth, in turn infuriating his enemies and delighting his followers.
There is no need for nostalgia and yearning for what might have been. The achievements of this old man are present in the institutions we today take for granted and played no small part in the progress of modern Australia. There is no need to regret three years was too short. Was any more time needed? The breadth and depth of the reforms secured in that short and tumultuous period were unprecedented and will likely never again be repeated. The devil-may-care attitude to management as opposed to reform is unlikely to be seen again by governments whose priorities are to retain power rather than reform. The Whitlam program as laid out in the 1972 election platform consisted of three objectives: to promote equality, to involve the people of Australia in the decision-making processes of our land, and to liberate the talents and uplift the horizons of the Australian people. This program is as fresh as it was when first conceived. It scarcely could be better articulated today.
Who would not say the vitality of our democracy is a proper mission of government and should not be renewed and invigorated?
Who can say that liberating the talents and uplifting the horizons of Australians is not a worthy charter for national leadership?
It remains to mention the idea of promoting equality. My chances in this nation were a result of the Whitlam program. My grandparents and parents could never have imagined the doors that opened to me which were closed to them. I share this consciousness with millions of my fellow Australians whose experiences speak in some way or another to the great power of distributed opportunity. I don’t know why someone with this old man’s upper middle-class background could carry such a burning conviction that the barriers of class and race of the Australia of his upbringing and maturation should be torn down and replaced with the unapologetic principle of equality.
I can scarcely point to any white Australian political leader of his vintage and of generations following of whom it could be said without a shadow of doubt, he harboured not a bone of racial, ethnic or gender prejudice in his body. This was more than urbane liberalism disguising human equivocation and private failings; it was a modernity that was so before its time as to be utterly anachronistic.
For people like me who had no chance if left to the means of our families we could not be more indebted to this old man’s foresight and moral vision for universal opportunity.
Only those born bereft truly know the power of opportunity. Only those accustomed to its consolations can deprecate a public life dedicated to its furtherance and renewal. This old man never wanted opportunity himself, but he possessed the keenest conviction in its importance.
For it behoves the good society through its government to ensure everyone has chance and opportunity. This is where the policy convictions of Prime Minister Whitlam were so germane to the uplift of many millions of Australians.
We salute this old man for his great love and dedication to his country and to the Australian people.
When he breathed, he truly was Australia’s greatest white elder and friend without peer of the original Australians.


[bookmark: _Toc215812950]Core text 3 – Helen Garner on happiness: ‘It’s taken me 80 years to figure out it’s not a tranquil, sunlit realm’
Teacher note: this text is used in Phase 3b of the teaching and learning program for ‘Reading to write: Transition to English Advanced’ – Year 11, Term 1.
What is happiness, anyway? Does anybody know? It’s taken me 80 years to figure out that it’s not a tranquil, sunlit realm at the top of the ladder you’ve spent your whole life hauling yourself up, rung by rung. It’s more like the thing that Christians call grace: you can’t earn it, you can’t strive for it, it’s not a reward for virtue. It exists all right, it will be given to you, but it’s fluid, it’s evasive, it’s out of reach. It’s something you glimpse in the corner of your eye until one day you’re up to your neck in it. And before you’ve had time to take a big gasp and name it, it’s gone.
So I’m not going to spend what’s left of my life hanging round waiting for it. I’m going to settle for small, random stabs of extreme interestingness – moments of intense awareness of the things I’m about to lose, and of gladness that they exist. Things that remind me of other things. Tiny scenes. Words that people choose, their accidentally biblical turns of phrase. Hand-lettered signs, quotes from books, offhand remarks that make me think of dead people, or of living ones I can no longer stand the sight of. I plan to keep writing them down, praising them, arranging them like stepping stones into the dark. Maybe they’ll lead me somewhere good before I shrivel up and blow away.
On a shop window, somewhere up in Coburg: “Halal Meats, All the Fishes and Groceries.”
“Resentment is like taking poison and hoping that someone else will die.”
The under-16s footy coach leaning on the fence and muttering between clenched teeth, “Don’t turn your back on the play.”
The fact that the footy season exists, that it’s coming around again. The poetry of footy journalism: a player who “slides out of the pack like a gymnast’s ribbon”.
A family who, in the Age death notices, salutes their father in two words: “Our champion.”
Twenty minutes into a bout of gardening, when I notice I’m moving very slowly from task to task; when haste and impatience have left me.
One driver to another, on the 59 tram: “Quin. She was heavy drinker, you know? Quin? Of England? She die ressently, you know? She drink every day. That why she live a good age.”
An art critic on Delacroix: “… the deep appeal of violence in life and art, and the place of aggression in any realistic account of human purposes.”
My grandsons, who once curled in my lap and sucked their thumbs, striding down the steps into my kitchen: a room suddenly full of man.
The closing words of an article about a theatre company: “For the loneliness. For the forgiveness.”
Sitting shoulder to shoulder with the murdered man’s mother, leafing through magazines, laughing and sighing over trashy celebrities and pretty, ill-cut Chinese garments you can buy online. How hard she hugs me, when I leave.
Gospel shouters. The fact that Aretha Franklin once walked this earth.
The theatre nurse gripping my hand at the moment the anaesthetic knocks me out.
The surprise of feeling my face soften at the theme music of the Japanese series Midnight Diner.
Realising that I have an enormous vocabulary.
How one of our chooks crouches and shivers and tramples with her feet when I open the gate.
My granddaughter getting a mullet and a job making cocktails and a gig singing jazz in a bar.
Finding a clean hanky in my apron pocket.
Learning how little it takes to please me.
Stuck in traffic on Brunswick Road, listening to Glen Campbell singing By the Time I Get to Phoenix. I know every note, every pause, every beautiful American place-name – Albuquerque, Oklahoma – and the freight of what’s left unsung. Why is he leaving? Why didn’t she believe he would? The singer’s voice hovers over the woman, her door, her work, her bed, while he vanishes down the endless highway – he’s a tail-light, a pin-point, and he’s gone.
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