
English Advanced (Year 11) – core formative tasks
11.1 – ‘Reading to write: Transition to English Advanced’
This document contains the core formative tasks that accompany the teaching and learning program, ‘Reading to write: Transition to English Advanced’ – Year 11, Term 1.
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Updating the table of contents
Want to update the table? Have you added content to the document and noticed the page numbers have changed? As you add content to this report, you can update the table of contents to accurately reflect the page numbers within the resource. To update the table:
· Right click on the table and select ‘Update table of contents’ (in the browser version) or ‘Update field’ (in the desktop app). In the browser version, it will automatically update the entire table.
· In the desktop app, you will then need to select ‘Update entire table’. Your table numbers should then update to reflect your changes.

[bookmark: _Toc151622421][bookmark: _Toc147228330][bookmark: _Toc215813185][bookmark: _Toc147228331][bookmark: _Toc151622422]About this resource
This core formative tasks booklet has been developed to assist teachers in NSW Department of Education schools to create and deliver assessment practices that are contextualised to their classroom. It is designed as an example of how the English Advanced 11–12 Syllabus (NESA 2024) could be used in programming and assessment practice. More information is available via How to use the English 11–12 sample assessments.
[bookmark: _Toc215813186]Purpose of this resource
This sample core formative tasks booklet is not a standalone resource and aligns with the following support materials for the program ‘Reading to write: Transition to English Advanced’:
Assessment resources: Assessment – 11.1; Student assessment samples – 11.1
Programming resources: Program – 11.1
Resource and activities support in Word: Resources and activities – 11.1; Core texts – 11.1
Resources and activities in PowerPoint: Phase 2 – text annotations – Money – 11.1; Phase 2 – In conversation – Money and van Neerven – Part 1 – 11.1; Phase 3a – text annotations – Pearson – 11.1; Phase 3b – text annotations – Garner – 11.1; Phase 3b – In conversation – Money and van Neerven– Part 2 – 11.1; Phase 4 – In conversation – Money and van Neerven – Part 3 – 11.1
Scope and sequence: English Advanced Year 11–12
Assessment schedule: English Advanced Year 11–12.
All documents associated with this resource can be found on the Planning, programming and assessing English 11–12 webpage.
This resource is intended to support teachers to provide a model of syllabus-aligned programming and assessment practice.
[bookmark: _Toc147228332][bookmark: _Toc151622423][bookmark: _Toc215813187]Target audience
[bookmark: _Toc147228333][bookmark: _Toc151622424]The core formative tasks are intended to guide interpretation of the syllabus and provide a model of syllabus-aligned assessment practice. The content provided is educative and is intended to support the teacher and their practice as they design assessment tasks for their students. The structure and content is influenced by the department’s Effective assessment practices – a guide for teachers and leaders and the Strengthening assessment advice. The tasks provided also align with NESA’s Assessment Principles and their advice on Formative Assessment. These tasks provide opportunities for teachers to gather evidence about student achievement in relation to syllabus outcomes.
[bookmark: _Toc215813188]When and how to use
The core formative tasks are intended to guide students as they gradually work towards their formal assessment for the program, ‘Reading to write: Transition to English Advanced’. Students will develop their skills in expressing an informed and personal response to a range of texts, demonstrating their understanding of the stylistic features of discursive and reflective writing. The core formative tasks are written specifically about the core texts used in the program. If different texts are selected for study, the core formative tasks could serve as a model for the design of formative tasks aligned to your chosen text.
The tasks have been created to allow entry points for students across a range of abilities. Each core formative task focuses on one or more of the key skills needed to successfully complete the extended response with reflection, required by the formal assessment. 
[bookmark: _Toc147228334][bookmark: _Toc151622425][bookmark: _Toc215813189]Opportunities for collaboration
[bookmark: _Toc147228335][bookmark: _Toc151622427]The English 11–12 programs overview page provides an outline of some of the ways the core formative tasks can be used with colleagues.

[bookmark: _Toc215813190]Reading to write: Transition to English Advanced – core formative tasks
[bookmark: _Toc126938999][bookmark: _Toc140045571][bookmark: _Toc147228336]Teacher note: a short description of each task is provided. This description is written in plain English. If the tasks are modified, the description should include a clear outline of the audience, purpose and context of the task. This helps students and teachers plan for the style, form and the necessary language forms and features required.
Supplementary information can be provided later in the document or listed within the ‘Relevant resources’ heading provided for each task. This reduces the cognitive load experienced while using the overviews and provides easy reference points for teachers as they navigate the multiple documents connected to this program.
The tasks provided align with the Department of Education’s Effective assessment advice, NESA’s Assessment Principles as well as NESA’s advice on Formative Assessment. These provide clear opportunities for teachers to gather evidence about student achievement in relation to syllabus outcomes.
In this program, students will engage with short texts, with a specific focus on discursive and imaginative features. The core texts are used as models to inspire students’ own compositions as they experiment with language forms and features in their own writing.
The core formative tasks build students’ capability to demonstrate their understanding in the formal assessment task. The formal assessment task is an extended response with a reflection statement. In the extended response, students can choose to write a discursive or imaginative text. They will also write a reflection on their chosen piece and how their writing process has been influenced by one of the core texts.

[bookmark: _Toc151622428][bookmark: _Toc215813191]Core formative task 1 – letter to an author
Teacher note: Core formative task 1 – letter to an author can be found in Phase 2. Relevant activities and resources can be found below.
Phases 1, 2 and Core formative task 1 are designed to pique interest and encourage personal engagement and reflection on the significance of reading and the power of language.
In their writing journal, students compose a 200 to 400-word letter to the author of a text they have read and enjoyed. The letter should emphasise how this text has had a significant impact on them or shaped their view of the world today. They may choose a text they have read independently or one they have studied in class, including ‘if I write a poem’ by Jazz Money.
Planning to write
Students select one text that has inspired them. They research the author. They should think about the way this text has impacted them.
Students complete Phase 2, activity 10 – preparing for Core formative task 1. They consider how their chosen text has
expanded their understanding of the world
challenged their thinking
led them to agree with or challenge the view of the world shown in the text
influenced the way they think about parts of their life or writing
inspired them through the author’s powerful use of language, including how this has made the student think and feel.
Students use Phase 2, activity 10 – preparing for Core formative task 1 to analyse and reflect on an extract from their chosen text. Students identify how the extract
1. has shaped their understanding of the power of language, reading and writing
has impacted on their life or view of the world
may be provocative or inspiring
reflects the power of the text in its entirety to shape a reader’s understanding of the world and role of literature. 
Students use notes they have taken in Phase 2, activity 10 – preparing for Core formative task 1 and Phase 2, resource 3 – letter writing scaffold to plan and structure their ideas.
Drafting a response
1. Students draft their letter to their chosen author.
Editing and revising
1. Students seek feedback using Phase 2, activity 11 – peer feedback scaffold.
They edit and refine their letter in response to peer feedback and complete a final copy.
Students submit their letter to the teacher for feedback.
[bookmark: _Toc215813192]Relevant resources
Core formative task 1 – letter to an author
Phase 1, activity 1 – exploring the importance of reading
Phase 1, activity 2 – defining ‘aesthetics’
Phase 2, activity 2 – unpacking the focus area content
Phase 2, activity 10 – preparing for Core formative task 1
Phase 2, resource 3 – letter writing scaffold
Phase 2, activity 11 – peer feedback scaffold
Phase 2 – In conversation – Money and van Neerven – Part 1 – 11.1 (PowerPoint)
Teacher note: students will use the stages of the writing process to develop their own reflective composition.
EAV-11-05 composes critical and creative texts for a range of audiences and purposes
Responding
· Compose persuasive, discursive, imaginative and reflective texts that experiment with language features and emerging textual forms
· Compose texts that explore a range of personal, social, historical and cultural meanings
Note: bold outcome content is not addressed in this task.
English Advanced 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc215813193][bookmark: _Toc148105389][bookmark: _Toc151622433][bookmark: _Toc121386306][bookmark: _Toc140045577][bookmark: _Toc148528734][bookmark: _Toc105492476][bookmark: _Toc107484354][bookmark: _Hlk125363347][bookmark: _Toc105492479][bookmark: _Toc107484357][bookmark: _Toc124964503]Core formative task 2 – discursive response
Teacher note: Core formative task 2 – discursive response can be found in Phase 3b. It provides support to teachers to manage contested issues. Relevant activities and resources can be found below. The Pre-reading resource Accessing the State Library of NSW for independent investigation has been provided to support students in investigating their topics.
Phases 3a, 3b and Core formative task 2 are designed to support students to explore the power of language to shape and influence meaning. Students draft a 300 to 500-word discursive response that explores a chosen topic or issue. The target audience for the discursive response is a reader of The Guardian online newspaper. The purpose is to make the reader think and reflect on the chosen topic or issue. This might be an issue important to the student personally or a topic of concern to wider society.
Selecting a topic
1. Students reflect on topics they might explore in their discursive response. They consider how these topics explore or use the power of language to shape and influence meaning.
1. Students select one topic to write about. Options include
1. expanding on the introduction they wrote in Phase 3b, activity 7 – writing the introduction to a discursive text
choosing the topic explored in the Student work sample – Part A – discursive response – ‘What do I want to do with my life?’
choosing another topic from a class brainstorm of topics
choosing another issue with a range of diverse or interesting perspectives.
Investigating their chosen topic
1. Students brainstorm possible evidence and examples they could draw on to support their discussion.
1. Students use Phase 3b, resource 2 – supporting independent investigation to source the necessary information to substantiate their brainstorm of evidence and examples. This provides them with a range of suggested sites to begin their investigation, including the State Library of NSW.
Planning to write
1. Students consider how they will use language, form and structure appropriate to the
1. audience – readers of The Guardian online newspaper
purpose – to make the reader think and reflect on their chosen topic.
1. Students complete the planning template provided in Core formative task 2 – discursive response to organise their evidence into paragraphs.
Drafting a response
1. Students write a 300 to 500-word discursive response that explores their chosen topic.
Editing and revising
1. Students use Phase 3b, activity 6 – reflecting on a discursive work sample or the Part A student-facing rubric from Assessment – 11.1 to self-assess and reflect on their use of discursive forms, features and structures.
1. Students refine their draft response in response to peer feedback, using Phase 3b, activity 8 – using marking criteria to peer-assess – discursive.
1. Students submit their revised draft to their class teacher for feedback.
[bookmark: _Toc215813194]Relevant resources
Core formative task 2 – discursive response
Phase 3b, activity 2 – What is the difference between persuasive and discursive texts?
Phase 3b, activity 4 – unpacking language and structural features in Helen Garner ‘on happiness’
Phase 3b, activity 6 – reflecting on a discursive work sample
Phase 3b, activity 7 – writing the introduction to a discursive text
Phase 3b, resource 2 – supporting independent investigation
Phase 3b, activity 8 – using marking criteria to peer-assess – discursive
Phase 3a – text annotations – Pearson – 11.1 (PowerPoint)
Phase 3b – text annotations – Garner – 11.1 (PowerPoint)
Teacher note: students will use the structural conventions of discursive writing to engage with this core formative task.
EAV-11-04 composes texts using language forms and features in new and different contexts
EAV-11-05 composes critical and creative texts for a range of audiences and purposes
Understanding
· The ways language features, text structures and stylistic choices shape ideas, perspectives and experiences in familiar and unfamiliar texts
Responding
· Compose persuasive, discursive, imaginative and reflective texts that experiment with language features and emerging textual forms
· Compose texts that explore a range of personal, social, historical and cultural meanings
Note: bold content is not addressed in this task.
English Advanced 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc215813195]Core formative task 3 – imaginative response
Teacher note: Core formative task 3 – imaginative response can be found in Phase 4. Relevant activities and resources can be found below.
Phase 4 and Core formative task 3 are designed to support students to draw on the language, form and structures in the texts studied to create their own piece of imaginative writing. Students write an imaginative extract that focuses on a moment in time. The target audience for the imaginative response is a reader of (the fictional) Voices of Australian Youth online literary magazine, aimed at an audience of young adult and adult readers. The purpose is to create an imaginative setting that evokes an emotion and positions the reader to connect imaginatively with the text.
Planning to write
1. Students revisit Core text 1 – ‘if I write a poem’ by Jazz Money and Phase 6, resource 2 – annotated student work sample – Part A – imaginative response – ‘The Purges’ to identify the key features of imaginative writing found in the text(s).
13. Students use the table provided in Core formative task 3 – imaginative response to plan a piece of imaginative writing that focuses on a moment in time. Their writing may include
1. detailed and engaging imagery
d. symbolism or a motif
e. foreshadowing
cumulative listing, also referred to as asyndeton
extended noun groups with adverbial phrases and embedded adjectival clauses.
14. When planning their imaginative piece, students may
1. expand on the sentences or sentence fragments they created in Phase 4, activity 3 – experimenting with creating a sense of place in imaginative writing or Phase 4, activity 5 – experimenting with foreshadowing
g. focus their text on one of the perspectives they experimented in Phase 4, activity 4 – experimenting with point of view to convey perspective
h. create an entirely new response.
Drafting a response
1. In their writing journal, students draft a 300 to 500-word imaginative response. They use Phase 4, activity 6 – structure of a short imaginative response to help them decide on the structure of their piece. It could be the opening to a short story, an extract or a vignette.
16. Students use one of the prompts below as the first line of their imaginative response:
1. ‘if I write …’
j. ‘The magnificence of lightning …’
k. ‘One of our chooks crouches and shivers and tramples with her feet when I open the gate …’
l. ‘He’s a tail-light, a pin-point, and he’s gone …’
Editing and revising
1. Students self-assess their response, using the Part A student-facing rubric from Assessment – 11.1 to reflect on their use of imaginative forms, features and structures.
18. Students edit and revise their imaginative response.
19. Students exchange drafts with a peer and complete Phase 4, activity 7 – using marking criteria to peer-assess – imaginative.
20. Students apply the feedback from their peer.
21. Students submit their revised draft to their class teacher for feedback.
[bookmark: _Toc215813196]Relevant resources
Phase 4, activity 2 – unpacking a model imaginative text
Phase 4, activity 3 – experimenting with creating a sense of place in imaginative writing
Phase 4, activity 4 – experimenting with point of view to convey perspective
Phase 4, activity 5 – experimenting with foreshadowing
Phase 4, activity 6 – structure of a short imaginative response
Phase 6, resource 2 – annotated student work sample – Part A – imaginative response – ‘The Purges’
Teacher note: students will use the structural conventions of imaginative writing to engage with this core formative task. This core formative task draws on the following content points.
EAV-11-01 analyses the ways an author’s choice of language, form and structure shapes meaning in texts of different modes and mediums
EAV-11-04 composes texts using language forms and features in new and different contexts
EAV-11-05 composes critical and creative texts for a range of audiences and purposes
Understanding
· The relationship between reader, writer, text and context, and how and why texts position readers
· The ways language features, text structures and stylistic choices shape ideas, perspectives and experiences in familiar and unfamiliar texts
· The aesthetic qualities of quality texts and the power of language to express ideas and experiences
Responding
· Compose persuasive, discursive, imaginative and reflective texts that experiment with language features and emerging textual forms
· Compose texts that explore a range of personal, social, historical and cultural meanings
· Draft, edit, revise and refine texts for a range of audiences and purposes
Note: bold content is not addressed in this task.
English Advanced 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc215813197]Core formative task 4 – reflective response
Teacher note: Core formative task 4 – reflective response can be found in Phase 5. Relevant activities and resources can be found below.
Phase 5 and Core formative task 4 are designed to support students to reflect on their knowledge and skills as writers and to use appropriate metalanguage and textual forms to reflect on the processes of writing. This task provides students an opportunity to develop their evaluative skills when reflecting on their compositional choices in one extended piece they have written throughout the program. Students should consider their own growth as a reader and writer.
Planning to write
1. Students use Phase 5, activity 2 – reflecting on own draft compositions to reflect on the pieces of writing they have drafted across the term. They use this activity to select one piece to reflect on.
Students use Phase 5, activity 4 – preparing for Core formative task 4 – reflective response to plan their reflective response.
Drafting a response
1. [bookmark: _Hlk214892736]Students compose a 300 to 500-word reflection on a composition they have crafted during the term. In their reflective response, students evaluate how they have
1. used language to appeal to their chosen audience
1. communicated their purpose
1. used language features, text structures and stylistic choices to shape their ideas and convey perspectives in their writing
1. used the core text(s) as inspiration
1. incorporated aspects of the core text(s) (language, form or structure) in their own composition
1. included textual evidence.
Students use Phase 5, activity 6 – drafting the introduction to a piece of reflective writing to support them in the drafting process.
Editing and revising
1. Students engage in a peer feedback discussion, using Phase 5, activity 7 – giving and receiving peer feedback.
Students apply the feedback to refine their reflective response.
Students submit their reflective response for teacher feedback.
[bookmark: _Toc215813198]Relevant resources
Core formative task 4 – reflective response
Phase 5, activity 1 – recording initial ideas on reflective writing
Phase 5, activity 2 – reflecting on own draft compositions
Phase 5, activity 3 – exploring what a good reflection looks like
Phase 5, activity 4 – preparing for Core formative task 4 – reflective response
Phase 5, activity 5 – the language of evaluation
Phase 5, activity 6 – drafting the introduction to a piece of reflective writing
Phase 5, activity 7 – giving and receiving peer feedback
Phase 6, resource 3 – annotated student work sample – Part B – reflection – ‘The Purges’
Teacher note: students will use the structural conventions of reflective writing to engage with this core formative task.
EAV-11-04 composes texts using language forms and features in new and different contexts
EAV-11-06 evaluates own compositional processes and the ways choice of language, form and structure can shape meaning
Understanding
· The aesthetic qualities of quality texts and the power of language to express ideas and experiences
· The relationship between reader, writer, text and context, and how and why texts position readers
Responding
· Compose texts that explore a range of personal, social, historical and cultural meanings
· Use appropriate metalanguage and textual forms to reflect on the processes of writing
English Advanced 11–12 Syllabus© NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc215813199]The English curriculum 7–12 team
[bookmark: _Toc138846993][bookmark: _Toc149324465][bookmark: _Toc150181684][bookmark: _Toc150259390][bookmark: _Toc151447422][bookmark: _Toc151632402][bookmark: _Toc151622435]The English curriculum 7–12 team provides support for the delivery of the English curriculum 7–12 in NSW Department of Education high schools. If you have any questions regarding the use of material available or would like additional support, please contact the English curriculum team by emailing English.curriculum@det.nsw.edu.au.
[bookmark: _Toc215813200]Support and alignment
Alignment to system priorities and/or needs: this resource is evidence-based, as outlined below and supports English curriculum leaders to advance equitable outcomes, opportunities and experiences for their students. It also provides guidance that enhances the delivery of outstanding leadership and supports the planning of explicit teaching practices as per the goals of the Plan for NSW Public Education. It is an example of Universal Design for Learning and aligns to the School Excellence policy. It is designed to support school and curriculum leaders as they plan syllabus implementation. It can be used during the design and delivery of collaborative curriculum planning, monitoring and evaluation.
Alignment to the School Excellence Framework: this resource aligns with the School Excellence Framework Leading domain – Educational leadership and the Learning domain – Curriculum as it models syllabus-aligned programming and assessment planning. It provides strategies for engaging in collaborative curriculum planning.
[bookmark: _Hlk205201026][bookmark: _Hlk181000363]Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 5.1.2, 5.2.2
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage.
Consulted with: Secondary Curriculum subject matter experts, teachers and head teachers from across NSW.
Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with disability and/or additional needs and High Potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage.
NSW Syllabus: English Advanced 11–12 Syllabus (NESA 2024)
Author: English curriculum 7–12 team
Publisher: State of NSW, Department of Education
Resource: core formative tasks booklet
Related resources: further resources to support programming and assessment can be found on the Planning, programming and assessing English 11–12 webpage.
Professional Learning: relevant Professional Learning is available on the English curriculum 11–12 professional learning SharePoint page (DoE staff only) and through the English curriculum professional learning calendar.
Creation date: 11 November 2025
Review date: 11 November 2027
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