

[bookmark: _Toc151447405]English Stage 5 (Year 9) – program
9.1 – ‘Representation of life experiences’
This resource is a sample teaching and learning program for Year 9, Term 1. In this program, students will deepen their understanding of how language forms and features are used in narrative. They will compose an imaginative response that represents a thematic concern. This imaginative piece could use hybrid forms of narrative. Students will experiment with narrative code and convention. This will help them to craft their ideas with the intention of positioning their audience.
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[bookmark: _Toc145666031][bookmark: _Toc151447406][bookmark: _Toc151632386][bookmark: _Toc199949588]About this resource
This sample teaching and learning program has been developed to assist teachers in NSW Department of Education schools to create learning experiences that are contextualised to their students’ needs, interests and abilities for the English K–10 Syllabus (NESA 2022). It provides an example of one way to approach programming through a conceptual lens.
[bookmark: _Toc145666032][bookmark: _Toc151447407][bookmark: _Toc151632387][bookmark: _Toc199949589]Purpose of resource
[bookmark: _Toc145666033]This sample teaching and learning program is not a standalone resource and aligns with the following support materials for the program ‘Representation of life experiences’:
Assessment resources: Assessment – 9.1; Core formative tasks – 9.1
Resources and activities support in Word: Resources and activities – 9.1; Core texts – 9.1
Resources and activities in PowerPoint: Phase 2 – exploring the textual concepts – 9.1; Phase 3 – fables and fairytales – 9.1; Phase 3 – text annotations – Fries – 9.1; Phase 4 – text annotations – Smith – 9.1; Phase 4 – text annotations – Tahsin – 9.1; Phase 5 – text annotations – Swan – 9.1
Scope and sequence: Year 9.
All documents associated with this resource can be found on the Planning, programming and assessing English 7–10 webpage.
[bookmark: _Toc145666041][bookmark: _Toc151447408][bookmark: _Toc151632388][bookmark: _Toc199949590]Target audience
[bookmark: _Toc145666042]This sample is intended to support teachers and curriculum leaders as they develop contextually appropriate teaching and learning resources for the English K – 10 Syllabus (NESA 2022).
[bookmark: _Toc145666043][bookmark: _Toc151447409][bookmark: _Toc151632389][bookmark: _Toc189753235][bookmark: _Toc199949591][bookmark: _Toc145666044][bookmark: _Toc151447410][bookmark: _Toc151632390]When and how to use
This teaching and learning program has been designed for Term 1 of Year 9. It provides opportunities for the teacher to develop rapport with their class while getting to know their needs, interests and abilities. The program and associated resources are not intended to be taught exactly as is presented in their current format. Teachers using this program and the associated materials should adapt these to suit their students’ needs, interests, abilities and the texts selected. The resources should be used with timeframes that are created by the teacher to meet the overall assessment schedules.
Teacher note: the blue feature boxes include instructions for the classroom teacher engaging with this program. They provide suggestions for how content could be delivered and links to additional resources.
Literacy note: the pink feature boxes include information about explicit and targeted literacy instruction. These contain links to department resources to support teachers and students in developing key literacy skills within the context of the teaching and learning activities.
Differentiation note: the grey feature boxes include suggestions and strategies to support differentiation for a diversity of learners. The differentiation notes can be found in the ‘Evidence of learning and evaluation’ column of the teaching and learning program.
[bookmark: _Toc199949592]The organisation of this teaching and learning program into phases
This teaching and learning program is organised according to the principles of the Secondary English curriculum team’s ‘Phases approach to conceptual programming’. This program provides success criteria aligned to each learning sequence. These are suggestions only. While success criteria can be presented to students, evidence-based research suggests that it is important to share success criteria with students. It should be discussed and agreed using language the students can understand.


[bookmark: _Toc199949593]Representation of life experiences – overview
Students will deepen their understanding of how language forms and features are used in narrative. They will compose an imaginative response that represents a thematic concern. This imaginative piece could use hybrid forms of narrative. Students will experiment with narrative code and convention. This will help them to craft their ideas with the intention of positioning their audience.
Duration: this program of lesson sequences is designed to be completed over a period of approximately 10 weeks.
[bookmark: _Toc199949594][bookmark: _Toc145666046][bookmark: _Toc151447412][bookmark: _Toc151632392]Guiding questions
The guiding questions below outline the direction of the learning for the program. They are developed in relation to the syllabus aim and rationale, the relevant syllabus outcomes and the evidence base. They can support class discussion and help students monitor their learning.
How can we use narrative to represent life experiences?
How does theme offer insights into an author’s perspective and how are audiences positioned to respond?
How can composers challenge and experiment with code and convention in hybrid forms of narrative to present a thematic concern?
[bookmark: _Toc199949595]Conceptual programming questions
The conceptual programming questions are carefully aligned to outcome content points, and they guide teaching and learning. These provide the teacher and students with further opportunities to consider the conceptual direction of learning.
Table 2 – overview of the 6 phases and accompanying conceptual programming questions
	[bookmark: _Hlk199148970]Phase 1 – engaging with the unit and the learning community

	What matters to young people?
Why is it important to have a voice about matters of concern?

	Phase 2 – unpacking and engaging with the conceptual focus

	How do narratives represent ideas and values and shape responses?
How does the role of the audience influence an understanding of the themes of a text?
How do contextual, creative and unconscious influences shape representation?

	Phase 3 – discovering and engaging analytically with the core text

	How do authors represent thematic concerns through their selection of language forms and features?
How can inspiration be drawn from model texts to use as a stimulus to develop personal writing?

	Phase 4 – deepening connections between texts and concepts

	How do authors use narrative codes and conventions to represent a particular purpose or theme?
How does an understanding of narrative language features shape an author’s composition?
How does the recursive nature of writing help authors produce refined work?

	Phase 5 – engaging critically and creatively with model texts

	How can engaging with core texts develop imaginative and reflective writing skills?
How can we effectively evaluate our own authorial choices?

	Phase 6 – preparing the assessment task

	How can marking guidelines and sample assessment task responses be used as a support for learning?
What are proven strategies for developing and expanding skills in planning, monitoring and refining compositions?


[bookmark: _Toc145666047][bookmark: _Toc151447413][bookmark: _Toc151632393][bookmark: _Toc199949596]Assessment overview
Teacher note: this is a concise overview of the formal assessment aligned with this program and an outline of the formative assessment practices.
Formal assessment: students will write an imaginative response about something that matters to them for publication in a youth edition of a magazine titled ‘Representation of life experiences’. They will also write a reflection about the composition process of their imaginative text.
Formative assessment: a range of formative tasks are provided in the Core formative tasks booklet to support skill development in imaginative and reflective writing.
[bookmark: _Toc199949597]Outcomes and content groups
A student:
[bookmark: _Hlk199150232]EN5-RVL-01 uses a range of personal, creative and critical strategies to interpret complex texts
reading, viewing and listening skills
reading, viewing and listening for meaning
reading for challenge, interest and enjoyment
reflecting
EN5-URA-01 analyses how meaning is created through the use and interpretation of increasingly complex language forms, features and structures
representation
code and convention
connotation, imagery and symbol
narrative
EN5-URB-01 evaluates how texts represent ideas and experiences, and how they can affirm or challenge values and attitudes
theme
perspective and context
EN5-ECA-01 crafts personal, creative and critical texts for a range of audiences by experimenting with and controlling language forms and features to shape meaning
writing
representing
text features
sentence-level grammar and punctuation
word-level language
EN5-ECB-01 uses processes of planning, monitoring, revising and reflecting to purposefully develop and refine composition of texts
planning, monitoring and revising
reflecting
English K–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2022.
[bookmark: _Toc199949598]Core texts and text requirements
The core texts for this program are listed below. An overview of the texts and their alignment to the text requirements are provided in the Core texts booklet and in the Quality texts in Stage 4 and 5 resource cards.
Sindy Zhang, ‘To Draw a Home’, Sydney Girls High School, (Shortlist, Year 11/12 category, 2022)
Emily Fries, ‘Monsters and Mice’, James Ruse Agricultural High School (Shortlist, Year 9/10 category, 2021)
Freya Smith, ‘Stories Matter’, Hobart City High School (Year 9/10 category winner, 2022)
Tanisha Tahsin, ‘The Masala of My Soul’, Hurlstone Agricultural High School (Year 9/10 category winner, 2020)
Eleanor Swan, ‘Nomad’, Frensham School (runner-up, Year 11/12 category, 2020)
[bookmark: _Toc199949599]Prior and future learning
Teacher note: a brief outline of prior and future learning is provided. This overview highlights the important learning that should have come before and provides an indication of what this learning can lead to in future. In schools, teachers should refine this information for their context. This helps students make connections and transfer knowledge while reducing cognitive load.
Some suggested areas of focus to activate prior knowledge could include:
an understanding of the codes and conventions of narrative and imaginative writing developed in Powerful youth voices – Year 7, Term 1
an understanding of reflective writing developed in Knowing the rules to break the rules – Year 8, Term 1
background knowledge of purpose, audience and context.
Some potential future links to other programs in the English Stage 5 course could include:
establishing an understanding of how to shape meaning by manipulating language forms, features and structures in preparation for Poetic purpose – Year 9, Term 3 and Exploring the speculative – Year 9, Term 4
drawing on prior knowledge of texts studied in this program to inform assessment in Digital stories – Year 10, Term 4.
[bookmark: _Toc145666052][bookmark: _Toc151447418][bookmark: _Toc151632398][bookmark: _Toc199949600]Pre-reading for teachers
Teacher note: a brief outline of relevant pre-reading has been provided.
The following texts and resources may be useful when preparing to teach this program. All are included in the reference list at the conclusion of this document.
What Matters? Writing Competition, Whitlam Institute (2023)
Beck I, McKeown M and Kucan L (2013) Bringing Words to Life: Robust Vocabulary Instruction, The Guilford Press, New York
Gutkind L (1997) The Art of Creative Nonfiction: Writing and Selling the Literature of Reality, Turner Publishing Company, New York
[bookmark: _Toc145666053][bookmark: _Toc151447419][bookmark: _Toc151632399]Pre-reading – approach to conceptual programming

[bookmark: _Toc199949601]Phase 1 – engaging with the unit and the learning community
In the ‘engaging with the unit and the learning community’ phase, students explore the issues that matter to them. They discuss how their voices can be heard and discuss the importance of having a ‘voice’. This phase contains the opening few lessons and is designed to pique interest in the program. To encourage a meaningful connection, activities in this phase focus on the learning process of engaging personally.
Expected duration: this phase should take approximately 2 to 3 hour-long lessons.
Teacher note: teachers are advised to choose learning sequences and activities from this phase which best suit their class and can be completed in the available time.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
What matters to young people?
Why is it important to have a voice about matters of concern?
Table 3 – engaging with the unit and the learning community
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EN5-ECA-01
Writing
Develop a personal and informed voice that generates ideas and positions an audience through selection of appropriate word-level language and text-level features
Speaking
Participate in and lead a range of informal discussions about texts and ideas, including analytical, speculative and exploratory talk, to consolidate personal understanding and generate new ideas
Note: bold outcome content is not addressed in this sequence.
	Phase 1, sequence 1 – What matters to young people?
Learning intention
By the end of this learning sequence, students will:
understand what matters to young people in their class.
Identifying what matters to young people
Teacher note: Phase 1, resource 1 – What matters to young people? has been provided to support this sequence.
Identifying what matters to individual students – on a sticky note provided, students write 2 to 4 issues or experiences that matter to them.
Exploring what matters to other students – students post their sticky notes around the room. Students move around the room, reading the notes displayed by their peers.
Sharing what matters to young people by engaging with others – in small groups, students share their opinions of what issues and experiences matter to them. Students create a list in their English books of the issues and experiences shared in their groups.
Reflecting on what matters to others
Discussing what matters to the class – create a whole class concept map listing the issues and experiences that matter to students in the class.
Reflecting on the whole class discussion – students complete a quick write to one of the tiered questions below
Tier 1: In your opinion, what issue matters most to you? Why does this issue matter?
Tier 2: In your opinion, what issue matters most to young people? Support your response with examples from your group or class discussion.
Tier 3: When reflecting on your class discussion, discuss what matters most to young people. Support your response with your opinion of why this issue is important to young people.
	Success criteria
To demonstrate their learning, students can:
identify a list of what matters to students and share in a small group discussion
contribute to a class brainstorm about what matters to the class
complete a quick write reflecting on what matters to young people in the class.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: Phase 1, resource 1 – What matters to young people? provides examples to support EAL/D learners with this sequence. Students select the appropriate tier level of challenge for the quick write.

	EN5-RVL-01
Reading, viewing and listening for meaning
Draw on prior knowledge of texts to question, challenge and deepen understanding of both new and familiar texts
EN5-URA-01
Representation
Analyse how contextual, creative and unconscious influences shape the composition, understanding and interpretation of all representations
Narrative
Explore how narratives can represent and shape personal and shared identities, values and experiences
	Phase 1, sequence 2 – sharing personal ‘voices’ about what matters
Learning intention
By the end of this learning sequence, students will:
understand how texts express people’s stories.
Exploring how young people share ideas
Brainstorming ideas to consolidate understanding – students share the things that matter to them and how they express these ideas. (For example, through social media, art, spoken word, blogs, videos.) They discuss the strengths and limitations of these forums.
Understanding why it is important to share ideas – students view the YouTube clip Young voices from regional Australia | Heywire | ABC Australia (11:28). They discuss why it is important to express their ideas as young people.
Evaluating the effectiveness of texts – students split into small groups and are assigned one of the 5 stories from the YouTube clip Young voices from regional Australia | Heywire | ABC Australia (11:28). They complete Phase 1, activity 1 – exploring the effectiveness of texts to identify specific language forms, features or structures used in the text to engage the audience.
Sharing findings to consolidate understanding of the texts – students share their group findings with the class to determine the effectiveness of the texts. They discuss how particular language features engage the audience.
	Success criteria
To demonstrate their learning, students can:
identify ways they share ideas
identify language features that evoke an emotional response in a multimodal text
identify the effectiveness of a text in communicating personal stories.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: the requirement to provide a printed transcript of the YouTube clip explored in Phase 1, activity 1 – exploring the effectiveness of texts is intended to support EAL/D students and other students who may require additional support in processing spoken texts.

	EN5-URA-01
Representation
Analyse how contextual, creative and unconscious influences shape the composition, understanding and interpretation of all representations
EN5-ECA-01
Writing
Develop a personal and informed voice that generates ideas and positions an audience through selection of appropriate word-level language and text-level features
Sentence-level grammar and punctuation
Craft concise sentences to suit text purpose
	Phase 1, sequence 2 – sharing personal ‘voices’ about what matters
Learning intention
By the end of this learning sequence, students will:
understand what it means to have a voice on personal and social issues.
Exploring personal voice
Understanding the meaning of personal voice – students are encouraged to make the connection that having an opinion on a topic is having a ‘personal voice’. They are guided through the definitions in Phase 1, activity 2 – personal voice then reflect on how the composers of the Heywire stories were expressing their personal voice.
Identifying how personal voice is expressed in a core text – students read and respond to the extract from Core text 2 – ‘Monsters and Mice’ by Emily Fries using Phase 1, activity 2 – personal voice (questions 1 to 3). They share their findings in a class discussion.
Applying an understanding of using personal voice in own writing – students use the prompts from questions 4 and 5 of Phase 1, activity 2 – personal voice to experiment with expressing their personal voice about their favourite place using exaggeration of voice and emotive language.
Sharing responses to explore personal voice – students share their paragraphs about their favourite place with the class. They discuss
How their word choice and tone reveal their own personal voice?
How their personal voice adds authenticity and depth to their writing?
Consolidating understanding of voice – students write one sentence in response to the question ‘Why is personal voice important in writing?’
	Success criteria
To demonstrate their learning, students can:
reflect on how composers communicate voice
explore and experiment with personal voice in own writing.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: make connections to the personal context of your students to engage them in the idea of personal voice.


[bookmark: _Toc145666054]

[bookmark: _Toc151447420][bookmark: _Toc151632400][bookmark: _Toc199949602]Phase 2 – unpacking and engaging with the conceptual focus
In the ‘unpacking and engaging with the conceptual focus’ phase, students engage with the textual concepts of representation, theme and narrative and how they are communicated. They explore a core text focusing on identifying and developing an understanding of their effect on the responder. The teaching and learning activities guide the focus on specific textual and language features. Students will practise writing short evaluative responses about the use of language features. This will allow the teacher to assess the students’ evaluative writing skills. This is important for the reflection component of the assessment task. The teacher recognises students’ prior understanding of elements of imaginative writing, and students reflect upon their own skills, to unpack the requirements of the formal assessment task and begin to draft their own imaginative writing.
Expected duration: this phase should take approximately 4 to 5 hour-long lessons.
Teacher note: teachers are advised to choose learning sequences and activities from this phase which best suit their class and can be completed in the available time.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
How do narratives represent ideas and values and shape responses?
How does the role of the audience influence an understanding of the themes of a text?
How do contextual, creative and unconscious influences shape representation?
Table 4 – unpacking and engaging with the conceptual focus
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EN5-RVL-01
Reading, viewing and listening skills
Apply reading pathways appropriate to form, purpose and meaning, and connect ideas within and between texts
Reading for challenge, interest and enjoyment
Read increasingly complex texts that challenge thinking, pique interest, enhance enjoyment and provoke a personal response
Reflecting
Reflect on own experiences of reading by interacting with peers in meaningful ways about the value of reading
EN5-URA-01
Narrative
Explore how narratives can represent and shape personal and shared identities, values and experiences
	Phase 2, sequence 1 – engaging with imaginative hybrid texts
Learning intentions
By the end of this learning sequence, students will:
explore a ‘What Matters?’ competition entry
consolidate an understanding of how imaginative texts may be hybrid.
Features of imaginative texts
Stimulating thinking through a class discussion – students consider what makes a text imaginative and create a class brainstorm. They expand their thinking by considering if texts can be both imaginative and informative, or imaginative and persuasive.
Revisiting hybrid texts to recall prior understanding – students are asked to recall their previous experiences with hybrid texts. They collaboratively add ideas to a new brainstorm.
Consolidating understanding of imaginative hybrid texts – students read the information about hybrid texts in Phase 2, activity 1 – hybrid texts and categorise texts into form and genre. They complete a Venn diagram comparing the features of imaginative, informative and persuasive texts based on their prior understanding of the type of text.
Engaging with an imaginative hybrid text
Considering examples of hybrid texts – in pairs, students create a list of texts they think are hybrid texts. Examples could include websites, social media, textbooks or music videos.
Exploring an imaginative hybrid text – students are directed to Core text 1 – ‘To Draw a Home’ by Sindy Zhang. In pairs, they use Phase 2, activity 2 – exploring an imaginative hybrid text to explore and respond to the text.
Identifying aspects of hybridity – students are guided by the teacher in open class discussion to identify aspects of hybridity. Suggestions have been provided in Phase 2, resource 1 – hybridity in the text.
	Success criteria
To demonstrate their learning, students can:
discuss features of imaginative texts
identify similarities and differences between imaginative, informative and persuasive texts
engage with the ideas of an imaginative hybrid text.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: students working towards outcomes below stage level may wish to explore the What Matters? website for a range of entries from students from Stage 3 to Stage 6. Dependent on the ability level of your class, teachers may substitute ‘To Draw a Home’ for a text from a different Stage category.

	EN5-RVL-01
Reading, viewing and listening skills
Apply reading pathways appropriate to form, purpose and meaning, and connect ideas within and between texts
Teacher note: the syllabus content points addressed through Core formative task 1 – imaginative writing are outlined in the Core formative tasks document.
	Phase 2, sequence 2 – exploring narrative
Learning intentions
By the end of this learning sequence, students will:
recall and draw on prior knowledge of narrative codes and conventions
engage and reflect on texts through a critical lens.
Completing Core formative task 1 – imaginative writing
Ascertaining prior knowledge of imaginative writing – students are provided with a stimulus image in Core formative task 1 – imaginative writing and use it as inspiration to write an imaginative story. It should be approximately 200 to 400 words in length. The teacher identifies areas of improvements to guide their teaching and learning of imaginative writing.
Investigating narrative
Expanding an understanding of narrative features – students engage in an anonymous brainstorm using the digital platform Microsoft (MS) Whiteboard. They add ideas and examples of narrative conventions to each board. The teacher should set up the Whiteboard prior to the lesson by creating 4 separate boards. Each board should be labelled with a narrative convention such as characterisation, setting, plot and genre.
Exploring the textual concept of narrative – students explore the concept using the narrative section of PowerPoint Phase 2 – exploring the textual concepts – 9.1.
Mapping narrative structure to identify narrative elements of a text – students return to Core text 1 – ‘To Draw a Home’ by Sindy Zhang and map it on Phase 2, activity 3 – narrative structure of a text. In a class discussion, they compare the narrative structural elements.
Teacher note: the PowerPoint Phase 2 – exploring the textual concepts – 9.1 has been developed to be used in conjunction with the content in this sequence.
	Success criteria
To demonstrate their learning, students can:
brainstorm features of narratives
map narrative structure of a story.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: students working towards outcomes below stage levels may benefit from real life connections to consolidate student understanding, when exploring the textual concepts.

	EN5-URA-01
Narrative
Explore how narratives can represent and shape personal and shared identities, values and experiences
EN5-URB-01
Theme
Appreciate the role of the audience in perceiving themes and how these themes can offer insights into an author’s perspective
EN5-ECA-01
Writing
Develop a personal and informed voice that generates ideas and positions an audience through selection of appropriate word-level language and text-level features
Word-level language
Apply orthographic and morphological knowledge, using etymology and dictionary reference resources as needed, to spell unfamiliar, complex and technical words
	Phase 2, sequence 3 – exploring the textual concept of theme
Learning intentions
By the end of this learning sequence, students will:
deepen an understanding of theme
appreciate the role of the audience in perceiving themes.
Exploring the textual concept of theme
Teacher note: the PowerPoint Phase 2 – exploring the textual concepts – 9.1 has been developed to be used in conjunction with the content in this sequence. Images will need to be added to the slide for the first activity.
Exploring the concept of theme – students are prompted to consider the ideas of popular texts by responding to prompt questions.
Expanding an understanding of theme – students explore the definition of theme in the PowerPoint Phase 2 – exploring the textual concepts – 9.1 and complete the related activities to consolidate understanding of the term and the difference between theme and a topic.
Examining the theme of a text – students return to Core text 1 – ‘To Draw a Home’ by Sindy Zhang and respond to the questions in the PowerPoint Phase 2 – exploring the textual concepts – 9.1 in their English book.
Making personal connections – students participate in a class discussion about the themes of the text using the prompts in the PowerPoint Phase 2 – exploring the textual concepts – 9.1.
Reflecting on themes in texts – students write a short reflection in their English book about the role of the audience in perceiving themes in a text.
	Success criteria
To demonstrate their learning, students can:
consider topics and messages of popular texts
define the textual concept in their own words
identify evidence that indicates the theme of a core text
reflect on the role of the audience in perceiving themes.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: students who are working towards outcomes below stage level may benefit from engaging the Understanding theme video (2:52).

	EN5-RVL-01
Reading, viewing and listening skills
Develop a deeper understanding of themes, ideas or attitudes by revisiting and reinterpreting texts to find new meaning
EN5-URA-01
Representation
Analyse how contextual, creative and unconscious influences shape the composition, understanding and interpretation of all representations
EN5-ECA-01
Text features
Experiment with a combination of modes for specific effect and impact
	Phase 2, sequence 4 – exploring the textual concept of representation
Learning intention
By the end of this learning sequence, students will:
deepen an understanding of how contextual, creative and unconscious influences shape representation.
Exploring the textual concept of representation
Teacher note: the PowerPoint Phase 2 – exploring the textual concepts – 9.1 has been developed to be used in conjunction with the content in this sequence.
Stimulating interest in the representation of ‘home’ – students look at a collage of images of homes on the PowerPoint Phase 2 – exploring the textual concepts – 9.1 and discuss how each might help us make a connection to different people’s homes and what they might tell us about the people who live there.
Expanding an understanding of representation – students explore the definition of representation in the PowerPoint Phase 2 – exploring the textual concepts – 9.1 and complete the related activities to consolidate understanding of the term.
Annotating representations of home in the text – students re-read Core text 1 – ‘To Draw a Home’ by Sindy Zhang and identify and annotate examples of how home is represented in the text. Students should try to identify particular language features used to represent ‘home’ in the text.
Reflecting on the representation of ‘home’ – students complete a collaborative PowerPoint by completing one slide each with visuals and words that represent their personal idea of ‘home’. They share the reasons for their choices with the class.
	Success criteria
To demonstrate their learning, students can:
make inferences based on visual representations
define ‘representation’
annotate a text for examples of representation
create a personal representation of ‘home’.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: teachers could consider assigning different paragraphs from the text to small groups for the annotating activity, then scaffolding opportunities for students to share ideas at the end.

	EN5-RVL-01
Reading, viewing and listening skills
Use contextual cues to infer the meaning of unfamiliar or complex words
EN5-ECB-01
Reflecting
Evaluate own ability to plan, monitor and revise during the composition process, and how this can improve clarity, cohesion and effect
	Phase 2, sequence 5 – assessment task notification
Learning intentions
By the end of these activities, students will:
understand the requirements of the assessment task
identify unfamiliar or complex words in the assessment task notification
reflect on the assessment task with their peers.
Examining the assessment task
Unpacking the assessment task – students are issued with the formal assessment task notification, and the teacher deconstructs the requirements of the task including the marking rubric.
Identifying the ingredients of assessment success – students review the steps to success in the assessment task to develop a timeline outlining how they anticipate they will complete the task.
Exploring the language of the marking rubric to identify requirements – students use Phase 6, activity 1 – word cline template to consider the degrees of success in the marking rubric. They share their findings with the class and note other group findings on their assessment notification.
Understanding the assessment policy – teachers guide students through appropriate assessment practice. Dedicate time to helping students understand what malpractice is and how to avoid this issue. Reiterate that their core formative tasks are designed to support them with recursive writing and develop their planning, monitoring and revising skills.
Identifying personal strengths and areas for improvement – students complete a Two stars and a wish protocol to identify their own perceived strengths and areas for improvement in relation to the task requirements.
Teacher note: students should be instructed to begin working on their imaginative response at this point, so they have sufficient time to develop their writing. As they progress through the program, they can apply additional learning to their draft through a recursive writing process.
	Success criteria
To demonstrate their learning, students will:
annotate the assessment notification
engage with the language of the marking criteria
establish a timeline for working
identify their own strengths and weaknesses in relation to the task requirements.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: students learning EAL/D could be supported to deepen engagement with the text by accessing their first or home language. They could translate a section and read that aloud. In addition, they could develop a glossary with synonyms and their own extended sentences to cement vocabulary understanding. A simplified task notification could also be provided for students working towards outcomes below stage level.

	EN5-RVL-01
Reading, viewing and listening for meaning
Clarify and justify personal responses to texts, explaining how aspects of the text, such as character, genre, tone, salience or voice, position a reader and influence these personal responses
Reading for challenge, interest and enjoyment
Read increasingly complex texts that challenge thinking, pique interest, enhance enjoyment and provoke a personal response
EN5-ECA-01
Sentence-level grammar and punctuation
Craft elaborated noun and/or verb groups for effect, clarity or complexity of description
	Phase 2, sequence 6 – introducing the core texts
Learning intentions
By the end of this learning sequence, students will:
understand the benefits of the close reading of texts
develop familiarity with the core texts.
Introducing the core texts
Reflecting on the purpose of doing a close reading of texts – students reflect on the benefit of doing a close reading of a text in a class discussion. They consider how this allows them to clarify their personal responses to texts.
Examining a core text through a close reading – students are assigned to printed copies of the core texts to examine in detail. Each student should be randomly given one of the 4 remaining core texts to examine. They complete a personal response to the text in Phase 2, activity 4 – personal response to a core text.
Sharing thoughts about texts with peers in a group discussion – students are organised into groups of 4 students who have examined a different text. They share the main ideas about their text and why they liked the text. Other group members write down the title, author and main idea of each new text in their English book to create a brief summary of each core text.
Consolidating an understanding of the textual concepts – students select one of the lead or supporting concepts (representation, theme, narrative) and write a paragraph discussing how the textual concept is explored in the text using Phase 2, activity 5 – writing about a textual concept for support.
Teacher note: Phase 2, resource 2 – summary of core texts for personal responses has been provided to support teachers in checking student responses in the previous activities.
	Success criteria
To demonstrate their learning, students will:
read and reflect on a core text
share ideas about texts with peers.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: teachers could allow students to work on Phase 2, activity 4 – personal response to a core text in pairs, or use one new text with the entire class. Teachers may also like to simplify the reflection question to support students. For example, what have you learnt about others after reading this text?
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[bookmark: _Toc199949603][bookmark: _Hlk152049580]Phase 3 – discovering and engaging analytically with the core texts
In the ‘discovering and engaging analytically with the core texts’ phase, students will move through a process of reading and responding to develop a deep understanding of one core text. Students will explore the hybrid narrative ‘Monsters and Mice’, in which Emily Fries blends the fable and folklore forms and genres to create a fabulist narrative. They revisit fables or fairy tales to engage in structured reading that activates prior knowledge about narrative and helps to refine reading and comprehension skills. Students will deepen their conceptual understanding of representation, code and convention and theme by analysing language forms and features in a core text and their own compositions. They will focus specifically on the use of allegory and anthropomorphism, which are distinguishing characteristics of the core text. This will help students analyse how composers represent thematic concerns. Students engage in compositional activities to strengthen their imaginative and reflective writing skills. They will also be introduced to self and peer feedback strategies to edit, refine and revise their work.
Expected duration: this phase should take approximately 6 to 8 hour-long lessons.
Teacher note: teachers are advised to choose learning sequences and activities from this phase which best suit their class and can be completed in the available time.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
How do authors represent thematic concerns through their selection of language forms and features?
How can inspiration be drawn from model texts to use as a stimulus to develop personal writing?
Table 5 – discovering and engaging analytically with the core text
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EN5-RVL-01
Reading, viewing and listening
Develop a deeper understanding of themes, ideas or attitudes by revisiting and reinterpreting texts to find new meaning
Reading, viewing and listening for meaning
Draw on prior knowledge of texts to question, challenge and deepen understanding of both new and familiar texts
EN5-URA-01
Narrative
Explore how narratives can represent and shape personal and shared identities, values and experiences
	Phase 3, sequence 1 – drawing on prior knowledge of fables and fairy tales
Learning intentions
By the end of this learning sequence, students will:
understand how fables and fairy tales are used to express themes
understand how themes from fables and fairy tales can be applied in modern narratives.
Connecting learning through exploration of fables and fairy tales
Teacher note: the PowerPoint Phase 3 – fables and fairytales – 9.1 has been developed to be used in conjunction with the content in this sequence.
Initiating a class discussion about fables and fairy tales – students identify how previous experiences with fables and fairy tales have shaped their appreciation of the ideas, values and attitudes represented in more contemporary narratives using the prompt questions on the PowerPoint Phase 3 – fables and fairytales – 9.1. They should be able to draw on previous experiences with fairy tales in From page to stage – Year 8, Term 3.
Developing a deeper understanding of fables and fairy tales – students work through the PowerPoint Phase 3 – fables and fairytales – 9.1. A student copy of the information is provided in Phase 3, resource 1 – revisiting texts for reference purposes.
Revising thematic concerns in fables and fairy tales – students complete Phase 3, activity 1 – identifying ideas and values in texts as an opportunity to consolidate their understanding of the purpose of fairy tales.
Class discussion to consolidate understanding – students engage in a discussion about the themes represented in the sample fairy tales and the author’s intended moral message to the reader.
Teacher note: the summative assessment for this program requires students to represent thematic concerns, spending time unpacking Phase 3, activity 1 – identifying ideas and values in texts will support students in their preparation for aspects of this assessment.
	Success criteria
To demonstrate their learning, students can:
recall background knowledge of fables and fairy tales in respond to questions
explain thematic concerns in fables and fairy tales
identify the ideas, attitudes and themes represented in fairy tales.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: EAL/D, Aboriginal and/or Torres Strait Islander learners could be encouraged to reflect on stories from their own background and culture. Consult your local AECG to discuss local protocols for Aboriginal and/or Torres Strait Islander  students.

	EN5-RVL-01
Reading, viewing and listening skills
Apply reading pathways appropriate to form, purpose and meaning, and connect ideas within and between texts
Use contextual cues to infer the meaning of unfamiliar or complex words
Reading, viewing and listening for meaning
Analyse the main ideas and thematic concerns represented in texts
EN5-ECA-01
Word-level language
Apply orthographic and morphological knowledge, using etymology and dictionary reference resources as needed, to spell unfamiliar, complex and technical words
	Phase 3, sequence 2 – engaging with the core text
Learning intentions
By the end of this learning sequence, students will:
understand the main ideas and themes of the text
understand the meaning of unfamiliar language used in the text.
Engaging with the core text
Teacher note: the PowerPoint Phase 3 – text annotations – Fries – 9.1 has been developed to support the teaching in this sequence. Use the PowerPoint and teaching activities interchangeably to suit your class cohort.
Introducing Core text 2 – ‘Monsters and Mice’ – students complete the hook activities provided in the PowerPoint Phase 3 – text annotations – Fries – 9.1 to pique interest in the text. They are issued with a copy of the text to read individually. They identify the main idea of the narrative and discuss the ideas with the class.
Checking for understanding about the text – students identify the type of text ‘Monsters and Mice’ is using Phase 3, resource 1 – revisiting texts (fairy tale, fable or fabulist) and offer suggestions for what makes it a fabulist narrative. Answers could include
it is a story with a moral purpose
the use of anthropomorphism
the main character’s perspective is represented as flawed, and they experience an epiphany that takes the readers on a journey.
Developing a shared understanding of vocabulary – students are introduced to the term ‘prejudice’ (to pre-judge) and discuss why people pre-judge others. The teacher steers the conversation towards the ideas in ‘Monsters and Mice’.
Understanding vocabulary used in the core text – students use the PowerPoint Phase 3 – text annotations – Fries –9.1 in conjunction with Phase 3, resource 2 – vocabulary used in the text to identify unfamiliar vocabulary. They highlight parts of speech words from the word bank in different colours and identify additional unfamiliar words and determine their meanings.
Introducing the metalanguage of the text – students consider some key language forms and features of the text using the relevant slide of the PowerPoint Phase 3 – text annotations – Fries – 9.1. They discuss their meanings and make predictions about unfamiliar terms.
	Success criteria
To demonstrate their learning, students can:
make predictions about the text
read the core text to identify its main idea
identify the type of text of ‘Monsters and Mice’
identify and define unfamiliar vocabulary.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: students working towards outcomes below stage level could benefit from support with vocabulary. Teachers could provide a larger word bank and support them to identify where the words have been used in the text and help create definitions.

	EN5-RVL-01
Reading, viewing and listening skills
Apply reading pathways appropriate to form, purpose and meaning, and connect ideas within and between texts
Develop a deeper understanding of themes, ideas or attitudes by revisiting and reinterpreting texts to find new meaning
Reflecting
Use reading strategies, and evaluate their effectiveness, when reflecting on the successes and challenges of extended reading
	Phase 3, sequence 3 – annotation as a reading strategy
Learning intentions
By the end of this learning sequence, students will:
use annotation as a reading strategy to identify theme in a text
reflect on how using annotating as a reading strategy will help an understanding of how meaning is constructed.
Developing skills in annotating a text
Teacher note: the Explicit teaching strategy of the Gradual release of responsibility should be used to support students as they annotate ‘Monsters and Mice’. Begin with a modelled example of how students can annotate the core text, before supporting students through guided and then independent annotation.
Reflecting on using annotation as a reading strategy – students are prompted to think back to previous annotating experiences. They discuss how they found the process: Was it a difficult process? Did they know what to annotate?
Applying purposeful annotation to a text – students read Phase 3, resource 3 – the art of annotation, highlighting key ideas and taking notes as required. They apply this skill to annotate ‘Monsters and Mice’ for examples of how the theme is represented.
Reflecting on the process of purposeful annotation – in a class discussion, students reflect on how skilful annotation supported their reading of the text.
	Success criteria
To demonstrate their learning, students can:
explore purposeful annotations
annotate ‘Monsters and Mice’ to explore how the theme is represented.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may require ongoing teacher support to annotate the text and may not progress to independent practice in this sequence.

	EN5-RVL-01
Reading, viewing and listening for meaning
Investigate how layers of meaning are constructed in texts and how this shapes a reader’s understanding and engagement
EN5-URA-01
Code and convention
Analyse how language forms, features and structures, specific or conventional to a text’s medium, context, purpose and audience, shape meaning, and experiment with this understanding through written, spoken, visual and multimodal responses
EN5-ECA-01
Writing
Select and adapt appropriate codes, conventions and structures to shape meaning when composing written texts that are analytical, informative, persuasive, discursive and/or imaginative
Note: bold outcome content is not addressed in this sequence.
	Phase 3, sequence 4 – exploring ‘Monsters and Mice’
Learning intentions
By the end of this learning sequence, students will:
investigate how a text represents values and experiences
understand anthropomorphism in a core text and apply this feature to their own writing.
Language features used in fables
Understanding the common features used in fables – students are guided through the Representation section of the PowerPoint Phase 3 – text annotations – Fries –9.1 in conjunction with Phase 3, resource 4 – language features in ‘Monsters and Mice’ to familiarise themselves with the language features.
Exploring anthropomorphism in ‘Monsters and Mice’ – students read the information about anthropomorphism in Phase 3, resource 4 – language features in ‘Monsters and Mice’. They add the examples of anthropomorphism from the PowerPoint onto their copy of the text.
Experimenting with anthropomorphism in own compositions – in their English book, students write the heading ‘Representation in fables’ and choose an animal or insect. Students write a sentence, paying particular attention to their choice of verbs and adjectives, describing this animal or insect for each of the following human interactions
talking with their best friend
eating their favourite meal
crying because they don’t get what they want.
Sharing responses to give and receive – in small groups, students share their descriptions and provide feedback to the following questions
How effective was the use of verbs and adjectives? How could the description be strengthened? Provide suggestions.
How did Fries’ use of anthropomorphism in ‘Monsters and Mice’ impact their own writing?
Exploring allegory in the text – students read the definition provided in the PowerPoint Phase 3 – text annotations – Fries – 9.1 and in Phase 3, resource 4 – language features in ‘Monsters and Mice’ and summarise the term in 6 words in their English book. (For example, ‘Representation that can have many meanings’.) They identify an example of where allegory occurs in the text.
Revising understanding of visual imagery and purposeful dialogue – students recall prior knowledge of these language features and consolidate their understanding using the PowerPoint Phase 3 – text annotations – Fries – 9.1.
	Success criteria
To demonstrate their learning, students can:
explore how features of a fable have been used in ‘Monsters and Mice’ to represent and shape values and experiences
emulate the use of these features in their own short writing responses.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: for students who require additional support with vocabulary, teachers could expand on the word bank provided to revise parts of sentence-level grammar and punctuation such as verb, noun, adjective and preposition.

	EN5-RVL-01
Reading, viewing and listening for meaning
Analyse how the use of language forms and features in texts have the capacity to create multiple meanings
EN5-URA-01
Code and convention
Use metalanguage effectively to analyse how meaning is constructed by linguistic and stylistic elements in texts
EN5-ECA-01
Sentence-level grammar and punctuation
Craft concise sentences to suit text purpose
	Phase 3, sequence 5 – annotating language features of a text
Learning intention
By the end of this learning sequence, students will:
experiment with the purposeful annotation of a text.
Types of purposeful annotations
Teacher note: students can complete the annotation activity as a jigsaw, by completing a different paragraph each then sharing their examples with the rest of the class. This will support students to complete their formal assessment as they will require an understanding of using a variety of language features.
Examining types of annotations – students are guided through the 2 examples of purposeful annotations provided on the PowerPoint Phase 3 – text annotations – Fries. They discuss the benefits of focusing on theme and narrative conventions and when each may be a more useful type of annotation.
Applying knowledge of purposeful annotating – students are supported to annotate the language features of anthropomorphism, visual imagery and purposeful dialogue on their copy of the text. The teacher uses the model annotations slide from the PowerPoint Phase 3 – text annotations – Fries – 9.1 to demonstrate how students should approach the activity.
Checking for understanding – students write ‘because … but … so … sentences’ to explain Fries’ use of language features in her composition using the sentence stem: Fries uses the language feature of [insert language feature] …
	Success criteria
To demonstrate their learning, students can:
explore different types of annotations
identify examples of language features in a text in purposeful annotations.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: complete the annotation activity in small groups. HPGE students can complete the extension annotation activities.

	EN5-URA-01
Representation
Analyse how contextual, creative and unconscious influences shape the composition, understanding and interpretation of all representations
EN5-ECA-01
Writing
Select and adapt appropriate codes, conventions and structures to shape meaning when composing written texts that are analytical, informative, persuasive, discursive and/or imaginative
Note: bold outcome content is not addressed in this sequence.
	Phase 3, sequence 6 – understanding the moral purpose of texts
Learning intentions
By the end of this learning sequence, students will:
demonstrate an understanding of a moral purpose and thematic concern in narrative
identify and explain how codes and conventions are used to shape a reader’s engagement and understanding of a text.
Teacher note: stress to students that the moral purpose, thematic concerns and themes can be used interchangeably. The convention of fables to have a moral purpose aligns directly with the thematic concerns otherwise expressed in narratives. The headlines thinking strategy positions students to think critically and extends their capacity to ‘think outside the box’ about the texts they study.
Understanding the moral purpose of fables
Connecting thematic concerns to moral purpose in fables – students complete the visible thinking routine headlines to reflect their understanding of the moral purpose of ‘Monsters and Mice’. They should be prompted to use alliteration and assonance to create their headlines as this is a common feature of headlines. Students contribute their headlines to a class list on the board. Examples could include
Monstrous community vilify innocent mouse
Mouse sues monstrous community for defamation.
Sharing headlines to expand personal understanding – students consider the similarities and differences of the headlines and discuss how language has been used to capture the moral purpose.
Refining ideas to consider the composer’s purpose – students use Phase 3, activity 2 – What’s the message? to examine how Emily Fries uses codes and conventions to shape meaning and communicate her purpose in ‘Monsters and Mice’.
	Success criteria
To demonstrate their learning, students can:
use a thinking routine to articulate the moral purpose of a narrative
write a response to how codes and conventions are used to communicate the composer’s purpose.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: provide sentence starters or word banks as an additional support for students if required. HPGE students could write a news article that fits their headline.

	EN5-URA-01
Code and convention
Explain how texts use, adapt or subvert textual conventions across a range of modes and media to shape new meanings, and explore this in own texts
EN5-ECB-01
Planning, monitoring and revising
Engage with model texts to develop and refine features, structures and stylistic approaches in own work
Reflecting
Evaluate the effectiveness of compositional choices in writing that have been influenced by elements of other texts, using specific examples
Teacher note: the syllabus content points addressed through Core formative task 2 – adaptation of ideas and attitudes for a new audience are outlined in the Core formative tasks document.
	Phase 3, sequence 7 – completing Core formative task 2
Learning intentions
By the end of this learning sequence, students will:
experiment with adapting codes, conventions and structures to shape meaning
understand the purpose of using collaborative drafting strategies
evaluate the effectiveness of compositional choices.
Teacher note: students should draw on learning from this phase to complete this task using appropriate language forms and features for the type of narrative they are adapting.
Adapting a fable or fairy tale for a new context
Preparing to write an adaptation – students use Phase 3, activity 3 – preparing to write to explore a model adaptation of a fairy tale. They identify the original text, its new context, purpose and audience and one authorial decision made to repurpose the text.
Understanding the task requirements – students read the task requirements outlined in Core formative task 2 – adaptation of ideas and attitudes for a new audience. They select a thematic concern to be represented in their adaptation of an original fable or fairy tale.
Drafting an adaptation of a narrative – students complete Core formative task 2 – adaptation of ideas and attitudes for a new audience. They draft an opening using the prompts provided in the task.
Introducing self-assessment to edit, refine and revise
Editing to revise and refine writing – students use Phase 6, activity 2 – check your draft to closely examine and edit their narrative opening. Phase 6, activity 3 – peer feedback can also be used to support students to engage in peer feedback processes to further improve their writing.
Reflecting on draft composition
Reflecting on the process of writing – students reflect on Core formative task 2 – adaptation of ideas and attitudes for a new audience using Phase 3, activity 4 – reflecting on writing. They review the model response and write reflectively about their own composition choices in their English book.
	Success criteria
To demonstrate their learning, students can:
compose the opening of an imaginative response that is inspired by the core text to establish a thematic concern
experiment with language forms and features of narratives
self and peer edit to refine and revise composition
review a sample reflection for language features
reflect on their compositional choices.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: HPGE students, or passionate writers, should move beyond an opening for their narrative and extend the word limit of the reflection.
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[bookmark: _Toc199949604]Phase 4 – deepening connections between texts and concepts
In the ‘deepening connections between texts and concepts’ phase, students conduct a close study of the core text ‘Stories Matter’ by Freya Smith and ‘The Masala of My Soul’ by Tanisha Tahsin. Students develop a deep understanding of how the language features of these texts have been used to shape representations of theme through the hybrid nature of the texts. They deepen their understanding of how language forms and features develop a personal and informed narrative voice and invite a response from the reader. Building on their analysis of the authors’ intentional use of code and conventions, students experiment with the use of language features in their own writing.
Expected duration: this phase should take approximately 8 to 10 hour-long lessons.
Teacher note: teachers are advised to choose learning sequences and activities from this phase which best suit their class and can be completed in the available time.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
How do authors use narrative codes and conventions to represent a particular purpose or theme?
How does an understanding of narrative language feature shape an author’s composition?
How does the recursive nature of writing help authors produce refined work?
Table 6 – deepening connections between texts and concepts
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EN5-RVL-01
Reading for challenge, interest and enjoyment
Read increasingly complex texts that challenge thinking, pique interest, enhance enjoyment and provoke a personal response
Evaluate experiences of reading by sharing responses to texts
	Phase 4, sequence 1 – prompting ideas about the importance of narratives
Learning intention
By the end of this learning sequence, students will:
understand the importance of telling stories to a wide audience.
Engaging with youth voices
Consolidating ideas about where we find stories – students consider the locations of the texts they have explored in this program and explore in a class discussion. They contribute other places where they could hear youth voices (ideas could include What Matters?, ABC Heywire, Youth Voice and Raise Our Voice Australia).
Engaging with a storytelling site – students explore the What Matters? website including past entries, competition details and resources. They contribute their findings to a class discussion about the strengths of the site and the importance of the content they explored.
Thinking about thinking – students are instructed that they will be conducting a critical reading of a text in the next part of the program. They explore the requirements and purpose of critical reading. They discuss their ideas with the class.
Literacy note: building a deep knowledge of a story involves making connections and critically reading. To gain a full understanding of the story they are reading, students should ask themselves: ‘How does this apply to my life?’ The focus should be on making connections between their own values and experiences and that of the author.
	Success criteria
To demonstrate their learning, students can
explore a site and make connections to its value
discuss their ideas about critical reading.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: exploration of the What Matters? website may need to be strictly guided so students do not get ‘lost’ in the content – provide specific items to investigate.

	EN5-RVL-01
Reading, viewing and listening for meaning
Draw on prior knowledge of texts to question, challenge and deepen understanding of both new and familiar texts
Reading for challenge, interest and enjoyment
Read increasingly complex texts that challenge thinking, pique interest, enhance enjoyment and provoke a personal response
EN5-ECA-01
Text features
Express ideas, using appropriate structures for purpose and audience, that reflect an emerging personal style
	Phase 4, sequence 2 – introducing ‘Stories Matter’ by Freya Smith
Learning intention
By the end of this learning sequence, students will:
engage with an imaginative hybrid text to activate interest.
Introducing ‘Stories Matter’ by Freya Smith
Activating interest – students are given the first 3 lines of Core text 3 – ‘Stories Matter’ by Freya Smith in Phase 4, activity 1 – pre-reading and making connections. They complete the activities to build an initial understanding about the text.
Discovering the text for an initial response – students listen to the teacher complete a first reading of Core text 3 – ‘Stories Matter’ by Freya Smith. They record their initial thoughts about the text in their English book.
Making connections to previous learning through class discussion – students discuss the purpose of this text as a What Matters? submission. Is it an effective composition? They identify themes the text may be expressing.
Identifying the nature of hybridity in the text – students are split into groups and assigned an element of hybridity to annotate on the text
poetry (use of rhythm, repetition and line breaks)
prose (narrative flow and descriptive elements)
personal reflection and historical commentary.
Sharing ideas about the text – students return to a class discussion to share their ideas about the hybridity of the text and how it contributes to meaning.
Writing about writing to consolidate initial ideas about the text – students consider the title of the compositions and brainstorm alternate titles for the text. They select their favourite and write a short response discussing why the text should be renamed with the ‘new’ title.
Sharing responses for peer feedback – students swap their response with a partner who reads the response and identifies if it has persuaded them that the title should be changed. They identify 3 persuasive language features used and highlight these on the response.
	Success criteria
To demonstrate their learning, students can:
make predictions about the text
make connections to prior learning
read the text through a critical lens to identify features
use and identify persuasion in a text.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: students could explore the origins and orthography of the word ‘critical’ before the class discussion. Provide a bank of persuasive language features for the final activity.

	EN5-RVL-01
Reading, viewing and listening for meaning
Analyse how the use of language forms and features in texts have the capacity to create multiple meanings
EN5-URA-01
Code and convention Analyse how language forms, features and structures, specific or conventional to a text’s medium, context, purpose and audience, shape meaning, and experiment with this understanding through written, spoken, visual and multimodal responses
Note: bold outcome content is not addressed in this sequence.
	Phase 4, sequence 3 – deepening connections with language features
Learning intention
By the end of this learning sequence, students will:
understand how the language features used in the text enhance meaning and engage the reader.
Exploring language features used in the text
Identifying language features used in the text – students work in pairs to draw on prior knowledge to create an explanation of each of the identified language features using Phase 4, activity 2 – language features. They use the provided examples to identify their own examples in the text.
Reflecting on the use of language features used in the text – students engage in a teacher-led class discussion about: How the language features in ‘Stories Matter’ influence the way we connect with its message.
Experimenting with language features in own writing – students select one of the language features to use in their draft assessment. They rewrite one paragraph integrating the feature into their writing. Students provide a copy of their original and new paragraph to a peer who reads it and identifies whether the use of the language feature improves the work.
Teacher note: this is a good opportunity to ensure that students have made progress on their assessment task. If they have not, it will provide an opportunity to work on it.
	Success criteria
To demonstrate their learning, students can:
draw on prior knowledge of language features to identify examples
reflect on how language features influence the responder
experiment with using a language feature in their own work.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: review the identified language features first.

	EN5-URA-01
Code and convention
Use metalanguage effectively to analyse how meaning is constructed by linguistic and stylistic elements in texts
EN5-ECA-01
Writing
Select and adapt appropriate codes, conventions and structures to shape meaning when composing written texts that are analytical, informative, persuasive, discursive and/or imaginative
Note: bold outcome content is not addressed in this sequence.
	Phase 4, sequence 4 – deepening connections with the use of anaphora
Learning intention
By the end of this learning sequence, students will:
understand the purpose and effect of using anaphora in writing.
Examining the language feature of anaphora in the text
Teacher note: the PowerPoint Phase 4 – text annotations – Smith – 9.1 has been developed to support the teaching in this sequence. Use the PowerPoint and teaching activities interchangeably to suit your class cohort.
Literacy note: for a closer consideration of the etymology of words, use the Online Etymology Dictionary website as a resource.
Introducing the language features of anaphora – students are introduced to the term ‘anaphora’ using the PowerPoint Phase 4 – text annotations – Smith – 9.1.
Making deeper connections with the language feature – students are guided through the PowerPoint Phase 4 – text annotations – Smith – 9.1 using a gradual release of responsibility process to develop their understanding of annotating ‘anaphora’ in the text.
Purposeful annotation of anaphora – students independently annotate examples of anaphora in the text.
Analysing the use of anaphora in the text – students use the prompt statement provided in the PowerPoint Phase 4 – text annotations – Smith – 9.1 to respond to the idea that everyone’s stories are important.
Consolidating understanding of the ideas of the story – students share their responses to the prompt statement in a class discussion. They expand the ideas of the importance of everybody’s stories being heard.
	Success criteria
To demonstrate their learning, students can:
explore the origins of the term ‘anaphora’
create a symbolic representation of the term
use the gradual release of responsibility process to annotate examples of anaphora
respond to the idea that everyone’s stories are important.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: apply the gradual release of responsibility process to support students who require more support with annotations.

	EN5-RVL-01
Reading, viewing and listening for meaning
Draw on prior knowledge of texts to question, challenge and deepen understanding of both new and familiar texts
EN5-URA-01
Representation
Analyse how contextual, creative and unconscious influences shape the composition, understanding and interpretation of all representations
Code and convention
Use metalanguage effectively to analyse how meaning is constructed by linguistic and stylistic elements in texts
	Phase 4, sequence 5 – deepening connections with the use of allegory
Learning intentions
By the end of this learning sequence, students will:
understand the language feature of allusion and its effect
identify the effectiveness of using language features to express a specific purpose.
Examining the language feature of allusion in the text
Teacher note: the PowerPoint Phase 4 – text annotations – Smith – 9.1 has been developed to support the teaching in this sequence. Use the PowerPoint and teaching activities interchangeably to suit your class cohort.
Introducing the language features of allusion – students are introduced to the term ‘allusion’ in Phase 4, activity 5 – semantic vocabulary mapping. They examine the origins of the word and create a symbolic representation to assist them to remember the meaning of the word.
Making deeper connections with the language feature – students are guided through the remainder of the PowerPoint Phase 4 – text annotations – Smith – 9.1 to develop their understanding of the language feature of ‘allusion’.
Purposeful annotation of the text – students revisit the earlier process used by the teacher to model purposeful annotation of anaphora using the PowerPoint Phase 4 – text annotations – Smith – 9.1 to independently annotate examples of allusion and their effect.
Comparing the use of language features used in the text – students consider the use of anaphora and allusion used in the text. They identify which feature they think is more effective in relating the author’s purpose. Each student writes their choice and reasoning on a sticky note and sticks it on the whiteboard. The teacher reads the sticky notes aloud and through class discussion ranks them on the board.
	Success criteria
To demonstrate their learning, students can:
explore the origins of the term ‘allusion’ and create a symbolic representation
expand understanding of the feature
identify examples of allusion in the text through purposeful annotation
identify and justify the most effective language feature used in the text.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: apply the gradual release of responsibility process to support students who require more support with annotations.

	EN5-ECA-01
Writing
Select and adapt appropriate codes, conventions and structures to shape meaning when composing written texts that are analytical, informative, persuasive, discursive and/or imaginative
Text features
Express ideas, using appropriate structures for purpose and audience, that reflect an emerging personal style
Note: bold outcome content is not addressed in this sequence.
	Phase 4, sequence 6 – experimenting with language features in own writing
Learning intentions
By the end of this learning sequence, students will:
experiment with using language features for effect
reflect on the development of their writing.
Experimenting with language features
Teacher note: self and peer feedback are effective to assist students with taking ownership of their own learning. Students should understand the importance of self-editing prior to seeking a review of their work by a peer or teacher. By self-editing, students can eliminate minor edit requests and allow the reviewer to provide more targeted and high-level feedback.
Revisiting Core formative task 1 – imaginative writing – students return to their previous writing and self-reflect on the work to identify strengths and weaknesses of the text.
Experimenting with writing – students revise their composition for Core formative task 1 – imaginative writing by incorporating anaphora and allusion.
Understanding the purpose of recursive writing – students explore the concept of recursive writing using Phase 4, resource 1 – recursive writing.
Seeking peer feedback to refine writing – students use the strategies from Phase 6, activity 3 – peer feedback to review their work. They apply feedback to their writing.
Reflecting on the writing process – students actively reflect on the development of their writing using the traffic light method and Phase 6, activity 4 – actioning feedback to refine your writing.
	Success criteria
To demonstrate their learning, students can:
extend writing using anaphora and allusion
apply the recursive writing process
reflect on own writing.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: use the gradual release of responsibility process to develop student ability in the recursive writing process. It may be necessary to revisit teacher modelled steps several times to reinforce understanding.

	EN5-RVL-01
Reading, viewing and listening for meaning
Analyse how the use of language forms and features in texts have the capacity to create multiple meanings
EN5-URA-01
Narrative
Explore how narratives can represent and shape personal and shared identities, values and experiences
EN5-URB-01
Theme
Appreciate the role of the audience in perceiving themes and how these themes can offer insights into an author’s perspective
	Phase 4, sequence 7 – engaging critically with a core text – ‘The Masala of My Soul’
Learning intentions
By the end of this learning sequence, students will:
understand that composers purposefully shape texts to explore particular themes
understand how the language features used in a text enhance meaning and engage the responder.
Exploring the text to apply developed knowledge
· Introducing the text to engage interest – students listen to the teacher read Core text 4 – ‘The Masala of My Soul’ by Tanisha Tahsin. They share their first responses to the text in an initial class discussion.
· Engaging with the text – students complete an independent reading of the text. They use Phase 4, activity 5 – semantic vocabulary mapping to explore the vocabulary of the text.
Extending comprehension of the text – students complete Phase 4, activity 6 – reading the text to identify the basic elements of the narrative.
Identifying theme(s) in the text – in pairs, students create a brainstorm of main ideas to determine the themes of the text. They make predictions as to why the author wrote the text.
Class activity about the effect of the text on the reader – students are issued with an effect card from Phase 4, resource 2 – effect on the reader. They spend 5 minutes considering how the text may evoke that particular emotional response then share their thoughts with the class.
Analysing the author’s purpose – the teacher leads students in a class discussion using the prompts in Phase 4, resource 3 – discussion activities. They discuss why the composer might have chosen to use both imaginative and persuasive language features in their composition.
Identifying the composer’s personal voice in the text – students are divided into pairs to identify phrases that provide a personal voice to the text. The teacher should split the text into 3 sections for this activity. Students contribute their suggestions to a class discussion.
	Success criteria
To demonstrate their learning, students can:
explore the vocabulary of the core text
identify the 4W and 1H of a text
identify the text’s theme and author’s purpose
identify examples of how the composer expresses personal voice.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: students can work in small groups for Phase 4, resource 2 – effect on the reader.

	EN5-URA-01
Code and convention
Analyse how language forms, features and structures, specific or conventional to a text’s medium, context, purpose and audience, shape meaning, and experiment with this understanding through written, spoken, visual and multimodal responses
EN5-ECA-01
Writing
Select and adapt appropriate codes, conventions and structures to shape meaning when composing written texts that are analytical, informative, persuasive, discursive and/or imaginative
Note: bold content is not assessed in this sequence.
	Phase 4, sequence 8 – exploring the narrative features of the text
Learning intention
By the end of this learning sequence, students will:
understand how narrative language features shape a text.
Building understanding of imaginative or narrative language features
Teacher note: the PowerPoint Phase 4 – text annotations – Tahsin – 9.1 has been developed to support the teaching in this sequence. Use the PowerPoint and teaching activities interchangeably to suit your class cohort.
· Checking for prior understanding through flipped learning – students create a Kahoot! quiz about narrative language features. The teacher could opt to let students play a game each lesson as an exit ticket to sustain engagement and test student knowledge.
· Reading to develop knowledge and understanding – students read Phase 4, resource 4 – language forms and features in ‘The Masala of My Soul’. They highlight any unfamiliar or complex language and research their meanings. Students annotate the provided examples onto their copy of Core text 4 – ‘The Masala of My Soul’ by Tanisha Tahsin.
· Purposeful annotation of the text – students are guided through the PowerPoint Phase 4 – text annotations – Tahsin – 9.1 to extend their understanding of narrative language features used in the text (characterisation, extended metaphor, figurative language, visual imagery, gustatory imagery, olfactory imagery, tactile imagery, personal anecdotes and contrast and conflict).
Making connections between the text and imaginative language features – students consolidate their understanding of how composers use imaginative language features to shape a text in a class discussion.
	Success criteria
To demonstrate their learning, students can:
draw on prior learning of imaginative language features
purposefully annotate a text
think critically about the construction of texts.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: Kahoot is a good tool to increase student engagement. By flipping this activity, students can reflect prior understanding of narrative language features. Use How to create your first Kahoot (2:04) if required.

	EN5-URA-01
Code and convention
Analyse how language forms, features and structures, specific or conventional to a text’s medium, context, purpose and audience, shape meaning, and experiment with this understanding through written, spoken, visual and multimodal responses
EN5-ECA-01
Text features
Express ideas, using appropriate structures for purpose and audience, that reflect an emerging personal style
Note: bold content is not assessed in this sequence.
	Phase 4, sequence 9 – exploring the persuasive language features of the text
Learning intention
By the end of this learning sequence, students will:
understand how persuasive language can be incorporated into an imaginative narrative.
Building understanding of persuasive language as a narrative tool
Teacher note: the PowerPoint Phase 4 – text annotations – Tahsin – 9.1 has been developed to support the teaching in this sequence. Use the PowerPoint and teaching activities interchangeably to suit your class cohort.
Activating prior knowledge of persuasive language – students recall examples of persuasion from earlier lesson sequences or programs. They create a class brainstorm.
Purposeful annotation of the text – students are guided through the PowerPoint Phase 4 – text annotations – Tahsin – 9.1 to extend their understanding of persuasive language features used in the text (emotional appeal, anaphora and rule of 3).
Responding to the text to consolidate understanding – students write a paragraph response to the prompt: Tahsin’s hybrid imaginative text allows responders to draw on personal understanding to interpret her thematic concern.
	Success criteria
To demonstrate their learning, students can:
recall persuasive language devices
purposefully annotate a text
consider how responders influence meaning of a text.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: support students to ‘break down’ the language of the final writing task and provide scaffolding.
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[bookmark: _Toc199949605]Phase 5 – engaging critically and creatively with model texts
In the ‘engaging critically and creatively with model texts’ phase, students explore, respond to and experiment with models for the textual and language features necessary to complete the formal assessment task. Students engage critically with the core text ‘Nomad’ by Eleanor Swan to engage deeply with the text. They respond critically and creatively to the text to build confidence to complete the formal assessment. This will help students understand how language forms and features can be used to represent a thematic concern within hybrid imaginative texts.
Students will experiment with incorporating the language forms and features in their own imaginative writing. They are provided with the opportunity to reflect on and edit their work. They will also begin evaluating the effectiveness of their authorial choices.
Expected duration: this phase should take approximately 4 to 5 hour-long lessons.
Teacher note: teachers are advised to choose learning sequences and activities from this phase which best suit their class and can be completed in the available time.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
· How can engaging with core texts develop imaginative and reflective writing skills?
· How can we effectively evaluate our own authorial choices?
Table 7 – engaging critically and creatively with model texts
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EN5-RVL-01
Reading, viewing and listening for meaning
Draw on prior knowledge of texts to question, challenge and deepen understanding of both new and familiar texts
EN5-URA-01
Narrative
Explore how narratives can represent and shape personal and shared identities, values and experiences
EN5-ECA-01
Word-level language
Apply orthographic and morphological knowledge, using etymology and dictionary reference resources as needed, to spell unfamiliar, complex and technical words
	Phase 5, sequence 1 – preparing to engage critically with a hybrid imaginative text
Learning intention
By the end of this learning sequence, students will:
understand how and why a writer might combine the codes and conventions of different text types.
Engaging with Core text 5 – ‘Nomad’ by Eleanor Swan
Teacher note: the PowerPoint Phase 5 – text annotations – Swan – 9.1 has been developed to support the teaching in this sequence. Use the PowerPoint and teaching activities interchangeably to suit your class cohort.
Preparing the reader by understanding vocabulary – using the PowerPoint Phase 5 – text annotations – Swan – 9.1, students define the term ‘nomad’ by completing a Frayer diagram. They then create a visual representation of the word in their English book.
Engaging initially with a model imaginative hybrid text – students complete a first reading of the text to familiarise themselves with the ideas. They write 2 to 3 sentences about what the text is expressing and discuss their ideas about the text’s messages. They discuss the thematic concern of the text.
Understanding the author’s purpose in writing the text – students are prompted to identify the authorial purpose of the text and explain it in a short, written response.
Persuasive language features
Activating prior knowledge – students contribute to a class brainstorm of persuasive language features. They add to the brainstorm by providing examples of persuasive texts.
Applying knowledge of persuasive language – students complete an initial Venn diagram identifying persuasive and imaginative language features they have initially identified in the text.
	Success criteria
To demonstrate their learning, students can:
define the term ‘nomad’ and create visual representation
identify the theme of a text
explain the authorial purpose of a text
compare persuasive and imaginative language features.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: read the text to the class and support students with unfamiliar vocabulary.

	EN5-RVL-01
Reading, viewing and listening for meaning
Investigate how layers of meaning are constructed in texts and how this shapes a reader’s understanding and engagement
EN5-URA-01
Representation
Analyse how contextual, creative and unconscious influences shape the composition, understanding and interpretation of all representations
Narrative
Explore how narratives can represent and shape personal and shared identities, values and experiences
Teacher note: the syllabus content points addressed through Core formative task 3 – experimenting with language features are outlined in the Core formative tasks document.
	Phase 5, sequence 2 – engaging critically with a hybrid imaginative text
Learning intention
By the end of this learning sequence, students will:
understand how language features are used in a hybrid text.
Exploring Core text 5 – ‘Nomad’ by Eleanor Swan
Teacher note: the PowerPoint Phase 5 – text annotations – Swan – 9.1 has been developed to support the teaching in this sequence. Use the PowerPoint and teaching activities interchangeably to suit your class cohort.
· Modelling the annotations of imaginative language features – students use Phase 5, activity 1 – annotating ‘Nomad’ to begin their annotations of language features of Core text 5 – ‘Nomad’ by Eleanor Swan.
Annotating imaginative codes and conventions – students are guided through a range of imaginative language features used in the text using the PowerPoint Phase 5 – text annotations – Swan – 9.1. They explore the language feature, then identify and annotate it on their copy of the text.
Annotating persuasive codes and conventions – students are guided through a range of persuasive language features used in the text using the PowerPoint Phase 5 – text annotations – Swan – 9.1. They explore the language feature, then identify and annotate it on their copy of the text.
Reviewing the Seldon method for analytical responses – students review the language features of an analytical response using the Seldon method. They read a sample analytical response and identify the language features used.
Writing an analytical response to engage critically with the text – students select one of the provided prompts to write analytically about the text.
Collaborative discussion to consolidate understanding – students brainstorm how texts represent ideas and values using narrative conventions to shape the responses of responders.
Core formative task 3 – experimenting with language features
Responding persuasively to a writing prompt – students use the opening lines of ‘Nomad’ by Eleanor Swan as a prompt to write their own persuasive or hybrid text on an issue that matters to them. They experiment with editing their work to include a wider range of language features using Core formative task 3 – experimenting with language features.
	Success criteria
To demonstrate their learning, students can:
explore and annotate persuasive language features in the text
respond analytically to a prompt
discuss how language features shape responders
experiment with language features in own writing.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: use the gradual release of responsibility to support this learning sequence.

	EN5-ECA-01
Writing
Select and adapt appropriate codes, conventions and structures to shape meaning when composing written texts that are analytical, informative, persuasive, discursive and/or imaginative
Develop a personal and informed voice that generates ideas and positions an audience through selection of appropriate word-level language and text-level features
Note: bold content is not assessed in this sequence.
Teacher note: the syllabus content points addressed through Core formative task 4 – writing a draft reflection are outlined in the Core formative tasks document.
	Phase 5, sequence 3 – writing reflectively
Learning intention
By the end of this learning sequence, students will:
experiment with the features of reflection to refine writing.
Features of reflective writing
Teacher note: reflective writing has been supported extensively in Stage 4. If necessary, review the support provided in Escape into the world of the novel – Year 7, Term 3.
Revisiting prior learning – students reflect on previous reflection activities they have completed. They consider what made them effective.
Drawing on prior knowledge of reflective writing – students contribute to a class brainstorm to identify features of reflective writing. Students should use Phase 3, activity 4 – reflecting on writing for familiarisation.
Deepening an understanding of the language of reflection – students are guided through Phase 5, resource 1 – the language of reflection. They should be prompted to recall prior knowledge and highlight important information on the resource.
Reflective writing developing the formal assessment response
Completing Core formative task 4 – writing a draft reflection – students use the scaffolding provided to complete a reflection on their formal assessment imaginative composition. They refine their writing using Phase 5, activity 2 – reflective writing support.
	Success criteria
To demonstrate their learning, students can:
identify language features in own imaginative response
experiment with adding language features to imaginative writing
use feedback to refine own writing
reflect on imaginative response and the writing process.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: it may be necessary to provide extra scaffolding to support some students.
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[bookmark: _Toc199949606]Phase 6 – preparing the assessment task
[bookmark: _Hlk129278114]In the ‘preparing the assessment task’ phase, students are supported to complete a task that best represents their learning and effort. A series of planning, reading, writing and reviewing activities are structured into the teaching and learning program at intervals. These core formative tasks are designed to encourage student understanding of, engagement with, and ownership of the response they create during the assessment task design process. The following strategies are designed to support both the experimentation within formative tasks and the preparation for the formal summative task. They are not meant to be completed consecutively, nor are they a checklist. They should be introduced when required, running concurrently within the other phases. Some may take a few minutes in a once-off lesson, others will need to be repeated. Some may require an entire lesson. All will need to be adapted to the class context.
The teacher recognises students’ prior understanding of assessment practices but should use this phase as an opportunity to reinforce the importance of using drafting strategies and feedback processes to improve clarity, meaning and intended effect in texts. This is particularly so for student understanding of Stage 5 style marking criteria and school expectations for submission.
Expected duration: strategies from within this phase are used concurrently with other phases. Students should be given adequate class time to develop ideas, practise composing and refine their work based on peer and teacher feedback.
Teacher note: teachers are advised to choose learning sequences and activities from this phase which best suit their class and can be completed in the available time.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
How can marking guidelines and sample assessment task responses be used as a support for learning?
What are proven strategies for developing and expanding skills in planning, monitoring and refining compositions?
Table 8 – preparing the assessment task
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EN5-RVL-01
Reading, viewing and listening skills
Apply reading pathways appropriate to form, purpose and meaning, and connect ideas within and between texts
EN5-ECB-01
Reflecting
Evaluate own ability to plan, monitor and revise during the composition process, and how this can improve clarity, cohesion and effect
	Phase 6, sequence 1 – working with the assessment task notification
Understanding the assessment
Learning intentions
By the end of this learning sequence, students will:
understand the requirements of the assessment task
plan their approach to the assessment.
Teacher note: the distribution of the task is recommended to occur during Phase 2. Students should be encouraged to work progressively on the task as they progress through the program.
Exploring the assessment
Exploring the assessment to understand task requirements – issue Assessment task notification – Representation of life experiences – imaginative response and reflection and guide students through the task requirements. Students may benefit from co-developing a glossary of key terms, translating to home language or writing an agreed definition.
Identifying strengths and areas of need to plan support – students identify their areas of strength and areas of need in relation to the task. They write a reflection in their books based on the following questions displayed on the board
What support will you need in the planning, monitoring and revision process?
What has helped you do your best work in the past?
What didn’t work well for you in the past?
What can the teacher do to support your learning?
Developing a plan for support – students create a personal plan for how they will seek support on completing the task, using the questions to create a prioritised list of 3 to 5 action items to complete before the assessment.
	Success criteria
To demonstrate their learning, students can:
identify and explain task requirements and their initial personal plans
make annotations that elaborate on the task expectations to support them in their preparation for the task
develop a personalised plan for support.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: EAL/D students should be supported to translate key ideas into their home language to support understanding of the task requirements.

	EN5-RVL-01
Reading, viewing and listening for meaning
Investigate how layers of meaning are constructed in texts and how this shapes a reader’s understanding and engagement
EN5-URA-01
Code and convention
Analyse how language forms, features and structures, specific or conventional to a text’s medium, context, purpose and audience, shape meaning, and experiment with this understanding through written, spoken, visual and multimodal responses
Note: bold content is not assessed in this sequence.
	Phase 6, sequence 2 – working with a model response
Learning intention
By the end of this learning sequence, students will:
understand ‘What A Good One Looks Like’ (WAGOLL) for an imaginative writing task.
Working with an A sample
Teacher note: Phase 6, resource 1 – A-grade sample response has been provided to support the activities in this sequence. Students should be assured that this is an A-grade sample so they do not feel overwhelmed by the quality of the text.
Identifying language features in the text – students use highlighters to identify examples of language features used in both the imaginative response and the reflection. They
highlight imaginative language features in pink
highlight persuasive language features in yellow
underline anything that introduces and reinforces values, ideas and thematic concerns
circle 3 sentences or phrases in the page margins where they can clearly identify the use of a strong personal voice.
Annotating a sample to understand the marking criteria – students are given Phase 6, resource 1 – A-grade sample response.
Reviewing the annotated sample – in pairs, students review the annotations on Phase 6, resource 2 – annotated A-grade sample response to check their own feedback responses and to extend their ideas.
· Making connections between the text and textual concepts – in a class discussion, students identify and explain how the language features represent the theme of the role of women, and the author’s point of view about equality between the sexes. They should consider
their personal response to the values that the composer has expressed
why youth voices might not be valued
how students can represent important ideas in their own compositions.
Consolidating ideas about the text – students make notes in their books or create a mind map of key ideas and values expressed within the text.
	Success criteria
To demonstrate their learning, students can:
identify language features in a WAGOLL
use the marking criteria to understand the features of a core text
make connections between the text and textual concepts.
Evaluation and registration:
[Record evaluation and registration information]

	EN5-RVL-01
Reading, viewing and listening skills
Apply reading pathways appropriate to form, purpose and meaning, and connect ideas within and between texts
EN5-ECA-01
Writing
Select and adapt appropriate codes, conventions and structures to shape meaning when composing written texts that are analytical, informative, persuasive, discursive and/or imaginative
Note: bold content is not assessed in this sequence.
	Phase 6, sequence 3 – working with the marking criteria
Learning intentions
By the end of this learning sequence, students will:
identify the characteristics of a student work sample for each grade and marking guideline descriptor
understand the structure and purpose of the marking criteria for the summative task.
Understanding the marking guidleines
Using the marking guidelines to understand task requirements – students grade the sample using the marking guidelines. They
work in pairs and categorise the features found in the sample that align with the requirements of the task
share and discuss the features they have identified.
Unpacking the marking criteria to understand key terms – teachers should choose either the teacher-facing or student-facing marking criteria, that they will use for the assessment task. Activities that would help students to understand the purpose and organisation include
comparing the teacher and student-facing versions without being told which is which
justifying their explanation based on the language and organisation of the text.
	Success criteria
To demonstrate their learning, students can:
identify features within a sample task
apply a marking criteria to a piece of writing to assign a grade.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: students may need to be provided with definitions of vocabulary used in the marking guidelines and examples of what they are looking for.

	EN5-ECB-01
Planning, monitoring and revising
Select from a range of collaborative drafting strategies and feedback processes to improve clarity, meaning and effect in texts
Reflecting
Reflect on own texts, using technical vocabulary to explain and evaluate authorial decisions appropriate to the target audience and specific purpose
Evaluate the effectiveness of compositional choices in writing that have been influenced by elements of other texts, using specific examples
	Phase 6, sequence 4 – engaging with feedback strategies
Learning intentions
By the end of this learning sequence, students will:
· understand the benefit of self-editing (as part of the recursive process)
· be able to edit and evaluate their own composition.
Self-editing – writing as a recursive process
Teacher note: students should work progressively throughout the program to complete the formal assessment task. The following activities and resources are designed to be embedded throughout each of the phases. Engaging students in the recursive process at each phase of the program will not only help to develop their writing skills but will also provide concrete evidence for them to refer to in their reflections.
Reviewing the recursive writing process – students apply understanding developed earlier in the program to complete the refining part of their composition using
Phase 4, resource 1 – recursive writing
Phase 6, activity 2 – check your draft
Phase 6, activity 3 – peer feedback
Phase 6, activity 4 – actioning feedback to refine your writing.
Using the teacher conference effectively – students prepare for their teacher conference using Phase 6, activity 5 – student-teacher conference. They participate in the conference to seek further feedback.
	Success criteria
To demonstrate their learning, students can:
use the recursive writing process to revise their compositions
use feedback to inform their reflective writing
prepare for the teacher conference for success.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: develop student vocabulary using a strategy such as the 3-tiered model of vocabulary.
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[bookmark: _Toc199949607]Program evaluation
Evaluation and reflection are ongoing practices and teachers will evaluate the extent to which the planning of the program/unit has remained focused on the syllabus outcomes. During teaching, use the ‘Evaluation of learning and evaluation’ column to record observations. At the conclusion of the program/unit, teachers and students should be given the opportunity to ‘reflect on and evaluate the degree to which students have progressed as a result of their experiences, and what should be done next to assist them in their learning’ as per NESA’s Advice on units. This information should be used to improve the next iteration of the program and inform the following learning experiences for the students.
Use the English teaching and learning unit evaluation tool – Stages 4 and 5 available on the English resources 7–10 page as part of the evaluation process.


[bookmark: _Toc199949608]The English curriculum 7–12 team
[bookmark: _Toc149324466][bookmark: _Toc150181685][bookmark: _Toc150259391][bookmark: _Toc151447423][bookmark: _Toc151632403]The English curriculum 7–12 team provides support for the delivery of the English curriculum 7–12 in NSW Department of Education high schools. If you have any questions regarding the use of material available or would like additional support, please contact the English curriculum team by emailing English.curriculum@det.nsw.edu.au.
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If you use the sample program in your faculty and school context, reach out to the English curriculum team. We would love English teams from across NSW to share snapshots of their practice and how this resource has been used in their unique context as part of our ‘Voices from the Classroom’ section of the English 7–12 newsletter. Send submissions to English.curriculum@det.nsw.edu.au.
[bookmark: _Toc199949610]Support and alignment
Alignment to system priorities and/or needs: this resource is evidence-based, as outlined below and supports English curriculum leaders to advance equitable outcomes, opportunities and experiences for their students. It also provides guidance that enhances the delivery of outstanding leadership and supports the planning of explicit teaching practices as per the goals of the Plan for NSW Public Education. It is an example of Universal Design for Learning and aligns to the School Excellence policy. It is designed to support school and curriculum leaders as they plan syllabus implementation. It can be used during the design and delivery of collaborative curriculum planning, monitoring and evaluation.
Alignment to the School Excellence Framework: this resource supports the School Excellence Framework element of assessment (formative assessment, summative assessment, student engagement).
Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 3.2.2, 3.3.2.
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage. This includes the Classroom assessment advice 7–10. For summative assessment tasks, the Assessment task advice 7–10 webpage is available.
Consulted with: subject matter experts from the Curriculum and Reform, Strategic Delivery and Literacy and Numeracy teams.
Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with a disability and/or additional needs and high potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage. This includes the Inclusion and differentiation advice 7–10 webpage.
NSW Syllabus: English K–10 Syllabus (NESA 2022)
Syllabus outcomes: EN5-RVL-01, EN5-URA-01, EN5-URB-01, EN5-ECA-01 and EN5-ECB-01
Author: English curriculum 7–12 team
Publisher: State of NSW, Department of Education
Resource: sample teaching and learning program
Related resources: further resources to support English Stage 5 can be found at Planning, programming and assessing English 7–10.
Professional Learning: relevant Professional Learning is available on the English curriculum 7–10 professional learning SharePoint page (DoE staff only) and through the English curriculum professional learning calendar.
Creation date: 4 April 2023
Remediation date: 15 May 2025
Review date: 15 May 2027
Rights: © State of New South Wales, Department of Education
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