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This document contains the teacher-facing resources and activities that accompany the Year 8 teaching and learning program, ‘The camera never lies’.
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[bookmark: _Toc181362048]About this resource
This resource booklet aligns with a sample teaching and learning program. It has been developed to assist teachers in NSW Department of Education schools to create learning experiences that are contextualised to their students’ needs, interests and abilities for the English K–10 Syllabus (NESA 2022). It provides an example of one way to approach resource and activity development through a conceptual lens.
[bookmark: _Toc181362049]Purpose of resource
This resource booklet is not a standalone resource. It is intended to be used in conjunction with the following materials: 
Assessment task notification – The camera never lies – examination –Term 4
Examination – The camera never lies
Core formative tasks booklet – The camera never lies
Core formative task 4 – practice examination
Core texts booklet – The camera never lies
Teaching and learning program – The camera never lies
Phase 1 – identifying key visual features – PowerPoint
Phase 3 – understanding filmic devices – PowerPoint
Phase 3 – check your understanding of theme – PowerPoint 
Phase 4 – features of children’s picture books – PowerPoint 
Year 8 scope and sequence.
All documents associated with this resource can be found on the Planning, programming and assessing English 7–10 webpage.
[bookmark: _Toc181362050]Target audience
[bookmark: _Toc145666042]This resource booklet is intended to support teachers and curriculum leaders as they develop contextually appropriate teaching and learning resources for the English K–10 Syllabus (NESA 2022). Teacher-facing material has been included as a ‘resource’, while student-facing material has been labelled ‘activity’ in this booklet. 
[bookmark: _Toc181362051]When and how to use
These resources have been designed for Term 4 of Year 8. This resource booklet provides opportunities for the teacher to strengthen class rapport, while encouraging students to explore and understand new texts and concepts, and experience new ways of learning. The program and associated materials can be used as a basis for the teacher’s own program, assessment or scope and sequence, or be used as an example of how the English K–10 Syllabus (NESA 2022) can be implemented. 
The program and associated resources are not intended to be taught exactly as is presented in their current format. Teachers using this program and the associated materials should adapt these to suit their students’ needs, interests, abilities and the texts selected. The resources should be used with timeframes that are created by the teacher to meet the overall assessment schedules. 
Some of the information is collated from relevant NESA and department documentation. It is important that all users re-read and cross-reference the relevant syllabus, assessment and reporting information hyperlinked throughout. This ensures the content is an accurate reflection of the most up-to-date syllabus content. 
Teacher note: the blue feature boxes include instructions for the classroom teacher engaging with the activities and resources. They provide suggestions for how content could be delivered and links to additional resources. These notes should be removed before distributing activities and resources to students.
Student note: the pink feature boxes include information for students to develop and clarify their understanding about why they are engaging with specific activities. These notes could be edited or modified to suit the needs of students within your context. 
[bookmark: _Toc145666048][bookmark: _Toc151447414][bookmark: _Toc151632394][bookmark: _Toc171679719][bookmark: _Toc181362052]Core texts and text requirements
A succinct overview of the texts required for the teaching and learning program is outlined in the table below. This brief overview provides the name and details of each text, the syllabus requirement being addressed and points of note.
Table 1 – core texts and their alignment to the text requirements
	Text
	Text requirement
	Annotation and overview

	McKenzie, C (director) (2012) Satellite Boy [motion picture], Satellite Films, Australia 
No extracts have been included from the film. 
	The text helps meet the Text requirements for English 7–10 as it is an Australian film created by an Aboriginal composer. It explores cultural and social perspectives through the lens of youth culture. 
EN4-RVL-01 requires students to read texts that are complex in their ideas and construction. 
This film has elements of a complex text as per the National Literacy Learning Progression (NLLP) (V3) Text Complexity scale. It provides students with opportunities to engage with a text with words from a language other than English, challenging ideas and subtle and implied meanings through visual and audio features.
	The film follows the journey of a young boy who tries to save his home in the northern Kimberley in Western Australia from developers. In the process, the boy realises the importance of his cultural heritage and his connection to Country. The film addresses issues faced by Aboriginal youth in a sensitive manner. 
A study of this text will allow for students to better understand how film positions the audience emotionally to share cultural experiences and stories.
Aboriginal and Torres Strait Islander viewers are advised that the film contains images of people who have died.

	Roach A and Hunter R (2020) Took the Children Away, Simon & Schuster Australia. ISBN: 9781760857219
The 4 double-spreads from this text have been reproduced with the permission of Simon & Schuster Australia. We are grateful for their support in the development of this resource. This material is licensed up until 30 May 2027.
	The text helps meet the Text requirements for English 7–10 as it is a multimodal text created by Aboriginal composers. It explores cultural and social perspectives about diverse experiences.
EN4-RVL-01 requires students to read texts that are complex in their ideas and construction. 
While the picture book format is an element of moderately complex text complexity, it also has elements of a complex text as per the NLLP (V3) Text Complexity scale. Through the lens of visual literacy, it provides students opportunities to engage with a text with challenging ideas and subtle and implied meanings.
	This picture book is about the forced removal of Aboriginal children from their families during the historical period known as the Stolen Generations. It is based on the song lyrics by Archie Roach and is accompanied by illustrations by Ruby Hunter. It explores the Stolen Generations through the lyrics and images.
A study of this text gives students the knowledge and understanding of a significant traumatic event in Australia's history and explores this with sensitivity and compassion through images and visual literacy.
Aboriginal and Torres Strait Islander readers are advised that the picture book contains reference to people who have died.

	Tropfest (30 September 2008) 'Mankind Is No Island | Winner of Tropfest New York 2008' [video], Tropfest, YouTube, accessed 10 September 2024.
No extracts have been included from the short film. 

	The text helps meet the Text requirements for English 7–10 as it is a multimodal text created by an Australian composer. It explores intercultural and diverse experiences through the lens of cultural and social perspectives.
EN4-RVL-01 requires students to read texts that are complex in their ideas and construction. 
The structure of this short film uses elements of a complex text as per the NLLP (V3) Text Complexity scale. The unique structural features enhance meaning and impact and include complex reading paths. The content is complex as it explores challenging ideas through multiple perspectives. It also features elements of highly complex texts as its ideas are recontextualised for modern society using contemporary media and cultures featuring several levels of inferred meaning.
	Winner of Tropfest New York 2008, Mankind Is No Island is recorded entirely on a mobile phone. This short documentary-style film introduces the idea of a narrative without dialogue. It uses street and shop signage from New York and Sydney to tell the common narrative of the 2 cities. It addresses themes such as the distress of homelessness and having empathy for others.
A study of this text will allow for students to better understand how film positions the audience emotionally to share cultural experiences and tell stories.


[bookmark: _Toc166768190][bookmark: _Toc169692689]

[bookmark: _Toc181362053]Pre-reading
[bookmark: _Toc166768191][bookmark: _Toc169692690]The resources contained in this section are designed to support teachers in preparing for this teaching and learning program.
[bookmark: _Toc181362054]Pre-reading, resource 1 – notes for cultural responsibility 
Texts in this program contain references to the Stolen Generations and the impacts on Aboriginal peoples and culture. Knowing the backgrounds of your students and identifying those who may be at risk of a personal or emotional reaction (for example, students currently in or with a history of being in out-of-home care, descendants of Stolen Generations survivors, Aboriginal or Torres Strait Islander students, students with significant grief and loss histories) is very important. When studying these texts, introduce the topic sensitively and let the students know that this can be a difficult topic to discuss for many reasons. Having a good understanding of the topic will allow you to speak confidently and reflect on the ways students receive the information. 
[bookmark: _Toc166768194][bookmark: _Toc169692692]NESA advice about Aboriginal and Torres Strait Islander principles and protocols and advice from the department’s Aboriginal Education and Communities should be consulted prior to teaching this program.
A Sensitivity Disclosure should be shared with students prior to the commencement of this program. This is particularly relevant to the study of the Core text – Took the Children Away by Archie Roach and illustrated by Ruby Hunter as both composers have passed away. An example of this type of disclosure can be found on the AIATSIS Pathways website.
Useful resources for teaching about the Stolen Generations can be found at AIATSIS Education and Healing Foundation.
Intergenerational trauma refers to trauma handed down from one generation to another. It is important for teachers and students to understand the complexity of the intergenerational trauma experienced by the Stolen Generations. Examples of ongoing trauma can include homelessness, substance abuse, unemployment and limited education. These issues should be discussed with students with ‘truth’ when examining this topic. 
Teachers should be aware of Cultural Load of Aboriginal and Torres Strait Islander staff, students, families and communities particularly if discussing aspects of Phases 1 and 3 with Aboriginal and Torres Strait Islander Peoples. Cultural Load refers to the expectation put on Aboriginal and Torres Strait Islander Peoples to share their cultural knowledge or lived experience to educate others. This expectation can happen knowingly or unknowingly, but the result is that Aboriginal and Torres Strait Islander Peoples are doing more work than they should.
When evaluating Aboriginal and Torres Strait Islander student outcomes, consider using the Re-imagining Evaluation: A Culturally Responsive Evaluation Framework. This framework is designed to support the importance of centring Aboriginal students, their families, and their communities at the heart of evaluation methodology and processes. It is only by incorporation of culturally relevant principles and authentic consultation that we can truly understand what is and is not valued, and what is and is not working, for Aboriginal students, their families, and their communities in public education across all settings. 
[bookmark: _Toc181362055]Pre-reading, resource 2 – Aboriginal pedagogy research review
When teaching programs containing Aboriginal content or teaching Aboriginal students, it is important for teachers to be aware of key aspects of Aboriginal pedagogies and cultural considerations. This resource complements and expands upon the information provided in Pre-reading, resource 1 – notes for cultural responsibility.
Aboriginal pedagogies encompass a wide range of approaches. Being aware of these diverse pedagogical approaches can help teachers engage Aboriginal students more effectively.
Culture has a significant impact on optimal pedagogy for all learners. Explicitly incorporating Aboriginal pedagogies can improve outcomes for Indigenous learners.
There is common ground between Aboriginal pedagogies and optimal pedagogies for all learners. Finding this common ground can benefit the whole class.
A practical framework is needed to help teachers organise and access knowledge about Aboriginal pedagogies in a culturally safe way. The 8 Aboriginal Ways of Learning contained within Aboriginal Pedagogies at the Cultural Interface report provides one such approach.
Key elements of Aboriginal pedagogies to consider incorporating include
learning through narrative and storytelling
using visual learning maps and symbols
making connections to community and land
incorporating non-verbal and kinaesthetic learning
taking a non-linear, holistic approach.
When teaching Aboriginal content to students
connect learning to real-life contexts and purposes where possible
incorporate local Aboriginal perspectives where appropriate.
[bookmark: _Toc181362056]Pre-reading, resource 3 – inclusive strategies for teaching visuals and film
Inclusive education in NSW is defined as all students, regardless of disability, ethnicity, socio-economic status, nationality, language, gender, sexual orientation or faith, can access and fully participate in learning, alongside their similar aged peers, supported by reasonable adjustments and teaching strategies tailored to meet their individual needs. It may be necessary to omit or adjust activities depending on individual student needs.
Strategies for inclusive education have been provided below for the teaching of visuals and film. These strategies are not exhaustive and we advise teachers to refer to the Inclusive Practice hub for further advice. 
Table 2 – strategies for inclusive practice
	Strategy
	Implementation for visual or film texts

	Assistive technology
Some examples of assistive technology that are used regularly in classrooms include:
literacy software or built-in settings that allow text to be read aloud to a student
software or settings that adjust the screen display to suit a student’s needs
tools that allow magnification of content on a screen
speech to text tools that allow a student to dictate their writing
communication tools that can be low or high tech.
	Students could: 
view the film with subtitles
have the screen display settings altered for specific needs
use magnification tools to enlarge images.


	Differentiation
Teachers should refer to the following resources to assist planning: 
the Differentiation reflection tool
Inclusive teaching strategies
Universal Design for learning (UDL).
	Students could:
be seated nearer to the screen 
be provided with headphones to listen to the film
have a scribe for taking notes
have the film scene in the examination played additional times.

	Adjustments 
Teachers could use the suggested ideas for making adjustments to activities in this program.
	Students could be:
provided with questions ahead of activities
given a choice of response options to select from to check for understanding
provided with graphic organisers and scaffolds for support
provided with audio versions of texts.


[bookmark: _Toc181362057]Pre-reading, resource 4 – preparing classroom routines
The curriculum support packages provide a range of resources and activities to facilitate the explicit teaching of thinking routines. These routines are intended to support students to develop their thinking and conceptual understanding of texts.
It is important to set up routines with your class that will be used throughout the school year. As students become more familiar with the processes and procedures of these thinking routines throughout the year, there will become less of a need to explicitly instruct students how to engage with these routines. 
The table below contains a summary of the thinking routines used within the resources and activities for this specific program. As teachers encounter these routines in the teaching and learning program for the first time, it is important that they set students up for success by providing clear instructions for how to engage with these routines.
Table 3 – classroom routines
	Routine 
	Summary
	Benefits and evidence base

	Exit tickets
	Exit tickets are a form of formative assessment conducted at the end of a lesson, or a significant activity or learning experience. They are a quick understanding check to ascertain student learning. 
	Exit tickets provide a quick assessment of student learning, which can be used to determine whether the class is ready to move on or if more time needs to be spent on developing understanding.
This strategy supports students’ self-reflection on their own learning processes.
They are easily modifiable for a different purpose.

	Gallery walks
	Students move around the classroom to explore or contribute to a range of different items. This can be work that students have produced or a series of model texts. Students respond to questions as they explore different items. This activity could be completed individually or in small groups.
	Gallery walks provide students with an opportunity to co-create assessment criteria or assess a variety of works against agreed upon criteria.
Students can engage in feedback and reflection processes.
Gallery walks can encourage the creation of a collaborative classroom.
Gallery walks provide an opportunity to showcase student work.

	I Used to Think… Now I Think…
	This routine involves students completing the sentences ‘I used to think …’ and ‘Now I think …’ to reflect on a topic or concepts discussed in class.
	This routine supports students to reflect on the impact of learning on their own personal knowledge and understanding.
When used to reflect on texts, this routine can be used to explore the impact of authorial decisions, or concepts such as characterisation or point of view. 
This routine helps to reflect upon and consolidate new learning.

	Peer feedback
	This is a structured process through which students assess and evaluate the work of their peers. This can be a valuable tool to ensure that students receive immediate feedback on formative assessment tasks.
There are a range of strategies and approaches to peer feedback that should be drawn upon strategically, based upon the context and specific needs of both the class and the task to which the feedback is to be applied.
Further advice on, and resources to support, peer feedback can be found in the Implementation resources section of AITSL’s Feedback webpage. 
	Peer feedback encourages collaborative learning and enhances students’ capacity for judgement.
As students develop the ability to assess and evaluate the work of others, this supports them to self-regulate and reflect on their own work.
Peer feedback can supplement teacher feedback.

	Think Pair Share
	Students respond to a prompt or a problem in a range of ways. They begin by exploring the prompt or problem individually, allowing them to consider their own conceptual understanding. They then engage in a discussion with a peer, in which they share and clarify their initial response to the question and adjust their response based on their peer’s response. They finish by sharing to a larger group. This could be to the entire class, or with a larger group of students.
	Students can attempt to demonstrate their own understanding individually, before clarifying with a peer and then the class more broadly.
Students develop skills in speaking and active listening.
This routine provides all students an opportunity to think, respond and share, which is often not possible in traditional whole-class discussions.

	Reflective writing: the 3D format
	This routine uses the 3-dimensional writing strategy – Describe, Disclose, Decision – to provide students with a metacognitive awareness of what is required of them as responders to texts and writers of text responses.
	This routine assists students to analyse texts and write reflective responses to them.
This scaffolding strategy targets metacognition and helps students understand the structures and features of reflective, analytical and evaluative writing.
This routine can be used to develop critical and creative thinking.


[bookmark: _Toc173238808][bookmark: _Toc181362058]Pre-reading, resource 5 – vocabulary strategies
Some new vocabulary is used throughout this teaching and learning program. Listed below are some vocabulary strategies that can be drawn on throughout this program to support students in developing their knowledge and understanding.
Many of the following strategies in this resource are drawn from ‘Chapter 7: Practical strategies for closing the vocabulary gap’ within Closing the Vocabulary Gap (Quigley 2018). Select from these strategies, taking into account the context of the students in your class, to engage with the vocabulary of this program. Beck, McKeown and Kucan (2008) also provide a useful range of vocabulary strategies in Creating Robust Vocabulary.
Table 4 – vocabulary strategies
	Vocabulary strategy and description
	Benefits

	Explore and Explain
One student explains the meanings of key words to a partner or team without making use of the word.
	Can be used as a consolidation activity in the SEEC model.
Allows students to articulate their own understanding of a word.
Challenges students to think of different ways of explaining the word.
Highlights importance of clarity.

	Frayer diagram 
A Frayer diagram is a graphic organiser that can be used to unpack new vocabulary that requires in-depth analysis. It includes:
student-friendly definitions
examples of the word in use
layers of meaning in the text
linked themes or ideas from the texts.
	Frayer diagrams allow students to develop a deeper understanding of the word and its uses in a range of contexts.

	SEEC: Select, Explain, Explore, Consolidate
Select – students 
identify, or select, key words needed to engage with the concepts.
Explain – students
say the word carefully
define it in their own words
give multiple examples
clarify its meaning. 
Explore – students
examine etymology, common word families, synonyms, antonyms, different uses of the word
share understanding with peers and extend thinking
consider images or ideas evoked by the word.
Consolidate – students
 use the word in the world.
	Allows for both teacher and student-led focus on different aspects of learning new words, depending on the needs of students and the ways the word will be used.
More time can be taken in the explain and explore steps as required.

	Wicked word walls
Place key words and student-friendly definitions around the classroom.
	Can be added to throughout instruction.
Vocabulary can be integrated into regular classroom practice strategically.


[bookmark: _Toc175895447][bookmark: _Toc181362059][bookmark: _Toc169692693]Pre-reading, resource 6 – integrated Phase 5
Typically, in Phase 5, students develop their understanding of texts and concepts by responding imaginatively or critically to core or model texts. This phase is often integrated with Phases 1 to 4 to highlight the ways in which the core and stimulus texts studied can provide students with the chance to respond creatively and critically.
Learning sequences containing an integrated Phase 5 activity are clearly labelled in the teaching and learning program. Creative and critical responses in these sequences allow students to practise writing using quality model texts. In addition, writing activities emphasise the ways in which low stakes or experimental writing can allow students to respond personally and workshop ideas as they write.
[bookmark: _Toc181362060]Pre-reading, resource 7 – approach to conceptual programming 
The conceptual programming diagram has been included for teacher reference to showcase one approach to conceptual programming. There is a lead concept, narrative, and 2 supporting concepts: connotation, imagery and symbol, and theme. The conceptual understanding is at the heart of the program and guides the teaching and learning experiences and formative and formal assessment. 
In this program students are supported to understand how viewers of visual texts are emotionally positioned to respond. The choice of concepts here does not mean the program, resources and activities do not connect to other concepts. It means these are the driving force from which the teacher will build towards conceptual understanding and deep knowledge. The guiding questions and conceptual programming questions align with the concepts and represent the ideas that matter to subject English. This structure helps teachers move away from topic and text-based programs and towards conceptual, transferrable learning.
Figure 1 – conceptual programming outline ‘The camera never lies’ 
[image: Conceptual programming triangle showing the lead concept, supporting concepts and assessment in focus.]
Conceptual understanding and the phases 
The diagram below is an adaptation of an approach signalled in Stern et al. (2017) for ‘uncovering’ (as opposed to ‘covering’) conceptual understanding so that students can transfer their learning to new situations. The learning sequences start with a conceptual question, then guide students to deepen their interest and understanding by exploring an illustrative text or extract. In each subsequent sequence, the conceptual question is deepened then explored through a new text or extract. Finally, students are supported to apply their learning to new situations.
Figure 2 – uncovering conceptual understanding (adapted from Stern et al. 2017)
[image: A diagram which represents the process of guiding students towards transfer based on successive conceptual questions and illustrative texts.]
[bookmark: _Toc181362061]Pre-reading, resource 8 – evidence-based practice in assessment procedures
This is a brief overview drawn from the acknowledged resources. Teachers should familiarise themselves with the evidence base in this area and evaluate practices on an ongoing basis.
Notice the key sections in the sample assessment task for Term 4 of Year 8, accompanying this resource, and ensure all sections are written in student-friendly language.
Ensure that practices focus on identifying where students ‘are in their learning so that teaching can be differentiated, and further learning progress can be monitored over time’ (CESE 2020a:p 24).
Build in explicit opportunities for peer and teacher feedback, both during task preparation and after the return of the assessed task (CESE 2020a; Hattie and Timperley 2007).
Create clear marking rubrics, explain the place of the task in the learning context, and set up consistent and objective marking practices (CESE 2020b).
Support the students’ writing process through the task preparation stage by explicitly scheduling brainstorming, planning, drafting, editing and revising time. See for example, The process writing approach: A meta-analysis (Graham and Sandmel 2011).


[bookmark: _Toc181362062]Phase 1 – engaging with the unit and the learning community
The focus of the ‘engaging with the unit and the learning community’ phase is for students to engage personally with a model visual text to create interest and enthusiasm for the program. Students engage with the text to consider how they convey stories, explore ideas, and evoke emotional responses. Using Archie Roach and Ruby Hunter’s picture book of the iconic song Took the Children Away, students consider how personal stories can be represented in visual form and consider the emotional impact of Aboriginal and Torres Strait Islander Peoples being forcibly removed from their families and Country. This will facilitate a deeper personal and emotional understanding of the Stolen Generations and the ongoing impacts of colonisation.
Students consider multiple ways of reading a visual text and how and why varied interpretations of the same text can arise. They begin to explore how visual texts can be constructed to position the responder. Students develop an awareness of and appreciation for the ways in which visual language is used across contexts. Students are introduced to the codes and conventions of visual texts. They begin building knowledge of the metalanguage essential for discussing the texts they are exploring. Literacy activities are embedded throughout the phase to support students to develop and refine their informative writing skills.
Aboriginal and Torres Strait Islander readers are advised that the picture book contains reference to people who have died.


[bookmark: _Toc181362063][bookmark: _Toc169692694]Phase 1, activity 1 – prediction chart
Teacher note: before handing out the text Took the Children Away use this activity to engage the interest of students through making predictions. It is important that this is the first viewing of the text.
Student note: you will be shown a series of images from the front cover of a picture book you may not have seen before. Each image will provide further information from which you can predict what the text is possibly about.
Look at the picture below and see if you can predict what this text is about based on the clues in the front cover image This should be a simple first impression.
	

	

	


Figure 3 – partial front cover image
[image: An illustration with a textured red background featuring one larger black car in the foreground and 2 black cars and 3 houses in the background. The text 'Archie Roach' is written in black and underneath it, written in cream, are the words 'with illustrations by Ruby Hunter'.]
Complete the table below to think more deeply about the image (above) to clarify your initial thoughts. An example has been provided in the first box.
Table 5 – visual features in the text
	Visual feature in the text
	Response to the use of visual features

	Consider the bright orange-red colour of the picture book and then look at the images underneath this colour (it is called superimposed) 
	The bright orange-red colour of the book catches your attention immediately which suggests something positive. However, this colour is often a warning sign which makes me think that something bad may have happened. This colour is superimposed over Aboriginal art which makes me think that the book concerns an issue that is associated with Aboriginal and Torres Strait Islander Peoples. 

	Consider how all the cars are black. What could this suggest?
	

	Look at the people inside these cars and how they are positioned. What does this make you think about their relationship?
	

	Look at the houses in the top right corner. What stands out about them for you?
	


Now that you have seen part of the front cover, consider the image below and reflect on how your predictions change when the title Took the Children Away and subtitle ‘The iconic song of the Stolen Generations’ are provided. What do you think the picture book is about now?
	

	

	

	

	

	


Figure 4 – image of front cover
[image: An illustration with a textured red background. At the top of the page, in capital letters, the words 'THE ICONIC SONG OF THE STOLEN GENERATIONS' features in black. Below this, in larger cream font , are the words 'Took the Children Away'. The middle of the page consists of one larger black car in the foreground and 2 black cars and 3 houses in the background. The text 'Archie Roach' is written in black and underneath it, written in cream, are the words 'with illustrations by Ruby Hunter'.]


[bookmark: _Toc181362064]Phase 1, activity 2 – reflecting on predictions
Teacher note: this activity is one that can be used to assess student prior knowledge of the Stolen Generations and the ongoing impact upon individuals, families and culture. This task is a modified version of the Digital Learning Selector’s KWLH chart.
Student note: this activity is designed to support your understanding of the Stolen Generations and Archie Roach’s personal experience in dealing with his removal from family, culture and Country.
1. Read the back cover of Took the Children Away and return to the predictions that you made in Phase 1, activity 1 – prediction chart. Were your predictions accurate? What themes are emerging?
	

	

	


In the box below, brainstorm a list of all the things you already know about the Stolen Generations.
Table 6 – brainstorming knowledge about the Stolen Generations
	Brainstorm

	


Fill out the first column of the table below by listing things that you would like to know or better understand about the Stolen Generations.
In the second column, note what you already know about the things you identified in the left-hand column.
Table 7 – what I still need to know about the Stolen Generations
	What I still need to know
	What I already know

	
	

	
	

	
	




[bookmark: _Toc181362065]Phase 1, activity 3 – audience and purpose
Teacher note: to support students to understand how texts vary when the purpose and audience are different, students should be exposed to a broad range of texts and perspectives. 
Student note: in this activity you will be engaging in a peer discussion. Taking notes in your English book will be beneficial for completing the activities.
1. Discuss the following questions with a peer:
Do you think that the song and picture book would have the same audience? 
Does the purpose of the text change with the change in form? Why?
Why do you think Archie Roach would want to appeal to a younger audience?
 Would different audiences see the text in a different way?
Complete the audience and purpose table below using the sentence stems and examples that have been provided.
Table 8 – student scaffold for audience and purpose 
	Sentence stem
	Completed sentence using a personal response

	The audience for Archie Roach’s song and picture book will change slightly because …
	picture books are written for a younger audience, while a song will have wider appeal as it can be enjoyed by all.

	Archie Roach may have wanted to appeal to a younger audience because …
(Ideas could include it is an important story to share, younger audiences could understand the impact of this.)
	

	The purpose of the picture book remains the same as the song because …
(Ideas could include both the song and picture book inform the reader or listener of an important event in Australia’s history and the ongoing emotional impact of this.
	

	Different audiences could be impacted in a different way because ...
(Ideas could include the age of the reader, if they were a member of the Stolen Generations or someone who lost close links to their family and culture.)
	




[bookmark: _Toc181362066]Phase 1, activity 4 – empathy scaffold
Teacher note: consider your class cohort when determining if this activity is suitable. The purpose of Phase 1 is to enhance student understanding of the profound impact on individuals of being removed from family, culture and place. This activity is used to create a sense of empathy in students; however, it could also be challenging for many students based on their personal contexts and experiences. Refer to Pre-reading, resource 1 – notes for cultural responsibility for support. Alternatively, this activity could be conducted in a ‘Yarning circle’ as a conversation. Advice on how to utilise ‘Yarning circles’ in a culturally sensitive manner is available at the department’s website What does Yarning mean?
Student note: this activity encourages you to think about the impact of the Stolen Generations on individuals and communities by considering how you would be impacted by a similar situation. Empathy is a term used to describe the ability to understand and share the feelings of another person.
1. In the table below consider the impact on an individual or yourself if you were removed from the element of life outlined in the first column.
Table 9 – empathy scaffold
	Element of life that you are removed from
	The impact that would have on an individual

	Family
	

	Place
	

	Friendships
	

	Connection to place or Country
	

	Connection to culture
	




[bookmark: _Toc181362067]Phase 1, activity 5 – sketch to stretch
Teacher note: sketch to stretch (Glasswell et al. 2016) is a comprehension strategy that allows students to visualise and demonstrate their understanding of text through drawing. It values creativity, diverse perspectives and encourages discussion. It will assist in building the field for the in-depth analysis of the emotional impact of texts in future lessons. Students work independently creating their personal emotional sketches and then form a group to compare their emotional reactions. Time will be needed during the reading to pause for students to record their sketch.
1. Listen to your teacher read Took the Children Away by Archie Roach and illustrated by Ruby Hunter and look at the accompanying illustrations.
Select 2 key double-spreads for closer analysis.
In your English book, draw images and symbols that represent each of the double-spreads to demonstrate the emotional impact they have on you.
Share your sketches and annotations with a small group of your peers. Discuss:
1. what everyone’s emotional response was to the text
how and why your emotional responses to the book might differ from others.


[bookmark: _Toc181362068]Phase 1, activity 6 – identifying key visual features
Teacher note: the questions for this activity are linked to the images provided in Phase 1 – identifying key visual features – PowerPoint. The PowerPoint also identifies other visual features for extension work or to revisit during Phase 4 work. Students should be guided through the gradual release of responsibility in this activity to develop a clear understanding of key visual features. This will prepare students for their independent analysis of the text extracts in the next activity. 
Student note: this activity has different steps that guide you through the learning so that you develop a clear understanding of visual features. By modelling and guiding you through the learning, you will build skills that will help you to independently analyse images in this program. 
The questions below correlate with the images shown on the PowerPoint. They have been provided in this activity to make responding to them easier. Write your answers in your English books.
[bookmark: _Toc181362069]Symbolism 
Symbolism refers to a word or concrete object that represents something else, especially an object representing something that is abstract.
Guided practice questions
1. Why is this heart white? What message might that convey?
Why is a heart, which usually represents positive emotions, drawn on a dark and dirty wall? How does that further our understanding of its symbolic purpose?
What other symbols could be used to convey this message?
[bookmark: _Toc181362070]Juxtaposition 
Juxtaposition refers to placing things side by side or close together, often to emphasise similarity or difference.
Guided practice questions
Compare and contrast the people in the image and answer the questions.
1. What indications do we have that these people are different? Is there something that connects them despite this difference?
What could the message in this image be?
[bookmark: _Toc181362071]Salience
Salience refers to the importance given to particular elements of an image. 
For example, the size, expression and foreground position of an object demands the viewer’s attention first.
1. What is salient in this image? 
How does the size and placement of images emphasise that this is the most significant feature?
Add a figure or object, to the image below making it the salient point in this image. Consider size, expression and placement when adding your salient object.
Figure 5 – photo by Adriel Kloppenburg on Unsplash
[image: Picture of a beach with sand at the front, the waterline in the middle and the sky at the top.]
Image licensed under Unsplash License.
[bookmark: _Toc181362072]Colour palette
Colour palette refers to the range of colours often used deliberately in visual texts for symbolic meaning.
1. What emotions might the picture evoke or make you feel? 
How does the artist feel about this dog? How does the juxtaposition or contrast between the dog and landscape emphasise this?
How do you think the dog feels about this setting? How does the juxtaposition of colours highlight this?
Are the colours: 
1. vibrant or dull? 
warm or cool? 
Independent practice questions
What emotions might this picture evoke? 
How does the artist feel about the incoming storm?
Are the colours: 
1. vibrant or dull? 
warm or cool?
[bookmark: _Toc181362073]Layout
Layout refers to the placement and arrangement of elements in a visual text. We consider which elements are in the foreground, midground and background, which elements take up the most space, and what this tells us about the object's importance in conveying meaning. We should also consider the placement of objects.
1. If you imagine the image to be divided equally into 4 quadrants, where is the main subject(s) and the action placed in the text? For example, is this in the top or bottom of the image? On the left or right side? Or in the middle?
Is there a frame around the image? How thick is the frame border? 
How do these elements draw the image together as a cohesive whole?
If you changed any of these aspects, how would that affect the meaning of this image?


[bookmark: _Toc181362074][bookmark: _Toc169692706]Phase 1, activity 7 – analysing a layout of Took the Children Away
Teacher note: the following activity explores the connection between the narrative text and the illustrations in Took the Children Away by Archie Roach and Ruby Hunter. Students are directed to read the foreword on page 3 of Took the Children Away where Archie Roach discusses how ‘people like me, we think in ‘circles’. You may need to provide an explanation of what ‘circles and songlines’ are to students – a strong reference point for this is the short YouTube videos What are songlines? (1.52) and What do circles represent in Aboriginal art? (1.36).This activity will provide a deeper understanding of the background images used throughout the written text section.
Student note: this activity explores the relationship between the written text and the illustrations. It should be remembered that some picture books may only provide a visual image to convey meaning. However, when combined with narrative text, meaning is conveyed through 2 distinctly different modes – visuals and words. Answer the questions below in your English book.
In Took the Children Away by Archie Roach and illustrated by Ruby Hunter, each double-spread of pages follows the same layout pattern. On one side, there is written text and on the other side, there is an illustration. 
Double-spread (pages 7 and 8)
Page 7 features the text. It is accompanied by powerful symbols of meeting places and connection through the use of circles and connective lines. It features young Aboriginal people in traditional dress. The use of circles and connective lines provides an essential symbolic message as Archie Roach states ‘that’s why we have stories to let us know who we are and where we are from, to join us up, to connect us and complete the circle’.
On page 8, the visuals show children sitting in a semi-circle in some type of uniform. Two figures that look like teachers are standing and one appears to be holding a cane. There is a fence in the background.
1. Look at page 7 from Took the Children Away. Why do you think the illustrator, Ruby Hunter, chose a background of Aboriginal totems and a picture of an Aboriginal child in traditional dress? Remember that circles and songlines are often seen as meeting places and connections across tribal groups.
Read the foreword on page 3 where Archie Roach discusses the importance of circles to ‘people like me’. How has your view about the image’s background changed or been enhanced by reading page 3?
The song is written in rhyming couplets (pairs of lines that rhyme and have the same meter). This creates a simple yet powerful message for the reader. Explain the message it creates and how Archie Roach’s use of couplets has done this.
Consider the image on page 8. It is a visual representation of the words in the written text. What are 3 ways the image represents the text ‘And how they fenced us in like sheep’?
Why do you think the illustrator, Ruby Hunter, has given the Aboriginal children faces, yet the adults have no facial features? How does this relate to the use of the third person ‘they’?
Look at the page 7 and 8 double-spread layout. What emotions does the layout evoke? How are you positioned to respond?


[bookmark: _Toc181362075]Phase 1, activity 8 – extending the analysis 
Teacher note: the following activity builds upon knowledge developed in Phase 1 – identifying key visual features – PowerPoint. 
Student note: in this activity you will be only looking at the illustration, not at the accompanying written text. 
Answers should be written in your English books.
1.  Look at the picture below and consider where your eyes are first drawn. Was it to the foreground and the Aboriginal families in yellow? Was it to the people in hats in the midground? Or was it to the children in the trucks at the background? Turn to the person sitting next to you. Were your eyes drawn to the same place?
Figure 6 – image from page 20 of Took the Children Away
[image: The image will be described using the rule of thirds. The foreground depicts Aboriginal women dressed brightly in yellow sitting peacefully with their children. The mid-ground shows white families dressed in black waiting. The background shows black trucks arriving with Aboriginal children in the back. The sky is dark and ominous symbolically suggesting something bad is about to happen.]
Usually, our eyes are drawn first to the image in the foreground and then work their way up from bottom to the top. In this picture, we can see 3 distinct stories that combine to create meaning. 
2. Take a piece of paper and cover the top two-thirds of the picture. How are the women and children depicted? Why has the illustrator chosen to dress them in yellow?
3. Now use the paper to cover the top and bottom third so you can only see the midground of the picture. Why do you think the illustrator has chosen to portray the authority figures in black? 
4. Cover the bottom two-thirds of the picture. You will be left with an image of the sky and Aboriginal children being transported in the back of a truck. Explain why the illustrator has depicted the sky as dark and angry and how this links to the events taking place.
5. Explain how juxtaposition has been created through the colour palette used and the rule of thirds.
[bookmark: _Toc181362076]
Phase 1, activity 9 – how lived experiences give authority to a text
Teacher note: the following activity builds upon knowledge learned in Phase 1 – identifying key visual features – PowerPoint. It is important to consider the way autobiographical elements, such as photographs and personal stories in the text, enhance the authority of the composer. Subjective and objective opinion has been explicitly taught in From page to stage – Year 8, Term 3, specifically in Phase 1, activity 9 –analysing persuasive writing forms and features – PowerPoint.
Student note: in this activity you will be looking at an extract from the picture book and returning to some of the autobiographical aspects of the text. Autobiography refers to an account of a person's life written by that person. In Took the Children Away, these autobiographical elements provide ‘real life’ authority to the text and provide the reader with examples of the impact of being removed from family and culture. 
1. Turn to the double-spread of pages 25 and 26.
Look at the image below and consider where your eyes are first drawn to. Where are your eyes drawn to next? Write your answers in your English book in full sentences. 
Figure 7 – image of page 25 from Took the Children Away
[image: The image is a photo of Archie Roach's hand holding a picture of himself as a small child against the backdrop of a tree.]
Whose hand do you think is holding the picture?
Why do you think the tree was included in the background?
What symbolic meaning does the image convey?
 How does the inclusion of photographs and personal stories add authority to the text? How does this position you as a reader?
Read the written text below. Why do you think the phrase ‘The children came back’ is repeated so many times? How does this use of repetition and personal voice construct an objective argument? Explain.
Figure 8 – image of page 26 of Took the Children Away
[image: The image has written text that repeats the chorus of the song with reference to 'The children came back' and the statement 'Back where they all belong'. The background utilises Aboriginal totems such as circles and connective lines.

Text reads;

One sweet day all the children came back
The children came back
The children came back
Back where their hearts grow strong
Back where they all belong

The children came back
Said the children came back
The children came back
Back where they understand
Back to their mother's land
The children came back.]
The written text and illustrations use objective opinion to support ideas about the Stolen Generations. How does this add authority to the narrative?
Now turn to pages 29 and 30, where personal photographs of Archie Roach, Ruby Hunter and their family are provided with explanations. How do these pages add authority


[bookmark: _Toc181362077]Phase 1, resource 1 – sample annotations for Core formative task 1
Teacher note: pages 25 and 26 are examples of how Archie Roach uses autobiographical details in the picture book format. The use of such details adds authority to the text and reaffirms the truth of his personal experience. This resource should be used as a model to assist students in creating their own.
The table below contains an analysis of pages 25 and 26 from Took the Children Away.
Table 10 – suggested responses for key elements
	[bookmark: _Hlk180582785]Element in the double-spread
	The emotional response of the responder

	Key visual features that evoke this emotion (colour, composition, style)
	The picture of Archie Roach holding a picture of himself as a child gave me a strong sense of relief. His powerful hand cradles a picture of himself, which symbolically suggests that he has found himself and started to heal from the wounds of the Stolen Generations. The background of a tree tells me that he is making a connection back to nature and his Country.

	Key textual elements that contribute to this emotion (word choice, rhythm, metaphors)
	The word choice of ‘one sweet day’ made me feel relief just like it must have been for all children of the Stolen Generations when they finally returned home. The repetition of ‘the children came back’ reinforces how relieved those who returned must have been as it connects them to family and culture ‘where they understand’.

	Your personal response to this moment in the story
	While I felt relief that the children had been returned, I was also aware that this may not have happened until they were much older and for some they never returned. This part of the story made me happy, but I was also aware at what cost as those years and connections may never have returned. 

	How this moment might impact different readers (consider age, cultural background, personal experiences)
	This picture book could be very upsetting for members of the Stolen Generations and their families as they would relive those terrible times. For others, it may be upsetting that their government treated people so badly.




[bookmark: _Toc181362078]Core formative task 1 – emotional response mapping
Teacher note: this core formative task is designed to engage students personally with the visual text Took the Children Away by Archie Roach and Ruby Hunter. This task will help students explore how personal stories can be represented visually, consider the emotional impact of the Stolen Generations on Aboriginal and Torres Strait Islander Peoples, and critically examine their own emotional responses as readers. Use the model annotations in Phase 1, resource 1 – sample annotations for Core formative task 1 to prepare students for this task. It is advised that teachers model this activity using their own example to help build understanding and share connections. Students can use the 3D reflection method to structure their reflection. Refer to Pre-reading, resource 5 – vocabulary strategies for further support or Knowing the rules to break the rules – Year 8, Term 1. 
Student note: you will need to concentrate on the reading and viewing of the text. Consider how each page of the picture book impacts upon you. You can use a symbol, emojis or draw images in your English book.
In this core formative task, you are going to create an emotional response map for the picture book Took the Children Away by Archie Roach and Ruby Hunter.
Use your initial analysis from Phase 1, activity 5 – sketch to stretch for this task.
1. Review your initial emotional response to Took the Children Away by Archie Roach and Ruby Hunter. Now that you have analysed pages of the text, have any of your emotional responses changed? Explain how and why. Record your ideas in your English book.
1. Examine one double-spread more closely and complete the table below by. 
1. identifying key visual devices that evoke emotions (colour, composition, style)
1. identifying key textual elements that contribute to emotions (word choice, rhythm, metaphors)
1. composing a summarising statement that reflects your personal response to the moment of the story
1. explaining how different people may respond to the pages.
Table 11 – analysing pages from the text
	Element in the double-spread
	The emotional response of the responder in double-spread 1

	Key visual features that evoke this emotion (colour, composition, style)
	

	Key textual elements that contribute to this emotion (word choice, rhythm, metaphors)
	

	Your personal response to this moment in the story
	

	How this moment might impact different readers (consider age, cultural background, personal experiences)
	


1. Share your response from the table above with a small group of your peers. You may have different double-spreads, however, collectively you should identify: 
1. common images or symbols used across different page selections
1. similarities and differences in your emotional responses
1. how meaning is created in different page selections
1. how the double-spread moment might impact different readers (consider age, cultural background, personal experiences)
1. how your own backgrounds and experiences might influence your responses to the book
1. how the book has helped you understand the experiences of the Stolen Generations.
1. Write a 150-to-200-word reflective paragraph using the 3D reflection method in the table below addressing:
1. how the book has informed your understanding of the Stolen Generations
1. how the visual elements of the book contribute to its emotional impact on you as a reader
1. why you think visual storytelling can be powerful for conveying personal and historical experiences. 
Table 12 – 3D reflection scaffold
	Dimension
	Actions
	Reflection planning

	Describe
	Outline the text.
Provide details – date, time, place, composer, audience, context, purpose.
	

	Disclose
	Use the first-person pronoun to explain your thoughts, feelings and ideas. 
Use specific examples. 
	

	Decision
	Use the first-person pronoun to outline how your thinking and learning has been affected.
	




[bookmark: _Toc181362079]Phase 2 – unpacking and engaging with the conceptual focus
Through the ‘unpacking and engaging with the conceptual focus’ phase, students develop from their initial engagement with the emotional power of a picture book to consider the way short films can represent complex human stories through visual and aural features. Students will develop an appreciation of how images do more than just ‘show’ us the world but are a representation of ‘lived’ experiences. They are challenged to consider the nature of representation in focusing the reader on the conscious work of composers as text creators who intentionally ‘re-present’ people, events and issues. 
Students examine the codes and conventions of the short film Mankind Is No Island. This short film is shot entirely on a mobile phone and includes no dialogue, simply language, music and visuals. They explore the role of connotation, imagery and symbol in texts. Through their interactions with the stimulus text, they begin to consider how the interplay of language and visuals in guiding the reader experience of texts may be both informative and persuasive. Students will explore how the composers of visual texts employ a range of textual and visual features to guide the responses of responders according to their purpose, the codes and conventions of the form and the context in which they are working. Students then apply this knowledge to the creation of their own visual and aural texts.
The formal assessment notification is introduced during this phase and the processes and routines established are referred to at key junctures, such as the preparation for the formal examination.


[bookmark: _Toc181362080]Phase 2, resource 1 – short film discussion questions
Teacher note: students view the model text Max Richter - Mercy (Official Music Video by Yulia Mahr) (5:29) to pique interest. They should engage in a class discussion in response to the short film. Students then view the text Mankind Is No Island | Winner of Tropfest New York 2008 (3.30) and engage in a class discussion about both texts.
Suggested discussion questions for the short film Mercy include:
Did the film have an emotional impact upon you? Explain.
Do you think the music caused this emotional reaction? Or was it something else?
Did you have a connection to any of the people depicted in the film?
Was there a narrative to the short film even though no words or dialogue were used? What do you think it was about?
Why do you think the film is titled Mercy?
Why do you think the filmmaker consistently used close-ups of people’s eyes?
Suggested discussion questions for the short films Mercy and Mankind Is No Island include:
What do you think the story is about?
Which short film do you think is more effective in telling its story?
Which short film do you think uses music to create tone most effectively?
Does the inclusion of written text enhance the narrative of the short film?
Do you think this is a realistic representation of how homeless people are treated in our country?


[bookmark: _Toc181362081]Phase 2, activity 1 – I used to think ... now I think
Student note: now that you have explored 2 different types of short films, both without dialogue, consider how this has changed your understanding of short films and how people show empathy and understanding of others.
1. Consider both short films that you have watched, Mercy and Mankind Is No Island. After your class discussion, record your thoughts about the similarities and differences between the 2 texts in the table below.
Table 13 – similarities and differences between Mercy and Mankind is no Island
	Element in the text
	Similarities
	Differences

	Storytelling
	
	

	Use of written text
	
	

	Use of music in creating tone
	
	

	Emotional connection with the audience
	
	

	Power in convincing us to change
	
	


Consider what you used to think about short films and homeless people and how meaning is created. Record these in the first column of the table below.
Reflect upon what you know about short films and homeless people now and record what you think in the second column of the table. The first row has been completed as an example.
Table 14 – ‘I used to think ... now I think’ thinking routine on film texts without dialogue
	I used to think …
	Now I think …

	I used to think ... that short films needed dialogue for us to understand the story.
	Now I think there are many ways to create understanding for a viewer, such as creating tone through music or using street signs as written text. 

	I used to think …
	Now I think …

	I used to think …
	Now I think …

	I used to think …
	Now I think … 




[bookmark: _Toc181362082]Phase 2, activity 2 – codes and conventions
The basic elements of speech, writing and visual language convey meaning when they combine in commonly understood arrangements or patterns. These patterns are formed by the combination of:
codes (for example, sounds, spelling and grammar)
agreed systems for communicating (for example, names of things and of actions, camera angles, tone of voice and so on)
conventions, which are shared and usual ways of using these systems (for example, paragraph structure, genre, framing of images, dramatic gestures and so on).
Codes 
In film, codes are used to construct characters, setting and conflict. We use visual codes, aural (sound) codes, written codes and technical codes to convey ideas and messages in film. 
1. Use the word bank in the first row of the table below to sort the examples into visual, aural, written or technical code categories. There are 3 examples for each type of code. 
Table 15 – codes used in film
	Types of code
	Examples

	Words to sort
	acting, camera work, costume, credits, captions, headlines, colour, sound effects, editing, dialogue, mise-en-scène, music

	Visual code
	

	Aural code
	

	Written code
	

	Technical code
	


Conventions
Conventions refer to our expectations of a text type and the typical ways we express ideas, stories and meaning. The following conventions are typical of a film:
narrative structure
cause and effect
point of view. 
2. Turn and discuss with the student next to you: How do we expect to see these used in a film? In the table below, complete your answers.
Table 16 – student response table for the conventions used in film
	Conventions
	Student response

	Narrative structure 
	

	Cause and effect 
	

	Point of view
	


3. Your class will engage in a discussion in response to the questions: 
1. What happens when codes and conventions are used as we expect them to be? 
What happens when codes and conventions are used in unexpected ways? 
4. Complete the ‘Because, but, so’ exercise below about what you have learned from the codes and conventions of film.
Table 17 – because, but, so student response scaffold
	Because, but, so stem
	Student response

	Codes and conventions are usually the same across films because ...
	

	Codes and conventions are usually the same across films, but ...
	

	Codes and conventions are usually the same across films, so ...
	


[bookmark: _Toc152189590][bookmark: _Toc169692716]

[bookmark: _Toc181362083]Phase 2, resource 2 – codes and conventions (suggested responses)
Teacher note: provide sample answers to students who need more support. If you choose to give these resources to your students for guided instruction, consider providing them as partially complete, or printed and cut up as a puzzle for students to put back together. 
Suggested answers are provided below for codes.
Table 18 – codes used in film – suggested answers
	Types of code
	Answers (taken from word bank)

	Visual code 
	Mise-en-scène, costume, colour

	Aural code 
	Sound effects, music, dialogue

	Written code 
	Credits, captions, headlines

	Technical code
	Acting, editing, camera work


Suggested answers are provided below for conventions.
Table 19 – conventions used in film – suggested answers
	Conventions
	Suggested answers for conventions questions

	Narrative structure
	Orientation, complication, conflict, rising tension, climax, falling tension, resolution.

	Cause and effect
	An event will take place in the film and by the conclusion of the film this will be resolved.

	Point of view
	The perspective from which the story is told. Shots may be shown from this same point of view or from a different point of view to affect meaning.


[bookmark: _Toc181362084]Phase 2, activity 3 – structural elements of a narrative
Teacher note: understanding of narrative structure has been developed in previous programs including Transport me to the ‘real’ – Year 8, Term 2, specifically Phase 3, resource 3 – defining key terms about plot and structure and From page to stage – Year 8, Term 3, specifically Phase 4, activity 10 – narrative structure of a scene.
Student note: narrative structure refers to the organisational framework of a story and the order in which the story’s events are presented, even in short films.
1. Read the structural elements of a narrative table below. 
2. As you watch the film Mankind Is No Island for a second time, make brief notes about its structural features in your English book.
3. Complete the table below by providing an example of each structural element from Mankind Is No Island. 
Table 20 – structural elements of a narrative
	[bookmark: _Hlk180585742]Structural elements of narrative
	Definition
	Example from Mankind Is No Island

	Orientation
	Establishing details of the narrative – who, where, when.
	

	Complication
	An event that leads to a dramatic change in the plot and characters.
	

	Conflict
	A situation that creates a barrier for the characters, which must be overcome.
	

	Rising tension
	Tension builds as characters are faced with challenges and increasing complications or conflict.
	

	Climax
	The point of greatest concern or challenge for characters in the narrative.
	

	Falling tension
	A turning point after the climax as events are beginning to be understood.
	

	Resolution
	The final moments of a narrative where characters have a new understanding, have learnt a lesson, or have a plan for the future.
	




[bookmark: _Toc181362085]Phase 2, resource 3 – structural elements of a narrative (suggested responses)
Teacher note: provide sample annotations for students who need more support. If you choose to give these resources to your students for guided instruction, consider providing them as partially complete, or printed and cut up as a puzzle for students to put back together. 
Suggested responses for the structural elements of the narrative in Mankind Is No Island.
Table 21 – sample annotation example of the structural narrative features of Mankind is No Island
	Structural elements of narrative
	Definition
	Example from Mankind Is No island

	Orientation
	Establishing details of the narrative – who, where, when.
	The story is set between Sydney and New York and looks at our treatment of homeless people in contemporary society. The filmmaker is also a part of the story.

	Complication
	An event that leads to a dramatic change in the plot and characters.
	After establishing that ‘love’ binds together both cities, the director poses the question ‘Do we love the people or the place?’ This makes us reflect upon which people we love and how far this extends. Does our love extend to the homeless and, if not, what does this say about our society?

	Conflict
	A situation that creates a barrier for the characters, which must be overcome.
	The conflict is within the director and him reflecting upon his treatment of the homeless. The conflict is internal in the viewer as well as we question our own attitudes and actions towards those less fortunate.

	Rising tension
	Tension builds as characters are faced with challenges and increasing complications or conflict.
	Tension is created as we are forced to look into the eyes of the homeless, through repetitive usage of close-up or extreme close-up and the visual images of the words ‘I walk by you today. I always look away’. This makes the viewer confront their own actions and question why we discard the homeless.

	Climax
	The point of greatest concern or challenge for characters in the narrative.
	The director models what happens when ‘I did not look away’ and engages in a conversation with a homeless man and sees only their common humanity, revealed through the visual images of the words ‘the gentle art of hearing your truth, your thinking, your inner spirit, no different to me, this is freedom’.

	Falling tension
	A turning point after the climax as events are beginning to be understood.
	As the tension falls the viewer is still left with the sense of unease as we all question our actions towards the homeless.

	Resolution
	The final moments of a narrative where characters have a new understanding, have learnt a lesson, or have a plan for the future.
	The director finds resolution through his empathy towards the homeless.




[bookmark: _Toc181362086]Phase 2, activity 4 – analysing Mankind Is No Island
Student note: the film Mankind Is No Island makes unique use of visual symbolism, images, and sound to convey its message without traditional dialogue. 
Music in short films
Music in film achieves a number of things, including:
establishing setting
creating atmosphere
drawing attention to specific elements in the text
reinforcing or foreshadowing narrative developments
creating emotion.
1. Listen to Mankind Is No Island without visuals and answer the questions below in your English book. 
1. What instrument is playing?
Is the music fast or slow? Are notes staccato (short and followed with silence) or are they sustained?
How would you describe the mood of the music? 
Does the music become more complex? How? (additional instruments, layered sounds, repeated sequences of sound)
How does the music mirror what we know about the narrative structure of the film?
Symbolism
Symbolism refers to a word or concrete object that represents something else, especially an object representing something that is abstract. 
1. Read through the sample response below on how eyes can symbolically represent a ‘window to the soul’ to prepare for your own analysis. The use of close-ups and extreme close-ups on the eyes of homeless people literally makes the viewer do something they never do, namely look at them. Even the text included by the director says, ‘I always look away’. However, eyes symbolically represent our connection to each other as human beings.
Table 22 – analysis of eyes and looking in Mankind is No Island
	Symbol
	Eyes or looking

	Symbolic connotation for eyes
	Seeing others, acknowledging other people, developing empathy for others by recognising and interacting with them.

	Evidence in the film
	Close-ups and extreme close-ups – the camera makes us engage with ideas, words, people and visual features of eyes.
The shot of the director speaking to someone while maintaining eye contact.
A ‘Look’ sign used twice for different sentences reminding us to see the world around us and the contrast of not looking versus looking.

	Impact on the audience
	The heart balloon symbol, introduced halfway through the film, connects to ideas of empathy and builds on how to show empathy to others. The film ends with extreme close-ups of eyes and faces which gaze directly into the camera, forcing the audience to also engage directly with these people.


1. Consider the repeated use of the heart symbol in the short film. It is painted on streets, included on T-shirts and there are even heart-shaped balloons. Why do you think the director has chosen this image and how does it connect to the message of the text? Use the sentence stems provided in the table below to complete your responses.
Table 23 – scaffold for heart symbolism in Mankind Is No Island
	Symbol
	Hearts

	Symbolic connotation for hearts
(What do they represent?)
	Hearts are symbolic of ...

	Evidence in the film
(Are there different heart symbols used throughout?)
	Many different heart images are used in the text, such as ...

	Impact on the audience
(How often do they appear and what is the effect on the viewer?)
	The heart symbol appears at ...


Found text
Found text often involves discovering and interpreting text in unexpected places. It can be used to drive the narrative. Examples of found text in short films could include close-ups of a map with written directions, a diary entry with essential character information or even graffiti with an important message. In Mankind Is No Island the found text is where the director, Jason van Genderen, uses street signs to deliver his important message about the treatment of homeless people in Sydney and New York.
Complete the table below by explaining the impact of the found text in the film on you personally. An example has been provided for you in the first row.
Table 24 – impact of found text on responders
	Example of found text
	Impact on you personally

	I walk by you today. I always look away. Well-worn boots with no standing, no standing.
	The director uses found text to highlight how often people walk and look away from the homeless people in Sydney and New York. The image of ‘well-worn boots’ suggests their poverty and the command of ‘no standing’ reveals how the homeless are moved on.

	No fortune to indulge, no sunflower, no rainbow. No successful life. I walk by you today, I did not look away.
	

	The gentle art of hearing your truth, your thinking, your inner spirit, no different to me.
	




[bookmark: _Toc181362087]Phase 2, activity 5 – extending analytical writing using synonyms for the verb ‘shows’
Teacher note: this activity could be completed in conjunction with Phase 6, activity 1 – synonyms for ‘shows’. As the formal assessment task is an examination, returning to these activities throughout the program will assist in expanding the breadth and depth of analytical responses.
Student note: when writing analytically it is important to extend your vocabulary when describing the composer’s intent. Often students will repeat the verb ‘shows’ to do this, for example, ‘Jason van Genderen’s use of close-up on homeless people’s eyes shows us the value he places on empathy’. This activity will assist you in extending your analytical writing by using replacement verbs for ‘shows’ and will be valuable when developing your short answer responses later in the program.
1. In the box below some synonyms for the word ‘shows’ are listed.
Table 25 – synonym word bank for ‘shows’
	Synonyms for ‘shows’

	reveals, creates, demonstrates, highlights, depicts, portrays, illustrates, presents, introduces, examines


1. In the table below respond to the prompt in the ‘Element of the film’ column by:
1. using a synonym for ‘shows’ 
1. explaining the effect this has on the audience
1. exploring the connection this has to the film’s impact or theme
creating a complete sentence.
Table 26 – extending analytical writing using synonyms for ‘shows’
	Element of the film
	Verb that replaces ‘shows’
	Effect on audience
	Connection to the film’s impact and theme

	The visual symbolism of the heart ...
	creates
	a deep connection with the audience through its connotation with love;
	however, the director makes us question why this does not extend to the homeless.

	The music in the film …
	
	
	

	The close-up and extreme close-up shots …
	
	
	

	The narrative structure …
	
	
	


1. Write an analytical paragraph responding to the question ‘How do narrative structure and visual elements contribute to the film's overall impact and theme?’ Write your paragraph in your English book.


[bookmark: _Toc181362088]Phase 2, activity 6 – practising examination-style questions using Mankind Is No Island 
Teacher note: this task prepares students for the formal assessment task by giving them an opportunity to practise examination questions in a low stakes environment. Teacher judgement should be used in approaching this task, considering your class cohort and school context. You could allow your students to use Phase 2, activity 5 – extending analytical writing using synonyms for the verb ‘shows’ to inform their work.
Student note: this activity will help you prepare for your formal assessment task.
1. [bookmark: _Hlk180654543]Watch the short film Mankind Is No Island again. Identify one symbol used to connect to place (1 mark).
	


1. Explain how the director uses this symbol to connect people from Sydney and New York (3 marks).
	

	

	

	


1. How does this film position the audience to consider the point of view of others and empathise with people who are homeless? In your response, consider the use of music, symbolism, camera angles, or other filmic devices in the text (6 marks).
	

	

	

	

	

	

	

	

	




[bookmark: _Toc181362089]Phase 2, resource 4 – sample answers to examination-style questions
Teacher note: you may wish to provide this sample annotation for students who need more support if independent completion is too challenging. If you choose to give these resources to your students for guided instruction, consider providing them as partially complete, or printed and cut up as a puzzle for students to put back together. Exercise your professional judgement and take into consideration the learning context of the students in your class.
1. Suggested responses to the examination questions are detailed below.
Table 27 – sample answers to examination questions
	Question
	Sample answer
	Other possible answers

	Identify one symbol used to connect to place (1 mark).
	The symbol of the Sydney Opera House shows the film is set in Sydney. The sign ‘I [image: Heart with solid fill] NY’ places us in New York, the other setting of the film.
	The symbolic heart shaped balloon floats between Sydney and New York connecting the 2 places.

	Explain how the director uses this symbol to connect people from Sydney and New York. (3 marks). .
	The icons symbolise 2 cities with homeless people who are regularly overlooked and ignored. They show that homelessness is widespread, and that no matter where we are, we all want connection and deserve empathy and respect.
	The symbolic heart balloon reminds the viewer to have empathy towards all people who live in the place they love.

	How does this film position the audience to consider the point of view of others and empathise with people who are homeless? In your response, consider the use of music, symbolism, camera angles, or other filmic devices in the text (6 marks).
	The film communicates a perspective of homeless people in both New York and Sydney, revealing that they are isolated due to our lack of empathy towards them. The symbolism of the busy cities shown through close-up camera angles reveals the emotions and living conditions of the homeless people in both cities and emphasises their vulnerability. The extreme close-up of people’s eyes and faces helps the audience make positive connections with the film’s subjects, encouraging us to consider their point of view. The handheld camera creates greater immediacy, allowing us to experience these people in a first-person perspective. The music, which becomes more uplifting as the filmmaker starts to speak with the homeless people, creates a sense of belonging and empathy in the audience. Therefore, this film reveals that we should treat homeless people with more empathy and consider life from their perspective.
	The repeated use of the symbolic heart, in graffiti, floating ballons and T-shirts, reminds the viewer of the central message ‘Do we love the people or the place?’. As a symbol of ‘love’ the heart not only connects the cities of New York and Sydney but also to our common humanity and how we view homeless people. The floating ballon literally floats between both cities; however, it is a symbolic reminder that love is essential to all humanity. The white heart drawn onto the dirty pavement reminds the viewer that love is not always easy but encourages us all to show empathy towards all people, even those who we look away from. This is reinforced through the use of extreme close-ups of the homeless people’s eyes.




[bookmark: _Toc181362090]Phase 2, activity 7 – using symbolism to deepen meaning 
[bookmark: _Hlk176943982]Student note: symbolism within short films is an essential visual feature to express emotion and tone in a brief yet powerful way. This activity will be useful in completing Core formative task 2 – short film with symbols.
Symbols are effective because of the shared understanding of their connotation. A connotation includes the emotions or associations that surround a word or symbol. 
1. Complete the blank spaces in the table below to enhance your understanding of symbolism. The first row provides you with an example.
Table 28 – brainstorming and deconstructing symbols
	Symbols
	Connotations
	Message conveyed

	A bird flying through a clear blue sky
	Freedom and joy
	Freedom brings opportunity for hope, self-achievement and personal happiness

	
	Renewal, rebirth, cleansing
	

	Lightbulb turning on
	
	

	
	Vanity, reflecting on oneself
	

	A heart-shaped ballon
	
	

	
	The lifestyle in outback Australia
	


Creating symbolism in your own work
By using symbolism, writers and directors can convey complex ideas and emotions without explicitly stating them, allowing the audience to make connections between seemingly unrelated elements in the story. In short films and visual texts, images can save time as they symbolically represent experiences we go through in our daily lives. 
The table below shows examples of how this could work.
Table 29 – how symbols might be used in film
	Example in short film
	How can symbolism enhance your viewers’ understanding through visual imagery

	Consider your morning routine before school
	Can you write down each step between waking up and walking into your first class? How long would this take to read? An image can convey the same understanding through symbolic representation.

	Single shots or short scenes that could be used to replace this long explanation
	For example, breakfast on the table, tying shoelaces, putting on a backpack, riding the bus, walking in through the school gate.

	How could a filmmaker show the emotions in this routine without dialogue?
	For example, a hand quickly grabs a banana on the table from out of camera shot, the bus drives down the road on a grey, rainy street.




[bookmark: _Toc181362091]Phase 2, resource 5 – sample imaginative response
Growing up on the Tweed River
I looked over the still blue water at the mangroves on the far shore. I was nervous as I held my rod in my hand and looked up at Dad. 
My whole family liked fishing but I had never wanted to join in. So this time when Dad said, ‘Who’s coming fishing?’, I jumped up and said I would join. I asked Dad if he would teach me how to fish and he was really happy.
So there I was, a wiggly worm in my fingers trying to squish it onto the hook. Dad patiently showed me how to thread it on and then how to cast my rod. I sat there for hours thinking my bait must have fallen off my hook. Suddenly, something huge pulled on my line. I knew it must be a fish.
I yelled and jumped up, winding my reel in quickly. Dad hovered near me but let me do it all by myself. Finally, I dragged a huge flathead up onto the shore. I had done it – I had caught a fish!
When I look back on that first day of fishing, it reminds me of my dad. It reminds me of sharing something my whole family loves to do and it makes me happy.
211 words (English curriculum team 2024)
Story plan
This is the initial plan for the story.
Table 30 – story plan
	[bookmark: _Hlk180662893]Structural elements of narrative
	Example of ‘Growing up on the Tweed River’ response plan

	Orientation
	Establishing setting on the Tweed River and family interest in fishing. 

	Complication
	I did not know how to fish.

	Conflict
	I wanted an activity to share with my family and felt isolated when they went fishing without me.

	Rising tension
	I asked Dad to teach me how to fish.

	Climax
	Our first fishing trip together was nerve-racking but ultimately successful. 

	Falling tension
	We have become closer through our shared interest.

	Resolution
	Now, going fishing reminds me of my family and my home.


Turning a story into 20 words
The table below is an example of a 20-word narrative and possible images have been included in the third column to guide the creation of a visual text. Note that some cells in the middle column may need to be blank to keep to the word limit.
Table 31 – 20-word story
	Structural elements of narrative
	20 words
	Possible images

	Orientation
	(no words for this part of the story – the establishing shot serves the purpose of orienting the viewer)
	Establishing shot of the Tweed River and other family members fishing 

	Complication
	I never wanted to join in
	Long shot of family leaving 
Long shot of subject at home alone

	Conflict
	I didn’t know how to fish
	Close-up of subject holding the hook with nothing on it

	Rising tension
	somehow
	Consider symbolism of joined hands through an extreme close-up on subject holding a worm with dad’s hands guiding the action

	Climax
	excitement
I have a bite
	Shot of fishing rod bent

	Falling tension
	success
	Close-up on the fish

	Resolution
	family
	Now, going fishing reminds me of my family and my home. 
Consider a shot that reveals harmony or connection to family or place.




[bookmark: _Toc181362092]Phase 2, activity 8 – refining an imaginative response 
Teacher note: the example Growing up on the Tweed River contained in Phase 2, resource 5 – sample imaginative response has been created by the English curriculum team 7–12, as a ‘C’ grade response. Use this resource, considering your class cohort, in conjunction with this activity to assist students if needed. Edit or adjust the language accordingly for the needs of your students.
Student note: this activity will help prepare you to complete Core formative task 2 – short film with symbols. 
1. Brainstorm:
1. What characteristics define you?
How would people describe your personality? How would you describe yourself? What interests or values do you have?
Thinking about either family or place, what has influenced the values or ideas you hold dear? How has family or place shaped who you are and what you care about? Give an example.
Which place do you feel most comfortable or most like yourself?
What interest or hobby do you have that was introduced to you by a family member or through your location?
Review the story plan for Phase 2, resource 5 – sample imaginative response and make connections between the story and the plan.
Complete the table below to plan for writing your own narrative that demonstrates your connection to place or to family.
Table 32 – plan for own narrative
	Structural elements of narrative
	Your plan

	Orientation
	

	Complication
	

	Conflict
	

	Rising tension
	

	Climax
	

	Falling tension
	

	Resolution
	


Write a 200-to-300-word imaginative response in your English book that explores your connection to family or place. 
Seek feedback from a peer. Swap your work with a partner and complete the following questions, in the table below, about each other’s work.
Table 33 – identifying and understanding elements of storytelling in student work
	Question
	Response

	Is the connection in this story to family or place?
	

	Which specific family member or place is referred to?
	

	What value, idea or interest is created from this connection?
	

	What images or events stand out as the most memorable?
	


Review your peer feedback and refine your narrative.
Review ‘Turning a story into 20 words’ for Phase 2, resource 5 – sample imaginative response for an example of the next step.
Rewrite your story using no more than 20 words in the table below. Consider which words are the most important to convey this message and how symbolism or visual features could be used to extend your message without words. Phase 2, activity 7 – using symbolism to deepen meaning can support this part of the task. Note that some cells in the middle column may need to be blank to keep to the word limit.
Table 34 – creating a simplified narrative and possible images to accompany it through film
	Structural elements of narrative
	20 words
	Possible images

	Orientation
	
	

	Complication
	
	

	Conflict
	
	

	Rising tension
	
	

	Climax
	
	

	Falling tension
	
	

	Resolution
	
	




[bookmark: _Toc178692524][bookmark: _Toc181362093]Core formative task 2 – short film with symbols
Teacher note: this core formative task follows the viewing of Mankind Is No Island and builds on students' understanding of visual storytelling devices. It encourages students to apply their knowledge of narrative structure, visual symbolism and figurative elements to create their own short film. The timing of this task is optional, depending on available time and resources. Where possible, it should be completed during Phase 2 but could also be completed after the assessment task has been completed. Students could use a collection of short images or clips that they have found online or have taken outside of school to complete this task.
You are going to create a 30-second short film (with no dialogue) that explores your connection to family or place. This task will help you understand how visual texts can be structured to engage responders and convey meaning, and how visual symbolism and figurative elements can be used to develop a narrative. 
1. Plan your short film by:
1. creating a storyboard for your 30-second film – plan out key scenes and visual elements. You can access a storyboard template through the Digital Learning Selector – Storyboarding
identifying at least one symbol you will use in your film and explain its significance on your storyboard
identifying 2 filmic devices (for example, colour, composition, camera angles) and note how you will use them to convey meaning.
2.  Produce your short visual text, making sure you:
1. film using a smartphone, tablet or laptop – alternatively, you could find a selection of words and images from the internet that represent your focus
use a ‘found’ text (such as the use of street signs or graffiti in Mankind Is No Island) or create your own visual elements or text in your short film
tell the story entirely through visuals and text; no dialogue is allowed.
3. Edit your short film. When deciding on music to accompany the short film, you should consider how tone and emotion is created in texts through music. 
4. As an extension activity, engage in collaborative sharing: 
1. share your film with the class
provide collaborative peer feedback on the effective use of symbolism and visual storytelling devices.


[bookmark: _Toc181362094]Phase 3 – discovering and engaging analytically with the core text
The ‘discovering and engaging analytically with the core text’ phase facilitates a strong initial personal connection to the text. The ways in which students approach the core text will impact strongly on their enjoyment of the program, engagement with the learning and their potential for success. The aim is to showcase the distinctive language forms and filmic devices of the text that make it unique and appealing to responders. Students investigate the way themes are expressed through personal narratives and how responders are positioned to receive these texts. 
Teaching and learning activities progress from teacher-centred, through guided and collaborative, towards independent application. Students are guided to respond analytically and experiment with the application of known and new knowledge and skills in preparation for the formal assessment task, an examination. Connections will be made to Phase 6 for support for examination preparation. 
Aboriginal and Torres Strait Islander readers are advised that the film contains depictions of an actor who has died.


[bookmark: _Toc181362095]Phase 3, activity 1 – revising filmic devices
Teacher note: this activity serves as a pre-test and check for understanding before commencing the study of the film. It is an optional activity that teachers may choose to skip due to time constraints and move directly to Phase 3, activity 2 – understanding filmic devices, which covers this content in more detail.
1. In a group of 2 to 3, brainstorm all the filmic devices you remember from past lessons. Use the categories below to organise your ideas. Try to come up with at least 3 to 4 examples for each category.
Add examples of filmic devices to the table below.
Table 35 – revising filmic devices
	Filmic devices
	Examples of filmic devices

	Camera devices
For example, close-up shot.
	

	Sound devices
For example, diegetic sounds.
	

	Editing
For example, cross-cutting.
	

	Lighting
For example, low-key lighting.
	

	Narrative devices
For example, flashback.
	

	Mise-en-scène
For example, set.
	

	Other devices or elements
(Put anything else here you are unsure of where it goes)
	


In your book, individually answer the following questions:
1. Which category of filmic devices do you feel most confident about identifying in a film? Why?
Which category would you like to learn more about? Why? 
Can you think of a specific scene from a film that effectively uses one of the devices or elements you listed? Describe briefly how the device or element is used in the scene.


[bookmark: _Toc181362096]Phase 3, activity 2 – understanding filmic devices
Teacher note: this activity should be used in conjunction with the videos referred to in Phase 3 – understanding filmic devices – PowerPoint. Allow time for students to complete their notes for each section (‘What we see’, ‘What we hear’ and ‘What we assume’) by pausing between each video included in the resource).
For the ‘What we see’ section, show the YouTube video 15 Essential Camera Shots, Angles and Movements in Filmmaking (6:36) referred to in the resource. For the ‘What we hear’ section, show the YouTube video 5 Basic Elements of Film Sound (6:00) referred to in the resource. No YouTube scene is provided for the ‘What we assume’ section as students have already been exposed to many of these concepts earlier in the program. The teacher may choose to include a suitable video at this point for illustrative purposes if needed.
Filmic devices are the tools directors use to share stories and create specific effects in movies. Understanding these devices allows us to appreciate how films are made and why they create certain emotions or thoughts. 
When watching a film, we can analyse it in 3 main ways: what we see, what we hear and what we assume.
Table 36 – ways to analyse film
	What we see
	What we hear
	What we assume

	This includes:
Shot sizes
Extreme long shot
Long shot
Medium shot
Close-up shot
Extreme close-up shot
Camera angles
Extreme long shot
Long shot
Medium shot
Close-up shot
Extreme close-up shot
Camera movement
Dolly shot
Tracking shot
Panning shot
Tilt shot
Zoom shot
	This includes:
Music
Diegetic music
Non-diegetic music
Dialogue and narration
Voice-over
Dialogue
Sound effects
Diegetic sound effects
Non-diegetic sound effects
	This includes:
Lighting
High-key lighting
Low-key lighting
Other devices
Symbols
Setting and location
Costume and make-up
Body language


Let's explore each of these in detail, focusing on why directors use specific devices.
1. Watch the YouTube video 15 Essential Camera Shots, Angles and Movements in Filmmaking (6:36) for ‘What we see,’ and the YouTube video 5 Basic Elements of Film Sound (6:00) for ‘What we hear.’
For 5 filmic devices listed in the tables below, create a simple sketch, diagram or symbol in the space provided. This could be a basic drawing, stick figures, shapes, or even abstract representations. For trickier devices (like music or sound effects), get creative. Use symbols, emoticons, or mini-scenes to represent them. Remember, this is about understanding, not artistic skill. There are no wrong answers – be imaginative and have fun!
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[bookmark: _Toc181362097]What we see
Shot sizes – directors carefully choose shot sizes to control what the audience sees and how they perceive the scene.
Table 37 – types of camera shot sizes
	Shot size
	Your sketch

	Extreme long shot
Purpose: to establish the setting and provide context.
Effect: makes characters appear small in relation to their environment, emphasising the scale of the location or the character's isolation.
	

	Long shot
Purpose: to show the relationship between characters and their environment.
Effect: allows the audience to see body language and movement within the context of the surroundings.
	

	Medium shot
Purpose: to focus on character interactions while still showing some environment.
Effect: balances detail of character expressions with their body language and immediate surroundings.
	

	Close-up shot
Purpose: to emphasise emotions or important details.
Effect: creates intimacy with characters or draws attention to crucial objects in the story.
	

	Extreme close-up shot
Purpose: to create intensity or highlight minute details.
Effect: can make the audience feel uncomfortable or create suspense by limiting their view.
	


Camera angles – the angle of the camera influences how the audience perceives characters and scenes.
Table 38 – types of camera angles
	Camera angle
	Your sketch

	High angle
Purpose: to make the subject appear vulnerable or insignificant.
Effect: can create a sense of powerlessness or show a character's weakness.
	

	Eye-level angle
Purpose: to create a neutral, natural perspective.
Effect: makes the audience feel on equal footing with the characters, promoting empathy.
	

	Low angle
Purpose: to make the subject appear powerful or threatening.
Effect: can create a sense of awe or intimidation.
	

	Dutch angle
Purpose: to create disorientation or unease.
Effect: makes the audience feel that something is 'off' in the scene, often used in thrillers or horror films.
	


Camera movement – moving the camera makes a shot more exciting and helps the audience know where to look.
Table 39 – types of camera movement
	Camera movement
	Your sketch

	Dolly shot
Purpose: to move the camera smoothly towards or away from a subject.
Effect: can create a sense of gradual revelation or build tension.
	

	Panning shot
Purpose: to follow action or reveal a scene gradually.
Effect: mimics the natural movement of the human eye, guiding the audience's gaze.
	

	Tracking shot
Purpose: to follow moving subjects or reveal a scene.
Effect: immerses the audience in the action, creating a sense of movement and flow.
	

	Tilt shot
Purpose: to reveal vertical space or create a sense of scale.
Effect: can emphasise the height of objects or characters or create a sense of motion.
	

	Zoom shot
Purpose: to draw attention to a specific element without cutting.
Effect: can create a sense of sudden realisation or discovery for the audience.
	


[bookmark: _Toc181362098]What we hear
Music – a powerful tool for shaping the audience's emotional response. Its purpose is to set mood, foreshadow events, or characterise people and places. It can make scenes feel tense, romantic, sad or exciting without explicit visual cues.
Table 40 – different types of music
	Music
	Your sketch

	Diegetic music
Music that characters in the film can hear.
Effect: enhances realism and can provide context about the setting or characters.
	

	Non-diegetic music
Background music only the audience can hear.
Effect: guides the audience's emotional response to scenes.
	


Dialogue and narration – convey information, reveal character personalities and advance the plot. It allows the audience to understand characters' thoughts, motivations and relationships.
Table 41 – types of dialogue and narration
	Dialogue and narration
	Your sketch

	Voice-over
Narration heard over a scene.
Effect: provides insight into a character's thoughts or gives context to events.
	

	Dialogue
Conversations between characters.
Effect: reveals character relationships and personalities, advances the plot.
	


Sound effects – enhance realism, create atmosphere, or draw attention to specific actions. Sound effects make the film world feel more immersive and can heighten emotional impact.
Table 42 – types of sound effects
	Sound effects
	Your sketch

	Diegetic sound effects
Sounds that have a source in the film's world.
Effect: enhances realism and draws attention to specific actions or objects.
	

	Non-diegetic sound effects
Sounds added for dramatic effect, not from the film's world.
Effect: can create tension, surprise or emphasise emotional moments.
	


[bookmark: _Toc181362099]What we assume
Lighting – a powerful device that directors use. It can set mood, direct attention, and create visual symbolism. It influences the audience's emotional response and perception of scenes.
Table 43 – different types of lighting
	Lighting
	Your sketch

	High-key lighting
Bright, even lighting.
Effect: creates a sense of openness, typically used in comedies or light-hearted scenes.
	

	Low-key lighting
High contrast between light and dark areas.
Effect: creates a sense of mystery or danger, often used in thrillers or film noir.
	


Other devices – directors use various other devices to suggest information indirectly.
Table 44 – other features of film
	Other devices
	Your sketch

	Symbols
Purpose: to represent abstract ideas or themes visually.
Effect: adds depth to the story and encourages audience interpretation.
	

	Setting and location
Purpose: to establish context and atmosphere.
Effect: influences how the audience perceives characters and events, can foreshadow plot developments.
	

	Costumes and makeup
Purpose: to convey information about characters' personalities, social status or the film's time period.
Effect: helps the audience quickly understand character roles and relationships.
	

	Body language
Purpose: to convey emotions and relationships without dialogue.
Effect: adds subtlety to performances and can reveal character thoughts or feelings.
	




[bookmark: _Toc181362100]Phase 3, resource 1 – understanding theme
Teacher note: students should view Understanding theme video (2:52) contained within Phase 3 – check your understanding of theme – PowerPoint as a reminder of the textual concept of theme and before reading the passage below.
The teacher may like to display the textual concept ‘theme’ poster that is included below for student reference as they write. This summary of the textual concept of theme has been created by the English curriculum team 7–12. Please edit or adjust the language accordingly for the needs of your students. Alternatively, the teacher may choose to read this passage together with the class, using the check for understanding explicit teaching strategy to ask questions before progressing.
Theme is the main message or lesson in a story. It's what the author wants us to learn or think about. While the plot tells us what happens in a story, the theme tells us why it matters. Themes are often about big ideas that many people can relate to.
Composers (like authors, filmmakers and poets) usually don't directly tell us the theme. Instead, we find it by looking at different parts of the story. These parts include how characters change, what problems they face, what they say, and any symbols used. A story can have more than one theme, and different readers might see different themes.
To find a theme, we need to think deeply about the story. We should ask: What do the characters learn? How do they change? What problems do they solve? The theme often shows us what the composer thinks about people or life in general.
It's important to know the difference between a topic and a theme. A topic is what the story is about, but a theme is what it says about that topic. For example, ‘friendship’ is a topic, but ‘true friends stick together in hard times’ is a theme.
Understanding themes helps us connect stories to our own lives. It lets us learn important lessons from what we read, hear and see. Themes can make us think about things in new ways and help us understand different ideas.
Figure 9 – poster on the textual concept of theme
[image: A poster on the concept of theme, containing the text 'Theme is a statement about life, arising
from the interplay of key elements of the text (plot, character, setting and language). These elements work together in a coherent way to achieve the purpose of the text. Themes convey an attitude or value
about an idea in the text and they can be challenged.']

[bookmark: _Toc181362101]Phase 3, activity 3 – check your understanding of theme
Teacher note: before students attempt the questions on writing their own thematic statements at the end of this activity, students should view Theme vs Main Idea (4:47) contained within Phase 3 – check your understanding of theme – PowerPoint. 
Multiple choice questions
Circle the correct answer for each question.
1. What is a theme in a story?
1. The main character
The setting
The main message or lesson
The plot
How do authors usually present themes in their stories?
1. They state them directly.
They hide them in secret codes.
They show them through different parts of the story.
They only reveal them at the end.
Which of the following is a theme, not a topic?
1. Love
War
True friendship requires loyalty and trust
School
Why is understanding theme important?
1. It helps us predict the ending of the story.
It connects stories to our own lives.
It tells us who the main character is.
It describes the setting of the story.
Short answer questions
Answer the following questions in 2 to 3 sentences in your English books. Sentence starters have been provided for you.
How is a theme different to the plot of a story?
While the plot of a story tells us what happens, the theme ...
Name 2 elements of a story that can help us identify the theme.
Two elements of a story that can help us identify the theme are ...
Explain the difference between a topic and a theme. Give an example of each.
A topic is different from a theme because ...
Writing thematic statements
Watch the video Theme vs Main Idea (4:47) to strengthen your understanding of the difference between topics and themes.
Choose 5 topics from the list below and write a thematic statement for each. 
Remember, a thematic statement should express a message or lesson about the topic. An example using the topic of honesty is provided for you.
Topics: friendship, family, courage, nature, technology, education, identity, change, success, prejudice, love, power
	Topic
	Thematic statement

	Honesty
	Being honest, even when it's difficult, builds trust and strengthens relationships.

	
	

	
	

	
	

	
	

	
	




[bookmark: _Toc178944774][bookmark: _Toc181362102]Phase 3, activity 4 – making predictions about Satellite Boy
Teacher note: this activity will enable students to revisit the textual concepts of narrative, theme, and connotation and symbol, as well as filmic devices. Students will view the trailer for Satellite Boy (2:16) and answer the questions below to engage with the core text and activate their knowledge.
Answer the following questions in your books using full sentence answers. An example sentence starter for a full sentence answer has been provided for Question 1.
Setting and narrative structure
1. What clues does the trailer give about the setting of the film?
Sentence starter: The trailer provides clues about the setting of Satellite Boy, including …
Films often follow a narrative structure. After viewing the trailer for Satellite Boy, predict the challenges or conflict that the characters may face.
Visual analysis and emotional response
Films use visual and audio devices to develop an emotional response from the viewer. What emotions does the trailer evoke for you? Why?
Predicting themes
How do we know that the film might communicate themes about the importance of connections to home, the difficulty of individuals standing up to big organisations and the power of journeys to change people?
Are there any hints about why the film is titled Satellite Boy? Explain why you think the film might have this title. Has the director used any recurring images or symbols that contribute to this understanding?
Language and cultural representation
The trailer includes dialogue in Aboriginal language with subtitles. How does this use of language contribute to your understanding of the characters and setting?
How does hearing Aboriginal language make the film feel more real or true to Aboriginal life?
How does the use of Aboriginal language help show the importance of language in Aboriginal culture? Think about what it tells us about the characters and their community.
Audience and cultural connections
How might the inclusion of Aboriginal language influence the way different audiences (both Aboriginal and non-Aboriginal) connect with the story?
How does the combination of Aboriginal language, English, and visual storytelling in the trailer suggest the film will explore connections between traditional culture and contemporary Aboriginal identity?

[bookmark: _Toc181362103]Phase 3, activity 5 – meet the director, Catriona McKenzie
Teacher note: the following biographical information on Catriona McKenzie was written by the English curriculum team using a variety of sources including:
· Satellite Boy: Catriona McKenzie interview
· Five Questions with Satellite Boy Director Catriona McKenzie
· Satellite Boy – Wikipedia.
Student note: for this activity, you will need some highlighters and a dictionary (online or physical). If you do not have these, you could use 2 different coloured pens or another coding system to annotate. 
1. Read through the biographical information below on the director of Satellite Boy, Catriona McKenzie. You should monitor your reading by using your highlighters or another coding method to identify: 
1. unfamiliar words
words or phrases you think might be important. 
In the table below, identify the words you were unfamiliar with in the column on the left and write their dictionary definition in the column on the right.
Catriona McKenzie is an Aboriginal Australian filmmaker, from the lands of the Gunai/Kurnai people. She now alternates living between Australia and the United States. She was adopted at birth, and it was only as an adult that she formed a relationship with her birth mother. Catriona studied at the Australian Film, Television and Radio School and New York University and is known for her contribution to a diverse range of productions, both film and television. 
McKenzie’s dedication to her work is evident in her approach when writing and directing, and this can be seen in the film Satellite Boy. She recognises her responsibility to adhere by the requirements set out by the Elders of the Countries on which she films and her obligations to these communities. When filming on Country, McKenzie follows protocols for filming in Aboriginal communities and on the lands of the Traditional Owners and navigates this through open communication, active listening and utilising the skills of a cultural consultant. These trusting and positive relationships with local communities are highlighted through the fact that Satellite Boy was the first film to be captured on the ground in Purnululu, also known as the Bungle Bungle Range. 
Interestingly, the world-renowned director did not plan on becoming a filmmaker but recognises the importance of cinema as a method of telling Aboriginal and Torres Strait Islander stories. She has drawn inspiration from other artists when writing and directing, such as the sculptor Constantin Brâncuși’s work ‘Bird in Flight’ and the experience of landscape in film provided by American filmmaker, Terrence Malick. McKenzie’s recognition of the spiritual connection between Aboriginal peoples and their natural environment holds importance in her work and this is exemplified in Satellite Boy, particularly the relationship the characters have with the Milky Way.
Table 45 – glossary of unknown words
	Unfamiliar word
	Definition

	
	

	
	

	
	

	
	

	
	

	
	


Revisit the words or phrases that you identified as important. In pairs or as a class discuss why you chose these words and how they contribute to the overall meaning of the text.
Complete the checklist in the table below by writing the word ‘yes’ or the word ‘no’ in the right-hand column. Completion of this table will allow you to reflect on how these monitoring skills improved your understanding of the text.
Table 46 – monitoring skills checklist
	Checklist question
	Yes or no

	Did I understand the main idea of the text?
	

	Did I understand how to use different colours or codes to monitor my reading of the text?
	

	Did I automatically skip over words that I did not quite understand?
	

	Would I normally skip over these difficult words when reading a text?
	

	Did I ask myself any questions while reading?
	

	Was I able to visualise in my mind images of what I was reading?
	

	Will I use this strategy in future when reading a block of text?
	


Now that you have monitored your understanding, answer the questions below in your English book. You might like to identify the answer in the text by using another coloured highlighter.
1. What steps does Catriona McKenzie take to ensure positive relationships with the Traditional Owners of the lands on which she films? 
As a filmmaker, McKenzie recognises the artistic skills in fellow creatives. Who are the 2 artists that she identifies as drawing inspiration from? 
What is one way McKenzie has highlighted the spiritual connection between Aboriginal peoples and their natural environment in the film Satellite Boy?
Use a Think Pair Share to consider how Catriona McKenzie shapes the film and the narrative. 
1. What might have motivated Catriona McKenzie to make this film?
Based on McKenzie’s background, what themes or perspectives do you think she might bring to the story?
How might McKenzie's experiences as an Aboriginal person help her tell a more believable Aboriginal story in Satellite Boy?
What things does McKenzie do when making the film (that we read about in her biography) to make the story feel more real and true? How do you think these choices might make viewers trust the story more?
Why do you think it is important that Aboriginal peoples share their own stories about culture and identity?


[bookmark: _Toc181362104]Phase 3, activity 6 – what we see, hear and assume in the orientation of Satellite Boy
Teacher note: ‘what we assume’ can be more challenging for students as it is less concrete than ‘what we see’ and ‘what we hear’. Teachers can modify this activity so that the class is divided into 2 groups only, ‘what we see’ and ‘what we hear’. Completing ‘what we assume’ together can then occur as a class during the discussion activity.
Student note: take note of which of the 3 groups the teacher assigns you to – the ‘what we see’ group, ‘what we hear’ group or ‘what we assume’ group. Look back over Phase 3, activity 2 – understanding filmic devices to refresh your understanding of the filmic devices you are responsible for recording, if you need to. 
1. Watch the opening scene (the first 6 minutes) of Satellite Boy twice. On the second viewing, take notes on the filmic devices you are responsible for and what you think the director is communicating in the table below.
1. Once you have recorded your observations, be prepared to share with the class. Do your observations align with the other groups?


What we see group
Table 47 – identifying and deconstructing the use of visual film devices in Satellite Boy
	What we see
	Your notes on what the director is communicating

	Shot sizes
Extreme long shot
Long shot
Medium shot
Close-up shot
Extreme close-up shot
	

	Camera angles
High angle
Eye-level angle
Low angle
Dutch angle
	

	Camera movement
Dolly shot
Panning shot
Tracking shot
Tilt shot
Zoom shot
	


What we hear group
Table 48 – identifying and deconstructing the use of sound devices in Satellite Boy
	What we hear
	Your notes on what the director is communicating

	Music
Diegetic music
Non-diegetic music
	

	Dialogue and narration
Voice-over
Dialogue
	

	Sound effects
Diegetic sound effects
Non-diegetic sound effects
	




What we assume group
Table 49 – identifying and deconstructing the use of other elements of film in Satellite Boy
	What we assume
	Your notes on what the director is communicating

	Symbols
	

	Setting and location
	

	Costumes and makeup
	

	Body language
	

	Lighting
High-key lighting
Low-key lighting
	




[bookmark: _Toc181362105]Phase 3, activity 7 – Satellite Boy orientation film analysis log
Teacher note: Phase 3, activities 7–10 (film analysis logs) should be completed during the viewing of the film. The completion of the logs, along with the scene analysis in Phase 3, activity 12 – ‘Blackfella Style’ modelled examination practice, Phase 3, activity 13 – ‘Mysterious Path’ guided examination practice, and Core formative task 4 – Practice examination – The camera never lies form the basis of the preparation and revision for Examination – the camera never lies. 
To preserve the integrity of the film experience as well as activate critical thinking from the outset of each viewing session, it is recommended that students first read the questions for the section to be viewed, then watch the section of film uninterrupted before completing the questions. 
The orientation runs from 0:00 to 19:00 approximately. It covers the tensions between Pete and Jagamarra, Pete’s disconnection from his land and his dream of restoring the drive-in theatre with his mother.
[bookmark: _Hlk180675867]Student note: before watching each section of the film, take a moment to read the questions for each section first. This approach is important because it helps you focus on what to look for while watching. You'll be better prepared to answer the questions during and afterwards. It's also good practice for your examination, where you'll need to read questions before watching or reading a scene from the film. By doing this, you're teaching yourself to watch and read with purpose.
Aboriginal English – a recognised dialect of English which is the first, or home language, of many Aboriginal people. It differs from other dialects of English, such as Standard Australian English, in systematic ways including sounds, grammar, words and their meanings, and language use. Aboriginal English is a powerful vehicle for the expression of Aboriginal identity. Aboriginal English is not a target language study option for NSW Aboriginal Languages syllabuses. (NESA 2022)
The orientation refers to the introduction of the setting, characters and initial situation.
Answer the following questions in your English book, using details from the film to support your answers.
Narrative 
1. What significant plot points are established in the opening scenes of the film? 
Setting 
1. What do we learn about Wyndham and Yolŋu Country from Jagamarra? In what ways are settings or places important to the characters or narrative of this film, so far? 
Characters 
1. Describe the character traits and qualities of each character.
1. Jagamarra
Pete 
Kalmain
Filmic devices
1. Is there a specific shot where the camera's perspective influences how we perceive a character or event? How might the scene's impact change if filmed from a different perspective?
Symbols
1. Are there any other symbols that are visible in the film so far? Can you predict what deeper meaning or complex message(s) they might communicate? 
Inferential thinking
1. Why do you think the first line of the film’s dialogue is ‘Home, this way’? 
Predicting
1. Based on the events of the orientation, what do you think might happen next in the story? 
Opinion
1. Do the opening scenes successfully engage you as an audience member? Why or why not?
Did you know?
Did you know, in Australia there are more than 250 Indigenous languages? Each language is specific to a particular place and people.
In the film Satellite Boy, Jagamarra speaks the Yolŋu Matha language, which is one of the languages from the Yolŋu people of northeast Arnhem Land in Australia.


[bookmark: _Toc181362106]Phase 3, activity 8 – Satellite Boy complication and conflict film analysis log
Teacher note: the complication and conflict runs from 19:00 to 30:00 approximately. It covers the eviction from the drive-in, the search for Mainstay Constructions and Pete and Kalmain setting off on their bikes for the head office.
Student note: before watching each section of the film, take a moment to read the questions for each section first. This approach is important because it helps you focus on what to look for while watching. You'll be better prepared to answer the questions during and afterwards. It's also good practice for your examination, where you'll need to read questions before watching or reading a scene from the film. By doing this, you're teaching yourself to watch and read with purpose.
The complication is an event or development that disrupts the initial situation and sets the main conflict in motion. The conflict is the central problem or struggle that the protagonist must face and overcome.
Answer the following questions in your English book, using details from the film to support your answers.
Narrative 
1. Explain ONE key event that has occurred, and how it has shaped or changed the trajectory of the story or the characters. 
Setting 
How would you describe the setting in this part of the film? List at least 5 adjectives.
Character development 
Characters grow and change throughout their story, often discovering things about themselves or the world. Based on the complication and conflict, how are the characters of Pete and Kalmain changing or growing? Give a specific example from the film for each.
1. Pete
Kalmain
Dialogue
Kalmain imagines a future in which he lives off the land 'Blackfella style.' What does this dialogue reveal about Kalmain's connection to his culture?
Filmic devices 
Describe how filmic devices have been used to communicate a message or impact the viewer in a specific way in this part of the film. Describe at least 3 filmic devices.
Symbols
Have you noticed any new or recurring symbols? What are they? If they are a recurring symbol, are they changing or deepening in meaning? 
Inferential thinking
How does the film use imagery or symbolism to communicate deeper meanings about Aboriginal culture or connection to Country? Provide a specific example and explain its significance.
Predicting 
Does this part of the film contain any clues as to a possible resolution to the central conflict in the film? 
Opinion 
1. What might you have done differently if you were in Pete’s position during this section of the film? 


[bookmark: _Toc181362107]Phase 3, activity 9 – Satellite Boy rising tension and climax film analysis log
Teacher note: the rising tension and climax runs from 30:00 to 1:10:00 approximately. It covers Pete and Kalmain evading the police by leaving the main road and heading into the bush where they are forced to live off the land and reaching Mainstay Constructions where Kalmain produces the stolen gun.
Student note: before watching each section of the film, take a moment to read the questions for each section first. This approach is important because it helps you focus on what to look for while watching. You'll be better prepared to answer the questions during and afterwards. It's also good practice for your examination, where you'll need to read questions before watching or reading a scene from the film. By doing this, you're teaching yourself to watch and read with purpose.
Rising tension occurs when a series of escalating events and obstacles increase the stakes and difficulty for the protagonist. The climax is the peak of tension and turning point of the story, where the conflict reaches its most intense moment.
Answer the following questions in your English book, using details from the film to support your answers.
Narrative
1. What are the obstacles Pete is facing at this point in the story?
Character development 
How do characters respond to the obstacles they are facing? 
1. Pete 
Kalmain


Dialogue
Country – used to describe a specific area of a nation or clan including physical, linguistic and spiritual features. Aboriginal communities’ cultural associations with their Country may include or relate to languages, cultural practices, knowledge, songs, stories, art, paths, landforms, flora, fauna and minerals. These cultural associations may include custodial relationships with particular landscapes such as land, sea, sky and rivers as well as the intangible places associated with the Dreaming(s). Custodial relationships are extremely important in determining who may have the capacity to authentically speak for their Country. 
Place – a space mapped out by physical or intangible boundaries that individuals or groups of Torres Strait Islander Peoples occupy and regard as their own. It is a space with varying degrees of spirituality. (NESA 2022)
Pete says, 'Country looking after us.' What does this dialogue reveal about Pete's shift in his relationship with tradition?
Filmic devices 
What do you notice about how filmic devices enhance the rising tension and climax? Describe at least 3 filmic devices.
Symbols
Select ONE of the symbols or motifs that you have noted previously in the film and discuss how it relates to the climactic moments of the film. Does it enhance the audience’s understanding of what is happening? How? 
Inferential thinking
Consider the symbols you've observed so far in the film. How might these symbols represent different aspects of Pete's identity or journey? In what ways do they connect to broader themes of Aboriginal culture and identity?
Predicting
How do the events or revelations in this section of the film alter your expectations for how the film may end? 
Opinion 
At the story's climax, do you believe that Pete made the right decisions? Why or why not, and what alternatives might have led to a different outcome?
Reflection
Satellite Boy tells an Aboriginal story but also has themes that others can relate to. What parts of the story are specifically Aboriginal, and what parts might connect with all kinds of viewers? Why do you think this mix is important?


[bookmark: _Toc181362108]Phase 3, activity 10 – Satellite Boy falling tension and resolution film analysis log
Teacher note: the falling tension and resolution runs from 1:10:00 to end of the film. It covers Pete’s reunion with his mother, his change of heart about living in town and his return to Jagamarra.
Student note: before watching each section of the film, take a moment to read the questions for each section first. This approach is important because it helps you focus on what to look for while watching. You'll be better prepared to answer the questions during and afterwards. It's also good practice for your examination, where you'll need to read questions before watching or reading a scene from the film. By doing this, you're teaching yourself to watch and read with purpose.
The falling tension is the aftermath of the climax, where the loose ends begin to resolve and tension decreases. The conclusion of the story, or resolution, is where the main conflict is settled and a new normal is established. 
Answer the following questions in your English book, using details from the film to support your answers.
Narrative 
1. How does the story conclude? 
1. When the ending of a text refers to the beginning, this is called bookending. Explain how this is used in Satellite Boy.
1. What has changed at the end of the film – not just for the characters but for us as viewers? 
Character development 
1. Describe how the main characters below have changed, and their final state:
1. Pete 
Jagamarra
1. Are there other characters who appear or are spoken about in the film? Describe whether they have changed, and their final state.
1. Pete and Jagamarra represented different values at the beginning of the film. How has Pete’s journey changed his values and attitudes, and how are they now similar to Jagamarra’s?
Filmic devices
1. What do you notice about how filmic devices enhance the falling tension and resolution? Describe at least 3 filmic devices.
Symbols
1. Now that you have seen the entire film, describe how you think each of the following symbols communicates a deeper message or meaning. Add any other symbols that you can identify.
1. The abandoned cinema 
The satellite dish 
The night sky
The drive-in screen 
Lines and circles 
Fire 
Overall reflection 
1. Which filmic device did you find the most impactful or memorable in Satellite Boy? How did it contribute to the overall message of the film? Provide a specific example to support your answer. Aim to write 3 to 4 sentences.
[bookmark: _Toc169692740]

[bookmark: _Toc181362109]Phase 3, activity 11 – embedding textual evidence 
Teacher note: students should revise strategies for constructing analytical sentences from earlier programs such as Transport me to the ‘real’ – Year 8, Term 2 and From page to stage – Year 8, Term 3 prior to completing this activity. Relevant prompts have been included in this activity to support student writing.
Filmic evidence can include examples of film devices or dialogue from a film that support your understanding of the film. When using evidence, it is important to do it accurately, so the reader can identify the evidence you are using to support what you are saying about the film. 
Writing analytically about film requires you to break down the components of a scene and explain how they contribute to the overall meaning or effect. This helps you move beyond simply describing what you see to interpreting why certain choices were made by the filmmaker. The table below demonstrates how to construct an analytical sentence that incorporates filmic evidence.
Table 50 – the parts of an analytical sentence
	Creator
	Present tense verb
	Filmic device and example from the scene
	Showing verb
	Effect of using the device
	Doing word (analytical verb to introduce your idea)

	Catriona McKenzie

	integrates
	long shots into the scene where the boys are riding towards the town
	to imply
	that they are in an isolated place with no one near them
	reinforcing their emotional disconnection with others and their culture.


1. Use the structure above and the information in the table below to practise writing analytical sentences in your English book.
2. For each row in the table below:
1. start with the film device and example provided
add the missing parts (present tense verb, showing verb, analytical verb)
complete the sentence using the effect provided.
3. Aim for variety in your word choices to make your writing engaging and precise.
Table 51 – devices, examples and effects from Satellite Boy
	Film device
	Example from the scene
	Effect of using the device

	Dialogue
	‘Country looking after us’ used in the ‘Astronaut’ scene
	Shows faith in Land and culture in a time of disappointment and exhaustion

	Diegetic sound
	Whispering voices are used as the boys walk through the cave in the ‘Mysterious Path’ scene
	Gives a sense that this is an ancient place with a very special connection to ancestors and knowledge

	Close-up shot
	The boys’ feet as they remove their shoes in the ‘Astronaut’ scene
	Reflects the hardship of their journey and their determination to succeed

	Lighting
	Juxtaposition of light and dark in the cave in the ‘Mysterious Path’ scene
	Provides a connection between fear and knowing and an enlightenment of knowledge




[bookmark: _Toc181362110]Core formative task 3 – embedding filmic evidence in analytical writing 
Teacher note: after viewing the film and completing the film analysis logs and Phase 3, activity 11 – embedding textual evidence, students should consolidate learning by completing Core formative task 3 – embedding filmic evidence in analytical writing. This activity will prepare them for Core formative task 4 – practice examination and for the formal examination.
1. Select one of the provided themes and write a short answer response of one paragraph (150 to 200 words) discussing how the particular theme has been represented in the film:
1. tradition and modernity – finding a balance between old ways and new ways can be challenging but important for young people
coming of age – growing up involves discovering who you are and finding your place in the world
connection to place – feeling a strong bond with a particular place or environment can shape your identity and sense of belonging
identity and belonging – figuring out who you are and where you belong can be difficult when you're caught between different cultures
intergenerational relationships – learning from Elders helps young people understand their culture and keep traditions alive in today's changing world.
2. [bookmark: _Hlk181019986]Gather evidence to support this theme by finding examples of a range of filmic devices, including audio devices (such as a sound effect or music) and visual devices (like a camera angle, lighting, or mise-en-scène).
3. Use the analytical sentence scaffold provided in Phase 3, activity 11 – embedding textual evidence to create an analysis of your chosen theme.
4. Use the sentence starters provided in the third column of the table below if required.
Table 52 – analytical response scaffold
	Structure
	Your response
	Sentence starter

	What am I talking about? What is the theme I have chosen and why?
	
	The theme of … is …
An exploration of the theme … will demonstrate …

	How am I going to prove it? (This is your analytical sentences information.)
	
	Through the use of …, 
The director uses …
[Theme] is shown through …

	Why is this important to an understanding of the theme?
	
	By understanding [theme], the responder can better understand …
Through close examination of [theme], we can identify common issues of …




[bookmark: _Toc181362111]Phase 3, activity 12 – ‘Blackfella Style’ modelled examination practice
Teacher note: this activity will provide students with the opportunity to refine their understanding of the filmic devices used to create/shape meaning in the film, Satellite Boy, through analysis of SATELLITE BOY - Clip: Blackfella Style (0:53). The learning sequences are designed to be completed together as a class as part of the gradual release of responsibility over the following activities.
[bookmark: _Hlk180679303]Student note: the questions below are based on a short scene from the film, Satellite Boy. These questions will help you analyse how meaning is conveyed in the film and have been designed to prepare you for the types of question you may encounter in the upcoming examination. Additional guidance has been provided in the student note for each question to help you write your answer. This guidance will not be included in your final examination. It is only to assist you as you practise your examination skills.
Read the questions for the scene ‘Blackfella Style’ before viewing so you know what you will be analysing in the scene. As you view the scene, take notes to assist you to answer the questions.
Film scene notes
	

	

	

	

	

	

	

	


Answer the following questions using full sentence answers.
Question based on narrative
1. Identify where this scene occurs in the narrative and explain how it contributes to plot and character development. (3 marks)
Student note: this question combines ‘identify’ and ‘explain’ verbs. Spend about 6 minutes on this 3-mark question. Start by briefly identifying the scene's place in the narrative, then explain its importance to plot and character development in 2 to 3 sentences, providing specific examples from the scene. 
Hint: narratives generally follow the structure of introduction, rising action, climax or conflict, and resolution. 
	

	

	

	

	

	

	

	


Question based on visual and audio filmic devices
1. The scene starts with non-diegetic music before moving into the non-diegetic sounds of the bikes riding along the road. Why did the director make this deliberate choice? (3 marks) 
Student note: ‘Why’ has been used as a synonym for explain in this question. This ‘explain’ question requires you to analyse the director's choice. For this 3-mark question, spend about 6 minutes. 
Write 3 to 4 sentences that describe the audio transition, explain its effect on the audience, and link this to the director's intentions.
	

	

	

	

	

	

	

	


Questions based on figurative devices
1. Satellite Boy contains a number of symbols throughout the film, including roads. Discuss how this symbol is used in this scene and one other place in the film. (4 marks)
Student note: this ‘discuss’ question asks you to analyse symbolism. For this 4-mark question, spend about 8 minutes. Write a paragraph that introduces the road symbol, explains its use in the scene, and provide an example from elsewhere in the film. Use specific details to support your analysis.
Aim for 3 to 4 sentences, introducing the symbol and its meaning, and analysing its use in the scene and one other place in the film.
	

	

	

	

	

	

	

	

	

	


Questions based on themes
1. Tradition versus modernity is a key theme represented in this scene. How does the director show this contrast in the scene? 
In your answer, use at least ONE example from this film scene and ONE example from elsewhere in the film. (5 marks)
Student note: this question asks you to analyse representation of the theme. For this 5-mark question, spend about 10 minutes.
Write 1 to 2 paragraphs or 6 to 8 sentences that introduce the theme, analyse its representation in the scene with a specific example, and provide another example from elsewhere in the film. Explain how the director's choices convey this theme.
	

	

	

	

	

	

	

	

	

	

	

	

	

	

	




[bookmark: _Toc181362112]Phase 3, resource 2 – ‘Blackfella Style’ modelled examination practice sample answers
Teacher note: these sample answers are not definitive but rather indicative of the type of response that could be provided. A sample high-range and middle-range answer is provided for each question. These answers can inform the teacher’s own understanding and modelling during the gradual release of responsibility in the modelled, guided and independent examination practice. 
Question based on narrative 
1. Identify where this scene occurs in the narrative and explain how it contributes to plot and character development. (3 marks) 
Sample response – 3 marks
This scene takes place at the rising action of the plot, as Pete and Kalmain begin a challenging journey. This moment develops the connection between these characters as they bond over fixing the bikes and feel excited about beginning their adventure. The dialogue between them as they discuss what being a ‘Blackfella’ means to them shows us they are exploring their identity and connecting to one another. This contributes to character development by educating the audience about their culture.
Sample response – 1 mark
This scene shows the boys fixing their bikes ready to head off on their journey. They are excited to go which you can tell from their faces and the close-ups showing them to be happy about the journey. 
Question based on visual and audio filmic devices 
1. The scene starts with non-diegetic music before moving into the non-diegetic sounds of the bikes riding along the road. Why did the director make this deliberate choice? (3 marks)
Sample response – 3 marks
The director chose to move from non-diegetic music to set the mood as positive and upbeat, then it moves to the sound of the bikes riding along the road and Kalmain and Pete talking. Because the audience can focus on the boy’s conversation, it highlights it as an important moment in the plot, and we learn about what “being a Blackfella” means to Kalmain, as he discusses “going out bush” and using bush medicine and bush tucker. The director did this deliberately to highlight these things as being significant to the characters’ identity and connection to culture.
Sample response – 1 mark
There is no music when the boys are riding because we are supposed to focus on what they’re talking about. The director did this so the music didn’t drown out what the boys are saying.
Questions based on figurative devices 
1. Satellite Boy contains a number of symbols throughout the film, including roads. Discuss how this symbol is used in this scene and one other place in the film. 
Sample response – 4 marks
Roads are used in this scene as a symbol of journeys and change. As the boys start on their journey, the road will take them along to a new place and new discoveries. At other points in the film, such as when Pete sees Dave to ask him the way to town, Dave draws a line in the sand to indicate the road and says “you’ll be there in two days, if you’re lucky.” This is one of many times Pete is guided by his Elders creating images in the sand or dirt, guiding him on his journey and pathway through life.
Sample response – 2 marks
The roads symbolise where the boys are going, which is to the city. They’re trying to save Pete’s home which is the old cinema. This is important to Pete because he wants to live with his mum again. There are lots of roads in the movie because the journey to the city is the main plot of the narrative. 
Question based on themes 
1. Tradition versus modernity is a key theme represented in this scene. How does the director show this contrast in the scene? 
In your answer, use at least ONE example from this film scene and ONE example from elsewhere in the film. (5 marks)
Sample response – 5 marks 
The difficulty of balancing tradition versus modernity is shown in this scene through the image of the boys fixing the bikes by stuffing the tires with native grasses. The grass represents traditional ways and the bikes are the modern element. By combining these, the boys are able to successfully get moving and begin their journey which tells us that tradition and modernity can be combined for positive impacts. In other moments in the film, the contrast between tradition and modernity is shown, such as in the contrast between the mining company and Jagamarra’s views of the value of the land. The scene where the mining company arrive and build a ‘holding pen’ for the equipment on the land Pete considers to be a home is a good example of these contrasting points of view around tradition and modernity.
Sample response – 3 marks
Tradition versus modernity is shown because the boys fix the bikes by stuffing the tyres with grasses. The grass represents the old ways, and the bikes are the modern part. There’s lots of other modern things in the movie that clash with the traditions, like for example the old drive-in theatre, the satellite, the mining company and the old car the kids are jumping on at one point. These examples all show how the traditional and modern are both there in Pete’s world. They clash a lot, but by the end of the movie we realise that they can exist together and both be a part of his identity.
[bookmark: _Toc181362113]
Phase 3, activity 13 – ‘Mysterious Path’ guided examination practice
Teacher note: this activity will provide students with the opportunity to refine their understanding of the filmic devices used to create/shape meaning in the film, Satellite Boy, through analysis of SATELLITE BOY - Clip: Mysterious Path (1:07). As part of a gradual release of responsibility sequence, this examination practice should be completed in a collaborative fashion, either as a whole class or in groups.
Student note: the questions below are based on a short scene from the film, Satellite Boy. These questions will help you analyse how meaning is conveyed in the film and have been designed to prepare you for the types of question you may encounter in the upcoming examination. Additional guidance has been provided in the student note for each question to help you write your answer. This guidance will not be included in your final exam, it is only to assist you as you practise your examination skills.
Read the questions for the scene ‘Mysterious Path’ before viewing so you know what you will be analysing in the scene. As you view the scene, take notes to assist you to answer the questions.
Film scene notes
	

	

	

	

	

	

	

	


Answer the following questions using full sentence answers. 
Questions based on narrative
1. Identify where this scene fits into the narrative and explain how it contributes to the storyline of Satellite Boy. (3 marks)
Student note: this question combines ‘identify’ and ‘explain’ verbs. Spend about 6 minutes on this 3-mark question. Start by identifying where the scene fits in the narrative structure, then explain in 2 to 3 sentences how it contributes to the overall storyline of Satellite Boy, providing specific examples from the scene.
Hint: narratives generally follow the structure of introduction, rising action, climax or conflict, and resolution. 
	

	

	

	

	

	

	

	


Questions based on visual and audio filmic devices
1. Identify one visual device used in this scene and explain how it contributes to building suspense. (3 marks)
Student note: this question asks you to ‘identify’ and ‘explain’. For this 3-mark question, spend about 6 minutes. Write 3 to 4 sentences that identify a specific visual device, describe how it's used in the scene, and explain how it builds suspense. Use specific examples from the scene to support your explanation.
	

	

	

	

	

	

	

	


1. Explain how sound is used in this scene to create an eerie mood. (3 marks)
Student note: this ‘explain’ question focuses on sound use. For this 3-mark question, spend about 6 minutes. Write 3 to 4 sentences that describe the sound devices used, explain how they create an eerie mood, and link this to the overall effect on the audience. Provide specific examples from the scene.
	

	

	

	

	

	

	


Question based on figurative devices
1. In this scene, the viewer is presented with Pete carrying a spear. Discuss why the director of Satellite Boy chose to show the spear in this scene in particular and one other place in the film. (4 marks)
Student note: this ‘discuss’ question asks you to analyse symbolism. For this 4-mark question, spend about 8 minutes. 
Write a paragraph that introduces the spear as a symbol, explains its significance in this scene, and provides an example of its use elsewhere in the film. Use specific details to support your analysis.
	

	

	

	

	

	

	

	

	

	

	

	


Question based on theme
1. The film draws attention to the boys’ connection with Country and Pete’s journey. How is Pete’s changing relationship represented in this scene? (5 marks)
Student note: this question asks you to analyse representation of a theme. For this 5-mark question, spend about 10 minutes. 
Write 1 to 2 paragraphs or 6 to 8 sentences that introduce the theme of connection to Country, analyse how Pete's changing relationship is represented in the scene with specific examples, and explain how the filmmaker's choices convey this theme development.
	

	

	

	

	

	

	

	

	

	

	

	

	

	

	


[bookmark: _Toc181362114][bookmark: _Hlk180748953]Phase 3, resource 3 – ‘Mysterious Path’ guided examination practice sample answers
Teacher note: these sample answers are not definitive but rather indicative of the type of response that could be provided. A sample high-range and middle-range answer is provided for each question. These answers can inform the teacher’s own understanding and modelling during the gradual release of responsibility in the modelled, guided and independent examination practice sequence.
Question based on narrative 
1. Identify where this scene fits into the narrative and explain how it contributes to the storyline of Satellite Boy. (3 marks)
Sample response – 3 marks
This scene is part of the rising action of the narrative, and occurs after Pete and Kalmain realise they are off track and need to find their own ways through the bush. It contributes to the storyline of Satellite Boy by creating tension about whether they will be able to do this on their own and setting challenges in front of them, such as making their way through the mysterious tunnel or cave in this scene.
Sample response – 1 mark
This part of the movie is creepy and scary for the boys, showing this is a major complication in their journey because they are lost. They try to get out but they seem really nervous and scared about being on this mysterious path.
Questions based on visual and audio filmic devices 
Identify one visual device used in this scene and explain how it contributes to building suspense. (3 marks) 
Sample response – 3 marks
The lighting in this scene builds suspense by creating a dim and eerie atmosphere. The path is mostly dark with a little light coming in from cracks above the boys. This builds suspense by showing them exploring the mysterious dark path to find their way making the audience feel nervous for them.
Sample response – 1 mark
The camera angles build suspense. It makes the boys look small. They’re not really small but because of where the camera is they just look small to the audience.
Explain how sound is used in this scene to create an eerie mood. (3 marks) 
Sample response – 3 marks
Voice-over and diegetic sound of wind and breathing is used to create the eerie mood in this scene. The wind and breath sounds show the boys’ nervousness and the isolation of the scene. The voice-over seems like it’s giving guidance on where to go but adds a mysterious dynamic to the scene as well.
Sample response – 1 mark
There’s a sound of wind blowing through the cave which shows that it’s a creepy place. There’s no music either so it makes the wind sounds seem important and that the audience should pay attention to it. The cave would be an eerie place.
Question based on figurative devices 
In this scene, the viewer is presented with Pete carrying a spear. Discuss why the director of Satellite Boy chose to show the spear in this scene in particular and one other place in the film. (4 marks)
Sample response – 4 marks
The spear is an important symbol in the film, representing Pete’s growing sense of connection to Jagamarra and his culture. In this scene he is using the spear to navigate through the mysterious place, helping him both physically and mentally to get through the challenge. In the other scene where he makes the spear, Jagamarra talks about his mother and asks if she is in the Milky Way while Pete makes the spear by the fire, symbolising how this tradition is linked to family and spirituality.
Sample response – 2 marks
In this scene the spear is helpful to Pete because he might need support or protection in this place. The spear also represents his culture and heritage. Jagamarra taught him how to make it in another scene, showing how the spear is part of his family and culture.
Question based on theme 
The film draws attention to the boys’ connection with Country and Pete’s journey. How is Pete’s changing relationship represented in this scene? (5 marks) 
Sample response – 5 marks
This scene shows the boys’ developing connection to Country through Pete and Kalmain’s journey to the city. There are a few moments which show this connection in this scene. One is the symbol of the spear showing his growing understanding of the importance of the traditional ways that Jagamarra has been teaching him. The voice over tells him “Listen! This is your place” which shows that he feels more belonging to Country. Another is how at the end of the scene there are traditional rock paintings or carvings on the wall which show the long tradition of his people having been there before him. Pete’s connection to Country grows stronger through the film.
Sample response – 3 marks
This scene is where Pete and Kalmain are in this mysterious place but they don’t feel that scared because they have a strong connection to the land. The spear and the rock carvings are both traditional parts of Aboriginal culture. They’re in this scene because the director wanted to show how strong Pete’s connection to his culture is. This helps them to be brave on their journey and stay strong. 
[bookmark: _Toc178692528]

[bookmark: _Toc181362115]Core formative task 4 – practice examination
Teacher note: Core formative task 4 – practice examination can be downloaded as a separate document on the Planning, programming and assessing English 7-10 webpage. This task builds on the modelled and guided examination-style activities students have completed earlier in Phase 3.


[bookmark: _Toc181362116]Phase 4 – deepening connections between texts and concepts
The ‘deepening connections between texts and concepts’ phase is centred on extending students’ conceptual understanding. Students investigate the distinctive qualities of picture books and apply this to their own creations. Through this process, students demonstrate their understanding of the connections between texts and the wider world. They develop their understanding of the choices made by the composer to shape meaning. This section of the program would be suitable to complete after students have finalised their examination assessment, and prior to the end of the school year to consolidate learning completed in the first part of the program.
Teaching and learning activities progress from teacher-centred, through guided and collaborative, towards independent application. Students are provided the opportunity to practise responding and composing collaboratively and individually. They are also guided to reflect on the process of learning through reading. 
The core formative tasks in the sequences are designed to occur after the formal assessment task has been completed. These tasks are designed to create a focus for learning at the end of Term 4. The learning in this phase consolidates the understanding of picture books developed through Phase 1 of this program.


[bookmark: _Toc181362117][bookmark: _Toc169692764]Phase 4, activity 1 – features of children’s picture books 
Teacher note: this activity should be used in conjunction with Phase 4 – features of children’s picture books – PowerPoint. You may choose to select particular features to focus on in preparation for students to create their own children’s picture storybook. 
Student note: work through Phase 4 – features of children’s picture books – PowerPoint with your teacher and use this activity to let you explore the activities in more detail. 
Plot
1. Work with a partner to choose examples for each of the 4 types of plot and write them in your English book:
1. cumulative plot
linear plot
episodic plot
circular plot.
Characterisation
1. Choose a character you know well. They could be from a book, a movie, a TV show or a video game. 
1. Describe this character without naming them or where they are from. You may like to focus on their:
1. physical appearance
personality
actions towards others.
1. Swap your description with a partner to see if they can correctly identify the character from your description.
Setting
1. Choose a setting from a text you know well. It could be from a book, a movie, a TV show or a video game. 
1. Describe the setting without giving away any specific details. You may like to focus on:
1. the physical description
how it impacts the senses 
how it makes the character feel.
1. Swap your description with a partner to see if they can correctly identify the setting from your description.
Style
1. Read the passage below and answer the questions in your English book.
He shuddered as the ominous shadow stretched out before him. He gazed upwards as the low hum wound itself into every fragment of his brain. His head thumped incoherently as he stifled the urge to cry out. As dark as the shadow that had momentarily overwhelmed him, a brilliant light flashed out from its core. As it refracted a billion sparkling stars on the setting horizon, Gowaan felt the weight of his body subside. His body alighted and he began to slowly drift towards the sparkling glow. (English curriculum team 2024)
1. What can you identify about the writing style in this example?
What kinds of words and sentences did the author choose to share the story?
Was there any distinctive language, choice of words or sentence construction?
What mood did this create?
What effect might the author be trying to achieve?
Point of view
1. Rewrite the paragraph below to be from a different point of view. You may choose:
1. limited omniscient point of view (describing your actions and thoughts from a perspective outside of your body)
alternating point of view (describing the same space from both your perspective and the perspective of the person sitting next to you)
The ice dripped off my nose as I sat listening intently to the teacher. I shuddered as I looked around to see my classmates rubbing their fingers to bring back their circulation. As I glanced out of the window, I saw the first signs of sleet strike the panes. (English curriculum team 2024)
Tone
Max the mischievous monkey swung through the jungle, searching for his lost treasure with a smile. (English curriculum team 2024)
1. Rewrite the sentence using a:
1. hopeful tone
sympathetic tone
loving tone
humorous tone 
nostalgic tone 


[bookmark: _Toc181362118]Phase 4, activity 2 – illustrations in children’s picture books
Teacher note: ensure students have good understanding of the required vocabulary before completing the cloze activity. It may be necessary to spend extra time on vocabulary depending on class requirements. Students will need to view The Evolution of Children's Book Illustrations: A Journey Through Time (1:01) to complete the evolution over time questions. You may need to pause the video to allow students time to add relevant information to their timeline.
1. Add the following words to the glossary at the back of your English book and write a definition for each in your own words:
1. enduring
1. evoke.
1. Complete the cloze activity below using the words in the table.
Table 53 – cloze words
	Missing word

	illustrations, emotions, evoke, enduring, empathise, attention, read, overshadowing


What makes good picture book illustrations?
Illustrations are key to grabbing a child’s __________ in a book. They help draw the child into the story and engage with the words on the page. They are especially useful for children who are learning to __________ and should therefore be age appropriate. 
__________ should match the story and show what is happening. They should complement the plot line rather than __________ it. This can be done by using attention to detail in the setting and in the pictures of the characters. Good illustrations show __________. Therefore, the detail needs to include lifelike expressions on the faces of characters to show how they are feeling.
Most importantly, illustrations should ___________ emotions. They should make the reader cry, wonder, and __________ with the characters. By connecting with the characters, readers develop a connection to the text. When a connection is made to the text, the storybook becomes __________ – it becomes a book that people remember and refer back to later in life.
The evolution of children’s picture book illustrations
View the YouTube video The Evolution of Children's Book Illustrations: A Journey Through Time (1:01).
Write the important information from the video next to time periods on the timeline below.
Figure 10 – evolution of illustrations timeline

Collaborative research
With a partner, use the information to research a children’s picture book illustrator. Your teacher will assign you someone to research.
Table 54 – children’s picture book illustrators
	Children’s picture book illustrators

	George Cruikshank, John Tenniel, Beatrix Potter, Arthur Rackham, Dr. Seuss, Maurice Sendak, Ezra Jack Keats, Eric Carle, Quentin Blake, Shaun Tan, Oliver Jeffers, Caitlin B. Alexander, Andy Catling, Jeannie Baker.


Use the research plan below to gather your information.
Table 55 – planning research
	Points to research 
	Research information

	Illustrator’s name
	

	Cultural background
	

	Time period of illustrations
	

	Books they have illustrated
	

	Style of illustrations – distinctive features
	

	An example of an illustration with annotations of style features
	

	Who might like this style of illustration
	




[bookmark: _Toc181362119]Phase 4, activity 3 – identifying features of a text
Teacher note: this activity for developing strategic readers is adapted from page 168 of Closing the Reading Gap (Quigley 2020). Teachers should gather a collection of children’s picture books prior to this activity. These could be purchased by the English department or sourced from the school or local libraries. It could also be a good opportunity for an excursion to the local library. You may like to find out which students have been to the library or have library cards prior to an excursion.
1. In your pair, read the picture book – you may like to read it to each other or silently.
1. Complete a 6-word summary about the book.
	


1. Complete the table below about your book in as much detail as possible.
Table 56 – features of a children’s picture book
	Features of a children’s picture book
	Response using examples from the text

	What does the front cover suggest the book might be about? 
	

	Who are the main characters in the book?
	

	From which point of view is the book written?
	

	Where is the book set? 
	

	What is the main message of the story?
	

	What writing style has been used? 
	

	Can you identify some specific language features the book uses? (dialogue, sentence types and structures, vocabulary, punctuation, figurative language)
	

	What is the font size of the text? Is it the same throughout?
	

	What is the average number of words on each page? 
	

	What colours has the illustrator used and does this impact how the story is received?
	

	Have any symbols been used and what do they represent? 
	




[bookmark: _Toc181362120]Phase 4, activity 4 – themes
1. Re-read the book you were given. Tick off the theme(s) your book has in the second column of the table below. Explain how it is represented in the third column. If it does not have the theme, leave the row blank. If your book has a theme that is not listed in the table, write it in the row at the bottom of the table.
Table 57 – themes in children’s picture books
	Themes that are common in picture books
	In my book
	How it is represented

	Never give up in the face of failure
	
	

	Curiosity helps us understand how things work
	
	

	Resilience comes from persistence and courage
	
	

	Be proud of who you are
	
	

	Celebrate diversity and inclusivity
	
	

	Do not let peer pressure influence who you are
	
	

	Your past does not determine who you are now
	
	

	Behaviour is a decision you make
	
	

	We all have the power to make a difference
	
	

	Negotiation can lead to change 
	
	

	It is okay to be different
	
	

	Beauty is only skin deep
	
	

	Regulating emotions leads to better decision-making
	
	

	
	
	


Which theme do you think is the most important in your book? Explain why.
	

	

	

	

	




[bookmark: _Toc181362121]Phase 4, activity 5 – my cultural diversity
Everyone has a culture that is unique to themselves and their family. Sometimes, however, we don’t quite realise how unique we are.
1. Complete the table below about your own context. If it does not apply to you, leave it blank.
Table 58 – personal culture
	Aspect of culture
	Examples from my context

	Language spoken at home
	

	Religious beliefs
	

	Where you live
	

	Holidays you celebrate
	

	Special rituals or ceremonies you participate in
	

	Sports you are involved in
	

	Foods you eat (a special dish that is unique to you)
	

	Pastimes (hobbies)
	

	Clothing, jewellery or body adornments unique to your context
	

	Things you are not allowed to do that other people can
	

	Particular rules you have to follow
	

	The ‘boss’ in your family
	

	Values – ways of thinking about or doing things (honesty, hard work)
	


2. Why do you think it is important to share culture? In your response, reflect on both your own personal context and that of others.
	

	

	

	

	

	

	


[bookmark: _Toc181362122]Phase 4, resource 1 – using the SEEC model to build vocabulary
Teacher note: you may like to print out a copy of The Queanbeyan Age article Indigenous languages celebrated in bilingual books to assist student understanding and allow them to annotate onto the document. The SEEC model outlined by Quigley (2018:139) is an explicit vocabulary teaching strategy standing for: select, explain, explore, consolidate. Further detail has been provided in Pre-reading resource 4 – preparing classroom routines.
Student note: as you read the article Indigenous languages celebrated in bilingual books, you may find words with which you are unfamiliar. So you can access the meaning of the text, you will first need to understand the vocabulary. One way to explore unfamiliar vocabulary is to try the SEEC model. You can use an online dictionary to help you. 
1. Select any unfamiliar vocabulary from the article.
1. Use the table below to Explain and Explore the words.
1. Consolidate the vocabulary by using it in discussion and writing.
Table 59 – sample ‘Explain and Explore’ steps from the SEEC model 
	[bookmark: _Hlk180743548]Step
	Word

	Say
Split the word into syllables.
	ple – thor – a 


	Write
Write the word in full.
	plethora

	Define
Use an online dictionary to help you.
Start your definition with phrases such as: ‘If you are …‘ or ‘If something is … ‘
	Plethora is when there is a large amount of something.

	Demonstrate
Explain synonyms and antonyms of the word.
	Synonyms – abundance, excess, too many, surplus
Antonyms – insufficient, not enough, lack of

	Clarify
Use some examples and non-examples of the word in a sentence to clarify understanding.
To create a non-example:
choose an antonym of your focus word
write a sentence with the antonym
substitute your focus word for the antonym.
	Example – There was a plethora of people waiting outside the free ticket office.
Non-example – There was a lack of people waiting outside the free ticket office.





[bookmark: _Toc181362123]Phase 4, activity 6 – comprehending the ideas in the article
Teacher note: this activity should be used in conjunction with the article Indigenous languages celebrated in bilingual books. 
The following words from the article Indigenous languages celebrated in bilingual books are ones that you may not have encountered previously. 
1. Identify 2 words from the list that you do not know their meaning.
Table 60 – difficult words in the article
	Difficult words in the article

	bilingual, adorning, established, invaluable, integrate, contemplate, revitalisation, ambassador


Use the ‘Explain and Explore’ steps from the SEEC model to explore the meanings. 
Table 61 – ‘Explain and Explore’ steps from the SEEC model
	Step
	Word 1
	Word 2

	Say
Split the word into syllables
	
	

	Write
Write the word in full.
	
	

	Define
Use an online dictionary to help you.
Start your definition with phrases such as: ‘If you are …‘ or ‘If something is … ‘
	
	

	Demonstrate
Explain synonyms and antonyms of the word.
	 
	

	Clarify
Use some examples and non-examples of the word in a sentence to clarify understanding.
To create a non-example:
choose an antonym of your focus word
write a sentence with the antonym
substitute your focus word for the antonym.
	
	


Find one person who has a different word and find out its meaning.
Complete the questions about the article in your English book. Remember to use full sentences in your responses.
1. What are the titles of the 2 bilingual books mentioned in the article?
1. What is the storyline of the book ‘Bagan, barra barra, mirriwarr (The Boys Who Found Their Way)’?
1. How long has Vincentia High School taught Dhurga language lessons, and what role do the classes play in the community?
1. According to Jonathan Hill, what are the potential benefits of these bilingual books for local primary schools?
1. Jessica Mauboy, an Indigenous Literacy Foundation ambassador, will launch the books. Why are stories important to her? 



[bookmark: _Toc181362124]Phase 4, resource 2 – children’s books that share cultural diversity
The texts below are some examples of books that share cultural diversity. This is not an exhaustive list, rather an example of just a few books that present diverse cultures. It is recommended that teachers access some of these (or other) books to use as model texts for the remainder of this phase. 
Table 62 – children’s picture books that share cultural diversity
	Title
	Author and illustrator
	Depicted culture 

	A Different Pond 
	Bao Phi and Thi Bui
	Vietnamese culture

	All I want for Christmas is Rain
	Cori Brooke and Megan Forward
	Remote and rural families

	Aunty's Wedding
	Miranda Tapsell and Joshua Tyler Illustrated by Samantha Fry
	Tiwi Island culture 

	Boy
	Phil Cummings and Shane Devries
	Deafness and disability

	Fry Bread: A Native American Family Story 
	Kevin Noble Maillard and 
Illustrated by Juana Martinez-Neal
	Native American culture

	Huus Yuu?
	Rose Evans and Brianna Stephens
	Norf’k Island culture and language

	I Karwhar!
	Rose Evans and Brianna Stephens
	Norf’k Island culture and language

	Maddi's Fridge 
	Lois Brandt and Vin Vogel
	Socioeconomic difference

	Our Flag, Our Story: The Torres Strait Islander Flag
	Bernard Namok Jnr, Thomas Mayo and Tori-Jay Mordey
	Torres Strait Islander history and culture

	The Lost Girl 
	Ambelin Kwaymullina and Leanne Tobin 
	Traditional Aboriginal kinship groups

	Took the Children Away
	Archie Roach and Ruby Hunter
	Aboriginal culture and the Stolen Generations





[bookmark: _Toc181362125]Core formative task 5 – children’s picture book 
Teacher note: templates for planning have been provided for this activity. However, if students have digital access, they may wish to use an online tool for text creation such as: 
· Canva 
· Digital Learning Selector’s Writing scaffolds (Imaginative)
· Digital Learning Selector’s Storyboarding template.
The following plot diagrams can be accessed for this activity: Plot diagram option A – student resource (PDF 264 KB), Plot diagram option B– student resource (PDF 200 KB) or Plot diagram slideshow – teacher resource (PPTX 837 KB).
Student note: Core formative task 5 requires you to create your own children's picture book for Year 2 students (approximately 7 to 8 years old). Your book should be 10 to 12 pages in length. You may like to use Canva to create your book.
1. Before you create your book, you will need to do some planning. Use the planning tool below to map your ideas.
Table 63 – planning tool
	Feature of a children’s picture book
	Planning ideas

	Cultural or diverse topic of book
	

	Title of book
	

	Front cover – What will I put on it?
	

	Characters – Who is the main protagonist?
	

	Point of view
	

	Setting
	

	Theme or message of the story
	

	Minimum of 3 language features (dialogue, sentence types and structures, vocabulary, punctuation, figurative language)
	

	Approximate number of words on each page and font size 
	

	Minimum of 3 visual features I will use (colour, facial expressions, framing, symbols, salience)
	


A children’s story usually has between 2 and 3 characters. Create a character profile for your characters.
Table 64 – character profile
	Character
	Profile (what they look like, things they do, things they say)
	How will I illustrate them?

	
	
	

	
	
	


Complete a plot diagram for the main events of your story. Remember you are sharing your story about culture or diversity. You can use the Digital Learning Selector’s Writing scaffolds (Imaginative), the template below, or a structure you usually use in class.
Figure 11 – plot diagram
[image: Empty plot diagram for student use.]
Storyboard your book indicating what you will put on each page of your picture book. You can use the Digital Learning Selector’s Storyboarding template or the one below.
Table 65 – storyboard
	Page on the left
	Page on the right 

	
	

	
	

	
	

	
	

	
	


Use your storyboard to create your picture book.



[bookmark: _Toc181362126]Phase 4, activity 7 – refining writing checklist 
Teacher note: the language features provided have been extracted from the English K–10 Syllabus – Stage 1 and would be appropriate for teaching and learning sequences for the target audience of this task.
1. When you have completed your narrative and plan for illustrations, you should use the checklist provided to ensure you have refined and edited your work. Tick off the second column if you have used the feature in your picture book.
Swap your work with a peer and ask them to complete the third column to ensure you have included all the correct refinements. 
Table 66 – language features to refine writing
	Language features
	I have used this in my book
	Peer has seen this in my book

	Understanding and connecting sentences
Identify pronouns linked to nouns within and across sentences and/or paragraphs
	
	

	Understanding whole text
Identify how creative visual features are used to expand meaning
	
	

	Text features
Select and use a range of conjunctions to create cohesive texts
	
	

	Text features
Use appropriate tense across a text
	
	

	Sentence-level grammar
Write compound sentences using coordinating conjunctions
	
	

	Sentence-level grammar
Use action, saying, relating and sensing verbs to add detail and precision to writing
	
	

	Punctuation
Use punctuation, including question marks and exclamation marks, accurately and for effect
	
	

	Punctuation
Use quotation marks for simple dialogue
	
	


Check if you can add any of these into your work.


[bookmark: _Toc181362127]Phase 4, resource 3 – providing constructive feedback 
Teacher note: the teacher should set parameters for students prior to them providing feedback. In particular, creating a picture book is a personal task and students may be particularly sensitive to negative feedback. It is essential that students understand that constructive feedback is aimed at improving work, not implying that it is ‘bad’.
Peer feedback is only effective when it is positive and trustworthy. We can create trust in our feedback by basing it on the success criteria for our task. 
Stars and stairs: you will identify 3 stars and 3 stairs for a peer’s storybook. ‘Stars’ are where the work has met the success criteria. ‘Stairs’ are steps to help the author meet the success criteria. 
Rules of peer feedback
All feedback must be directly related to the success criteria. Comments such as ‘I like it!’ are nice, but not valuable feedback to effect improvement. 
Feedback must be tangible and actionable. ‘Good work’ or ‘I don’t get it’ are unclear – make direct statements on what has met the success criteria and clear actions for the author to meet the success criteria in all areas. 
Use respectful language. Our classrooms are a place where everyone belongs, and our feedback needs to reflect this. 
Sentence starters – stars
The use of colour helps me understand ...
The story is clear because you ...
Your approach to … was effective because ...
Using … made it easy to understand your message because ...
Sentence starters – stairs 
You could strengthen this by ...
Including … could make this clearer because ...
One area for improvement could be ...
Consider using … to ...
[bookmark: _Toc181362128]Phase 4, activity 8 – self-reflection on my composition 
1. Use the 3D reflection scaffold to plan a short reflection (200 to 250 words) about the creation of your book explaining:
1. how you used visual devices to complement the narrative
1. how you conveyed your chosen theme through both visuals and text
1. how you tried to position your audience and create an emotional response to your cultural or diverse story
1. how you incorporated grammar opportunities in your story.
Table 67 – 3D reflection scaffold
	Dimension
	Actions
	Reflection planning

	Describe
	Outline the text
Provide details – date, time, place, composer, audience, context, purpose
	

	Disclose
	Use the first-person pronoun to explain your thoughts, feelings and ideas 
Use specific examples of features to fully explain point of view
	

	Decision
	Use the first-person pronoun to outline how your thinking and learning has been affected
	


2. Write your reflection in full below
	

	

	

	

	

	

	

	

	

	

	

	




[bookmark: _Toc181362129]Phase 4, activity 9 – grammar in context 
Teacher note: this activity is designed to prepare students to identify opportunities for teaching grammar suitable for Stage 1 students, in their own and peers’ work.
1. As a class, look at the sample page from Took the Children Away by Archie Roach and Ruby Hunter.
Figure 12 – page 7 of Took the Children Away
[image: Image from page 7 of 'Took the Children Away' featuring a beige-coloured, patterned background. The middle of the image features the following 4 lines of text written in black font: 
This story's right this story's true
I would not tell lies to you
Like the promises they did not keep
And how they fenced us in like sheep
At the bottom of the image, there is  an outline drawing of a person dressed in a traditional outfit reflective of their culture.]
1. Brainstorm the different grammatical features you can identify on this page. You may like to find an example of:
1. apostrophes
capitalisation
contractions
first person
collective pronouns.
1. Identify the following figurative language devices in the text:
1. an example of rhyme
an example of simile.
1. Pick 2 of the grammatical features or figurative language devices you’ve identified. In the table below, fill out the information you would need to know about the grammatical feature or figurative language device in order to teach it to a primary school student.
Table 68 – teaching information
	What you need to know
	Feature or device 1
	Feature or device 2

	Name – what is the feature or device?
	
	

	Definition – What is it used for?
	
	

	Example – Where is it used in the text?
	
	

	Second example – Where it is used in another part of the picture book?
	
	

	Author choice – Why do you think the author has chosen to use the feature?
	
	

	Your own example – Can you write your own example using the identified feature?
	
	





[bookmark: _Toc181362130]Phase 4, activity 10 – sample teacher support document 
Teacher note: this document has been created to use as a model for Core formative task 6 – children’s picture book teacher support. Explain to students that it is a document that teachers use to support their teaching of a particular book. Students should annotate stylistic and language features on the document, while examining the style and tone of the document. This sample is 554 words in length and would be at the maximum word count for the task.
This is an example of a teacher support document for Stage 1 teachers for Took the Children Away by Archie Roach and Ruby Hunter.
1. Read the sample teacher support document.
1. Identify and annotate examples of:
1. formal language that gives a professional tone
instructional verbs – words that tell the teacher what to do.
Table 69 – sample support document for teachers
	Resource feature
	Teacher support for Took the Children Away by Archie Roach and Ruby Hunter

	Text title and author
	Took the Children Away by Archie Roach and Ruby Hunter.

	Plot summary
	The children’s picture book, Took the Children Away, shares the story of the Stolen Generations in a non-confronting way. It is an adaptation of Archie Roach’s song of the same name created to interest a younger audience. The combination of the narrative of children being removed from their families with the vivid illustrations helps young children understand the story of child removal.

	Theme(s)
	This picture book addresses themes associated with loss, connection to land and culture, belonging and historical injustice. 

	Diverse experiences and culture
	This book addresses Aboriginal culture and diversity and provides emotive insight into the lives of others. It is also a good representation for Aboriginal students of seeing one’s own culture in books.

	Visual storytelling device 
	Colour palette – the choice of colours used in the illustration on page 20 is a good opportunity to understand why particular colours are used in illustrations. 
Ask students to look at the image and tell you what they can see. Ask them what colours stand out to them. Point out to students the 3 main colours of the image – black, red and yellow. Give students a page with a rectangle on it and ask them to draw the colours (black, red and yellow) of the picture in their correct place in the rectangle. Show students an image of the Aboriginal flag and get them to make comparisons between their coloured-in picture and the flag. Students should have a colour representation of the flag in their drawing. Discuss why you think the illustrator may have used these colours.

	Language feature 1
	Similes – page 7 of the book uses a simile ‘… they fenced us in like sheep.’
Ask students to draw a picture of sheep inside a fence. Next, ask them to write 3 words that describe how the sheep may be feeling. Prompt students to consider who they think is being fenced in like sheep – who are the ‘us’? Students make predictions about who are the ‘us’ based on the front cover and blurb. Ask students to think about their picture and feeling words and make connections to how Aboriginal peoples might feel about being kept inside a fence. The teacher can ask students, ‘Why do you think the author used this simile on the first page of their book?’ Student responses may talk about feeling ‘trapped’ or ‘not being allowed to go where you want’. Assist the students to see the connections of the language feature with the story of the Stolen Generations.

	Language feature 2
	Contractions – page 7 uses the contraction of ‘story’s’
Explain that ‘story’s’ is a contraction – when 2 words are joined together. Ask students to try and work out what the 2 words are (story and is). Write the 2 words on the board. Explain that when we take out a letter and join 2 words, we replace the missing letter(s) with an apostrophe. Cross out the ‘i’ and write an apostrophe above it. Rewrite the word ‘story’s’ below it to show how it becomes one word. Find some more examples from the narrative to practise changing contractions into 2 words. Provide some examples of words and phrases that can be made into contractions for students to apply their knowledge. For example: ‘He is’, ‘The child is afraid’ and ‘The car is coming’. Revisit this rule when other examples are found in the narrative.





[bookmark: _Toc181362131]Core formative task 6 – children’s picture book teacher support
Teacher note: students should be supported through this task to consolidate knowledge and understanding of the literacy opportunities that are available when reading children’s picture books. This task requires students to demonstrate knowledge by ‘becoming the teacher’. Teachers should use their professional judgment, based on their understanding of individual student capabilities and the specific classroom context, to determine whether to include all elements of this task. 
Create a teacher support document of a classmate's picture book for inclusion in a primary teachers' publication, Brilliant Books: A Teacher's Guide to Children's Literature. The teacher support will overview the book's narrative, themes, visual devices and language features. It will provide suggestions for teaching grammar in the classroom setting.
Preparing to write your teacher support document
1. Swap your children’s picture book with a classmate.
2. Review Phase 4, resource 3 – providing constructive feedback prior to completing your peer feedback. This will remind you about how to complete the ‘stars and stairs’ activity.
3. Read the book carefully and complete the peer feedback table below. 
Table 70 – peer feedback
	[bookmark: _Hlk180746980]Element
	Example in picture book
	Stars
	Stairs

	Narrative plot structure 
	
	
	

	Themes and cultural or diverse experiences represented
	
	
	

	Use of visual devices, for example:
framing
colour
symbolism
	
	
	

	Language features used. For example:
capitalisation
contractions
rhyme
direct dialogue
figurative language
	
	
	


Planning to write your teacher support document
4. Brainstorm ideas for your teacher support document in the table below.
Table 71 – planning table
	Things to consider
	Planning ideas

	What is the purpose of this teacher support document?
	

	Who will be reading it? What tone and language are appropriate to the audience?
	

	What is the book about? (plot summary)
	

	What is the main theme? What diverse experience or culture is being shown?
	

	What is one visual storytelling device you will focus on? Why is it effective?
	

	What are the 2 language features you will focus on in your teacher support document? 
	


5. Complete the teacher support document below, using Phase 4, activity 10 – sample teacher support document as a guide. Your document should be between 200 to 500 words in length. 
6. Use the provided sentence stems (starters) from the table below to construct your sentences. 
Table 72 – teacher support document template
	Resource feature
	Teacher support for 

	Text title and author
	

	Plot summary
	

	Theme(s)
	

	Diverse experiences and culture
	

	Visual storytelling device 
	

	Language feature 1
	

	Language feature 2
	


Sentence stems (starters)
Use the sentences starters below if you need help in starting your sentences.
Table 73 – sentence stems (starters)
	Sentence stems (starters)
	
	

	The picture book explores the journey of a ... 
	The unique elements of this picture book include ... 
	The symbolism of … represents ...

	This picture book is about ... 
	The author uses colour to ...
	The picture book uses …

	The narrative structure of the book is ... 
	The use of …, particularly on page ... 
	Language, such as …, can be used to teach …

	The book explores the cultural experiences of …
	The predominant colours of the text are ... 
	The illustrator uses symbols such as … to …





[bookmark: _Toc181362132]Phase 4, activity 11 – reflecting on reading 
Now that you have reached the end of Year 8, it is a good time to reflect on your reading journey so far. The table below is a generalisation of reading milestones, and you may have reached some milestones earlier or later than indicated. 
1. Read the information in the table below.
1. Complete the final column with your own personal experiences. You may need to check with caregivers or family members to confirm your early progress.
Table 74 – reflecting on reading
	Stage and approximate age
	Reading milestones
	My experiences

	Baby (0 to 12 months)
	Reach for soft covered or board books
Look at and touch pictures in books
Respond to being read a storybook by making sounds
Help turn pages
	

	Toddler (1 to 2 years)
	Look at pictures and name familiar items
Answer questions about what they see in a book
Recognise the cover of favourite book
Say words from favourite books
Pretend to read by turning pages and making up stories
	

	Preschool (3 to 4 years)
	Know how to hold a book
Know which way to turn pages
Retell stories or particular lines
Recognise some letters from the alphabet
Match some sounds to letters
Recognise own name
	

	Kindergarten (5 years)
	Match letters to the sounds they make
Match words they hear to words they see on the page 
Sound out simple words 
Retell a story in order and predict its ending 
Ask and answer questions about the book
	

	Stage 1 (6 to 7 years)
	Learn spelling rules 
Recognise sight words 
Sound out and use images to read unfamiliar words 
Make connections to personal experiences and other stories they have read
	

	Stage 2 (8 to 10 years)
	Read more difficult words 
Read for different purposes 
Identify the main themes
Compare and contrast information from different texts 
Use evidence from a text to answer questions
	

	Stage 3 (10 to 12 years)
	Recognise figurative language such as similes and metaphors
Expand vocabulary 
Read independently
Read more challenging texts 
	

	Stage 4 (12 to 14 years)
	Increase reading speed 
Understand the themes of novels 
Recognise imagery and symbolism 
Understand character and plot development 
Use evidence from texts to support analysis
	


7. 
Write a reflection of 150 to 200 words about your reading journey so far. Consider the following in your reflection:
1. How did your reading journey start? Were you exposed to books and reading at a young age?
How did your reading progress develop through primary school?
Where are your reading skills are at the moment?
How do you feel about reading in general?
Has your attitude towards reading changed during Year 8?
	

	

	

	

	

	

	



[bookmark: _Toc181362133]Phase 5 – engaging critically and creatively with model texts
The ‘engaging critically and creatively with model texts’ phase is centred on students’ exploration and experimentation with model texts and creating their own texts. Students investigate the ways in which a composer uses codes and conventions for effect. They respond critically and creatively to texts. They use modelled, guided and independent learning structures to explore how composers position the readers’ response at text, sentence and word levels. 
Students experiment with language features, syntax and vocabulary during low stakes writing exercises where they will receive peer and teacher feedback in order to deepen understanding and skills. The teacher works with students to build skills in monitoring and planning so that they can edit and refine their work. This phase has been integrated within other phases of this program.
.

[bookmark: _Toc181362134]Phase 6 – preparing the assessment task
[bookmark: _Toc152254595][bookmark: _Toc156556357][bookmark: _Toc156805574][bookmark: _Toc159593270]The ‘preparing the assessment task’ phase is centred on supporting students to complete the formal assessment. The structure enables students to submit a response that best represents their learning. Students engage in a recursive compositional process involving planning, monitoring, revising and reflecting. This supports student ownership of the responses they compose. 
The phase supports both the experimentation within formative tasks and the preparation for the formal assessment. The strategies are not meant to be completed consecutively, nor are they a checklist. They should be introduced when required, running concurrently within the other phases and adapted to suit students’ needs and interests. Some may take a few minutes in a once-off lesson, others will need to be repeated. Some may require an entire lesson. 
The teacher recognises students’ prior understanding of assessment practices but should use this phase as an opportunity to deepen awareness of aspects that may have challenged students during the preparation of other assessment tasks. These may include understanding instructions, being aware of the demands of marking criteria, or using samples to improve their response.


[bookmark: _Toc143512031][bookmark: _Toc181362135]Phase 6, resource 1 – directional verbs
Student note: the table below contains definitions of the verbs you are most likely to encounter in an examination. However, sometimes a synonym of the verb is used instead. A great reflective activity for you to do would be to look up synonyms for the verbs.
1. Use the table below to help you to understand what a question is asking you to do. For example, the verb ‘identify’ is quite straightforward as you simply need to find an example from the text. However, the verb ‘evaluate’ is a higher order verb which is asking you to think deeply and critically and to make a judgement.
Table 75 – directional verbs
	Verb
	Syllabus glossary definition and example
	Sample question

	Identify
	Recognise and name
	Identify ONE filmic device from the film.
This instruction is asking you to find (recognise) and name a filmic device.

	Describe
	Provide characteristics and features
	Describe the use of lighting in the scene.
This instruction is asking you to detail the characteristics of the lighting used, such as its intensity, colour and direction, in the specific scene mentioned.

	Explain
	Relate cause and effect; make the relationships between things evident; provide why and/or how
	Explain how the director uses camera angles to create tension in the chase sequence.
This instruction is asking you to provide a link between the camera angles used and the resulting tension. 'Explain' questions usually need you to provide specific examples from the film to support your ideas.

	Analyse
	Identify components and the relationship between them; draw out and relate implications
	How does the use of non-diegetic sound contribute to the overall mood of the film?
Although the verb 'analyse' is not used in this question, the word 'how' indicates that it is an analysis question. You are being asked to identify specific instances of non-diegetic sound and explain their relationship to the film's mood.

	Justify
	Support an argument or conclusion
	In your opinion, why does the filmmaker use frequent close-up shots of the protagonist?
While the verb 'justify' is not used, you are being asked to state an opinion. You will need to provide evidence from the film to support your interpretation of the filmmaker's choice.


[bookmark: _Toc143512032]

[bookmark: _Toc181362136]Phase 6, activity 1 – synonyms for ‘shows’
Student note: the table below is an example of how you might explore synonyms (or different ways of saying the same word). However, be careful when using synonyms as sometimes they might not match your intent. For example, ‘The artwork communicates that a range of devices were used.’ The insertion of the synonym ‘communicates’, as opposed to ‘shows’, does not quite work. You could say, ‘The artwork illustrates that a range of devices were used.’
1. Research and fill in the missing definitions for each synonym for ‘shows’ at the end of this table below, ensuring they relate to how the word can be used in film analysis.
2. Create a sentence for each synonym, demonstrating its use in describing a filmic device, narrative stage or thematic concern, similar to the examples provided in the completed rows.
Table 76 – synonyms for ‘shows’
	Synonym
	Definition
	Used in a sentence

	Communicates
	To share information, thoughts, or feelings with others.
	In the film, the director effectively communicates themes of isolation through the use of wide shots.

	Demonstrates
	‘Show by example.’ (NESA’s English K–10 Syllabus Glossary)
	The film demonstrates the consequences of climate change through its dystopian setting.

	Describes
	‘Provide characteristics and features.’ (NESA’s English K–10 Syllabus Glossary)
	The director describes the urban landscape through a series of sweeping aerial shots.

	Emphasises
	To highlight or give special importance to a point, idea or object.
	The repeated use of red in the mise-en-scène emphasises the theme of passion and danger.

	Evokes
	To awaken or bring forth a strong emotion or sensory experience for the reader.
	The haunting score evokes a sense of impending doom throughout the thriller.

	Expresses
	To show or tell others thoughts, feelings or wants in a clear and understandable manner.
	The actor's performance expresses the character's inner turmoil without dialogue.

	Highlights
	To draw attention to the most important aspects of something.
	The director's use of slow motion highlights the pivotal moment of the protagonist's decision.

	Illuminates
	To make something clearer, more visible or easier to understand.
	The flashback sequence illuminates the motivations behind the antagonist's actions.

	Illustrates
	To create a clear image of an idea or situation. This helps the reader or the audience to better understand an idea, character, event or situation in a text. This can be achieved in visual texts and in written texts.
	The montage illustrates the passage of time and the character's growing expertise.

	Orients
	
	

	Portrays
	
	

	Proves
	
	

	Provokes
	
	

	Represents
	
	

	Reveals
	
	

	Supports
	
	

	Unveils
	
	


[bookmark: _Toc143512033][bookmark: _Toc181362137]Phase 6, resource 2 – linking words or phrases
Teacher note: the transition word table below is adapted from The Writing Rope: A Framework for Explicit Writing Instruction in All Subjects by Joan Sedita. Copyright © 2023 by Paul H. Brookes Publishing Co., Inc. All rights reserved.
Use this table to help you to vary your sentence structure. Any of these linking words can be used to form complex and compound sentences.
Table 77 – linking words or phrases
	Transition type
	Possible words or phrases

	To show comparison
	similarly, likewise, as well as, compared to, correspondingly, equally

	To show contrast
	but, however, although, even if, on the other hand, while, yet

	Ordering and sequencing
	first, firstly, second, after, next, lastly, finally, later,

	Adding a new idea
	also, besides, furthermore, nevertheless, likewise, moreover

	Cause and effect
	because, such as, so, as a result, consequently, therefore, despite, ergo

	Concluding
	finally, in short, to sum up, in other words, ultimately, overall

	Providing examples
	an illustration of this, for instance, for example, case in point

	Repeating or reinforcing
	by the same token, above all, once again, in addition, as well as, likewise


[bookmark: _Toc143512035]

[bookmark: _Toc181362138]Phase 6, resource 3 – responding to unseen questions
Student note: when answering unseen questions, it is important that you consider the number of marks that the question has been allocated. For example, if a question is allocated 2 marks, you should not spend longer than 3 to 4 minutes on that question. Use the mark allocation to determine how much time to spend on your answer. The mark value should also inform how much evidence you need to include in your answer.
Use the advice provided in the table below as a guide when responding to unseen questions.
Table 78 – responding to unseen questions
	Mark allocation
	Time
	Evidence

	1 mark
	1 to 2 minutes maximum.
	For a 1-mark question, you will not need to write more than one sentence. A 1-mark question will usually ask you to identify something.

	2 marks
	3 to 4 minutes maximum.
	Your answer shouldn’t be more than 2 to 3 sentences for a 2-mark question. For 2 marks, your answer should do 2 separate things. You should be able to tell what those things are based on the words of the question. For example, you could be asked to provide an explanation and support your answer with a piece of evidence from the text.

	3 marks
	Approximately 6 minutes.
	A 3-mark question will require a response that is around 3 to 4 sentences long. The question may have 2 clearly identifiable parts that need answering and it is important that you answer both parts. For a 3-mark question, you should make at least one direct reference to the text. You may also be required to identify, describe or explain a language feature.

	4–5 marks
	Between 8 to 10 minutes. This will depend on the marks allocated to the question. Aim to spend approximately 2 minutes per mark.
	4- and 5-mark questions should be responded to in the form of a paragraph. The answer should have a clear topic sentence that directly engages with the key words of the question. Your paragraph should include multiple well-selected examples that support the answer to the question. You should use technical language and metalanguage (language forms, features and structures) in your discussion of the text.

	6 marks and above
	12 minutes or more. Aim for approximately 2 minutes per mark.
	You are required to write a series of comprehensive paragraphs. Your response should start with a well-developed thesis that clearly aligns to the question’s requirements. Each paragraph should explore an idea related to the question. Each paragraph should include carefully selected examples that support your thesis. You may need to use contextual evidence. You should use technical language and metalanguage (language forms, features and structures) in your analysis of the text. The length of your response should be determined by the number of marks allocated and the amount of space given to you on the page.


[bookmark: _Toc169692778]
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Teacher note: this activity should be completed after students have completed their examination. Students should be issued with the marking guidelines and annotated work samples from Examination – The camera never lies to complete this activity. Guide students to critically assess their performance against these criteria using the skills they have developed in self-marking from Phase 3, resource 3 – ‘Mysterious Path’ guided examination practice sample answers, encouraging honest self-reflection. Work through each question’s marking criteria and sample response as a class, pausing between each to allow students to complete their self-analysis. 
Instructions
1. As a class, read through the marking criteria and annotated sample responses from the examination. Remember that the sample responses are not the only answer! Each sample is one possible answer. Your answer may be different, but it should demonstrate the same detail, length and type of content.
As you finish exploring each question as a class, pause to fill out what you did well (areas of strength) and what you could have done better (areas for improvement) in the table below. Be honest with yourself!
Table 79 – areas of strength and improvement
	Question (mark)
	Your mark
	Areas of strengths 
	Areas for improvement

	1
(3 marks)
	
	
	

	2
(3 marks)
	
	
	

	3
(3 marks)
	
	
	

	4
(4 marks)
	
	
	

	5
(7 marks)
	
	
	


Now that you have looked at each question individually, take a minute to think about your answers overall. Can you see any patterns in the strengths and improvements? Have you noticed things like length of response, specific terms, examples to support or greater detail? Add them to the table below. 
Table 80 – overall reflection on the examination
	Things I did well
	Where to next

	
	

	
	

	
	


Based on your reflection above, it's time to create your personalised plan for future examinations. What specific actions could you take to improve your performance? Consider study devices, time management during the exam, or ways to enhance your film analysis skills. For each point, start with a verb to make your plan more action oriented. For example, instead of ‘Study more,’ you might write ‘Create flashcards for key film terms’ or ‘Practise writing timed responses.’
Fill in the table below with at least 5 specific strategies you'll implement, each beginning with a verb. List them in order of priority, with the most crucial improvements at the top. Remember, this plan is your roadmap for growth, so make it detailed and achievable!
Table 81 – personalised plan for future examinations
	Priority
	What will I do differently next time?

	1
	

	2
	

	3
	

	4
	

	5
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