
English Stage 4 (Year 8) – core formative tasks
8.1 – ‘Knowing the rules to break the rules’
This document contains the core formative tasks that accompany the teaching and learning program, ‘Knowing the rules to break the rules’ – Year 8, Term 1.

Contents
About this resource	3
Purpose of resource	3
Target audience	3
When and how to use	4
Opportunities for collaboration	4
Knowing the rules to break the rules – core formative tasks	5
Core formative task 1 – manipulating poetry	6
Relevant resources	7
Core formative task 2 – related song and analysis	8
Relevant resources	9
Core formative task 3 – analytical paragraph	10
Relevant resources	11
Core formative task 4 – poem appropriation and peer feedback	13
Relevant resources	14
Core formative task 5 – annotating student-composed poem	16
Relevant resources	17
The English curriculum 7–12 team	18
Share your experiences	18
Support and alignment	18
References	20



Updating the table of contents
Want to update the table? Have you added content to the document and noticed the page numbers have changed? As you add content to this report, you can update the table of contents to accurately reflect the page numbers within the resource. To update the table:
· Right click on the table and select ‘Update table of contents’ (in the browser version) or ‘Update field’ (in the desktop app). In the browser version, it will automatically update the entire table.
· In the desktop app, you will then need to select ‘Update entire table’. Your table numbers should then update to reflect your changes.

[bookmark: _Toc202440809]About this resource
This core formative tasks booklet has been developed to assist teachers in NSW Department of Education schools to create and deliver assessment practices that are contextualised to their classroom. It is designed as an example of how the English K–10 Syllabus (NESA 2022) could be used in programming and assessment practice.
[bookmark: _Toc202440810]Purpose of resource
[bookmark: _Toc145666033]This core formative tasks booklet is not a standalone resource and aligns with the following support materials for the program ‘Knowing the rules to break the rules’:
· Assessment resources: Assessment – 8.1
· Programming resources: Program – 8.1
· Resources and activities support in Word: Resources and activities – 8.1; Core texts – 8.1
· Resources and activities in PowerPoint: Phase 1 – writing imaginatively – 8.1; Phases 4 and 5 – writing analytically – 8.1; Phase 3 – text annotations – Barrett Browning – 8.1; Phase 4 – text annotations – Blake – 8.1; Phase 2 – text annotations – Tempest – ‘Niece’ – 8.1; Phase 3 – text annotations – Tempest – ‘Pond’ – 8.1; Phase 4 – text annotations – ‘Tempest’ – Thirteen – 8.1
· Scope and sequence: Year 8.
All documents associated with this resource can be found on the Planning, programming and assessing English 7–10 webpage.
This resource is intended to support teachers to provide a model of syllabus-aligned programming and assessment practice.
[bookmark: _Toc202440811]Target audience
The core formative tasks are intended to guide interpretation of the syllabus and provide a model of syllabus-aligned assessment practice. The content provided is educative and is intended to support the teacher and their practice as they design assessment tasks for their students. The structure and content is influenced by the department’s Effective assessment practices – a guide for teachers and leaders and the Strengthening assessment advice. The tasks provided also align with NESA’s Assessment Principles and their advice on Formative Assessment. These tasks provide opportunities for teachers to gather evidence about student achievement in relation to syllabus outcomes.
[bookmark: _Toc202440812]When and how to use
The core formative tasks are intended to guide students as they gradually work towards their formal assessment for the program, ‘Knowing the rules to break the rules’. Students will develop an understanding of the ways composers use and experiment with the forms and features of poetry to express ideas and position readers and transfer these understandings to their own poetic compositions. The core formative tasks are written specifically about the core texts. If different poems are selected for study, the core formative tasks could serve as a model for the design of formative tasks aligned to your chosen texts.
The tasks have been created to allow entry points for students across a range of abilities. Each core formative task focuses on one or more of the key skills needed to successfully complete the formal assessment.
Teacher note: the text in the blue feature boxes are instructions for the classroom teacher engaging with the resource. This is to be deleted by the teacher before issuing the core formative tasks to students.
[bookmark: _Toc147228334][bookmark: _Toc151622425][bookmark: _Toc178859077][bookmark: _Toc202440813]Opportunities for collaboration
The English 7–10 programs overview page provides an outline of some of the ways the core formative tasks can be used with colleagues.
[bookmark: _Toc178859078]

[bookmark: _Toc202440814]Knowing the rules to break the rules – core formative tasks
Teacher note: a short description of each task is provided. This description is written in plain language. If the tasks are modified, the description should include a clear outline of the audience, purpose and context of the task. This helps students and teachers plan for the style, form and the necessary language, forms and features required.
Supplementary information can be provided later in the document or listed within the ‘Relevant resources’ heading provided for each task. This reduces the cognitive load experienced while using the overviews and provides easy reference points for teachers as they navigate the multiple documents connected to this program.
The tasks provided align with the Department of Education’s Effective assessment advice, NESA’s Assessment Principles as well as NESA’s advice on Formative Assessment. These provide clear opportunities for teachers to gather evidence about student achievement in relation to syllabus outcomes.
In this program, students will engage with a variety of poems, with a specific focus on style, perspective and context, and how intertextuality with older texts and traditions can enrich meaning. The formal assessment is a poetry composition and reflection based on the core texts.
The core formative tasks build student capacity to demonstrate their understanding in the formal assessment task. This includes manipulating poetry, researching related texts, writing analytically, appropriating poems and annotating poems.


[bookmark: _Toc202440815]Core formative task 1 – manipulating poetry
Teacher note: Core formative task 1 – manipulating poetry can be found in Phase 1. Relevant activities and resources can be found below.
This task is designed to engage students with poetic language features, language manipulation and reflective writing through the use of the OULIPO poetry formula. Students will apply this technique to ‘For my Niece’ by Kae Tempest, encouraging creative thinking and critical analysis of poetry.
1. [bookmark: _Toc172122768][bookmark: _Toc178859082]Students revise the concept of OULIPO poetry and the N+7 technique.
2. Students manipulate the poem ‘For my Niece’ by Kae Tempest by
identifying and highlighting each noun in the poem
finding each noun in the dictionary and locating the word 7 nouns away
replacing the original nouns with the new nouns found.
Students refine their manipulated poems by
1. reading through their poems to check for understanding
adjusting words to make the poem meaningful, referring to the PowerPoint Phase 1 – writing imaginatively – 8.1
creating a final copy of their poem, either typed or neatly handwritten.
Students complete the reflection process by
1. completing a pros and cons T-chart using a suitable graphic organiser
writing a reflection using the provided scaffold and prompts
proofreading and editing their reflections.
Students submit their poems and reflections for teacher feedback.
[bookmark: _Toc202440816]Relevant resources
· Core formative task 1 – manipulating poetry
· Core text 1 – ‘For my Niece’ by Kae Tempest
· Phase 1 – writing imaginatively – 8.1 (PowerPoint)
Teacher note: this core formative task draws on the following content points.
EN4-RVL-01
· Reading, viewing and listening for meaning – explain how the use of language forms and features in texts might create multiple meanings
EN4-URA-01
· Code and convention – understand how language forms, features and structures, in a variety of texts, vary according to context, purpose and audience, and demonstrate this understanding through written, spoken, visual and multimodal responses
EN4-ECA-01
· Word-level language – make vocabulary choices that draw on, or contribute to, stylistic features of writing and influence meaning
Note: bold outcome content is not addressed in this task.
English K–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2022.


[bookmark: _Toc202440817]Core formative task 2 – related song and analysis
Teacher note: Core formative task 2 – related song and analysis can be found in Phase 2. It is designed to engage students in comparative analysis between texts – using a poem and a contemporary song –to develop their analytical writing skills and understanding of intertextuality. Relevant activities and resources can be found below.
Consider providing students with a selection of songs to choose from or suggesting artists to search. Ensure students understand the importance of proper citation when using song lyrics.
1. Students select a contemporary song (written in the last 20 years) that connects with Core text 2 – ‘How Do I Love Thee? (Sonnet 43)’ by Elizabeth Barrett Browning by
1. considering themes, style, purpose, imagery, symbols or point of view
1. saving or copying the lyrics into their book or a document.
1. Students complete the planning scaffold by
1. filling in details about their chosen song
explaining their reason for selection
providing a brief summary of the song
identifying themes, mood and language devices
noting connections and differences to the poem.
1. Students structure their analysis by
1. using the provided writing scaffold
1. referring to class notes and annotations of the poem
1. practising analytical writing skills and use of noun groups
1. selecting relevant textual evidence from both texts
1. aiming for approximately 200 to 300 words in their response.
1. Students refine their analysis by
1. writing in the third person
1. maintaining objectivity
1. using evidence to support claims
1. organising their writing clearly using the TEEL scaffold.
1. Students submit their reflection and a copy of their chosen song lyrics to the teacher.
[bookmark: _Toc202440818]Relevant resources
Core formative task 2 – related song and analysis
Core text 2 – ‘How Do I Love Thee? (Sonnet 43)’ by Elizabeth Barrett Browning
Teacher note: this core formative task draws on the following content points.
EN4-RVL-01
· Reading, viewing and listening for meaning – explore the main ideas and thematic concerns posed by a text for meaning
EN4-URC-01
· Intertextuality – analyse how texts can draw on elements of other texts to enrich meaning
English K–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2022.


[bookmark: _Toc202440819]Core formative task 3 – analytical paragraph
Teacher note: Core formative task 3 – analytical paragraph can be found in Phase 3. It is designed to prepare students for their formal assessment through the practice of analytical writing skills, focusing on how poets use language forms and features to enhance meaning and engagement. Relevant activities and resources can be found below.
1. Students identify the demands of the question by
1. clarifying key words in the question
1. brainstorming responses using the provided table
1. considering language forms and features that create a powerful voice in Core text 3 – ‘On Clapton Pond at Dawn’ by Kae Tempest
1. examining how performance elements contribute to the voice
1. focusing on how language features represent the concept of love.
Students plan their response by
1. reviewing their work on Core text 2 – ‘How Do I Love Thee? (Sonnet 43)’ by Elizabeth Barrett Browning
1. referring to annotations, classwork and paragraph scaffolds
1. considering the modelled response for ideas.
Students structure their analytical paragraph by
1. using the provided writing scaffold
1. referring to class notes and poem annotations
1. selecting relevant textual evidence from the poem
1. organising evidence in a logical order
1. aiming for approximately 150 to 250 words in their response.
Students draft their paragraph by
1. addressing the question directly
1. discussing the writer’s purpose
1. considering historical or cultural contexts
1. using evidence to support claims
1. analysing language forms and features
1. identifying the tone(s) created.
Students refine their work by
1. focusing on clarity, coherence and evidence
1. reviewing argument flow and overall coherence
1. sharing their writing with peers or the teacher for constructive feedback.
[bookmark: _Toc202440820]Relevant resources
Core formative task 3 – analytical paragraph
Core text 3 – ‘On Clapton Pond at Dawn’ by Kae Tempest
Core text 2 – ‘How Do I Love Thee? (Sonnet 43)’ by Elizabeth Barrett Browning
Phase 3, activity 11 – comparison table
· Phase 3 – text annotations – Tempest – Pond – 8.1 (PowerPoint)
Teacher note: this core formative task draws on the following content points.
EN4-RVL-01
· Reading, viewing and listening for meaning – explore the main ideas and thematic concerns posed by a text for meaning
EN4-URA-01
· Code and convention – understand how language forms, features and structures, in a variety of texts, vary according to context, purpose and audience, and demonstrate this understanding through written, spoken, visual and multimodal responses
Note: bold outcome content is not addressed in this task.
English K–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2022.


[bookmark: _Toc202440821][bookmark: _Hlk179984176]Core formative task 4 – poem appropriation and peer feedback
Teacher note: Core formative task 4 – poem appropriation and peer feedback can be found in Phase 4. It is designed to engage students in appropriating a poem and providing peer feedback, developing their understanding of intertextuality and poetic language features. Relevant activities and resources can be found below.
1. [bookmark: _Hlk179984446]Students review Core text 4 – ‘The Echoing Green’ by William Blake by
1. revisiting their annotations and notes
familiarising themselves with the poem’s topic, form and language features.
Students compare their thoughts on youth and age with Blake’s by
1. mapping their ideas against Blake’s poem using the provided scaffold in Core formative task 4 – poem appropriation and peer feedback
considering points of agreement, disagreement or different perspectives.
Students begin their appropriation by
1. using the provided scaffold in Core formative task 4 – poem appropriation and peer feedback to compare their ideas with Blake’s
identifying similarities and differences in their perspectives.
Students develop the ‘how’ of their poem by
1. examining Blake’s language forms and features
considering how to appropriate these elements for their own poem
deciding on imagery, emotive language, symbols and structure.
Students write their poem by
1. drafting an initial version
refining and experimenting with their writing
potentially changing order, expanding or contracting stanzas
adding new details, images or language features
giving their appropriation a title.
Students engage in peer feedback by
1. sharing their appropriation with a partner
using the provided scaffold in Core formative task 4 – poem appropriation and peer feedback to offer feedback and reflection
focusing on ideas, words and images, form and structure, modern updates and feeling and creativity
exchanging feedback sheets and considering how to improve their writing.
[bookmark: _Toc202440822]Relevant resources
· Core formative task 4 – poem appropriation and peer feedback
· Core text 4 – ‘The Echoing Green’ by William Blake
· Core text 5 – ‘Thirteen’ by Kae Tempest
· Core text 6 – ‘The boy Tiresias’ by Kae Tempest
· Phase 2, resource 2 – intertextuality
· Phase 4 – text annotations – Blake – 8.1 (PowerPoint)
Teacher note: this core formative task draws on the following content points.
EN4-URA-01
· Code and convention – analyse how texts can draw on the codes and conventions of a range of modes and media to shape new meanings, and demonstrate this understanding in own texts
EN4-URC-01
· Intertextuality – analyse how texts can draw on elements of other texts to enrich meaning
· Intertextuality – understand how and why texts can be adapted, appropriated or transformed for different contexts, purposes and audiences, and experiment with adaptations, appropriations and transformations in own work
Note: bold outcome content is not addressed in this task.
English K–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2022.


[bookmark: _Toc202440823][bookmark: _Hlk179984796]Core formative task 5 – annotating student-composed poem
Teacher note: Core formative task 5 – annotating student-composed poem can be found in Phase 5. It is designed to prepare students for the reflective component of the formal assessment task, supporting their ability to analyse their own poetry composition. It acts as an initial planning outline for the reflective component. Relevant activities and resources can be found below.
Ensure students have access to all relevant resources and activities, particularly those from Phase 2 introducing the formal assessment task.
1. Students select a draft poem from those written during the program.
Students identify the language features of their poem by
1. referring to the glossary of poetic terms created in the PowerPoint Phase 1 – writing imaginatively – 8.1
1. marking specific examples of language features used in their poem.
Students identify and annotate parts of their poem that use or break the rules by
1. reviewing the rules of poetry in Phase 5, activity 1 – following the rules of poetry
marking instances where they’ve followed or deviated from these rules
explaining their reasons for following or breaking specific rules.
Students identify and annotate related poems that have inspired their creative composition by
1. referring to poems studied in class
noting specific influences from these poems on their own work.
Students annotate reasons for their compositional choices by
1. explaining why they used certain language features
1. discussing how their choices relate to the poem’s theme or purpose
1. reflecting on the impact of their choices on the reader.
[bookmark: _Toc202440824]Relevant resources
· Core formative task 5 – annotating student-composed poem
· Core text 1 – ‘For my Niece’ by Kae Tempest
· Core text 5 – ‘Thirteen’ by Kae Tempest
· Core text 6 – ‘The boy Tiresias’ by Kae Tempest
· Phase 1 – writing imaginatively – 8.1 (PowerPoint)
· Phase 5, activity 1 – following the rules of poetry
Teacher note: this core formative task draws on the following content points.
EN4-ECB-01
· Planning, monitoring and revising – engage with the features and structures of model texts to plan and consider implications for own text creation
· Planning, monitoring and revising – plan a logical sequence of arguments or ideas, and set goals at conceptual, whole text and paragraph levels
English K–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2022.
[bookmark: _Toc178859083]

[bookmark: _Toc202440825]The English curriculum 7–12 team
[bookmark: _Toc151622434][bookmark: _Toc178859084]The English curriculum 7–12 team provides support for the delivery of the English curriculum 7–12 in NSW Department of Education high schools. If you have any questions regarding the use of material available or would like additional support, please contact the English curriculum team by emailing English.curriculum@det.nsw.edu.au.
[bookmark: _Toc202440826]Share your experiences
If you use the core formative tasks in your faculty and school context, reach out to the English curriculum team. We would love English teams from across NSW to share snapshots of their practice and how this resource has been used in their unique context as part of our ‘Voices from the Classroom’ section of the English curriculum 7–12 newsletter. Send submissions to English.curriculum@det.nsw.edu.au.
[bookmark: _Toc151622435][bookmark: _Toc178859085][bookmark: _Toc202440827]Support and alignment
Alignment to system priorities and/or needs: this resource is evidence-based, as outlined below and supports English curriculum leaders to advance equitable outcomes, opportunities and experiences for their students. It also provides guidance that enhances the delivery of outstanding leadership and supports the planning of explicit teaching practices as per the goals of the Plan for NSW Public Education. It is an example of Universal Design for Learning and aligns to the School Excellence Policy. It is designed to support school and curriculum leaders as they plan syllabus implementation. It can be used during the design and delivery of collaborative curriculum planning, monitoring and evaluation.
Alignment to the School Excellence Framework: this resource supports the School Excellence Framework element of assessment (formative assessment, summative assessment, student engagement).
Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 5.1.2, 5.2.2, 5.3.2.
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage. This includes the Classroom assessment advice 7–10. For summative assessment tasks, the Assessment task advice 7–10 webpage is available.
Consulted with: subject matter experts from Curriculum and Reform, Strategic Delivery and Literacy and Numeracy teams.
Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with a disability and/or additional needs and High potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage. This includes the Inclusion and differentiation advice 7–10 webpage.
NSW Syllabus: English K–10 Syllabus (NESA 2022)
Syllabus outcomes: EN4-RVL-01, EN4-URA-01, EN4-URC-01, EN4-ECA-01, EN4-ECB-01
Author: English curriculum 7–12 team
Publisher: State of NSW, Department of Education
Resource: core formative tasks booklet
Related resources: further resources to support English Stage 4 can be found at Planning, programming and assessing English 7–10.
Professional Learning: relevant Professional Learning is available on the English curriculum 7–10 professional learning SharePoint page (DoE staff only) and through the English curriculum professional learning calendar.
Creation date: 8 April 2024
Remediation date: 5 February 2025
Review date: 5 February 2027
Rights: © State of New South Wales, Department of Education
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