

[bookmark: _Hlk148085229]Visual Arts Stage 5 – sample unit
Architextures
This resource is a sample unit for Stage 5. It provides an example of one way to approach programming for the Visual Arts 7–10 Syllabus (2024) course and aims to ‘develop visual arts knowledge, understanding and skills to become thoughtful and informed visual arts practitioners’. In this unit, students investigate the Artworld concepts and their relationships through the structural and contemporary viewpoints and make material and conceptual choices to make artworks that represent ideas about the world to audiences.
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[bookmark: _Toc224111605]Overview
Description: the lesson sequences and activities in this unit are designed to support students to investigate how artists use the world as a source of ideas and subject matter to represent meaning in artworks. Students explore the artistic practices of Dennis Golding, Mylyn Nguyen and Yang Yongliang, who explore complex ideas about place through representations of real and imagined built environments. In their art making, students explore and apply aspects of these artists’ practices to inform a site investigation which they use to gather source material. They apply a range of art making techniques to experiment with and process their source material, progressing towards a resolved artwork that communicates their experience of the world to audiences. 
Duration: this unit is designed to be completed over a period of approximately 12 weeks (30 hours) and can be adapted to suit the school context.
Explicit teaching: Explicit teaching strategies have been embedded throughout this unit. Learning intentions and success criteria have been provided to demonstrate how they may be written. They are carefully designed using syllabus outcomes and content. Learning intentions and success criteria are both an explicit teaching and formative assessment strategy.
Assessment: students are provided with regular formative assessment opportunities as they document their process of refining preliminary and experimental art making to create an artwork. They construct a critical and historical response to selected artists’ works.
Consulted with: Secondary Curriculum subject matter experts, Secondary Curriculum Aboriginal Education Advisor and Visual Arts teachers at Broken Hill and Willyama High Schools.
Creation date: 16 December 2025


[bookmark: _Toc112681290][bookmark: _Toc224111606]Outcomes
A student:
VA5-AMC-01 makes and refines artworks to represent different ideas informed by an understanding of Artworld concepts and their relationships*
VA5-AMV-01 applies and evaluates Viewpoints to refine artistic intent and represent meaning in artworks
VA5 AMP-01 selects and applies aspects of Practice to represent points of view in a body of work
VA5-CHC-01 analyses and interprets Artworld concepts and their relationships in Art critical and historical studies*
VA5-CHV-01 interprets meaning and significance of artworks and the artworld using Viewpoints
VA5-CHP-01 investigates and interprets aspects of Practice to represent Art critical and historical perspectives
* Outcome assessed in sample assessment task
Visual Arts 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
[bookmark: _Toc224111607]Support resources
This sample unit aligns with the following support materials:
Sample assessment task – ‘Architextures’
PowerPoint resource – ‘Architextures’
[bookmark: _Toc176766679]All resources associated with this unit can be downloaded from the Visual Arts 7–10 (2024) webpage of Planning, programming and assessing Creative Arts 7–10.
[bookmark: _Toc224111608]Teacher notes
[bookmark: _Hlk222209629]PowerPoint resource – ‘Architextures’: this resource is designed as an essential companion document for the unit of work. It contains information, student activities and teaching tools to further unpack the material covered in each learning sequence and can be downloaded from the website and edited by the teacher. This resource also includes student work samples, and art making samples from teacher workshops. 
Some slides have been developed for students to work into directly as a digital Visual Arts diary. Teachers should review each activity and make adjustments suitable to their context.
Self-evaluation and peer feedback protocols for Art making and Art critical and historical studies are included in Appendix 1. These should be introduced as a regular classroom procedure and used as necessary throughout the unit as students develop their art making and writing practice.
Visual Arts diary: this resource supports students to use their Visual Arts diary to complete activities related to Art making and Art critical and historical studies. Examples of Visual Arts diary layouts, sketches and annotations are included in the PowerPoint resource. Unless otherwise indicated, students use their Visual Arts diary to complete all activities. Teachers should use the Visual Arts diary to provide feedback and formative assessment throughout this unit. 
Differentiation and adjustments: suggested differentiation adjustments are included in teacher notes throughout in this unit. All activities can be further scaffolded to suit individual school contexts and student need. 
Explicit teaching: this resource supports the department’s focus on Explicit teaching. Further resources can be found on the department’s Leading explicit teaching webpage.


Refer to Inclusive Practice resources to access evidence-based practice resources for schools to support students with disability and additional needs. 
Refer to the Differentiation Adjustment Tool for ideas on how to make adjustments to meet the specific learning needs of high potential and gifted students.


[bookmark: _Toc224111609]Learning sequence 1 – the world around us
Teacher note: the ‘Learning sequence 1 – the world around us’ section of the PowerPoint resource – ‘Architextures’ should be used to support Learning sequence 1. Sample responses are included in the slide notes.
In this learning sequence, students are introduced to the unit theme and items for assessment. They begin to consider the world around them as a source of ideas and subject matter for art making and virtually explore the features and qualities of built environments in their local area. They are introduced to the 3 focus artists for this unit: Mylyn Nguyen, Dennis Golding and Yang Yongliang.
The duration of this learning sequence is approximately 5 hours. 
Table 1 – Learning sequence 1 – the world around us
	Outcomes and content
	Teaching and learning activities

	Outcomes
VA5-AMC-01 makes and refines artworks to represent different ideas informed by an understanding of Artworld concepts and their relationships
VA5-CHC-01 analyses and interprets Artworld concepts and their relationships in Art critical and historical studies
Content
Art making: Artworld concepts
Investigate and compare how artists use art forms, materials and approaches to represent meaning, and apply to own art making with increasing autonomy
Investigate the world as a source of ideas and subject matter to represent meaning in artworks
Investigate and select subject matter and ideas to represent personal, symbolic, cultural or critical meanings when making artworks
Art making: Viewpoints – Structural
Evaluate how the choice of material, physical and symbolic aspects of artworks communicates meaning to audiences and apply this understanding to own art making
Art critical and historical studies: Artworld concepts
Investigate and interpret the roles and work of artists, including groups of artists in different times, places and contexts
Interpret how and why artists’ choices inform their representation of ideas and intentions in their artworks
Analyse different forms of artworks, considering the role and function of their representational properties
Explain how and why artworks are intentionally constructed to convey meaning for audiences
Interpret how the world is a source of ideas and interests for artists in art making
Explain and justify the roles and functions of audiences in different times, places and contexts
Art critical and historical studies: Viewpoints – Structural
Investigate how artworks represent systems of signs, symbols, codes and forms of visual and/or multisensory language to structure and communicate meanings
Art critical and historical practice
Investigate and interpret the role and work of artworld practitioners, with a focus on how their intentions evolve in relation to artworks, audiences and the world
Research and explain the value and significance of artistic practices, conventions and procedures that are informed by different times, places and cultures
	Learning intentions
We are learning to:
explore the world as a source of ideas as an artist
investigate how and why artists represent built environments in different contexts
think about how materials, ideas and symbols in artworks represent meaning for audiences.
Success criteria
I can:
consider and document personal experiences and connections to buildings and built environments
describe components of an artwork and interpret how they communicate the artist’s ideas about the world
assess and explain how effectively materials, ideas or symbols can represent meaning.
Activity 1.1 – where you are
Access slide 1.1(a).
Introduce the unit by giving an overview of what students will do. The bold text on this slide refers to the 2 components of the assessment task – a written response and an art making response.
Access slides 1.1(b) to 1.1(d).
Provide the definition for the built environment on slide 1.1(b). Use the questions and prompts on slide 1.1(c) to guide a discussion with students about the classification and characteristics of their community, and the different kinds of built environment features they can identify in their local community.
Use the tables on slide 1.1(d) to record ideas from the discussion. Students could complete this activity in their Visual Arts diaries or a common set of notes could be taken on the slide and provided to students after the lesson.
Access slides 1.1(e) to 1.1(h).
Teacher note: use the links provided below to add an image of the Dennis Golding and Yang Yongliang artworks to these slides:
· Dennis Golding – Cast In Cast Out | Artspace
· Cast in cast out: recasting fragments of memory | Museum of Sydney
· Yang Yongliang 杨泳梁 – The Falls, (2022) | Artsy
· Yang Yongliang – The Falls (2022) (7:00) | Sullivan+Strumpf
Discuss the 3 questions used as prompts on each slide. Students record answers about each of the 3 focus artworks, starting a body of evidence about each work that they add to throughout this unit. Sample responses and discussion prompts are included in the notes of slides 1.1(e), 1.1(f) and 1.1(g). A sample diary page including student response is provided on slide 1.1(h).
Teacher note: strategies to support student learning in this activity could include:
· teacher modelling responses to the first slide, providing guidance to complete the second slide and then students completing the third slide independently
· a class discussion with answers recorded for all students to refer to
· a think-pair-share model, with students collaborating and sharing their responses.
Activity 1.2 – postcode bingo
Access slides 1.2(a) to 1.2(c).
In this activity, students investigate the world around us as a source of ideas for art making. Continuing on from the discussion about local built environment features and categories on slides 1.1(c) and 1.1(d), students use online platforms to collect example images to demonstrate various built environment categories. 
Students work through the activity, using online platforms to collect images from their local area for each category. Definitions for each category are included in the slide notes. On slide 1.2(c), students reflect on their top 2 images.
Teacher note: students should use PowerPoint to access the slides to complete this activity. This activity could be completed individually or in groups. Differentiation suggestions include reducing or extending the number of examples to be completed, asking for examples from the same category (for example, 3 different styles of residences) or creating new categories to suit the needs and interests of students.
Activity 1.3 – drawing practice
Access slides 1.3(a) to 1.3(c). 
[bookmark: _Hlk222218667]Students select one image from the ‘postcode bingo’ activity. Use the prompts on the slide to guide student drawing practice and add the ‘key detail’ notes as an annotation. Students use the self-evaluation and peer feedback – art making protocols in Appendix 1 to exchange supportive feedback. Sample Visual Arts diary pages are provided on slide 1.3(b).
Teacher note: the links in Appendix 4 – additional artwork references could be used to access examples of drawing practice by artists Liz Steel, Robert Venturi and Trevor Dickinson to inform student drawing in this activity.
A self-evaluation and peer feedback model is used throughout this unit using the protocols in Appendix 1. The timings indicated on these slides are suggestions only and should be adjusted to the activity and class context. Teachers could choose to model or guide students through this process for the first exchange to clearly establish classroom procedures for self-evaluation and peer feedback.
Activity 1.4 – 3 focus artists
Use the Artworld concepts posters to revise and check for student understanding of the 4 artworld concepts.
Access slides 1.4(a) to 1.4(d).
Students use the artworld concepts questions on slide 1.4(a) to make notes on each of the 3 focus artists. Sample responses are included in the notes of each slide. 
Teacher note: when presenting this activity, it is suggested to use a modelled–guided–independent structure for the 3 artist examples. Questions should be selected and/or modified to suit local contexts.
Activity 1.5 – carrying traces
Teacher note: this activity is used to reinforce and deepen student understanding of the focus artists. By making a detailed drawing of one of the focus artworks, they identify key features of the artwork and consider how this contributes to its meaning.
Access slides 1.5(a). 
Students select one of the 3 focus artworks and follow the prompts to complete a drawing activity that promotes close observation and reflection. Sample student drawings are provided on slide 1.5(b).
Teacher note: the self-evaluation and peer feedback – Art making protocols in Appendix 1 could be used here for students to exchange feedback on their drawings.
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Teacher note: the ‘Learning sequence 2 – site investigations and Dennis Golding case study’ section of the PowerPoint resource – ‘Architextures’ should be used to support Learning sequence 2. Sample responses are included in the slide notes.
In this learning sequence, students consider the ways artists explore, document and represent sites in their art making practice. They plan and complete a site investigation to collect and create source material for their own art making. They complete an analysis of Dennis Golding’s artwork Cast In Cast Out, constructing a paragraph response.
The duration of this learning sequence is approximately 6 hours.
Table 2 – Learning sequence 2 – site investigations and Dennis Golding case study
	Outcomes and content
	Teaching and learning activities

	Outcomes
VA5-AMC-01 makes and refines artworks to represent different ideas informed by an understanding of Artworld concepts and their relationships
VA5-CHC-01 analyses and interprets Artworld concepts and their relationships in Art critical and historical studies
VA5-CHV-01 interprets meaning and significance of artworks and the artworld using Viewpoints
Content
Art making: Artworld concepts
Adopt the role of the artist to make artworks that represent points of view about the world
Examine how artists represent intentions, ideas and interests to inform own art making
Investigate the ways artworks represent artists’ intentions and ideas to audiences in art making
Investigate the world as a source of ideas and subject matter to represent meaning in artworks
Art making practice
Research, document, justify and apply ideas about own intentions, choices and actions as artists in the Visual Arts diary
Investigate, invent, adapt and apply a range of strategies when selecting materials, techniques and procedures to represent ideas about the world and refine a body of work
Create written texts to reflect on and justify intentions, choices and actions in art making
Art critical and historical studies: Artworld concepts
Respond to the significance and contribution of artists in different cultures and contexts, including Aboriginal and Torres Strait Islander Artists
Respond to representations of Cultural identity, Spirituality and connections to Country and/or Place in artworks by Aboriginal and/or Torres Strait Islander Artists
Explain and justify how and why artists represent the world in different times and places in artworks
Explain and justify the roles and functions of audiences in different times, places and contexts
Art critical and historical studies: Viewpoints – Structural
Investigate how artworks represent systems of signs, symbols, codes and forms of visual and/or multisensory language to structure and communicate meanings
Interpret and explain how artworld practitioners and audiences decode and understand artworks as images or texts at different times, cultures or contexts
Respond to ways Aboriginal and/or Torres Strait Islander artists reflect symbols and signs in artworks to communicate and sustain meaning over time
Examine art critical and historical accounts to understand the significance of artworks as systems of symbolic communication
Art critical and historical studies: Viewpoints – Contemporary
Respond to ways Aboriginal and/or Torres Strait Islander artists challenge, critique or reimagine accepted narratives, lived experiences and relationships
Art critical and historical practice
Interpret artworks using different viewpoints to explain the meaning and intentions of artists, artworld practitioners and artworks
Read and analyse art critical interpretations and art historical explanations of artworks
Create written texts to represent intentions, choices and actions as an art critic and art historian
	Learning intentions
We are learning to:
investigate the world as a source of ideas and subject matter to represent meaning in artworks
respond to ways Aboriginal and/or Torres Strait Islander artists reimagine accepted narratives and lived experiences
use subject-specific language to communicate and represent Artworld concepts and Viewpoints.
Success criteria
I can:
conduct a site investigation to create and collect source material for art making
explain how Dennis Golding reimagines ideas and experiences through his art making choices
describe and explain Dennis Golding’s practice using the structural viewpoint.
Activity 2.1 – documenting like an artist
Access slides 2.1(a) to 2.1(i).
Refer to the diagram on slide 2.1(a) to revise student understanding of relationships between Artworld concepts and highlight the 3 relationships identified (artist–world, artwork–world, artist–audience).
Introduce the activity using the notes and diagram on slide 2.1(b). Students access the artwork images and note-making scaffold on slides 2.1(c) to 2.1(i) and select 2 artworks to complete the activity – an artwork by one of the focus artists and an artwork from the ARTEXPRESS Virtual galleries. Students use the hyperlinks on each slide to access information about the artwork and answer the 4 questions. Students compare and share notes on the 3 focus artists, continuing to develop their body of evidence about these artist’s practice.
Teacher note: students should use PowerPoint to access the slides and hyperlinks to complete this activity. Differentiation suggestions include increasing or reducing the number of slides to be completed or using a teacher modelled– guided–independent model to work through the examples with students.
Additional examples from ARTEXPRESS could be substituted and a selection of works is provided in Appendix 3 of the PowerPoint resource – ‘Architextures’.
Activity 2.2 – site investigations
Teacher note: this activity should be completed over multiple sessions. The activities on slides 2.2(a) to 2.2(d) should be used for planning and preparation. Teachers will need to determine the location, scheduling and risk assessment associated with any site investigation.
Access slide 2.2(a) to 2.2(d). 
Use the learning map on slide 2.2(a) to contextualise learning for the rest of the unit. Explain that students will conduct a site investigation to collect source material that represents the qualities of a particular place. They will then use a range of art making techniques to experiment with and process this source material, informed by the practices of other artists. Finally, they resolve their experimental art making into a work or series of works for assessment and resolve their artwork analysis into an extended response for assessment.
In their Visual Arts diaries, students complete the activity on slide 2.2(b) to begin planning for art making. They identify a site, consider what they already know about it, what they want to communicate to audiences, what kind of source material they will need and how they will collect it.
Students access slides 2.2(c) and 2.2(d). 
They select source material and art making techniques to explore in their site investigation. Students create their own checklist of source material and documentary techniques to work through during their site investigation. Refer to the ‘tips’ on slide 2.2(d) to reinforce for students that they should set their intention before collecting source material, making field notes/annotations during their site investigation to record their choices and actions. 
Students work through their checklists to collect source material. 
Teacher note: it is recommended that students use at least 2 documentary techniques to ensure that they have a variety of source material to use in the following activities. For example, a combination of field sketches and photographs.
Activity 2.3 – debrief on site investigation
Access slides 2.3(a) to 2.3(d).
Lead a discussion with students on their site investigation experience. Students use the rose–bud–thorn scaffold on slide 2.3(a) to record their reflections on their experience and the documentary material they collected.
Students begin to review and assess their documentary material. They select their ‘top 5’ items to become ‘artefacts’ that they use as source material for art making. Students complete the activity on slide 2.3(b) to annotate their top 5 artefacts and begin to plan how they will use this material. Students use the self-evaluation and peer feedback – art making protocols in Appendix 1 to exchange ideas and feedback to support each other’s planning.
Teacher note: sample Visual Arts diary pages are provided on slides 2.3(d) and 2.3(e).
Activity 2.4 – Cast In Cast Out – Dennis Golding
Access slide 2.4(a).
Use a think-pair-share format for students to recall and revise their prior knowledge of this artwork from Learning Sequence 1. Provide access to the 2 exhibition websites for students to use as reference material for this activity:
Cast In Cast Out | Dennis Golding – a short account of the artwork from the artist’s website, from its first exhibition in 2020 at Artspace, where Dennis Golding was awarded the NSW Visual Arts Emerging Fellowship (VAEF). This website includes a video interview that could be shown to provide context for this artwork.
Cast in cast out: recasting fragments of memory – a curatorial essay from a later exhibition in 2024 at the Museum of Sydney.
Access slides 2.4(b) and 2.4(c).
Teacher note: this part of the activity could be supported by the structural viewpoint page of the Viewpoints – posters resource.
Use slide 2.4(b) to revise student understanding of the structural viewpoint. Students identify features in Cast In Cast Out that demonstrate each structural viewpoint term listed. Use slide 2.4(c) to record examples. Sample responses are included in the slide notes.
Access slides 2.4(d) to 2.4(f).
Students complete the research activity on the slides, using the 2 provided websites to gather images of Cast In Cast Out and information about the artwork.
Teacher note: differentiation strategies could include assigning each source website to different students or groups of students and then sharing and exchanging information to add to common reference slides that the whole class can access.
Activity 2.5 – Cast In Cast Out – inferring meaning
Access slides 2.5(a) to 2.5(c).
Introduce the inference table activity on slide 2.5(a). Students consider the 3 main components of the artwork as well as its title. Using the evidence they collected in the previous activity, students think about what each of these key features represent and what each component communicates about the artist’s world.
Teacher note: differentiation strategies could include assigning each key feature to different students or small groups and then sharing and exchanging ideas to add to common reference slides that the whole class can access. Alternatively, the teacher could work through the 4 key features with students using a modelled–guided–independent strategy to support gradual release of responsibility. 
Sample responses are included on slides 2.5(b) and 2.5(c).
Access slides 2.5(d) to 2.5(e).
Students use the PEEL scaffold to construct a paragraph responding to the question: ‘Analyse how Dennis Golding has represented aspects of the built environment in his artwork’. They should refer to their collected notes on Cast In Cast Out from previous activities. This paragraph will form part of their extended response for assessment.
Teacher note: alternative paragraph scaffolds can be used depending on what best suits the local context. Sample responses are provided on slides 2.5(f) and 2.5(g).
Access slide 2.5(h).
Students review their paragraph. They summarise the ‘big ideas’ from this artwork that they explored in their response. This list will be used to help construct introduction and conclusion paragraphs in Learning sequence 5. Sample responses are included in the slide notes.




[bookmark: _Toc224111611]Learning sequence 3 – art making processes and Mylyn Nguyen case study
Teacher note: the ‘Learning sequence 3 – art making processes and Mylyn Nguyen case study’ section of the PowerPoint resource – ‘Architextures’ should be used to support Learning sequence 3. Sample responses are included in the slide notes.
In this learning sequence, students use a range of art making techniques and strategies to categorise, remix and rework their artefacts. Through this series of iterative and experimental processes, they refine their intentions, choices and actions in art making. They complete an analysis of one of Mylyn Nguyen’s artworks and construct a paragraph response.
The duration of this learning sequence is approximately 6 hours.
Table 3 – Learning sequence 3 – art making processes and Mylyn Nguyen case study
	Outcomes and content
	Teaching and learning activities

	Outcomes
VA5-AMC-01 makes and refines artworks to represent different ideas informed by an understanding of Artworld concepts and their relationships
VA5-AMP-01 selects and applies aspects of Practice to represent points of view in a body of work
VA5-CHC-01 analyses and interprets Artworld concepts and their relationships in Art critical and historical studies
VA5-CHP-01 investigates and interprets aspects of Practice to represent Art critical and historical perspectives
Content
Art making: Artworld concepts
Investigate and compare how artists use art forms, materials and approaches to represent meaning, and apply to own art making with increasing autonomy
Make and refine artworks using a range of materials, techniques, skills and approaches, including 2D, 3D and/or 4D art forms, to represent intentions, choices and actions
Investigate and select subject matter and ideas to represent personal, symbolic, cultural or critical meanings when making artworks
Art making: Viewpoints – Structural
Make artworks using codes, symbols, signs and forms of visual and/or multisensory language to construct meanings and communicate intentions in artworks
Art making: Viewpoints – Contemporary
Evaluate how the choice of hybrid forms, texts, technologies, materials and contexts can represent or challenge meaning and engage audiences and apply this understanding to own art making
Make artworks to represent ideas about the world that appropriate, modify or reimagine images, art forms and conventions from a variety of sources and disciplines, using ethical practices
Art making practice
Investigate how intentions, choices and actions can represent ideas about the world when using different viewpoints
Select 2D, 3D and 4D art forms to represent ideas and meaning in a body of work
Art critical and historical studies: Artworld concepts
Interpret how and why artists’ choices inform their representation of ideas and intentions in their artworks
Analyse different forms of artworks, considering the role and function of their representational properties
Explain how and why artworks are intentionally constructed to convey meaning for audiences
Interpret how the world is a source of ideas and interests for artists in art making
Explain and justify how and why artists represent the world in different times and places in artworks
Explain how audiences adopt different points of view when interpreting meanings of artworks
Art critical and historical practice
Create written texts to represent intentions, choices and actions as an art critic and art historian
	Learning intentions
We are learning to:
develop art making ideas and processes based on research and experimentation
interpret how Mylyn Nguyen’s choices inform her representation of ideas and intentions in her artworks and how these can inform our own art making practice.
Success criteria
I can:
generate original ideas using site observations and artist research
make experimental artworks using source material from my site investigation
investigate and interpret Mylyn Nguyen’s art making practice and use it to inform my own art making.
Activity 3.1 – Art making – working through source material
Teacher note: this activity should be completed over multiple lessons, with students using the prompts to work through their source material using a variety of art making materials, processes and techniques. Choice of materials and techniques should be moderated by the teacher and selected based on available resources as well as teacher and student skills and interests. To assist student planning and selection of source material, teachers should adapt, modify or replace slides 3.1(b) to 3.1(d) to identify what art making materials and activities will be available.
The Visual Arts support resource Materials in practice may be helpful in developing and refining technical skills in Digital illustration and animation, Ceramics, Drawing, Acrylic painting, Printmaking and Studio photography. 
Access slide 3.1(a).
Explain to students that this sequence of lessons focuses on developing their art making practice. They will use a range of materials, techniques and processes to work through their site investigation source material to produce new artefacts. Their focus should be on experimentation, refining skills and developing concepts, rather than creating highly refined artworks. Preview slides 3.1(b) to 3.1(d) and identify what materials and activities will be available in the remixing and reworking activities, to guide student selection of source material in the categorising activity.
Access slide 3.1(b).
Art making session: categorising. Students start with their ‘top 5’ artefacts from the previous learning sequence and think about what categories they could be sorted into. Example categories are provided on slide 3.1(b). They return to their collection of documentary source material and identify what other items could be included in each category.
Students prepare for the next activity ‘remix’ by identifying material to be printed or photocopied for use in art making. 
Access slide 3.1(c). 
Art making session: remix. Students complete art making activities that remix, reconfigure or recontextualise their source material to create new artefacts. Art making strategies could include:
cutting or tearing photocopied or printed images to create collages
extending or modifying collages using drawing or painting techniques
using digital tools like Canva, Paint or Photoshop to create collages using digital photographs or scans of student drawing, painting or other source material
photocopying or printing student collages to continue applying additional elements using drawing, painting or other material practices.
Access slide 3.1(d).
Art making session: reworking. Students complete art making activities that rework or re-create one of their artefacts. In this session, students focus on experimenting with different materials and techniques to strengthen their compositional and representational choices. 
Teacher note: this activity could be extended across multiple teaching sessions or students could choose an activity from a selection of art making stations set up in the classroom. Suggestions are provided on slide 3.1(d). Teachers and students could review the ARTEXPRESS examples or additional artwork references provided in Appendix 3 and Appendix 4 of the PowerPoint resource – ‘Architextures’. A procedure for a ‘trace monotype’ technique is provided in Appendix 5 of the PowerPoint resource – ‘Architextures’. This procedure is recommended for its ease of implementation in short classroom workshop sessions. 
Subject to available resources, alternative activities could include:
· using a physical or digital collage from the ‘remixing’ activity as source material and re-creating the image using new materials and techniques such as drawing, painting or sculpture
· photocopying or printing student artefacts and using analogue photography reproduction methods such as a darkroom contact print, cyanotype or sun print
· low-relief ceramic sculpture
· re-photographing sculptural works with a variety of light sources
· adding stop-motion or other animation techniques to digital photographs or collages.
At the conclusion of the categorising, remixing and reworking activities, students use the self-evaluation and peer feedback – art making protocols in Appendix 1 to exchange feedback.
Activity 3.2 – Mylyn Nguyen – representing the world
Teacher note: students should use PowerPoint to access the slides and hyperlinks to complete this activity.
Access slide 3.2(a).
Use a think-pair-share format for students to recall and revise their prior knowledge of this artist from Learning sequence 1 and Learning sequence 2. The 3 Mylyn Nguyen artworks shown in previous activities can be accessed on slide 3.2(b).
Access slides 3.2(b) to 3.2(e).
Students select one Mylyn Nguyen artwork to focus on. Examples are provided on slide 3.2(b), with links to alternate images of each work. Students may access alternative artworks via Mylyn Nguyen’s artist website, or via M Contemporary. Ensure students select an artwork that represents a building.
Students complete the activities on slides 3.2(c) to 3.2(e). They collect additional images of their chosen artwork. They use the name or address of the building represented to research additional images of the site, including images that show how the site has changed over time. They compare their found images with Mylyn Nguyen’s artwork and note what has changed and what has stayed the same. From this observation, they consider what this comparison and observation tells them about that place.
Activity 3.3 – Mylyn Nguyen – representation and practice
Access slide 3.3(a).
Define and explain that material practice refers to the way artists use techniques and materials in their art making and conceptual practice refers to artist’s ideas, inspiration and meaning. Watch the video Why This Artist Is Building a Miniature World | EP01 | ARTSTRY (5:39). Use the scaffold on slide 3.3(a) to make notes about the artist’s material and conceptual practice. 
Teacher note: model answers to assist students in completing this activity. Sample responses can be found in the slide notes.
Access slide 3.3(b).
Review learning about Mylyn Nguyen’s practice using the questions on the slide. Students could record notes in their Visual Arts diary or add to their previous notes about Mylyn Nguyen. Additional references are provided on the slide and could be assigned to students or small groups as readings.
Access slides 3.3(c) to 3.3(f). 
Students use the PEEL scaffold to construct a paragraph responding to the question: ‘Analyse how Mylyn Nguyen has represented aspects of the built environment in her artworks’. They should refer to their collected notes on Mylyn Nguyen’s practice from previous activities. Students could refer to one artwork as their focus or use a selection of Nguyen’s artworks as examples. This paragraph will form part of their extended response for assessment.
Teacher note: alternative paragraph scaffolds can be used depending on what best suits the local context. Sample responses are provided on slides 3.3(e) and 3.3(f).
Access slide 3.3(g).
Students review their paragraph. They summarise the ‘big ideas’ from this artwork that they explored in their response. This list will be used in Learning sequence 5 to help construct introduction and conclusion paragraphs in their extended response. Sample responses are included in the slide notes.
Access slide 3.3(h).
Students review their ‘big ideas’ summaries on Dennis Golding and Mylyn Nguyen. They complete the Venn diagram to identify ideas that are present in both artist’s works. This list will be used in Learning sequence 5 to help construct linking sentences for their extended response. Sample responses are included in the slide notes.




[bookmark: _Toc224111612]Learning sequence 4 – resolving practice and Yang Yongliang case study
Teacher note: the ‘Learning sequence 4 – resolving practice and Yang Yongliang case study’ section of the PowerPoint resource – ‘Architextures’ should be used to support Learning sequence 4. Sample responses are included in the slide notes.
In this learning sequence, students refine and resolve their art making strategies and reflect on the qualities of their preliminary and experimental artworks. They learn about the practice of Yang Yongliang, including the influence of traditional Chinese landscape painting. They complete an analysis of The Falls by Yang Yongliang and construct a paragraph response.
The duration of this learning sequence is approximately 4 hours. 
Table 4 – Learning sequence 4 – resolving practice and Yang Yongliang case study
	Outcomes and content
	Teaching and learning activities

	Outcomes
VA5-AMC-01 makes and refines artworks to represent different ideas informed by an understanding of Artworld concepts and their relationships
VA5-AMP-01 selects and applies aspects of Practice to represent points of view in a body of work
VA5-CHC-01 analyses and interprets Artworld concepts and their relationships in Art critical and historical studies
VA5-CHP-01 investigates and interprets aspects of Practice to represent Art critical and historical perspectives
Content
Art making: Artworld concepts
Evaluate how artworks function as forms of representation in the artworld
Investigate and select subject matter and ideas to represent personal, symbolic, cultural or critical meanings when making artworks
Art making practice
Research, document, justify and apply ideas about own intentions, choices and actions as artists in the Visual Arts diary
Develop, refine and demonstrate technical accomplishment in a body of work
Art critical and historical studies: Artworld concepts
Investigate and interpret the roles and work of artists, including groups of artists in different times, places and contexts
Explain how and why artworks are intentionally constructed to convey meaning for audiences
Construct responses about the meaning and significance of artworks across historical and contemporary eras, art movements, art periods and contexts
Explain and justify how and why artists represent the world in different times and places in artworks
Explain how audiences adopt different points of view when interpreting meanings of artworks
Art critical and historical studies: Viewpoints – Structural
Interpret and explain how artworld practitioners and audiences decode and understand artworks as images or texts at different times, cultures or contexts
Examine art critical and historical accounts to understand the significance of artworks as systems of symbolic communication
Art critical and historical studies: Viewpoints – Subjective
Investigate how artists express ideas and meanings about aspects of the world in artworks shaped by individual experiences, intuition, emotion, feeling and imagination
Art critical and historical studies: Viewpoints – Contemporary
Investigate how artworks challenge, critique or reimagine accepted narratives and conventions using current and emerging theories
Interpret and explain how artworld practitioners and audiences understand that artworks critique and reassess accepted beliefs, roles and relationships
Examine how art critical and historical accounts critique or reconstruct accepted ideas and provoke new ways of understanding the world
Art critical and historical practice
Investigate and interpret the role and work of artworld practitioners, with a focus on how their intentions evolve in relation to artworks, audiences and the world
Research and explain the value and significance of artistic practices, conventions and procedures that are informed by different times, places and cultures
Read and analyse art critical interpretations and art historical explanations of artworks
Create written texts to represent intentions, choices and actions as an art critic and art historian
	Learning intentions
We are learning to:
· evaluate our art making to resolve our intentions, choices and actions
· interpret how Yang Yongliang’s artworks represent his ideas about the built environment.
Success criteria
I can:
· identify strengths in my material and conceptual practice and make choices to extend and resolve my art making
· investigate Yang Yongliang’s practice and make connections and comparisons with related artists.
Activity 4.1 – Art making – refining and resolving
Teacher note: this is a shorter sequence of art making activities that links the experimental art making in Learning sequence 3 with the intentional, resolved art making in Learning sequence 5. It provides time for students to reflect and review their preliminary art making and begin to plan the artwork or series of works they will create in Learning sequence 5 for assessment. 
Access slides 4.1(a) to 4.1(e).
Use the learning map on slide 4.1(a) to contextualise this activity. Students follow the prompts on slides 4.1(b) to 4.1(d) to: 
review their preliminary and experimental art works from Learning sequence 3 and consider ways to strengthen their material and conceptual practice
select one or more works to add adjustments or refinements to strengthen their representation of place
consider their next steps in art making – What is working well and how can they extend their ideas and use of materials and techniques?
Students use the self-evaluation and peer feedback – art making protocols in Appendix 1 to exchange feedback.
Activity 4.2 – Yang Yongliang – creating new worlds
Access slide 4.2(a).
Use a think-pair-share format for students to recall and revise their prior knowledge of this artwork from Learning Sequence 1. Provide access to Yang Yongliang – The Falls (2022) (7:00) for students to use as reference material for this activity.
Access slides 4.2(b) and 4.2(c).
Teacher note: this part of the activity could be supported by the contemporary viewpoint page of the Viewpoints – posters resource.
Use slide 4.2(b) to revise student understanding of the contemporary viewpoint. Students identify features in The Falls that demonstrate each contemporary viewpoint term listed. Use slide 4.2(c) to record examples. Sample responses are included in the slide notes.
Access slides 4.2(d) to 4.2(g).
Teacher note: students should use PowerPoint to access the slides to complete this activity. This activity could be completed individually or in groups.
Students read the art history information on Shan shui on slide 4.2(d). Explain the research task to students – find examples of traditional and contemporary Shan shui artworks to identify their visual qualities and how contemporary artists have reinterpreted this style using new forms and techniques. Refer to the annotated example on slide 4.2(e) to establish some of the key features of Shan shui artworks.
Students complete the activities on slides 4.2(f) and 4.2(g). Suggested examples of traditional and contemporary Shan shui artists and artworks are provided on slide 4.2(d).
Activity 4.3 – the old and the new
Teacher note: the 3 tasks in this activity provide additional context for The Falls as an artwork that appropriates and recontextualises traditional Shan shui conventions. Differentiation strategies could include selecting one task for students to complete or assigning each task to different students or groups of students and then sharing and exchanging information to add to common reference slides that the whole class can access. 
Access slide 4.3(a).
Teacher note: students should use PowerPoint to access the slides to complete this activity. This activity could be completed individually or in groups.
Students use the hyperlink on slide 4.3(a) to access a high-resolution image of Yang Yongliang – The Falls (2022). They follow the instructions on the slide to screenshot parts of the artwork that represent traditional and contemporary worlds and provide a brief annotation explaining their examples.
Access slide 4.3(b).
Students access  and read the 2 highlighted paragraphs. Students complete the note-making activity on slide 4.3(b) and consider the impact the artist’s background and experiences have had on his art making practice.
Discuss how the theme of changing urban environments in Yang Yongliang’s practice can also be seen in Dennis Golding and Mylyn Nguyen’s artworks, which invite audiences to consider past and present versions of built environments.
Teacher note: the highlighted text could be downloaded and provided directly to students. Consider showing images of old neighbourhoods in Shanghai such as Classic Shanghai neighbourhood existing on borrowed time (4:12) to contextualise the changing urban environment. 
Access slide 4.3(c).
Display images of Yang Yongliang – The Falls (2022) and Lan Ying | Hermit-Fisherman on a Spring River (1632) side-by-side. Students complete the Venn diagram activity to identify features of both artworks. 
Activity 4.4 – Yang Yongliang – reimagining the world
Access slide 4.4(a).
Review learning about Yang Yongliang’s practice using the questions on the slide. Students could record notes in their Visual Arts diary or add to their previous notes about Yang Yongliang. Additional references are provided on the slide and could be assigned to students or small groups as readings.
Access slides 4.4(b) to 4.4(e). 
Students use the PEEL scaffold to construct a paragraph responding to the question: ‘Analyse how Yang Yongliang has represented aspects of the built environment in his artwork’. They should refer to their collected notes on Yang Yongliang’s practice from previous activities. This paragraph will form part of their extended response for assessment.
Teacher note: alternative paragraph scaffolds can be used depending on what best suits the local context. Sample responses are provided on slides 4.4(d) and 4.4(e).
Access slide 4.4(f).
Students review their paragraph. They summarise the ‘big ideas’ from this artwork that they explored in their response. This list will be used in Learning sequence 5 to help construct introduction and conclusion paragraphs in their extended response. Sample responses are included in the slide notes.
Access slide 4.4(g).
Students review their ‘big ideas’ summaries on Dennis Golding and Mylyn Nguyen and the ‘making connections’ summary comparing Dennis Golding and Mylyn Nguyen’s works. They complete the Venn diagram to identify ideas that are present across all 3 artworks. This list will be used in Learning sequence 5 to help construct linking sentences for their extended response. Sample responses are included in the slide notes.
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Teacher note: the ‘Learning sequence 5 – adopt the role of the artist and critic’ section of the PowerPoint resource – ‘Architextures’ should be used to support Learning sequence 5. Sample responses are included in the slide notes.
In this learning sequence, students consolidate their preliminary and experimental art making material and make a plan to resolve an artwork or series of artworks that meets the assessment criteria ‘develop and refine artworks that represent your ideas about the world and invite audiences to arrive at a shared understanding of human environments’. Students review their analysis of the 3 focus artists and consolidate their writing into an extended response that meets the assessment criteria: ‘Analyse how artists explore and represent aspects of the built environment in their artworks’.
Teachers should plan for sufficient art making time for students to develop their art making plan, exchange peer feedback and produce an artwork or series of artworks. Consider opportunities for students to exhibit their works to audiences in a school-based or virtual exhibition.
The duration of this learning sequence is approximately 9 hours: 1to 2 hours resolving their extended response for submission and 7 to 8 hours of art making.
Table 5 – Learning sequence 4 – adopt the role of the artist and critic
	Outcomes and content
	Teaching and learning activities

	Outcomes
VA5-AMC-01 makes and refines artworks to represent different ideas informed by an understanding of Artworld concepts and their relationships
VA5-CHC-01 analyses and interprets Artworld concepts and their relationships in Art critical and historical studies
Content
Art making: Artworld concepts
Adopt the role of the artist to make artworks that represent points of view about the world
Evaluate how artworks function as forms of representation in the artworld
Investigate how audiences interact with artworks through exhibitions and/or multisensory displays
Art making: Viewpoints – Structural
Investigate how to communicate meanings and apply ethical practices in art making using codes, symbols, signs and forms of visual and/or multisensory language
Art making: Viewpoints – Contemporary
Investigate how to represent meanings and intentions in art making by using strategies and approaches that challenge, critique and reimagine accepted ideas or assumptions
Art making practice
Evaluate the relationship between concepts and material choices in representing ideas when making a body of work
Art critical and historical studies – Artworld concepts
Explain and justify how and why artists represent the world in different times and places in artworks
Art critical and historical practice
Create written texts to represent intentions, choices and actions as an art critic and art historian
Use subject-specific language to communicate and represent Artworld concepts and Viewpoints
	Learning intentions
We are learning to:
· reflect on prior art making to refine intentions, make choices and take action
· make connections between key artists to strengthen written responses.
Success criteria
I can:
· develop a plan for art making that outlines my intentions, choices and actions
· create an artwork that represents my ideas about the world
· construct an extended response about the work of key artists
· prepare art making response and critical and historical responses for assessment.
Activity 5.1 – Art making – planning
Access slide 5.1(a).
Students make notes identifying aspects of their emerging material and conceptual practice, based on the art making choices they have made so far.
Access slides 5.1(b) and 5.1(c).
Present slide 5.1(b) and discuss the requirements for Assessment task Part A. Students use the scaffold on slide 5.1(c) to record their art making intention and begin to make choices about materials, forms, representation and the influence of other artists on their own practice.
Access slide 5.1(d) and slide 5.1(e).
Students follow the instructions on slide 5.1(d) to develop an art making proposal. Students use the self-evaluation and peer feedback – art making protocols in Appendix 1 to exchange ideas and feedback to support each other’s planning.
Teacher note: teachers should review and approve student art making proposals and establish a clear timeline for class time allocated to completing this project. Students may choose to include artworks from previous learning sequences. It is suggested that approximately 7 to 8 hours be allocated to art making in this learning sequence to allow students time to develop and resolve their art making response for Assessment Task Part A.
Activity 5.2 – Art critical and historical response
Teacher note: this activity provides one model for consolidating artwork analysis paragraphs on the 3 focus artists into an extended response for Assessment task Part B. Teachers may choose to adjust these activities to use alternative strategies for developing extended responses.
Access slide 5.2(a) and discuss the extended response structure. Note that students already have their 3 body paragraphs and that in this activity they will:
break down the question to ensure they are addressing all parts of the task
develop an introduction that addresses the question and summarises key ideas about the 3 focus artworks
refine the content in their body paragraphs and include linking sentences to improve the flow of their response
develop a conclusion that summarises the key ideas in their extended response.
Support students to work through the steps in slides 4.2(b) to 4.2(f) to complete their extended response. Students use the self-evaluation and peer feedback – Art critical and historical studies protocols in Appendix 1 to exchange feedback on their writing.
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