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Influence and innovation
This resource is a sample unit for Stage 5. It provides an example of one way to approach programming for Music 7–10 Syllabus (2024). Through performing, listening and composing activities, students explore music by Japanese artists, musicians and composers. The repertoire requirements of global music culture, art music and popular music are explored through learning activities that address the content groups of Music in practice, Music in context and the Elements of music.
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[bookmark: _Toc112681289][bookmark: _Toc216265276]Overview
Description: through performing, listening and composing activities, students explore music by Japanese artists, musicians and composers. Students investigate the influences on and of gagaku, taiko, anime and J-pop music and the subsequent musical innovations that stemmed from these styles and genres. Students explore, analyse and compare a range of repertoire to evaluate how music can influence ideas and contribute to developing cultural understandings. Through composing, students manipulate and combine styles to create new musical ideas and explore how conventions of different styles and media can be used to create meaning. Students develop their performance skills by performing taiko drum rhythms and exploring different ways of communicating with ensemble members demonstrating awareness of role, function and balance.
Duration: this unit is designed to be completed over approximately 25 hours but can be adapted to suit the school context.
Repertoire requirements: this unit addresses the repertoire requirements of global music culture, art music, music of Australia and popular music.
Global music culture is explored through performing, composing and listening activities in every learning sequence based on Japanese culture. Styles of music such as taiko, anime, gagaku and J-pop are explored. Artists include RADWIMPS, Kazuma Jinnouchi, Toaka, Koji Kondo, Hirokazu Tanaka, Nobuo Uematsu and Hakune Miku.
Art music is explored through performing, composing and listening activities through the study of traditional Japanese music including gagaku and taiko. Additional art music is explored through repertoire by Beethoven and Stravinsky. 
Music of Australia is explored through performing, composing and listening activities based on Ian Cleworth’s ‘Pearl’ which was composed and performed by the Australian Taiko drumming group, Taikoz. 
Popular music is explored through performing, composing and listening activities based on music by RADWIMPS, Kazuma Jinnouchi, Toaka, Hatsune Miku, Maio Brothers Theme, Korpiklaani and Koji Kondo.
Explicit teaching: suggested learning intentions and success criteria are available for the lessons provided. Learning intentions and success criteria are most effective when they are contextualised to meet the needs of students in the class. Other explicit teaching strategies used within the unit include chunking and sequencing, gradual release of responsibility, using effective feedback and checking for understanding. Grey feature boxes with suggested check for understanding questions have been included at the end of some activities throughout the unit. The examples provided in this document are generalised to demonstrate how learning intentions, success criteria and check for understanding questioning could be created.
Assessment: students are provided with regular formative assessment opportunities and create a composition that combines styles influenced by the music studied within the unit.
Consulted with: Secondary Curriculum subject matter experts in music and languages and cultures, specialist teachers and musicians.
Creation date: 6 November 2025


[bookmark: _Toc216265277][bookmark: _Toc112681290]Outcomes
A student:
MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
MU5-PER-02 manipulates and combines the elements of music in performance to communicate musical ideas
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
MU4-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
MU4-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
MU4-COM-02 manipulates and combines the elements of music to create musical ideas
Music 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
[bookmark: _Toc216265278]Support resources
This sample unit aligns with the following support materials:
Influence and innovation – PowerPoint
Influence and innovation – score booklet
Influence and innovation – teacher resource booklet
Influence and innovation – sample assessment task
Influence and innovation – Kagemusha performance video
Influence and innovation – Kagemusha tutorial video
All resources associated with this unit can be found on the Music 7–10 (2024) webpage of Planning, programming and assessing creative arts 7–10.
[bookmark: _Program_register][bookmark: _Learning_sequence_1][bookmark: _Toc216265279][bookmark: _Toc146805877][bookmark: _Toc147481174][bookmark: _Toc112681291]Learning sequence 1 – the beauty of taiko
[bookmark: _Toc216265280][bookmark: _Hlk156304832]Outcomes and syllabus content
Teacher note: access the ‘Innovation and influence glossary' in the teacher resource booklet. 
A student:
MU5-PER-01 performs repertoire with stylistic awareness and musical expression
MU5-PER-02 manipulates and combines the elements of music in performance to communicate musical ideas
MU5-LIS-01 uses listening skills to analyse music in relation to stylistic, cultural, historical and social contexts
MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
MU5-COM-02 manipulates and combines the elements of music to create musical ideas
Table 1 – Stage 5 content – Learning sequence 1 – the beauty of Taiko table
	Performing
	Listening
	Composing

	Music in practice 
Rehearse solo and ensemble repertoire to develop vocal and/or instrumental technical and expressive skill
Perform music in a range of styles to communicate musical ideas, including own compositions
Perform from a range of musical scores 
Apply knowledge of musical terminology to rehearse, refine and perform 
Demonstrate technical and expressive control to enhance the communication of musical ideas 
Evaluate own performances to target and develop vocal and/or instrumental technique 
Music in context 
Interpret music representing a range of genres and styles 
Apply knowledge of conventions and practices of a period, genre or style 
Apply the protocols and responsibilities of working safely and respectfully with others 
Elements of music
Manipulate and combine the elements of music when improvising and performing to communicate musical ideas and meaning 
Analyse and discuss the elements of music in the performance of repertoire 
	Music in practice
Listen to live and recorded music and evaluate musical features and the communication of ideas
Listen to and explore a range of repertoire to analyse and compare pieces of music  
Interpret and analyse musical scores relevant to the genre and style 
Use written, verbal and multimodal forms to analyse how musical ideas are communicated 
Use appropriate musical terminology and text structures to analyse, evaluate and compare music 
Use listening skills to reflect on and evaluate own performances or compositions live or through recordings 
Music in context
Explain how genre and style are characterised and represented through musical features and conventions 
Examine the relationship between musical contexts of a piece of music and its purpose
Evaluate how music can influence and challenge ideas and contribute to developing cultural understandings at local, national and international levels
Evaluate how a work reflects personal or shared understandings, identities, values and experiences 
Show understanding of stylistic, cultural, historical or social contexts in written form using appropriate musical terminology 
Elements of music
Aurally identify the elements of music
Analyse and discuss the elements of music in repertoire
Evaluate how the elements of music are manipulated and combined in music from a range of musical genres and styles
	Music in practice 
Experiment with different compositional techniques and structures to develop and refine musical material 
Develop musical material within macrostructures


Duration: 2.5 hours
Table 2 – Learning sequence 1 – learning intentions and success criteria 
	Learning intentions
	Success criteria

	We are learning to:
explore the cultural significance of taiko drumming and its historical context within Japanese traditions
analyse rhythmic patterns and elements in taiko performances, identifying key features such as ostinati, syncopation, and call and response
develop skills in performing taiko rhythms, focusing on vocalisations and physical movements that enhance the musical experience.
	We can:
articulate at least 2 key cultural aspects of taiko drumming and express personal reflections on its significance
respond thoughtfully to compositional analysis questions, providing specific examples from the score to support explanations of how duration and texture create musical interest
successfully perform assigned ostinati as a group, demonstrating an understanding of layering and rhythmic interplay.


Evidence of learning
Collection of written reflections and discussions, articulating key insights and personal interpretations of taiko’s historical context
Observing rhythmic competence by accurately notating rhythmic patterns from performances and successfully participating in group performances
Opportunities for formative assessment including think-pair-share activities during discussions
[bookmark: _Activity_1_–][bookmark: _Toc216265281]Activity 1.1 – an introduction to taiko
Teacher note: refer to the PowerPoint and teacher resource booklet. Extra listening and/or research can be included if needed to complete the activity.
Access the ‘Activity 1.1 – an introduction to taiko’ PowerPoint slide to complete this activity. Observe the image on the slide and discuss as a class what you ‘notice’ and what you ‘wonder’ about this image. 
Read through the slide ‘What is the cultural significance of taiko?’
Access the ‘Activity 1.1 – an introduction to taiko’ worksheet to complete this activity.
The 5 W’s worksheet – access the ‘Activity 1.1 – an introduction to taiko’ worksheet to complete the 5 W’s worksheet using the vocabulary words provided in your responses. Use full sentences in your response. 
Check for understanding: taiko performance is not just about drumming. What are the 3 other elements? What is the name of a taiko drumming group?
Suggested differentiation and adjustments: for visual learners, you could provide printed images or additional visual prompts to support the image-based ‘notice and wonder’ discussion. Offer sentence starters or prompts to support students in the discussion. For example, ‘I notice that ...’, ‘I wonder why ...’ Offer a digital version of the 5 W’s worksheet for students who benefit from typing and a simplified version with sentence stems for those who need support. Extend with an independent research prompt. For example, ‘Compare taiko to another traditional percussion practice from a different culture.’
[bookmark: _Toc216265282]Activity 1.2 – ‘Hana Hachijo’ – The Beauty of 8
Teacher note: access the PowerPoint and teacher resource booklet to complete these activities. Students may take notes in their books.
Access the PowerPoint slide ‘Activity 1.2 – “Hana Hachijo” – The Beauty of 8’. Access the performance by Chieko below and complete the activities.
The Beauty of 8 – Taikoz – Melbourne 2017 (from 1:23:15–1:24:20)
Rhythmic dictation
Notate the ostinato performed in the opening. 
Notate the first rhythmic change played by Chieko after Ian begins playing the ostinato. 
Using the score in the PowerPoint, clap the first sequence that Chieko and Ian play.
Access the next performance segment of the video and complete the reflection questions. 
The Beauty of 8 – Taikoz – Melbourne 2017 (from 1:24:20–1:25:30)
Reflection questions
What do you notice about Chieko’s choices of rhythmic elements? 
What physical movements accompany Chieko’s playing? 
Why are these physical movements important to the performance? 
Is Chieko’s part improvised or planned? Explain your thoughts.
What effect does Chieko’s rhythmic choices have on the pulse? 
Access the last segment of the video and complete the following reflection questions. 
The Beauty of 8 – Taikoz – Melbourne 2017 (from 1:25:30–1:28:20)
Reflection questions
How does Ian know when to start his solo section? 
How would you describe Ian’s playing style and rhythmic choices? 
Why did they start tapping on the side of the drums?
How would you describe the timbre of the tapping? 
What happened towards the end and why was it so engaging as an audience member? 
Suggested differentiation and adjustments: provide partially completed notation or rhythm blocks for students who need scaffolding. Offer sentence starters or scaffolded response templates. Invite students to compare the performance to other taiko artists or different drumming styles. Allow students to clap back the rhythms instead of writing. Offer notation software for digital learners. 
[bookmark: _Toc216265283]Activity 1.3 – the sound of taiko
Teacher note: access the PowerPoint and the teacher resource booklet to complete these activities. You will also need to access the Influence and innovation – performance video and Influence and innovation – tutorial video. If you do not have taiko drums, find 3 drums with different pitches. For example, a bass drum, a conga and a bongo. You can also use different-sized buckets or chairs to achieve the same effect. Drumsticks can substitute for bacchi. 
Access the PowerPoint ‘Activity 1.3 – the sound of taiko’ for this activity. This explains the vocalisation sounds used in taiko to assist you. Refer to the Kagemusha – tutorial video (3:48) to support you learning the ostinato patterns. Using taiko drums or other performing media, perform the following rhythmic patterns on the instruments. 
Play ostinato 1, ensuring that the pattern is swung. 
Play ostinato 2, 3 and 4. 
Play the ostinati that use the ‘ka’ sound (which is tapping the rim of the drum).
Divide into 4 groups and issue one ostinato to each group. Experiment with layering the sounds. Use staggered entries and call and response to accent the cross rhythmic elements. 
Answer the following questions about the role of each layer:
Which ostinato do you think might be the bass line and why? 
Which ostinato do you think might contain rhythmic interest and why? 
Explain what similarities you see between the ostinati? 
Check for understanding: What is the difference between the 3 vocalised sounds – ka, tsu and don?
Suggested differentiation and adjustments: pre-teach key vocabulary such as ostinato, swing feel, rim (ka) sound, call and response and layering. Use multiple-choice or sentence stems for those needing support in the reflections. Strategically group students by complementary skill levels for peer modelling and support.
[bookmark: _Toc216265284]Activity 1.4 – ‘Kagemusha’
Teacher note: access ‘Activity 1.4 – “Kagemusha”’ in the score booklet to complete this activity. There is also a video of the performance for reference as well as tutorial videos for each part provided. 
Access the Kagemusha – performance video (1:47).
Divide into 4 groups and perform ‘Kagemusha’. You can extend section C and D by repeating it so someone can improvise a solo over the top of the foundation rhythms. 
[bookmark: _Toc216265285]Activity 1.5 – compositional analysis
Teacher note: access the PowerPoint, teacher resource booklet and score booklet for this activity. A clean copy of the score and the score analysis can be accessed in the score booklet. Each student will require a copy of ‘Activity 1.5 – compositional analysis worksheet’ found in the teacher resource booklet. When discussing the analysis, always ask the students, ‘Why did the composer use this element at this time?’ Answers for the activity can be found in the PowerPoint.
Access a copy of the score for ‘Kagemusha’ and complete the activities found in the ‘Activity 1.5 – compositional analysis worksheet’.
Check for understanding: What is the definition of a hemiola? Select the correct response: 
A. another form of cross rhythms 
B. a grouping of 2 against a grouping of 3 
C. quavers against crotchets 


[bookmark: _Toc216265286]Learning sequence 2 – from tradition to tomorrow
[bookmark: _Toc216265287]Outcomes and syllabus content
A student:
MU5-PER-02 manipulates and combines the elements of music in performance to communicate musical ideas
MU5-LIS-01 uses listening skills to analyse music in relation to stylistic, cultural, historical and social contexts
MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
MU5-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
MU5-COM-02 manipulates and combines the elements of music to create musical ideas
Table 3 – Stage 5 content – Learning sequence 2 – from tradition to tomorrow 
	Performing
	Listening
	Composing

	Music in practice
Perform music in a range of styles to communicate musical ideas, including own compositions
Perform from a range of musical scores 
Apply knowledge of musical terminology to rehearse, refine and perform 
Demonstrate technical and expressive control to enhance the communication of musical ideas 
Explore different ways of communicating with ensemble members and demonstrate awareness of role, function and balance 
Improvise to develop and extend musical ideas 
Develop a sense of personal style through experimentation
Music in context
Interpret music representing a range of genres and styles 
Apply knowledge of conventions and practices of a period, genre or style 
Perform with understanding of composer and audience perspectives and the purpose of a performance 
Elements of music 
Manipulate and combine the elements of music when improvising and performing to communicate musical ideas and meaning 
Analyse and discuss the elements of music in the performance of repertoire 
	Music in practice
Listen to live and recorded music and evaluate musical features and the communication of ideas 
Listen to and explore a range of repertoire to analyse and compare pieces of music 
Interpret and analyse musical scores relevant to the genre and style
Use written, verbal and multimodal forms to analyse how musical ideas are communicated 
Use appropriate musical terminology and text structures to analyse, evaluate and compare music 
Use listening skills to reflect on and evaluate own performances or compositions live or through recordings 
Music in context 
Examine the relationship between musical contexts of a piece of music and its purpose 
Evaluate how music can influence and challenge ideas and contribute to developing cultural understandings at local, national and international levels 
Examine music from the perspectives of composer, performer and audience
Show understanding of stylistic, cultural, historical or social contexts in written form using appropriate musical terminology
Elements of music 
Analyse and discuss the elements of music in repertoire
Evaluate how the elements of music are manipulated and combined in music from a range of musical genres and styles 
	Music in practice
Apply knowledge of compositional devices to generate musical material 
Experiment with different compositional techniques and structures to develop and refine musical material 
Develop musical material within macrostructures
Critically reflect on and document compositional choices and process
Music in practice
Explore how conventions of different styles and media can be used and combined to create meaning
Compose in different styles and for different purposes and/or audiences
Elements of music
Manipulate and combine the elements of music to create musical ideas and/or communicate meaning, through improvising or composing


Duration: 2.5 hours 
Table 4 – Learning sequence 2 – learning intentions and success criteria 
	Learning intentions
	Success criteria

	We are learning to:
understand how cultural change has influenced the development of Taiko music
analyse and perform rhythmic patterns inspired by traditional and contemporary taiko drumming 
use rhythmic structures, groupings and texture to create an original composition that reflects cultural significance.
	We can:
explain how Taiko music has evolved over time and identify key cultural influences from the text and video performances
accurately perform and layer rhythmic patterns such as kuchi shōga and additive metres like  and  using appropriate vocalisation or instruments
compose and present a collaborative performance that uses elements of taiko tradition, including call and response, rhythmic layering and textural contrast.




Evidence of learning
Participation in brainstorming and class discussion sessions
Collaboration and performance of taiko inspired pieces and own compositions
Evidence of understanding through structured and extended written reflections
[bookmark: _Toc216265288]Activity 2.1 – the influence of cultural change
[bookmark: _Activity_2.2_–]Teacher note: access the PowerPoint and teacher resource booklet for this activity. Refer to ‘Activity 2.1 – the influence of cultural change worksheet – Taiko through time’ in the teacher resource booklet. Divide the text into as many sections as you need. Allow the groups to identify the information in their text and create a question without discussion with other groups. 
Access the ‘Activity 2.1 – the influence of cultural change worksheet – Taiko through time’. Divide into small groups and obtain a copy of one section of the text. Read through the information and write your observations on butcher’s paper using marker pens. 
Complete the following jigsaw activity.
Assign different sections of the text to small groups. Each group becomes an ‘expert’ on their section.
Create one question based on the text your group has been given. 
Share what you have learned from the text and ask the question you have created to the class. 
Discuss the responses to each question. 
Check for understanding: How are the kumi-daiko and the drum kit connected? 
Suggested differentiation and adjustments: provide simplified or summarised versions of the text. Use highlighter-friendly versions with key ideas already marked. Use read-aloud strategies for group sections of the text. Challenge students to create open-ended, evaluative or comparative questions. Assign different roles in the groups to allow students to participate in areas of strength.
[bookmark: _Toc216265289]Activity 2.2 – ‘Become’ that other side
Teacher note: access the PowerPoint and teacher resource booklet to complete this activity. Answers can be found in the teacher resource booklet.
Access the PowerPoint ‘Activity 2.2 – “Become” that other side’. Read the context of the work and access the performance segment of the video to complete the reflection questions. 
The Beauty of 8 – Taikoz – Melbourne 2017 (from 46:25–47:40)
Reflection questions
What do you notice about the different drums used in this performance? 
How is sound being produced on the taiko drums? 
What and/or who is making the fluttering sound? 
Why is Chieko using bells and what do they signify for the performers?
Why is this segment without a pulse?
Access the next performance segment of the video and complete the following reflection questions. 
The Beauty of 8 – Taikoz – Melbourne 2017 (from 47:40–48:28)
Reflection questions
How is sound being produced on the taiko drums?
How many different drum sounds do you hear? 
Is there still fluttering or has that changed? 
What is the role of the bells in this section of the performance? 
How does the performer on the Odeko-daiko create dynamic contrast?
Suggested differentiation and adjustments: provide subtitles or closed captions where available. Allow students to rewatch video segments individually with headphones. Break the video into even shorter segments with pause points and guiding questions. Offer alternatives such as bullet points, visual diagrams or oral explanations instead of full sentences. Extend questions with ‘Why do you think this artistic choice was made?’ or ‘How would this compare to Western percussion traditions?’
[bookmark: _Toc216265290]Activity 2.3 – rhythmic transformation 
Teacher note: access the PowerPoint to complete these activities. Source a variety of different types of drums. Bass drum, timpani, congas, bongos are all excellent alternatives to the taiko drums. You can also use 3 different-sized buckets or 3 different-sized chairs. 
Access ‘Activity 2.3 – rhythmic transformation’ in the PowerPoint. When learning the kuchi shōga from ‘Become’, use the subdivision of a quaver to make it easier to read. 
Choose one of the composition activities below and complete as a class.
Composition option 1
Recreate your version of 'Become' using the following structure:
Section A – divide into small groups. Make sure each group has a variety of different pitched drums. Each group creates a soundscape like the opening of the performance from the video. Put these together as part of the opening sequence of your version of 'Become'.  
Section B – perform the opening kuchi shōga from ‘Become’. Play this twice as a group. Over the next 2 repeats, 2 people improvise a solo in a call-and-response structure. This can go longer if you wish.  
Section C – repeat the kuchi shōga twice to end the performance.
Composition option 2
Create your own piece using your own structure. 
Considering the things learned about the significance of the music in taiko drumming, use the 3 source pieces to create a new work. Give this work a title that reflects the significance of your creation.


The 3 source pieces are:
a soundscape using drums of your choice
the kuchi shōga
call-and-response improvisation.
Check for understanding: describe what is meant by the term ‘kuchi shōga’? How important is the intention behind the composition? 
[bookmark: _Toc216265291]Activity 2.4 – the significance of 7
Teacher note: access the PowerPoint, teacher resource booklet and score booklet to complete these activities. 
Access the PowerPoint 'Activity 2.4 – the significance of 7’. Read through the slide and access Attachment 1: ‘Pearl’ composer notes to read the composer’s perspective on composing the work. Discuss your thoughts and observations with the class.
Reflection question
Explain the significance of the title ‘Pearl’ and how it connects to Ian’s cultural background and the odaiko.
Access ‘Pearl’ from The Beauty of 8 (from 54:06–57:36) performed by Taikoz and complete the activities below.
Access the score for ‘Pearl’. Listen to the performance and follow along with the score. As a class, discuss the rhythmic elements and compositional devices you can identify on the score. You may like to watch the video for visual cues to help follow the score.
Check for understanding: Can you identify and explain 3 compositional devices used in the ‘Pearl’?
[bookmark: _Toc216265292]Activity 2.5 – practising ‘Pearl’
Teacher note: access the PowerPoint and teacher resource booklet to complete these activities. Students will need a copy of the ‘Activity 2.5 – practising “Pearl” worksheet’, access to ‘Activity 2.5 – practising “Pearl”’ in the PowerPoint, a drum and sticks for this activity. Alternatively, you can use tabletops, chairs or buckets for the practical activity.
Access ‘Activity 2.5 – practising “Pearl”’ in the PowerPoint and the ‘Activity 2.5 – practising “Pearl” worksheet’ and complete the following steps.
1. Perform the rhythmic cells 1 through to 5 from ‘Pearl’. Discuss the grouping combinations used in these rhythmic cells.
1. To gather an understanding of how the cells can work together, perform different combinations as follows:
Task 1 – play cell 1 and cell 5 together. 
Task 2 – play cell 1 through to cell 5 using staggered entries.
Task 3 – divide into groups and create your own cell in  and play that with cell 5. 
Play the rhythmic cells 6 and 7 and discuss the grouping combinations and the mathematical relationship with the time signature.
Play cell 6 and cell 7 with cell one and cell 5 to gather an understanding of how they can work together.
Compose your own cell and notate it on your worksheet.
Composing task
1. Write the rhythmic cells onto different pieces of paper and put them on the board in no specific order. Assign different people to different cells. 
Using the crotchet cell as the pulse, experiment with the different cells.
Arrange the cells to create a short composition. Decide on the order you will play the cells in and try to incorporate textural variety by using call and response, staggered entries and layering different patterns. 
Perform as a class.
Check for understanding: explain how texture has been used in this activity. 
Suggested differentiation and adjustments: to support students, use colour-coded notes to assist in the grouping subdivision of the rhythmic cells or use rhythm grids, graphic organisers or pulse bars to show subdivision. Challenge students to explore additive time signatures. For example, combine a  cell with a  cell.


[bookmark: _Toc216265293]Learning sequence 3 – Suzume unlocked – the sound of anime
[bookmark: _Toc216265294]Outcomes and syllabus content
A student:
MU5-PER-02 manipulates and combines the elements of music in performance to communicate musical ideas
MU5-LIS-01 uses listening skills to analyse music in relation to stylistic, cultural, historical and social contexts
MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
MU5-COM-02 manipulates and combines the elements of music to create musical ideas
Table 5 – Stage 5 content – Learning sequence 3 – Suzume unlocked – the sound of anime 
	Performing
	Listening
	Composing

	Music in practice
Perform music in a range of styles to communicate musical ideas, including own compositions
Perform from a range of musical scores 
Apply knowledge of musical terminology to rehearse, refine and perform 
Demonstrate technical and expressive control to enhance the communication of musical ideas 
Explore different ways of communicating with ensemble members and demonstrate awareness of role, function and balance 
Improvise to develop and extend musical ideas 
Develop a sense of personal style through experimentation
Music in context
Interpret music representing a range of genres and styles 
Apply knowledge of conventions and practices of a period, genre or style 
Perform with understanding of composer and audience perspectives and the purpose of a performance 
Elements of music 
Manipulate and combine the elements of music when improvising and performing to communicate musical ideas and meaning 
Analyse and discuss the elements of music in the performance of repertoire 
	Music in practice
Listen to live and recorded music and evaluate musical features and the communication of ideas 
Listen to and explore a range of repertoire to analyse and compare pieces of music 
Interpret and analyse musical scores relevant to the genre and style
Use written, verbal and multimodal forms to analyse how musical ideas are communicated 
Use appropriate musical terminology and text structures to analyse, evaluate and compare music 
Use listening skills to reflect on and evaluate own performances or compositions live or through recordings 
Music in context 
Examine the relationship between musical contexts of a piece of music and its purpose 
Evaluate how music can influence and challenge ideas and contribute to developing cultural understandings at local, national and international levels 
Examine music from the perspectives of composer, performer and audience
Show understanding of stylistic, cultural, historical or social contexts in written form using appropriate musical terminology 
Elements of music 
Analyse and discuss the elements of music in repertoire
Evaluate how the elements of music are manipulated and combined in music from a range of musical genres and styles 
	Music in practice
Apply knowledge of compositional devices to generate musical material 
Experiment with different compositional techniques and structures to develop and refine musical material 
Develop musical material within macrostructures
Critically reflect on and document compositional choices and process 


Duration: 2.5 hours 
Table 6 – Learning sequence 3 – learning intentions and success criteria 
	Learning intentions
	Success criteria

	We are learning to:
understand the cultural and musical context of Japanese anime, with a focus on Suzume and its soundtrack
analyse and compare melodic, rhythmic and structural elements of music from different versions of the Suzume theme
apply compositional techniques to create a short original piece inspired by a visual or emotional theme.
	We can:
describe key features of anime and explain the cultural meaning of the title Suzume
analyse and perform the main theme from Suzume, including its melodic shape, rhythm, mode and structure
compose and present a short piece of music that reflects the mood of an abandoned space using musical elements explored in class.


Evidence of learning
Annotation and discussion of the visual and musical features of the Suzume trailer, demonstrating their understanding of anime as a cultural and stylistic genre
Perform and notate the main Suzume theme, identifying its modal structure and accurately clapping or playing the rhythmic and melodic components
Application of compositional techniques, discovered through reflection activities, to an original 30-second piece capturing the mood of an abandoned place
[bookmark: _Toc216265295]Activity 3.1 – discovering Suzume
Teacher note: access the PowerPoint and teacher resource booklet to complete these activities.
Access ‘Activity 3.1 – discovering Suzume’ in the PowerPoint and ‘Activity 3.1 – discovering Suzume worksheet’ to complete this activity. Read through the text and definitions of anime and Suzume in the PowerPoint and complete the questions in the worksheet.
Access the trailer for Suzume on YouTube – Suzume | Official Trailer 1 | Netflix (1:00). Play the trailer with the sound turned off. Make a note of what action is happening in the trailer. 
Drawing on the information you have gathered from experiencing the trailer and your understanding of the meaning behind Suzume and anime, what do you think the film is about? In groups, create a short synopsis of the story.
Listen to the first 8 bars of music in the trailer. Suzume | Official Trailer 1 | Netflix (from 0:00–0:13). This is theme A of Suzume's theme. Sing theme A and choose the correct rhythm. 
The melody uses the notes D E F G A Bb C D. Your teacher will support you in identifying the scale based on the tone and semitone pattern. Draw the treble clef and use an accidental in the scale.
Notate theme A from Suzume. Draw the treble clef and use the key signature for D minor.
Suggested differentiation and adjustments: allow students to present their synopsis through writing, storyboards, voice recordings or short role-play skits. Provide sentence starters for weaker writers. For example, ‘the story might be about … because …’ Encourage advanced students to compare Suzume’s trailer to another anime film trailer and identify similarities and/or differences in story, music and visuals.
[bookmark: _Toc216265296]Activity 3.2 – Suzume – the main theme
Teacher note: access the PowerPoint and teacher resource booklet to complete these activities.
Access ‘Activity 3.2 – Suzume – the main theme’ in the PowerPoint and the ‘Suzume – the main theme worksheet’. View the Suzume | Official Trailer 1 | Netflix (1:00) with the sound up and complete the listening questions on the worksheet. Play the piece at least 4 times. 
Identify the musical elements used in each section and provide musical details. For example, ‘The melody is sung by a young female voice’.
Section 1 (from 0:00–0:13) – What instruments do you hear? Identify pitch, duration and texture elements.
Section 2 (from 0:14–0:26) – What has been added or changed in this section? 
Section 3 (from 0:26–0:40) – What has been added or changed in this section?
Access the RADWIMPS ~ Suzume no tojimari theme song (tiktok live) すずめ - feat. Toaka (from 0:00–0:24) on YouTube and complete the following question. 
How is this version by RADWIMPS different from the trailer? 
Check for understanding: Why do you think the composer chose to add or change certain musical elements? For example, new instruments, texture or dynamics at specific points in the trailer.
Suggested differentiation and adjustments: allow students to answer verbally (recorded on device) or visually (diagram, mind map). Pair less experienced listeners with more experienced listeners for the trailer analysis. Play each segment more than 4 times for students who need additional reinforcement or provide them the audio file for independent replay.
[bookmark: _Toc216265297]Activity 3.3 – comparison
Teacher note: access the PowerPoint and teacher resource booklet for this activity. You will need to access Suzume – Full Main Theme [Piano Sheet Music] (3:40) of this work on YouTube.
Access ‘Activity 3.3 – comparison’ in the PowerPoint and the ‘Activity 3.3 – comparison worksheet’. 
Access the Suzume – Full Main Theme [Piano Sheet Music] (3:40) and complete the reflection questions. 
Reflection questions
In bars 5 to 8, what are the harmonic choices made by the composer? 
How is the theme different from bars 1 to 4? 
Identify a better way to write the rolled seconds used in bars 5 to 8. 
Describe the pitch and duration elements used in the 4 transition bars – bars 9 to 12. 
How is the theme treated in bars 13 to 16?
How do bars 17 to 20 use repetition? 
Theme B (bars 21 to 26) is 6 bars long. Identify the chord progression used. How is the melodic structure different from theme A?
Check for understanding: Why might RADWIMPS have chosen this harmonic progression in theme B? How does it affect mood or narrative?
Suggested differentiation and adjustments: provide annotated sheet music with key bars highlighted/coloured (for example, bars 5 to 8 circled in blue). Give scaffolded prompts: ‘Do you hear harmony built from chords or single notes? Is the rhythm long or short?’. Reduce the workload by assigning 3 to 4 reflection questions instead of all 7. Use graphic organisers to break down elements (for example, pitch → high/low, duration → long/short, harmony → major/minor). Optional activities for extension – students create their own arrangement using theme A from Suzume. 
[bookmark: _Toc216265298]Activity 3.4 – inside the composing process
Teacher note: access the PowerPoint and teacher resource booklet for this activity. You will need to access The Sound of Suzume: An Interview with Radwimps on Creating The Film's Soundtrack (31:39) on YouTube and distribute the ‘Activity 3.4 – inside the composing process worksheet’ to the class.
Access ‘Activity 3.4 – inside the composing process’ in the PowerPoint and ‘Activity 3.4 – inside the composing process worksheet’.
Access The Sound of Suzume: An Interview with Radwimps on Creating The Film's Soundtrack (from 3:55–6:54) and complete the reflection questions. 
Reflection questions
What were their initial thoughts about sketching out the sound of Suzume? 
Why and how did they use the traditional sounds of Japanese music? 
How did they capture the feeling of an abandoned place in Japan?
Access the next interview segment of The Sound of Suzume: An Interview with Radwimps on Creating The Film's Soundtrack (from 7:47–11:15) and complete the reflection questions. 
Reflection questions
What was the creative process between RADWIMPS and Kazuma Jinnouchi like? 
What did they learn during the recording process in London? 
Watch The Sound of Suzume: An Interview with Radwimps on Creating The Film's Soundtrack (from 29:47–31:16) and complete the reflection question below. 
Reflection question
What do they hope viewers of the film Suzume take away from the experience? 
Check for understanding: How can the choice of pitch, melody and scale (for example, modal scales, chant-like motifs) help communicate the mood of an abandoned place? 
[bookmark: _Toc216265299]Activity 3.5 – abandoned places 
Teacher note: access the PowerPoint for this activity. Students will require access to instruments and butcher’s paper for each group. 
The interviewer asked the composers how they capture the feeling of abandoned places in Japan using performing media that is not easily identified. 
Divide into groups and choose a place that is familiar to you. Using a mood board, brainstorm what that place would look like if it were to become abandoned. Create a list of musical examples focusing on the elements that would assist in developing the intention. 
For example, one scenario could be an abandoned church with broken windows and shards of light streaming through with dust in the air.
Pitch/melody – use a modal scale (Dorian or Aeolian) to create a haunting, ancient quality. Create a chant like motif which is stepwise with a narrow range as it relates to the church location. Occasional high register motifs that represent the ‘shards of light’. 
Using the material developed during the brainstorming process, create 30 seconds of music that captures your chosen abandoned place. Share your composition with the class.
Suggested differentiation and adjustments: use a structured mood board template with prompts: ‘light’, ‘shadow’, ‘texture’, ‘echo’, ‘silence’. Assign roles: composer, performer, recorder and mood-board designer to reduce overwhelm. Break the composition task into 3 steps – create mood board, choose pitch/melody ideas, develop rhythm/texture ideas. 


[bookmark: _Toc216265300]Learning sequence 4 – from 8-bit to epic – music in Japanese gaming 
[bookmark: _Toc216265301]Outcomes and syllabus content
A student:
MU5-PER-02 manipulates and combines the elements of music in performance to communicate musical ideas
MU5-LIS-01 uses listening skills to analyse music in relation to stylistic, cultural, historical and social contexts
MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
MU5-COM-02 manipulates and combines the elements of music to create musical ideas
Table 7 – Stage 5 content – Learning sequence 4 – music for gaming 
	Performing
	Listening
	Composing

	Music in practice
Rehearse solo and ensemble repertoire to develop vocal and/or instrumental technical and expressive skill 
Perform music in a range of styles to communicate musical ideas, including own compositions 
Apply knowledge of musical terminology to rehearse, refine and perform
Demonstrate technical and expressive control to enhance the communication of musical ideas 
Explore different ways of communicating with ensemble members and demonstrate awareness of role, function and balance 
Improvise to develop and extend musical ideas  
Experiment with and use technology to develop, manipulate, record and mix performances 
Develop a sense of personal style through experimentation 
Music in context
Interpret music representing a range of genres and styles 
Apply knowledge of conventions and practices of a period, genre or style 
Perform with understanding of composer and audience perspectives and the purpose of a performance 
Elements of music 
Manipulate and combine the elements of music when improvising and performing to communicate musical ideas and meaning 
Analyse and discuss the elements of music in the performance of repertoire 
	Music in practice
Listen to live and recorded music and evaluate musical features and the communication of ideas 
Listen to and explore a range of repertoire to analyse and compare pieces of music 
Use written, verbal and multimodal forms to analyse how musical ideas are communicated 
Use appropriate musical terminology and text structures to analyse, evaluate and compare music 
Use listening skills to reflect on and evaluate own performances or compositions live or through recordings 
Music in context 
Examine the relationship between musical contexts of a piece of music and its purpose 
Examine music from the perspectives of composer, performer and audience
Show understanding of stylistic, cultural, historical or social contexts in written form using appropriate musical terminology 
Elements of music 
Analyse and discuss the elements of music in repertoire
Evaluate how the elements of music are manipulated and combined in music from a range of musical genres and styles 
	Music in practice
Apply knowledge of compositional devices to generate musical material 
Experiment with different compositional techniques and structures to develop and refine musical material 
Develop musical material within macrostructures
Critically reflect on and document compositional choices and process 


Duration: 2.5 hours 
Table 8 – Learning sequence 4 – learning intentions and success criteria 
	Learning intentions
	Success criteria

	We are learning to:
understand and identify motifs in a range of musical contexts, including classical, film and video game music
analyse how composers manipulate motifs through pitch, duration, dynamics and expression to convey mood and character
apply compositional techniques to create original motifs and adapt them into loops across different meters and contexts.
	We can:
accurately identify a motif in different musical excerpts and describe changes to it using correct musical terminology
compare how motifs are developed in different genres (classical versus video game) and explain why the treatment suits its purpose
compose an original motif, develop it using compositional devices and adapt it into a loop in multiple time signatures while keeping it musically coherent. 




Evidence of learning
Assess understanding of motifs and loops by analysing their use in music and creating and adapting original motifs into loops performed in different time signatures
Accuracy in comparison of classical and video game motif treatments and reflection on how compositional devices serve musical functions
Assess students’ ability to compose, develop and adapt motifs into loops, notate and perform them, and accurately adjust to changing time signatures in the ‘Meter Madness loop battle’.
[bookmark: _Toc216265302]Activity 4.1 – What is a motif?
Teacher note: access the PowerPoint, teacher resource booklet and score booklet for this activity. Motif map instructions – access Piranha Plant Cove arranged by Kuppa – print out bars 5 to 36 and cut them up into 2-bar phrases. Divide the class into groups and issue each group the cut-up pieces of music. 
Access ‘Activity 4.1 – What is a motif?’ in the PowerPoint and ‘Activity 4.1 – What is a motif? worksheet’. 
Access the YouTube links below and identify the use of pitch, duration, dynamics and expression.
Excerpt 1 – John Williams – Star Wars Imperial March (with score) (from 0:00–0:09) 
Excerpt 2 – "James Bond Theme" | Score Reduction and Analysis (from 0:00–0:12)
Excerpt 3 – Quick Guide: Beethoven's Fifth Symphony (from 0:00–0:12) 
Identify the definition of a motif.
Access the Beethoven Symphony No. 5, Op 67 score in the score booklet and the link below to answer the reflection questions. 
YouTube link – L. Van Beethoven – 5th Symphony, Op.67 – Sheet Music (from 0:16–0:59) 
Reflection questions 
How many times do you hear the motif?
Does it change?
How does it change? 
What emotion and/or mood does it create?
What musical elements has he used to make this happen?
Access Piranha Plant Cove – Mario Kart 8 Deluxe OST and answer the questions below. 
Reflection questions
Describe the motif that you hear, focusing on pitch and duration. 
How did the motif evolve? 
Compare the use of the motif to Beethoven. Did Kento Nagata use the same type of compositional devices to develop the motif? 
Why does this motif and its treatment suit a video game? 
Motif map activity – your teacher will distribute a range of listening cards for the Piranha Plant Cove – Mario Kart 8 Deluxe OST audio recording. Listen to the recording and arrange the cards into the correct order. 
Creative motif challenge – Compose a 4to 8-bar motif for one of the following:
a villain entering
a secret cave level
a victory or power-up.
To help you complete this activity, consider the scenario by discussing the scene (villain, secret cave, victory/power-up), link emotions to musical features like pitch/melody: high = tension, low = menace and consider structured options, for example, ‘villain entering’ → slow, minor, dissonant intervals.
Check for understanding: How does Kento Nagata’s development of the motif compare to Beethoven’s use of motifs? Give an example.
Suggested differentiation and adjustments: provide additional choices in the creative motif challenge. Options for extension could include sequencing the motif, inverting the motif, changing the rhythm but keeping the pitches or writing a counter motif that can be played over the original motif. 
[bookmark: _Toc216265303]Activity 4.2 – loop-based composition
Teacher note: access the PowerPoint and teacher resource booklet for this activity. Students will need access to a Digital Audio Workstation (DAW) to complete the loop builder challenge. 
Access ‘Activity 4.2 – loop-based composition’ in the PowerPoint and ‘Activity 4.2 – loop-based composition worksheet’. Read through the information on the slide.
Compare the loops from Super Mario Bros (NES) Music – Overworld Theme (from 0:00–1:28) and Tetris Theme (from 0:00–1:23) and answer the questions in the worksheet.
Loop builder challenge – use a DAW (BandLab For Education) to create a 4-bar loop melody with a bass line in  . Choose one of the chord progression options given. Choose your own key.
Option 1: I–vi–IV–V (major)
Option 2: i–♭VI–♭VII–V (minor)
Notate your loop using traditional notation on manuscript or using an online music notation program.
Suggested differentiation and adjustments: provide support by choosing the key and time signature. The chords could be already loaded into a DAW or Hookpad. Students may choose to work with acoustic instruments for the loop builder challenge if they don’t have access to a DAW. Students may need support notating their loop using traditional notation. Start with focusing on 2 beats of the rhythm, before adding pitch.
[bookmark: _Toc216265304]Activity 4.3 – metre madness 
Teacher note: access the PowerPoint and teacher resource booklet for this activity.  
Access ‘Activity 4.3 – metre madness’ in the PowerPoint and ‘Activity 4.3 – metre madness worksheet’. 
Watch Odd Time Signatures in Video Game Music (from1:01–3:08) and answer the following questions.
Reflection questions
Kingdom Hearts – ‘Hollow Bastion Music’ is driven by the  clave pattern – notate it. 
Identify the groupings of quavers used in this pattern. 
Which role plays the clave rhythm – the bass part, the inner plucked string part or the melody? 
Which role accents the clave rhythm – the bass part, the inner plucked string part or the melody? 
Using the musical material you created in the loop builder challenge, copy or adapt it to fit into these different time signatures.  ,  ,  using the manuscript provided.
Loop battle mini game – perform your original 4-bar loop in . Select one person to be the ‘composition conductor’ who calls a new time signature every 8 bars while you perform. Adapt your playing to match the new time signature. Stay in time or risk elimination. 
Check for understanding: When adapting your loop to fit different time signatures, what changes did you make to keep the rhythm flowing and ensure your performance stayed in time?


[bookmark: _Toc216265305]Learning sequence 5 – boss battles and beats – music in Japanese gaming
[bookmark: _Toc216265306]Outcomes and syllabus content
A student:
MU5-PER-02 manipulates and combines the elements of music in performance to communicate musical ideas
MU5-LIS-01 uses listening skills to analyse music in relation to stylistic, cultural, historical and social contexts
MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
MU5-COM-02 manipulates and combines the elements of music to create musical ideas
Table 9 – Stage 5 content – Learning sequence 5 – boss battles and beats 
	Performing
	Listening
	Composing

	Music in practice
Perform music in a range of styles to communicate musical ideas, including own compositions 
Perform from a range of musical scores 
Apply knowledge of musical terminology to rehearse, refine and perform 
Demonstrate technical and expressive control to enhance the communication of musical ideas 
Music in context
Interpret music representing a range of genres and styles 
Apply knowledge of conventions and practices of a period, genre or style 
Apply performance skills and take creative risks to strengthen musical intent and influence audience response
Perform with understanding of composer and audience perspectives and the purpose of a performance 
Elements of music 
Manipulate and combine the elements of music when improvising and performing to communicate musical ideas and meaning 
Analyse and discuss the elements of music in the performance of repertoire 
	Music in practice
Listen to live and recorded music and evaluate musical features and the communication of ideas 
Listen to and explore a range of repertoire to analyse and compare pieces of music 
Interpret and analyse musical scores relevant to the genre and style 
Use written, verbal and multimodal forms to analyse how musical ideas are communicated 
Use appropriate musical terminology and text structures to analyse, evaluate and compare music
Use listening skills to reflect on and evaluate own performances or compositions live or through recordings 
Music in context 
Explain how genre and style are characterised and represented through musical features and conventions 
Examine the relationship between musical contexts of a piece of music and its purpose 
Evaluate how music can influence and challenge ideas and contribute to developing cultural understandings at local, national and international levels 
Examine music from the perspectives of composer, performer and audience 
Evaluate how a work reflects personal or shared understandings, identities, values and experiences 
Explore aesthetic qualities of music across a range of styles and approaches to interpretation  
Show understanding of stylistic, cultural, historical or social contexts in written form using appropriate musical terminology 
Elements of music 
Aurally identify the elements of music 
Analyse and discuss the elements of music in repertoire 
Evaluate how the elements of music are manipulated and combined in music from a range of musical genres and styles 
	Music in practice
Apply knowledge of compositional devices to generate musical material 
Experiment with different compositional techniques and structures to develop and refine musical material 
Develop musical material within macrostructures 
Critically reflect on and document compositional choices and process 


Duration: 2.5 hours 
Table 10 – Learning sequence 5 – learning intentions and success criteria 
	Learning intentions
	Success criteria

	We are learning to:
analyse how musical elements evoke emotions, images and narrative possibilities
apply Nobuo Uematsu’s creative methods, including modular composition, influences and the role of vocal and orchestral textures 
identify features in other works and draw comparisons with Nobuo Uematsu’s compositions. 
	We can:
accurately describe how specific musical elements (orchestration, choir, dynamics, tempo) create mood, drama and tension
explain the emotions, imagery or storylines the music suggests to me and connect them to musical techniques
explain how Uematsu composed ‘One-Winged Angel’, including his use of short musical phrases, influences and his intention for the piece’s atmosphere.


Evidence of learning
Explain written ideas in class discussion. For example, identifying how orchestration/choral elements create tension or linking musical elements to emotions
Record responses to the Activity 5.2 questions, demonstrating knowledge of Uematsu’s compositional process, influences and intentions
Apply accurate musical terminology. For example, ‘dynamics’, ‘orchestral texture’, ‘modular composition’, ‘tension’ in both their written and spoken responses. 
[bookmark: _Toc216265307]Activity 5.1 – Nobuo Uematsu
Teacher note: access the PowerPoint and teacher resource booklet for this activity. Write each question on a single sheet of butcher’s paper each and hang them around the room. Prepare copies of ‘Activity 5.1 – Nobuo Uematsu worksheet’ for each student.
Access ‘Activity 5.1 – Nobuo Uematsu’ in the PowerPoint. 
Access One-Winged Angel (Final Fantasy VII) (4:25) by Nobuo Uematsu. As the music plays, move around the room and respond to the questions by notating your response on the butcher’s paper. Once finished, discuss the responses as a class. 
Reflection questions
How does the use of orchestration and choral elements create a sense of drama and tension throughout the piece?
What emotions or images does the music evoke for you and which musical elements (such as instruments, dynamics or tempo) do you think create those feelings?
What role do the Latin choir lyrics play in enhancing the mystical or epic atmosphere of the composition?
What kind of story or scene do you imagine could be happening while listening to this music and why?
Access the ‘Activity 5.1 – Nobuo Uematsu worksheet’. Read the text and answer the questions. 
[bookmark: _Toc216265308]Activity 5.2 – composing ‘One-Winged Angel’ 
Teacher note: access the PowerPoint, teacher resource booklet and score booklet for this activity.
Access ‘Activity 5.2 – composing ‘One-Winged Angel’ in the PowerPoint. Access How Nobuo Uematsu Composed FF7's "One-Winged Angel” (4:18) and answer the questions. 
Reflection questions
What inspired Nobuo Uematsu's compositional process for ‘One-Winged Angel’?
How long did Uematsu spend composing short musical phrases for the piece?
Describe Uematsu’s daily routine during the composition process.
Why did Uematsu choose to compose the piece using modular phrases rather than writing a continuous melody?
How did Uematsu describe the role of vocal elements (the Latin chorus) within the orchestral texture?
What compositional influences did he cite – such as specific classical or rock works – and how did they shape the piece’s mood?
How did Uematsu’s portrayal of Sephiroth inform the musical development of the theme?
According to Uematsu, what emotional tone or atmosphere was he trying to evoke with this piece?
Check for understanding: How does the combination of Latin choir lyrics and orchestral texture contribute to the portrayal of Sephiroth’s character and the emotional tone of the music?
[bookmark: _Toc216265309]Activity 5.3 – Who inspired Uematsu?
Teacher note: access the PowerPoint, teacher resource booklet and the score booklet for this activity. You will need to prepare the aural jigsaw and the score jigsaw in advance, found in ‘Activity 5.3 – who inspired Uematsu?’ in the teacher resource booklet and the Stravinsky score in the score booklet. This can be tactile (printed, cut up and placed in bags for as many groups as you need) or digital (copy and paste the information onto an interactive whiteboard style program). 
Access ‘Activity 5.3 – who inspired Uematsu?’ in the PowerPoint. Access ‘One-Winged Angel (Final Fantasy VII) (4:25) and complete the aural jigsaw. The teacher will give you a bag of musical observations according to the recording of ‘One-Winged Angel’. Listen to the recording and sort the aural jigsaw into the correct order.
Access Stravinsky – The Rite of Spring (Official Score Video w/ Live Chat Commentary) (from 3:14–4:00) and ‘Activity 5.3 – who inspired Uematsu?’ – Stravinsky score extract from the score booklet. Your teacher will give you a bag of musical observations according to the music. Using a copy of the score extract from Stravinsky’s The Rite of Spring, locate the musical observations according to the descriptions on the jigsaw pieces. These can be stuck on the score to form a score analysis. 
Access the ‘Activity 5.3 – who inspired Uematsu? worksheet’ and complete the table in the worksheet which asks you to discuss the similarities between ‘One-Winged Angel’ and Stravinsky’s ‘The Augurs of Spring – Dances of the Young Girls.’ 
Check for understanding: When reconstructing the ‘One-Winged Angel’ aural jigsaw, how did you identify the correct order of sections using instrumentation, texture, and dynamics as clues?
Suggested differentiation and adjustments: consideration can be given to mixed ability groups to complete the jigsaw activities to support learning. Provide more simple observations for the jigsaw activities if required. For extension, you can have students write their own musical observations for Stravinsky’s The Rite of Spring and swap their observations with another group to complete the activity. 
[bookmark: _Toc216265310]Activity 5.4 – harmonic revision 
Teacher note: access the PowerPoint and teacher resource booklet for this activity. Students will require a copy of the ‘Activity 5.4 – harmonic revision worksheet’ to complete this activity. 
Access ‘Activity 5.4 – harmonic revision’ in the PowerPoint and complete the activities in ‘Activity 5.4 – harmonic revision worksheet’. 
Suggested differentiation and adjustments: students may need additional explicit instruction in working through the worksheet together. An extension activity has been provided in the resource labelled ‘Extension – identifying chords’ activity.
[bookmark: _Toc216265311]Activity 5.5 – harmonic exploration in ‘One-winged angel’
Teacher note: access the PowerPoint and teacher resource booklet for this activity. Access ‘Activity 5.5 – harmonic exploration in “One-Winged Angel”’. Access ‘One Winged Angel by Nobuo Uematsu Chords and Melody’ on Hookpad. 
Access ‘Activity 5.5 – harmonic exploration in “One-Winged Angel”’ and the 3 excerpts found on ‘One Winged Angel by Nobuo Uematsu Chords and Melody’ on Hookpad.
‘One–Winged Angel’ uses shifting keys (E Locrian, D minor, E minor), intense dissonances (for example, a chord made up of E–G–A–Bb) and the juxtaposition of time signatures  and  to create harmonic and rhythmic variety. Listen to the 3 excerpts from ‘One-Winged Angel’ and answer the following questions.


Reflection questions
How does the harmony make you feel? 
Does the rhythm feel predictable or chaotic? Why? 
Can you explain the influence from Stravinsky? 
Why is E–G–A–Bb considered dissonant? 
‘One-Winged Angel’ uses the following scales/modes:
E Locrian (dark, unstable: E–F–G–A–B♭–C–D)
D minor (sombre and dramatic)
E minor (slightly more grounded, traditional minor)
Composition activity 
Using an E minor key signature, explore chord progression options. 
Work in pairs to create an unusual chord progression using chords from E minor, D minor and E Locrian (E–F–G–A–B♭–C–D)
Try modifying the chord to create dissonance. For example, swap a chord for one with a b5 or b9 or consider suspensions
Check for understanding: Why is the chord E–G–A–B♭ considered dissonant and how does dissonance contribute to the drama of the piece?
Suggested differentiation and adjustments: provide students with additional scaffolding to support the chord progression such as giving them a range of chords based in E minor to choose from.


[bookmark: _Toc216265312]Learning sequence 6 – gagaku – the traditional court music of Japan
[bookmark: _Toc216265313]Outcomes and syllabus content
A student:
MU5-PER-01 performs repertoire with stylistic awareness and musical expression
MU5-PER-02 manipulates and combines the elements of music in performance to communicate musical ideas
MU5-LIS-01 uses listening skills to analyse music in relation to stylistic, cultural, historical and social contexts 
MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
MU5-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
MU5-COM-02 manipulates and combines the elements of music to create musical ideas
Table 11 – Stage 5 content – Learning sequence 6 – gagaku – the traditional court music of Japan 
	Performing
	Listening
	Composing

	Music in practice
Perform music in a range of styles to communicate musical ideas, including own compositions
Perform from a range of musical scores
Improvise to develop and extend musical ideas
Music in context
Interpret music representing a range of genres and styles
Apply knowledge of conventions and practices of a period, genre or style
Elements of music 
Manipulate and combine the elements of music when improvising and performing to communicate musical ideas and meaning
Analyse and discuss the elements of music in the performance of repertoire
	Music in practice
Listen to live and recorded music and evaluate musical features and the communication of ideas
Listen to and explore a range of repertoire to analyse and compare pieces of music
Interpret and analyse musical scores relevant to the genre and style
Use listening skills to reflect on and evaluate own performances or compositions live or through recordings
Music in context 
Explain how genre and style are characterized and represented through musical features and conventions
Explore aesthetic qualities of music across a range of styles and approaches to interpretation
Show understanding of stylistic, cultural, historical or social contexts in written form using appropriate musical terminology
Elements of music
Aurally identify the elements of music
Analyse and discuss the elements of music in repertoire
	Music in practice
Apply knowledge of compositional devices to generate musical material
Experiment with different compositional techniques and structures to develop and refine musical material
Critically reflect on and document compositional choices and process
Music in context
Combine styles to create new ideas


Duration: 2.5 hours 
Table 12 – Learning sequence 6 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
understand the historical and cultural context and practices of gagaku music
use listening skills to analyse gagaku music
stylistically manipulate and combine the elements of music to create musical ideas.
	We can:
use shōga to learn rhythm and melody when singing
name and identify the instruments and musical features found in gagaku music
create and perform a short composition using gagaku musical features.


Evidence of learning
Correctly identify the instruments and musical features used in gagaku
Accurately sing the melodic material using shōga syllables
Performs a self-composed piece inspired by gagaku with appropriate integration of gagaku musical features.
[bookmark: _Toc216265314]Activity 6.1 – exploring gagaku
Teacher note: access the PowerPoint and teacher resource booklet for this activity. This activity requires instrument and musical features cards that will need to be copied and prepared for use in this activity. Students will need to split into 8 small groups (one instrument per group).
Access ETENRAKU in Hyojo mode by Reigacheckedkusha (4:17). As a class, discuss what you hear and what you notice. What stands out to you?
Read the information on the slide about the context of gagaku music.
Form a circle in the classroom space. On the floor, the teacher will place a range of cards which include instruments, musical features and timbre adjectives. Play the video again, and in small groups (8 groups total), select one instrument card that you can identify in the recording. As the music plays, listen for and observe your selected instrument within the gagaku ensemble. Select additional cards that describe the features of the instrument or what that instrument plays.
As a class, share your observations for each individual instrument.
Suggested differentiation and adjustments: provide less cards for students that need support with this activity. For example, focus only on the timbre adjectives. 
[bookmark: _Toc216265315]Activity 6.2 – performing ‘Etenraku’
Teacher note: access the PowerPoint and teacher resource booklet for this activity. This activity requires access to a keyboard or pitched instruments to lead the singing, and students will require a pitched instrument to play the melody.
The piece you just listened to was called ‘Etenraku’ and is the most well-known work of the gagaku repertoire. Access ‘Activity 6.2 – performing “Etenraku”’ in the PowerPoint and complete the activities on the slides.
[bookmark: _Toc216265316]Activity 6.3 – listening match up
Teacher note: access ‘Activity 6.3 – listening match-up worksheet’ in the teacher resource booklet for this activity.
Access ETENRAKU in Hyojo mode by Reigakusha (4:17) and complete the listening match-up activity using the worksheet provided.
Check for understanding: How were you able to identify the musical features in chronological order? What did you need to listen for? Give an example.
Suggested differentiation and adjustments: provide a physical cue to support the identification of the entry of each musical feature. Options for extension could include extending the observations further with increasing complexity.
[bookmark: _Toc216265317]Activity 6.4 – influence and innovation gagaku style
Teacher note: students will need access to instruments or a DAW. The PowerPoint also supports this activity.
Working in small groups, create a short, gagaku-inspired composition of approximately 30 seconds to one minute, which includes some of the following musical features of gagaku:
very slow tempo
staggered instrument entries
heterophonic texture
use of modes
long, drawn out phrases
use of space and silence.
Perform to the class.
Reflection questions
What worked well?
What was challenging about the task and how did you resolve this?
What did you notice about the texture?
Check for understanding: How does your gagaku-inspired composition compare to traditional gagaku music?
[bookmark: _Toc216265318]Learning sequence 7 – the future voice – Hatsune Miku and J-pop 
[bookmark: _Toc216265319]Outcomes and syllabus content
A student:
MU5-PER-02 manipulates and combines the elements of music in performance to communicate musical ideas
MU5-LIS-01 uses listening skills to analyse music in relation to stylistic, cultural, historical and social contexts
MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
MU5-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
MU5-COM-02 manipulates and combines the elements of music to create musical ideas
Table 13 – Stage 5 content – Learning sequence 7 – the future voice – Hatsune Miku and J-pop
	Performing
	Listening
	Composing

	Music in practice
Perform music in a range of styles to communicate ideas, including own compositions
Experiment with and use technology to manipulate, record and mix performances
Music in context
Apply knowledge of conventions and practices of a period, genre or style
Perform with understanding of composer and audience perspectives and the purpose of a performance
Elements of music 
Manipulate and combine the elements of music when improvising and performing to communicate musical ideas and meaning
	Music in practice
Evaluate and explain the use of technologies in a range of repertoire
Music in context
Explain how genre and style are characterised and represented through musical features and conventions
Elements of music
Analyse and discuss the elements of music in repertoire
	Music in practice
Control a range of sound sources, sound production methods and digital technologies to improvise, generate, compose, manipulate, arrange, notate and record compositions
Music in context
Explore how conventions of different styles and media can be combined to create meaning
Combine styles to create new ideas
Elements of music
Manipulate and combine the elements of music to create musical ideas and/or communicate meaning, through improvising or composing


Duration: 2.5 hours 
Table 14 – Learning sequence 7 – the future voice – Hatsune Miku and J-pop
	Learning intentions
	Success criteria

	We are learning to:
understand how technology shapes the sound and identity of J-pop and Vocaloid music
analyse harmonic progressions and textural features in J-pop repertoire
explore authorship and identity in technology-driven music
perform J-pop progressions, hooks and textures using live instruments and voice.
	We can:
describe the role of Vocaloid technology in performance and production
identify and perform common chord progressions used in J-pop
compare different versions of the same piece, explaining how musical features are manipulated
perform short melodic hooks and layered textures inspired by J-pop and Vocaloid styles.


Evidence of learning
Student responses to listening and discussion tasks
Performance of J-pop chord progressions and hooks
Ensemble work recreating J-pop textures
Written reflections on authorship and identity
[bookmark: _Toc216265320]Activity 7.1 – What is a Vocaloid? Who is Hatsune Miku?
Teacher note: access the PowerPoint and teacher resource booklet for this activity. Refer to the ‘Influence and innovation glossary' in the teacher resource booklet for key vocabulary. Throughout the activity, emphasise discussion around how the elements of music are manipulated through technology, particularly texture, timbre and duration. Encourage accurate use of musical terminology when describing performing media, rhythmic layering and digital production.
Access Explaining Vocaloid in under 3 minutes (2:19) to understand what a Vocaloid is and how Vocaloid technology functions. As a class, use the questions below to discuss authorship and performance identity in this context.
Who is the ‘artist’ in Vocaloid music – the programmer, the character or the audience?
How does technology change our idea of performance and authorship?
Access [Hatsune Miku] World is Mine / ryo (supercell) (2:56) and complete the following activities:
listen for rhythm, melody and sound layers in the performance
follow the subtitles to understand the meaning of the lyrics
clap gently along with the pulse to feel the tempo.
Reflection questions
What instruments or sounds can you identify? 
How does the synthetic vocal sound compare to a human singer? 
How is the audience responding in live concert footage? 
Vocaloid rhythm starter
Access ‘Activity 7.1 – What is Vocaloid? Who is Hatsune Miku?’ – Vocaloid rhythm starter.
Divide into small groups to create rhythmic and spoken ostinati based on the words ‘Hatsune Miku’, ‘Vocaloid’ and ‘future voice’. Build layers and experiment with tempo and dynamics using the instructions on the slide.
Add simple percussion to emulate programmed beats and perform to the class. Discuss how layering and repetition create texture similar to loop-based electronic music.
Extension: allow students to come up with their own rhythmic interpretation and notate using traditional or graphic notation. 
Reflection questions
How does this sound like the loops and layers used in Vocaloid music?
What do you notice about the rhythms used in Vocaloid music?
How is repetition used to build energy and drive?
How do different layers (voice, percussion, synth) fit together to create texture?
How does digital precision (perfect timing, quantised beats) affect the feel of the music?
In our class performance, which parts remind you of the layers you hear in Vocaloid tracks?
Access Anamanaguchi – Miku ft. Hatsune Miku (Lyric Video) (from 0:14–3:58) and complete the following activities: 
graphically notate the main melodic motif
identify 2 different performing media that use this motif.
Extension: learn the melody by ear and transcribe it using digital notation software, piano roll MIDI sequencer or manuscript paper. Complete a class mind map or KWLH chart to consolidate learning about Hatsune Miku and Vocaloid music. Include key musical and cultural features, and vocabulary such as Vocaloid, synthesis and identity.
Check for understanding: students can identify or discuss how technology shapes our ideas about performance and authorship. Students can discuss how Hatsune Miku’s music and performances might challenge traditional definitions of a ‘live’ musician. 
[bookmark: _Toc216265321]Activity 7.2 – from folk to future 
Teacher note: the PowerPoint ‘Activity 7.2 – from folk to future’ and the teacher resource booklet support this activity.
Access ‘Activity 7.2 – from folk to future’ in the PowerPoint and complete the jigsaw listening activity comparing 2 versions of ‘Ievan Polkka’:
Hatsune Miku – Ievan Polkka (Remastered 2024) (2:32) 
Korpiklaani – Ievan Polkka
1. Divide into 2 groups – group A focuses on the Hatsune Miku version, group B focuses on the Korpiklaani version.
Listen twice, noting observations about performing media, pitch and texture. During your first playing, write exactly what you hear for performing media, pitch and texture. On the second playing, circle one feature you can discuss and expand upon it with accurate, detailed observations.
Swap notes and repeat listening, adding comparisons or differences.
Reflection questions
How does technology and style change the way we experience this traditional Finnish song?
What other elements of music could you discuss in detail with these 2 excerpts?
Common misconceptions or alternative interpretations: if students call Korpiklaani ‘pirate rock’, redirect by naming it ‘folk-metal’ and point to distorted guitars and rock drum backbeat. 
If students describe the Hatsune Miku voice as ‘auto-tune’, clarify that Vocaloid is a synthesis system that generates sung notes from a voicebank rather than correcting a human vocal recording.
Extension: listening – ‘Ievan Polkka’ score analysis. Access and analyse the ‘Ievan Polkka’ score via Musescore and the ‘Activity 7.2 – from folk to future extension listening’ slide in the PowerPoint. Identify the mode, scale, key signature and harmonic progression and answer the questions provided on the slide. Consider why this is in a natural minor/aeolian mode, rather than a harmonic minor. Try playing the melody with the raised 7th and using the major V chord (C#) or even a dominant 7th chord (C#7) to hear the difference and discuss the increased tension created here. Connections could be made to classical or klezmer repertoire.
Check for understanding: students can identify at least 2 similarities and 2 differences between the versions. Students use correct terminology (performing media, pitch, texture) when describing their observations. Students explain one way technology influences musical style or audience experience.
Suggested differentiation and adjustments: provide a listening scaffold to support students in identifying performing media, pitch and texture. Offer a sentence stem for each element. For example, ‘the performing media are …’, ‘the texture is … as a result of the layers …’ and invite advanced students to add one production term. For example, ‘quantised’, ‘power-chord’, ‘double-time feel’.
Model key observations before group work and pair students for note taking where needed. Offer simplified prompts for support and ask extension students to analyse additional elements such as structure or timbre.
[bookmark: _Toc216265322]Activity 7.3 – a ‘Polkka’ performance
Teacher note: access the PowerPoint ‘Activity 7.3 – a ‘Polkka’ performance’ and teacher resource booklet and distribute the class arrangement of Hatsune Miku’s ‘Ievan Polkka’. Prepare printed or digital copies of any notation required for ensemble practice. For classes with limited instruments, prepare backing tracks or rhythmic loops to maintain pulse and texture. Before beginning, distribute the provided notation, simplified lead sheet or classroom arrangement to suit instrumentation.
Model the first 4 bars of the bass line, showing how the repeated pattern establishes groove and harmonic grounding. Reinforce steady pulse and clear articulation before layering melody. Encourage each group to decide their instrumentation and whether to include rhythmic or improvised layers to evoke the ‘future’ remix aesthetic. Students should maintain even quavers and clear downbeats in the bass line. Melodic performers should match pitch contour and phrasing with light, detached articulation to reflect the dance style. When layering rhythm or percussion, syncopated accents on beats 2 and 4 give the performance a pop drive.
Access ‘Activity 7.3 – a “Polkka” performance’ – performing slide in the PowerPoint. Perform the bass line, melody and syncopated chords from ‘Ievan Polkka’. Arrange and perform the piece in small ensembles, focusing on balance, blend and rhythmic accuracy.
Performing tasks
Maintain a steady pulse throughout
Layer short rhythmic ostinati or improvised fills
Experiment with dynamics, articulation, and textural contrast
Add optional countermelodies or simple harmonies
Perform for the class and compare to the Vocaloid recording
Reflection questions
How did the bass line and melody interact?
What role did each performer have in maintaining groove and texture?
What musical decisions made your version feel more ‘future’ than ‘folk’, or did it feel more ‘folk’ than ‘future’?
Were there any limitations that impacted this? (For example, the instrumentation you have available may lend itself to more of a folk or future sound)
How did your live performance compare to the Vocaloid recording? 
Extension: encourage advanced students to experiment with adding a short, improvised section or variation using the pentatonic notes of F# minor (F#-G#-A-C#-E-F#). Suggest using dynamics and articulation changes to contrast sections. 
When improvising, encourage students to keep the tonic in the middle of where they’re playing and explore notes above and below, rather than thinking about the tonic being the lowest and highest notes they’re allowed. For example, write the scale up with notes either side of the tonic like this: 
F# – G# – A – C# – E – F# – G# – A – C# – E – F#
Also, for any students who are yet to develop confidence with improvising, have them start with just 2 notes either side of the tonic and then get them to branch out. Use melodic percussion with removable tone bars if you can. 
Record performances and evaluate through the elements of music. Suggest one way you could refine or further develop the texture or rhythmic energy.
Check for understanding: students perform a section of ‘Ievan Polkka’ demonstrating secure pulse and accurate melody. Students can describe how ensemble balance and dynamics affect the performance outcome. Students reflect on stylistic features that make their version sound ‘folk’ or ‘future’. 
Questions to check for understanding may include:
· How does ensemble performance help reveal the relationship between melody, harmony and texture? Sample answer: when we perform together, we can hear how each layer fits — the bass sets harmony, the melody adds contour and rhythm connects them.
· In what ways can technology influence how you might reimagine this piece? Sample answer: using digital loops, effects or tempo automation could change the feel, making it sound more modern or electronic while still using the same tune.
Suggested differentiation and adjustments: model short sections of the ‘Ievan Polkka’ bass line or melody before ensemble work. Students needing support can perform simplified rhythmic parts or keep pulse patterns, while advanced students add harmony or improvised lines. Adapt instrumentation as needed, using body percussion or digital backing for access. If groups lose tempo, assign one student to maintain a pulse with body percussion or metronome. If balance issues occur, adjust dynamics by having accompaniment drop in volume under melody. For classes with mixed experience, assign simpler rhythmic or chordal parts to less confident performers.
[bookmark: _Toc216265323]Activity 7.4 – reimagining the ‘Ievan polkka’
Teacher note: access the PowerPoint ‘Activity 7.4 – reimagining the ‘Ievan Polkka’ and the teacher resource booklet for additional support material. Access BandLab For Education or an equivalent DAW for composition work and test device logins ahead of time. 
Before beginning, model how to import or record a short loop and layer rhythmic or harmonic material over it. Emphasise that students are not required to reproduce the full song but rather transform it through technology and creative manipulation of the elements of music.
Access the PowerPoint ‘Activity 7.4 – reimagining the ‘Ievan Polkka’ and complete the activities outlined below.
Access a short extract from ‘Ievan Polkka’ (bass line, chord progression or melodic motif/hook) as a stimulus for composing. Create a short remix, reinterpretation, or reimagined section that connects the folk origins of the piece with future digital or experimental sounds. The composition should:
be 30 to 60 seconds in length, with a clear sense of pulse, textural layering and contrast
contain original melodic or harmonic material that remains recognisable but altered through tempo, instrumentation or effects
consider common successful approaches such as slowing the tempo, using ambient synths, adding a trap or hip-hop beat under the folk tune or creating a bright electronic remix using loops and samples.
Use a DAW (BandLab For Education) or similar to complete the following steps:
1. Choose 4 to 8 bars of material from the original.
1. Experiment by changing the tempo, texture or performing media.
1. Experiment with layering rhythmic or electronic elements.
1. Use loops or samples to create contrast and variation between sections.
1. Give your composition an appropriate title for the remix. For example, ‘Polkka Rewired’, ‘Neo-Folk Mix’ or ‘Future Spinner’.
Reflection questions
Which elements of ‘Ievan Polkka’ did you keep or transform?
How do your choices in texture, pitch or duration show influence from both folk and electronic styles?
What performing media or technologies helped you achieve your sound?
How does your version represent influence and innovation?
Extension: write a short artist statement (2–3 sentences) describing your creative intention and connection to the idea ‘from folk to future’. Export or perform your remix live with MIDI controller or backing track.
Suggested differentiation and adjustments: provide a BandLab template or pre-set loops for students who need guidance using digital tools. For students new to DAW use, provide a template project with one MIDI track, one drum loop and one synth patch. Demonstrate simple edits such as muting, duplicating and adjusting tempo. For confident students, challenge them to add automation or original MIDI sequences. If working unplugged, use a whiteboard grid to plan layers and texture (for example, melody line, rhythmic loop, bass pulse).
Support students through layering and tempo adjustments. Encourage extension students to experiment with reharmonisation, original samples or notation of their remix. Offer shared-device options or group demonstrations if technology access is limited. 
Check for understanding: students can explain which musical elements they manipulated in their remix. Students demonstrate basic DAW fluency (layering, tempo, loops). Students articulate how their composition connects to the theme of influence and innovation.
Questions to check for understanding may include:
· What makes your remix recognisably based on ‘Ievan Polkka’ even after transformation? Sample answer: the melody contour and 4-chord loop are still there, so you can tell it’s based on the same song even though the sound is different.


[bookmark: _Toc216265324]Learning sequence 8 – in the loop – using a Digital Audio Workstation (DAW)
[bookmark: _Toc216265325]Outcomes and syllabus content
Teacher note: this learning sequence develops students’ skills in using a DAW to meet the requirements of the sample assessment task. It also introduces the composition portfolio which accompanies the task. 
The following video links will allow you to familiarise yourself with BandLab for Education and its processes for supporting students. These are teacher-facing videos:
· BandLab For Education – Onboarding For Teachers (4:10)
· How Does Music Production Work? Learn with Free Software [Bandlab Tutorial – Part 1] (15:03)
· How To Create a Remix With Free Software [Bandlab Tutorial – Part 2] (30:54)
All student-facing videos are included in the slide deck. 
A student:
MU5-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
MU5-COM-02 manipulates and combines the elements of music to create musical ideas
MU5-PER-02 manipulates and combines the elements of music in performance to communicate musical ideas
MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
Table 15 – Stage 5 content – Learning sequence 8 – in the loop – using a Digital Audio Workstation (DAW)
	Listening
	Composing

	Music in practice
Interpret and analyse musical scores relevant to the genre and style
Use listening skills to reflect on and evaluate own performances or compositions live or through recordings
	Music in practice
Apply knowledge of compositional devices to generate musical material
Experiment with different compositional techniques and structures to develop and refine musical material
Develop musical material within macrostructures
Control a range of sound sources, sound production methods and digital technologies to improvise, generate, compose, manipulate, arrange, notate and record compositions
Critically reflect on and document compositional choices and process
Annotate draft compositions using a range of notations incorporating dynamics, articulation and expressive markings to indicate the intent of the performance, as appropriate to the style
Music in context
Explore how conventions of different styles and media can be used and combined to create meaning
Combine styles to create new ideas
Elements of music
Manipulate and combine the elements of music to create musical ideas and/or communicate meaning, through improvising or composing


Duration: 2.5 hours 
Table 16 – Learning sequence 8 – in the loop – using a Digital Audio Workstation (DAW)
	Learning intentions
	Success criteria

	We are learning to:
understand how digital tools can be used to create, layer and refine music in a loop-based Digital Audio Workstation (DAW)
apply knowledge of the elements of music to compose and structure original ideas
use technology to record, edit and balance multiple layers of sound
reflect on and document our compositional process through a digital process journal.
	We can:
create, arrange and refine musical layers in BandLab for Education (or our preferred DAW)
manipulate the elements of music, including texture, dynamics, duration and timbre, to shape a coherent musical idea
apply saving, exporting and file management routines to preserve work
describe and evaluate how technology supports musical expression and creative decision-making
document our process using screenshots, annotations and reflection statements.


Evidence of learning
Students demonstrate understanding by creating short musical ideas using BandLab for Education (or their preferred DAW), showing control over layering, structure and stylistic features
Students apply digital tools to manipulate the elements of music and refine balance, texture and timbre across multiple tracks
Students save and export files correctly, take screenshots of their developing work and record short reflection statements explaining their creative decisions 
Evidence of learning is gathered through observation, saved project files, process journal entries and informal peer or teacher feedback
[bookmark: _Toc216265326]Activity 8.1 – getting started in a loop-based DAW
Teacher note: distribute the sample assessment task to students. Access the PowerPoint for this activity. The BandLab For Education website contains helpful resources and relevant video tutorials which are also included in the slide deck to assist students. If you are using a different DAW, there may be similar online video tutorial resources available. 
Read through the assessment task outline provided by your teacher.
Access PowerPoint ‘Activity 8.1 – getting started in a loop-based DAW’ and read through the information on DAWs, loop and BandLab For Education.
[bookmark: _Hlk216255170]Access BandLab For Beginners – Basic BandLab Tutorial (19:33). 
Complete the following activities:
1. Start a new project. 
1. Change the tempo and key.
1. Explore loops and tracks.
1. Learn how to name and save your work.
1. Learn how to take a screenshot of your project.
Access PowerPoint ‘Activity 8.1 – getting started in a loop-based DAW’ and read through the information on the composition portfolio.
Set up a digital composition portfolio.
Add the screenshot of your experimentation in BandLab from this lesson into the portfolio along with a short reflection on your experience using BandLab and how this can assist you in achieving the requirements of the assessment task. As you continue working on your composition, refer to these slides throughout the process to ensure you include everything in the composition portfolio.
Check for understanding: students can demonstrate saving, closing and reopening a project, and explain why manual saving is necessary in BandLab.
Adjustments and differentiation: provide guided step-by-step instructions for students new to digital tools. Students with prior experience may explore recording a short MIDI or audio idea instead of only using loops.
Provide sentence stems for reflection writing. For example, ‘I changed … because …’, ‘This improved my piece by …’ Encourage advanced students to include technical notes on sound design or mixing choices.
[bookmark: _Toc216265327]Activity 8.2 – building layers and loops
Teacher note: access the PowerPoint to support this activity. The BandLab for Education website contains helpful resources and relevant video tutorials which are also included in the slide deck to assist students. If you are using a different DAW, there may be similar online video tutorial resources available.
Access PowerPoint ‘Activity 8.2 – building layers and loops’.
Access Bandlab Basic – Browsing and using loops (14:14). Start a new project and complete the following:
experiment with combining different loops to create texture and contrast
adjust volume levels to keep parts balanced
use panning to spread sounds across the stereo field
rename tracks so your project stays clear and organised.
Access Bandlab Basic – Recording midi Instruments Part 1 (10:41). 
In your project from earlier in the lesson:
1. Create a new MIDI or synth track using the piano roll editor.
Input short rhythmic or melodic ideas.
Experiment with quantising, velocity and sound choices.
Use mute and solo to refine balance and hear how layers interact.
Take a screenshot of your project for inclusion in your composition portfolio.
Reflecting on this activity, which elements of music did you manipulate using the DAW? How did you achieve this?
Check for understanding: students can identify and describe the role of each layer in their project and demonstrate adjusting track balance to achieve a cohesive mix.
Adjustments and differentiation: provide a shared example project for students who need guidance. Allow confident students to record or edit one of their layers using a MIDI instrument.
[bookmark: _Toc216265328]Activity 8.3 – stylistic influence and creativity
Teacher note: access the PowerPoint to support this activity. 
Access PowerPoint ‘Activity 8.3 – stylistic influence and creativity’. Access Bandlab Basic – Volume Pan and Automation (9:06). 
Manipulate the following features in your project from the last lesson to reflect one or more of the genres studied in this unit. For example, taiko, gagaku, J-pop or video game music. Complete the following steps:
1. Adapt stylistic features using loops, MIDI instruments and effects.
1. Adjust tempo, instrumentation and rhythmic emphasis to reflect your chosen influence.
1. Experiment with dynamics and expression.
1. Take a screenshot showing how your stylistic decisions appear in your project and add this to your composition portfolio.
Check for understanding: students can describe which stylistic features they have used and explain how these reflect influence from a studied genre.
Adjustments and differentiation: offer sample genre templates for students who need guidance. Encourage advanced students to combine features from multiple styles to create a hybrid piece.
[bookmark: _Toc216265329]Activity 8.4 – structuring and refining
Teacher note: access the PowerPoint to support this activity. 
Access Transform Your Music Dreams Into Reality With BandLab (from 13:40–20:13) for supporting material on how to enact the steps below. Continue work on your project from last lesson by organising your loops and ideas into clear sections (intro, A, B, outro) to shape your composition. Complete the following steps: 
1. Arrange, loop and trim tracks to build a structured timeline.
Refine balance using volume, panning and effects. 
Listen carefully for clarity and flow.
Save and export a short draft mix.
Take a screenshot of your timeline to show your structure for your composition portfolio. 
Check for understanding: students can explain how their sections create contrast and unity and demonstrate using saving and exporting functions accurately.
Adjustments and differentiation: provide a structure guide for students who need support with form. Allow advanced students to explore automation or transitions (fade, reverb tail, filter sweep).

[bookmark: _Toc216265330]Learning sequence 9 – track work – composing in a Digital Audio Workstation (DAW)
[bookmark: _Toc216265331]Outcomes and syllabus content
Teacher note: access the sample assessment task and PowerPoint to support these activities.
A student:
MU5-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
MU5-COM-02 manipulates and combines the elements of music to create musical ideas
Table 17 – Stage 5 content – Learning sequence 9 – track work – composing in a DAW
	Listening
	Composing

	Music in practice
Use listening skills to reflect on and evaluate own performances or compositions live or through recordings
	Music in practice
Apply knowledge of compositional devices to generate musical material
Experiment with different compositional techniques and structures to develop and refine musical material
Develop musical material within macrostructures
Control a range of sound sources, sound production methods and digital technologies to improvise, generate, compose, manipulate, arrange, notate and record compositions
Critically reflect on and document compositional choices and process
Annotate draft compositions using a range of notations incorporating dynamics, articulation and expressive markings to indicate the intent of the performance, as appropriate to the style
Explore how conventions of different styles and media can be used and combined to create meaning
Combine styles to create new ideas
Elements of music
Analyse and discuss use of the elements of music in own compositions and the compositions of others
Manipulate and combine the elements of music to create musical ideas and/or communicate meaning, through improvising or composing


Duration: 2.5 hours 
Table 18 – Learning sequence 9 – Track work – composing in a DAW
	Learning intentions
	Success criteria

	We are learning to:
compose and produce an original work that shows stylistic understanding and expression
combine and manipulate the elements of music to develop a cohesive composition
apply compositional devices and digital techniques to communicate ideas
reflect on feedback to refine and complete the final work
present a final composition that communicates individuality and innovation.
	I can:
create and refine musical ideas that reflect my chosen influence
shape my composition by effectively manipulating pitch, duration, timbre and structure
use musical and production techniques that enhance my creative intention
explain and show how feedback informed improvements across each check-in
produce a polished final work that demonstrates personal creativity and stylistic awareness.


Evidence of learning
Refer to the Influence and innovation assessment task criteria and outcomes.
[bookmark: _Toc216265332]Activity 9.1 – project setup and first experiments
Teacher note: access ‘Activity 9.1 – project setup and first experiments’ slide in the PowerPoint. Students will need access to the sample assessment task and a DAW. Refer to the sample assessment task for the ‘formative check-in opportunities checklist’. 
Re-read the assessment task outline and access the ‘formative check-in opportunities checklist’ table.
Follow the instructions below to commence work on your assessment task:
1. Create a new project in BandLab (or another DAW). 
Set up tracks, name your tracks and remember to regularly save your work.
Experiment with initial sound, loop or motif ideas.
Identify the stylistic influence(s) that will inform the work (ensure this is recorded in your composition portfolio).
Take risks and creatively explore without concern for final structure or polish at this stage.
Complete the ‘assessment check-in checklist’ for today.
Check for understanding: students can explain their chosen influence and describe how it might shape their initial musical ideas. Students demonstrate how to set up their workspace (DAW, MIDI controller, or instrument) and begin experimenting with sound combinations.
Adjustments and differentiation: for students requiring support, provide a guided composition scaffold or DAW template with labelled tracks. Encourage short, loop-based experimentation to reduce cognitive load. To extend students, encourage more advanced students to explore layering, automation or unconventional sound sources to represent their influence in new ways.
[bookmark: _Toc216265333]Activity 9.2 – developing layers
Teacher note: access the ‘Activity 9.2 – developing layers’ slide in the PowerPoint. students will need access to the sample assessment task and a DAW. Refer to the sample assessment task for the ‘formative check-in opportunities checklist’.
Access the ‘formative check-in opportunities checklist’. Complete the following tasks to continue work on your assessment task:
1. Create at least 3musical layers (for example, melody, harmony and rhythm) that work together.
Continue developing MIDI/synth layers using the piano roll editor to expand your melodic or harmonic ideas.
Capture a screenshot of the project and add a short reflection in your composition portfolio describing how the layers interact.
Share a short section of the project with your teacher or a peer for feedback.
Complete the ‘assessment check-in checklist’ for today.
Check for understanding: students can demonstrate at least 3 cohesive layers within the project. Students can explain how layers have been developed or adjusted after feedback. Students’ composition portfolios include a current screenshot and a short reflection.
Adjustments and differentiation: for students requiring support, provide a composition planning sheet or template with track roles labelled. To extend, encourage students to explore automation or dynamic contrast to refine balance between layers. Incorporate a short live-recorded part (for example, voice, percussion or instrumental sound) and balance it with existing layers.
[bookmark: _Toc216265334]Activity 9.3 – stylistic influence
Teacher note: access the ‘Activity 9.3 – stylistic influence’ slide in the PowerPoint. Students will need access to the sample assessment task and a DAW. Refer to the sample assessment task for the ‘formative check-in opportunities checklist’.
Access the ‘formative check-in opportunities checklist’. Complete the following tasks to continue work on your assessment task.
1. Identify and apply at least one stylistic influence from the unit (for example, taiko, gagaku, J-pop or video game music).
Incorporate musical elements such as duration, texture, timbre, pitch or structure that reflect this influence.
Record or notate the section where the influence is most evident and describe it briefly in your composition portfolio.
Check for understanding: students can explain which stylistic influence has been used and how it is represented in their composition. Students can demonstrate clear evidence of stylistic features within one or more layers.
Adjustments and differentiation: for students requiring support, provide reference listening examples or visual summaries of key stylistic features. To extend, encourage students to combine or fuse elements from more than one style to create an innovative sound or structure.
[bookmark: _Toc216265335]Activity 9.4 – structuring and refining
Teacher note: access the ‘Activity 9.4 – structuring and refining’ slide in the PowerPoint. Students will need access to the sample assessment task and a DAW. Refer to the sample assessment task for the ‘formative check-in opportunities checklist’.
Access the ‘formative check-in opportunities checklist’. Complete the following tasks to continue work on your assessment task:
1. Organise musical ideas into sections (for example, intro, A, B, ending).
Use feedback to refine balance, texture or expression within the composition.
Update your composition portfolio to document structural decisions and refinements made after feedback.
Check for understanding: students can describe how they have structured their composition into clear sections. Students can explain changes made to improve balance, texture or expression. Students’ composition portfolio includes notes or screenshots showing structural adjustments.
Adjustments and differentiation: for students requiring support, provide a structure template or visual organiser outlining common song or instrumental forms. To extend, encourage experimentation with non-traditional forms or transitions (for example, through-composed sections, tempo shifts or textural builds).
[bookmark: _Toc216265336]Activity 9.5 – composition portfolio progress
Teacher note: access the ‘Activity 9.5 – composition portfolio progress’ slide in the PowerPoint. Students will need access to the sample assessment task and a DAW. Refer to the sample assessment task for the ‘formative check-in opportunities’ checklist.
Access the ‘formative check-in opportunities checklist’. Complete the following tasks to continue work on your assessment task:
ensure your composition portfolio includes regular screenshots of your project
write short reflections explaining your creative decisions and responses to feedback
show clear evidence of ongoing development and refinement across lessons
continue work on developing your musical ideas.
Check for understanding: students can show that their composition portfolio includes recent screenshots and written reflections. Students can describe how their composition portfolio documents key creative decisions and improvements.
Adjustments and differentiation: for students requiring support, provide a composition portfolio checklist or reflection prompt sheet to guide documentation. To extend, encourage inclusion of audio snippets or annotated DAW screenshots showing automation, layering or mixing techniques.
[bookmark: _Toc216265337]Activity 9.6 – finalising work
Teacher note: access the ‘Activity 9.6 – finalising work’ slide in the PowerPoint. Students will need access to the sample assessment task and a DAW. Refer to the sample assessment task for the ‘formative check-in opportunities checklist’. Ensure students have access to submission instructions and file export options. 
Access the ‘formative check-in opportunities checklist’. Complete the following tasks to finish work on your assessment task:
1. Finalise and export your project as an audio file (for example, MP3 or WAV).
Check that both the audio file and composition portfolio are complete and ready for submission.
Present your final work confidently, outlining key stylistic influences and compositional decisions.
Check for understanding: students can demonstrate that exported audio plays correctly and meets assessment criteria. Students can verify that their composition portfolio and audio file are complete and submitted correctly.
Adjustments and differentiation: for students requiring support, provide step-by-step export instructions or a checklist for file submission. To extend, encourage preparation of a short verbal or written artist statement summarising influences, techniques and creative development.


[bookmark: _Toc216265338]Learning sequence 10 – final mix – listening and reflection
[bookmark: _Toc216265339]Outcomes and syllabus content
Teacher note: students share and celebrate their completed compositions through peer listening and reflection. The focus is on evaluating how stylistic influences, musical ideas and production techniques communicate individual expression and innovation. Guided discussion supports critical listening, feedback and appreciation of diverse creative approaches.
A student:
MU5-LIS-02 – uses listening skills to evaluate how the elements of music are manipulated and combined
MU5-PER-02 – performs or presents music demonstrating stylistic understanding and expression
Table 19 – Stage 5 content – Learning sequence 10 – listening and reflection: celebrating influence and innovation 
	Listening

	Music in practice
Listen to live and recorded music and evaluate musical features and the communication of ideas
Use written, verbal and multimodal forms to analyse how musical ideas are communicated
Use appropriate musical terminology and text structures to analyse, evaluate and compare music
Use listening skills to reflect on and evaluate own performances or compositions live or through recordings
Music in context
Explain how genre and style are characterised and represented through musical features and conventions
Elements of music
Aurally identify the elements of music
Analyse and discuss the elements of music in repertoire


Duration: 2.5 hours 
Table 20 – Learning sequence 10 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
listen critically and respond to the compositions of peers
evaluate how the elements of music are manipulated to express stylistic influence and innovation
communicate ideas about music using appropriate terminology
reflect on our own compositional decisions and identify areas for future growth.
	We can:
listen respectfully and provide constructive feedback to others
describe how the elements of music are used to communicate influence and innovation
discuss similarities and differences between compositions and stylistic approaches
reflect on our own learning and contributions throughout the unit.


Evidence of learning
Students demonstrate their understanding of stylistic influence and innovation through critical listening, discussion and reflection on peer compositions
Evidence is shown through verbal contributions, listening notes and participation in class dialogue
[bookmark: _Toc216265340]Activity 10.1 – peer listening and feedback
Teacher note: access the PowerPoint and teacher resource booklet for this activity. Students will need access to the ‘Activity 10.1 peer listening and feedback worksheet’ in the teacher resource booklet.
Access ‘Activity 10.1 – peer listening and feedback worksheet’ and read through as a class. Choose at least one peer to complete the peer assessment template for.
As a class, listen to each students’ composition. As you listen:
identify the stylistic influences and key musical features in each piece
consider how the elements of music are used to communicate ideas and expression.
Individually complete ‘Activity 10.1 – peer listening and feedback worksheet’ for your selected peer(s).
Check for understanding: students can describe the stylistic features and musical ideas evident in peer compositions. Students can articulate how influence and innovation are demonstrated through the manipulation of the elements of music.
Adjustments and differentiation: for students requiring support, provide a guided listening sheet with prompts for elements of music and stylistic features. To extend, encourage students to lead discussion or facilitate peer feedback using specific musical terminology.
[bookmark: _Toc216265341]Activity 10.2 – reflection and class discussion
Teacher note: access the ‘Activity 10.2 – reflection and class discussion’ slide in the PowerPoint and the ‘Activity 10.2 reflection and discussion worksheet’ in the teacher resource booklet for this activity. Provide students with butcher’s paper or similar to aid brainstorming and presentation. Facilitate a guided discussion that reflects on learning across the entire Influence and innovation unit. Encourage students to consider how their performing, composing and listening skills have developed. Provide reflection prompts connecting to the unit’s key concepts of influence, innovation, creativity and stylistic understanding.
In 4 groups, brainstorm, discuss and record your ideas on butcher’s paper (or similar) in response to the following questions. Each group is allocated one question.
How have performing, composing and listening activities in this unit helped you grow as a musician?
What have you learned about influence, innovation and creativity in music?
How might the musical styles of taiko, gagaku, J-pop and/or video game music inspire and shape the way you create music in the future?
How has using a DAW supported your creative expression?
Present your findings to the class.
Access ‘Activity 10.2 – reflection and discussion worksheet’ and individually complete the questions.
As a class, share your insights, challenges and future goals as a musician.
Check for understanding: students can explain how they have developed as musicians through engagement in performing, composing and listening activities. Students can identify key moments of influence, inspiration or discovery from the unit. Students can discuss how their understanding of innovation in music has changed over time.
[bookmark: _Toc216265342]Sequence summary
This sequence concludes the Influence and innovation unit by celebrating students’ creative achievements and musical growth. Through listening, reflection and discussion, students consolidate their understanding of how stylistic influences and innovative thinking shape original music. The sequence encourages recognition of individual and collective progress, reinforcing confidence as developing composers, performers and listeners.
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