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Groove expedition
This resource is a sample unit for Stage 5. It provides an example of one way to approach programming for Music 7–10 Syllabus (2024). This unit addresses music knowledge, understanding and skills developed through the 3 interrelated focus areas of performing, listening and composing. The repertoire requirement of jazz is explored through the learning activities that address the content groups of music in practice, music in context and the elements of music.
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[bookmark: _Toc112681289][bookmark: _Toc206505052]Overview
Description: students explore the stylistic features of jazz and funk with a focus on developing improvisation skills. They investigate the unique features of jazz and funk through listening, reading and analysing how rhythm, melody, harmony, expression, performing media and timbre shape these genres. Students develop their listening skills through comparative analysis and notate and transcribe rhythmic and melodic material. They develop their performance skills and experiment with improvisation on an instrument of their choice. Exploration of chord progressions, chord extensions, blues scales and notes, modes, rhythm and expressive techniques will form the basis of composition and improvisation activities. Students reflect on their learning through documenting their process and progress. A jazz glossary is provided for students to add to throughout the unit as they learn new terminology associated with jazz and funk music.
Duration: this unit is designed to be completed over approximately 25 hours but can be adapted to suit the school context.
Content: in adapting this unit to suit the school context or individual class, teachers may like to:
select activities to meet the requirements of the syllabus and their class, ensuring the distribution of content points is still achieved
choose to set some activities as pre-learning or homework or extension activities
choose to complete only some of the repertoire set for study, for example, include only the swing piece or funk piece
focus practical lessons on learning the assessment piece if your students require more time to perfect this
select lessons based on student needs and ability, for example, 2 levels of improvisation lessons have been provided
select additional or alternate repertoire to include in the unit that meets the repertoire requirement of jazz
Repertoire requirements: this unit addresses the repertoire requirement of jazz.
Jazz music is explored through listening, performing and composing activities in bossa nova, swing and funk repertoire.
Explicit teaching: suggested learning intentions and success criteria are available for the lessons provided. Learning intentions and success criteria are most effective when they are contextualised to meet the needs of students in the class. The examples provided in this document are generalised to demonstrate how learning intentions and success criteria could be created.
Assessment: students are provided with regular formative assessment opportunities, and in a group, perform a jazz or funk piece and include improvisation as part of the performance.
Consulted with: Rural Learning Exchange subject matter experts, jazz expert and jazz ensemble director UNSW – Adrian Lim-Klumpes, and jazz expert and lecturer in jazz harmony and arranging at The Sydney Conservatorium of Music – Andrew Robertson.
Creation date: 18 August 2025


[bookmark: _Toc206505053][bookmark: _Toc112681290]Outcomes
A student:
MU5-PER-01 performs repertoire with stylistic awareness and musical expression
MU5-PER-02 manipulates and combines the elements of music in performance to communicate musical ideas
MU5-LIS-01 uses listening skills to analyse music in relation to stylistic, cultural, historical and social contexts
MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
MU5-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
MU5-COM-02 manipulates and combines the elements of music to create musical ideas
Music 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
[bookmark: _Toc206505054]Support resources
This sample unit aligns with the following support materials:
Groove expedition – PowerPoint
Groove expedition – score booklet 1
Groove expedition – teacher resource booklet
Groove expedition – sample assessment task
Groove expedition – my improvisation journey – student reflection booklet
Groove expedition – score booklet 2 – ‘Until My Life’s A Song’ 
Groove expedition – ‘Until My Life’s A Song’ teaching videos
Groove expedition – score booklet 3 – ‘Look What The Cat Dragged In’ 
Groove expedition – ‘Look What The Cat Dragged In’ teaching videos
All resources associated with this unit can be found on the Music 7–10 (2024) webpage of Planning, programming and assessing creative arts 7–10.
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[bookmark: _Toc206505056][bookmark: _Hlk156304832]Outcomes and syllabus content
A student:
MU5-PER-01 performs repertoire with stylistic awareness and musical expression
MU5-LIS-01 uses listening skills to analyse music in relation to stylistic, cultural, historical and social contexts
MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
Table 1 – Stage 5 content – Learning sequence 1 – What is jazz?
	Performing
	Listening

	Music in practice
Rehearse solo and ensemble repertoire to develop vocal and/or instrumental technical and expressive skill
Apply knowledge of musical terminology to rehearse, refine and perform
Demonstrate technical and expressive control to enhance the communication of musical ideas
Music in context
Apply knowledge of conventions and practices of a period, genre or style
Elements of music
Manipulate and combine the elements of music when improvising and performing to communicate musical ideas and meaning
	Music in practice
Listen to live and recorded music and evaluate musical features and the communication of ideas
Use listening skills and memory to identify, sing or play rhythmic and melodic patterns
Use appropriate musical terminology and text structures to analyse, evaluate and compare music
Use listening skills to reflect on and evaluate own performances or compositions live or through recordings
Music in context
Explain how genre and style are characterised and represented through musical features and conventions
Examine music from the perspectives of composer, performer and audience
Explore aesthetic qualities of music across a range of styles and approaches to interpretation
Show understanding of stylistic, cultural, historical or social contexts in written form using appropriate musical terminology
Elements of music
Aurally identify the elements of music
Analyse and discuss the elements of music in repertoire
Evaluate how the elements of music are manipulated and combined in music from a range of musical genres and styles


Music 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
Duration: 2.5 hours (one week)
Table 2 – Learning sequence 1 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
know and define the musical features of jazz
understand the context of the solo used in jazz 
apply the stylistic characteristics of bossa nova through performing.
	We can:
listen to, analyse and evaluate music to determine common musical features of jazz
explain the importance of improvisation as an individualised expressive art form
perform bossa nova rhythmic patterns with accuracy and technical control.


Check for understanding
Observe student success at performing the bossa nova rhythms during the practical task
Review writing samples using listening reflection questions
[bookmark: _Toc206505057]Activity 1.1 – exploring jazz – fact vs feel
Teacher note: refer to the teacher resource booklet and PowerPoint to access the answers for this activity. Students must be mindful to separate musical features from their opinion of the music. This activity can be revisited after completing Learning sequence 1 and Learning sequence 2 to deepen critical listening skills and broaden understanding of jazz repertoire. The repertoire list is not exhaustive but represents a wide variety of jazz and jazz-adjacent styles. Teachers should feel empowered to show music that resonates with them personally, to model the ‘feels’ section of the activity. 
Describe the ‘facts and feels’ about jazz based on the listening examples below.
Table 3 – facts and feels about jazz
	Facts
	Feels

	What musical features can you hear? (for example, instruments, rhythms)
What performing media can you hear and how would you describe the timbre? Refer to the timbre terminology worksheet.
Can you describe the tempo, beat and/or rhythms?
	How does this music make you feel?
What feelings are the musicians expressing? (joy, intent, flair, charisma, creativity)
What is the mood of the music? (energetic, interactive, calming, funky)


Access the pieces below:
Louis Armstrong “When The Saints Go Marching In” on The Ed Sullivan Show (3:29) (from 0:00–2:40)
Ella Fitzgerald and Duke Ellington “It Don’t Mean a Thing (If it Ain’t Got That Swing)” (2:33) (from 0:00–2:33)
Veronica Swift – Moanin’ (5:06) (from 0:00–1:42) 
Esperanza Spalding performing “On The Sunny Side Of The Street” (2016) (4:27) (from 1:04–2:49)
14 year old Adrian Galante sits in with James Morrison, Emma Pask and WASO 2011 Mack the knife (2:05) (from 0:00–2:05)
Desmond: Take Five | The Dave Brubeck Quartet, Live in Germany 1966 (5:14) (from 0:00–1:18)
Zela Margossian Quintet (Live) | #PhoenixHALO (17:48) (from 14:02–15:02)
Laufey – From The Start (Live From Dick Clark’s New Year’s Rockin’ Eve 2024) (2:57) (from 0:00–1:40) (required for Activity 1.5)
Michel Camilo feat. by WDR Big Band – And Sammy Walked In (8:40) (from 6:27–8:24)
Snarky Puppy – What About Me? (We Like it Here) (6:56) (from 0:00–1:30)
Hot Potato Band – LIVE from Woodford Folk Festival (December 2022) (13:12) (from 4:09–5:37)
Love Yourself – Vintage 1929 Postmodern Jukebox Justin Bieber cover ft. Sara Niemietz (4:28) (from 0:00–1:23)
Suggested differentiation and adjustments: students could respond to questions through class discussion or verbally, or by using written communication. Students may need adjustments during the listening activities such as providing prompts or additional scaffolding to support the response.
[bookmark: _Toc206505058]Activity 1.2 – What is jazz?
Teacher note: refer to the PowerPoint and the teacher resource booklet. Extra listening and/or research can be included if needed to complete the activity. 
As a class, discuss the common musical characteristics of jazz which you observed in the previous activity. For example, which instruments are associated with jazz? Complete a mind map to document your observations. Add the terminology used in the discussion to the glossary provided.
[bookmark: _Toc206505059]Activity 1.3 – introducing improvisation and the solo
Teacher note: refer to the PowerPoint. Students may like to document their ideas throughout the activity.
As a class, access a selection from the pieces below and discuss the following questions relating to how improvised solos are a key component of jazz and funk. You may like to document your ideas in your book. Questions include:
Would these solos be difficult to perform? Why?
How have the elements of music been manipulated throughout the solo? For example, rhythms, scales, expression.
Comment on the variety of dynamics and articulations used by the soloist.
What expressive techniques make this improvisation unique?
Listening examples include:
Funk Keyboard Solo – Cory Henry Solo "Skate You" (3:57) (from 1:00–2:40)
Jazz Trumpet solo – James Morrison - Snappy Too (5:03) (from 1:32–2:38)
Jazz Vocal Scat –Veronica Swift & Wynton Marsalis “Cherokee” (11:10) (from 6:20–8:25)
Jazz Drum Kit solo – Buddy Rich “THE IMPOSSIBLE DRUM SOLO” Transcription + STATS (0:27) 
Bossa Nova Alto Saxophone solo – Paul Desmond – Black Orpheus solo transcription (1:36) 
Funk Tenor Saxophone solo – Saxophonist hulks out and dominates "Pick Up The Pieces" (2:55) (from 0:00–1:34) by James Carter (Phil Collins Big Band) 
Jazz Blues Violin Solo – Second Line (Joe Avery's Blues) - Wynton Marsalis Quintet featuring Mark O'Connor and Frank Vignola (14:49) (from 6:18–7:35)
Jazz Fusion Electric Bass solo – Jeff Beck - Tal Wilkenfeld -– Vinnie Colaiuta @ Crossroads Music Festival 2007 (50:20) (from 8:36–9:30)
Jazz Fusion Guitar Solo – An ode to the master – Matteo Mancuso (1:26) 
Latin Jazz trombone solo – In this genre the trombonist is the actual hero of the band – Conrad Herwig (1:25) 
[bookmark: _Toc206505060]Activity 1.4 – my improvisation journey reflection
Teacher note: refer to the PowerPoint and student reflection booklet for this activity. As students participate in this unit, they will develop their practical improvisation skills and understanding of improvisation in the jazz context. Students will document their personal journey with improvisation throughout the unit using the ‘My improvisation journey’ student reflection booklet. This booklet can be used as either an in-class activity or a homework activity and may be included in the summative assessment.
Throughout this unit, you will develop your improvisation skills and understanding of improvisation used in jazz music. Each time you engage with improvisation either through listening, composing or performing, you will reflect on and document your development of this skill using the ‘My improvisation journey’ student reflection booklet. Respond to the questions below in your booklet.
As a class, discuss the importance of improvisation as an individualised expressive art form. Respond to each statement below in the reflection booklet using examples from the discussion.
Every jazz solo is unique.
Every solo is underpinned by the technical and expressive practice of each artist.
Musical decisions are made both consciously and subconsciously (choice and automation).
[bookmark: _Toc206505061]Activity 1.5 – ‘From the Start’
Teacher note: refer to the teacher resource booklet and PowerPoint to access further resources and the answers for this activity.
Access Laufey – From The Start (Official Music Video) (2:49) and answer the following questions.
1. Identify the musical features that you find interesting in the excerpt.
What performing media are used in this piece?
What is the time signature and tempo of this piece?
Outline the structure (including bar numbers) of the song.
How would you describe the vocal solo in the middle of the song? What is the vocalist doing?
[bookmark: _Toc206505062]Activity 1.6 – bossa nova groove
Teacher note: refer to the PowerPoint and score booklet 1 – Groove expedition for the ‘clave patterns for jazz bossa nova’ score to access further resources and the answers for this activity. For this activity, students may like to perform the clave rhythms using the suggested instruments, or you may like to perform them using body percussion or on the desk. There are many forms of clave patterns. The 3 variations are a small sample. The 3–2 and 2–3 patterns can be reversed depending on the original composition or the melodic rhythm. 
Access Laufey – From The Start (Official Music Video) (2:49) and the ‘clave patterns for jazz bossa nova’ score. As a class, perform the ‘clave patterns for jazz bossa nova’ following the steps provided below.
1. Set the pulse and simple duple metre (cut common, minims) – tap your foot using a minim pulse at an easy tempo. Go slowly at first. The tempo range should be a minim = 60 – 82.
Subdivide the pulse into groups of 4 (cut common, quavers) – begin a quaver pulse with your right hand. There are 4 quavers per minim. This sets a simple duple metre, expressed here as  or cut common time signature. Use a fingertip on the desk or the end of a pen. You can count ‘1 e and a 2 e and a’ to assist you. An example has been provided below.
[image: The music notation outlines 2 bars of quavers in percussion clef with counting underneath labelled as '1 e and a 2 e and a', repeated.] 
Perform each of the 3 clave patterns – tap quavers with the right hand and the clave pattern with the left hand.
Split into small groups and isolate each layer of rhythm with one or 2 people on each part.
Introduce instruments to each line. Hi-hat or shaker for the quavers, kick drum for the minims, claves, drum rim (cross stick) or woodblock for the clave pattern. Perform all 3 variations.
Play bossa nova clave pattern 3 along with the video is this what heaven sounds like? ‘From the Start’ – Laufey (2:57). 
Suggested differentiation and adjustments: Activity 1.6 – students may need support to perform the bossa nova rhythms by playing with them.
Extension: Activity 1.6 – extend the above practical activity by adding improvised percussion layers to the groove. This could include a cowbell, tambourine, bongos, congas or timbale rims. 
Introduce an improvised 1-bar ostinato on tuned percussion, piano or another pitched instrument using singles notes, 5th intervals and/or octaves.

[bookmark: _Toc206505063]Learning sequence 2 – bossa nova
[bookmark: _Toc206505064]Outcomes and syllabus content
A student:
MU5-PER-01 performs repertoire with stylistic awareness and musical expression
MU5-PER-02 manipulates and combines the elements of music in performance to communicate musical ideas
MU5-LIS-01 uses listening skills to analyse music in relation to stylistic, cultural, historical and social contexts
MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
MU5-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
MU5-COM-02 manipulates and combines the elements of music to create musical ideas
Table 4 – Stage 5 content – Learning sequence 2 – bossa nova
	Performing
	Listening
	Composing

	Music in practice
Sing demonstrating melodic and harmonic awareness
Perform music in a range of styles to communicate musical ideas, including own compositions
Apply knowledge of musical terminology to rehearse, refine and perform
Improvise to develop and extend musical ideas
Evaluate own performances to target and develop vocal and/or instrumental technique
Music in context
Interpret music representing a range of genres and styles
Perform with understanding of composer and audience perspectives and the purpose of a performance
Apply knowledge of conventions and practices of a period, genre or style
Elements of music
Manipulate and combine the elements of music when improvising and performing to communicate musical ideas and meaning
Analyse and discuss the elements of music in the performance of repertoire
	Music in practice
Listen to live and recorded music and evaluate musical features and the communication of ideas
Listen to and explore a range of repertoire to analyse and compare pieces of music 
Use listening skills and memory to identify, sing or play rhythmic and melodic patterns
Use appropriate musical terminology and text structures to analyse, evaluate and compare music
Use listening skills to reflect on and evaluate own performances or compositions live or through recordings
Music in context
Explain how genre and style are characterised and represented through musical features and conventions 
Compare and discuss different interpretations of a work
Show understanding of stylistic, cultural, historical or social contexts in written form using appropriate musical terminology
Elements of music
Aurally identify the elements of music
Analyse and discuss the elements of music in repertoire
Evaluate how the elements of music are manipulated and combined in music from a range of musical genres and styles
	Music in practice
Apply knowledge of compositional devices to generate musical material
Develop musical material within macrostructures 
Critically reflect on and document compositional choices and process
Elements of music
Analyse and discuss use of the elements of music in own compositions and the compositions of others
Manipulate and combine the elements of music to create musical ideas and/or communicate meaning, through improvising or composing


Music 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
Duration: 2.5 hours (one week)
Table 5 – Learning sequence 2 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
know what extended chords are, how they are built and what their function is in jazz music
understand the musical features of the bossa nova style
improvise and scat over a jazz chord progression in a bossa nova style.
	We can:
aurally identify and explain how extended chords are built
apply stylistic understanding of the bossa nova when performing and listening
perform using improvisation and scatting in a bossa nova style. 


Check for understanding
Review aural identification of 7th chords and identification of the musical features and elements of music in the comparative analysis
Observe performance of the ii–V–I chord progression, improvisation and scatting performance
[bookmark: _Toc206505065]Activity 2.1 – extended chords – 7th chords
Teacher note: please refer to the PowerPoint and the teacher resource booklet for activity worksheets. This activity explains how 7th chords are built. It is important in jazz harmony that the 7th interval is not always poking up above the triad. This exercise is best done through aural demonstration and on keyboards. For the ‘aural skills’ activity, it is best for the teacher to lead by playing the excerpts on an instrument. You may like to use tools such as mini whiteboards for students to record their aural response to each 7th chord to check for understanding and give immediate feedback.
In this activity, you will be learning about 7th chords, which are the most common chord extension that makes jazz harmony richer. Access the information about 7th chords in the PowerPoint.
Access ‘Activity 2.1 – extended chords – 7th chords worksheet’ to complete this activity.
Extension aural skills: the teacher will now play either a major 7th, dominant 7th or minor 7th chord using a range of inversions. Identify which inversion the chord voicing is in. The teacher will now modulate these chords to any other key. Identify the quality of the chord (major 7th, dominant 7th or minor 7th) and the inversion.
[bookmark: _Toc206505066]Activity 2.2 – diatonic chords – building, identifying and labelling
Teacher note: refer to the PowerPoint and the teacher resource booklet for this activity. The teacher and students will require access to keyboards and have ‘Activity 2.2 – diatonic chords in C major worksheet’ in front of them to work through this activity.
Refer to ‘Activity 2.2 – diatonic chords in C major worksheet’ to complete this activity with a keyboard in front of you. 
[bookmark: _Toc206505067]Activity 2.3 – ii–V–I
Teacher note: refer to the PowerPoint, score booklet 1 – Groove expedition and the teacher resource booklet for this activity. Each student will need a copy of ‘Activity 2.3 – ii–V–I worksheet’ to complete this activity. This activity is differentiated in multiple ways. There are pathways for pianists, guitarists, bassist and ukulele players to move from simple approaches through to more complex content such as jazz harmony application and stylistic rhythms.
Refer to the PowerPoint to learn about the ii–V–I chord progression.
Access the ‘ii–V–I chord progression jazz bossa nova style’ score and parts in score booklet 1 – Groove expedition and ‘Activity 2.3 – ii–V–I worksheet’ for specific instructions on your instrument. These will help you to learn the common jazz chord progression ii–V–I in the key of C major. An example of this is in the verse and chorus of Laufey – From The Start (Official Music Video) (2:49).
Perform the chord progression in the bossa nova style. You may like to play along with the Activity 2.3 – ii-V-I bossa nova backing track (1:42).
Extension: the chord progression can be extended to include a iii–VI7 cyclical progression, with jazz reharmonisation. This is included in the score for each part. An example of this chord progression is found in ‘From The Start’ by Laufey, which is in Db major. Use a transposing tool such as a chrome extension, for online video playback to use the Laufey recording with this exercise.
[bookmark: _Learning_sequence_1_2][bookmark: _Toc206505068]Activity 2.4 – scatting and improvising a melody
Teacher note: refer to the PowerPoint and score booklet 1 – Groove expedition for this activity. Students will require access to a pitch instrument of their choice (including vocals) for this activity and have the ‘Scat syllables exercises’, ‘C major scale warmups’ and ‘Vocal scat echo exercise’ score in front of them. The teacher should have an instrument at hand to demonstrate the practical activities as needed. You may like to use the backing track from the previous activity if you do not feel comfortable demonstrating the accompanying part.
Laufey uses scatting in the vocal solo of ‘From the Start’. Refer to the PowerPoint slide to revise the definition of scatting. 
Access the ‘Scat syllables exercises’ score and perform the scat syllables as a class using call and response. You could do this in 1- or 2-bar phrases. 
Access the ‘C major scale warmups’ score. These exercises introduce improvisation using a C major scale.
As a class, complete the following improvisation activities by following the steps provided.
Discovery improvisation
1. Warm up – play or sing (using scat syllables) the C major scale together (instruments or vocal), one octave, ascending and descending.
Some of the students perform the ii–V–I chord progression in a balanced small ensemble. Add in some bossa nova percussion parts. If you prefer, you can use the Activity 2.3 – ii-V-I bossa nova backing track (1:42) instead.
The remaining students play the C major scale together up and down in crotchets, quavers and/or a mix of both. Experiment with inventing your own rhythms using this scale in stepwise motion. This will emerge as a first experience into jazz improvisation.
For further information and exercises on scatting, you may like to refer to the following resources:
Common scatting syllables
Pedagogical Scat
Rhythm and articulation exercise
For this exercise, refer to the ‘Vocal scat echo exercise’ in score booklet 1 – Groove expedition or the PowerPoint. You may like to use the bossa nova ii-V-I in C (1:42) backing track as accompaniment.
1. The teacher will play the ii–V–I chord progression on the piano or another pitched instrument and perform the 2-bar melodies. As a class, sing back each melody as an echo response (for example, in bars 3–4.) These phrases use the C major scale, syncopated rhythms and legato articulation.
1. Individually take turns to compose or improvise your own 2-bar phrase, which can be echoed by the class or a partner.
1. Individually, take turns to improvise a 2-bar call and response phrase over the chord progression, with each person taking turns to ‘call’ and ‘respond’.
Increase the texture by adding the ii–V–I ensemble parts from Activity 2.3 and the percussion parts from Activity 1.6.
Further improvisation development
To further develop your improvisation, you may like to try the following:
experiment with incorporating steps, skips and leaps into an ever-changing melody line
explore using a wider variety of rhythmic devices including long notes, triplets, semiquavers or off-beat rests (syncopation)
use target chord tones for the first beat of each bar
include chromatic passing notes for additional melodic colour
phrase your melody in predictable or spontaneous rhythm cadences
explore a variety of articulations (legato, accent, staccato, marcato) while improvising.
Additional material for reference include:
Laufey additional material (score and audio) for ‘From the Start’ – Is this what heaven sounds like? (2:58) by Laufey
Laufey scat solo transcription (in every key – C major from 0:00–0:25) “From the start” –Laufey's scat transcription (4:56) (from 0:00–0:25).
Differentiation and adjustments: for less confident students, it is possible to have 2 or more simultaneous melodic improvisations when soloing. Group improvisation can lower performance anxiety and the students can feel they have experimented successfully. 
Extension: improvisations can be extended through complexity of rhythm and pitch. 
[bookmark: _Toc206505069]Activity 2.5 – my improvisation journey reflection
Teacher note: students will document their personal journey with improvisation using the ‘My improvisation journey’ student reflection booklet. This can be used as either an in-class activity or a homework activity and may be used for summative assessment.
Reflect on and document your experience with improvisation using the ‘My improvisation journey’ student reflection booklet. Respond to the reflection questions on the worksheet for ‘Activity 2.4 – scatting and improvising a melody’.
[bookmark: _Toc206505070]Activity 2.6 – ‘The Girl from Ipanema’
Teacher note: refer to the PowerPoint and teacher resource booklet for this activity. This worksheet can be used as either an in-class activity or a homework activity and may be used for summative assessment. 
Access ‘Activity 2.6 – “The Girl from Ipanema”’ in the PowerPoint to learn more about the context of the piece of music.
Access ‘Activity 2.6 – ‘The Girl from Ipanema’ worksheet’. Complete a comparative listening analysis of ‘The Girl from Ipanema’ by Jobin using 2 versions: The Girl from Ipanema – Stan Getz & Astrud Gilberto (Cover by Elise) (2:03) (from 0:44–2:02) and João Gilberto – Garota de Ipanema (Alemanha, 1967) (3:24). 


[bookmark: _Toc206505071]Learning sequence 3 – swing
[bookmark: _Toc206505072]Outcomes and syllabus content
A student:
MU5-PER-01 performs repertoire with stylistic awareness and musical expression
MU5-PER-02 manipulates and combines the elements of music in performance to communicate musical ideas
MU5-LIS-01 uses listening skills to analyse music in relation to stylistic, cultural, historical and social contexts
MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
MU5-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
MU5-COM-02 manipulates and combines the elements of music to create musical ideas
Table 6 – Stage 5 content – Learning sequence 3 – swing
	Performing
	Listening
	Composing

	Music in practice
Rehearse solo and ensemble repertoire to develop vocal and/or instrumental technical and expressive skill
Perform music in a range of styles to communicate musical ideas, including own compositions
Perform music from a range of musical scores
Apply knowledge of musical terminology to rehearse, refine and perform
Improvise to develop and extend musical ideas
Develop a sense of personal style through experimentation
Experiment with performance spaces, set-ups and production elements to demonstrate understanding of how staging affects the communication of musical ideas
Demonstrate safe vocal and instrumental practices including correct warm-up, posture and technique
Music in context
Interpret music representing a range of genres and styles
Apply knowledge of conventions and practices of a period, genre or style
Apply the protocols and responsibilities of working safely and respectfully with others
Elements of music
Manipulate and combine the elements of music when improvising and performing to communicate musical ideas and meaning
	Music in practice
Listen to live and recorded music and evaluate musical features and the communication of ideas
Listen to and explore a range of repertoire to analyse and compare pieces of music
Interpret and analyse musical scores relevant to the genre and style
Transcribe music using notations relevant to the repertoire such as staff, regional, stylistic or instrument-specific systems
Use listening skills and memory to identify, sing or play rhythmic and melodic patterns
Use appropriate musical terminology and text structures to analyse, evaluate and compare music
Use listening skills to reflect on and evaluate own performances or compositions live or through recordings
Music in context
Explain how genre and style are characterised and represented through musical features and conventions
Show understanding of stylistic, cultural, historical or social contexts in written form using appropriate musical terminology
Elements of music
Aurally identify the elements of music
Analyse and discuss the elements of music in repertoire
Evaluate how the elements of music are manipulated and combined in music from a range of musical genres and styles
	Music in practice
Experiment with different compositional techniques and structures to develop and refine musical material 
Develop musical material within macrostructures
Critically reflect on and document compositional choices and process
Apply the protocols and responsibilities of working safely and respectfully with others
Music in context
Explore how conventions of different styles and media can be used and combined to create meaning
Adapt or arrange own or others’ compositions for different purposes or audiences
Elements of music
Manipulate and combine the elements of music to create musical ideas and/or communicate meaning, through improvising or composing
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Duration: 2.5 hours (one week)
Table 7 – Learning sequence 3 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
know the names and roles of the performing media in a big band/jazz orchestra
understand how melodies can be interpreted and developed in many different ways
interpret musical scores in a jazz swing style.
	We can:
name and identify the performing media and their roles using appropriate jazz terminology
experiment with the elements of music to create new interpretations of melodies 
apply understanding of jazz musical characteristics in performance.


Check for understanding
Review answers from listening activities
Review score or audio for the melodic interpretation activity
Observe performance activities
[bookmark: _Toc206505073]Activity 3.1 – the jazz orchestra or big band 
Teacher note: refer to the teacher resource booklet and PowerPoint to access further resources for this activity. Print out the instrument cards found in the teacher resource booklet for this activity and allocate each card to a student in the class. During the listening activity, direct students to add to their jazz music glossary as new terminology is unpacked.
The teacher will give you an instrument card. Physically move around the room to group yourselves into 4 distinct groups of similar instruments. Consider why you may group the instruments in certain ways. What do they sound like? What is their role in jazz?
In the instrument groups you are in, discuss what role your instrument might play in a jazz context. For example, melodic role (lead), harmonic accompaniment, rhythmic role, groove, solos. Share your ideas with the class.
As a class, arrange yourselves in what you think would be a big band layout. What do you need to consider so that all instruments can be heard? Where would each part (for example trumpet 1) sit and why?
Access ‘Activity 3.1 – the big band or jazz orchestra’ slide in the PowerPoint to learn more about the big band and if you correctly identified the big band layout.
Access Take the A Train – The Jazz Ambassadors (2:46) by Duke Ellington and answer the following questions.
1. Did you identify the band line up correctly? Draw the big band layout and label each instrument.
What is the time signature and tempo of this piece of music?
Which 2 instruments play in the intro? Describe what they are playing using the elements of music.
Identify the role of each instrument section from the top of the first head by completing the table below. Identify any new terminology and add it to your jazz glossary.
Table 8 – Learning sequence 3 – instruments and roles
	Instrument
	Role

	Saxophones
	

	Trombones
	

	Trumpets
	

	Rhythm section
	


Which instrument provides a solo in the piece? How does the mute affect the timbre of the instrument? Refer to the timbre terminology worksheet.
Describe how the melody is played differently at the end of the piece after the trumpet solo. Which elements of music have been manipulated and how?
Suggested differentiation and adjustments: students may prefer to answer questions through class discussion or verbally, rather than responding using written communication. Students may need adjustments during the listening activities such as providing prompts or additional scaffolding to support the response. The jazz terminology glossary can support students with completing activities.
[bookmark: _Toc206505074]Activity 3.2 – elements of swing
Teacher note: refer to the PowerPoint, teacher resource booklet and score booklet 1 – Groove expedition to access further resources for this activity. This short exercise directs students to the basic rhythms of swing jazz in quadruple metre, including a basic drum pattern and understanding of a walking bass line. You will need to lead the lesson from an instrument for some of the activities.
Swing pattern
Refer to ‘Activity 3.2 – elements of swing’ in the PowerPoint to learn about the swing pattern.
Perform the swing pattern on a drum kit by splitting the 3 components (ride cymbal, bass drum and hi-hat) among 3 students. The class counts along and/or clicks their fingers to beats 2 and 4. The tempo range should be 100–160 bpm.
Using pens on the desk, attempt to play the swing pattern using all 3 components (ride cymbal, bass drum and hi-hat).
Walking bass line
Refer to ‘Activity 3.2 – elements of swing’ in the PowerPoint to learn about the walking bass.
Walking bass lines are common in swing jazz. Every crotchet is played, with the pitches of each note outlining the root notes of the chord progression with scale or chord tone movement in between. An example has been provided below.
[image: This music notation consists of 4 bars in bass clef with a walking bass of crotchets in all four bars. The chord progressions listed above is Am7, Dm7, G7 and Cmaj7.]
Listen to the walking bass line played by your teacher and answer the following questions.
1. How would you describe the pitch contour?
1. What is the register of a walking bass line?
1. Describe the rhythm.
Melody articulations
Tonguing on a wind or brass instrument is when the beginning of a note is articulated with the tongue while blowing air through the instrument. Performers often use the syllable ‘da’ or ‘to’ to achieve this. It creates a clear and defined beginning to each note.
In swing style melodies, groups of quavers are mostly played legato. Wind players still tongue each note, which may be referred to as ‘legato tonguing’ or ‘soft tonguing’, brass players may refer to this as ‘doodle tonguing’. The final quaver of a phrase is often syncopated and short.
Most swing quavers are also ‘back-accented’, meaning that the off-beat (short length) quaver has a slight accent to it. 
Sing or play the following example with soft tonguing.
[image: ]
Drumkit resources
If you are a drummer, you may like to explore the following resources to extend your technical skills further in the swing style.
The left hand of the drummer can improvise syncopated rhythms on the snare drum. Syncopated accents can also be added to the kick drum.
How to play the ride cymbal pattern with correct style: Introduction to Jazz Drumming – The Ride Cymbal Pattern with John Riley (5:40) 
Improvising swing patterns with a walking bass line: Connecting the Bass and the Drums: The Ride Cymbal and Walking Bass (6:18) 
[bookmark: _Toc206505075]Activity 3.3 – melodic interpretation
Teacher note: refer to the teacher resource booklet, score booklet 1 – Groove expedition, the PowerPoint and ‘My improvisation journey’ student reflection booklet for this activity. This activity focuses on how melodies are interpreted in jazz.
Listening
In this activity, excerpts of various melodic interpretations of ‘Fly Me to the Moon’ by Bart Howard will be played. Analyse and compare the opening melody of these 3 versions with reference to the elements of music.
Fly Me To The Moon (2008 Remastered) (2:27) by Frank Sinatra (from 0:00–0:38)
Diana Krall – Fly Me To The Moon (Quartet Performances, Las Vegas) (2:03) (from 0:00–0:34)
FLY ME TO THE MOON 2020 Version | Evangelion Finally (4:38) (from 0:26–1:33)
Composing and performing
Melodies can be based on scales, much like ‘Fly Me to the Moon’. In this activity, you will interpret a scale to create a melody. Access the ‘Melodic interpretation exercise’ score and ‘Melodic interpretation example’ score for this activity.
Complete the melodic interpretation activity using the steps provided below.
1. Play through the concert C major and A harmonic minor scales.
1. Play through the 2 variations of these scales provided on the score. Note that the melodic contour has been altered in these variations.
Access the ‘Melodic interpretation example’ score and ‘Activity 3.3 – melodic interpretation example’ slide in the PowerPoint to observe how various compositional and expressive devices can be used to interpret the melody. Create your own rhythm using the 2 variations provided to reinterpret the melody. Interpret these melodies with swing rhythms and articulations. Vocalists should use scat syllables such as ‘doo, dah, bah, dwee’. When creating your own interpretation, you may like to consider experimenting with some of these devices:
Syncopation
Anticipate – play the note on the quaver before
Delay – play the note on the quaver after
Triplets or other cross rhythms
Ornamentation
Acciaccatura – chromatic, diatonic or intervallic; above or below the note
Appoggiatura – can be before or after the beat; chromatic, diatonic or intervallic; above or below the note
Turns or mordents
Glissandos – fall (descending after the note), scoop (ascending before the note), plop (descending before the note), doit (ascending after the note)
Passing or auxiliary notes
Use non-chord notes or neighbouring notes to add to the melody as additional notes and rhythms
Articulation
Staccato, tenuto, marcato (short accent in jazz), slurs
Use the Activity 3.3 melodic interpretation backing track (0:23) or the Fly Me To The Moon (2008 Remastered) (2:27) by Frank Sinatra recording from the listening task above to perform your own melodic interpretation.
1. Transcribe or notate your melodic variation using traditional notation or graphic notation.
[bookmark: _Toc206505076]Activity 3.4 – my improvisation journey reflection
Teacher note: students will document their personal journey with improvisation using the ‘My improvisation journey’ student reflection booklet. This can be used as either an in-class activity or a homework activity and may be used for summative assessment
Reflect on and document your experience with improvisation using the ‘My improvisation journey’ reflection booklet. Respond to the reflection questions on the worksheet for Activity 3.3 – melodic interpretation.
[bookmark: _Toc206505077]Activity 3.5 – safety in the music classroom
Teacher note: refer to the PowerPoint and discuss safety in the music classroom when working with others. Explain safe vocal and instrumental practices including correct warm-up, posture and techniques for specific instruments as outlined on the slides.
[bookmark: _Toc206505078]Activity 3.6 – ‘Until My Life’s A Song’
Teacher note: access score booklet 2 – ‘Until My Life’s A Song’ to access further resources for this activity. Students will require time to learn their individual parts and may require individual support on their instrument.
Access the ‘Until My Life’s A Song’ by Andrew Robertson and Daryl Aberhart score and parts provided in score booklet 2 – ‘Until My Life’s a Song’.
Watch the Meet the composer educator video (0:23) and the Jazz full performance video (5:34) and follow along with the score.
As a class, rehearse and perform ‘Until My Life’s A Song’. Access the following tutorial videos to learn the individual instrument parts. The horns and vocalists may use the full performance video to assist them with learning their part.
Jazz – drums demo (2:43)
Jazz – bass demo (2:42)
Jazz – guitar demo (1:03)
Jazz – piano demo (2:42)
Jazz – rhythm section demo (0:39)


[bookmark: _Toc206505079]Learning sequence 4 – improvise, rehearse and refine
[bookmark: _Toc206505080]Outcomes and syllabus content
A student:
MU5-PER-01 performs repertoire with stylistic awareness and musical expression
MU5-PER-02 manipulates and combines the elements of music in performance to communicate musical ideas
MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
MU5-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
MU5-COM-02 manipulates and combines the elements of music to create musical ideas
Table 9 – Stage 5 content – Learning sequence 4 – improvise, rehearse and refine
	Performing
	Listening
	Composing

	Music in practice
Rehearse solo and ensemble repertoire to develop vocal and/or instrumental technical and expressive skill
Perform music in a range of styles to communicate musical ideas, including own compositions
Perform music from a range of musical scores
Apply knowledge of musical terminology to rehearse, refine and perform
Demonstrate technical and expressive control to enhance the communication of musical ideas
Explore different ways of communicating with ensemble members and demonstrate awareness of role, function and balance
Improvise to develop and extend musical ideas
Develop a sense of personal style through experimentation
Evaluate own performances to target and develop vocal and/or instrumental technique
Music in context
Interpret music representing a range of genres and styles
Apply knowledge of conventions and practices of a period, genre or style
Apply performance skills and take creative risks to strengthen musical intent and influence audience response
Evaluate own performances and reflect on the success of communicating musical ideas and intent
Perform with understanding of composer and audience perspectives and the purpose of a performance
Elements of music
Manipulate and combine the elements of music when improvising and performing to communicate musical ideas and meaning
Analyse and discuss the elements of music in the performance of repertoire
	Music in practice
Interpret and analyse musical scores relevant to the genre and style
Use listening skills and memory to identify, sing or play rhythmic and melodic patterns
Use listening skills to reflect on and evaluate own performances or compositions live or through recordings
Music in context
Examine music from the perspectives of composer, performer and audience
Explore aesthetic qualities of music across a range of styles and approaches to interpretation
Elements of music
Analyse and discuss the elements of music in repertoire
	Music in practice
Apply knowledge of compositional devices to generate musical material
Experiment with different compositional techniques and structures to develop and refine musical material
Develop musical material within macrostructures
Critically reflect on and document compositional choices and process
Music in context
Explore how conventions of different styles and media can be used and combined to create meaning
Evaluate own and others’ success in communicating ideas and intent and use feedback to refine and improve
Consider the capabilities of performing media and the needs and perspectives of performers when composing
Examine how interpretation is affected by changes in instrumentation and orchestration
Elements of music
Analyse and discuss use of the elements of music in own compositions and the compositions of others
Manipulate and combine the elements of music to create musical ideas and/or communicate meaning, through improvising or composing
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Duration: 2.5 hours (one week)
Table 10 – Learning sequence 4 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
know the notes of the pentatonic scale
understand how to generate and develop new musical material using the elements of music in improvisation activities
apply, rehearse and refine improvisation skills within the context of performing a piece of music.
	We can:
name the notes of the pentatonic scale and play the scale on an instrument/voice
apply the pentatonic scale to improvising new musical material over a moving chord progression
identify and explain areas of a performance or improvisation that require further refinement using appropriate musical terminology and how this can be achieved.


Check for understanding
Check the note-naming activity for accuracy
Observe student improvisations 
View a performance of an excerpt of the piece
[bookmark: _Toc206505081]Activity 4.1 – ensemble work
Teacher note: refer to the PowerPoint and score booklet 2 – ‘Until My Life’s A Song’. A jazz glossary is provided in the teacher resource booklet for students to add to throughout the unit as they learn new terminology associated with jazz and funk music.
Continue to rehearse and refine ‘Until My Life’s A Song’. You may like to work in like instrumental groups to ensure cohesion between parts before putting it all together as a class. For example, the rhythm section might work together in a breakout space and the melody parts work together in another breakout space.
As you refine the piece, you may like to consider the following:
ensure the ensemble is in tune
break down the piece into smaller sections and focus on one section at a time
chunk and drill by repeating difficult passages multiple times in succession
use the drummer to keep a steady hi-hat pulse to reinforce the conducting
vocalise rhythms and melodies as a class to assist with learning rhythmic and melodic patterns
pay close attention to the rhythm and articulation to ensure the jazz style is being realised
focus on accuracy while listening to the ensemble around you. Can you hear if you are locking into and blending with the other parts?
refine transitions between sections
explore contrast in your improvisation using the elements of music by experimenting with different approaches and interpretations
ensure the composed and improvised sections have appropriate dynamic phrasing and climax points including articulations and dynamics
to develop confidence in soloing, experiment with 2 soloists improvising at the same time 
ensure backing figures played during solos are balanced appropriately against the soloist
ensure the groove and energy of the piece is communicated – have fun as an ensemble! 
ensure that the rhythm section is rhythmically solid and reliable before adding the melody and backing figures. Start with the drums and bass, making sure that they are rhythmically locked into each other before adding the piano and guitar. Extra practice for the rhythm section may be required.
[bookmark: _Toc206505082]Activity 4.2 – learning to improvise – beginner 
Teacher note: access score booklet 1 – Groove expedition and the PowerPoint for supporting material for this lesson.
Access the ‘Jazz improvisation scales’ score, Jazz – improvisation – beginner (5:31) and Jazz – rhythm section backing track audio (4:16) and complete the sequence of activities in the video as a class which are outlined below. Each activity would be repeated multiple times.
1. Call and response – the teacher will clap a 1-bar rhythmic pattern in a swing style and the class are to clap back each rhythm.
Repeat the call and response activity using a 2-bar rhythmic pattern in a swing style.
Adding pitch – using the C pentatonic scale (C D E G A), play the notes ascending in unison.
Call and response on the tonic – the teacher will play a 2-bar rhythm using the note C, and the class are to play back each phrase in unison.
Leading the call – a student may then lead the ‘call’ by repeating the activity above.
Adding more pitches – repeat the same call and response activity but this time use 2 notes, C and D. Either the teacher or a student can lead the ensemble. This can be extended again to a 3-note pitch set by using the notes C, D and E.
Continue the call and response activity making sure that everyone in the class has an opportunity to be the leader.
[bookmark: _Toc206505083]Activity 4.3 – learning to improvise – intermediate
Teacher note: access the PowerPoint, score booklet 1 – Groove expedition and score booklet 2 – ‘Until My Life’s A Song’ for this lesson. This activity is designed for students who require further extension with their improvisation skills. The goal is to apply scales to improvisation over moving chord progressions.
Access the ‘Jazz improvisation scales’ score, Jazz – improvisation – intermediate (2:47) and Jazz – rhythm section backing track audio (4:16) to complete the sequence of activities in the video as a class which are outlined below. 
1. To extend your improvisation skills, the next step is learning how to apply scales over moving chord progressions. ‘Until My Life’s A Song’ is written in C major and then changes to F major. It follows a I–vi–ii–V pattern (C, Am7, Dmin7, G7) commonly found in jazz. To improvise over this chord progression, you can use the C pentatonic scale. Play the C pentatonic scale in unison as a class (C D E G A).
Experiment with improvising over the chord progression of ‘Until My Life’s A Song’ using the C pentatonic scale.
In the middle of the song at letter B, the piece moves briefly to F major. This means that you now need to use the F pentatonic scale to improvise over this section. Play the F pentatonic scale as a class (F G A C D).
Experiment with improvising over the chord progression of the B section of ‘Until My Life’s A Song’ using the F pentatonic scale.
Explore soloing using both the C and F pentatonic scale over the chord changes of ‘Until My Life’s A Song’. 
[bookmark: _Toc206505084]Activity 4.4 – developing your solo
Teacher note: refer to the PowerPoint for this activity.
As you continue to develop your improvisation solo, you may like to consider the following:
use rhythms, melodies and backing figures from the composed piece as starting points for developing ideas by altering them or repeating fragments of musical material to use in your solo
consider the shape and direction of your solo – where would you like your solo to come to a climax or increase or decrease in intensity? How will you achieve this? Consider rhythmic complexity, pitch direction, range and registers used, dynamics and expression
ensure that you interact and communicate with the rhythm section during the solo so that the phrasing and direction of your solo is supported by the ensemble
experiment with timbre and expressive techniques to personalise your solo
explore ‘trading fours’ by soloing in a call and response manner with another soloist – each player takes turns improvising for 4 bars, being responsive to the musical material presented by the other player
listen to improvisations by your favourite artists – What do you like about their improvisations? How have they demonstrated contrast in their solo? What sort of expressive techniques have they used? Transcribe any favourite rhythms or licks that you might like to incorporate into your own solo
record yourself in case you improvise a phrase you’d like to repeat.
Extension differentiation and adjustments: improvisations can be extended through complexity of rhythm, pitch and expressive techniques.
[bookmark: _Toc206505085]Activity 4.5 – my improvisation journey reflection
Teacher note: students will document their personal journey with improvisation using the ‘My improvisation journey’ student reflection booklet. This can be used as either an in-class activity or a homework activity and may be used for summative assessment.
Reflect on and document your experience with improvisation using the ‘My improvisation journey’ student reflection booklet. Respond to the reflection questions for Activity 4.2 – learning to improvise – beginner, Activity 4.3 – learning to improvise – intermediate and Activity 4.4 –developing your solo.


[bookmark: _Toc206505086]Learning sequence 5 – swing musical features
[bookmark: _Toc206505087]Outcomes and syllabus content
A student:
MU5-PER-01 performs repertoire with stylistic awareness and musical expression
MU5-PER-02 manipulates and combines the elements of music in performance to communicate musical ideas
MU5-LIS-01 uses listening skills to analyse music in relation to stylistic, cultural, historical and social contexts
MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
MU5-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
MU5-COM-02 manipulates and combines the elements of music to create musical ideas
Table 11 – Stage 5 content – Learning sequence 5 – swing musical features
	Performing
	Listening
	Composing

	Music in practice
Rehearse solo and ensemble repertoire to develop vocal and/or instrumental technical and expressive skill
Perform music in a range of styles to communicate musical ideas, including own compositions
Perform music from a range of musical scores
Apply knowledge of musical terminology to rehearse, refine and perform
Demonstrate technical and expressive control to enhance the communication of musical ideas
Explore different ways of communicating with ensemble members and demonstrate awareness of role, function and balance
Improvise to develop and extend musical ideas
Develop a sense of personal style through experimentation
Evaluate own performances to target and develop vocal and/or instrumental technique
Music in context
Interpret music representing a range of genres and styles
Apply knowledge of conventions and practices of a period, genre or style
Apply performance skills and take creative risks to strengthen musical intent and influence audience response
Evaluate own performances and reflect on the success of communicating musical ideas and intent
Perform with understanding of composer and audience perspectives and the purpose of a performance
Elements of music
Manipulate and combine the elements of music when improvising and performing to communicate musical ideas and meaning
	Music in practice
Listen to live and recorded music and evaluate musical features and the communication of ideas
Listen to and explore a range of repertoire to analyse and compare pieces of music
Interpret and analyse musical scores relevant to the genre and style
Use appropriate musical terminology and text structures to analyse, evaluate and compare music
Music in context
Explain how genre and style are characterised and represented through musical features and conventions
Show understanding of stylistic, cultural, historical or social contexts in written form using appropriate musical terminology
Elements of music
Aurally identify the elements of music
Analyse and discuss the elements of music in repertoire
Evaluate how the elements of music are manipulated and combined in music from a range of musical genres and styles
	Music in practice
Apply knowledge of compositional devices to generate musical material
Experiment with different compositional techniques and structures to develop and refine musical material
Develop musical material within macrostructures
Music in context
Explore how conventions of different styles and media can be used and combined to create meaning
Evaluate own and others’ success in communicating ideas and intent and use feedback to refine and improve
Consider the capabilities of performing media and the needs and perspectives of performers when composing
Examine how interpretation is affected by changes in instrumentation and orchestration
Elements of music
Analyse and discuss use of the elements of music in own compositions and the compositions of others
Manipulate and combine the elements of music to create musical ideas and/or communicate meaning, through improvising or composing
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Duration: 2.5 hours (one week)
Table 12 – Learning sequence 5 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
know how to rehearse and refine performance and improvisation skills
understand and identify the music terminology to describe musical signs, terms and symbols on a score
apply understanding of the elements of music to a jazz context.
	We can:
identify areas within a performance that require further refinement and apply rehearsal strategies to improve the performance or improvisation
identify and define signs, terms and symbols on a musical score
use the elements of music to describe jazz musical features in listening and score reading activities.


Check for understanding
Review score scavenger hunt
Observe and evaluate quality of discussion during ensemble work and ability to problem solve areas of the work that need further refinement
Observe a performance of the piece and note improvisation skills
[bookmark: _Toc206505088]Activity 5.1 – ensemble work
Teacher note: access score booklet 2 – ‘Until My Life’s A Song’ for this activity. Students are to continue to add to their jazz glossary as they learn new terminology associated with jazz and funk music. Access the sample assessment task and distribute and discuss the assessment task with the students.
Your teacher will distribute and discuss the assessment task with the class. Ask any clarifying questions you need to be able to understand the assessment task.
Continue to rehearse and refine ‘Until My Life’s A Song’. 
[bookmark: _Toc206505089]Activity 5.2 – score scavenger hunt
Teacher note: your students will need access to pages 1 to 3 of the score for ‘Until My Life’s A Song’ by Andrew Robertson and Daryl Aberhart, a pen and a highlighter for this activity. Refer to the PowerPoint and the teacher resource booklet for further information and answers.
Access the Jazz full performance video (5:34) video, pages 1 to 3 of the score for ‘Until My Life’s a Song’ and ‘Activity 5.2 – score scavenger hunt worksheet’. Follow along with the score while listening. Using a highlighter and a pen, identify, highlight and label on the score one example of each of the musical features outlined on the slide or in the score scavenger hunt worksheet.
What jazz swing musical features are evident in this score excerpt? Identify these on the score.
[bookmark: _Toc206505090]Activity 5.3 – Who am I? – performing media in jazz
Teacher note: this activity will assist students in consolidating their knowledge of the instruments used in a big band or jazz orchestra. Refer to ‘Activity 5.3 – Who am I? – performing media in jazz worksheet’ and additional information found in the teacher resource booklet. 
Access In The Mood | America’s Big Band, The Jazz Ambassadors (3:05) and the ‘Activity 5.3 – Who am I? – performing media in jazz worksheet’. Identify the performing media and associated features by completing the table provided.
Who am I?
The teacher will ask a series of questions for you to determine which big band instrument is being described.


[bookmark: _Toc206505091]Learning sequence 6 – funk
[bookmark: _Toc206505092]Outcomes and syllabus content
A student:
MU5-PER-01 performs repertoire with stylistic awareness and musical expression
MU5-PER-02 manipulates and combines the elements of music in performance to communicate musical ideas
MU5-LIS-01 uses listening skills to analyse music in relation to stylistic, cultural, historical and social contexts
MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
MU5-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
MU5-COM-02 manipulates and combines the elements of music to create musical ideas
Table 13 – Stage 5 content – Learning sequence 6 – funk
	Performing
	Listening
	Composing

	Music in practice
Perform music in a range of styles to communicate musical ideas, including own compositions
Perform music from a range of musical scores
Improvise to develop and extend musical ideas
Music in context
Interpret music representing a range of genres and styles
Apply knowledge of conventions and practices of a period, genre or style
Perform with understanding of composer and audience perspectives and the purpose of a performance
Elements of music
Manipulate and combine the elements of music when improvising and performing to communicate musical ideas and meaning
	Music in practice
Listen to live and recorded music and evaluate musical features and the communication of ideas
Listen to and explore a range of repertoire to analyse and compare pieces of music
Transcribe music using notations relevant to the repertoire such as staff, regional, stylistic or instrument-specific systems
Use appropriate musical terminology and text structures to analyse, evaluate and compare music
Music in context
Explain how genre and style are characterised and represented through musical features and conventions
Examine music from the perspectives of composer, performer and audience
Explore aesthetic qualities of music across a range of styles and approaches to interpretation
Show understanding of stylistic, cultural, historical or social contexts in written form using appropriate musical terminology
Elements of music
Aurally identify the elements of music
Analyse and discuss the elements of music in repertoire
Evaluate how the elements of music are manipulated and combined in music from a range of musical genres and styles
	Music in practice
Apply knowledge of compositional devices to generate musical material
Experiment with different compositional techniques and structures to develop and refine musical material
Develop musical material within macrostructures
Elements of music
Manipulate and combine the elements of music to create musical ideas and/or communicate meaning, through improvising or composing
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Duration: 2.5 hours (one week)
Table 14 – Learning sequence 6 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
know and define which musical features are representative of funk through the elements of music
understand how funk musical features can be applied in performance and composition activities
interpret musical scores in a funk style.
	We can:
listen, analyse and evaluate music to determine common musical features of funk
perform, improvise and compose music using funk musical features
read scores and apply stylistic understanding of funk in performance.


Check for understanding
Review answers from listening activities
Observe the creating and performing during practical activities
Review composition activities
[bookmark: _Toc206505093]Activity 6.1 – What is funk?
Teacher note: refer to the PowerPoint and teacher resource booklet to access further resources for this activity. Students will require time to learn their individual parts and may require individual support on their instrument.
Access ‘Activity 6.1 – What is funk?’ in the PowerPoint to read about the musical context of funk music.
Access the following excerpts as a class. Discuss which musical features make these examples different to the swing style of jazz. Consider elements and features such as groove, performing media, texture and rhythm.
Herbie Hancock – Chameleon (Live at Montreux Jazz Festival 2010) (6:07) (from 0:00–1:37)
Dirty Loops – Living for the City (Stevie Wonder Cover) (5:08) (from 0:00–0:42)
Emma Donovan and the Putbacks – ‘Out The Door’ (Live at Triple R) (3:04) (from 0:00–0:55)
VULFPECK /// Funky Duck (2:14) (from 0:00–1:03)
Flashlight (5:47) by Parliament (from 0:00–1:13)
Snarky Puppy - What About Me? (Alternate Take) [We Like It Here (Remixed + Remastered + Reimagined)] (7:07) (from 0:00–0:47)
Mark Ronson – Uptown Funk (Official Video) ft. Bruno Mars (4:30) (from 0:33–1:32)
Jamiroquai – Canned Heat (3:53) (from 0:10–1:08)
James Brown – I Got You (I Feel Good) (Visualizer) (2:46) 
What are the common musical features across these examples that could be defined as ‘funk musical characteristics’?
Suggested differentiation and adjustments: students may prefer to answer questions through class discussion or verbally, rather than responding using written communication. Students may need adjustments during the listening activities such as providing prompts or additional scaffolding to support the response. The jazz terminology glossary can support students with completing activities.
[bookmark: _Toc206505094]Activity 6.2 – funk stations
Teacher note: refer to the teacher resource booklet, score booklet 1 – Groove expedition and the PowerPoint for this activity. Set up the space with the ‘funk stations’ with the equipment and instructions required for each activity. If you have lots of students in your class, you may like to set up 2 of each station. The equipment you will need includes:
· 16th note (semiquaver) groove – a device to play the video on, drum sticks for each member of the group, tables or chairs, 16th note semiquaver grooves score, funk rhythms score and activity instructions
· syncopation – rhythm cards, paper, pencils and rubbers, activity instructions
· vamp – guitars and/or keyboards for each member of the group, one pair of drum sticks, activity instructions
· strong, syncopated bass line – bass and amp, keyboards and/or additional pitched instruments, device to play the bass line tutorial on, activity instructions.
Funk station 1 – 16th note (semiquaver) groove
Each person in your group will need a pair of drum sticks for this activity.
Access the ‘16th note (semiquaver) grooves’ score, ‘Funk rhythms’ score and Funk – drums demo video (2:56) and learn the first 16th note (semiquaver) groove and/or 8th note groove using table drumming or chair drumming.
Have one student continue the 16th note groove to keep the beat. Using call and response with your teacher or someone in your group, improvise 2-bar rhythms and/or perform the following funk rhythms provided on the ‘Funk rhythms’ score.
Funk station 2 – syncopation
Syncopation involves playing rhythms and/or accents on weak beats or subdivisions. In funk music, this is typically seen using rests placed on the beat or accents placed on notes off the beat. Clap the following syncopated rhythmic pattern.
[image: ]Create a 2-bar syncopated rhythm in  time using any combination of crotchets, quavers and semiquavers and their rests, using the rhythm cards provided by your teacher as a stimulus. Remember each card represents one beat of rhythm and you need 8 beats in total. Once you have composed your rhythm, clap it through with a peer while keeping a steady beat.
Funk station 3 – vamp
In funk music, a vamp is a repeated musical sequence, often represented as a short chord progression which provides a rhythmic and harmonic foundation for a song. A vamp usually contains 1 to 2 extended chords played across 2 bars, repeated. Examples have been provided below.
[image: This music notation consists of 2 bars of treble clef, semibreve chords. the first chord is Dm7 and then G7.]
or
[image: This music notation consists of 2 bars of treble clef, semibreve chords. The first chord is Bbm7 and the second chord is Eb7.]
Using guitars or keyboards, play one of the vamps above and improvise the rhythm by comping, using short, syncopated rhythms. One person in the group may like to play a 16th note groove to keep the beat for the group. This can also be done as a round robin where each person in the group takes turns to comp for 4 bars.
Extension: create your own vamp using 2 extended chords.
Funk station 4 – strong, syncopated bass line
The strong, syncopated bass line is one of the most important and prominent features of the funk style. The role of the bass is harmonic and rhythmic, and is used to emphasise repeated patterns, establish the groove, and can include extended techniques such as popping or slapping.
Using bass, keyboards or an instrument of your choice, perform the bass line taken from Herbie Hancock – Chameleon (Live at Montreux Jazz Festival 2010) (6:07). You may like to use one of the following tutorials for either bass or keyboard.
A bass tutorial can be found at: CHAMELEON (Herbie Hancock) How to Play Bass Groove Cover with Score & Tab Lesson (1:06) 
A keyboard tutorial can be found at: How To Play Chameleon By Herbie Hancock On Piano – Piano Tutorial (Part 1) (4:01) (from 0:55–4:01). If using a keyboard, you may like to choose an appropriate bass synth sound.
Additional instrument tutorials and resources for ‘Chameleon’ by Herbie Hancock can be found below:
Chameleon guitar lesson – Herbie Hancock (11:00) 
Chameleon Herbie Hancock Rockschool Grade 6 (2:42) drum tutorial with score
Jam with Herbie Hancock "Chameleon" Tempo BPM 94 - Bbm7 - Eb7 backing track (7:17) 
"Chameleon" Backing track Herbie Hancock Jam Track (15:49) 
[bookmark: _Toc206505095]Activity 6.3 – ‘Chameleon’ by Herbie Hancock
Teacher note: refer to the PowerPoint and teacher resource booklet for this activity. A jazz glossary is provided in the teacher resource booklet for students to add to throughout the activity as they learn new terminology associated with jazz and funk music.
Access Herbie Hancock – Chameleon (Live at Montreux Jazz Festival 2010) (6:07) and answer the following questions.
1. What instrument plays the main riff at the beginning of the song?
What makes the bass line in ‘Chameleon’ so memorable or distinctive? How does it contribute to the overall feel of the song? 
Describe what the other instruments in the rhythm section are playing in the opening of ‘Chameleon’ (from 0:00–0:50).
Outline the structure of the song.
What are some characteristics of jazz improvisation you can hear in the keytar solo?
Access Herbie Hancock – Chameleon (Live Loop Cover) | Minilab 3 (2:30) and ‘Activity 6.3 Chameleon by Herbie Hancock worksheet’. Identify the order in which in the 8 layers of sound enter by numbering them in the table provided. Notate the pattern for the bass synth and synth melody using graphic notation or traditional notation.


[bookmark: _Toc206505096]Learning sequence 7 – funk performance and improvisation
[bookmark: _Toc206505097]Outcomes and syllabus content
A student:
MU5-PER-01 performs repertoire with stylistic awareness and musical expression
MU5-PER-02 manipulates and combines the elements of music in performance to communicate musical ideas
MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
MU5-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
MU5-COM-02 manipulates and combines the elements of music to create musical ideas
Table 15 – Stage 5 content – Learning sequence 7 – funk performance and improvisation
	Performing
	Listening
	Composing

	Music in practice
Rehearse solo and ensemble repertoire to develop vocal and/or instrumental technical and expressive skill
Perform music in a range of styles to communicate musical ideas, including own compositions
Perform music from a range of musical scores
Apply knowledge of musical terminology to rehearse, refine and perform
Demonstrate technical and expressive control to enhance the communication of musical ideas
Explore different ways of communicating with ensemble members and demonstrate awareness of role, function and balance
Improvise to develop and extend musical ideas
Develop a sense of personal style through experimentation
Demonstrate safe vocal and instrumental practices including correct warm-up, posture and technique
Evaluate own performances to target and develop vocal and/or instrumental technique
Music in context
Interpret music representing a range of genres and styles
Apply knowledge of conventions and practices of a period, genre or style
Apply performance skills and take creative risks to strengthen musical intent and influence audience response
Evaluate own performances and reflect on the success of communicating musical ideas and intent
Perform with understanding of composer and audience perspectives and the purpose of a performance
Elements of music
Manipulate and combine the elements of music when improvising and performing to communicate musical ideas and meaning
Analyse and discuss the elements of music in the performance of repertoire
	Music in practice
Interpret and analyse musical scores relevant to the genre and style
Use listening skills and memory to identify, sing or play rhythmic and melodic patterns
Use listening skills to reflect on and evaluate own performances or compositions live or through recordings
Elements of music
Analyse and discuss the elements of music in repertoire
	Music in practice
Apply knowledge of compositional devices to generate musical material
Experiment with different compositional techniques and structures to develop and refine musical material
Develop musical material within macrostructures
Critically reflect on and document compositional choices and process
Music in context
Evaluate own and others’ success in communicating ideas and intent and use feedback to refine and improve
Adapt or arrange own or others’ compositions for different purposes or audiences
Consider the capabilities of performing media and the needs and perspectives of performers when composing
Elements of music
Analyse and discuss use of the elements of music in own compositions and the compositions of others
Manipulate and combine the elements of music to create musical ideas and/or communicate meaning, through improvising or composing
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Duration: 2.5 hours (one week)
Table 16 – Learning sequence 7 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
know the notes of the D Dorian scale
understand how to generate and develop new musical material using the elements of music in improvisation activities
apply, rehearse and refine improvisation skills within the context of performing a piece of music.
	We can:
name the notes of the D Dorian scale and play the scale on an instrument/voice
apply the Dorian scale to improvising new musical material over a moving chord progression
identify and explain areas of a performance or improvisation that require further refinement using appropriate musical terminology and how this can be achieved.


Check for understanding
Observe rehearsals and performance of an excerpt of the piece
[bookmark: _Toc206505098]Activity 7.1 – ‘Look What the Cat Dragged In’
Teacher note: refer to score booklet 3 – ‘Look What the Cat Dragged In’ and the PowerPoint to access further resources for this activity. Students will require time to learn their individual parts and may require individual support on their instrument.
Access the Funk – full performance video (4:20) of ‘Look What the Cat Dragged In’ by Andrew Robertson and the score and parts provided in the score booklet. 
Watch the Funk – full performance video (4:20) and follow along with the score
As a class, rehearse and perform ‘Look What the Cat Dragged In’. Access the following tutorial videos to learn the individual instrument parts. The horns and vocalists may use the full performance video to assist them with learning their part.
Funk – drums demo (2:56)
Funk – bass demo (2:42)
Funk – guitar demo (2:38)
Funk – keyboard demo (5:00)
Funk – rhythm section demo (0:40)
[bookmark: _Toc206505099]Activity 7.2 – funk improvisation – beginner
Teacher note: refer to score booklet 1 – Groove expedition and the PowerPoint to access further resources for this activity. From an instrument, lead the class through the activities in the video provided.
Access the ‘Funk improvisation scales’ score, Funk – improvisation – beginner video (4:14) and Funk rhythm section backing track (3:59) and complete the sequence of activities in the video as a class, which are outlined below. Each activity would be repeated multiple times. 
1. Call and response – the teacher will clap a bar rhythmic pattern using a 16th (semiquaver) groove and the class are to clap back each rhythm.
Adding pitch – using the D Dorian scale (D E F G A B C D), play the notes ascending in unison.
Call and response on the tonic – the teacher will play a 2-bar rhythm using a 16th note semiquaver groove, using the note D. The class is to play back each phrase in unison.
Leading the call – a student may then lead the ‘call’ by repeating the activity above.
Adding more pitches – repeat the same call and response activity but this time use 2 notes, D and E. Either the teacher or a student can lead the ensemble. This can be extended again to a 3-note pitch set by using the notes D, E and F.
Continue the call and response activity making sure that everyone in the class has an opportunity to be the leader.
Suggested differentiation and adjustments: students may require individual support on their chosen instrument during practical activities.
[bookmark: _Toc206505100]Activity 7.3 – funk improvisation – intermediate
Teacher note: refer to score booklet 3 – ‘Look What the Cat Dragged In’ and the PowerPoint to access further resources for this activity. From an instrument, lead the class through the activities in the video provided.
Access the Funk – improvisation – intermediate video (3:59) and complete the sequence of activities in the video as a class which are outlined below. 
1. To extend your improvisation skills, the next step is learning how to apply scales over moving chord progressions. ‘Look What the Cat Dragged In’ uses a D Dorian scale over the Dm7. Play the D Dorian scale in unison as a class. (D E F G A B C D)
Call and response – the rhythm section plays the Dm7 groove while the rest of the class use call and response with the teacher using the first 3 notes of the D Dorian scale (D E F) in the chart.
In the second part of the solo section at letter E, you now need to use the G Dorian scale to improvise over this section. Play the G pentatonic scale as a class. (G A Bb C D E F G)
Call and response – the rhythm section plays the Gm7 groove while the rest of the class use call and response with the teacher using the first 3 notes of the G Dorian scale (G A Bb).
Round robin – each student then takes a turn at playing a 2-bar solo using the D Dorian scale over the Dmin7 groove.
Trading – 2 students take turns soloing for 2 bars each using the D Dorian scale. Try to listen to each other and have a musical conversation by responding to the musical material you hear your peer play. 
Extension: improvisations can be extended through the complexity of rhythm, pitch and expressive techniques. 
[bookmark: _Toc206505101]Activity 7.4 – my improvisation journey reflection
Teacher note: students will document their personal journey with improvisation using the ‘My improvisation journey’ student reflection booklet. This can be used as either an in-class activity or a homework activity and may be used for summative assessment.
Reflect on and document your experience with improvisation using the ‘My improvisation journey’ student reflection booklet. Respond to the reflection questions based on your experience in either Activity 7.2 or Activity 7.3.


[bookmark: _Toc206505102]Learning sequence 8 – improvise, rehearse and refine
[bookmark: _Toc206505103]Outcomes and syllabus content
A student:
MU5-PER-01 performs repertoire with stylistic awareness and musical expression
MU5-PER-02 manipulates and combines the elements of music in performance to communicate musical ideas
MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
MU5-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
MU5-COM-02 manipulates and combines the elements of music to create musical ideas
Table 17 – Stage 5 content – Learning sequence 8 – improvise, rehearse and refine
	Performing
	Listening
	Composing

	Music in practice
Rehearse solo and ensemble repertoire to develop vocal and/or instrumental technical and expressive skill
Perform music in a range of styles to communicate musical ideas, including own compositions
Perform music from a range of musical scores
Apply knowledge of musical terminology to rehearse, refine and perform
Demonstrate technical and expressive control to enhance the communication of musical ideas
Explore different ways of communicating with ensemble members and demonstrate awareness of role, function and balance 
Improvise to develop and extend musical ideas
Develop a sense of personal style through experimentation
Music in context
Interpret music representing a range of genres and styles
Apply knowledge of conventions and practices of a period, genre or style
Apply performance skills and take creative risks to strengthen musical intent and influence audience response
Evaluate own performances and reflect on the success of communicating musical ideas and intent
Perform with understanding of composer and audience perspectives and the purpose of a performance
Elements of music
Manipulate and combine the elements of music when improvising and performing to communicate musical ideas and meaning
Analyse and discuss the elements of music in the performance of repertoire
	Music in practice
Interpret and analyse musical scores relevant to the genre and style
Use listening skills and memory to identify, sing or play rhythmic and melodic patterns
Use listening skills to reflect on and evaluate own performances or compositions live or through recordings
Music in context
Examine music from the perspectives of composer, performer and audience
Elements of music
Analyse and discuss the elements of music in repertoire
Evaluate how the elements of music are manipulated and combined in music from a range of musical genres
	Music in practice
Apply knowledge of compositional devices to generate musical material
Experiment with different compositional techniques and structures to develop and refine musical material
Develop musical material within macrostructures
Music in context
Evaluate own and others’ success in communicating ideas and intent and use feedback to refine and improve
Consider the capabilities of performing media and the needs and perspectives of performers when composing
Elements of music
Analyse and discuss use of the elements of music in own compositions and the compositions of others
Manipulate and combine the elements of music to create musical ideas and/or communicate meaning, through improvising or composing
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Duration: 2.5 hours (one week)
Table 18 – Learning sequence 8 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
know how to rehearse and refine performance and improvisation skills
understand and identify the music terminology to describe musical signs, terms and symbols on a score
apply understanding of the elements of music to a funk context.
	We can:
identify and explain areas of a performance or improvisation that require further refinement using appropriate musical terminology and how this can be achieved
identify and define signs, terms and symbols on a musical score
use the elements of music to describe funk musical features in listening and score reading activities.


Check for understanding
Review answers to score scavenger hunt
Observe and evaluate quality of discussion during ensemble work
Evaluate student ability to problem solve areas of the work that need further refinement
Observe rehearsals and performance piece and improvisation skills
[bookmark: _Toc206505104]Activity 8.1 – ensemble work
Teacher note: refer to the PowerPoint and score booklet 3 – ‘Look What The Cat Dragged In’ for resources. A jazz glossary is provided in the teacher resource booklet for students to add to throughout the unit as they learn new terminology associated with jazz and funk music.
Continue to rehearse and refine ‘Look What The Cat Dragged In’. You may like to work in like instrumental groups to ensure cohesion between parts before putting it all together as a class. For example, the rhythm section might work together in a breakout space and the melody parts work together in another breakout space.
As you refine the piece, you may like to consider the following:
ensure the ensemble is in tune
break down the piece into smaller sections and focus on one section at a time
chunk and drill by repeating difficult passages multiple times in succession
use the drummer to keep a steady hi-hat pulse to reinforce the conducting
vocalise rhythms and melodies as a class to assist with learning rhythmic and melodic patterns
pay close attention to the rhythm and articulation to ensure the funk style is being realised
focus on accuracy while listening to the ensemble around you. Can you hear if you are locking into and blending with the other parts?
refine transitions between sections
explore contrast in your improvisation using the elements of music by experimenting with different approaches and interpretations
ensure the composed and improvised sections have appropriate dynamic phrasing and climax points including articulations and dynamics
to develop confidence in soloing, experiment with 2 soloists improvising at the same time 
ensure backing figures played during solos are balanced appropriately against the soloist
ensure the groove and energy of the piece is communicated – have fun as an ensemble! 
ensure that the rhythm section is rhythmically solid and reliable before adding the melody and backing figures. Start with the drums and bass, making sure that they are rhythmically locked into each other before adding the piano and guitar. Extra practice for the rhythm section may be required.
[bookmark: _Toc206505105]Activity 8.2 – score scavenger hunt
Teacher note: your students will need access to pages 1 to 3 of the score for ‘Look What The Cat Dragged In’ by Andrew Robertson and the ‘Activity 8.2 score scavenger hunt worksheet’. Students will also need a pen and a highlighter for this activity. Refer to the PowerPoint and the teacher resource booklet for further information.
Access the Funk – full performance video (4:20) and follow along with the score while listening. Using a highlighter and a pen, identify, highlight and label on the score one example of each of the musical features outlined on the slide or in the score scavenger hunt worksheet. Identify the funk musical features found in the score excerpt.
[bookmark: _Toc206505106]Learning sequence 9 – assessment preparation
[bookmark: _Toc206505107]Outcomes and syllabus content
A student:
MU5-PER-01 performs repertoire with stylistic awareness and musical expression
MU5-PER-02 manipulates and combines the elements of music in performance to communicate musical ideas
MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
MU5-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
MU5-COM-02 manipulates and combines the elements of music to create musical ideas
Table 19 – Stage 5 content – Learning sequence 9 – assessment preparation
	Performing
	Listening
	Composing

	Music in practice
Rehearse solo and ensemble repertoire to develop vocal and/or instrumental technical and expressive skill
Perform music in a range of styles to communicate musical ideas, including own compositions
Perform music from a range of musical scores
Apply knowledge of musical terminology to rehearse, refine and perform
Demonstrate technical and expressive control to enhance the communication of musical ideas
Explore different ways of communicating with ensemble members and demonstrate awareness of role, function and balance
Improvise to develop and extend musical ideas
Develop a sense of personal style through experimentation
Experiment with performance spaces, set-ups and production elements to demonstrate understanding of how staging affects the communication of musical ideas
Music in context
Interpret music representing a range of genres and styles
Apply knowledge of conventions and practices of a period, genre or style
Apply performance skills and take creative risks to strengthen musical intent and influence audience response
Evaluate own performances and reflect on the success of communicating musical ideas and intent
Perform with understanding of composer and audience perspectives and the purpose of a performance
Elements of music
Manipulate and combine the elements of music when improvising and performing to communicate musical ideas and meaning
Analyse and discuss the elements of music in the performance of repertoire
	Music in practice
Interpret and analyse musical scores relevant to the genre and style
Use listening skills and memory to identify, sing or play rhythmic and melodic patterns
Use listening skills to reflect on and evaluate own performances or compositions live or through recordings
Music in context
Examine music from the perspectives of composer, performer and audience
Explore aesthetic qualities of music across a range of styles and approaches to interpretation
Elements of music
Analyse and discuss the elements of music in repertoire
Evaluate how the elements of music are manipulated and combined in music from a range of musical genres
	Music in practice
Apply knowledge of compositional devices to generate musical material
Experiment with different compositional techniques and structures to develop and refine musical material
Develop musical material within macrostructures
Music in context
Evaluate own and others’ success in communicating ideas and intent and use feedback to refine and improve
Adapt or arrange own or others’ compositions for different purposes or audiences
Consider the capabilities of performing media and the needs and perspectives of performers when composing
Examine how interpretation is affected by changes in instrumentation and orchestration
Understand the ways in which music can be adapted, arranged or appropriated for different audiences or contexts, or to achieve different purposes
Elements of music
Analyse and discuss use of the elements of music in own compositions and the compositions of others
Manipulate and combine the elements of music to create musical ideas and/or communicate meaning, through improvising or composing
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Duration: 2.5 hours (one week)
Table 20 – Learning sequence 9 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
apply, rehearse and refine performance and improvisation skills within the context of performing a piece of music
understand how to listen and analyse a piece to determine the musical success of a performance or improvisation
apply musical understanding to provide constructive feedback to peers.
	We can:
identify and explain areas of a performance or improvisation that require further refinement using appropriate musical terminology and how this can be achieved
identify jazz musical features or characteristics and the quality of their execution in performances and improvisations
provide positive and constructive feedback for group and individual performances and improvisations.


Check for understanding
Observe and evaluate quality of discussion during ensemble work and ability to problem solve areas of the work that need further refinement
Observe the summative performance assessment
[bookmark: _Toc206505108]Activity 9.1 – performance assessment preparation
Teacher note: remind students of the assessment task distributed and to refer to the included resources to assist with the task. Refer to the PowerPoint and sample assessment task for this activity.
Revise the requirements for the performance and improvisation assessment using the assessment task information.
As a class or in small groups, continue to prepare, rehearse and refine one jazz or funk song that you have studied in this unit, or select another piece after consultation with your teacher. Either part or all of the song must be arranged for your group with an opportunity given for every group member to improvise. Consider the capabilities of performing media and the needs and perspectives of performers when arranging your piece. Consider how interpretation is affected by changes in instrumentation aesthetic qualities. Experiment with performance spaces, set-ups and production elements to demonstrate understanding of how staging affects the communication of musical ideas. 
Extension: improvisations can be extended through complexity of rhythm, pitch and expressive techniques. 
[bookmark: _Toc206505109]Activity 9.2 – peer feedback
Teacher note: refer to the PowerPoint, the teacher resource booklet, the assessment task and choice of score booklet 2 – ‘Until My Life’s A Song’ or score booklet 3 – ‘Look What the Cat Dragged In’ for this activity.
Perform your arrangement or piece in front of the class. Class members are to listen to each performance and give 2 types of feedback:
Whole group feedback – use the ‘Activity 9.2 – peer feedback PMI worksheet’ to give feedback to each individual group. If performing as a class, video your performance and watch it back to inform your feedback.
Peer feedback – use the ‘Activity 9.2 – peer feedback – Two stars and a wish worksheet’ to give feedback to each individual person, with a particular focus on their improvisation.


[bookmark: _Toc206505110]Learning sequence 10 – assessment 
[bookmark: _Toc206505111]Outcomes and syllabus content
Teacher note: allocate times for the group performance task to take place during the week. Ensure that students have access to all instruments and equipment they need. Set up a device to record the performances for feedback purposes.
A student:
MU5-PER-01 performs repertoire with stylistic awareness and musical expression
MU5-PER-02 manipulates and combines the elements of music in performance to communicate musical ideas
MU5-LIS-01 uses listening skills to analyse music in relation to stylistic, cultural, historical and social contexts
MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
MU5-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
MU5-COM-02 manipulates and combines the elements of music to create musical ideas
Table 21 – Stage 5 content – Learning sequence 10 – assessment
	Performing
	Listening
	Composing

	Music in practice
Perform music in a range of styles to communicate musical ideas, including own compositions
Perform music from a range of musical scores
Apply knowledge of musical terminology to rehearse, refine and perform
Demonstrate technical and expressive control to enhance the communication of musical ideas
Explore different ways of communicating with ensemble members and demonstrate awareness of role, function and balance
Improvise to develop and extend musical ideas
Develop a sense of personal style through experimentation
Evaluate own performances to target and develop vocal and/or instrumental technique
Music in context
Interpret music representing a range of genres and styles
Apply knowledge of conventions and practices of a period, genre or style
Apply performance skills and take creative risks to strengthen musical intent and influence audience response
Evaluate own performances and reflect on the success of communicating musical ideas and intent
Perform with understanding of composer and audience perspectives and the purpose of a performance
Elements of music
Manipulate and combine the elements of music when improvising and performing to communicate musical ideas and meaning
Analyse and discuss the elements of music in the performance of repertoire
	Music in practice
Listen to live and recorded music and evaluate musical features and the communication of ideas
Use appropriate musical terminology and text structures to analyse, evaluate and compare music
Use listening skills to reflect on and evaluate own performances or compositions live or through recordings
Music in context
Explain how genre and style are characterised and represented through musical features and conventions
Examine music from the perspectives of composer, performer and audience
Show understanding of stylistic, cultural, historical or social contexts in written form using appropriate musical terminology
Elements of music
Analyse and discuss the elements of music in repertoire
Evaluate how the elements of music are manipulated and combined in music from a range of musical genres
	Music in practice
Apply knowledge of compositional devices to generate musical material
Experiment with different compositional techniques and structures to develop and refine musical material
Develop musical material within macrostructures
Critically reflect on and document compositional choices and process
Music in context
Evaluate own and others’ success in communicating ideas and intent and use feedback to refine and improve
Consider the capabilities of performing media and the needs and perspectives of performers when composing
Elements of music
Analyse and discuss use of the elements of music in own compositions and the compositions of others
Manipulate and combine the elements of music to create musical ideas and/or communicate meaning, through improvising or composing
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Duration: 2.5 hours (one week)
Table 22 – Learning sequence 10 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
apply stylistic understanding and musical expression to an ensemble performance
understand how stylistic features and musical expression can be integrated in composition and performance simultaneously
understand what makes a performance or improvisation successful in practice.
	We can:
perform repertoire with stylistic awareness and musical expression integrating musical features specific to the style 
improvise with stylistic understanding and musical expression
analyse and reflect on the performance and composition process with understanding of context.


Check for understanding
Evaluation performance of chosen jazz or funk song including improvisation
Review student reflection booklet
[bookmark: _Toc206505112]Activity 10.1 – perform and improvise
Teacher note: ensure the performance space is set up appropriately and that the students have access to the instruments and equipment they need. Use a device to record each performance for feedback.
After a sound check and warm up, perform your group piece, with improvisation, to the class. Your teacher will record your performance to assist with the post-performance reflection task outlined below.
[bookmark: _Toc206505113]Activity 10.2 – my improvisation journey reflection
Teacher note: students will document their personal journey with improvisation using the ‘My improvisation journey’ student reflection booklet. This can be used as either an in-class activity or a homework activity and may be used for summative assessment.
Refer to the ‘My improvisation journey’ student reflection booklet and respond to the questions outlined for ‘Activity 10.2 – final reflection’ after your assessment performance.
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